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Abstract 

The purpose of this case study was to discover the perceptions of the role and programs in school 

libraries that support academic achievement in the school community for educational 

professionals at National Blue Ribbon Schools in the United States. Perceptions regarding the 

role of school librarianship surrounding academic achievement were explored from four National 

Blue Ribbon Schools locations during 2022 and 2023 in kindergarten through Grade 12. The 

theory guiding this study was Bandura’s self-efficacy theory. The central research question was: 

How did educational professional self-efficacy influence the implementation of school library 

programs during the attainment of the National Blue Ribbon Schools Exemplary Achievement 

Gap-Closing Schools award? Guiding research questions considered the role of school librarians 

in addressing the achievement gap while further investigating the staffing, programming, and 

perceptions of school librarians and library programs. Semi-structured interviews with case study 

participants, document analysis, and observation during site visits were conducted to ensure 

triangulation. As a result of the research conducted, the role of school librarians and library 

programs in addressing the academic achievement gap was positively perceived, and participants 

from the study exhibited self-efficacy. 

Keywords: library, librarians, principals, English language arts teachers, self-efficacy, 

National Blue Ribbon Schools, achievement gap, education 
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CHAPTER ONE: INTRODUCTION 

Overview 

 

The purpose of this case study is to discover the perceptions of the role and programs in 

school libraries that support academic achievement in the school community for educational 

professionals at National Blue Ribbon Schools (NBRS) in the United States. These findings can 

assist other schools as they work to support academic achievement and can be considered by the 

U.S. Department of Education (DOE) in future NBRS materials. Perceptions regarding the role 

of school librarianship surrounding academic achievement were defined as the role of school 

librarians and school library programs explored from four NBRS locations. The DOE sponsors 

the NBRS program. The research problem will be further articulated in this chapter. The role of 

the school librarian and library program in student achievement will be addressed. Additionally, 

the chapter will illustrate the significance of the study while exploring key terms and history 

systematically related to the topic.  

Background 

 

A general problem in education is that not all students reach academic goals. This 

problem leads to students being ill-prepared for college or careers (Wisdom et al., 2019), 

furthering future economic gaps (Atteberry et al., 2021) and opportunity gaps (Beard, 2019) that 

can extend as a result of lower levels of socioeconomic status (Frings et al., 2020; Rowley et al., 

2020). The role of school librarians and library programs in addressing student achievement gaps 

will be examined. Considerations for successful school library collaboration can include 

scheduling (Kammer et al., 2021; Scholastic, 2016), levels of efficacy throughout the school 

building (Berkowitz et al., 2017; Thompson et al., 2021), and perceptions of the school library 
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(Burns, 2018; Durodolu, 2018; Emerson et al., 2019; Merga, 2020a; Merga & Mason, 2019), 

further impacting educational achievement.  

The research can inform educational stakeholders about the role of the school librarian 

and library program that they may not have previously considered or experienced. Students gain 

academic improvements from a school library program, and a certified librarian is more 

significant than the school’s socioeconomic status (Thompson et al., 2021). It is unknown what 

role the school library program and school librarians will have in students’ academic 

achievement in recognized schools for closing the achievement gap. This research can illuminate 

this role. According to a search of published dissertations, no studies have been conducted 

regarding school libraries and school library programs upon NBRS Exemplary Achievement 

Gap-Closing schools. With the prevalence of students falling into an achievement gap, additional 

best practices in education and library science to improve the learning experience may help 

students.  

Historical Context 

Ancient civilization libraries in Egypt contained papyrus rolls and were recognized as a 

beacon of intellectualism (Murray et al., 2012). The American Library Association began with 

Melvil Dewey as a founding member in 1876 (Wiegand, 1996). By the 1920s, high schools 

seeking accreditation needed a school librarian and library collections, whereas elementary 

library standards were developed in 1925, but most libraries were in classrooms (Woolls & 

Coatney, 2018). The Space Race in the 1950s was a catalyst to prepare students (Smith, 2020) 

and Congress funded materials for school libraries (Woolls & Coatney, 2018). The first and only 

national professional association for school librarians was formed in 1951 as a division of ALA, 

yet round table groups existed as early as 1914 (American Association of School Librarians 
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[AASL], 2018). The AASL standards were established in the 1960s, but 50% of schools did not 

have libraries in 1964 (Woolls & Coatney, 2018) despite the research regarding the support of 

school library programs to bolster student learning (Carson & Davies, 1948). The Elementary 

and Secondary Education Act of 1965 included Title II funding to purchase library materials 

(U.S. Department of Education, 2022a). Still, funding did not provide additional school 

librarians or training (Wiegand, 2021). During the 1980s and 1990s, additional library funding 

was allocated for technology, but many schools still lacked librarians (Woolls & Coatney, 2018), 

with three million public school students still not having a school librarian (Wiegand, 2021). The 

