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Abstract 

The purpose of this transcendental phenomenological study was to explore the lived experience 

and perceptions adapting to the process of college-level education for African international 

students at a four-year college in the southeastern United States. The theory that guided this 

study was Berry’s acculturation theory, which categorizes individual adaptation strategies into 

two dimensions. This study was guided by acculturation theory aligned with the central research 

question and sub-questions. Participants who completed their studies or were current students at 

the university were selected through purposeful and snowball sampling. Data was collected 

through individual interviews, online surveys, and focus groups and analyzed using Moustakas’s 

phenomenological seven-step approach of bracketing, horizontalization, clustering into themes, 

textural descriptions, structural descriptions, and textural-structural synthesis. Data collected 

illuminated themes and sub-themes across participants’ lived experiences. Five themes emerged 

from the individual interviews and focus group data: (a) cultural differences, (b) course teaching, 

(c) lack of university assistance, (d) lack of diversity, and (e) individualized orientation process.  

The findings may guide international agencies, instructors, and higher education institutions to 

serve African international students better studying in the U.S. and those aspiring to study in the 

U.S. 

Keywords: International students, African International students, acculturation   
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CHAPTER ONE: INTRODUCTION 

Overview     

 The enrollment of international students has significantly increased in colleges and 

universities across the U.S. These students, as transient migrants, find themselves in new social 

and academic environments, often far from their familiar support systems (Forbes-Mewett, 

2019). In 2017, more than five million students were studying outside their home countries 

(Neghina, 2017), contributing substantial amounts to the economies of various countries: £14 

billion in the UK, AU$20 billion in Australia, and US$30.5 billion in the US annually (Dodd, 

2016; UK Council for International Student Affairs, 2014, 2015). Despite the absence of a 

unified national strategy for recruiting international students, the U.S. remains the primary 

destination for those pursuing education abroad (Chow, 2015). A critical examination of research 

on international students' experiences is necessary, as existing studies have predominantly 

focused on students in Western Anglophone universities or institutions in Australia, New 

Zealand, the United Kingdom, Canada, and the U.S. (Rose-Redwood & Rose-Redwood, 2017; 

Vasilopoulos, 2016). International students play a vital role in the US economy, highlighting that 

their impact extends beyond numerical growth and financial contributions to institutions. The 

broader societal advantages of student mobility include preparing individuals for skilled 

migration, addressing skills shortages, and fostering closer international ties (Mellors-Bourne et 

al., 2013). Many international students face academic and social obstacles in adapting to their 

new surroundings, such as language barriers, stereotypes, culture shock, racism, adjusting to 

different academic norms, immigration challenges, and financial pressures (Chege, 2016). 

Chapter One provides an overview of African and African international students (AIS) and 

issues related to challenges and strategies for adjustment, acculturation, and integration into their 
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new environment to foster their academic success. It also has a background highlighting relevant 

literature, including historical, social, and theoretical contexts for the research problem. 

Likewise, the problem and purpose statements, the significance of the study, the research 

questions, and terms related to the study are stated.  

Background 

The U.S. Citizenship and Immigration Services (USCIS, 2015) defined an international 

student as, “Anyone who is enrolled at an institution of higher education in the U.S. who is not a 

U.S. citizen, an immigrant (permanent resident) or a refugee” (para 2). 

Once international students complete their studies, they return to their home country or start 

working overseas on a different visa status, as their temporary identity as international students 

goes away (Bista & Foster, 2016a). The U.S. has the world’s largest international student 

population (Institute of International Education [IIE], 2019). Different countries, such as African 

nations, value degrees from the U.S. higher institutions. As such, the number of international 

students from Africa continues to grow. According to the Open Doors Report published by the 

IIE (2016), the 2014-2015 school year in the U.S. saw a seven percent increase in African 

international students. However, their challenges make it difficult for the students to integrate 

into the American academic and social environment.  

The study utilized Berry’s (1980) acculturation model as a framework for understanding 

international students' social and academic experiences in U.S. institutions of higher learning. 

The study includes an examination of the challenges African international students face and how 

higher education institutions can best support them in navigating the prevailing obstacles. 

Fostering a meaningful engagement of international students with the rest of the university 

community, integrating intercultural perspectives into classrooms, and encouraging domestic 
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students to operate in multicultural groups and teams could enhance the student experience and 

complement institutional recruitment and retention strategies (Palmer & Urban, 2014). 

Historical Context 

Many international students come from developing countries to the U.S. Although rising 

incomes in emerging economies imply increasing demands for higher education, the insufficient 

supply and poor quality of education tend to push their citizens to seek education overseas 

(Chevalier, 2014). The need to learn a popular language, such as English, for example, which is 

the global language for communication of scientific knowledge, is one key driving force pushing 

international students to study in English-speaking countries (Chevalier, 2014). According to a 

survey by the IIE (2016), most African international students come from sub-Saharan regions, 

including Nigeria, Kenya, Ghana, Cameroon, and South Africa. The quality of education, tuition 

and living costs, and the job market are key determinants in shaping the choices of international 

students on where to engage in overseas studies (Beine et al., 2014). Hence, there is a high influx 

of international students in the U.S. United Kingdom, Canada, and Australia.  

 In addition, scholarship programs might influence international students’ mobility 

(Benson, 2015). For instance, a scholarship program in Saudi Arabia that encourages Saudi 

citizens to study overseas has led to the rise of the Saudi student population pursuing studies in 

the U.S. (Taylor & Albasri, 2014). Additionally, Africans have been seeking educational 

opportunities in the U.S. due to the view that America is a land of opportunities. Some elite 

African parents send their children to the U.S. to earn degrees. Nevertheless, limited resources 

among some African households do not deter young people from seeking education in the U.S. 

As such, some families that cannot afford the fees have been pushed to sell their land properties 

to send their children abroad for higher education because of better job opportunities. The 
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African governments and other employers highly value education from an American institution; 

the graduates are viewed with pride by family members and communities alike. When they 

return to their countries of origin, they believe that an international qualification provides a 

competitive edge in the job market by positively impacting their careers and employability 

(Nilsson & Ripmeester, 2016). However, with the increase of international students in U.S. 

colleges and universities, their striving to keep their academic dreams alive has never been easy. 

Social Context 

 International students are an asset to the colleges and universities where they enroll 

because they add different perspectives and promote cultural awareness in the classroom. 

Furthermore, the individual resources of international students promote the internationalization 

of higher education and enrich diverse campus climates (Ward et al., 2015). Research by Bista 

and  Foster (2016a) revealed that in adjusting to the academic culture, they also try to get used to 

the social and cultural norms. International students experience stress adapting to a new culture 

and language and cannot connect with family and friends in their home country (Bista & Foster, 

2016b). They must adjust to a new academic culture, program requirements, and participation 

styles and get accustomed to alternative social and cultural norms, such as communication styles, 

eating options, living arrangements, and making new friends (Ammigan & Jones, 2018). 

The experiences of international students might add to the challenges of transitioning to a 

new country. Adapting to a different environment might impact their ability to communicate 

within a new culture and language or deal with missing family and friends, which could add to 

the challenges of residing on campus (Bista & Foster, 2016a; Jones, 2017). These challenges 

range from emotional, physical, social, psychological, and mental. Consequently, it is essential to 

provide transitional support to assist current African international students to set the path for 
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improved future recruitment. In countries with well-established international recruitment, there is 

a recognition that providing adequate support services and resources for international students 

could contribute to a positive experience and serve as a key factor in attracting and retaining 

other international students (Ammigan & Jones, 2018). 

Theoretical Context  

The theoretical context focuses on understanding how international students adjust to 

diverse cultures, particularly those studying abroad. Research has extensively explored these 

students' experiences and adaptation, emphasizing key concepts such as ethnic identity, 

acculturative stress, group and individual adaptation, and psychological adjustment (Berry, 

1980). The aim is to highlight the factors that facilitate African international students' challenges 

and adaptation strategies. Practitioners can better understand the students' challenges by 

examining academic and sociocultural adaptation factors. Therefore, this study explores the 

experiences of African international students in U.S. colleges and universities, with findings 

intended to guide instructors and institutions in better serving current and prospective African 

international students. 

Problem Statement 

The problem being studied was the challenges African international students faced in 

adapting to college-level education in a four-year college in the southeastern U.S. due to 

unrealistic expectations set by recruiters and the challenges of transitioning into a new cultural 

and academic environment (Bimpong, 2023). Numerous students studying abroad depend on 

institutions and recruiters for information to facilitate their transition (James, 2022). African 

international students have expectations when they seek to attain their education in U.S. colleges 

and universities; they perceive America as their last hope for achieving good quality education 
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and financial stability because school recruiters do not give them realistic information about 

what to expect (Qadeer et al., 2021). According to Hulme et al. (2014), there are occasions where 

agents promise some students things that could not be delivered, such as specific modules or 

work placements with certain organizations; The students struggle with finding schools, taking 

assessments for college admissions, obtaining visas, and transitioning into the dominant culture.  

More so, the ethical practices of these agents are questionable due to corruption, forgery, 

misrepresentation, and making false promises. The scholars added that “one international officer 

described most agents as being one level from being outright crooks” (Hulme et al., 2014, p. 

682). Despite contributing to the U.S. economy, including a beneficial financial impact for their 

host HEIs, international students and African students continue to experience obstacles that 

challenge their continued enrollment and, therefore, the revenue they bring to the institutions in 

which they are registered (Sevanthinathan, 2017). Dos Santos (2019) suggested that more 

research should be done to examine the challenges international students face in U.S. universities 

and colleges, other than Chinese students. This research study seeks to bridge the knowledge gap 

and provide new insights into the existing literature on the experiences of African international 

students enrolled in a four-year college in Georgia. 

Purpose Statement  

 The purpose of this transcendental phenomenological study was to explore the lived 

experience and perceptions adapting to the process of college-level education for African 

international students at a four-year college in the southeastern United States. At this stage of the 

research, the central phenomenon of the study was the perceptions and lived experiences 

adapting to the process of college-level education which is defined as those acculturations and 
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strategies used to alleviate the difficulties adjusting to a new culture. The theory guiding this 

study was Berry’s (1980) acculturation theory.  

Significance of the Study 

The National Association of Foreign Student Advisers (NAFSA, 2019) reported that 

international students contribute to the U.S. in diverse ways, such as growing the economy and 

helping the U.S. lead innovation. According to the IIE (2017), the number of international 

students enrolled in U.S. higher education in 2016 increased by 7.1% from the previous year to 

over a million, representing an increase of 85% over just a decade ago. However, the foreign 

student population has been steadily declining. In the 2018 academic year, the percentage of 

international students in the U.S. dropped more than 6% from the previous year (Svrluga & 

Anderson, 2018). The reduction could result from immigration policy changes enacted by 

President Trump’s administration (McKivigan, 2020). President Trump significantly limited the 

number of U.S. visas issued yearly, including those issued to international students (Usher, 

2019). As such, the U.S. HEIs might not achieve international student access and completion 

goals without identifying and addressing the “challenges that minority and international students 

face” (Atebe, 2011, p. 9). 

Theoretical  

  There has been extensive investigation of international students’ social interactions and 

their relationship to acculturation processes and outcomes (Beech, 2015). The increase in 

migration over the past three decades led researchers to explore the process immigrants undergo 

when settling in a foreign land. Hence the development of acculturation models. The theory 

guiding this study is Berry’s (1980) acculturation theory and its relationship with international 

students’ social and academic integration in U.S. colleges and universities. Insufficient work has 
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been done on African international students’ challenges and strategies for adjustment, 

acculturation, and integration into their new environment to promote academic success.  

Empirical  

Although there has been some research on the transition experiences of international 

students in U.S. universities, much of this scholarship aggregates all international students as a 

singular group (Mwangi et al., 2019). Yet, most of this research overlooked the cultural 

adaptation and academic experiences of African migrant students, as they are typically conflated 

with those of Black or African Americans (Kim, 2014). This supports the existing literature on 

African migrant adjustments. Nevertheless, the findings provide a result that would help 

practitioners attend to the needs of African international students. Mandishona’s (2018) study 

indicated that it could inform international agencies, instructors, and institutions of higher 

education institutions on how to better serve the international student population” (p. 4). 

However, extensive research mainly focused on international students from China, South Korea, 

and India (Hyun, 2019; Moon et al., 2020; Zhang-Wu, 2018). Theoretically, the current study 

contributes to the literature on the experiences and adjustment of African international students 

in universities and colleges. More specifically, the study findings have significant implications 

for the practitioners. According to Atteraya (2021), negative experiences by international 

students negatively affect their academic performance and well-being. Understanding the 

challenges this population of African international students faces could inform international 

agencies, instructors, and higher education institutions on how to serve better the African 

international students studying or aspiring to study in the U.S.  
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Practical  

 International students will likely encounter acculturation stress while transitioning into a 

new culture. While internationalization is often measured by the recruitment and enrollment of 

international students, several institutions fail to fully integrate and engage the students with the 

larger university community after they have been admitted and registered on campus (Spencer-

Oatey, 2018). There is insufficient research that addresses the experiences of international 

students from Africa, who face additional challenges beyond those collectively experienced by 

most college students (Yan & Sendall, 2016). The findings from this study might help produce 

new insights for the host colleges or campuses to consider programs that could enhance and 

promote students’ adaptation to their new environment and subsequently help them achieve their 

academic goals.  

Research Questions 

To comprehend African international students' viewpoints and real-life encounters at a 

four-year college in the southeastern U.S., a set of questions was formulated to direct the 

research. These questions were designed to delve into the unique perspectives and experiences of 

these students within the academic and social environment of the institution. By utilizing these 

guiding questions, the study aimed to gain a deeper insight into the specific challenges and 

successes faced by African international students in this particular educational setting.  

Central Research Question 

 How do African international students perceive their adaptation and acculturation 

experiences at a four-year college in a southeastern part of the U.S.? 
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Sub-Question One  

 What are the cultural challenges experienced by African international students that affect 

their abilities to acculturate? 

Sub-Question Two 

 What are the perceived barriers to adaption, acculturation, and integration of African 

international students as they navigate their way through their studies at the university? 

Sub-Question Three 

 How do African international students perceive their university’s support services would 

address their challenges when attending a four-year college in a southeastern part of the U.S.? 

Definitions 

1. Acculturation - According to Berry (2001), acculturation is “social interaction and 

communication response styles that individuals adapt when interacting with 

individuals and groups from other cultures” (p. 139). 

2. Acculturation Stress - A particular type of stress resulting from the process of 

acculturation (Berry et al., 1989).  

3.  Berry’s Model of Acculturation - A model that proposes two dimensions through 

which immigrants are oriented towards a new society: the wish to interact with people 

from the majority group and the desire to preserve their ethnic culture (Berry, 1980, 

2001).  

4.  Culture - The set of attitudes, values, beliefs, and behaviors shared by a group of 

people, but different for everyone, communicated from one generation to the next 

(Matsumoto et al., 1996).  

5.  Culture Shock - The anxiety felt by individuals living in a new culture (Oberg, 1960). 
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6.  F-1 Visa - A type of non-immigrant student visa that permits foreigners to study 

(academic or a language training program) in the U.S. (McKivigan, 2020) 

7.  Immigrant - Any individual who is not a citizen or national of the U.S. (Department 

of Homeland Security, 2015). 

8. Integrations - The ability for college students to assimilate both academically and 

socially (Tinto, 1987). 

9. International Student - A student who moves to another country (the host country) to 

pursue tertiary or higher education e.g., college or university (Shapiro et al., 2019). 

10. Sub-Saharan Region - The sub-Saharan region of the African continent, includes 

Nigeria, Kenya, Ghana, Cameroon, and South Africa. (Okusolubo, 2018). 

11. Xenophobia - The fear or hatred of foreigners or people from different countries. It 

involves prejudice, discrimination, or hostility towards individuals who are perceived 

as being outsiders or foreigners.  

Summary 

The problem being studied was the challenges African international students faced in 

adapting to college-level education in a four-year college in the southeastern U.S. due to 

unrealistic expectations set by recruiters and the challenges of transitioning into a new cultural 

and academic environment (Bimpong, 2023). Therefore, the purpose of this transcendental 

phenomenological study was to explore the lived experience and perceptions adapting to the 

process of college-level education for African international students at a four-year college in the 

southeastern United States. Berry’s (1980) acculturation theory is the underpinning theoretical 

framework for this study. Understanding the adaptation and acculturation experiences of African 

international students would be valuable to U.S. educational stakeholders, institutions of higher 
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learning, and students alike in formulating strategies to address potential challenges that affect 

the students while adjusting to the U.S. academic environment. Chapter Two provides a review 

of the literature and covers a discussion of the theory of acculturation. The chapter ends with a 

summary restating the problem and identifying gaps in the literature, which warrant a further 

study of the experiences of African international students in the U.S. 
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CHAPTER TWO: LITERATURE REVIEW 

Overview 

The review of the literature was conducted to determine the acculturation experiences of 

African international students during their study in U.S. colleges and universities. Some global 

scholars such as Rose-Redwood (2017) and Vasilopoulos (2016) argued for more subtle and 

broader research on international students’ experiences, particularly since extensive research is 

focused on students who attend Western Anglophone universities or institutions located in 

Australia, New Zealand, the United Kingdom, Canada, and the U.S. This chapter reviews the 

literature about international students in general and, specifically, African international students. 

The search for the literature review was conducted using Liberty University’s online research 

database. The first section discusses Berry’s (1980) acculturation theory, followed by the 

synthesis of recent literature regarding support systems, financial challenges, and social and 

academic integration experiences of international students during their studies in U.S. colleges 

and universities. Finally, a summary of the chapter restates the problem and identifies gaps in the 

literature, which justifies the need for further research.  

Theoretical Framework 

A theoretical framework is the foundation or blueprint from which all knowledge is 

constructed for a research study. Eisenhart (1991) defined a theoretical framework as “a structure 

that guides research by relying on a formal theory…constructed by using an established, 

coherent explanation of certain phenomena and relationships” (p. 205). The design of this study 

was developed under the theoretical understanding of Berry’s (1980) acculturation theory to 

understand the experiences of African international students’ cultural, social, and academic 

integration in U.S. institutions of higher learning. The concept of acculturation, conceived in 
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anthropology and sociology early in the 20th century, has been used to explain the dynamics 

involved when people from diverse cultural backgrounds come into continuous contact with one 

another (Park & Burgess, 1921).  

Acculturation parallels various features of the process of socialization. The person or 

group accepts specific values and practices that were initially not their own to a greater or lesser 

extent (Kumi-Yeboah et al., 2020). Acculturation is not a negative experience; however, 

acculturative stress is experienced when greater levels of conflict are experienced, and the 

experiences are judged to be problematic, controllable, and surmountable (Berry, 1997). 

Numerous international students experience acculturation stress while adjusting to a different 

academic environment and culture.  

Once international students come into contact with the host country's culture, they 

experience cultural changes, seeking to adapt to the new culture. Subsequently, acculturation 

stress arises, triggering the need to appraise potential threats. Lack of social and emotional 

support could lead to an inability to cope with the threat posed by the new culture, culminating in 

mental health concerns. However, if the students receive proper social and emotional support, the 

outcome is positive since their mental well-being improves, allowing them to adjust accordingly 

to the new culture. Figure 1 shows the acculturation framework for international students. 
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Figure 1.  

Diagram of a General Acculturation Framework 

 

 
The framework shows the process of cultural change, potential acculturation stressors, 

cognitive appraisals of stressful situations, the role of social support, and predicted mental health 

outcomes, both positive and negative (Ma et al., 2020). Direct contact between international 

students and host students results in cultural changes, which could lead to acculturation stress. 

These changes are multidimensional, pervasive, and involve psychological, behavioral, and 

cultural aspects. Although the linear layout of this conceptual map does not adequately illustrate 

it, the changes are bi-directional (Berry, 1992), affecting both host and student cultures 

simultaneously. Acculturation at the group level involves changes in cultural practices, 

institutions, and social structures, and at the individual level, it involves psychological changes. 

Acculturation refers to cultural change; therefore, it would be necessary to specify how culture is 

defined. 
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Related Literature 

 Experiences of African international students in U.S. universities have received limited 

attention in the extant literature. As the researcher in this study, I conducted an extensive 

literature search using online search engines (Google and Liberty University Library). Most of 

the articles from this study were downloaded from the Journal of International Students. The 

articles were dominated by major host countries and sending countries like the U.S., United 

Kingdom, Australia, Canada, China, and Japan, among others. A review of related literature 

helped to identify issues and areas of need and considerable solutions related to problems facing 

African international students in U.S. colleges and universities. The literature review presents 

social, cultural, psychological, academic, and economic experiences affecting African 

international students when attempting to adapt, acculturate, and integrate into their new 

environments.  

Social and academic integration with the complexity of international students’ lives 

overseas and their challenges, I considered social and academic integration. According to Tinto 

(1975, 1982, 1987), students are more likely to persist in college and graduate if they are 

academically and socially integrated into the institution. Tinto (2003, 2017) argued that students' 

perceptions of their social integration into the institution are essential to their persistence. 

Students who feel connected to their peers and satisfied with their educational experience tend to 

persist (Tinto, 2017). According to Tinto (1975, 1997), academic integration is defined by 

students’ academic performance, level of intellectual development, and perception of having a 

positive experience in academic settings, while social integration is defined by involvement in 

extracurricular activities and the presence of positive relationships with peers.  
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 The current study regarded social integration as an acculturation process where students 

adapt to the life of the host country and the institution. Tinto (1975, 1997) defined six successive 

sequences that underlie a student’s decision-making process for persisting in or dropping out 

from academic courses and programs: pre-entry attributes, objectives, initial commitments, 

experience with the university system, integration, objectives, and emerging commitments and 

results. However, background and contextual obstacles might impede students’ ability to connect 

with their institution's academic and social culture, thus impacting their sociocultural adjustment 

and academic performance (Kim, 2014). This is not an easy process for international students. 

More specifically, Black students are thought to maintain their heritage and local culture while 

simultaneously socializing between the two cultures (Kim, 2014; Valentine, 1971). Therefore, 

the challenges they face regarding their social adjustment impact their cultural adaptation to 

universities. 

Meaning of Culture 

  Morris et al. (2015) defined culture as “a loosely integrated system of ideas, practices, 

and social institutions that enable coordination of behavior in a population” (p. 632). 

It has transformed over the past two centuries. There have been different interpretations of 

culture. However, by this definition, every member of a society has a definitive culture. It is 

made up of the ideas, institutions, and interactions that guide and reflect individuals’ thoughts, 

feelings, and actions (Hamedani & Markus, 2019). Immigrants often are situated in two worlds 

and cultures as they come into new locations with different approaches and values. These habits, 

values, beliefs, and attitudes are not static. 

  Culture guides one in adjusting to different ideas and notions about acculturation (Ardila, 

2021; Lennon et al., 2017). People are forced into habits and traditions, which eventually become 



33 


 


their culture. Culture helps people to connect with and learn about others’ interests and concerns. 

There are three levels of culture (Ardila, 2021; Lennon et al., 2017). The first is the cultural 

tradition that sets one apart from one’s specific society (Lennon et al., 2017). For example, 

African, Chinese, and Japanese cultures entail their shared language, beliefs, values, and 

traditions, which distinguish them from other people. Logically, people with a shared cultural 

aspect acquired their culture from their parents or household members with the same culture.  

 The second layer of culture is the subculture, which refers to individuals who are part of a 

group that is different from the dominant culture or dominant people in a particular part of 

society (Ardila, 2021). In such a diverse society, some people might decide to retain their 

original cultural traditions. Thus, they might be seen as sharing a subculture within their newly 

adopted society. Subcultures exist because the dominant one does not meet the needs or interests 

of members of the subculture. Therefore, these groups form to engage in lifestyles or activities 

that meet the needs of their interests or shared experiences related to a particular identity 

(Lennon et al., 2017, p. 292). Examples of these subgroups could be found in the United States, 

such as African Americans, Mexican Americans, and Asian Americans. When the cultural 

difference between the subculture and the dominant culture begins to fade, and individuals adopt 

their dominant culture more, the subculture becomes obsolete except for those who have a 

common ancestry. This situation is the case with Irish or German Americans who identify first as 

Americans. Also, numerous Asian Americans think of themselves as Americans first.  

 The third level of culture is the cultural universal, which entails elements, patterns, 

characteristics, or institutions that are found in all human cultures worldwide (Ardila, 2021). 

These are learned behaviors shared by all people anywhere in the world. Examples include arts, 

verbal language communication, leadership roles implemented by community decisions, raising 
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children through family settings, playing games, making rules guiding sexual orientation, use of 

kingship terms to refer to family members, classifying people through age and gender, and 

different roles they play in the society. Culture helps people adapt to their environment (Lennon 

et al., 2017). For African international students studying in the United States, they would need to 

be able to read and write to be able to adapt to the American culture. In all, culture changes due 

to injection, acculturation, innovation, 

Most immigrants should undergo “a process of adaptation—known as acculturation 

following their arrival in the United States” (Girmay, 2017, p. 2). Acculturation is a major part of 

the adjustment process of migrant students. It is important to understand how adjustments impact 

students’ overall experiences. Acculturation is “the dual process of cultural and psychological 

change that takes place as a result of contact between two or more cultural groups and their 

individual members” (Berry, 2005, p. 698). It requires interactions of at least two autonomous 

culture groups, in which a change results in at least one of the cultural groups as part of the 

interaction (Berry, 1980). One culture dominates the other group, thereby consciously and 

unconsciously resulting in cultural changes in the weaker group. Acculturation could also occur 

if the individual wishes to associate with the host culture. The early conceptualization led to the 

development of unidimensional and bi-dimensional models to examine the acculturation of 

immigrants.  

The primary purpose of Berry's (1980) acculturation model was to investigate what 

happens to individuals who have developed in one cultural context as they attempt to re-establish 

their lives in another one. Berry (2001) conceptualized acculturation as “social interaction and 

communication response styles that individuals adapt when interacting with individuals and 

groups from other cultures” (p. 139). Furthermore, Berry (2003) considered two basic 
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dimensions for the adaptation of immigrants: (a) the preference for maintenance of their own 

ethnic culture (cultural maintenance), and (b) the preference for involvement or contact with the 

host society (cultural contact)—maintaining positive relationships with the larger society and 

other ethnic groups. The bi-directional model of acculturation specifies four acculturation 

dispositions or strategies of how people conceptualize home and host identities: – integration, 

separation, assimilation, and marginalization (Berry, 1980; Rudmin, 2003). Assimilation (low 

maintenance and high contact), separation (high maintenance and low contact), marginalization 

(low maintenance and low contact), and integration (maintaining one’s ethnic culture while also 

adopting elements of the host culture), are related to a range of positive psychological and social 

outcomes for immigrant youth (Berry, 2006).  

  Berry (1980) stated that different factors influence immigrants’ inclination to either of 

the four dimensions of the acculturation model: integration, separation, assimilation, and 

marginalization. Eventually, the four strategies became either voluntary, when members of a 

weaker group/immigrants felt that their acculturation strategies were developed by choice, and 

involuntary when the weaker group perceived that their acculturation strategies were the choice 

of the dominant group. Nonetheless, there are four categories of people under the whims of the 

acculturation framework: voluntary immigrants, asylum seekers, refugees, and sojourners. As 

Berry (1980) explained, voluntary immigrants are the immigrants who migrated to other 

countries in search of a better life and employment. Asylum seekers go to other countries to 

avoid torture due to political violence. Refugee seekers are displaced by war, violence, and 

natural disasters and are settled in counties willing to accommodate them. On the other hand, 

sojourners move to foreign nations temporarily intending to move back to their countries of 

origin; this includes international students seeking to acquire education in the host countries.  
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Acculturation theories have been criticized for adopting a “one size fits all” approach as 

they characterize immigrants equally, regardless of their countries of origin and ethnic group 

(Kumi-Yeboah et al., 2020). It is important to distinguish between Black, African, and other 

African students because not everyone from the continent of Africa is Black African. 

Additionally, there are cultural and linguistic differences between the same people who identify 

as Black -Africans. Hence, acculturation experiences might differ based on countries of origin 

and cultural heritage. Not much work has been done on African international students regarding 

challenges and strategies for adjustment, acculturation, and integration into their new 

environment to promote their academic success in the United States. Using Berry’s (1980) model 

of acculturation allowed the researcher to contextualize sociocultural adjustment, align the 

central question, and identify and describe the changes African international students 

experienced with the members of the dominant group, which included the school community and 

the local community.  

Challenges Facing International Students 

The U.S. remains the top host country for international students globally, topping 1.09 

million students in 2018, a 1.5% increase from the previous year (IIE, 2019). According to the 

IIE (2016), during the 2014/2015 academic year, there were 974,926 international students in US 

colleges and universities, and about 64% of international students were funded by themselves or 

their families. Transitioning into college or university could be challenging for any student. It 

could be even more challenging for international students who might have to additionally deal 

with discriminatory treatment (Almurideef, 2016). However, scholars suggested that the 

adjustment of Black African international students might differ from White international 

students' experiences (Mwangi et al., 2019). This is in part because, in the U.S., African 
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international students are considered racial/ethnic minorities who are exposed to racism, 

nativism, and other discrimination (Fries-Britt et al., 2014).  

International students have been found to encounter a wide range of challenges during 

their studies. These students' encounters include living adaptation, language, and adjusting to the 

new cultural system (Yassin et al., 2020). While internationalization is often measured by the 

recruitment and enrollment of international students, several institutions fail to fully integrate 

and engage these students with the larger university community after they have been admitted 

and registered on campus (Spencer-Oatey, 2018). A student’s integration is a multi-dimensional 

concept involving social, economic, political, and cultural considerations, and it is difficult to 

measure and evaluate (Ward et al., 2015). These challenges negatively influence the learning 

process for international students (Atteraya, 2021; Yassin et al., 2020).  