No Child Left Behind Act of 2001 led to numerous states setting standards to have all students 

achieve academic proficiency success in twelve years (Linn et al., 2002). Landmark studies led 

by primary researcher Keith Curry Lance throughout four decades illustrate the importance of 

school librarians and library programs for students to be successful studies conducted throughout 

The United States (Scholastic, 2016). When Lance presented at the White House Conference on 

School Libraries in 2002, moderated by First Lady Laura Bush, he shared findings from studies 

across the country that the school library was strongly linked to student academic success. At the 

time of Lance’s presentation in 2002, writing and research highlighting the role of school 

librarians were notable (Harada & Donham 1998; Haycock, 2000; Lance, 1994; Lance et al., 

2000). Lance received the Distinguished Service Award from AASL in 2013 (“Awards”, 2013) 

as his research in librarianship led to abundant studies and articles that influenced the library 

profession and beyond. At the same time, there are numerous studies providing evidence to 

support library programs and librarians as essential elements of an effective school system 

(Lance, 1994, 2002; Lance & Hofschire, 2012; Lance & Kachel, 2018) not all educational 

stakeholders are aware of the research regarding the importance of library programs to the 
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academic achievement of students (Baker et al., 2020). The DOE has Every Student Succeeds 

Act (2015) was passed with provisions that recommend but did not require plans to develop 

effective school libraries to improve academic achievement (American Library Association, 

2018). School libraries presently include books, makerspaces, databases, innovation, and 

collaborative learning areas, but these materials, staffing, funding, and academic impact are 

essential (Scholastic, 2016).  

Social Context 

Addressing educational achievement gaps in the United States aims to improve school 

experiences and opportunities for all learners while ensuring that underserved populations are not 

marginalized (Byrd, 2020). The Every Student Succeeds Act (ESSA) seeks to ensure that all 

students reach academic standards (Smith, 2020). Access to school library collections is vital for 

students to have research and recreational reading supporting academic standards and personal 

growth, but students from lower-income families have a greater need for the library collection 

(Scholastic, 2016) as libraries provide equitable access for the school community. Loss of library 

access correlates to lowering student literacy abilities (Torres, 2022) and restricting students' 

learning independence (Agee, 2019). Librarians collaborate and co-teach with content area 

teachers at higher levels as librarians have more years of experience and support in closing the 

academic achievement gap (Burress et al., 2018). School library programs and librarians serve all 

students in the building, and students who benefit from having a high school librarian are career 

and college ready (Farmer & Phamle, 2021). Schools looking to improve the learning experience 

for their students would benefit from the study. In addition, community members can learn from 

exemplary schools and their implementation of school librarians and library programs to help 

close the achievement gap and replicate ideas in their setting. Students deserve the best 
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preparation for their future, and research about the impact of school librarians and library 

programs will be analyzed in this study. Furthermore, architects can consider additional ways to 

design libraries to support academic achievement (Altenburger, 2021). 

Theoretical Context  

The DOE has encouraged schools since 1982 to address the academic achievement gap 

with the National Blue Ribbon Schools (NBSR; 2021) program; however, the application does 

not include specific information about the school librarian or school library program. Conducting 

a student that included the topics surrounding self-efficacy (Bandura, 1977) with educational 

professionals serving at NBRS provided a window into the role and perception of the library 

program achievement that has not been conducted at this time. Levels of support can impact 

collaboration with school librarians to enrich student outcomes. This support can enhance 

educator efficacy (Bandura, 1989) so that teachers are more successful in academically 

challenging their students. Interactions with others can inspire individuals to make positive 

changes through personal agency (Bandura, 1997). Best practices can be determined for 

educational leaders to consider in their respective schools and compared to recent school library 

funding and staffing trends from Kachel and Lance (2018), the success of school library 

programs to support student achievement (Kachel & Lance, 2021) and the National Center for 

Education Statistics (2022) to also take into consideration the self-efficacy levels explored by 

Bandura (1977) to the education professionals at NBRS sites. 

Problem Statement 

 

The problem is that National Blue Ribbon School Exemplary Achievement Gap-Closing 

School librarians have limited support for guiding academic growth to address the achievement 

gap. There is a need to address the growth in academics as many students are ill-prepared for 
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college or careers (Wisdom et al., 2019). As a result of this lack of preparation, economic gaps 

(Atteberry et al., 2021) and opportunity gaps (Beard, 2019) are furthering. Another consequence 

of the achievement gaps is lower socioeconomic status levels (Frings et al., 2020; Rowley et al., 

2020).  

The NBRS program awards schools for closing the achievement gap; however, the 

application process does not detail the specific role of school librarians and library programs. 

Historical research has linked student success with access to a certified school librarian and 

school library (Lance, 1994; Lance et al., 2000; Todd & Kuhlthau, 2005). This research 

continues to align with recent findings about the positive impact of library programs and 

librarians on students to reach academic goals (Kachel & Lance, 2018; Merga, 2020a; Scholastic, 

2016). With ample research finding the impact of school librarians and school library programs 

on student achievement, it is unknown why this aspect is not consistently a feature of the NBRS 

program. It is unclear how best to support librarians to ensure that all students find academic 

success. Learning more about the impact of school librarians and school library programs in 

NBRS can lead to positive changes in the evaluation process and school leadership decisions 

from those consulting the future research so that all students can work toward higher academic 

achievement levels.  

Purpose Statement  

 

The purpose of this case study is to discover the perceptions of the role and programs in 

school libraries that support academic achievement in the school community for educational 

professionals at NBRS in the United States. At this stage of the research, the perceptions of the 

role and programs in school libraries to support academic achievement in the school community 

will be generally defined as a misunderstood role by educational professionals. While research 
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demonstrates the importance school librarians have in supporting student academics (Lance & 

Maniotes, 2020; Lance & Kachel, 2018), there are inconsistent perspectives on the role of school 

librarians among teachers and principals (Agundu et al., 2021; Baker et al., 2020; M. A. Lewis, 

2019; Loh, Sundaray, et al., 2021). The theory guiding this study is Bandura's (1977) self-

efficacy theory.  

Significance of the Study 

 

 Research studies reach three major aspects of significance: theoretical, empirical, and 

practical. Empirical significance is gathered through observations during site visits (Yin, 2018). 

Bandura’s (1977) seminal work on self-efficacy theory will be analyzed throughout the case 

study. Analysis of the schools’ beliefs addresses the academic achievement gap, and the 

perceptions of building principals and English language arts (ELA) teachers at the school 

librarian and library program address the achievement gaps. Practical significance can lead to 

positive changes and further understanding of how to assist students with library programs, 

instruction, and materials in closing the academic achievement gap. 

Theoretical Significance 

According to Bayar and Karaduman (2021), the library is part of the school culture, 

which profoundly impacts student success and achievement and frames a theoretical framework. 

Displaying and encouraging self-efficacy and collective efficacy (Bandura, 1977) can positively 

impact the entire learning community. Alley (2018) posits that Bandura’s vision of self-efficacy 

can be supported in school environments, including the library. During the rapid advancements 

concerning information, students must gain skills in communication and thinking (Bandura, 

1997). These skills are critical aspects of the AASL (2018) standards. Educators can support 
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student intellectual growth with higher self-efficacy levels (Bandura, 1997), sustaining a strong 

school culture of learning and success.  

In Alley’s (2018) study, it was found that a student identified the beneficial role of library 

books but shared that the librarian was the most beneficial aspect of the library as they helped 

them better understand research. Furthermore, the initial school culture is supported by leaders 

within a school, and the principal should be aware of all aspects of the school culture (Bayar & 

Karaduman, 2021), including the library. Beard (2019) claims that there is a positive impact on 

students' learning achievement when their educators believe in their abilities. Throughout the 

history of school librarianship, numerous librarians have shared that building principals lack an 

understanding of the role of librarians (Burress et al., 2023; Kachel, 2019; M. Lewis, 2020; 

Wiegand, 2021), causing a barrier for librarians to collaborate with teachers or even perform 

professional duties and stressed the importance of administration support (Carson & Davies, 

1948). With findings that self-efficacy levels of school librarians can impact student reading 

scores (Thompson et al., 2021), consideration of school culture, levels of collaboration with 

teachers, and perceptions of school library programs from principals and teachers can be viewed 

through the lens of Bandura’s (1997) self-efficacy theory throughout the study. 

Empirical Significance 

High school students suggested that school libraries have an even more extensive library 

material collection and empirically recognized the welcoming library environment, further 

building the school environment (Bayar & Karaduman, 2021). Students also value library author 

visits, new library book selections, and library research projects (Wisdom et al., 2019). Literacy 

activities led by the school librarian, such as book fairs, poetry slams, sustained silent reading, 

book discussions, and book trailers, have a role in supporting a strong school culture of reading 
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(Craver, 2019). Author visits led by the school librarian bring the community together 

(Arredondo, 2021) while having the strength to positively impact student reading perspectives 

and life-long reading habits (Torres, 2022). These activities are examples of school librarians 

taking the initiative to support a culture of reading (Fitzgerald, 2022). In addition, student 

research skills improved due to collaborative lessons students took part in from the librarian and 

content area teacher (Wisdom et al., 2019). Analyzing documents, conducting interviews with 

school librarians, English language arts teachers, reading specialists, library assistants, and 

principals, and observing site visits during the planned research allowed providing numerous 

lenses to consider the social aspect of the library program for student achievement. Altenburger 

(2021) conducted a multiple case study of three high school libraries and found that the library 

was a positive factor in the school climate. Like Loh (2016), Altenburger (2021) considered three 

spaces of the library: physical, social, and affective. 