A phenomenological study by Dos Santos (2019) involving Chinese students studying in 

historically Black colleges in the US revealed that there exists discrimination based on 

nationality, color, and race in these institutions. Moreover, there is significant social unfairness 

in internship opportunities and gaps in academic expectations. Moon et al. (2020) revealed that 

South Korean and Chinese graduate students studying in the U.S. had different challenges and 

experiences. The researchers associated the differences with the groups’ diverse cultures. 

Additionally, Zhang-Wu's (2018) study showed that Chinese students in the U.S. faced 

discrimination.  

As one student in Hyams-Ssekasi et al.’s (2014) study explained, “If you are not careful 

you can lose your confidence and self-esteem in this country. The values we have in Africa are 

looked down on. Talk about our traditions, they are still considered backward, only good enough 

for research.” (p. 8). Okusolubo (2018) added that African international students face social 
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challenges and barriers as soon as they arrive due to the unfavorable misconceptions, prejudices, 

and misperceptions held by Americans regarding Africans. This situation might be due to 

information from the media and news channels. Wild animal poaching, wars, disease, and 

starving people with AIDS are some of the media images shaping American students’ 

understanding and conception of African international students.  

Furthermore, Evivie (2009) noted that the media (e.g., televised charities such as Save the 

Children and Christian Children’s Fund as well as the Discovery Channel and National 

Geographic), the curriculum in school, and the home environment of their fellow students 

perpetuate myths, stereotypes, and misperceptions against African international students. These 

typecasts even cause some African international students to hide their African identity due to the 

fear of being mocked for their accents (Coleman, 2018; Osikomaiya, 2014). This experience 

could be stressful, with the impact being exacerbated by settling into a new educational context. 

Despite their differences relating to language, religion, previous mobility experiences, gender, 

and race, international students tend to be considered by their host institution as a homogenous 

group without considering their specific needs (Ballo et al., 2019). The most cursory 

examinations reveal that international (i.e., non-domiciled) students are far from homogenous 

(Mwangi et al., 2019).  

Furthermore, it should be noted that African international students come from different 

countries and backgrounds. Combining all African international students makes it even more 

challenging for specific groups. For instance, they might lack ‘natural’ opportunities to interact 

with the local community when much of their time is spent with international student peers in 

‘bubble-like learning environments' (Cuzzocrea et al., 2021), resulting in what has been termed a 

form of unintentional segregation (Fincher & Shaw, 2009). Subsequently, they differ from the 
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individualistic culture in which people are viewed as independent and possessing a unique 

pattern of traits that distinguish them from others; people in collectivistic cultures view the self 

as inherently interdependent with the group to which they belong (Jiang et al., 2022).   

Berry (1997) identified two fundamental dimensions of acculturation: maintaining 

original cultural identity and maintaining relations with other groups. For international students, 

this aspect is challenging to navigate because it means holding on to their home culture and, at 

the same time, adapting to the new culture. Four scenarios might happen during acculturation: 

integration, separation, assimilation, and marginalization (Berry, 1997). Some international 

students follow the integration approach whereby they maintain their culture and embrace the 

dominant group's culture. Such students look for opportunities to highlight their culture and seek 

opportunities at cultural events and other similar events at school where they could interact and 

engage in cross-cultural activities. However, other international students might follow the 

separatist approach by maintaining their culture. This group prefers to stay engaged in their 

classroom, isolated, and not interact with other students in their institutions. The separation 

group values neither intergroup relations nor cultural maintenance and is likely to be 

marginalized (Berry, 1997).  

Racial Experiences 

 Numerous international students were born in non-White countries (IIE, 2020). When 

arriving in the U.S., foreigners must adapt to the racial structure and change how they perceive 

different cultures (Viggiano & Yao, 2019). Nonetheless, those from West African regions are 

born in homogenous countries; therefore, race is not a part of how they identify with individuals. 

Bardhan and Zhang (2017) conducted a study that focused on twenty-two students from a global 

south at a midwestern university. As the study revealed, the U.S. makes the incorrect assumption 
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that Black international students who identify as either African or Caribbean could be classified 

as Black American. Furthermore, the findings indicated that race is often not a facet of identity 

for numerous international students of color when they enter the U.S.; race is sometimes seen as 

a Western phenomenon.  

 Bardhan and Zhang’s (2017) study provide valuable insights into how international 

students of color perceive racial identity through the lens of U.S. citizens upon their arrival in the 

country. The authors highlighted that the experience of racialization is particularly intense for 

students from sub-Saharan Africa or predominantly Black countries, who faced the challenge of 

‘becoming’ Black in the U.S. (p. 294). This notion resonates with Lee’s (2017) findings, which 

reveal the existence of racial discrimination in the U.S. Lee explains that students from Asia, 

Africa, Latin America, and the Middle East experience discrimination, while White students 

from Europe, Canada, or Australia report significantly fewer instances of such treatment. This 

discussion highlights the racial challenges faced by international students of color, emphasizing 

the need for a deeper understanding of their unique experiences and the development of more 

inclusive and supportive educational environments. 

International students experience racial or ethnic discrimination and recognize this 

discriminatory act based on how they become increasingly aware of their racial and ethnic 

background (Kim, 2014; Ma et al., 2020). Berry et al. (1989) posited that race, discrimination, 

and prejudice might negatively impact individual acculturative strategies. Accordingly, when 

immigrants experience racial discrimination or bias in their interactions with members of the 

host culture, they tend to associate acculturation with rejection, making it more difficult for them 

to acculturate to their new environment. These students have not been subjected to 

discrimination in their home country; therefore, it is difficult for them to understand how the 
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American higher educational system perceives race and ethnicity (Ma et al., 2020). Reports 

indicated that foreigners faced multiple incidents of racism and racial discrimination committed 

against international students due to their specific race/ethnicity (Horton, 2020; Oppel & 

Tavernise, 2020). 

Impact of COVID-19 on International Higher Education  

The influence of the COVID-19 pandemic is remarkable in international higher 

education, particularly student mobility (Altbach & De Wit, 2022). For instance, from the IIE 

survey, approximately 90% of US colleges and universities anticipated a decrease in 

international student enrolment, and 30% of HEIs indicated a substantial decline in the academic 

year 2020–2021 (Martel, 2020). In the 2020/2021 school year, international students declined by 

15% from the previous year (IIE, 2021). This reduction might be because of the COVID-19 

pandemic. While most college students encountered familiar challenges such as navigating 

online courses, fear of the virus and health concerns, and social isolation, international students 

faced unique challenges during COVID-19.  

 The prevalence of depression among international students, which ranged from 22.6% to 

45.3%, was higher than among local students and even the general population during COVID-19 

(Saravanan & Subhashini, 2021). While domestic students were quarantined at home, 

international students either stayed in the dormitory, off-campus housing on temporary 

accommodation or flew back home, risking contracting the virus while in transit. Therefore, 

international students had to navigate additional challenges because of COVID-19 (Koo et al., 

2021). The pandemic led to changes in college admission, college completion, and access to 

learning, among others. The changes due to COVID-19 increased worries and concerns about 

marginalized students, including international students in the U.S. There were concerns 
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regarding issuing visas, college admission, racism, and scholarship/assistantship opportunities 

(Horton, 2020).  

 Despite intense debate on whether the COVID-19 pandemic could mean the end of the 

internationalization of higher education, the pandemic profoundly influenced the global higher 

education landscape, specifically student mobility (Marginson, 2020). Parents’ and students’ 

rethinking about studying abroad and making decisions on the country of study became apparent. 

Previous studies emphasized the perceived lack of support and guidance from International 

Students’ Office (ISO) regarding tax and immigration matters, clarity of administrative 

information, and pre-pandemic planning for international students dedicated social activities 

(Chen & Yang, 2014; Heng, 2017). The coronavirus forced the sector to re-think and redesign 

higher education to sustain it in the future, especially as it relies heavily on fees generated by 

international student bodies.  

Academic Challenges  

Challenges with academic adjustment often result from the difference between 

international students’ experiences of classroom life in their home countries and their encounters 

in the U.S. (Zhou & Zhang, 2014). Baker and Siryk (1999) state that academic integration entails 

students’ positive experiences and intellectual development. Academic integration has a 

significant influence on students’ performance. Baker and Siryk distinguished four concepts in 

academic integration: academic adjustment, social adjustment, personal and emotional 

adjustment, and attachment. Academic adjustment is not just being academically successful but 

instead comprises the overall adjustment process and student satisfaction,  

The learning experience of international students has been shown to have a more 

significant impact on satisfaction than the arrival, living, or support services experiences 
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(Ammigan & Jones, 2018). International students might be unaccustomed to instructors asking 

questions in class and be particularly troubled if called upon without having raised their hands 

(Tang et al., 2018). African students might likely feel embarrassed and intimidated when asked 

to answer class questions. This does not mean they do not know the answers to the questions. It 

is part of the African culture to raise one’s hand if one wants to speak.  

Classrooms in the U.S. might differ from what international students are accustomed to in 

their home countries. The interactive nature of U.S. classrooms runs in stark contrast to the more 

formal atmosphere present in the African educational system, in which professors serve as the 

sole connoisseurs of knowledge (Girmay, 2017). For example, the various teaching styles in the 

U.S. education system include class discussions, group projects, and class presentations, among 

others, which might be unfamiliar to international students. In Africa, it is considered 

disrespectful to challenge a professor’s opinion, while in the U.S., those who challenge 

instructors are appreciated and rewarded with points.  

In Africa and some other countries, a grade is weighted towards final exams, while in the 

U.S., there is more emphasis on class participation and presentations. The testing and grading 

formats might also differ, which could be extremely frustrating. Students could easily approach 

their professors to seek help on their work, while in some cultures like Africa, faculty is highly 

respected, and the office is forbidden. Students are rarely seen approaching their professors in a 

formal context. Thus, differences in the academic culture between African and Western countries 

might lead to conflicting expectations in the academic environment, thereby creating barriers to 

academic adjustment (Girmay, 2017). 

The contributing factors of academic adaptive stress for international students are 

culturally and linguistically different, including teaching styles, curriculum structure, minimum 
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credit hour requirements, heavy course load, academic competence, and high expectations (Xu et 

al., 2018). To maximize the international student’s chances of overall success in the university, 

special attention should be paid to academic success in the classroom (Tinto, 2017). 

Furthermore, the language barrier cannot be over-emphasized. English language proficiency and 

writing styles are the major academic challenges for international students in the U.S. Another 

challenge that international students should navigate is the pressure to utilize English in all 

aspects of daily life, which could increase stress (Lee, 2017). Swathi et al. (2017) believed that 

international students in the U.S. experienced writing difficulties related to grammar and 

vocabulary, organization and flow of ideas, critical thinking, and plagiarism. One of the most 

widely used tools to measure the language proficiency level of students is the Test of English as 

a Foreign Language (TOEFL). 

Most universities in the U.S. mandate that international students take the TOEFL exam 

before admission (IIE, 2017). However, because of the complexity of proficiency in a second 

language, significant numbers of studies suggest a lack of a relationship between the TOEFL and 

academic success (Özturgut, 2001; Stover, 1982). This perspective means that a passing score for 

TOEFL admission does not determine language proficiency and success at U.S. colleges and 

universities. Smiljanic (2017) investigated how lower scores created psychological problems. 

The author found that the lower scores in speaking sections in the TOEFL exam were related to 

more acculturative stress, which has been linked to anxiety and avoidance. Safipour et al. (2017) 

and Perry (2016) argued that such understanding would enable postsecondary institutions to 

provide adequate support for international students to address negative experiences and 

stereotypical views.  
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However, after reviewing 58 journal articles on international graduate student 

development, learning, and experiences, including those related to English-language learning, 

Renn et al. (2014) stated that little new knowledge emerged about students' adjustment to the 

host country. This is in line with Tinto’s (1997, p. 103) suggestion that, 

“Persistence in college is… not simply the outcome of individual characteristics, prior 

experiences, or prior commitments… [but also] the outcome of a longitudinal process of 

interactions between the individual and the institution (peers, faculty, administration, etc.) 

in which he is registered.”  

Previous research argued that it is through domestic and international students’ interactions, 

where students from different cultures and backgrounds discuss and debate, that an 

understanding of what it means to live in a globalizing world is supported (Beelen & Jones, 

2015).  

Culture Shock 

Culture shock cannot be overlooked when exploring international students’ experiences 

in their host country. It could be challenging to transition from a collectivist to an individualistic 

culture like the U.S. While an encounter with a new culture could be a positive experience that 

builds confidence and empathy and strengthens one’s sense of being, it could also be 

challenging, leading to anxiety and feelings of uncertainty, disorientation, and confusion, 

commonly referenced as culture shock (Slonim-Nevo & Regev, 2016). An anthropologist, 

Kalervo Oberg, first coined culture shock in 1954 to describe the anxiety felt by individuals 

living in a new culture. According to Oberg (1960), some symptoms might also include 

boredom, feeling isolated, withdrawal, avoiding contact with the host nationals, irritation, 
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frustration, and homesickness. The degree to which culture shock affects people differs; 

however, it somehow affects everybody.  

Oberg (1960) identified four stages of cultural adjustment that describe the steps people 

go through when adapting to a new environment. The first stage is the honeymoon stage, which 

is an exciting time for the individual. Students are curious about the new culture. They seem 

adjusted and do not anticipate difficulties. Then, the individual gets to the irritation and hostile 

stage. At this stage, students start feeling irritated and confused about the host and home cultures. 

The individual moves to the gradual adjustment stage, where they begin to learn more about the 

new culture. As people gain a deeper understanding of the new culture, they also better 

appreciate the host culture. The final stage is the adaptation stage. By then, the students feel a 

sense of belonging and sensitivity to the new experiences. This process takes a longer time, and 

it comes with various challenges. However, this could be achieved if the individual spends a 

considerable amount of time in the host culture. Likewise, a person’s personality traits might also 

play a role in how they react to new experiences.  

Shu et al. (2016) explored how personality traits affect cross-cultural adjustment among 

international students in the U.S. Their research supported the idea that individuals with 

personality traits such as extroversion and conscientiousness are likely to adjust more quickly to 

new cultures. Therefore, international students who interact socially with natives of the host 

country would experience a better adaptation in the host country. However, this experience 

might not be easy for African international students. Okusolubo (2018) noted that socially, 

African international students have trouble adapting to their new environment and culture due to 

cultural differences.  
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International students might not feel comfortable with openness about topics such as 

sexuality, alcohol drinking in social and community events, co-ed dormitories, dressing styles, 

and sexual orientation. In addition to being required to learn in the medium of a foreign 

language, international students are sometimes challenged at the level of deeply ingrained 

cultural and religious taboos, such as lifestyles, social rules, and social behaviors, such as the 

consumption of alcohol, gender relations, and sexual mores. Adjusting to Western food might be 

challenging for them. Nonetheless, learning to recognize the stages of culture shock would help 

advisors assist students with adapting to their new environment (Yale, 2017). Markedly, advisors 

should strive to create opportunities that allow international students to interact socially with the 

natives to enhance their social experiences, leading to better adaptation.  

African international students also face communication barriers. All immigrants are 

acculturated into the new culture through communication. Speaking with an accent is a 

significant factor that affects international students’ academic and social integration. Chege 

(2016) noted that African international students struggled with their peers and instructors due to 

their heavy English accents. African international students had to take more classes to improve 

their language skills. At the same time, English is the official language in the home countries of 

some of these African international students, and it is rarely used outside of the classrooms. It 

has resulted in the inability to express themselves in English and the unwillingness of the 

students to communicate with native speakers. The unwillingness is a major barrier for 

international students, including those from refugee backgrounds, because it limits their 

opportunity to produce English output in an authentic context. Subsequently, such a barrier 

impedes their English acquisition (Ahn et al., 2017). 
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Studies have shown that language and culture are the two main barriers affecting 

international students’ adaptation to new cultures (Baklashova & Kazakov, 2016). Specifically, 

the language challenge comprises (a) obstacles in understanding people's speaking and being 

understood, (b) failure to understand the slang and jokes, and (c) a lack of confidence to use 

English (Jackson, 2016). Thus, language deficiency hinders classroom participation. In general, 

Africans are accustomed to being quiet during conversations with their elders and avoid direct 

eye contact with their superiors unless they receive permission to speak (Girmay, 2017). 

Reasonably, talking overly to an older adult or a person in high authority and making direct eye 

contact would be seen as a sign of disrespect. As such, it limits their opportunities to approach 

instructors to discuss their issues.  

Findings from Mwangi et al. (2019) showed that some international students want more 

involvement from their colleges. Some researchers did not agree; Chavoshi et al. (2017) had an 

entirely different perspective on adjustment. They proposed that international students need to 

“keep an open mind” about their host country instead of positing that they find support groups. 

Accordingly, the onus was on international students to overcome their adjustment hurdles 

independently. As temporary residents with permanent social support in the host culture, 

international students are more vulnerable to the negative influence of acculturation challenges 

(Berry et al., 1989).  

As Mesidor and Sly (2016) found in their study, international students benefit from 

having groups of people supporting them in their new host country. Specifically, African 

international students (AIS) should get support to adjust better to the host country. Additionally, 

understanding how their cultural identities and acculturation process are interrelated might help 

the students facilitate their acculturation process meaningfully and successfully. Indeed, colleges 
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and universities should strive to enhance their communication techniques because language 

barriers can be complex, and the challenges that come with them could hurt the overall 

integration of international students. 

Financial and Economic Challenges 

African international students are bound to face challenges as they study abroad. These 

challenges and pressure points are extensive and impact their subsequent ability to adjust to life 

in their host institution (Caldwell & Hyams-Ssekasi, 2016). The visa processing process might 

be complex and frustrating because it varies from country to country, yet far more stringent in 

Africa. According to Kang et al. (2019), because of the recent revisions in immigration policy, 

international students must confront increased organizational barriers that are either currently in 

effect or projected. The impediments include increased application fees and threats of 

deportation to students who violate visa requirements. 

 Although tuition costs have increased for both domestic and international students, the 

general cost is significantly higher for international students because they should typically pay 

hidden fees, such as “international student fees” and Student and Exchange Visitor Information 

System (SEVIS) fees (Study International Staff, 2019). In addition, international students do not 

qualify for federal student aid because they are not citizens of the U.S. Their immigration status 

does not allow them to get such packages; therefore, they are an infusion of revenue into the 

national economy, but not the liability that they have been portrayed as in national political 

rhetoric (McKivigan, 2020), 

In addition to these new fees and requirements, the increase in xenophobia and anti-

immigrant sentiment in the U.S. has significantly affected international students seeking to 

pursue courses of study at American universities (Ritter & Roth, 2021). They need to be 
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protected; however, the government policies after September 2011 or 9/11 raise questions about 

the future relationship between American higher institutions and international students. Post-9/11 

immigration policies created a physically and administratively restrictive and politically and 

socially inhospitable effect in the U.S.A. (Witt, 2008). This paradigm shift affected international 

students’ mobility, creating hurdles on how to tackle immigration challenges.  

During President Obama’s administration, the Department of Homeland Security (2015) 

proposed expanding and extending the STEM Optional Practice Training (OPT) program. Bound 

et al. (2021) state that the OPT program provides temporary work permits to international 

students for 12 to 29 months after graduation. During its implementation in the Obama 

administration, the U.S.A. saw new foreign enrollment grow yearly. However, according to the 

NAFSA (2019), the 2018–2019 academic year revealed a nearly 10% reduction in the number of 

recently enrolled international students in the US. This occurrence might be because of the 

immigration policy changes enacted by President Trump when he took office in 2017.  

Furthermore, the Trump administration introduced new, enhanced visa questionnaires for 

certain applicants. It enforced a controversial new policy, making it easier for international 

students to accrue what's known as "unlawful presence" in the U.S. This determination could 

subject them to a future three or 10-year ban on re-entry (Redden, 2019). Recent U.S. policies, 

such as the Trump administration’s travel injunctions, excluded travelers from primarily Muslim 

and non-White countries to the U.S., simultaneously positioning international students as 

commodities for U.S. higher education (Viggiano & Yao, 2019). The travel ban made it more 

difficult for universities to recruit international graduate students and faculty. However, graduate 

students who could still apply for a visa are likely to face challenges. These changes mounted 

pressure on international students and allowed countries such as Canada and Australia to reap the 
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benefits of Trump’s “America first” policies, with international students choosing to go there for 

higher education (Fischer, 2011). This might be the reason for a reduction in the previous 

increase in international student enrollment. 

There was a slowdown in the growth of international students in the last decade. 

Enrollment has decreased since the 2016/2017 school year (IIE, 2017). According to a 2021 

survey by the Council of Graduate Schools, which looked specifically at master’s and doctoral 

programs, the sharp drop-off in international enrollment from fall 2019 to fall 2020 was fueled 

more by health and travel issues than a drop in interest (IIE, 2021). In the 2019/2020 school year, 

268,000 new international students were enrolled in the U.S. institutions (IIE, 2020). The 

COVID-19 pandemic, visa restrictions, and the political environment might have contributed to 

the enrollment decline (Kang et al., 2019; Redden, 2019; Saravanan & Subhashini, 2021).  

The political and social environment might have been uncomfortable for the students. 

According to McKivigan (2020), there are four categories of visas issued to international 

students and exchange visitors by U.S. immigration. The F-1 student visa is a nonimmigrant visa 

that implies almost no guarantees from, or the good graces of, the U.S. and provides little or no 

protection to students who encounter legal trouble; an F-1 visa is a type of non-immigrant 

student visa that permits foreigners to study (academic or language training program) in the U.S. 

F-3 or M-3 visas are for nationals of Canada and Mexico who commute to the U.S. for full- or 

part-time study at an academic (F-3) or vocational (M-3) institution (U.S. Immigration and 

Customs Enforcement [ICE], 2020). A J-1 visa is for participants in an educational or cultural 

exchange program. This visa category includes college and university students, physicians, 

summer work-travel visitors, visiting professors, research and short-term scholars, teachers, and 

au pairs (ICE, 2020). 
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As the Department of Homeland Security (2015) reported, F-1 visa holders are allowed to 

change their program of study, receive employment permission for the duration of their studies, 

and work for limited hours a week. F-1 students are allowed to stay in the country for their 

studies, and they can travel internationally yearly. Once they finish their studies or have 

employment permission, they can be approved to stay for 60 more days before they depart. On 

the other hand, M-1 visa holders are international students who enroll only in vocational 

programs and are not allowed to change their program. They could be employed after their 

studies. They are not allowed to travel internationally yearly. They should depart within 30 days 

after their graduation or employment permission ends. International students are worried about 

these issues and do not want their future jeopardized. They also fear that their visas might be 

revoked without cause during their educational programs; such instances have occurred in which 

students commence a bachelor’s, master’s, Ph. D., or other professional degree programs but are 

later forced to disenroll and return home before completing their studies (Kang et al., 2019).  

Various American universities and colleges have reported a significant decrease in the 

number of applications submitted by international students (Redden, 2019). It has been reported 

that the social and political environment (60%) and the lack of feeling welcome in the U.S. 

(48.9%) are factors contributing to the declining number of new international students 

(McKivigan, 2020). This noteworthy decrease in international students might affect U.S. higher 

education as international students are the source of revenue for higher institutions. The state cut 

funding for higher institutions might have resulted in aggressive marketing programs to 

international students. Transnational students are charged a higher tuition rate and do not receive 

federal aid because of their immigration status (McKivigan, 2020). They are justifiably charged a 
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significantly higher tuition rate than domestic students. Nonetheless, international students can 

often pay these fees without requesting financial aid or scholarship packages (McKivigan, 2020). 

Higher educational institutions have been aggressively marketing their programs to 

international students to compensate for the revenue losses that resulted from the elimination of 

funding for public universities (McKivigan, 2020). These challenges might lead to a continuous 

decline in international student enrollment. Losing international students could reduce the 

cultural exposure and opportunities domestic students get from interacting with students from 

other cultures. Thus, if universities continue to struggle to attract international students to foster 

interactions and friendships with domestic students, their ability to promise a global education 

could be questioned. 

Social Support System  

International students’ adjustment in U.S. colleges depends on how well they can 

establish social networks with various campus groups, including peers, and engagement in clubs, 

recreational sports, and other activities that facilitate social involvement on campus (Hwang et 

al., 2016). This perspective aligns with Berry’s (2003) integration hypothesis, which states that 

individuals feel and do well if engaged in their culture and that of the larger society. On the other 

hand, international students with little interest in social interaction might isolate themselves, 

causing a higher probability of suffering from low self-esteem, anxiety, and depression 

(Darwish, 2015). 

International students also face obstacles ranging from language to cultural barriers in 

their social interactions with American students and professors (Zizzi & Li, 2018). As such, they 

need support systems to mitigate their challenges during acculturation and integration into their 

new campus life (Cho & Yu, 2015). The support services act as valuable coping resources for 
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individuals against stress; therefore, they could psychologically reduce stress and facilitate the 

ease of adapting to the host environment (Madden-Dent et al., 2018; Montgomery, 2010). 

However, social support varies as it could be like having a friend who participates in students’ 

lives or having a spouse or loved ones at home or in the host country.  

Social isolation and lack of integration are perennial issues for international students and 

remain among the major challenges in universities abroad (Gomes & Tran, 2017). Social 

isolation is categorized by whether an individual belongs to a social network. There is agreement 

that loneliness is the subjective perception that intimate and social needs are not being 

met (Wister et al., 2021). The language of instruction and academic structures in most African 

academic institutions are usually the language of the former colonizers, which is often not 

English (Okusolubo, 2018). For example, Guinea, Togo, and Senegal students come from 

French-speaking countries. They would have to learn English to communicate with people in the 

U.S. This leads to isolation, loneliness, and a lack of confidence among international students 

because they do not want to make mistakes or feel embarrassed. However, more frequent 

interactions and perceived confidence in one’s English skills could lead to positive feelings of 

adjustment and reduced loneliness (Poulakis et al., 2017). Additionally, research has found that 

perceived English proficiency facilitates more successful interpersonal relationships with 

English-speaking students (Li et al., 2016; Mukminin, 2019). 

According to past research, African-born immigrant youth experienced the stress of 

coping with a new language and a new culture, unwelcoming reception, discrimination, isolation, 

and emotional problems (Kumi-Yeboah et al., 2020). Nonetheless, studies on domestic and 

international students emphasize the opportunities for enhancing interaction between students via 

group work activities (Arkoudis et al., 2019). However, even though much research has 
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highlighted student diversity as a valuable resource for learning (Beelen & Jones, 2015), 

interaction with domestic students continues to be a challenge, with several international students 

noting they often socialize with other international students during class time. International 

students lack social connectedness, which could be developed during cultural activities or 

programs. They also face academic issues and higher dropout rates, which could be addressed 

through tailored academic support (Koo et al., 2021). This aspect demonstrates that social 

connectedness is essential for the successful acculturation of international students, especially 

African international students. A lack of culturally sensitive treatment on university campuses 

worsens the situation.  

Constantine et al.’s (2005) study was consistent with the findings on the cultural 

adjustment experiences of Black African international students. In their research, they discovered 

that Black-African students experienced feelings of confusion, alienation, and discrimination 

from American students and international students from other continents. Subsequently, most 

international students experience frustration, annoyance, and feelings of alienation, especially if 

they lack social support in their new environments. Illustratively, international students deal with 

psychological and emotional issues away from their families and communities. However, there 

are more issues they should deal with during their transition to the host country.  

One study utilizing data from the International Student Barometer (ISB) measured 45,000 

international undergraduate students' satisfaction at more than 100 U.S., European, and 

Australian institutions (Ammigan & Jones, 2018). The findings showed that students were least 

satisfied with institutional support services, which suggests that institutions should enhance 

integration support services to improve the overall learning experience and, thus, student 

satisfaction. Unfortunately, most U.S. colleges and universities provide international students 
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with integration training only immediately after they arrive in the U.S. and only in an orientation 

format (Madden-Dent et al., 2018; Martirosyan et al., 2019). Additionally, academic institutions' 

services are often underdeveloped, inconsistent, or optional (Hser, 2005).  

Most students studying abroad rely on institutions for information to facilitate their 

transition. However, they feel disappointed because they receive limited information about their 

transition through agencies outsourced by the school. The agents act as the initial point of contact 

for HEIs, advising on courses and offering support with applications, English proficiency 

requirements, and visas (Caldwell & Hyams-Ssekasi, 2016). As the study by Hulme et al. (2014) 

revealed, although the staff serving in the agencies should be a “one-stop-shop” and “a face to 

talk” for prospective international students, some of them are unreliable. For instance, one 

international officer described most agents as “one level from being outright crooks” (Hulme et 

al., 2014, p .682).  

Some students might have the impression that they would make money while studying. 

This is a particular issue for several self-funded Black African students who often borrow money 

from family and friends to pay for their studies (Hyams-Ssekasi et al., 2014). While there are 

opportunities for students to work under their visa requirements, the jobs are unskilled and have 

low pay, making them work longer hours to survive. One student hardship fund manager 

commented in a report by the National Union of Students (NUS, 2014, p. 24) that,  

“I battled with my marketing team as I wanted to put that any part-time work, they found 

would probably be minimum wage and low grade and marketing said it was too negative. 

However, this is because this is a reality, and we were seeing teachers and engineers, etc. 

coming to the UK and thinking they would find jobs in those areas to support their 

studies and of course, this is rare to find that level of part-time work whilst studying.”  



57 


 


Some international students live in appalling conditions, with some sleeping in a room 

with little privacy and no lease. Students without leases are exposed to hidden fees and rent 

increases and often cannot complain due to the fear of revoking their visas (Ryan et al., 2016). 

As such, they are left to go through housing agencies, which puts them at greater risk of paying 

substantial agency fees or losing their money. As Nada and Araújo (2019) stated, improper 

institutional policies regarding diversity put the development of a fulfilling educational 

experience in danger. 

Despite their challenges, international students do not experience social integration or 

isolation evenly. Therefore, universities need to promote a broad and diverse range of initiatives 

for them to boost their social integration and foster their learning outcomes while considering 

their academic preparedness and access to resources (Moskal & Wang, 2019). Baklashova and 

Kazakov (2016) argued that such an understanding would enable postsecondary institutions to 

provide enough and proficient support for international students. In a study exploring 

international students’ views regarding campus support services, Martirosyan et al. (2019) 

reiterated that communication aids immigrants’ acculturation into the new society. As 

international populations have grown, universities should look more closely at questions of 

inclusion and how international students acclimate to the social, cultural, and academic norms in 

their host countries and communities (Metro-Roland, 2018). 

Summary 

   This transcendental phenomenological study aimed to explore the perceptions and lived 

experiences of adapting to the process of college-level education among African international 

students at a four-year college in the Southeastern U.S. A review of the literature indicated that 

international students struggle with academic, economic, racial, cultural, and social challenges 
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while they adjust to their new study environment (Ammigan & Jones, 2018; Baklashova & 

Kazakov, 2016; Caldwell & Hyams-Ssekasi, 2016; Girmay, 2017; Horton, 2020; Jackson, 2016; 

Kang et al., 2019; Kim, 2014; Koo et al., 2021; Lee, 2017; Ma et al., 2020; Marginson, 2020; 

Okusolubo, 2018; Oppel & Tavernise, 2020; Redden, 2019; Ritter & Roth, 2021; Saravanan & 

Subhashini, 2021; Shu et al., 2016; Slonim-Nevo & Regev, 2016; Smiljanic, 2017; Swathi et al., 

2017; Viggiano & Yao, 2019; Zhou & Zhang, 2014). Acculturation entails the cultural and 

psychological adjustment related to social interaction that individuals or groups experience when 

encountering people from other cultural backgrounds (Oberg, 1960).  

 I used Berry’s (1980) acculturation theory as its theoretical foundation, categorizing 

individual adaptation strategies along two dimensions (Berry, 1992). Sociocultural adaptation 

factors entail responses to external demands that influence acculturation. Examining the 

academic and sociocultural adaptation factors would help practitioners determine the 

phenomenological meaning of students’ challenges. Poor acculturation could impact students’ 

mental and physical well-being. Several studies pointed out that entering an unfamiliar or 

adjusting to a new environment needs changes that might lead to being worried, confused, 

depressed, and subsequently faced with mental health issues (Khosravi et al., 2018)   

 Colleges and universities should strive to meet the needs of international students at their 

campuses, building bridges between international students and domestic students during their 

stay at the host universities. A better understanding of these students' different social and 

academic challenges would guide instructors and institutions of higher education to serve 

African international students better studying in the U.S. or aspiring to join U.S. institutions of 

higher learning. 
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CHAPTER THREE: METHODS 

Overview 

The purpose of this transcendental phenomenological study was to explore the lived 

experience and perceptions adapting to the process of college-level education for African 

international students at a four-year college in the southeastern United States. Chapter 3 provides 

information about the research design, research questions, the recruitment process, the setting 

and participants, and my positionality. The data collection and analysis process are also 

presented in this chapter, followed by a section on trustworthiness, ethical considerations for the 

research, and a summary of the chapter’s content.  

Research Design 

This study used qualitative methodology anchored on transcendental phenomenology 

design. Qualitative research is the interpretation of experiences based on the investigative 

process of a researcher (Creswell & Poth, 2018). By its very nature, the qualitative approach 

deals with “non-numeric” data, such as a participant’s thoughts, feelings, and attitudes, which are 

primarily subjective (Hennink et al., 2020). It is used for exploratory questions like how and 

why, allowing participants to explain what they were thinking or experiencing at a particular 

time or event (Strijker et al., 2020). I observe, interview, and record the participants in a natural 

setting (Liu, 2022). Qualitative research helps me understand the ‘lived experiences’ of the 

participants to make sense of these experiences (Alase, 2017). To describe the experiences of 

African international students as they make sense of the research phenomenon, it was, therefore, 

essential to use a qualitative methodological approach to illuminate their encounters and 

perceptions through rich, evocative descriptions.  
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Quantitative research was unsuitable for this study due to its emphasis on positivism and 

objectivity; data is analyzed numerically (Zyphur & Pierides, 2020). It involves using and 

analyzing numerical data with specific statistical techniques to address questions like who, how 

much, what, where, when, how many, and how (Strijker et al., 2020). Hence, it is challenging to 

capture phenomena such as behavior, thoughts, and experiences. A phenomenological research 

design was chosen to tackle the research questions in this study. This approach was selected 

because it's flexible enough to explore the participants' lived experiences compared to other 

qualitative designs (Alase, 2017). Phenomenology is utilized to grasp a phenomenon and the 

experiences that a specific group of individuals have undergone in such encounters (Creswell & 

Poth, 2018; Moustakas, 1994). To construct an understanding of a phenomenon, I seek to find 

the essence of experiences by interviewing subjects and finding common themes (Moustakas, 

1994).  

There are two main approaches to phenomenology: transcendental descriptive 

phenomenology and hermeneutic interpretive phenomenology. Transcendental phenomenology 

(TPh), largely developed by Husserl, is a philosophical approach to qualitative research 

methodology seeking to understand human experience (Moustakas, 1994). It focuses more on 

describing the experiences of the participants and less on my interpretations (Creswell, 2007; 

Moustakas, 1994). Therefore, I set aside their judgment, beliefs, and ideas about the 

phenomenon. The setting aside of one’s prejudgment is called epoché (Moustakas, 1994). 

The second type of phenomenology is hermeneutic interpretive phenomenology, which 

originated with Martin Heidegger. Hermeneutic phenomenology studies the meanings of an 

individual’s being in the world, as their experience is interpreted through their lifeworld, and 

how these meanings and interpretations influence the individual's choices (Neubauer et al., 



61 


 


2019). Heidegger expanded Husserl’s views on phenomenology and focused on my 

interpretative process (Staiti, 2012). This approach is based on the principle that reduction is 

impossible and, therefore, rejects the idea of bracketing one’s opinion and embracing 

interpretations of experiences.  

This study was grounded on a transcendental phenomenological approach because I 

wanted to understand the phenomenon's essence by exploring African international students' 

perceptions and lived experiences. Through transcendental phenomenology, meaning is created 

as an object appears in people’s consciousness or as individuals mingle with the object in nature. 

That is, “what appears in consciousness is an absolute reality while what appears to the world is 

a product of learning” (Moustakas, 1994, p. 27). As such, researchers do not conclude a thing 

through perception, as multiple layers of meaning might unfold as one continues to search for 

meaning. To get to the essence of a phenomenon, one should merge the noema (external 

perception) and the noesis (internal perception). Understanding and unifying the intentionality, 

noema, and noesis allows me to arrive at the essences or the structural and textural meanings of a 

given experience (Moustakas, 1994).  

A qualitative phenomenological transcendental research design was appropriate for 

collecting comprehensive and quality information to get to the specific issue from a small 

number of participants who have experienced the problem. It was a valid research design 

because it made it possible to understand the perceptions and lived experiences of the targeted 

group (Creswell & Poth, 2018; Neubauer et al., 2019). More specifically, the design helped me 

to explore the perceptions and lived experiences of African international students studying in the 

U.S. Examining the experiences as they are subjectively lived, new appreciations and meanings 

could be developed to re-orient or inform how the experiences could be understood (Laverty, 
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2003). As such, the study allowed for an in-depth exploration of the phenomenon from those 

who have experienced it (Padilla-Díaz, 2015).  

Since I was interested in understanding the participants' perceptions and lived 

experiences and not interpretation of the experiences, transcendental phenomenology was used. 

This research design captured the true meaning by setting aside preconceived beliefs and ideas 

about the phenomenon (Moustakas, 1994). I was expected to suspend their assumptions, beliefs, 

and attitudes and focus on the respondent's experiences of the phenomena to pinpoint the essence 

of the phenomenon (Moustakas, 1994). In transcendental phenomenology, my primary 

subjectivity was bracketed during data collection and analysis. I should bring no hypotheses, 

assumptions, or expectations to the research. Instead, they should assume the position of a blank 

slate, utilizing the participants' experiences to understand the phenomenon (Husserl, 1970). Thus, 

in examining the issues faced by African international students in U.S. higher institutions, I set 

aside my beliefs and assumptions about the phenomenon under investigation and focused on the 

descriptions of the lived experiences presented by the research participants. 

Research Questions 

 To comprehend African international students' viewpoints and real-life encounters at a 

four-year college in the southeastern U.S., a set of questions was formulated to direct the 

research. These questions were designed to delve into the unique perspectives and experiences of 

these students within the academic and social environment of the institution. By utilizing these 

guiding questions, the study aimed to gain a deeper insight into the specific challenges and 

successes faced by African international students in this educational setting. 
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Central Research Question 

 How do African international students perceive their adaptation and acculturation 

experiences at a four-year college in a southeastern part of the U.S.? 

Sub-Question One  

 What are the cultural challenges experienced by African international students that affect 

their abilities to acculturate? 

Sub-Question Two 

 What are the perceived barriers to adaption, acculturation, and integration of African 

international students as they navigate their way through their studies at the university? 

Sub-Question Three 

 How do African international students perceive their university’s support services would 

address their challenges when attending a four-year college in a southeastern part of the U.S.? 

Setting and Participants 

 An integral part of a qualitative study is examining the context by which a phenomenon 

is located, structured, and experienced. The setting is an essential component of the research 

design. A description of the setting creates a base for conceptualizing the data analysis. I ensured 

the sample had experienced the phenomenon through a direct selection of the site and by 

selecting participants who could add value and focus on understanding the phenomenon 

(Creswell & Poth, 2018). The approval of the study was received from the Liberty University 

Institutional Review Board (IRB) (see Appendix A) and the president of the African 

International Students’ Organization (see Appendix B). Detailed descriptions of the setting and 

the participants are outlined below.  
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Setting 

A crucial step in the process of research is to find people or places to study, gain access, 

and establish rapport with participants so that they will provide good data (Creswell & Poth, 

2018). The study site was in a Southeastern region of the U.S. The university (pseudonym) offers 

67 undergraduate degrees, concentrated on 55 majors. It also offers graduate studies and 

specialist degrees in education and psychology. Based on university records, the school has a 

total enrollment of 11,000 students. With a population of 6,371 enrolled students, 1,757 are 

males, while 4,614 are females. A total of 6,001 students enrolled in undergraduate programs, 

and 370 were in graduate programs. The setting was appropriate for this study because the 

college serves international students. The school is home to foreigners from 50 countries. 

International students make up 5% of the university. Thus, conducting the study at the university 

was appropriate to understand the participant’s acculturation experiences, challenges, and 

integration into the campus.  

Based on U.S. Census Bureau (2021) data, the city where the university is situated has a 

population of 16,376 people, marking an 18.68% decrease since the last census. The average 

household income is $ 63,199, with a poverty rate of 27.6%. The median rental costs in recent 

years come to $716 per month, and the median house value is $110,500. The county's racial 

makeup is White 87.35%, Black, or African American 7.62%, and Hispanic (of any race) 13. 

9%, Asian, 2.19 %, two or more races 2.0%, Native Hawaiian or Pacific Islander 0.08%, Others 

0.36%. (U.S. Census Bureau, 2021).  

The university has benefitted from the community in terms of support in employment, 

housing, scholarships, and hospitality. The school is part of the university system, which 

includes all state-operated universities, four-year colleges, and two-year colleges. The Board of 
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Regents is the state's governing and management authority for public higher education. The 

faculty and staff of the university celebrate values and honor diversity. Numerous faculty and 

staff members are from other countries or have international travel experiences.  

Participants  

 In a phenomenological study, I needed to select the participants carefully and ensure that 

all the participants had experienced the phenomena of the research questions (Creswell, 2009). 

All the participants were born and raised in Africa. They were over 18 years of age and lived in 

the U.S. I sent each participant forms to share important information related to their 

demographic. These included names, age, gender, nationality, visa status, major, background, 

family size, and ethnicity. Demographic data presentation provided insights about the 

participants. Respondents in this study were African international students from the sub-Saharan 

regions of Africa: Nigeria, Cameroon, Ghana, and Benin. It was essential to recognize that the 

population is a minority among the overall population of international students at the school 

being studied and the city. The participants were African students who came to the U.S. on 

nonimmigrant student visas F-I or J-1 visa, specifically to pursue their degrees and go back to 

their countries after their education completion or have graduated and have become permanent 

residents in the U.S. within six years. Participants had to be able to communicate in English.  

Two permanent residents were added to get more perspectives on their experiences and 

those of the other nonimmigrant F-1 student visas. Participants were between 18 and 45 years 

old, undergraduate, or graduate students. The participants included both male and female 

students. Participants had family ties from their home countries. I used pseudonyms for the 

interviewees to ensure confidentiality and anonymity.  
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Recruitment Plan 

The requirements and subsequent criteria for participant selection, as outlined by 

Moustakas (1994), are that (a) the participants had experience of the phenomenon, (b) were 

interested in understanding it, and (c) were willing to participate and findings published. 

Phenomenological study size varies from five to 25 participants (Creswell & Poth, 2018). Other 

scholars suggest different-sized samples for phenomenological research, but a sample of between 

6 and 20 individuals is sufficient (Ellis, 2020). For this study, a minimum of 10 participants, as 

required by Liberty University, were recruited; however, the size could increase until saturation 

is met. The saturation is determined when the data collection no longer produces new insights 

into the phenomenon explored (Merriam & Tisdell, 2016).  

The purpose of selecting a small sample size was to explore students' perceptions of their 

university experiences deeply. Rather than merely reflecting opinions, the focus was on 

generating detailed and informative data. The goal was to describe the meaning of the 

phenomenon for a small number of individuals who have experienced the phenomenon. A 

purposive sampling strategy was used to collect data from African international students. 

Purposeful sampling ensures that only individuals who can provide the best information 

regarding the phenomenon are selected for the study (Creswell & Poth, 2018).  

In addition to purposeful sampling, snowball sampling was used to reach potential 

participants who might not be easily identified or located. It is suitable for research on 

underrepresented or hard-to-reach populations (TenHouten, 2017). Snowball sampling helped 

identify participants with similar experiences. For example, there were similarities in their ages, 

jobs, cultures, and life experiences. Most interviewees came from West Africa, including 

Nigeria, Ghana, and Cameroon. These West African countries, especially Nigeria and Ghana, 
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have the highest representation of international students and the highest number of immigrants in 

the U.S. Hence, it was appropriate to sample this population of students to understand the 

struggles international students encounter during their studies and ways to improve acculturation 

challenges and promote their overall success.  

Recruitment for the participants was completed with the support of the African Student 

Union president, who posted the recruitment flyer on the organization’s social media website 

(see Appendix C). Flyers were also distributed at social events, international clubs, and the 

international student center. The flyer included an overview of the study and my name, phone 

number, and email. Identified candidates completed consent forms via Google Forms (see 

Appendix D ). I used demographic questionnaires to determine individual eligibility to 

participate (see Appendix E). Once eligibility was determined, participants were asked to 

complete a survey via Google Forms. Each candidate was sent a link via Doodle, an online 

scheduling tool, to choose their preferred interview date and time. As Moustakas (1994) 

suggested, I decided on an appropriate and quiet interview setting where the participants would 

feel comfortable sharing their answers without distraction. 

The survey was used to support the interview process and furnish answers that might not 

be included in the interview. Saturation was determined when the data collection no longer 

produced new insights into the phenomenon explored (Merriam & Tisdell, 2016). The move 

allowed an in-depth description of African international students’ perceptions and experiences in 

U.S. colleges and universities.  

Researcher Positionality 

The data collected in this study was the lived experiences of African international 

students. My personal experience was bracketed to allow for a sustained, in-depth reflection that 
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enhances a more varied analysis and results. Moustakas (1994) described bracketing as standing 

before an experience with an attitude of unknowing, even if and especially if one has lived the 

experience personally, to allow multiple different possibilities to emerge. Personal experience is 

the material from which one begins to work; therefore, the investigator’s personal experience, 

beliefs, and knowledge are to be suspended or bracketed to the study of the natural world 

(Moustakas, 1994).  

Interpretive Framework 

This approach believes that to understand and explain situations, attention should be 

focused on the individuals' feelings, viewpoints, interpretations, and experiences in situations 

(Prasad, 2002). They might be paradigms or beliefs that I bring to the process of research or 

theories or theoretical orientations that guide the practice of research (Creswell & Poth, 2018). I 

attributed the personal interpretations of the participants' experiences during the data collection 

and analysis. International students are bound to face challenges while studying in the U.S. 

(Almurideef, 2016; Mwangi et al., 2019). The interview responses were read as presented by the 

study respondents. Vital information was extracted and formulated into meaning, which formed 

themes and later became a narrative description. 

Philosophical Assumptions 

 According to Creswell and Poth (2018), “Whether we are aware of it or not, we always 

bring certain beliefs and philosophical assumptions to our research” (p. 15). Philosophical 

assumptions are derived from a paradigm that guides the design. These presuppositions drive the 

decisions I made in conducting qualitative research, including ontological, epistemological, and 

axiological assumptions. The concepts are not separated. They are parts of the whole. Ontology 

is the core, and everything emanates from there.  
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Ontological Assumption 

 Ontology is the study of being and is concerned with what constitutes reality, the real 

world, and what could be known about it (Bradshaw et al., 2017). Ontology is a belief system 

that shows how an individual interprets what represents a fact. In other words, it describes my 

view of the nature of reality as a researcher. It should be identified at the beginning of the 

research process as it determines the choice of the research design, which affects the research 

approach to be selected, the design, strategies, data collection, and data analysis. Ontological 

assumptions led to the choice of this research process. In my view, when I conduct such an 

inquiry, it lets the participants and I delve into specific experiences and perceptions to interpret 

the situational boundaries that shape the study. (Denzin & Lincoln, 2011). These challenges 

range from emotional, physical, social, psychological, and mental. Acculturation could be 

positive or negative. The negative part could be because of the adaptation to the new culture.  

Epistemological Assumption 

Epistemology is the philosophy of knowledge or how one comes to know reality. 

Epistemological assumptions relate to how knowledge could be created, developed, and 

communicated, in other words, what it means to know. It involves asking the nature of the 

relationship between the would-be knower and what could be known (Bradshaw et al., 2017). An 

epistemological perspective provides a framework for predicting, describing, empowering, 

and deconstructing population-specific worldviews, increasing the base of knowledge that 

leads to an enhanced understanding of the purpose behind qualitative research (Merriam, 

2009). According to Creswell (2007), qualitative researchers believe that “truth is both complex 

and dynamic and can be found only by studying persons as they interact with and within their 

sociohistorical settings” (p. 89). I believe that I should actively engage as a part of the study. 
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(Business Bliss Consultants FZE, 2018). As such, in this study, I interacted with the participants 

to explore perceptions, feelings, thoughts, beliefs, expectations, and behavior to obtain 

knowledge about the phenomena of interest. The study exemplified an epistemological 

perspective, as its primary goal was to gather information from the participant’s 

perspectives.  

Axiological Assumption 

Axiology refers to the ethical issues that I should consider as a researcher when planning 

research since biases impact not only the behaviors and actions of those being researched but 

also my observations and understanding (Kulinska, 2016). This assumption aspect involves 

understanding concepts of right and wrong in behavior concerning the research. In a qualitative 

study, the inquirers admit the value-laden nature of the study and actively report their values and 

biases as well as the structure of the information gathered from the field. (Creswell & Poth, 

2018). As a researcher in this study, I have dual nationality; therefore, my African values might 

interfere with research objectivity. However, subjective experiences were bracketed.  

Researcher’s Role 

 As a researcher, my role in qualitative studies is dynamic and complex simultaneously 

(Chenail, 2011; Patton, 2002; Raheim et al., 2016). I am the human instrument in qualitative 

studies (Chenail, 2011). Moustakas (1994) used the term ‘co-researcher’ for participants because 

respondents are included in the meaning of the phenomenon's essence along with me as a 

researcher. At the beginning of the study, I informed participants about their role in the research 

and encouraged them to be open and share rich data about their experiences. I asked the 

interviewees about their perceptions and encounters to seek answers to the research questions. 
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Given my importance in qualitative research, the credibility of the inquirer is inextricably related 

to the inquiry's credibility, as stressed by Creswell and Poth (2018). 

  For this study, I explored the lived experiences of African international students and how 

they perceived the challenges they faced while enrolled at a university. As the sole interviewer, I 

listened to the participants, collected data, transcribed, and analyzed. Creswell (2009) suggested 

that qualitative researchers should identify their own biases, values, and personal background as 

a strategy to address potential bias in the research process. 

 I was born and raised in Africa and am a former international student in France. My 

affiliation with the category of participants for this study, background, and experiences of being 

once an international student would make it possible for my biases or assumptions in this study. I 

understand that subjectivity is inevitable. However, I am responsible for maintaining ethical 

integrity and confidentiality. I laid out my objectives before data was collected and analyzed by 

using a bracketing strategy to address assumptions and biases that I might have. I maintained a 

reflective journal and a memo to lead and maintain productivity in the research and ensure that 

my personal views did not interfere with the findings. I also did memoing, which helped me to 

map research activities, draw meaning from the data, stay engaged, and maintain momentum 

(Creswell & Poth, 2018).  

Procedures 

The IRB application was obtained from Liberty University for approval to start collecting 

data from the study participants noted earlier in Appendix A. A review of research plans by my 

college or university is a critical component of the process (Creswell, 2012). Once the IRB 

application was approved, a meeting with the president of the African International Students’ 

Organization was scheduled to organize a recruitment exercise. A purposive sampling technique 
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was also used to recruit viable participants, following the president’s recommendation. 

Purposeful sampling is an intentional selection of participants who have lived experiences being 

studied (Creswell & Poth, 2018). The rationale for choosing purposeful sampling was to identify 

and select participants who experienced the phenomenon of interest and met all the criteria for 

participating in the study. This includes international students who have graduated from college. 

I emailed the African International Student Organization’s president at the proposed site with an 

explanation of the study and a link to a screening survey for students to complete. Participants 

who met the parameters of the population, including former African international students who 

had completed their studies, were contacted to participate in the study.  

Once the participants were contacted and agreed to participate in the study, I used 

different techniques to collect data, including individual one-on-one interviews via Zoom and 

focus groups. A individual protocol allows me as a researcher to collect open-ended data, dive 

deeper into sensitive matters, and explore the participant’s thoughts, feelings, and beliefs about a 

particular topic (DeJonckheere & Vaughn, 2019). The interview lasted between 40 to 60 

minutes. I developed an interview guide based on the research questions. To achieve optimum 

use of interview time, interview guides serve the useful purpose of exploring various respondents 

more systematically and comprehensively and keeping the interview focused on the desired line 

of action (DiCicco-Bloom & Crabtree, 2006). There was an online survey that included survey 

questions like country of origin, choice of the U.S., choice of school, age, gender, marital status, 

program of study, length of stay, and academic level. Responses were recorded, and written 

accounts were verbatim. 
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Data Collection Plan 

According to Creswell and Poth (2018), data collection is a set of interdependent 

activities that lead to gathering adequate information to answer research questions. Data was 

collected from individuals who had experienced the phenomenon. Participants were contacted 

via email to provide them with surveys and to schedule interviews. The data collection process 

incorporated surveys, interviews, and focus groups that were designed to capture the experiences 

of the participants in the study. As a researcher, I furnished each participant with a consent form 

that described the scope of the study and the flexibility of terminating their participation at any 

time for any reason as noted earlier in Appendix D. Survey questions were then provided to 

individuals identified as study participants online. The survey took the participants 

approximately 30 minutes to complete. Respondents were then scheduled for an individual 

interview or a focus group, where they were asked to describe their experiences at their 

institution and pinpoint any aspect of the events that impacted their experiences. The length of 

the interviews was between 40-60 minutes; the length of the focus group was 72 minutes. The 

participants were assured confidentiality throughout the research process.  

Individual Interviews  

Individual interviews were conducted with selected participants. In the individual 

approach, researchers ask a standard set of questions to collect data while being allowed to ask 

probing questions if an interesting or new line of inquiry develops during the interview process 

(Young et al., 2018). This approach explored participants’ feelings and thoughts and probed 

them about their unique experiences. Interviews were conducted in English. Each participant had 

one interview session to explore these experiences over time intentionally. The interview was 

conducted via Zoom, which lasted between 40 to 60 minutes. This supported the emergence of 
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detailed descriptions of the respondents’ integration and acculturation processes related to their 

social and academic challenges. Each participant chose a pseudonym to assure the confidentiality 

and anonymity of the data collected. Furthermore, each participant received a $30 gift card as a 

small thank-you for their time and effort (Creswell, 2012). An interview protocol was created as 

a guide for the interview, for my introduction as a researcher, and for the topic of the interview 

(see Appendix G). 

Table 1 

Individual Interview Questions 

1. What is your perception of your school? SRQ 

2. What challenges do you face as a student here and how have you overcome the 

challenges? CRQ 

3. Could you describe some of the cultural differences you have observed since you 

came to the United States? CRQ 

4. Could you share some of the cultural experiences you have encountered as an 

international student? CRQ 

5. Do you feel welcome at this university? SRQ 

6. Do you know of any student who has given up on his or her studies because of these 

challenges? SQ1 

7. How do you view your instructors including your course load? SR1 

8. What is your perception of Americans? SQ1 

9. What do you do on a typical day? Could you please describe it? SQ1 

10. How are your social interactions here? SQ1 

11. Could you describe the steps you took to integrate into your school? SQ1 
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12. Do you have any advice for an African international student who intends to come to 

this school or African students who intend to study in America? SQ1 

13. Think about the first time you came to your school, what was your greatest 

challenge? CRQ  

14. If you could go back to your first year in the university, what would you do 

differently? Could you please explain? SQ1 

15. Would you choose this university again if you had the opportunity to choose a school 

for your studies? SQ 

16. What do you intend to do at the end of your study? SQ1 

17. Are there other things you want to tell me for a better understanding of your 

thoughts? CRQ 

  It is important to point out that the individual interviews were designed in such a way to 

encourage discursive answers rather than affirmative or negative answers (as discussed in 

Høffding & Martiny, 2016). Questions one through four addressed the central question regarding 

the students’ understanding of their experiences and adaptation to the university. The 

experiences of international students with the academic environment of the host country, 

sociocultural situation, discrimination (Wekullo, 2019), accommodations, safety and security 

(Arambewela & Hall, 2013), and support services (Ammigan & Jones, 2018) play an important 

role in the institutional and destination choices of international students. Questions five through 

11 addressed sub-questions one and two in exploring cultural, academic, and social challenges 

during their studies to understand the experiences. This was vital because social support was 

pivotal to international students’ welfare and contentment in the U.S. (Lian et al., 2020). It also 

explored barriers that participants encountered during their studies and how they affected their 
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overall acculturation and persistence. Life outside the classroom could be a critical aspect of the 

experience of any international student on campus (Ammigan, 2019).  

 Questions 12 through 16 addressed central research questions and sub-questions relating 

to students’ satisfaction with their overall experiences and the impact on the institution. 

Satisfaction has a positive and significant link with the likelihood of an institutional 

recommendation or an intention to revisit (Chelliah et al., 2019; Mavondo et al., 2004). The last 

question was about any additional information I may have missed. This was important because it 

allowed the participants to give any relevant information the interview question may not have 

addressed. Engaging in interviews can seek new views and perspectives about the phenomenon 

being investigated, not simply to confirm or disconfirm what is already known about that 

phenomenon (Alhazmi & Kaufmann, 2022). These questions delved deep into how participants 

felt about their acculturation experiences. 

 International students are a high-risk population, vulnerable to stress due to adapting to a 

new country (Amado et al., 2020). Sociocultural experience entails the perceptions of 

international students of how they are treated while studying abroad and the cultural and 

psychological problems they encounter (Zhang et al., 2022). The quality of the students’ 

experiences influences their favorable future behavioral intentions (Qadeer et al., 2021). 

Focus Groups  

Focus group discussion is a technique where a researcher assembles a group of 

individuals to discuss a specific topic, aiming to draw from the complex personal experiences, 

beliefs, perceptions, and attitudes of the participants through a moderated interaction (Ochieng et 

al., 2018). I used focus groups because they help facilitate more in-depth interaction between the 

moderator and the participants. Four participants were selected based on their willingness to 
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participate. In this study, the students were asked concise questions. The aim was to find 

commonalities among the participants about conceptualizing their experiences as AIS. I 

emphasized the objective of the study at the beginning of the session and assured participants of 

the security measures in place, which would include using pseudonyms during the discussions. I 

provided aliases to avoid using their given name on the recordings. The meeting was conducted 

through Zoom and lasted 72 minutes. The group shared their personal experiences and the 

struggles they faced as they pursued their studies at the university. Responses were recorded, and 

written accounts were verbatim.  

Table 2 

Focus Group Questions  

1. How would you describe your experiences at your school? CRQ 

2. What is your perception of the university? SQ1 

3. If you could change anything about this college, what would it be? SQ2 

4. What services are available to you? SQ3 

The first research question focused on the cultural, academic, and social challenges 

experienced by African international students that affected their abilities to acculturate. The first 

focus group question asked the stakeholders to describe their experiences at school. The second 

focus group question addressed the barriers African international students encountered as they 

navigated their way through their studies at the university. The third focus group question 

addressed available resources that could best support international students through the 

challenges in the U.S. higher education system. Focus group question four highlighted the 

resources available to the students, and question three provided insights for recommendations on 
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meeting students ‘needs. Discussions on focus group questions one and two were more detailed 

to understand their lived experiences better.  

Survey 

Surveys are ideal for documenting perceptions, attitudes, beliefs, or knowledge within a 

predetermined sample of individuals (Paradis et al., 2016). The survey was used to collect 

descriptive data leading to information on understanding the experience of adjustment or 

struggles of African international students in their school. Survey questions were given to 

individuals identified as study participants online. The survey took less than 30 minutes on 

average to complete. The survey questions were designed to address the research questions about 

the experiences of African international students during their studies at the university. It also 

gained information regarding social adjustment issues. The survey questions were a combination 

of short answers and multiple choices in a table form (see Appendix H). 

A piloting phase was conducted before the primary data collection to ensure the validity 

and reliability of the survey instrument. During this phase, three African international students 

who were similar to the target population were invited to complete the survey. The pilot study 

aimed to identify any potential issues with the survey questions and assess the clarity and 

comprehensibility of the survey instructions and response options. It is important to note that 

none of the pilot study participants identified any issues with the survey questions.  

Data Analysis 

Extracted data from each participant was analyzed using descriptive statistics. 

Descriptive statistics aggregate data that are grouped into variables to examine typical values and 

the spread of values for each variable in a data set (Guetterman, 2019). I studied the general 
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characteristics of the population, which included the school community. The data helped to 

determine whether the participants were accurate representative samples of the target population.  

The data analysis spiral includes managing and organizing data, reading and memoing 

emergent ideas, describing and classifying codes into themes, developing and accessing 

interpretations, and representing and visualizing the data (Creswell & Poth, 2018). Data collected 

from the interviews was analyzed using Moustakas’ (1994) data analysis technique of 

phenomenological reduction. (Moustakas (1994) recommended that phenomenological 

researchers engage in the process of Epoché as the first step in data collection “as a way of 

creating an atmosphere and rapport for conducting the interview” (p. 181). 

 Before the interview, I took time to engage in epoché by thinking about their perceptions 

of African international students and acculturation experiences. As such, I intentionally cleared 

the mind of any presuppositions to allow the start of each interview with an “unbiased, receptive 

presence” (Moustakas, 1994, p. 180) as much as possible. Notably, the five steps proposed by 

Moustakas (1994) were adopted for the data analysis. To limit confirmation and other biases in 

qualitative research, especially but not exclusively in the transcendental, non-interpretive 

narrative, and phenomenology methods, epoché and bracketing should be achieved (Creswell & 

Poth, 2018; Moustakas, 1994). I used the experiences of the participants to build an 

understanding of the essence of the phenomenon. This aspect was achieved through a series of 

reductions. The first step of reduction is called bracketing, also known as epoché (Thomas & 

Sohn, 2023) 

Bracketing. The process of bracketing is used to disassociate the researcher’s personal 

experience from the lived experiences of the research participants (Moustakas, 1994). It is 

achieved through stages of reduction. The first step was introduced by Husserl as epoché, also 
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known as bracketing. Bracketing means refraining from judgment or staying away from the 

everyday, commonplace way of seeing things (Moustakas, 1994). Therefore, bracketing is a way 

that I separated my personal experiences from what was being studied.  

Through the bracketing process, I recalled my personal and professional experiences. I 

reflected on past and present events that happened to shape my life, allowing prejudices and 

preconceptions to enter and freely leave the mind. I come from West Africa, but I moved to the 

U.S. in 1999. As a high school teacher, I am often called to the front office to talk to parents of 

new students from Africa, especially those who speak French. Additionally, I held peer 

debriefing sessions to discuss my findings and interpretations with my Chair and committee 

members, ensuring that personal biases did not influence the study's outcomes (Moustakas, 

1994). 

Bracketing helped ensure the study was rooted in the research questions and the 

participant’s experiences. These practices include entering a place of internal consciousness with 

the readiness to embrace and understand the self, being aware and present in the experience of 

life, and the state of being the self (Moustakas, 1994). As the main instrument of the research, I 

should be constantly conscious of and understand their internal ideas, perceptions, values, 

prejudgments, and connections of the topic under study to one’s past (Creswell, 2012). As the 

researcher, I followed Moustakas’ (1994) data analysis guidelines, which include several steps.  

Horizonalization. This is one of the processes of phenomenological reduction. 

Significant themes and commonalities are identified by analyzing and reducing expressions 

(Creswell & Poth, 2018). This aspect involves reducing the number of words in the statements 

and placing equal value on each statement (Moustakas, 1994). I read and reread the transcribed 

interviews directly after each interview from Zoom video conferencing to ensure that no 
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information was omitted. After multiple readings, memoing was used to dig deep into the data 

collected. Memoing is the process of a researcher reading the full transcript of an interview and 

writing short descriptions of the phenomenon and potential themes (Creswell & Poth, 2018). I 

classified and categorized repeatedly, allowing for deeper immersion. The interviews were coded 

by focusing on significant statements gleaned from the transcripts and provided in a table so that 

a reader could identify the range of perspectives about the phenomenon, as Moustakas (1994) 

recommended. 

Cluster into Themes. I used significant statements to identify the themes (Moustakas, 

1994). This step guides the identification of the core themes across the participants’ experiences. 

Examples were positive and negative experiences, challenges, and difficulties, among others. I 

started with broader themes and narrowed them down to more specific ones using the color-

coding technique. Then, a table consisting of the categories and common codes was created. This 

move helped identify the core themes among the participants and enabled me to make a detailed 

description of the phenomena. 

 Describing. Textural descriptions of the phenomenon describe what the participants 

experienced (Moustakas, 1994; Patton, 2002). A comprehensive description of the phenomenon 

was written from the verbatim transcripts. Notably, “In the textural description of an experience 

nothing is omitted; every dimension or phrase is granted equal attention and is included” 

(Moustakas, 1994, p. 78). Specific texts quoted from the participants were included in the 

descriptions to fully describe the phenomenon.  

The structural descriptions focused on the underlying subtleties of the experience of 

African international students in U.S. higher institutions. In transcendental phenomenology, 

structural descriptions focus on uncovering the underlying essences or essences of lived 
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experience (Moustakas, 1994). Unlike textural descriptions that capture the surface-level details 

and what participants directly experienced, structural descriptions delve deeper into the 

fundamental meanings, relationships, and structures inherent in the phenomenon; they aim to 

elucidate the underlying patterns, contexts, and essential components that contribute to the 

essence of the experience being studied (Moustakas, 1994). Therefore, while textural 

descriptions provide a comprehensive account of what participants experienced, structural 

descriptions aim to uncover the deeper, often implicit aspects and meanings that shape those 

experiences within transcendental phenomenology. In the current research study, the participants 

discussed their personal or structural experiences as African international college students. Some 

participants discuss their perceptions of the behaviors of American students in terms of cultural 

differences in clothing, food, and what they expected to receive as students versus having to pay 

for items. These and other experiences were shared during individual interviews and the focus 

group. 

Textural-Structural Synthesis. Textural-Structural synthesis was the last step of the 

analysis process. It is an intuitive-reflective integration of the composite structural and textual 

descriptions used to synthesize the essences and meanings of the experiences (Moustakas, 1994). 

I constructed textural and structural descriptions of everyone, then synthesized the themes and 

meaning, providing descriptions of their experiences concerning the phenomenon. I sent a copy 

of the textural-structural description to each participant to verify the validity and accuracy of the 

description and whether it reflected the description of their experiences (Moustakas, 1994). The 

respondents were asked to respond with any corrections or additional information. I used the 

individual textural-structural description to construct a composite meaning and essence of the 
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experiences of African international students during their studies in U.S. colleges and 

universities. This description “represented the group as a whole” (Moustakas, 1994, p. 121).  

 The data analysis was the same as the one used in the interview, which is in line with 

Moustakas's (1994) phenomenological reduction. The focus group discussion was video and 

audiotaped. The recorded tape was played to expand the note. In doing so, I followed the “note-

expansion” approach in which “the reporter (note taker) listens to the tape to clarify certain 

issues or to confirm that all the main points are included in the notes” (Bertrand et al., 1992). 

Focus group interview statements were given equal value through horizonalization to develop 

meaning units (Moustakas, 1994). 

 Then, notes were examined inductively for themes and coded. The textural descriptions 

were combined to create a universal textual description of the participant’s experience with the 

phenomenon (Moustakas, 1994). Then, each structural description was combined to develop a 

composite structural description of the participant’s experience with the phenomenon. The 

textural and structural descriptions were used to establish the meaning of the phenomenon. 

Descriptive statistics were used to analyze the data collected from the surveys. Descriptive 

statistics are specific methods used to calculate, describe, and summarize collected research data 

in a logical, meaningful, and efficient way (Vetter, 2017). The collected data was examined, and 

relevant themes were identified and converted into numerical data for comparison.  

Data synthesis starts with the process of epoché, which was discussed earlier in this 

chapter. Using bracketing helped me to reduce presumptions and explore emerging themes. The 

transcripts, journals, and field notes were uploaded and analyzed through a qualitative data 

analysis software, NVivo 10. According to Miles and Huberman (1994) and Braun and Clarke 

(2006), NVivo 10 is helpful for researchers in moving data easily from one code to another as 
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they are analyzed. It identifies major and minor common Themes that represent the data and 

addresses the research question. The textual and structural descriptions of the experiences are the 

final step of the data synthesis as they are synthesized into a composite description of the 

phenomenon through the research process referred to as “intuitive integration” Moustakas (1994, 

p. 100). I wrote composite narratives in the third person for the group to represent the essence 

and meaning of the overall phenomenon as suggested by (Moustakas, 1994).  

Trustworthiness 

Trustworthiness is ensured by establishing credibility, dependability, confirmability, and 

transferability (Creswell & Poth, 2018). A synthesis of the participants’ data and a draft of the 

analysis and interpretations were returned to them. The interviewees were asked to check for 

accuracy to ascertain the proper accounts of their experiences. This was important because it 

reduced human biases and increased confidence in the result. I used an audit trail to assess the 

trustworthiness of the study. This aspect is important because it examines the process and 

product of the inquiry by reviewing the data, analyzing, and interpreting it to determine whether 

the findings represent the data. 

Credibility 

Credibility refers to the extent to which the findings are reliable and accurately interpret 

participants’ meaning (Creswell & Poth, 2018). Credibility was achieved by rechecking and 

cross-checking data from the different sources for verification and corrections. It included 

techniques like debriefing by collaborating with noninvolved professional peers to discuss the 

experiences, challenges, findings, and decisions.  



85 


 


Transferability  

Transferability describes how well the findings apply to other settings (Amankwaa, 

2016). While the study primarily focused on African international students at a specific 

university, certain aspects of the findings may be transferable to other organizations or schools 

hosting African international students. For instance, insights into social adjustment issues, 

academic experiences, and support mechanisms identified in the study could resonate with 

similar populations in different settings. Understanding the challenges and experiences of 

African international students, as explored in this study, could provide valuable comparative 

insights for institutions facing similar student demographics. 

However, it is important to note that the extent of transferability may vary depending on 

contextual factors such as institutional policies, cultural norms, and support structures available 

at different universities or organizations. While findings related to the experiences of African 

international students may offer some transferable insights, the applicability to other 

demographics of international students would require further research. Different demographic 

groups of international students may have distinct experiences and needs that would necessitate 

specific studies to determine the transferability of findings. Therefore, while the conclusions 

drawn from this study may not be universally generalizable, they can contribute to broader 

discussions and inform practices that support the diverse needs of international student 

populations in various educational settings. 

Dependability  

Dependability involves the consistency and reliability of the research findings and how 

the research procedures are documented (Guba & Lincoln, 1989). I kept a journal, recorded 

events, interview transcriptions, and maintained data storage. This study required an external 
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person to review the research process and data analysis. The intention was to ensure the 

consistency of the findings and that the study could be repeated. 

Confirmability  

Confirmability assumes that I brought a unique perspective to the study and refers to the 

degree to which others can collaborate or confirm results (Anderson, 2021). Ultimately, this 

element of trustworthiness is established when the research findings demonstrate that results 

could be replicated and are based on the participants’ words and narratives of their experiences 

of the phenomenon versus findings based on researcher bias and perception (Nassaji, 2020). To 

ensure that I obtained the result and the interpretations of the data, I used direct quotes 

(verbatim) from the participants’ responses to support the themes. Data techniques were used to 

achieve triangulation. In this study, my interpretation of the research was neutral, as Amankwaa 

(2016) recommended. The process was achieved through the epoché. 

Ethical Considerations 

Given that participants in this study were immigrants and international students, there 

was the tendency that they might not feel comfortable talking about their experiences. A couple 

of considerations were put in place to address this challenge. Participation was voluntary, and 

participants were free to withdraw at any time. The respondents’ information was confidential 

since the African student population at the school was small. Revealing the names would lead to 

easy identification; however, pseudonyms were used for the participants and the setting. The 

interviewees were fully informed about the nature of the study, the questions, and how the data 

would be used.  

The cornerstone of ethical research is ‘informed consent’ (Denzin & Lincoln, 2011). The 

participants were provided with written, signed consent letters to participate. This included 
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comprehension of information, freedom of choice to participate, and the right to withdraw at any 

point. This could serve as a contract between me and the participants. Consent forms, 

transcriptions, and data were kept on a password-protected computer (Creswell & Poth, 2018). 

Any identifying information about the setting or the participants was removed.  

Permissions 

 I got site approval before seeking Institution Review Board (IRB) approval (see 

Appendix A). The study followed the proper procedure from the IRB before contacting the 

participants and collecting data. I contacted the president of the African graduate student 

forum through the organization’s social media site, seeking authorization from her to recruit 

participants (see Appendix B). She approved recruiting participants through their organization 

via email (see Appendix B). The president provided a list of potential participants, who were 

contacted via email and invited them to participate in the research study. Participants received 

informed consent forms to agree to participate in the study before I collected data. Likewise, I 

invoked the Belmont report recommendations governing ethical research studies. According to 

the U.S. Department of Health and Human Services (1979), the Belmont report provides the 

legal guidelines for human protection and other related ethical requirements. The three aspects 

of the report entail respect, beneficence, and justice. 

Other Participant Protections 

The respect dimension deals with fidelity and holding the study participants in high 

regard (Pieper & Thomson, 2013; U.S. Department of Health and Human Services, 1979). In this 

study, the respondents volunteered their efforts and time to participate. As such, they were 

treated as autonomous and were allowed into the study at their own will. Pseudonyms were used 

to protect the confidentiality of the participants. All the study materials, including the transcripts 
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and any other data, were stored on my laptop's hard drive, which was password-protected. All 

the materials will be destroyed after three years. 

The beneficence principle seeks to ensure that the research study would provide the 

participants with positive benefits (Lavrakas, 2008; U.S. Department of Health and Human 

Services, 1979). In this case, it upholds that the research should do no harm but maximize the 

benefits while reducing any possible harm to the respondents. I ensured the participants were 

comfortable during the individual and focus group interviews. The study allowed for the 

understanding of the student’s challenges and barriers while trying to integrate, adapt, and 

acculturate to their new campus life in the U.S. colleges and universities. The study findings 

would benefit the participants as it would lead to the formulation of appropriate policies and 

tailored support programs to assist the international students in the new culture.  

The final principle is the justice dimension. According to Pieper and Thomson (2013), 

justice considers the integrity of the study processes. All the participants in this study were fairly 

treated. They had equal opportunities to contribute their perceptions and experiences per the 

suggestions of the Belmont report (U.S. Department of Health and Human Services, 1979). The 

respondents were not exploited in any way, and care was taken to interview them to avoid 

exposing them to potential dangers such as COVID-19. All the participants were given equal 

time and asked the same questions. I did not manipulate the data but relied solely on the 

information shared by the participants.  

Finally, participants were assured of protection by hiding their actual identities when 

reporting this research. I stored data on my laptop hard drive, which was password-protected. A 

backup copy was stored in an external file for recording purposes. Transcripts were stored in a 

file cabinet and would be destroyed after the study. 
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The purpose of this transcendental phenomenological study was to explore the lived 

experience and perceptions adapting to the process of college-level education for African 

international students at a four-year college in the southeastern United States. This chapter 

outlined how the study was conducted to support the study’s research design. Data collection 

relied on a survey, individual interviews, and a focus group as data sources. Data analysis 

followed Moustakas’ (1994) data analysis approach. Data analysis included using NVivo 

software for the coding process. Through the research process, I engaged in activities that 

promoted trustworthiness between me and the participants, practiced bracketing to eliminate 

biases, and employed research strategies that correlated with Guba and Lincoln (1989) and 

Moustakas (1994). Trustworthiness was maintained through credibility, dependability, and 

confirmability. I used pseudonyms to protect the confidentiality of the study participants while 

conducting the research within the recommendations of the Belmont report (U.S. Department of 

Health and Human Services, 1979).   
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  CHAPTER FOUR: FINDINGS 

Overview 

The purpose of this transcendental phenomenological study was to explore the lived 

experience and perceptions adapting to the process of college-level education for African 

international students at a four-year college in the southeastern United States. This chapter will 

provide an overview of the study's findings. The chapter will begin by outlining the demographic 

characteristics of the participants and highlighting the results. Following the discussion of the 

findings, I will conclude this chapter by addressing the research questions that guided the study. 

Participants 

This research was conducted at a university in the southeastern region of the U.S. The 

university offered 67 undergraduate degrees, focusing on 55 majors, and provided graduate 

studies and specialist degrees in education and psychology. The selection of this setting for the 

study was based on its suitability for international students, demonstrated by a diverse population 

from 50 countries. International students constituted 5% of the university's overall student body. 

Because the university's name in this study was a pseudonym, the demographic data was 

collected from the university’s website. 

This study's participants were African international students from the sub-Saharan 

regions of Africa, specifically Nigeria, Cameroon, Ghana, and Benin. This demographic 

constituted a minority within the institution's international student body and the broader city 

population under investigation. These individuals were students from Africa, who had entered 

the U.S. on nonimmigrant student visas, more precisely, F-1 or J-1 visas. Their primary objective 

was to pursue academic degrees and return to their home countries after completing their 

education. The participant pool also encompassed African students who had already completed 
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their degrees and, within a six-year timeframe, transitioned to permanent residency in the United 

States. An essential inclusion criterion for the study was the participants' proficiency in 

effectively communicating in English. A total of 10 participants participated in this study, 

answering an online survey, and completing an individual interview. Four of these participants 

completed a focus group.  The decision to include only one focus group with 4 out of 10 

participants was made to ensure methodological rigor and practical feasibility within the study's 

scope. This approach allowed for comprehensive insights from individual interviews and the 

initial focus group, which provided diverse perspectives on the experiences of African 

international students at the university. Constraints such as time and participant availability 

influenced the choice not to conduct a second focus group despite the smaller number in the first 

group. Table 3 highlights the demographic characteristics of the participants.  

Table 1.  

Participant Demographic Characteristics 

 
 Age Gender Education Level Country of 

Origin 
Years in the 
United States 

Ayo 18-30 Male Graduate Nigeria 2 

Anthony 18-30 Male Graduate Kenya 2 

Adazee 18-30 Male Graduate Nigeria 1 

Abdul 19-30 Male Graduate Nigeria 1 

Nkechi 30-40 Female Undergraduate Nigeria 9 

Martha 30-40 Female Graduate Cameroon 8 

Ngozi 18-30 Female Graduate Nigeria 2 

Esther 18-30 Female Undergraduate Cameroon 6 

Ben 18-30 Male Undergraduate Ghana 3 

Kwame 18-30 Male Undergraduate Ghana 2 

Anthony FGP1 18-30 Male Graduate Nigeria 2 

Nkechi FGP2 18-30 Male Graduate Kenya 9 

Esther FGP3 18-30 Male Graduate Nigeria 6 

Kwame FGP4 19-30 Male Graduate Ghana 2 
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 As highlighted in Table 3, the study encompassed diverse participants, each with unique 

characteristics. This diverse group enriched the study with various perspectives and 

backgrounds. The study included diverse participants, each bringing unique backgrounds and 

perspectives.  

Ayo 

 Having been in the United States for two years, Ayo is in the 18–30-year-old age range 

and male. Ayo was born and raised in Nigeria.  He obtained his bachelor's and master's degrees 

in engineering in Nigeria. He is currently working towards his PhD in Engineering.  He speaks 

English and Yoruba his native language. He spends most of his time in the laboratory on his 

research project. He had minimal knowledge about Americans. He spends his free time with his 

friends playing soccer 

Anthony  

 Anthony is in the 18–30-year-old age range and identifies as a male. He has been in the 

United States for two years. He currently holds an F-1 visa.  He obtained his undergraduate 

program in Engineering. He is a graduate student in the same field of Engineering. Anthony 

comes from Kenya, East Africa. He speaks English and Swahili.  He likes to keep fit and eat 

healthy by going to the gym during his spare time.  

Adazee 

 Adazee is a male who is in the 18 to 30-year-old age range. He is a graduate student in 

Engineering. Adazee comes from Southern Nigeria and he speaks English and Yoruba 

languages. He has been in the United States for one year. He is currently on an F-1 visa. He likes 

to sing in church. He engages socially with his close friends.  
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Abdul 

 Abdul is in the 18 to 30-year-old age range and identifies as a male. He is a graduate 

student in engineering. He comes from Northern Nigeria, and he speaks English and his native 

language Hausa. He has been in the school for one year. He is currently on an F-1 visa. He likes 

to play soccer. 

Nkechi 

 Nkechi is in the 30-40-year-old age range and identifies as a female. Nkechi was a former 

student of the school. She obtained a bachelor’s degree in management information systems. She 

has been in the United States for nine years. She is married with children. She is no longer on an 

F-1 visa. She is currently a United States resident. She works as a sales business analyst for a 

Japanese automobile company. She speaks English and her native language, Igbo.  She enjoys 

reading during her spare time.  

Martha 

 Martha is in the 30–40-year-old age range and identifies as a female.  Martha was a 

former student at the school. For four years She is from Cameroon, West Africa. She obtained 

her bachelor’s degree in education. She has been in the US for eight years. She is married with 

children. She is no longer on an F-1 visa. She is currently a United States resident. She works for 

a school district as a World language Teacher. She speaks French and English where French is 

her primary language. She spent more time at the library during her days at the school getting 

language support because French was her first language. She spent her spare time staying by 

herself.  
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Ngozi 

 Ngozi is in the 18–30-year-old age range and identifies as a female. She is from Eastern 

Nigeria She obtained her bachelor's degree in Nigeria with a chemistry major. She is currently 

working on her master's degree in chemistry with a PhD track.  Ngozi has been in the United 

States for 2 years. She is on an F-1 visa. She speaks English and Igbo language. She spends most 

of her time in the laboratory researching her project. She likes to read books.  

Esther 

 Esther is in the 18–30-year-old age range and identifies as a female. She is from 

Cameroon, West Africa. She speaks English and French languages. Esther is an undergraduate 

student in Education. She has been in the United States for six years. She is on an F-1 visa. She 

likes to dance and listen to nice music during her spare time. 

Ben 

 Ben is in the 18–30-year-old age range and identifies as a male. He is from Ghana, West 

Africa. Ben is an undergraduate student in Biochemistry. He has been in the US for three years. 

He is currently on an F-1 visa.  He speaks English language and Ghanaian language, Ewe. He 

likes to play video games during his spare time.  

Kwame 

 Kwame is in the 18–30-year-old age range and identifies as a male. He is from Ghana, 

West Africa.  Kwame is an undergraduate student in engineering.  He has been in the United 

States for two years, He speaks the English language and the Ghana language, Akan.  He is 

currently on an F-1 visa. He likes to keep fit and eat healthy. He goes to the gym during his spare 

time.  
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Results  

  This section begins with a discussion of the qualitative findings from the individual 

interviews and focus groups. Then, there is a discussion of the results from the survey that all 10 

participants completed, When discussing the qualitative findings, I will discuss the coding 

process, highlighting the themes that emerged from the dataset. Chapter 3 has been updated to 

reflect how the Moustakas’ data analysis process was applied to the current research study. A 

detailed data discussion related to the data analysis results for interviews, focus groups, and 

survey data analysis results is detailed in upcoming sections.  
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Individual Interviews and Focus Group Results 

This section contains the findings from the qualitative individual interviews and the focus 

group. I collected data from 10 participants via individual interviews and four participants for the 

focus group. The data collected from the individual interviews and the focus group was analyzed 

using Moustakas’ phenomenological data analysis technique, encompassing key steps such as 

epoché. Epoché, or bracketing, involves setting aside biases and preconceived notions to 

approach the data with an unbiased perspective (Moustakas, 1994). I engaged in data immersion, 

reading, and rereading interview transcripts to gain a profound understanding of participants’ 

experiences. This process ensured a focused analysis that prioritized participants’ lived 

experiences, free from undue influence from researchers’ pre-existing beliefs (Moustakas, 1994). 

Moustakas’ approach facilitated a comprehensive data exploration, allowing for a nuanced 

understanding of the phenomena under investigation. Within this section, five themes emerged 

from the individual and focus group data: (a) cultural differences, (b) course teaching, (c) lack of 

university assistance, (d) lack of diversity, and (e) individualized orientation process. Table 4 

highlights the themes that represented the research questions for the individual interviews and 

the focus group.  

Table 2  

Results of Analysis for Interviews and Focus Groups 

Individual Interviews 
 

Sub-Research Question 1: What are the 
cultural, and social challenges experienced by 
African international students that affect their 
abilities to acculturate? 
 

Themes: 
 

Cultural Differences 
Clothing 

Food 
  
Sub-Research Question 2: What are the 
perceived barriers to adaption, acculturation, 

Themes: 
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and integration of African international 
students as they navigate their way through 
their studies at the university? 
 

Communication 
Course Teaching 

  
Sub-Research Question 3: How will support 
services benefit African international students 
through their challenges at a four-year college 
in a southeastern part of the United States? 
 

Themes: 
 

Individualized Orientation Process 

  
Focus Group 

  
Sub-Research Question 1: What are the 
cultural, and social challenges experienced by 
African international students that affect their 
abilities to acculturate? 
 

Themes: 
 

Cultural Differences 
Food 

  
Sub-Research Question 2: What are the 
perceived barriers to adaption, acculturation, 
and integration of African international 
students as they navigate their way through 
their studies at the university? 
 

Themes: 
 

Lack of University Assistance 
Lack of Diversity 

  
Sub-Research Question 3: How will support 
services benefit African international students 
through their challenges at a four-year college 
in a southeastern part of the United States? 
 

Themes: 
 

Individualized Orientation Process 

 

To determine the dominant themes between the two data sources, Table 5 highlights the 

themes and the frequency of the participants’ contribution. 
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Table 3 

Participants and Frequency of Dominant Themes 

Theme 
 

Frequency 

Theme 1: Cultural Differences 10 
 

(e.g., P1, P2, P4, P5, P6, P7, P8, P9, FGP2, 
FGP3) 

 
Theme 2: Course Teaching 4 

(e.g., P1, P4, FGP2, FGP4) 
 

Theme 3: Lack of University Assistance 5 
(e.g., P6, P8, P9, FGP3, FGP4)  

 
Theme 4: Lack of Diversity 4 

(e.g., P5, P6, FGP3, FGP4) 
 

Theme 5: Individualized Orientation Process 4 
(e.g., P2, P5, P8, FGP1) 

 

Survey Results 

Regarding food, survey questions centered around cafeteria services, the variety of food 

selections, dietary habits, and the accessibility of resources on campus. Additionally, the survey 

explored aspects related to family relationships, friends, events, and community 

, covering communication with family, support received friendships on campus, and participation 

in campus-wide events. The comprehensive nature of the survey was designed to gather insights 

into the academic, social, and cultural dimensions of international students' lives at the institution 

(see Table 6). 
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Table 4  

Survey Results 

Survey Category Findings 

 

International Support Office Most participants (8 out of 10) consider the 
international support office at their institution 
to be welcoming. 
 

Teacher-Friendliness and Student Orientation  Teachers are generally perceived as 
friendly by all participants. 
 

 Almost all respondents (9 out of 10) report 
that their educational institution hosts 
student orientation programs. 

 
 The majority (9 out of 10) were able to 

attend these student orientation programs. 
 
 Participants overwhelmingly found the 

orientation programs beneficial (8 out of 
10). 

 
Quality Ratings  Most participants (7 out of 10) rate the 

overall quality of their educational 
institution as either Excellent or Good. 
 

 Similarly, residential accommodations 
are mostly rated as Excellent or Good by 
the majority (6 out of 10). 

 
International Office Support Ratings for the quality of service from the 

international office in addressing residential 
accommodation concerns vary but generally 
lean towards positive responses. 
 

Campus Environment Most participants (8 out of 10) rate the overall 
quality of the campus environment as Good or 
Excellent. 
 

Classroom Experience  The quality of education within the 
classroom is consistently rated as 
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Survey Category Findings 

 

Excellent or Good by the majority (9 out 
of 10). 
 

 Most participants (8 out of 10) rate the 
professor's instruction in working with 
international students as Good or 
Excellent. 
 

 Engagement methods and collaboration 
in the classroom are positively 
acknowledged by the majority (9 out of 
10). 
 

Language Usage and Interaction  Participants predominantly speak 
English (7 out of 10) and sometimes 
speak their native language (2 out of 
10). 
 

 Interaction with domestic students in 
group activities varies. 

 
Library Resources  Most participants (6 out of 10) use 

library resources, and the majority (4 out 
of 10) find it easy to access all resources 
on campus. 
 

Food and Cafeteria Services  Ratings for cafeteria services are 
generally positive, with the majority (4 
out of 10) indicating Excellent or Good. 
 

 Most participants (8 out of 10) feel that 
the cafeteria offers a variety of food 
selections. 
 

Dietary Habits Participants have diverse eating habits, 
including food from their country of origin 
and American food. 
 

Family Relationships and Support Participants vary in how often they 
communicate with family and the level of 
support received. 
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Survey Category Findings 

 

Friendships and Networks  Friendships on campus are common (8 
out of 10). 
 

 Participants utilize various networks, 
including professors, advisors, 
roommates, and friends, to access 
resources on campus. 

 
Campus Events Ratings for the quality of campus-wide events 

are generally positive (5 out of 10). 
 

Event Participation and Connections Participants often attend events and report 
making connections through their 
participation (6 out of 10). 
 

 

The survey encompassed 30 questions distributed across different categories, seeking to 

comprehensively explore the experiences of international students at the educational institution. 

In the section addressing the educational institution, participants were asked about their 

perception of the friendliness of the international support office, teacher-friendliness, attendance 

and benefit from student orientation programs, and their overall rating of the institution and 

residential accommodations. The survey also delved into the support services provided by the 

international office and the general campus environment. The instruction category focused on 

classroom experiences, professor-student interactions, language usage, engagement methods, and 

utilization of campus resources like the library.. 

 The survey results revealed generally positive sentiments among participants regarding 

their experiences as international students at the institution. Eighty percent of the participants 

consider the international support office welcoming, reflecting a positive reception to support 

services. In addition, all the participants reported teachers to be widely perceived as friendly, 
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while 80% reported that the presence and benefits of student orientation programs are 

overwhelmingly acknowledged. Ratings for the overall quality of the educational institution and 

residential accommodations are predominantly positive, 70% highlight satisfaction with the 

campus environment. Moreover, 90% of the participants report classroom experiences, including 

the quality of education, professor-student interactions, and engagement methods, are well-

received.  

Language usage varies, with 60% of participants reporting use of English, and library 

resources frequently. Positive evaluations extend to cafeteria services, campus-wide events, and 

event participation, suggesting a robust social and cultural experience; 80% of participants 

reported a variety of foods served in the cafeteria. Friendships on campus are common, and 80% 

of the participants report utilizing diverse networks for accessing resources. While overall 

satisfaction is high, some areas, such as variations in dietary habits and support from family 

abroad, present opportunities for further exploration and potential improvements. 

Themes 

 Within this study, five themes emerged from the individual interviews and focus group 

data: (a) cultural differences, (b) course teaching, (c) lack of university assistance, (d) lack of 

diversity, and (e) individualized orientation process. This section provides an overview of each 

theme, with participant quotations being provided that substantiate each of the findings.  

Cultural Differences 

This theme found many cultural distinctions. These cultural differences were highlighted 

in different areas that included social experiences, food, clothing, and how communication is 

encountered. For example, when it came to social differences, one participant discussed how 

living in the United States promoted a more relaxed way of life than what they were used to. Ayo 
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stated that they found it difficult for some American students to be so relaxed over issues that 

they would otherwise feel needed to be taken more seriously. Ayo stated: “I was shocked that 

why will you be this relaxed over certain things I take so seriously, like, you should be so 

uptight. The US is a bit more relaxed, are so intense, so intense here. On social, their social life is 

the one thing I also noticed, yeah, they do not take this too seriously.” 

In addition, Ngozi was able to talk about differences in the way that Americans lived by 

discussing how they perceived that they were rude: “I think, most of the Americans, they are 

rude. But I'm gonna say like, from Africa, like we try to be respectful to everyone. But some of 

them just like, say things without putting the other person's feelings into consideration.” 

Nkechi agreed with Ngozi’s thought, as they reported that many Americans do not speak 

to others unless it is absolutely warranted: “One cultural difference is people don't speak to you. I 

noticed that right away. You know, in Nigeria, you can just be walking down the streets. When a 

young person sees you, they speak good morning, good afternoon.” 

Furthermore, Ayo highlighted an encounter with an American friend. He was surprised to 

know that when someone invites you on an outing, you are responsible for your bills, unlike the 

culture in Africa where the invitee absorbs the cost incurred. Ayo stated: “I was also shocked at 

the fact that when someone invites you to somewhere, you will have to pay for yourself. The first 

time I was invited to a game night downtown, I assumed the person was going to pay for the 

food and every other thing, I was shocked when the store asked for my card. Thankfully, I was 

with my card.” 

In addition, Ben discussed how they perceived American culture to be more 

individualistic than what they experienced in their country of origin: “When I came to the US, 
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instead of studying I found this individualistic culture where everybody does their thing. It was 

kind of strange and threw me off balance like you're trying to depend on.”  

Participants in the focus group also agreed with the individual interview participants. For 

example, FGP2 Nkechi stated: “Here, it's so different because everyone minds their business, 

which is kind of a big change. You have to like call your friends, make sure they're home and 

they are willing to receive you before you visit. So, it's kind of a big change as opposed to where 

we're coming from.”  

Finally, FGP3 Esther also discussed how they perceived Americans to be less friendly, 

which made integration difficult: “We come from a place where everyone is I will use the word 

friendliness to the point that where we come from. Just walking down, the street, you speak to a 

stranger and a stranger will speak to you, even if it's good morning, good afternoon. And is a 

shock.” 

Clothing was another area where the participants noted differences. For example, P6 

Martha reported that they found American students’ clothing quite different. P6 reported: 

The way people even dress to go some places, personally, in general, I can think that 

people are too…I mean, I don't know if they have a barrier between where they are to do 

things, for instance, in a school, I saw people going to school dress in pajamas in all these 

things flip flop, you know, coming from Africa, in higher education, you always see 

people dress well, like they were going to, to a job.  

Esther appeared to agree with Martha and provided an example of what they experienced 

when it came to witnessing different ways in which other students dressed: “This girl she came 

to class, her stomach, her whole stomach is open. She had literally like she's wearing like a bra. 

And her stomach is open. And then she's wearing like, a pant that is like, under all her abdomen 
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is outside. And when I saw it, what I wanted to do is like, Oh my God, how could somebody 

wear something like this to class?”  

Finally, Ben discussed how they are used to a more conservative style of dress: “We 

seem to dress back home in the way we present ourselves and our classrooms seem to be a little 

bit on the conservative side if you understand what I mean as compared to here where we like no 

free gear school doesn't really matter.”  

Food was another cultural difference that emerged from the dataset when it came to 

cultural differences. Some participants found it difficult to integrate due to their food choices. 

For example, Anthony discussed their experiences when it came to eating choices: “The food 

that you know, back home, like what we eat, but you know, it's kind of different from like, you 

know, coming here to like, a whole different set. So, it took me a while and living on campus, the 

menu options to kind of limited.”  

Abdul discussed how they found it difficult to only eat American meals, such as burgers: 

“The first thing that I will say is like, the food you know, what we have back home is different 

from what we have here. So, I find it's kind of difficult for me to eat a typical American food, 

you know, it's burgers, so for me, as a mostly so it's kind of difficult for me.”  

Finally, communication was highlighted as another cultural difference. The participants 

reported communication issues when it came to integrating into society and culture. For 

example, Ayo stated that it was difficult when: “Communicating with people, understanding how 

to communicate with them in the right manner without crossing the line.”  

In addition, Anthony reported that they had to continuously repeat themselves so that 

they could be understood: 
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When I speak, initially, it was like a problem for them understanding what I'm trying to 

see, I have to repeat myself, that was one, two trying to pick because the pace at which, 

you know, the professors were going, it was a little bit too fast. So, I had to, like, you 

know, spend extra time trying to, like know, read and stay up late just to like, catch up.  

Nkechi also agreed, stating that when it came to communication issues, accents were a 

main barrier: “The very first challenge I faced was language. And by language, I mean, accents. 

You know, I came from an English-speaking country, obviously. But I had a challenge of the 

way Americans speak English. And that was a continuous challenge.” 

Martha discussed how they knew more than one language and reported that when living 

in America it was difficult to understand American students with different American accents: 

The language was also a big barrier for me. Coming to Africa, I am not an English 

learner. So, I speak English as well. Like, you know, I understood, but here the language 

as my first language is French. So, it was a little difficult even to speak, because even in 

the south here I was, I had the impression that the way people spoke wasn't clear English.  

The focus group participants also contributed to this theme, as they were able to discuss 

communication issues. For example, Nkechi discussed the issues they experienced with accents: 

“Trying to understand for me, trying to understand that accent because coming from Africa, we 

speak British English and here it's kind of a little different. For example, metric system, they use 

the pound system here while we use the kilogram system, like the SI unit back home.”  

In addition, Esther reported that it was difficult to understand the professors’ accents: 

“Understanding what the professors are saying. Not the language itself, just the accent. And 

Americans use different words that we come from a place where we speak British, English, 
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Americans, they use slang words that sometimes we are not familiar with, I've never heard 

before.” 

Course Teaching 

This theme highlighted how the participants experienced barriers due to the way the 

courses were taught or presented. For example, Ayo discussed how the course load made it 

difficult for them to adapt and integrate into society. He stated, “Yeah, it was too much. Even 

actually, I was shocked when I heard about the course load because normally when students 

come in, I think they take two or three classes. I was taking six. So, I was struggling.” 

Abdul also agreed and reported: “The course load is kind of difficult and challenging. You know, 

doing two courses here in United States is just like doing like 10 courses back home. I mean, in 

Nigeria, so it's kind of difficult. So, I feel like every time I used to be engaged from one course 

or the other or doing assignments from one course, writing reports, doing all those stuff. So, it's 

very tough.”  

Esther reported that not only was the course load high, but the material was presented 

very quickly: “Regarding the course load the instructors have, they give us a lot of assignments 

and they give you like a deadline that this assignment is due at this time, and sometimes you 

realize that the assignments are different assignments and are due at the same time. So, it’s a lot 

of challenge like trying to catch up to assignments.” 

Some of the focus group participants also agreed with the difficulties experienced when 

being taught materials. For example, Nkechi stated: “On the downside is the course load. One, 

it's a bit on the tedious side. Trying to juggle all these classes in life can be overwhelming. Also, 

the expectations from the professors, every one of them demanding 100% of your time and with 

the limited time that you have, it's sometimes overwhelming.” 
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In addition, Tony reported how the material is also different, making it difficult to adapt, 

acculturate, and integrate into their new lives: 

In Africa, the focus might just be on theoretical knowledge and some practical 

knowledge. That way the course hours will not be as huge or enormous as it is here. But 

the US system emphasizes on hands on and practical application of knowledge, which is 

good to some extent, but the pace is quite fast, and the intensity of the coursework is way, 

way higher than what I was previously accustomed to.  

Lack of Assistance at the University 

This theme highlighted how the participants perceived a lack of assistance from their 

universities. For example, Esther discussed how they were not prepared properly to find their 

way around the campus, which resulted in missing important classes: 

One of the challenges is like being able to know what to do, where to go to, where the 

right source to get what you're looking for. And so, it's kind of really hard. Sometimes 

you're confused, like all over the place wondering, and things that you could have known 

where it is, you could have gone to get it, you couldn't because you don't know what to 

do. 

Ben reported similar thoughts as they stated: “Finding things in the school like first of all, 

finding my dorm, I'm finding my classes, and you know, walking from one department to 

another department. Those were really challenging for me.” 

Martha also agreed by stating that the campus was too large, and had limited assistance 

when it came to knowing where to go: “The greatest challenge was the size. It was too big. It 

was difficult to find things, places. It was like going in from I mean living in a city where you 
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don't know where to start. And I didn't have a guide, you know, a guide in the campus that will 

take me to place and show it to me.” 

The focus group participants also agreed with this theme, as they reported similar 

experiences. For example, Esther stated: “By the time I discovered my class, some of my class, I 

missed almost half of the class. So, looking for how to get there and all that, not getting as much 

information as I need to keep me going.” 

In addition, Tony reported that international students are not provided with nearly enough 

information: “They do not provide enough information because I think most of the orientation 

are geared towards the understanding. You've been through this system already, so you should 

know where and how to approach different resources. But us coming here from afar, it is so 

different.” 

Lack of Diversity 

This theme highlighted how the participants perceived the campus having a lack of 

diversity, most of which agreed that the universities were not providing this to the campus’ 

culture. For example, Nkechi stated they would like to see more culture and diversity on the 

campus: “I would like to see activities like maybe they can have their own maybe the school will 

create like a cultural day, where different cultures have different students that represent different 

cultures can showcase their culture.”   

In addition, Martha reported that they felt like just another number and did not feel it was 

an individualized experience:  

I felt like I was another number. Because I wish there were people that were available to 

show me around, maybe things that are needed. But I didn't feel like you know, I was I 
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was just another number loss in the midst of 1000s of 1000s of students. And I didn't 

really feel myself connected to that place.   

The focus group participants also agreed with the individual interview participants. For 

example, Tony stated:  

More efforts could be made to create a more welcoming atmosphere for students from 

diverse backgrounds. If the society or the society where the school is not a welcoming 

environment for internationals, it says a lot and that will affect the perception of the 

students. I feel my institution could do better in terms of how they create an inclusive 

environment for international students.   

Finally, Esther stated that their university should offer a culture week to help increase 

diversity on the campus: “Cultural week is something I believe my school can actually do, where 

we have people from other internationals actually showcase their culture, and that's a way of 

fostering inclusiveness for other internationals. I still believe some Americans feel Africa is a 

country and Africa is a continent.” 

Individualize the Orientation Process 

This theme highlighted how participants believed that their universities should 

individualize the orientation process. Participants reported the need to advocate for personalized 

orientation processes at their universities to help address their diverse needs, backgrounds, and 

aspirations. Recognizing that a one-size-fits-all approach may not effectively address their varied 

demographics, learning styles, and challenges, their perceptions aim to enhance student 

engagement and success by tailoring the orientation experience. For example, Anthony stated, “I 

think they should like, kind of individualize the orientation process. Because it's just like, general 

orientation they are giving you, throwing all this stuff at you.”  
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Nkechi discussed the importance of individualizing the orientation process for 

international students:  

You’re coming from a whole different country, a whole different world, there is no 

program or project set up to engage international students, you know, you have this block 

of students from different parts of the world who are not familiar with the country, first of 

all, and there are no family, they may not be familiar with the language, they may 

understand the language but not so much.   

Esther discussed how they could individualize the orientation process by assigning an 

individual person to help them: “Maybe they should like kind of like maybe to assign, like the 

new students, like kind of have somebody who guide them. Like, which was not effective at all. 

Because I think what happened, the lady that was supposed to help us, she had a lot of people 

that she's supposed to help, and they have different programs.”   

One focus group member, Ayo, also agreed with the individual interview participants, as 

they were able to discuss how having an individual assigned to international students who know 

different cultures: “If I would recommend anything to be changed is maybe assigning someone 

who understands international relations and has knowledge of the difference in culture to help 

guide students, even current and prospective students, on how to navigate resources that the 

institution has to offer.”   

Research Question Responses  

This section contains answers to the central research question and the sub-research 

questions that guided this study. Within this section, I will answer the questions as depicted by 

the themes that emerged from the survey, interview, and focus group dataset. The themes will be 
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explored concerning the varied perspectives and experiences of the diverse participant group 

described earlier. 

Central Research Question 

How do African international students perceive their adaptation and acculturation 

experiences at a four-year college in a southeastern part of the United States? African 

international students participating in the study provided nuanced insights into their experiences 

adapting to life at a four-year college in the southeastern United States. One notable observation 

centered around the perceived contrast in lifestyle between their home countries and the U.S. In 

particular, four participants highlighted the prevalence of a more relaxed American lifestyle 

(Nikolaev et al., 2021). For example, Ayo reported instances where U.S. students exhibited 

nonchalance towards certain matters considered significant or serious in the participants' home 

countries. Ayo stated: “I was shocked that why will you be this relaxed over certain things I take 

so seriously, like, you should be so uptight. The US is a bit more relaxed, are so intense, so 

intense here. On social, their social life is the one thing I also noticed, yeah, they do not take this 

too seriously. This allowed Ayo to express surprise at the casual approach to social interactions 

among American students. This particular participant articulated a sense of cultural dissonance, 

describing how they found it difficult to reconcile the American tendency to be more laid-back 

and less formal in social settings. The participant remarked that issues they considered necessary 

were met with what they perceived as a lack of intensity or seriousness among their American 

peers. 

Nine participants also pointed out the perceived informality in American communication 

styles. Ben, for example, was taken aback by what they perceived as a lack of formality in 

American verbal interactions (Pho & Schartner, 2021). Ben highlighted instances where 
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Americans did not seem to adhere to the same social etiquettes they were accustomed to in their 

home country. This included observations of Americans speaking without apparent consideration 

for the feelings of others, leading to a perceived cultural difference in communication norms. 

Ben said: “When I came to the US, instead of studying I found this individualistic culture where 

everybody does their thing. It was kind of strange and threw me off balance like you're trying to 

depend on.” The participants' reflections on the more relaxed American lifestyle underscored the 

cultural adjustments they were navigating. The contrast in social attitudes and communication 

styles became central to their acculturation experiences, highlighting the importance of 

understanding and adapting to cultural nuances for effective integration into the American 

college environment (Bittencourt et al., 2021). 

Sub-Question One 

What are the cultural, and social challenges experienced by African international students 

that affect their abilities to acculturate? African international students participating in the study 

shared insights into the cultural and social challenges they encountered during their acculturation 

process. Participants identified significant disparities between their home cultures and the social 

dynamics they encountered in the southeastern United States (Wu & Tarc, 2021). These 

challenges encompassed various aspects, including clothing norms, social interactions, and 

perceptions of rudeness. One prevalent theme revolved around differences in clothing norms. 

Four participants noted that American students' attire, such as pajamas to class, was perceived as 

unconventional and markedly different from the more formal and conservative dress codes in 

their home countries (Thompson, 2022). This cultural incongruence posed a challenge as 
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students sought to reconcile their accustomed dressing standards with the more casual approach 

prevalent in American academic settings. 

Social interactions presented challenges as participants navigated new communication 

norms. Instances were recounted where the participants struggled to interpret American social 

cues and etiquette, leading to feelings of isolation (Lin & Nguyen, 2021). For example, four 

participants expressed surprise at Americans' limited inclination to greet strangers in passing, a 

practice deeply ingrained in their home cultures. The perceived lack of social engagement 

created a sense of distance and added to the complexities of forming connections in the new 

cultural context.  

Furthermore, participants Ayo, Anthony, Adazee, and Nkechi discussed their 

observations of what they perceived as rudeness in American communication styles (Astia, 

2020). For example, Ayo stated that it was difficult when: “Communicating with people, 

understanding how to communicate with them in the right manner without crossing the line.” 

Navigating these differences in social norms proved challenging and impacted participants’ 

abilities to integrate seamlessly into the social fabric of their academic environment. The cultural 

and social challenges highlighted by participants underscored the intricate acculturation process, 

where adapting to new norms in clothing, social interactions, and communication styles posed 

significant hurdles. Understanding and addressing these challenges are crucial for fostering a 

sense of belonging and facilitating a smoother acculturation experience for African international 

students in the southeastern United States. 

Sub-Question Two 

What are the perceived barriers to adaption, acculturation, and integration of African 

international students as they navigate their way through their studies at the university? African 
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international students participating in the study articulated various perceived barriers that 

impeded their adaptation, acculturation, and integration into the academic and social milieu of 

the southeastern United States. These barriers encompassed challenges related to the academic 

environment, communication, navigating campus life, and the absence of cultural diversity 

(Ayala, 2021). One substantial barrier revolved around the demanding nature of the academic 

workload. Four participants shared their struggles with adapting to a high volume of coursework, 

stringent deadlines, and a fast-paced educational system.   

Ayo discussed how the course load made it difficult for them to adapt and integrate into 

society. He stated, “Yeah, it was too much. Even actually, I was shocked when I heard about the 

course load because normally when students come in, I think they take two or three classes. I 

was taking six. So, I was struggling.” Abdul also agreed and reported: “The course load is kind 

of difficult and challenging. You know, doing two courses here in United States is just like doing 

like 10 courses back home. I mean, in Nigeria, so it's kind of difficult. So, I feel like every time I 

used to be engaged from one course or the other or doing assignments from one course, writing 

reports, doing all those stuff. So, it's very tough.”  

Communication issues emerged as a significant barrier, with participants highlighting 

challenges related to language, accents, and the pace of communication. Navigating American 

slang, fast-paced speech, and understanding various American accents presented difficulties for 

the participants (LaScotte & Peters, 2021). These challenges extended beyond the classroom, 

impacting social interactions, and creating a sense of isolation as students grappled with 

linguistic nuances different from their home environments. Navigating the university 

environment posed additional challenges, as participants reported a lack of sufficient assistance 

and guidance. Finding classrooms, resources and understanding university procedures were cited 
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as obstacles. The vastness of the campus, coupled with a perceived lack of support services, 

contributed to participants feeling disoriented and struggling to integrate into the academic 

community.  

Three participants also highlighted a lack of cultural diversity on campus as a barrier to 

integration (Singh et al., 2022). The absence of representation from diverse cultural backgrounds 

contributed to a sense of alienation. Ayo, Nkechi, and Martha all expressed a desire for more 

inclusive initiatives, such as cultural events or festivals, to promote understanding and 

appreciation for the diverse backgrounds of international students. Esther stated that their 

university should offer a culture week to help increase diversity on the campus: “Cultural week 

is something I believe my school can actually do, where we have people from other 

internationals actually showcase their culture, and that's a way of fostering inclusiveness for 

other internationals. I still believe some Americans feel Africa is a country and Africa is a 

continent.” 

Sub-Question Three 

How will support services benefit African international students through their challenges 

at a four-year college in a southeastern part of the United States? Participants in the study 

identified ways tailored support services could significantly benefit African international 

students as they navigate the challenges of adapting to a four-year college in the southeastern 

United States. They suggested support services spanned language assistance, campus orientation, 

cultural inclusivity, and academic guidance (Tavares, 2021). One crucial area where support 

services could be instrumental is in addressing communication challenges. Language support 

services were highlighted as essential, including language proficiency programs and accent 

reduction workshops. These services could assist students in improving their English language 
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skills, enhancing their ability to understand, and be understood in academic and social contexts, 

thereby fostering more effective communication. 

Another vital aspect pertained to orientation programs designed specifically for 

international students. Anthony, Nkechi, and Esther emphasized the importance of 

comprehensive and individualized orientation processes that go beyond generic information (Shu 

et al., 2020). Assigning mentors or guides who understand international students' unique needs 

and cultural backgrounds was proposed. This could include assistance in navigating campus 

resources, understanding academic expectations, and adapting to the American educational 

system. Cultural inclusivity initiatives were deemed essential to fostering a more supportive 

environment. Nkechi expressed a desire for cultural events or festivals that celebrate the diverse 

backgrounds of international students. These events could serve as platforms for cultural 

exchange, breaking down stereotypes, and promoting a sense of belonging within the broader 

campus community.  

Academic guidance services were also considered critical support mechanisms (Van de 

Velde et al., 2021). Four participants (e.g., Nkechi, Martha, Esther, and Ben) suggested 

providing academic resources, tutoring services, and guidance on navigating the demanding 

course load. Offering workshops on effective study strategies and time management could 

contribute to the academic success of international students. Martha also agreed by stating that 

the campus was too large, and had limited assistance when it came to knowing where to go: “The 

greatest challenge was the size. It was too big. It was difficult to find things, places. It was like 

going in from I mean living in a city where you don't know where to start. And I didn't have a 

guide, you know, a guide in the campus that will take me to place and show it to me.” 
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The focus group participants also agreed with this theme, as they reported similar 

experiences. For example, Esther stated: “By the time I discovered my class, some of my class, I 

missed almost half of the class. So, looking for how to get there and all that, not getting as much 

information as I need to keep me going.” Furthermore, Ayo, Nkechi, and Martha recommended 

that universities actively address the lack of diversity on campus. Support services could include 

establishing multicultural centers, recruiting diverse faculty and staff, and implementing policies 

that promote an inclusive and welcoming environment for students from various cultural 

backgrounds. Nkechi stated they would like to see more culture and diversity on the campus: “I 

would like to see activities like maybe they can have their own maybe the school will create like 

a cultural day, where different cultures have different students that represent different cultures 

can showcase their culture.”   

Summary 

This qualitative research study addressed a gap in the literature related to the adaptation 

experiences of African international students to college-level education within a four-year 

college in the southeastern United States. The primary purpose was to explore African 

international students’ experiences and perceptions of the challenges encountered during their 

university enrollment. This chapter provided an overview of the study’s findings. I collected data 

from 10 participants via a survey, individual interviews, and four participants for the focus 

group. The data collected from the individual interviews and the focus group was analyzed using 

Moustakas’ phenomenological data analysis technique, encompassing key steps such as epoché. 

Epoché, or bracketing, involves setting aside biases and preconceived notions to approach the 

data with an unbiased perspective (Moustakas, 1994).  
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Five themes emerged from the individual and focus group data: (a) cultural differences 

(b) course teaching, (c) lack of university assistance, (d) lack of diversity, and (e) individualized 

orientation process. The next chapter is Chapter Five, which will conclude this dissertation by 

discussing previous literature findings, identifying implications, and discussing limitations and 

recommendations for future research. 
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CHAPTER FIVE: CONCLUSION 

Overview 

 The purpose of this transcendental phenomenological study was to explore the lived 

experience and perceptions adapting to the process of college-level education for African 

international students at a four-year college in the southeastern United States. This chapter 

concludes with a discussion and interpretation of the study’s findings in relation to the existing 

research literature. The implications for policy and practice, as well as theoretical and empirical 

implications are also emphasized. This chapter ends with discussions on the limitations, 

delimitations, and opportunities for future research.  

Discussion  

Cultural differences emerged as a significant hurdle, encompassing diverse aspects like 

norms, values, and social customs distinct from their home countries. Additionally, clothing 

norms were pivotal in shaping students' identities and sense of belonging on campus, navigating 

cultural preferences and Western attire expectations. Food preferences highlighted the 

importance of access to familiar cuisine, with students grappling with adapting to new culinary 

experiences. Communication challenges, including language barriers and cultural nuances, posed 

significant obstacles in academic and social interactions. Issues with course teaching methods 

underscored the need for tailored support to meet the educational expectations of U.S. 

institutions. Concerns about the perceived lack of university assistance revealed gaps in support 

services for African international students.  

Feelings of isolation due to a perceived lack of campus diversity emphasized the 

importance of fostering inclusive environments. Finally, deficiencies in the orientation process 

underscored the necessity for improved strategies to address the specific needs of African 
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international students during their transition to college life. Together, these themes provided a 

comprehensive understanding of African international students' nuanced experiences and 

adaptation processes in the southeastern United States. The findings aligned with literature on the 

topics: cultural adaptation of African international students (e.g., Bell et al., 2020; Bethel et al, 

2020; Gong et al., 2020; Wang et al., 2018), cultural implications of clothing for international 

students (e.g. Dairo, 2023; Huisman et al., 2021; Safdar et al., 2020), dietary challenges and 

cultural adaptation (e.g. Boch et al., 2020; Wright et al., 2021 ), cross-cultural communication 

challenges (e.g. Bhatti & Alzahrani, 2023; King & Bailey, 2021), educational challenges and 

pedagogical adaptation (e.g. Cho et al., 2020; Whilby, 2022), challenges in accessing university 

support services (e.g. Ammigan & Bentahar, 2024; Yılmaz & Temizkan, 2022), fostering 

diversity and inclusion on university campuses (e.g. Daddow et al., 2019; Hale, 2023), and 

enhancing orientation programs (e.g. Aithal & Shubhrajyotsna., 2023; Bakay, 2023). 

Cultural Adaptation of African International Students  

The finding regarding cultural differences among African international students adapting 

to college life in the southeastern United States aligns with existing literature on cross-cultural 

transitions in higher education. Prior research emphasized the impact of cultural differences on 

students' academic experiences (Bethel et al., 2020). Like participants in this study, scholars 

noted challenges for non-Western international students adjusting to Western social norms (e.g., 

Wang et al., 2018). For example, the observation that American students might appear less 

severe or considerate in social interactions compared to the cultural norms of African countries 

resonates with findings indicating cultural variations in communication styles and interpersonal 

relationships (Gong et al., 2020). 
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Moreover, the experiences shared by participants, such as the surprise at having to cover 

their expenses during social outings, echo previous research on the cultural differences in 

expectations regarding hospitality and social reciprocity (Bell et al., 2020). Additionally, 

Americans' perception of being less friendly or inclined to engage in spontaneous social 

interactions reflects the broader literature on cultural differences in social behavior and the 

challenges of building interpersonal connections in unfamiliar cultural contexts (Ting-Toomey & 

Dorjee, 2018). Therefore, this finding highlights the importance of recognizing and addressing 

cultural differences in supporting African international students' academic and social integration 

in U.S. higher education institutions, as highlighted by Wang et al.’s (2015) research on 

intercultural competence and cross-cultural adjustment strategies.  

Cultural Implications of Clothing for International Students 

Participants' reflections on the conservative dress style in their home countries highlight 

the role of cultural upbringing and societal norms in shaping individuals' clothing preferences 

and behaviors. As stated in previous research, clothing is a cultural marker affecting students' 

social identity and belonging (Safdar et al., 2020). Scholars noted challenges for international 

students in adapting to attire norms between home countries and host institutions (Huisman et al., 

2021). For example, the observation that American students might adopt more casual attire for 

academic settings contrasts with the formal dress expectations prevalent in various African 

educational systems, reflecting broader cultural variations in clothing norms (Dairo, 2023). 

Moreover, the discomfort expressed by participants at witnessing peers wearing revealing 

clothing in academic settings reflects broader discussions on cultural differences in perceptions 

of modesty and appropriateness (Huisman et al., 2021; Misra & Castillo, 2004). This finding 

highlights the complexity of cultural adaptation and the need for support services and resources 
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that address international students' diverse needs and experiences navigating clothing norms and 

cultural differences in their host country's educational environment. 

Dietary Challenges and Cultural Adaptation 

Food highlights African international students' challenges with dietary preferences and 

available options in their new environment. Difficulty adjusting to unfamiliar cuisine on campus 

reveals a disparity from their accustomed foods back home, aligning with existing literature on 

food's cultural significance for international students (Lordly et al., 2021). The accounts provided 

by participants, such as P2 's struggle with limited menu options on campus and resorting to 

snacks from stores, resonates with Yan (2020) findings on the impact of food choices on 

students' sense of belonging and well-being in a new cultural context. 

Moreover, P4's difficulty adjusting to typical American meals like burgers highlights the 

challenge of reconciling cultural food preferences with the predominant cuisine in the host 

country as previously highlighted by Boch et al. (2020). This also coincides with prior research 

by Wright et al. (2021) who emphasized food’s role in cultural identity and the necessity of 

familiar foods for international students' adjustment. Overall, the significance of food highlights 

the need for enhanced dietary diversity and cultural sensitivity in university dining services to 

adequately meet the nutritional and cultural requirements of African international students 

throughout their academic journey. 

Cross-Cultural Communication Challenges 

The theme of communication aligns with previous literature on cross-cultural 

communication challenges within higher education contexts. Participants' experiences 

underscore the multifaceted nature of communication hurdles, reflecting previous research on the 

complexities of intercultural interactions as noted in King and Bailey’s (2021) study. The 
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participants' concerns about navigating social norms and avoiding miscommunication align with 

prior research by Tsang et al. (2020), highlighting the importance of cultural sensitivity and 

understanding in fostering effective cross-cultural communication. Moreover, the participants' 

accounts of struggling to articulate themselves in academic settings align with existing literature 

from Tavares’ (2021) research on language barriers and academic discourse in international 

student populations. The recurring challenge of understanding diverse accents and colloquialisms 

parallels findings from Sawir et al.’s (2012) study, emphasizing the impact of linguistic 

differences on communication comprehension and social integration 

Additionally, despite fluency in multiple languages, participants' experiences of 

struggling with unfamiliar linguistic conventions further highlight the nuanced nature of 

language adaptation in diverse cultural contexts, as highlighted by Bhatti and Alzahrani (2023). 

The findings from this theme contribute to a deeper understanding of the intricate dynamics of 

cross-cultural communication within higher education settings, identifying unique challenges 

African international students face in navigating linguistic and cultural differences. Furthermore, 

these insights highlight the importance of tailored support services and cultural sensitivity 

training to facilitate effective communication and enhance international students' overall 

academic and social experiences. 

Educational Challenges and Pedagogical Adaptation 

The theme of course teaching provides insights into the challenges encountered in 

navigating the educational landscape of international students' host country, mainly concerning 

course structure and teaching methodologies. Previous literature on international student 

experiences extensively documented the difficulties associated with adapting to new educational 

systems characterized by differing pedagogical approaches, academic expectations, and course 
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loads (Bittencourt et al., 2019). Scholars highlighted the disparities between educational systems 

worldwide, emphasizing the need for international students to acclimate to the fast-paced nature 

of instruction and the rigorous coursework commonly found in Western higher education 

institutions (Whilby, 2022). Additionally, studies showed the importance of understanding 

cultural differences in teaching and learning styles and the need for targeted support services to 

assist international students in navigating these challenges (Cho et al., 2020). The findings from 

this theme appear consistent with prior research by Smith (2020) on teaching methodologies' 

influence on international student engagement and academic achievement, highlighting the need 

for faculty to adopt inclusive teaching strategies catering to diverse learning styles and cultural 

backgrounds. Overall, these insights deepen the understanding of how educational systems 

interact with cultural adaptation among African international students, emphasizing the 

significance of promoting inclusive learning environments and offering personalized support to 

enrich their academic journeys. 

Challenges in Accessing University Support Services 

The theme of lack of assistance at the university aligns with broader discussions in 

previous literature on the challenges faced by international students in accessing support services 

within higher education institutions. Research has consistently highlighted the critical role of 

university support systems in facilitating the successful adaptation and integration of 

international students into campus life (Yılmaz & Temizkan, 2022). However, studies have also 

documented various gaps and shortcomings in these support services, particularly concerning 

orientation programs, campus navigation, and access to essential resources (Ammigan & 

Bentahar, 2024). For instance, orientation programs often fail to adequately address international 

students' unique needs and challenges, assuming familiarity with university systems and 
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procedures that might differ significantly from those in their home countries as previously 

demonstrated in Bittencourt et al.’s (2019) study. Moreover, the international students expressed 

that they frequently encountered difficulties navigating their host institutions' complex 

administrative structures and bureaucratic processes, exacerbating feelings of isolation and 

disorientation. 

The challenges highlighted by African international students regarding the lack of 

assistance in navigating campus facilities and accessing essential information align with previous 

literature from Glass et al.’s (2022) research, which explored the importance of inclusive campus 

environments and culturally responsive support services. Similar to Wang and Sun’s (2022) 

findings, participants in this study emphasized the need for universities to implement tailored 

orientation programs and provide ongoing support mechanisms that consider the diverse cultural 

backgrounds and needs of international student populations. Likewise, as illustrated by Patel et 

al. (2024), this study revealed the importance of peer support networks and mentorship programs 

in facilitating international students' social integration and academic success.  

Fostering Diversity and Inclusion On University Campuses 

The theme of lack of diversity reflects broader discussions in previous literature such as 

Arthur (2017), Lau et al. (2018), Daddow et al. (2019), Hale (2023), and Smith (2015). 

According to the study findings, it is imperative to foster diverse and inclusive campus 

environments for international students within higher education institutions. Research 

consistently highlighted diversity's pivotal role in enhancing the overall academic and social 

experiences of students from diverse backgrounds (Hale, 2023). However, there are persistent 

challenges and shortcomings in creating genuinely inclusive campus cultures that celebrate 

diversity and promote intercultural understanding (Smith, 2015). 
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The experiences articulated by participants regarding the perceived lack of diversity on 

campus align with concerns raised in previous literature about the homogeneity of student 

populations in many higher education institutions. Participants' desires for greater cultural 

representation and opportunities to celebrate diversity through events and initiatives align with 

recommendations from previous research emphasizing the importance of creating spaces and 

programming that promote cross-cultural exchange and appreciation (Daddow et al., 2019). For 

example, participants' suggestions for cultural festivals or weeks dedicated to showcasing 

various cultures reflect strategies employed by some universities to foster a more inclusive 

campus environment. 

Moreover, participants' feelings of alienation and disconnection in the absence of a 

supportive and inclusive campus environment resonate with discussions in previous literature on 

the impact of campus climate on student engagement and sense of belonging. For instance, the 

study by Lau et al. (2018) showed similar findings. Finally, universities should actively address 

issues of diversity and inclusivity to ensure that all students feel valued and supported in their 

academic pursuits (Arthur, 2017). 

Enhancing Orientation Programs 

The theme of customizing the orientation process for African international students 

resonates with prior research emphasizing the significance of tailored support mechanisms to aid 

their transition and integration into higher education institutions. Orientation programs play a 

pivotal role in furnishing indispensable information and resources crucial for fostering students' 

academic and social adaptation to their new academic environment (Aithal & Shubhrajyotsna., 

2023). Nevertheless, it is imperative for orientation procedures to be more personalized and 

attuned to international student cohorts' varied needs and backgrounds (Bakay, 2023). 
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The narratives shared by the participants highlight the inherent challenges of 

conventional, one-size-fits-all approaches to orientation and the necessity of personalized 

assistance for international students. This observation aligns with the recommendations outlined 

in previous literature, which advocate for implementing more individualized and culturally 

sensitive orientation initiatives tailored specifically for international student populations 

(Martirosyan et al., 2019). Conroy and McCarthy (2019) emphasized the advantages of assigning 

dedicated support personnel or mentors to guide international students throughout their 

transition. Additionally, it is important to integrate cultural competency training for orientation 

staff to better cater to the diverse needs of international student cohorts.  

Summary of Thematic Findings 

Eight dominant themes emerged from the survey, individual interviews, and focus group 

data: cultural adaptation of African international students, (b) cultural implications of clothing 

for international students, (c) dietary challenges and cultural adaptation, (d) cross-cultural 

communication challenges, (e) educational challenges and pedagogical adaptation, (f) challenges 

in accessing university support services, (g) fostering diversity and inclusion on university 

campuses, and (h) enhancing orientation program. The identified themes from the data offer 

insights into African international students' varied challenges while adjusting to college life in 

the southeastern United States. The emerging thematic findings supported existing literature on 

the study’s topic and added knowledge to the body of research on African international students’ 

college experiences. These themes are discussed in the following section.  
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Implications for Policy and Practice 

In this section, I explore the implications for policy. Moreover, the implications for 

practice are covered. Subsequently, considerations stemming from the theoretical and empirical 

contexts are discussed.  

Implications for Policy 

Implications for policy concerning African international students necessitate universities 

to prioritize inclusivity, cultural sensitivity, and tailored support services. This could involve 

enacting affirmative action policies to boost representation, funding cultural competency training 

for faculty and staff, and allocating resources to enhance support services such as orientation 

programs, academic advising, and mental health support (Salmi & D’Addio, 2020). 

Policymakers should collaborate with university administrations to develop strategies addressing 

communication barriers, promoting diversity through recruitment initiatives, and ensuring 

equitable access to resources and opportunities for all students, regardless of their background. 

By implementing these policies, universities can create a more inclusive and supportive 

environment conducive to the success and well-being of African international students. 

Implications for Practice 

The findings highlighted by the African international students of this study emphasize 

several crucial implications for practice within higher education institutions. There is a need for 

comprehensive cultural sensitivity training across faculty, staff, and student support services to 

understand better and address the cultural differences experienced by international students. This 

training would enhance interactions and foster a more inclusive environment conducive to 

academic and personal growth. Additionally, universities should reevaluate their dress codes and 

policies to accommodate international students' diverse clothing preferences and cultural norms, 
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promoting a campus culture that respects and celebrates individual identities. Moreover, higher 

education institutions should prioritize expanding food options on campus to cater to the diverse 

dietary preferences of international students, fostering a sense of belonging and well-being 

among this population. 

To assist international students in overcoming linguistic and cultural barriers, it is vital to 

offer communication support services such as language assistance programs, communication 

workshops, and cultural exchange initiatives (Rosenfield, 2020). Additionally, faculty members 

should embrace adaptable teaching approaches that accommodate diverse learning styles and 

backgrounds among international students, thereby fostering academic success and retention in 

the classroom (Dunn & Griggs, 2000). To meet the distinctive needs of international students, 

universities should strengthen support services, such as expanding orientation programs, 

assigning dedicated advisors or mentors, and offering resources for academic and administrative 

navigation. Creating a welcoming campus environment involves promoting diversity and 

inclusion through cultural events, student-led initiatives, and inclusive policies. Tailoring 

orientation programs to international students' specific needs and providing comprehensive 

support services can ensure a smoother transition into university life, fostering academic success 

and well-being. 

Empirical and Theoretical Implications 

Empirical and theoretical implications encompass diverse considerations drawn from 

existing research and theoretical frameworks. The empirical implications explore the objects, 

activities, and motives not directly observed in this study, but implied by the observations 

identified. Theoretical implications speculate how the study findings could impact research in the 

field of study.  
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Empirical Implications 

The purpose of this transcendental phenomenological study was to explore the lived 

experience and perceptions adapting to the process of college-level education for African 

international students at a four-year college in the southeastern United States. As the study 

implied, international students face pertinent challenges while attempting to integrate into a new 

culture (Cao et al., 2018). More often, the students lack social and emotional support, an issue 

that threatens their successful acculturation. As such, there is a likelihood of developing mental 

health problems, as they seek to navigate the new culture (Can et al., 2021). This study 

underscored that while international students have been treated homogenously, there is need to 

focus on individual challenges since the students come from diverse cultural backgrounds. This 

aspect is imperative to understand their unique difficulties and potential tailored interventions to 

address them.  

Theoretical Implications 

The design of this study was developed under the theoretical understanding of Berry’s 

(1980) acculturation theory to understand the experiences of African international students’ 

cultural, social, and academic integration in U.S. institutions of higher learning. The concept of 

acculturation, conceived in anthropology and sociology early in the 20th century, has been used 

to explain the dynamics involved when people from diverse cultural backgrounds come into 

continuous contact with one another (Park & Burgess, 1921). Morris et al. (2015) defined culture 

as “a loosely integrated system of ideas, practices, and social institutions that enable coordination 

of behavior in a population” (p. 632). 

It has transformed over the past two centuries. There have been different interpretations 

of culture. However, by this definition, every member of a society has a definitive culture. It is 
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made up of the ideas, institutions, and interactions that guide and reflect individuals’ thoughts, 

feelings, and actions (Hamedani & Markus, 2019). Immigrants often are situated in two worlds 

and cultures as they come into new locations with different approaches and values. These habits, 

values, beliefs, and attitudes are not static. 

Understanding students' cultural, social, and academic experiences contributes to refining 

theoretical models that explain factors influencing adaptation and success in higher education 

(Berry, 1980). This study's findings resonate with Berry's (1980) acculturation theory, which 

describes individuals' cultural adaptation process in new environments—themes emerged like 

cultural differences, communication challenges, and lack of university support mirror 

acculturation dimensions. Cultural differences highlight initial adjustment struggles, while 

communication challenges reflect acculturative stress. Additionally, the lack of university 

assistance underscores the institutional aspect of acculturation, emphasizing Berry's (1980) need 

for support structures. 

Limitations and Delimitations 

 This study had various limitations and delimitations. Theofanidis and Fountouki (2018) 

defined limitations as the inherent difficulties in the techniques and methods used for a study that 

are beyond my control yet may have an impact on the study's outcomes. On the other hand, 

delimitations are the study aspects within my control and might affect the study results 

(Theofanidis & Fountouki (2018). Both limitations and delimitations limit the questions I can 

answer, especially in generalization. However, the difference between the two is the degree of 

control I have over them in the intentional choices made in the study design.  
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Limitations 

One limitation of this study is its small sample size, potentially limiting the applicability 

of findings to broader populations of African international students. Additionally, there might be 

sampling bias due to recruitment methods or participant characteristics, affecting the 

representativeness of results. The qualitative data collection method could have also introduced 

subjectivity and interpretation bias based on participants' perspectives. In contrast, my biases 

may influence data analysis and interpretation, affecting validity and reliability (Creswell & 

Poth, 2016). Contextual factors such as location, time frame, and cultural context may also have 

influenced findings.  

Delimitations 

Delimitations include focusing on a specific region of the United States, which restricts 

generalizability, and the study's time frame, potentially overlooking longitudinal changes. 

Language limitations might exclude non-English speakers, and cultural context could affect the 

applicability of findings across diverse backgrounds. A qualitative approach prioritizes in-depth 

exploration over statistical generalizability, limiting the breadth of findings. 

Recommendations for Future Research 

Several recommendations could guide efforts to deepen understanding and enhance 

support mechanisms for future research on the experiences of African international students. 

Future research should strive for larger and more diverse samples to broaden the generalizability 

of findings and explore nuances within this population comprehensively (Creswell & Poth, 

2016). In addition, longitudinal research designs could capture changes in students' experiences 

over time, providing insights into their adaptation processes across different stages of their 

academic journey. Moreover, comparative studies across various geographical regions or cultural 



134 


 


contexts could highlight variations in experiences and challenges, offering a more 

comprehensive understanding of international students' diverse needs.  

Conclusion  

  . Several significant themes emerged such as cultural differences, challenges with 

clothing, food, communication, course teaching, lack of university assistance, lack of diversity, 

and the need for an individualized orientation process. These findings also align closely with 

Berry's (1980) theory. However, this study has limitations, including a small sample size and 

potential biases in qualitative data collection. Despite these limitations, recommendations for 

future research point toward the need for larger, more diverse samples, longitudinal studies, and 

intersectional perspectives. By addressing these recommendations, future research can deepen 

our understanding of African international students' experiences and inform more effective 

support mechanisms in higher education institutions. Ultimately, by amplifying the voices of 

these students and incorporating their perspectives into research and practice, we can work 

towards creating more inclusive and supportive environments for African international students 

in academia. 

  



135 


 


References 

Ahn, J. N., Wang, I., Kim, H. J., & Lin-Siegler, X. (2017). Why do international students avoid 

communicating with Americans? Journal of International Studies, 7(3), 555-582. 

https://doi.org/10.5281/zenodo.570023 

Aithal, P. S., & Shubhrajyotsna, A. (2023). How to Increase Emotional Infrastructure of Higher 

Education Institutions. International Journal of Management, Technology, and Social 

Science, 3(6), 356–394. https://doi.org/10.47992/ijmts.2581.6012.0307 

Alase, A. (2017). The interpretative phenomenological analysis (IPA): A guide to a good 

qualitative research approach. International Journal of Education and Literacy Studies, 

5(2), 9-19. https://doi.org/10.7575/aiac.ijels.v.5n.2p.9  

Alhazmi, A. A., & Kaufmann, A. (2022). Phenomenological qualitative methods applied to the 

analysis of cross-cultural experience in novel educational social contexts. Frontiers in 

Psychology, 13, 1495.https://doi.org/10.3389/fpsyg.2022.785134  

Almurideef, R. (2016). The challenges that international students face when integrating into 

higher education in the United States. Theses and Dissertations. 2336.  

https://rdw.rowan.edu/etd/2336 

Altbach, P. G., & De Wit, H. (2022). The impact of COVID-19 on the internationalization of 

higher education, revolutionary or not? In K. C. Raj, M. Mukherjee, T. Belousova, & N. 

Nair (Eds.) Global higher education during and beyond COVID-19: Perspectives and 

challenges (pp. 219-231). Springer Nature Singapore. 

Amado, S., Snyder, H. R., & Gutchess, A. (2020). Mind the gap: The relation between identity 

gaps and depression symptoms in cultural adaptation. Frontiers in Psychology,11, 1156. 

https://doi.org/10.3389/fpsyg.2020.01156  



136 


 


Amankwaa, L. (2016). Creating protocols for trustworthiness in qualitative research. Journal of 

cultural diversity, 23(3) http://www.tuckerpub.com/jcd.htm 

Ammigan, R., & Jones, E. (2018). Improving the student experience: Learning from the   

International Education, 22(4), 283-301. https://doi.org/10.1177/1028315318773137 

Ammigan, R. (2019). Institutional satisfaction and recommendation: What really matters to 

International students? Journal of International Studies. 9(1), 262–281. 

https://doi.org/10.32674/jis.v9i1.260   

Ammigan, R., & Bentahar, A. (2024). An exploratory study examining the experiences of 

international students in an intensive English program. TESOL Journal, 15(1), e722. 

Anderson, M. S. (2021). Exploring the millennial’s work meaning and job engagement 

experience: A transcendental phenomenological Study. 

https://scholarworks.waldenu.edu/dissertations/11152  

Arambewela, A., & Hall, J. (2013). The interactional effects of the internal and external 

University environment, and the influence of personal values, on satisfaction among 

international postgraduate students. Studies in Higher Education, 38(7), 972–988. 

https://doi.org/10.1080/03075079.2011.615916  

Ardila, A. (2021). Cultural universals. In T. K. Shackelford, 7 V. A. Weekes-Shackelford,(eds), 

Encyclopedia of evolutionary psychological science. Springer, Cham. 

https://doi.org/10.1007/978-3-319-19650-3_2796  

Arkoudis, S., Dollinger, M., Baik, C., & Patience, A. (2019). International students’ experience 

in Australian higher education: Can we do better? Higher Education (00181560), 77(5), 

799–813. https://doi.org/10.1007/s10734-018-0302-x 



137 


 


Arthur, N. (2017). Supporting international students through strengthening their social resources. 

Studies in Higher Education, 42(5), 887–894. 

https://doi.org/10.1080/03075079.2017.1293876 

Astia, I. (2020). Politeness Strategy in Interlanguage Pragmatics of Complaints by International 

Students. Indonesian Journal of English Language Teaching and Applied 

Linguistics, 4(2), 349-362.  

Atebe, G. M. (2011). An exploratory study on international students' adjustment to American 

universities (Doctoral dissertation). ProQuest Dissertations and Theses database. (UMI 

No. 3476402) 

Atteraya, M. S. (2021). Acculturation stressors and academic adjustment among Nepalese 

students in South Korean higher education institutions. International Journal of 

Environmental Research and Public Health, 18(12), 6529. 

http://dx.doi.org/10.3390/ijerph18126529   

Awosanya, O. (2018). International students' challenges in the United States and the roles of the 

host school: A case study of international students at a Mid-Western University (Doctoral 

dissertation, Minot State University). ProQuest. 

Ayala, J. (2021). International Students’ Perceived Support and Barriers Adapting to the New 

Cultural Experience in a Southern California University (Doctoral dissertation, 

University of Massachusetts Global).  

Bakay, M. E. (2023). Multicultural Classrooms in European Higher Education: Findings from 

Interviews with International Students and Teaching Staff. International Journal on 

Lifelong Education and Leadership, 9(2), 1-17.  



138 


 


Baker, R. W., & Siryk, B. (1999). SACQ Student adaptation to college questionnaire (2nd 

edition). Western Psychological Services. 

Baklashova, T. A., & Kazakov, A. V. (2016). Challenges of international students' adjustment to 

a higher education institution. International Journal of Environmental & Science 

Education 11(8), 1821-1832. https://doi.org/10.12973/ijese.2016.557a 

Ballo, A., Mathies, C., & Weimer, L. (2019). Applying student development theories: Enhancing 

international student academic success and integration. Journal of Comparative and 

International Higher Education, 11, 18–24. 

https://doi.org/10.32674/jcihe.v11iWinter.1092  

Bardhan, N., & Zhang, B. (2017). A post/decolonial view of race and identity through the 

narratives of US international students from the global south. Communication 

Quarterly, 65(3), 285-306. https://doi.org/10.1080/01463373.2016.1237981  

Bazana, S., & Mogotsi, O. P. (2017). Social identities and racial integration in historically white 

universities: A literature review of the experiences of Black students. Transformation in 

Higher Education, 2, 25  http://dx.doi.org/10.4102/the.v2i0.25  

Beech, S. E. (2015). International student mobility: The role of social networks. Social & 

Cultural Geography, 16(3), 332–350. https://doi.org/10.1080/14649365.2014.983961  

Beelen, J., & Jones, E. (2015). Redefining internationalization at home. The European higher 

education area: Between critical reflections and future policies, (pp. 59-72). 

https://library.oapen.org/bitstream/handle/20.500.12657/28093/1001901.pdf?sequence=1

#page=100  

 

 



139 


 


Beine, M., Noël, R., & Ragot, L. (2014). Determinants of the international mobility of students. 

Economics of Education Review, 41, 40–54. 

https://doi.org/10.1016/j.econedurev.2014.03.003 

, K., Cash, B., Boetto, H., & Thampi, K. (2020). International study abroad programmes: 

Exploring global south student perspectives, reciprocity, and sustainability. Social Work 

Education, 2(1), 1–13. https://doi.org/10.1080/02615479.2020.1711881 

Benson, K. (2015). International trends in higher education 2015. University of Oxford 

International Strategy Office. 

https://www.ox.ac.uk/sites/files/oxford/International%20Trends%20in%20Higher%20Ed

ucation%202015.pdf   

Berry, J. W. (1980). Acculturation as varieties of adaptation. In A. Padilla (Ed.) Acculturation: 

Theory, models, and some new findings. 9-25.  

Berry, J. W. (1992). Acculturation and adaptation in a new society. International Migration, 30, 

69-85. https://www.academia.edu/download/48140697/ 

Berry, J. W. (1997). Immigration, acculturation, and adaptation. Applied Psychology: An 

International Review, 46(1), 5-68. 

https://www.cultureresearch.org/sites/default/files/berry_1997.pdf   

Berry, J. W. (2001). A psychology of immigration. Journal of Social Issues, 57(3), 615-631 

https://doi.org/10.1111/0022-4537.00231  

Berry, J. W. (2003). Conceptual approaches to acculturation. In K. Chun, O. P. Balls, & G. 

Marin (Eds.), Acculturation: Advances in theory, measurement, and applied research 

(pp. 17-37). American Psychological Association.  



140 


 


Berry, J. W. (2005). Acculturation: Living successfully in two cultures. International Journal of 

Intercultural Relations, 29(6), 697-712. https://doi.org/10.1016/j.ijintrel.2005.07.013  

Berry, J. W. (2006). Contexts of acculturation. In D. L. Sam & J. W. Berry (Eds) The Cambridge 

handbook of acculturation psychology, 27(42), 328-336. Cambridge University Press. 

Berry, J. W., Kim, U., Power, S., Young, M., & Bujaki, M. (1989). Acculturation attitudes in 

plural societies. Applied psychology, 38(2), 185-206. https://doi.org/10.1111/j.1464-

0597.1989.tb01208.x  

Bertrand, J., Brown, J., & Ward, V. (1992). Techniques for analyzing focus group data. 

Evaluation review 16(2), 198-209. https://doi.org/10.1177/0193841X9201600206  

Bethel, A., Ward, C., & Fetvadjiev, V. H. (2020). Cross-Cultural Transition and Psychological 

Adaptation of International Students: The Mediating Role of Host National 

Connectedness. Frontiers in Education, 5(1), 1–24. 

https://doi.org/10.3389/feduc.2020.539950 

Bhatti, M. A., & Alzahrani, S. A. (2023). Navigating Linguistic Barriers: Exploring the 

Experiences of Host National Connectedness Among Multilingual Individuals. Eurasian 

Journal of Applied Linguistics, 9(3), 96-112. 

Bista, K., & Foster, C. (2016a). Exploring the social and academic experiences of international 

students in higher education institutions (1st Ed.). IGI Global. 

Bista, K., & Foster, C. (2016b). Global perspectives and local challenges surrounding 

international student mobility. https://www.igi-

global.com/pdf.aspx?tid%3D181761%26ptid%3D158216%26ctid%3D17%26t%3Dgloba

l+perspectives+and+local+challenges+surrounding+international+student+mobility 

 



141 


 


Bittencourt, T., Johnstone, C., Adjei, M., & Seithers, L. (2019). “We See the World Different 

Now”: Remapping Assumptions About International Student Adaptation. Journal of 

Studies in International Education, 25(1), 35–50. 

https://doi.org/10.1177/1028315319861366 

Bittencourt, T., Johnstone, C., Adjei, M., & Seithers, L. (2021). “We see the world different 

now”: Remapping assumptions about international student adaptation. Journal of Studies 

in International Education, 25(1), 35-50. https://doi.org/10.1177/1028315319861366  

Boch, A., Jiménez, T., & Roesler, K. (2020). Mainstream Flavor: Ethnic Cuisine and 

Assimilation in the United States. Social Currents, 8(1), 232949652094816. 

https://doi.org/10.1177/2329496520948169 

Bound, J., Braga, B., Khanna, G., & Turner, S. (2021). The globalization of postsecondary 

education: The role of international students in the US higher education system. Journal 

of Economic Perspectives, 35(1), 163-184. https://doi.org/10.1257/jep.35.1.163  

Bradshaw, C., Atkinson, S., & Doody, O. (2017). Employing a qualitative description approach 

in health care research. Global Qualitative Nursing Research, 4, 2333393617742282. 

https://doi.org/10.1177/2333393617742282 

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative research in 

psychology, 3(2), 77-101. https://doi.org/10.1191/1478088706qp063oa  

Business Bliss Consultants FZE. (2018, November). Philosophy of quantitative and qualitative 

Research. https://nursinganswers.net/essays/philosophy-of-quantitative-and-qualitative-

nursing-essay.php?vref=1   



142 


 


Caldwell, E. F., & Hyams-Ssekasi, D. (2016). L eaving home: The challenges of Black-African 

international students prior to studying overseas. Journal of International Students, 6(2), 

588-613. https://eric.ed.gov/?id=EJ1094889  

Charmaz, K. (2006). Constructing grounded theory: A practical guide through qualitative 

analysis. Sage. 

Chavoshi, S., Wintre, M. G., Dentakos, S., & Wright, L. (2017). A developmental sequence 

model to university adjustment of international undergraduate students. Journal of 

International Students, 7(3), 703-727. 

https://www.ojed.org/index.php/jis/article/download/295/229  

Chege, G. (2016). A qualitative study on lived experiences of Kenyan adult immigrants in 

community colleges in Georgia. Capella University. 

https://www.proquest.com/openview/22fe19ef42557e5cbf5d8ef67027b00f/1?pq-

origsite=gscholar&cbl=18750  

Chelliah, S., Khan, M. J., Krishnan, T., Kamarulzaman, M. E. B. M., & Goh, N. E. (2019). 

Factors influencing satisfaction and revisit intention among international exchange 

students in Malaysia. Journal of International Education in Business. 

https://doi.org/10.1108/JIEB-07-2018-0026   

Chen, D., & Yang, X. (2014). Striving and thriving in a foreign culture: A mixed method 

approach on adult international Students’ experience in U.S.A. Journal of Education and 

Training Studies. 2(3), 16-25. https://doi.org/10.11114/jets.v2i3.353 

Chenail, R. J. (2011). Interviewing the investigator: Strategies for addressing instrumentation 

and researcher bias concerns in qualitative research. Qualitative report, 16(1), 255-262. 

https://eric.ed.gov/?id=EJ914046 



143 


 


Chevalier, A. (2014). How to attract foreign students. http://wol.iza.org/articles/how-to-attract-

foreign-students 

Cho, J., & Yu, H. (2015). Roles of university support for international students in the United 

States: Analysis of a systematic model of university identification, university support, 

and psychological well-being. Journal of Studies in International Education, 19(1), 11-

27. https://doi.org/10.1177/1028315314533606  

Cho, H. J., Levesque-Bristol, C., & Yough, M. (2020). International Students’ self-determined 

motivation, Beliefs about Classroom assessment, Learning strategies, and Academic 

Adjustment in Higher Education. Higher Education, 81(6). 

https://doi.org/10.1007/s10734-020-00608-0 

Chow, P. (2015). What international students think about US higher education. International 

Higher Education, 65, 10-12 https://doi.org/10.6017/ihe.2011.65.8568  

Coleman, M. E. A. (2018). A qualitative examination of experiences of acculturation, 

acculturative stress, and coping among black international students. Southern Illinois 

University at Carbondale. 

Conroy, K. M., & McCarthy, L. (2019). Abroad but not abandoned: supporting student 

adjustment in the international placement journey. Studies in Higher Education, 2(8), 1–

15. https://doi.org/10.1080/03075079.2019.1673718 

Constantine, M. G., Anderson, G. M., Berkel, L. A., Caldwell, L. D., & Utsey, S. O. (2005). 

Examining the cultural adjustment experiences of African international college students:   

a qualitative analysis. Journal of Counseling Psychology, 52(1), 57–66. 

https://psycnet.apa.org/doi/10.1037/0022-0167.52.1.57  



144 


 


Creswell, J. W. (2007). Qualitative inquiry and research design: Choosing among five 

approaches (2nd ed.). Sage 

Creswell, J. W. (2009). Research designs: Qualitative, quantitative, and mixed methods 

approaches. Sage. 

Creswell, J. W. (2012). Educational research: Planning, conducting, and evaluating quantitative 

and qualitative research (4th Ed.). Sage  

Creswell, J. W., & Poth, C. N. (2018). Qualitative inquiry & research design: Choosing among 

five approaches (4th ed.). Sage. 

Cuzzocrea, V., Krzaklewska, E., & Cairns, D. (2021). ‘There is no me, there is only us’: The 

Erasmus bubble as a transient form of transnational collectivity. In Forms of Collective 

Engagement in Youth Transitions (pp. 139-158). Brill. 

https://doi.org/10.1163/9789004466340_008  

Daddow, A., Cronshaw, D., Daddow, N., & Sandy, R. (2019). Hopeful Cross-Cultural 

Encounters to Support Student Well-Being and Graduate Attributes in Higher Education. 

Journal of Studies in International Education, 1(3), 102831531986136. 

https://doi.org/10.1177/1028315319861362 

Dairo, M. (2023). Nigerian University Dress Codes: Markers of Tradition, Morality and 

Aspiration. Journal of African Cultural Studies, 35(3), 345–352. 

https://doi.org/10.1080/13696815.2023.2237912 

Darwish, R. (2015). Sense of belonging among international students enrolled in graduate level 

business programs: A case study. 

http://rave.ohiolink.edu/etdc/view?acc_num=bgsu1434980534  



145 


 


DeJonckheere, M., & Vaughn, L. M. (2019). Individual interviewing in primary care research: A 

balance of relationship and rigour. Family Medicine and Community Health, 7(2), 

e000057. https://doi.org/10.1136/fmch-2018-000057 

Denzin, N., & Lincoln, Y. (2011). The Sage handbook of qualitative research (4th Ed). Sage. 

Department of Homeland Security. (2015, October 16). DHS proposes new rule to extend 

training opportunities for international STEM students. 

https://studyinthestates.dhs.gov/2015/10/dhs-proposes-new-rule-extend-training-

opportunities-international-stem-students 

DiCicco-Bloom, B., & Crabtree, B. F. (2006). Making sense of qualitative research. Medical 

Education, 40(4), 314-321. 

https://www.academia.edu/download/32135295/qual20interview.pdf  

Dodd, T. (2016). Education Becomes a $20b Export. Australian Financial Review, February 4, 3. 

Dos Santos, L. M. (2019). Experiences and expectations of international students at historically 

Black colleges and universities: An interpretative phenomenological analysis. Education 

Sciences, 9(3), 189. http://dx.doi.org/10.3390/educsci9030189   

Dunn, R., & Griggs, S. A. (2000). Practical approaches to using learning styles in higher 

education. Bloomsbury Publishing USA.  

Eisenhart, M. (1991). Conceptual frameworks for research circa 1991: Ideas from a cultural 

anthropologist; implications for mathematics education researchers. 

https://nepc.colorado.edu/sites/default/files/Eisenhart_ConceptualFrameworksforResearc

h.pdf 

Ellis, P. (2020). A phenomenological study of former prisoners’ experiences of prison education 

programs in the United States (Doctoral dissertation, Northcentral University).  



146 


 


Evivie, L. G. (2009). Challenges faced by African international students at a metropolitan 

research university: A phenomenological case study. The University of North Carolina at 

Charlotte. 

Fincher, R., & Shaw, K. (2009). The unintended segregation of transnational students in central 

Melbourne. Environment and Planning A: Economy and Space, 41(8), 1884– 

1902. https://doi.org/10.1068/a41126  

Fischer, N. (2011). Pre- and post-migration attitudes among Ghanaian international students 

living in the United States: A study of acculturation and psychological wellbeing. 

Virginia Commonwealth University Theses and Dissertations, Paper 2551. 

http://scholarscompass.vcu.edu/etd/2551/ 

Forbes-Mewett, H. (2019). Mental health and international students: issues, challenges and 

effective practice (Research digest 15), International Education Association of Australia 

(IEAA) website: https://www.ieaa.org.au/documents/item/1616.       

Foxall, F., Sundin, D., Towell-Barnard, A., Ewens, B., Kemp, V., & Porock, D. (2021). 

Revealing meaning from story: The application of narrative inquiry to explore the factors 

that influence decision making in relation to the withdrawal of life-sustaining treatment in 

the intensive care unit. International Journal of Qualitative Methods, 20, 

16094069211028345. https://doi.org/10.1177/16094069211028345  

Fries-Britt, S., Mwangi, G. C. A., & Peralta, A. M. (2014). Learning race in the U.S. context: 

Perceptions of race among foreign-born students of color. Journal of Diversity in Higher 

Education, 7, 1–13. https://psycnet.apa.org/doi/10.1037/a0035636 



147 


 


Girmay, F. (2017). African Immigrant and International students: A Qualitative study on the 

socio-cultural adjustment of students Into U.S. universities. 

https://deepblue.lib.umich.edu/handle/2027.42/137006 

Gist-Mackey, A. N., & Dougherty, D. S. (2021). Sociomaterial struggle: An ethnographic 

analysis of power, discourse, and materiality in a working-class unemployment support 

organization. Communication Monographs, 88(3), 306-329. 

https://doi.org/10.1080/03637751.2020.1818801  

Glass, C. R., Heng, T. T., & Hou, M. (2022). Intersections of identity and status in international 

students’ perceptions of culturally engaging campus environments. International Journal 

of Intercultural Relations, 89(5), 19–29. https://doi.org/10.1016/j.ijintrel.2022.05.003 

Gomes, C., & Tran, L. T. (2017). International student (dis) connectedness and identities: why 

these matter and the way forward. In International student connectedness and identity: 

transnational perspectives (pp. 283-290). https://doi.org/10.1007/978-981-10-2601-0_16  

Gong, Y., Gao, X., Li, M., & Lai, C. (2020). Cultural adaptation challenges and strategies during 

study abroad: New Zealand students in China. Language, Culture and Curriculum, 34(4), 

1–21. https://doi.org/10.1080/07908318.2020.1856129 

Guba, E. G., & Lincoln, Y. S. (1989). Fourth generation evaluation. Sage 

Guetterman, T. C. (2019). Basics of statistics for primary care research. Family medicine and 

community health, 7(2), e000067. https://doi.org/10.1136/fmch-2018-000067  

Hale, F. W. (2023). What Makes Racial Diversity Work in Higher Education. Taylor & Francis. 

 Hamedani, M. Y. G., & Markus, H. R. (2019). Understanding culture clashes and catalyzing 

change: A culture cycle approach. Frontiers in Psychology, 10, 700 

http://doi.org/10.3389/fpsyg.2019.00700  



148 


 


Heng, T. T. (2017). Voices of Chinese international students in USA colleges: ‘I want to tell 

them that…’. Studies in Higher Education, 42(5), 833-850. 

https://doi.org/10.1080/03075079.2017.1293873  

Hennink, M., Hutter, I., & Bailey, A. (2020). Qualitative research methods. Sage. 

Høffding, S., & Martiny, K. (2016). Framing a phenomenological interview: What, why and 

how. Phenomenology and the Cognitive Sciences, 15, 539–564. 

https://doi.org/10.1007/s11097-0159433-z  

Horton, J. (2020). Seattle international students caught between Trump and COVID-19. 

Crosscut. https://crosscut.com/opinion/2020/08/seattle-international-students-caught -

between trump-and-covid-19  

Hser, M. P. (2005). Campus internationalization: A study of American universities' 

internationalization efforts. International Education, 35(1), 35. 

https://www.proquest.com/openview/b9371e5195dc449495b4b64265386721/1?pq-

origsite=gscholar&cbl=33115 

Huisman, J., Vlegels, J., Daenekindt, S., Seeber, M., & Laufer, M. (2021). How satisfied are 

international students? The role of town, gown and motivations. Compare: A Journal of 

Comparative and International Education, 1(1), 1–19. 

https://doi.org/10.1080/03057925.2020.1867826 

Hulme, M., Thomson, A., Hulme, R., & Doughty, G. (2014). Trading places: The role of agents 

in international student recruitment from Africa, Journal of Further and Higher 

Education, 38(5), 674-689. https://doi.org/10.1080/0309877X.2013.778965  

Husserl, E. (1970). The crisis of European sciences and transcendental phenomenology: An 

introduction to phenomenological philosophy. Northwestern University Press. 



149 


 


Husserl, E. (1983). Ideas: General introduction to pure phenomenology. Collier Books. 

Hwang, E., Martirosyan, N. M., & Moore, G. W. (2016). A review of literature on adjustment 

issues of international students: Recommendations for future practices and 

research. Global perspectives and local challenges surrounding international student 

mobility, 223-242. https://doi.org/10.4018/978-1-4666-9746-1.ch012    

Hyams-Ssekasi, D., Mushibwe, C. P., & Caldwell, E. F. (2014). International education in the 

UK: The challenges of the Golden Opportunity for Black-African students. Sage Open, 

4(4), 1-13. https://journals.sagepub.com/doi/pdf/10.1177/2158244014562386  

Hyun, S. H. (2019). International graduate students in American higher education: Exploring 

academic and non-academic experiences of international graduate students in non-STEM 

fields. International Journal of Educational Research, 96, 56-62. 

https://doi.org/10.1016/j.ijer.2019.05.007  

Institute of International Education. (2016). Open Doors 2015: A quick look at international  

students in the U.S. https://www.iie.org/Research-and-Publications/Open- 

Doors/Data/International-Students#.WAjRQFtpfWw 

Institute of International Education. (2017). Open doors report. https://www.iie.org/Research-

and-Insights/Open-Doors/Data/International-Students/AllPlaces-of-Origin  

Institute of International Education. (2019). Research & insights: FAQ. https://www.iie.org 

Institute of International Education. (2020). Open doors: 2019 fast facts. 

https://opendoorsdata.org/fast_facts/fast-facts-2020 

Institute of International Education. (2021). Fall 2021 international student enrollment   

snapshot survey. https://www.iie.org/Research-and-Insights/Open-Doors/Fall-

International-Enrollments-Snapshot-Reports  



150 


 


Jackson, J. (2016). The language use, attitudes, and motivation of Chinese students prior to a 

semester-long sojourn in an English-speaking environment. Study Abroad Research in 

Second Language Acquisition and International Education, 1(1), 4-33. 

https://doi.org/10.1075/sar.1.1.01jac  

Jiang, S., Wei, Q., & Zhang, L. (2022). Individualism versus collectivism and the early-stage 

transmission of COVID-19. Social Indicators Research, 164(2), 791–821. 

https://doi.org/10.1007/s11205-022-02972-z  

Jones, E. (2017). Problematising and reimagining the notion of “international student 

experience.” Studies in Higher Education, 42(5), 933-943. 

http://doi.org/1080/03075079.2017.1293880      

Kang, H. S., Ho, E., & Pacheco, M. B. (2019, March 9-12). Study abroad in teacher 

development: A global perspective [Conference presentation]. 2019 conference of the 

American Association for Applied Linguistics, Atlanta, GA, United 

States. https://aaal.confex.com/aaal/2019/meetingapp.cgi/Session/1583 

Khosravi, R., Azman, A., Khosravi, S., & Khosravi, N. (2018). Addressing mental health issues 

of international students at University Sains Malaysia: An Inquiry for social work policy 

and practice. The International Journal of Humanities, 25(2), 31-43. 

https://eijh.modares.ac.ir/browse.php?a_code=A--56657-10&slc_lang=en&sid=27 

Kim, E. (2014). Bicultural socialization experiences of Black immigrant students at a 

predominantly White institution. The Journal of Negro Education, 83(4), 580-594. 

https://doi.org/10.7709/jnegroeducation.83.4.0580  



151 


 


King, C. S. T., & Bailey, K. S. (2021). Intercultural communication and US higher education: 

How US students and faculty can improve. International Journal of Intercultural 

Relations, 82(3), 278–287. https://doi.org/10.1016/j.ijintrel.2021.04.007 

Koo, K., Baker, I., & Yoon, J. (2021). The first year of acculturation: A longitudinal study on 

acculturative stress and adjustment among first-year international college 

students. Journal of International Students, 11(2), 278-298. 

https://doi.org/10.32674/jis.v11i2.1726 

Kulinska, E. (2016). Model of axiological dimension risk management. Foundations of 

management, 8(1), 211-226. http://dx.doi.org.ezproxy.liberty.edu/10.1515/fman-2016-

0017  

Kumi-Yeboah, A., Brobbey, G., & Smith, P. (2020). Exploring factors that facilitate 

acculturation strategies and academic success of West African immigrant youth in urban 

schools. Education and Urban Society, 52(1), 21–50. 

https://doi.org/10.1177/0013124519846279  

LaScotte, D., & Peters, B. (2021). Intercultural Skills in Action: An International Student's 

Guide to College and University Life in the US. University of Michigan Press.  

Lau, J., Garza, T., & Garcia, H. (2018). International Students in Community Colleges: On-

Campus Services Used and Its Affect on Sense of Belonging. Community College 

Journal of Research and Practice, 43(2), 109–121. 

https://doi.org/10.1080/10668926.2017.1419891 

Laverty, S. M. (2003). Hermeneutic phenomenology and phenomenology: A comparison of 

historical and methodological considerations. International Journal of Qualitative 



152 


 


Methods, 2(3), 21-35. 

https://journals.sagepub.com/doi/pdf/10.1177/160940690300200303 

Lavrakas, P. J. (2008). Encyclopedia of survey research methods (Vols. 1-0). Sage Publications. 

https://doi.org/10.4135/9781412963947  

Lee, J. J. (2017). Neo-nationalism in higher education: Case of South Africa. Studies in Higher 

Education, 42(5), 869–886. https://doi.org/10.1080/03075079.2017.1293875  

Lennon, S. J., Johnson, K. K. P., & Rudd, N. A. (2017). Social psychology of dress. Fairchild 

Bloomsbury. 

Li, J., Marbley, A. F., Bradley, L. J., & Lan, W. (2016). Attitudes toward seeking professional 

counseling services among Chinese international students: Acculturation, ethnic identity, 

and English proficiency. Journal of Multicultural Counseling & Development, 44(1), 65–

76. https://doi.org/10.1002/jmcd.12037  

Lian, Z., Wallace, B. C., & Fullilove, R. E. (2020). Mental health help-seeking intentions among 

Chinese international students in the US higher education system: The role of coping 

self-efficacy, social support, and stigma for seeking psychological help. Asian American 

Journal of Psychology, 11(3), 147–157. 

https://doiorg.ezproxy.spu.edu/10.1037/aap0000183  

Lin, Y., & Nguyen, H. (2021). International students’ perspectives on e-learning during COVID-

19 in higher education in Australia: A study of an Asian student. Electronic Journal of e-

Learning, 19(4), pp241-251. https://doi.org/10.34190/ejel.19.4.2349  

Liu, Y. (2022). Paradigmatic compatibility matters: A critical review of qualitative-quantitative 

debate in mixed methods research. Sage Open, 12(1), 21582440221079922. 

https://doi.org/10.1177/21582440221079922  



153 


 


Lordly, D., Guy, J. L., & Li, Y. (2021). Increasing Awareness. Advances in Higher Education 

and Professional Development Book Series, 1(1), 1–24. https://doi.org/10.4018/978-1-

7998-5030-4.ch002 

Ma, K., Pitner, R., Sakamoto, I., & Park, H. Y. (2020). Challenges in acculturation among 

international students from Asian collectivist cultures. Higher Education Studies, 10(3), 

34-43. https://eric.ed.gov/?id=EJ1259628 

Madden-Dent, T., Roskina, K., & Wood, D. (2018). International student integration solutions. 

Presentation at the annual NAFSA National Conference, Philadelphia, PA. 

https://www.academia.edu/36955032/International_Student_Integration_Solutions_Whos

_Doing_What_Services_and_Why.  

Mandishona, T. C. (2018). Consciously becoming Black: A Phenomenological exploration of 

Black Sub-Saharan African international students' racial identity development at 

historically Black colleges and universities in the American South. 

https://core.ac.uk/download/pdf/301299269.pdf 

Marginson, S. (2020). Covid-19 and the market model of higher education: Something has to 

give, and it won’t be the pandemic. Oxford, United Kingdom: Centre for Global Higher 

Education. Preuzeto, 7, 2021.https://www.researchcghe.org/blog/2020-07-20-covid-19-

and-the-market-model-of-higher-education-something-has-to-give-and-it-wont-be-the-

pandemic/ 

Martel, M. (2020). COVID-19 effects on US higher education campuses. From emergency 

response to planning for future student mobility. https://cbie.ca/wp-

content/uploads/2020/04/IIE-COVID%E2%80%9019-Effects-on-US-Higher-Education-

Campuses.pdf  



154 


 


 Martirosyan, N. M., Bustamantea, R. M., & Saxon, D. P. (2019). Academic and social support 

services for international students: Current practices. Journal of International Students, 

9(1), 172-191. https://ojed.org/index.php/jis/article/download/275/536  

Matsumoto, D., Kudoh, T., & Takeuchi, S. (1996). Changing patterns of individualism and 

collectivism in the United States and Japan. Culture & Psychology, 2(1), 77-107. 

https://doi.org/10.1177/1354067X9621005  

Mavondo, F. T., Tsarenko, Y., & Gabbott, M. (2004). International and local student satisfaction: 

Resources and capabilities perspective. Journal of Marketing for Higher Education 14(1), 

41–60. https://doi.org/10.1300/J050v14n01_03   

McKivigan, J. M. (2020). Effect of federal policy changes on international students pursuing 

higher education studies in the United States. Higher Education Research, 5(2), 60-67. 

https://doi.org/10.11648/j.her.20200502.14    

Mellors-Bourne, R., Humfrey, C., Kemp, N., & Woodfield, S. (2013). The wider benefits of 

international higher education in the UK. BIS Research Paper No. 128.: 

https://core.ac.uk/download/pdf/16436276.pdf 

Merriam, S. B. (2009). Qualitative research: A guide to design and implementation. John Wiley 

& Sons. 

Merriam, S. B., & Tisdell, E. J. (2016). Qualitative research: A guide to design and   

               implementation. John Wiley & Sons.  

Mesidor, J. K., & Sly, K. F. (2016). Factors that contribute to the adjustment of international 

students. Journal of International Students, 6(1), 262–282. 

https://doi.org/10.32674/jis.v6i1.569  



155 


 


Metro-Roland, M. (2018). Community, identity, and international student engagement. Journal 

of International Students, 8(3), 1408-1421. https://doi.org/10.32674/jis.v8i3.63  

Miles, M. B., & Huberman, A. M. (1994). Qualitative data analysis: An expanded sourcebook. 

Sage. 

Misra, R., & Castillo, L. G. (2004). Academic Stress Among College Students: Comparison of 

American and International Students. International Journal of Stress Management, 11(2), 

132–148. https://doi.org/10.1037/1072-5245.11.2.132 

Montgomery, C. (2010). Understanding the international student experience. Bloomsbury 

Publishing.  

Moon, C. Y., Zhang, S., Larke, P., & James, M. (2020). We are not all the same: A qualitative 

analysis of the nuanced differences between Chinese and South Korean international 

graduate students’ experiences in the United States. Journal of International 

students, 10(1), 28-49. https://oi.org/10.32674/jis.v.10il.770  

Morris, M. W., Hong, Y. Y., Chiu, C. Y., & Liu, Z. (2015). Normology: Integrating insights 

about social norms to understand cultural dynamics. Organizational Behavior and 

Human Decision Processes, 129, 1-13. https://doi.org/10.1016/j.obhdp.2015.03.001  

Moskal, M., & Wang, S. (2019). What is wrong with silence in intercultural classrooms? An 

insight into international students’ integration at a UK university. Journal of Comparative 

and International Higher Education 11, 52–58. 

https://doi.org/10.32674/jcihe.v11iWinter.1087 

Moustakas, C. E. (1994). Phenomenological research methods. Sage 



156 


 


Mukminin, A. (2019). Acculturative experiences among Indonesian graduate students in Dutch 

higher education. Journal of International students, 9(2), 488–510. 

https://doi.org/10.32674/jis.v0i0.265 

Munhall, P. L. (1994). Revisioning phenomenology: Nursing and health science research (No. 

41). Jones & Bartlett Learning. 

Mwangi, G. C. A., Changamire, N., & Mosselson, J. (2019). An intersectional understanding of 

African international graduate students’ experiences in U.S. higher education. Journal of 

Diversity in Higher Education, 12(1), 52. 

https://psycnet.apa.org/doi/10.1037/dhe0000076 

Nada, C. I., & Araújo, H. C. (2019). When you welcome students without borders, you need a 

mentality without borders internationalisation of higher education: Evidence from 

Portugal. Studies in Higher Education, 44(9), 1591-1604. 

https://doi.org/doi:10.1080/03075079.2018.1458219. 

Nassaji, H. (2020). Good qualitative research. Language Teaching Research, 24(4), 427- 431. 

https://doi.org/10.1177/1362168820941288  

National Association of Foreign Student Advisers. (2019). International student economic value 

tool. https://www.nafsa.org/policy-and-advocacy/policyresources/nafsa-international-

student-economic-value-tool  

National Union of Students. (2014). Widening the safety net: International students in 

unexpected financial hardship and what can be done. 

http://www.nusconnect.org.uk/resources/open/international/Widening-the-Safety-Net-

Bringing-Financial-Safety-toInternational-Students/ 



157 


 


Neghina, C. (2017). Trends in student recruitment. 

https://www.studyportals.com/intelligence/2017-trends-in-international-student-

recruitment/ 

Neubauer, B. E., Witkop, C. T., & Varpio, L. (2019). How phenomenology can help us learn 

from the experiences of others. Perspectives on Medical Education, 8(2), 90-97. 

https://doi.org/10.1007/s40037-019-0509-2 

Nikolaev, E., Aleksandrov, A., Poverinov, I., & Niyazov, L. (2021). Perception and preventive 

actions against COVID-19 in domestic and international students. European 

Psychiatry, 64(S1), S316-S317. https://doi.org/10.1192/j.eurpsy.2021.850  

Nilsson, P. A., & Ripmeester, N. (2016). International student expectations: Career opportunities 

and employability. Journal of International Students, 6(2), 614–

631. https://doi.org/10.32674/jis.v6i2.373  

Oberg, K. (1960). Cultural shock: Adjustment to new cultural environments. Practical 

Anthropology, 7(4), 177–182. https://doi.org/10.1177/009182966000700405. 

Ochieng, N. T., Wilson, K., Derrick, C. J., & Mukherjee, N. (2018). The use of focus group 

discussion methodology: Insights from two decades of application in conservation. 

Methods in Ecology and Evolution, 9(1), 20-32. https://doi.org/10.1111/2041-

210X.12860 

Okusolubo, G. S. (2018). Academic and social challenges faced by African international students 

in collegiate institutions in America. International Journal of Economics & Management 

Sciences, 7(2), 1-8. https://doi.org/10.4172/2162-6359.1000514  

Oppel, R., & Tavernise, S. (2020). Spit on, yelled at, attacked: ChineseAmericans fear for their          

           safety. International New York Times.https://www.nytimes.com/2020/03/23/us/chinese- 



158 


 


           coronavirus-racistattacks.html 

Osikomaiya, O. (2014). Sub-Saharan African students and their experiences in America higher 

education (Publication No. 3618968) [Master’s thesis, Northeastern University]. 

Özturgut, O. (2001). Readings in English proficiency: Strategies and exercises. Atilim 

University. 

Padilla-Díaz, M. (2015). Phenomenology in educational qualitative research: Philosophy as 

science or philosophical science. International Journal of Educational Excellence, 1(2), 

101-110. https://documento.uagm.edu/cupey/ijee/ijee_padilla_diaz_1_2_101-110.pdf  

Paradis, E., O'Brien, B., Nimmon, L., Bandiera, G., & Martimianakis, M. A. (2016). Design: 

Selection of data collection methods. Journal of graduate medical education, 8(2), 263-

264.https://doi.org/10.4300/JGME-D-16-00098.1 

Park, R. E., & Burgess, W. E. (1921). Introduction to the science of sociology. University of 

Chicago Press. 

Patel, N., Calhoun, D. W., & Tolman, S. (2024). Understanding the Role of Cultural Competence 

in Peer Mentorship Programs for International Students: A Student Development Theory 

Perspective. Georgia Journal of College Student Affairs, 40(01), 62–80. 

https://doi.org/10.20429/gcpa.2024.400103 

Patton, M. Q. (2002). Qualitative evaluation and research methods, (3rd ed). SAGE 

Publications, Inc.  

Perry, C. J. (2016). Comparing international and American students’ challenges: A literature 

review. Journal of International Studies, 6(3), 712–721. 

https://files.eric.ed.gov/fulltext/EJ1100337.pdf  



159 


 


Pho, H., & Schartner, A. (2021). Social contact patterns of international students and their impact 

on academic adaptation. Journal of Multilingual and Multicultural Development, 42(6), 

489-502. 

Pieper, I., & Thomson, C. J. (2013). Justice in human research ethics: A conceptual and practical 

guide. Monash Bioethics Review, 31(1), 99-116. https://doi.org/10.1007/BF03351345   

Poulakis, M., Dike, C. A., & Massa, A. C. (2017). Acculturative stress and adjustment 

experiences of Greek international students, Journal of International students, 7(2), 204–

228. http://jistudents.org/  

Prasad, A. (2002). The contest over meaning: Hermeneutics as an interpretive methodology for 

understanding texts. Organizational research methods, 5(1), 12-33. 

https://doi.org/10.1177/1094428102051003 

Qadeer, T., Javed, M. K., Manzoor, A., Wu, M., & Zaman, S. I. (2021). The experience of 

international students and institutional recommendations: A comparison between the 

students from the developing and developed regions. Frontiers in Psychology, 12, 

667230. https://doi.org/10.3389/fpsyg.2021.667230  

Raheim, M., Magnussen, L. H., Lunde, A., Blystad, A., Sekse, R. J. T., & Jacobsen, T. (2016). 

Researcher-researched relationship in qualitative research: Shifts in positions and 

researcher vulnerability. International Journal of Qualitative Studies on Health and Well-

Being, 11(1), 30996. https://doi.org/10.3402/qhw.v11.30996 

Redden, E. (2019). Number of enrolled international students drops. Inside Higher Ed. 

https://ir.westcliff.edu/wp-content/uploads/2019/11/Number-of-Enrolled-International-

Students-Drops.pdf  



160 


 


Renn, K. A., Brazelton, G. B., & Holmes, J. M. (2014). At the margins of internationalization: 

An analysis of journal articles on college student development, learning, and experiences, 

1998-2011. Journal of College Student Development, 55(3), 278-294. 

https://doi.org/10.1353/csd.2014.0029. 

Ritter, Z. S., & Roth, K. R. (2021). International students need not apply: Impact of US 

immigration policy in the Trump era on international student enrollment and campus 

experiences. In K. R. Roth & Z. S. Ritter (Eds) Whiteness, power, and resisting change in 

US higher education: A peculiar institution (pp. 77-101). Palgrave Macmillan. 

Rosenfield, A. (2020). “If you want to communicate...”-The Place of Language in International 

Students’ Transition to University: Insights from a Language Exchange (Doctoral 

dissertation, Concordia University).  

Rose-Redwood, C., & Rose-Redwood, R. (2017). Rethinking the politics of the international 

student experience in the age of Trump. Journal of International Students, 7(3), I-IX. 

https://doi.org/10.32674/jis.v7i3.201   

Rudmin, F. W. (2003). Critical history of the acculturation psychology of assimilation, 

separation, integration, and marginalization. Review of Generalization Psychology, 

7(1), 3-37. https://doi.org/10.1037/1089-2680.7.1.3  

Ryan, R., Dowler, B., Bruce, S., Gamage, S., & Morris, A. (2016). The well-being of for Public 

international students in the city of Sydney. Institute Policy and Governance Sydney. 

http://hdl.handle.net/10453/72289 

Safdar, S., Goh, K., & Choubak, M. (2020). Clothing, identity, and acculturation: The 

significance of immigrants’ clothing choices. Canadian Journal of Behavioural Science / 



161 


 


Revue Canadienne Des Sciences Du Comportement, 52(1), 36–47. 

https://doi.org/10.1037/cbs0000160 

Safipour, J., Wenneberg, S., & Hadziabdic, E. (2017). Experience of education in the 

international classroom--a systematic literature review. Journal of International 

Students, 7(3), 806-824. https://files.eric.ed.gov/fulltext/EJ1140438.pdf  

Salmi, J., & D’Addio, A. (2020). Policies for achieving inclusion in higher education. Policy 

Reviews in Higher Education, 5(1), 1–26. 

https://doi.org/10.1080/23322969.2020.1835529 

Saravanan, C., & Subhashini, G. (2021). A systematic review on the prevalence of depression 

and its associated factors among international university students. Current Psychiatry 

Research and Reviews Formerly: Current Psychiatry Reviews, 17(1), 13–25. 

https://doi.org/10.2174/2666082217666210426110208 

Sawir, E., Marginson, S., Forbes-Mewett, H., Nyland, C., & Ramia, G. (2012). International 

Student Security and English Language Proficiency. Journal of Studies in International 

Education, 16(5), 434–454. https://doi.org/10.1177/1028315311435418 

Sevanthinathan, N. J. (2017). The impact of F-1 students in community colleges: Chief financial 

officers' perspective (Doctoral dissertation, National American University). 

Shapiro, S., Farrelly, R., Tomaš, Z., & Johnson, R. S. (2019). Fostering international student 

success in higher education. TESOL Press 

Shu, F., Ahmed, S. F., Pickett, M. L., Ayman, R., & McAbee, S. T. (2020). Social support 

perceptions, network characteristics, and international student adjustment. International 

Journal of Intercultural Relations, 74, 136-148. 

https://doi.org/10.1016/j.ijintrel.2019.11.002  



162 


 


Shu, F., McAbee, S. T., & Ayman, R. (2016). The HEXACO personality traits, cultural 

intelligence, and international student adjustment. Personality and Individual 

Differences, 106, 21-25. https://doi.org/10.1016/j.paid.2016.10.024  

Singh, P., Williams, K., Jonnalagadda, R., Gogineni, A., & Reddy, R. R. S. (2022). International 

students: What’s missing and what matters. Open Journal of Social Sciences, 10(2), 381-

397. https://doi.org/10.4236/jss.2022.102027  

Slonim-Nevo, V., & Regev, S. (2016). Risk factors associated with culture shock among 127 

asylum seekers from Darfur. Journal of Refugee Studies, 29(1), 117-138. 

https://doi.org/10.1093/jrs/fev009 

Smiljanic, I. (2017). The role of attachment, travel experiences and English proficiency of 

international students, acculturative stress, and depressive systems. Journal of 

International Students, 7(2), 188–203. 

https://www.ojed.org/index.php/jis/article/download/322/246  

Smith, D. G. (2015). Diversity’s promise for higher education : Making it work. Johns Hopkins 

University Press. 

Spencer-Oatey, H. (2018). New approaches to internationalization in higher education. 

http://blog.tribalgroup.com/blog/new-approachesto-internationalisation-in-higher-

education    

Staiti, A. (2012). The pedagogic impulse of Husserl’s ways into transcendental 

phenomenology. Graduate Faculty Philosophy Journal, 33(1), 39-56. 

https://www.academia.edu/download/31196007/The_Pedagogic_Impulse.pdf  

Stover, A. D. (1982). Effects of language admission criteria on academic performance of non-

native English-speaking students. Dissertation Abstract International 42, 4374A-4375A. 



163 


 


https://repository.arizona.edu/bitstream/handle/10150/282073/azu_td_8207017_sip1_m.p

df?sequence=1   

Strijker, D., Bosworth, G., & Bouter, G. (2020). Research methods in rural studies: Qualitative, 

quantitative, and mixed methods. Journal of Rural Studies, 78, 262-270. 

https://doi.org/10.1016/j.jrurstud.2020.06.007  

Study International Staff. (2019). University tuition fees in the US are at an all-time high. Study 

International News. https://www.studyinternational.com/n 

Suleman, S., Garber, K. D., & Rutkow, L. (2018). Xenophobia as a determinant of health: An 

integrative review. Journal of Public Health Policy, 39, 407-423. 

https://doi.org/10.1057/s41271-018-0140-1  

Svrluga, S., & Anderson, N. (2018). What’s the Trump effect on international enrollment? 

Report finds new foreign students are dwindling. The Washington Post. 

https://ir.westcliff.edu/wp-content/uploads/2019/10/What%E2%80%99s-the-Trump-

effect-on-international-enrollment-Report-finds-new-foreign-students-are-dwindling.pdf   

Swathi, R., Mark, K., Kara, K., & Ankita, G. (2017). Strategies to address English language 

writing challenges faced by international graduate students in the US. Journal of 

International Students, 7(3), 764–785. https://doi.org/10.5281/zenodo.570033  

Tang, X., Collier, D. A., & Witt, A. (2018). Qualitative study on Chinese students’ perception of 

US university life. Journal of International Students, 8(1), 151-178. 

https://ojed.org/index.php/jis/article/download/158/116  

Tavares, V. (2021). International students in higher education: Language, identity, and 

experience from a holistic perspective. Rowman & Littlefield.  



164 


 


Taylor, C., & Albasri, W. (2014). The impact of Saudi Arabia King Abdullah’s scholarship 

program in the US. Open Journal of Social Sciences, 2(10), 109–118. 

https://doi.org/10.4236/jss.2014.210013  

TenHouten, W. (2017). Site sampling and snowball sampling - Methodology for accessing hard-                     

to-reach populations. Bulletin of Sociological Methodology, 134(1), 58-61. 

https://doi.org/10.1177/0759106317693790  

Theofanidis, D., & Fountouki, A. (2018). Limitations and delimitations in the research 

process. Perioperative Nursing, 7(3), 155-163. https://doi.org/10.5281/zenodo.2552022  

Thompson, B. Y. (2022). Academ-Ink: University faculty fashion and its discontents. Fashion 

Theory, 26(7), 925-953. https://doi.org/10.1080/1362704X.2020.1764820  

Ting-Toomey, S., & Dorjee, T. (2018). Communicating across cultures. The Guilford Press. 

Tinto, V. (1975). Dropout from higher education: A theoretical synthesis of recent 

research. Review of Educational Research, 45(1), 89–125. 

https://doi.org/10.3102/00346543045001089  

Tinto, V. (1982). Limits of theory and practice in student attrition. J. Higher Educ. 53, 687–700. 

https://doi:10.2307/1981525. 

Tinto, V. (1987). Leaving College: Rethinking the causes and cures of student attrition, Vol. 

5801S. University of Chicago Press. 

Tinto, V. (1997). Classrooms as communities: Exploring the educational character of student 

persistence. J. Higher Educ. 68, 599–623. https://doi:10.1080/00221546.1997.11779003 

Tinto, V. (2003). Learning better together: The impact of learning communities on student 

success. High. Educ. Monograph Series, 1, 1–8.  

https://www.nhcuc.org/pdfs/Learning_Better_Together.pdf 



165 


 


Tinto, V. (2017). Through the eyes of students. J. Coll. Stud. Retent. 19, 254–269. 

https://doi:10.1177/1521025115621917 

Tsang, A. (2020). Examining the relationship between language and cross-cultural encounters: 

avenues for promoting intercultural interaction. Journal of Multilingual and Multicultural 

Development, 1(1), 1–13. https://doi.org/10.1080/01434632.2020.1725526 

The United States Citizenship and Immigration Services. (2015). The United States citizenship 

and immigration services. https://www.uscis.gov/tools/glossary 

UK Council for International Student Affairs. (2014). Impact of international students. 

              https://institutions.ukcisa.org.uk/Info-for-universities- 

            colleges--schools/Policy- research--statistics/Policy-and-lobbying/ Impact-of- 

            international-students/   

UK Council for International Student Affairs. (2015). International student statistics: UK higher 

Education. http://institutions.ukcisa.org.uk//info-for-universities--colleges--

schools/policy-research--statistics/research--  

            statistics/international-students-in-UK-he/  

U.S. Census Bureau. (2021). https://www.census.gov/ 

U.S. Department of Health and Human Services. (1979, April 18). The Belmont Report: Ethical 

principles and guidelines for the protection of human subjects of research. 

https://www.hhs.gov/ohrp/regulations-and-policy/belmont-report/read-the-belmont-

report/index.html  

U.S. Immigration and Customs Enforcement. (2020). U.S. immigration and customs enforcement 

fiscal year 2020 enforcement and removal operations report. 

https://www.ice.gov/doclib/news/library/reports/annual-report/eroReportFY2020.pdf  



166 


 


Palmer, L. B., & Urban, E. L. (2014). International students as a resource for internationalization 

of higher education. Journal of Studies in International Education, 18(4), 305-324. 

https://doi.org/10.1177/1028315313511642  

Usher, A. (2019). Has President Trump Scared Away All the Foreign Students? The facts behind  

             fears of a higher-education revenue recession. Education Next. Retrieved February 15,  

            2020, from https://www.educationnext.org/has-president-trump-scared-aw ay-foreign- /. 

            students-facts- behind-fears-higher-education-revenue-recession/.  

Valentine, C. (1971). Deficit difference, and bicultural models of Afro-American behavior. 

Harvard Educational Review, 41(2), 137-157. 

https://doi.org/10.17763/haer.41.2.n141n3g84145506m  

Van de Velde, S., Buffel, V., Bracke, P., Van Hal, G., Somogyi, N. M., & Willems, B. (2021). 

The COVID-19 international student well-being study. Scandinavian Journal of Public 

Health, 49(1), 114-122. https://doi.org/10.1177/1403494820981186  

Vasilopoulos, G. (2016). Exploring international student academic discourse socialization in 

Canadian Universities through a Deleuzian lens. Canadian Journal for New Scholars in 

Education 7(2), 17-26.  https://cjc-

rcc.ucalgary.ca/index.php/cjnse/article/download/30676/pdf_1  

Vetter, T. R. (2017). Descriptive statistics: Reporting the answers to the 5 basic questions of 

who, what, why, when, where, and a sixth, so what? Anesthesia and Analgesia, 125(5), 

1797–1802. https://doi.org/10.1213/ANE.0000000000002471 

Viggiano, T., & Yao, C. W. (2019). Interest convergence and the commodification of  

               international students and scholars in the United States. Journal Committed to Social  

               Change on Race and Ethnicity, 5(1), 82-109. https://doi.org/10.15763/issn.2642-  



167 


 


               2387.2019.5.1.81-109 

Wang, K. T., Heppner, P. P., Wang, L., & Zhu, F. (2015). Cultural intelligence trajectories in 

new international students: Implications for the development of cross-cultural 

competence. International Perspectives in Psychology: Research, Practice, Consultation, 

4(1), 51–65. https://doi.org/10.1037/ipp0000027 

Wang, X., & Sun, W. (2022). Unidirectional or inclusive international education? An analysis of 

discourses from US international student services office websites. Journal of Diversity in 

Higher Education, 15(5), 617. 

Wang, Y., Li, T., Noltemeyer, A., Wang, A., & Shaw, K. (2018). Cross-cultural Adaptation of 

International College Students in the United States. Journal of International Students, 

8(2), 821–842. https://doi.org/10.32674/jis.v8i2.116 

Ward, T., Jacobs, J., & Thompson, R. J. (2015). The number of international students. College 

and University, 91(1), 3. ProQuest. 

Wekullo, C. S. (2019). International undergraduate student engagement: implications for higher 

education administrators. Journal of International Studies, 9, 320–337. 

https://doi.org/10.32674/jis.v9i1.257   

Whilby, K. A. (2022). Fostering the Academic Transition of International Students who are 

Ethnoculturally and Linguistically Diverse in Postsecondary Education (Doctoral 

dissertation, University of Saskatchewan). 

Wister, A., Fyffe, I., & O'Dea, E. (2021). Technological interventions for loneliness and social 

isolation among older adults: a scoping review protocol. Systematic reviews, 10(1), 217. 

https://doi.org/10.1186/s13643-021-01775-6  



168 


 


Witt, M. A. (2008). Closed borders and closed minds: Immigration policy changes after 9/11 and 

US Higher Education. Journal of Educational Controversy, 3(1), 5. 

https://cedar.wwu.edu/cgi/viewcontent.cgi?article=1058&context=jec  

Wright, K. E., Lucero, J. E., Ferguson, J. K., Granner, M. L., Devereux, P. G., Pearson, J. L., & 

Crosbie, E. (2021). The influence of cultural food security on cultural identity and well-

being: a qualitative comparison between second-generation American and international 

students in the United States. Ecology of Food and Nutrition, 1(1), 1–27. 

https://doi.org/10.1080/03670244.2021.1875455 

Wu, X., & Tarc, P. (2021). Chinese international students in a Canadian private secondary 

school: becoming flexible citizens? Compare: A Journal of Comparative and 

International Education, 51(6), 901-919. 

https://doi.org/10.1080/03057925.2019.1684242  

Xu, Y., Liu, X., Wang, Y., Li, J., & Cui, T. (2018). Academic adaptation among international 

students from East Asian countries: A Consensual qualitative research. Journal of 

International students, 8(1), 194–214. https://doi.org/10.5281/zenodo.1134289  

Yale, B. (2017). Understanding culture shock in international students. Academic Advising 

Today, 40(4). https://nacada.ksu.edu/Resources/Academic-Advising-Today/View-

Articles/Understanding-Culture-Shock-in-International-Students.aspx  

Yan, Z., & Sendall, P. (2016). First year experience: How we can better assist first-year 

international students in higher education. Journal of International students, 6(1), 35–51. 

http://jistudents.org/ 



169 


 


Yan, Z. (2020). Acculturation and Well-Being Among International Students: Challenges and 

Opportunities. Rethinking Education across Borders, 3(5), 303–315. 

https://doi.org/10.1007/978-981-15-2399-1_18 

Yassin, A. A., Norizan, A. R., Qasem, Y. A. M., & Murad Abdu, S. M. (2020). Intercultural 

learning challenges affecting international students’ sustainable learning in Malaysian 

higher education institutions. Sustainability, 12(18), 7490. 

http://dx.doi.org/10.3390/su12187490  

Yılmaz, K., & Temizkan, V. (2022). The Effects of Educational Service Quality and Socio-

Cultural Adaptation Difficulties on International Students’ Higher Education Satisfaction. 

SAGE Open, 12(1), 215824402210783. https://doi.org/10.1177/21582440221078316 

Yin, R. K. (2009). Case study research. Design and methods. (4th Ed.). Sage Publication. 

Young, J. C., Rose, D. C., Mumby, H. S., Benitez‐Capistros, F., Derrick, C. J., Finch, T., Garcia, 

C., Home, C., Marwaha, E., Morgans, C., Parkinson, S., Shah, J., Wilson, K. A., & 

Mukherjee, N. (2018). A methodological guide to using and reporting on interviews in 

conservation science research. Methods in Ecology and Evolution, 9(1), 10-19. 

https://doi.org/10.1111/2041-210X.12828  

Zhang, H., Zhou, Y., & Stodolska, M. (2022). Socio-cultural adaptation through leisure among 

Chinese international students: An experiential learning approach. Leisure 

Sciences, 44(2), 141-160. https://doi.org/10.1080/01490400.2018.1491351  

Zhang-Wu, Q. (2018). Chinese international students’ experiences in American higher education 

institutes: A critical review of the literature. Journal of International Students, 8(2), 

1173-1197. https://doi.org/10.32674/jis.v8i2.139  



170 


 


Zhou, G., & Zhang, Z. (2014). A study of the first-year international students at a Canadian 

university: Challenges and experiences with social integration. Comparative and 

International Education, 43(2). https://doi.org/10.5206/cie-eci.v43i2.9253     

Zizzi, S., & Li, S. (2018). A case study of international students’ social adjustment, friendship 

development, and physical activity. Journal of Journal of International students, 8(1), 

389–408. https://doi.org/10.32674/jis.v8i1.171 

Zyphur, M. J., & Pierides, D. C. (2020). Making quantitative research work: From positivist 

dogma to actual social scientific inquiry. Journal of Business Ethics, 167, 49-62. 

https://doi.org/10.1007/s10551-019-04189-6  

 
 
  



171 


 


Appendix A  

IRB approval  



172 


 


Appendix B 

 Site Permission Request Letter and Response Form 
 

Site Permission Form 
February 02, 2023 
 
 
Ms. Elizabeth Mutunga 
President: African Graduate Forum 
University of Georgia, Athens. 
 
Dear Ms.,, 

As a graduate student in the School of Education at Liberty University, I am conducting research 

as part of the requirements for a Doctoral degree. The title of my research project is the 

perception and lived experiences of African International students during their studies in United 

States Colleges and Universities. The purpose of my research is to explore the perception and 

lived experiences of African International students during their studies in United States Colleges 

and Universities. The findings would provide insights to instructors and institutions of higher 

education on the needs of these students, which the students may not willingly share with the 

school. It will also guide those aspiring to study in the United States on what to expect and 

strategies to overcome the challenges. 

I request your permission to invite 15 eligible participants to my study. The participants must be 

African international students who came to the United States on an F1 student visa or African 

students who have graduated and have become permanent residents in the United States within 

six years. 

Participants will be asked to complete an online survey questionnaire. The link will be provided 

through email. The chosen participants will be contacted to schedule an interview date and time 

of their convenience.  Participants will be presented with informed consent information before 
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participating. Participating in this study is entirely voluntary, and participants are welcome to 

discontinue participation at any time.  

 

Thank you for considering my request. If you choose to grant permission, respond by email to 

   

Sincerely, 

Ebere Chukwuezi 

Doctoral Student at Liberty University 
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Dear Ebere Chukwuezi,  
  
                     RE: Permission Granted to Interview AGSF Members  
  
After careful review of your research proposal entitled the perception and lived experiences of 
African International students during their studies in the United States Colleges and Universities, 
we have decided to grant you permission to contact our students and invite them to participate in 
your study.  

  
 [[I/We] will provide a list of potential participants to Ebere Chukwuezi, and Ebere 

Chukwuezi may use the list to contact our students to invite them to participate in her research 
study.  
  

 [[I/We] will not provide potential participant information to Ebere Chukwuezi, but we agree 
to send her study information to African international students on her behalf.  
  
Sincerely,  

  
Official’s Name: Elizabeth W. Mutunga  
   
  
Official’s Title: President,   
  
agsfuga@gmail.com     7062547842  
  
Official’s Company/Organization: African Graduate Student Forum - University of Georgia.  
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Appendix C 

Recruitment Flyer 

 
 

The Perceptions and Lived Experiences of African International Students during Their Studies in 
the United States Colleges and Universities:  A Phenomenological Study. 

 
 Are you 18 years of age or older? 
 Were you born and raised in Africa? 
 Did you come to the United States on nonimmigrant student visas F-I or J-1 visa? 
 Did you come to the United States specifically to pursue your degree with the intention of 

returning to your native country after your education is completed? 
 Have you graduated and become a permanent resident of the United States within the last 

six years? 
  
If you answered yes to each of the questions listed above, you may be eligible to participate in a 
research study.  
 
The purpose of this research study is to explore the perceptions and lived experiences of adapting 
to the process of college-level education among African international students at a four-year 
college in the southeastern region of the United States. Participants will be asked to complete an 
online survey which would take approximately 20-30 minutes to complete, meet the researcher 
via Zoom/Microsoft Teams/Google Meet for a one-on-one audio- and video-recorded interview 
lasting approximately 40-60 minutes, and if selected for further participation take part in a 
Zoom/Microsoft Teams/Google Meet, audio- and video-recorded focus group which will also 
last for approximately 30-40 minutes with selected participants who have also experienced the 
phenomenon. Participants will be asked to review the transcripts of their interview and focus 
group responses to ensure accuracy prior to the use of data for the study, which should take about 
10 minutes.  
 
Participants will receive an electronic $30 Amazon gift card upon completion of the study as a 
token for participating in this study. 
 
If you would like to participate, please scan the QR code below to take a screening survey: 
 

Research Participants Needed 
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A consent document will be emailed to individuals that qualify. 
 
Ebere Chukwuezi, a doctoral candidate in the School of Education at Liberty University, is 
conducting this study. 
Please contact Ebere Chukwuezi at (678) 548-3109 or  for 
more information. 
 

  

 
Liberty University IRB – 1971 University Blvd., Green Hall 2845, Lynchburg, VA 

24515 
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Appendix D 

  
Consent Form 

 
Title of the Project: The Perception and Lived Experiences of African International Students 
During Their Studies in United States Colleges and Universities 
Principal Investigator: Ebere Chukwuezi, Doctoral Candidate, School of Education, Liberty 
University 
 

Invitation to be part of a Research Study 
You are invited to participate in a research study. To participate, you must be 18 years or older 
and must be an African student who came to the United States on a nonimmigrant student visa F-
I or J-1 visa, specifically to pursue their degrees with the intention of going back to their country 
after their education completion, or African students who have graduated and have become 
permanent residents in the United States within six years. Taking part in this research project is 
voluntary. 
 
Please take time to read this entire form and ask questions before deciding whether to take part in 
this research. 
 

What is the study about and why is it being done? 
The purpose of the study is to explore the perceptions and lived experiences of adapting to the 
process of college-level education among African international students during their studies at a 
four-year college in the southeastern region of the United States.  
 

if you take part in this study? 
If you agree to be in this study, I will ask you to do the following: 

• Complete an international student perception survey via Google Form (Consisting of 
multiple-choice questions). Survey completion time will vary between 20-30 minutes. 
This survey was designed to understand the experience of adjustment to your current 
school. 

• A scheduled individual interview that will last 40-60 minutes will be audio- and video-
recorded for data transcription accuracy via Zoom, a video conferencing software, or a 
similar platform like Team or Google Meet.  

• If selected for further participation, take part in one audio- and video-recorded focus 
group, lasting an estimated 30-40 minutes with 4-6 selected participants through an 
online platform like the interview. The invitation will be sent after completing a one-on-
one interview with the researcher and will be based on interview responses.  

• Review the interview and focus group transcripts for the accuracy of the information you 
provided. (10 minutes) 

 
It should take approximately 2 hours and 25 minutes to complete the procedures listed. 
 

How could you or others benefit from this study? 
Participants should not expect to receive a direct benefit from taking part in this study.  
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Benefits to society include providing international agencies, instructors, and higher education 
institutions on how to better serve African international students studying in the United States 
and those aspiring to study there.  
 

What risks might you experience from being in this study? 
The expected risks from participating in this study are minimal, which means they are equal to 
the risks you would encounter in everyday life. 
 

How will personal information be protected? 
The records of this study will be kept private. Published reports will not include any information 
that will make it possible to identify a subject. Research records will be stored securely, and only 
researcher will have access to the records. 

 Participant responses will be kept confidential by replacing names with pseudonyms. 
 Interviews will be conducted in a location where others will not easily overhear the 

conversation. 
 Confidentiality cannot be guaranteed in focus group settings. While discouraged, other 

members of the focus group may share what was discussed with persons outside of the 
group.   

 Data collected from you may be used in future research studies. If data collected from 
you is reused or shared, any information that could identify you, if applicable, will be 
removed beforehand. 

 Data will be stored on a password-locked computer. After three years, all electronic 
records will be deleted.  

 Recordings will be stored on a password-locked computer for three years and then erased. 
Only the researcher will have access to these recordings.   

 
How will you be compensated for being part of the study?  

Participants will be compensated for participating in this study. Upon completing all the 
participation requirements listed above, a $30 Amazon gift card will be sent to you via email as a 
token for participating in this study. 
 

Is study participation voluntary? 
Participation in this study is voluntary. Your decision on whether to participate will not affect 
your current or future relations with Liberty University. If you decide to participate, you are free 
to not answer any question or withdraw at any time without affecting those relationships.  
 

What should you do if you decide to withdraw from the study? 
If you choose to withdraw from the study, please contact the researcher at the email address 
included in the next paragraph. Should you choose to withdraw, data collected from you apart 
from focus group data will be destroyed immediately and will not be included in this study. 
Focus group data will not be destroyed, but your contributions to the focus group will not be 
included in the study if you choose to withdraw.  
 

Whom do you contact if you have questions or concerns about the study? 
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The researcher conducting this study is Ebere Chukwuezi. You may ask any questions you have 
now. If you have questions later, you are encouraged to contact her at 
evchukwuezi@liberty.edu. You may also contact the researcher’s faculty sponsor, Dr. Sharon 
Michael-Chadwell, at sdmichaelchadwell@liberty.edu. 
 

Whom do you contact if you have questions about your rights as a research participant? 
If you have any questions or concerns regarding this study and would like to talk to someone 
other than the researcher, you are encouraged to contact the IRB. Our physical address is 
Institutional Review Board, 1971 University Blvd., Green Hall Ste. 2845, Lynchburg, VA, 
24515; our phone number is 434-592-5530, and our email address is irb@liberty.edu. 
 
Disclaimer: The Institutional Review Board (IRB) is tasked with ensuring that human subjects 
research will be conducted in an ethical manner as defined and required by federal regulations. 
The topics covered and viewpoints expressed or alluded to by student and faculty researchers 
are those of the researchers and do not necessarily reflect the official policies or positions of 
Liberty University.  
 

Your Consent 
By signing this document, you are agreeing to be in this study. Make sure you understand what 
the study is about before you sign. You will be given a copy of this document for your records. 
The researcher will keep a copy with the study records. If you have any questions about the study 
after you sign this document, you can contact the study team using the information provided 
above. 
 
I have read and understood the above information. I have asked questions and have received 
answers. I consent to participate in the study. 
 

 The researcher has my permission to audio- and video-record me as part of my participation 
in this study.  
 
__________________________________ 
Printed Subject Name  
 
 
____________________________________ 
 
Signature & Date 
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Appendix E 

 Demographic Questions 
 

1. Age_18-30_30-40_40-50_50-60 

2. Gender _ Male_ Female 

3. Place of birth----------------------------------- 

If you answered YES to question 3, please complete the rest of the survey.  

4. Phone Number ----------------------------------------------------- 

5. Email Address------------------------------------------------------ 

6. Academic Level     _Graduate _ Undergraduate 

7. Academic Program------------------------------------------------ 

8. Length of time in the United States----------------------------- 

9. Length of time on this campus----------------------------------------- 

10. Religion----------------------------------------------------------- 

11. Do you have family here? _Yes No 

12.  Are you married? Yes_No 

13.  Do you have children? _Yes_No 
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Appendix F 

Individual Interview 
 
 

Participants’ Background and Past Experiences Interview Guide  

Self-introduction 

 Hi, my name is Ebere Chukwuezi. I am a doctoral candidate at Liberty University. The purpose 

of the study is to explore the perceptions and lived experiences of African international students 

during their studies at your school.  Our conversation will be about your experiences as an 

international student.  

I want to reassure you that this is not a public conversation. You provided consent for this 

interview, and I will not disclose your name publicly. If you have any concerns about the 

questions, you do not have to answer any questions and you can withdraw from this interview at 

any time. Thank you for participating in this interview. 

1. What is your perception of your school? SRQ 

2. What challenges do you face as a student here and how have you overcome the 

challenges? CRQ 

3. Could you describe some of the cultural differences you have observed since you 

came to the United States? CRQ 

4. Could you share some of the cultural experiences you have encountered as an 

international student? CRQ 

5. Do you feel welcome at this university? SRQ 

6. Do you know of any student who has given up on his or her studies because of these 

challenges? SQ1 

7. How do you view your instructors including your course load? SR1 
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8. What is your perception of Americans? SQ1 

9. What do you do on a typical day? Could you please describe it? SQ1 

10. How are your social interactions here? SQ1 

11. Could you describe the steps you took to integrate into your school? SQ1 

12. Do you have any advice for an African international student who intends to come to 

this school or African students who intend to study in America? SQ1 

13. Think about the first time you came to your school, what was your greatest 

challenge? CRQ  

14. If you could go back to your first year in the university, what would you do 

differently? Could you please explain? SQ1 

15. Would you choose this university again if you had the opportunity to choose a school 

for your studies? SQ 

16. What do you intend to do at the end of your study? SQ1 

17. Are there other things you want to tell me for a better understanding of your 

thoughts? CRQ 
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Appendix G 

International Students Perception Survey 
 
The following survey instrument will be used to understand the adjustment experience to your 
current school. Please choose an option and circle one answer in the multiple-choice questions,  
 
 Question Circle your answer 
 EDUCATIONAL INSTITUTION 

RQ3 
 

1. Would you consider the 
international support office at your 
institution welcoming? 

Yes  
No 
 

2. Would you consider your teachers to 
be friendly? 

Yes 
No 

3. Does your educational institution 
host a student orientation? 

Yes 
No 

4. Were you able to attend the student 
orientation? 

Yes 
No 

5. Were the student orientation 
programs beneficial to you? 

Yes 
No 

6. How would you rate the quality of 
your educational institution? 

Excellent 
Good 
Fair 
Poor 

7. How would you rate the quality of 
your residential accommodations on 
campus? 

Excellent 
Good 
Fair 
Poor 
 
 
 

8. How would you rate the quality of 
service from the international office 
in supporting any complaints or 
concerns related to your residential 
accommodation? 

Excellent 
Good 
Fair 
Poor 

9. How would you rate the overall 
quality of the campus environment? 

Excellent 
Good 
Fair 
Poor 

 INSTRUCTION   CRQ  
10. How would you assess the quality of 

education within the classroom? 
Excellent 
Good 
Fair 
Poor 
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11. How would you rate the quality of 
the professor’s instruction in 
working with international students? 

Excellent 
Good 
Fair 
Poor 

12. Does the professor use methods to 
engage and promote collaboration in 
the classroom? 

Yes 
No 

13. How often do you speak your native 
language? 

Always 
Sometimes 
Rarely  
Never 

14. How often do you speak English? Always 
Sometimes 
Rarely  
Never 

15. How often do you interact with 
domestic students in group 
activities? 

Always 
Sometimes 
Rarely  
Never 

16. How often do you use the resources 
in the library? 

Always 
Sometimes 
Rarely  
Never 

17. Do you find it easy to access all 
resources on campus? 

Yes 
No 

. FOOD  RQ2  
18. How would you rate the quality of 

cafeteria services at the campus? 
Excellent 
Good 
Fair 
Poor 

19. Does the menu at the cafeteria offer 
enough variety of food selections? 

Yes 
No 

20. How frequently do you eat food 
from your country of origin? 

Always 
Sometimes 
Rarely  
Never 

21. How frequently do you eat 
American food? 

Not at all 
Occasionally 
Rarely 
Regularly  

. FAMILY RELATIONSHIP RQ2  
22. How often do you communicate 

with your family? 
Always 
Often 
Sometimes 
Rarely  
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23. How much support do you get from 
family abroad? 

Quite a lot 
Moderate 
A little 
Not at all 

 FRIENDS     RQ1  
24. How would you classify the status of 

your friends?  
American Students 
International Students 
People in the neighborhood 

25. Do you have friends on campus? Yes 
No 

26. In scenarios where you feel a sense 
of lonely, who would you contact 
from your network of friends? 
 
 

American Students 
International Students/non-African 
International students from Africa 
People in the neighborhood 
 

 EVENTS AND COMMUNITY 
RQ1 

 

27. What networks would you utilize to 
access resources on campus? 

Professor 
Advisor 
Coach 
Roommate 
Friend 
Locals 

28. How would you rate the quality of 
campus-wide events?  

Excellent 
Good 
Fair 
Poor 
 
 

29. What specific events interest you at 
the campus?2 

Sports 
Recreational 
Social 
Cultural 
 

30. 
 

By attending these events, were you 
able to make connections through 
your participation? 

Yes 
No 

 
 

 