Practical Significance 

 The NBRS could have a different relationship between the building principal and school 

librarian that can be explored. Conducting semi-structured interviews permitted insight into the 

culture and views of each professional and beliefs on roles that librarians have to address 

academic achievement gaps. The importance of interviews is that stories can be shared and best 

explain the role of school librarians and school library programs from educators participating in 

the study. The analysis of school documents and observation in four NBRS sites involved in this 

case study provided multiple perspectives from the research that can be considered by other 

educators and compared to their settings. 

Looking at the actual spaces and libraries' designs, the analysis employed by Altenburger 

(2021) can serve as a model for future research of NBRS during site visit observations. The 
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relevance of all aspects of the library program includes the design (Loh, Hamarian, et al., 2021). 

Focusing on recent NBRS allowed a common theme with the schools to consider the role of 

academic achievement. Study participants were from four schools throughout the United States, 

which accommodated more possibilities for generalizability (Creswell & Poth, 2018).  

The research design for the dissertation was a qualitative case study following a practical 

perspective. Interviews were conducted with principals, English language arts teachers, reading 

specialists, library assistants, and school librarians serving in schools that received distinction as 

a National Blue Ribbon School recognized for closing the achievement gap. The interviews 

aimed to learn more about the role of school library programs and school librarians in helping 

students reach academic growth. The focus was on recent award recipients as it was more likely 

that the participants would have been involved in the programs and decisions supporting the 

achievement gap-closing. It is essential to learn the role of school librarians and school library 

programs to support students in succeeding academically. The study provided insight into 

schools nationwide so students can have the best educational experience possible. Research 

would also benefit pre-service educators, architects, professors, teachers, librarians, 

administrators, school board members, and the community so that the impact of school librarians 

and school library programs can be actualized, and students begin or continue to improve upon 

the achievement gap.  

Research Questions 

 

Exploring the perception of the role of school librarians and school library programs in 

closing the academic achievement gap required a qualitative case study design (Creswell & Poth, 

2018). The broad research questions offered insight into the role and allowed for an ethical 

study. The research question and sub-questions aligned with the focus of the study and 
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considered Bandura’s self-efficacy theory. Interview data from the study included 24 participants 

representing five principals, ten English language arts teachers, five school librarians, two 

reading specialists, and two library assistants serving in four different NBRS that have addressed 

the achievement gap in the United States.  

Central Research Question 

How did educational professional self-efficacy influence the implementation of school 

library programs during the attainment of the National Blue Ribbon Schools Exemplary 

Achievement Gap-Closing Schools award? 

Sub-Question One 

How did educational professional self-efficacy influence the implementation of school 

library programs during the attainment of the National Blue Ribbon Schools Exemplary 

Achievement Gap-Closing Schools award? 

Sub-Question Two 

How did the self-efficacy of educational professionals in National Blue Ribbon Schools 

perceive the function of school libraries in addressing the achievement gap? 

Definitions 

 

1. Achievement Gap-Closing Schools - An achievement gap can be viewed as one group of 

students achieving a higher success rate than another. The student group could be based 

on socioeconomic status, gender, or race (National Center for Educational Statistics, 

2022). The NBRS(2021) program applies the state assessment progress of students in 

schools to determine academic growth.  
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2. Collaboration - An encouraging relationship (Merga et al., 2021) between two 

individuals or groups working together (Kammer & Moreland, 2020) to reach shared 

goals defines collaboration.  

3. Collective-Efficacy - Individuals in a group setting, such as a school setting, see others 

finding success and are therefore more likely to believe they can also achieve success 

according to the concept of collective-efficacy (Bandura, 1977).  

4. Makerspace - This is the section or materials found in a library that also be referred to as 

fab lab, hackerspaces (Moorefield-Lang & Dubnjakovic, 2020), learning lab, sandbox, or 

studios (Woods & Hsu, 2020) and can include both low and high technology materials 

such as building blocks, robots, or a recording studio supporting both real-world and 

personalized learning goals (Mann, 2018). 

5. National Blue Ribbon Schools (NBRS) - NBRS is an annual distinction awarded by the 

US Department of Education (Visone, 2022), which can recognize as many as 420 

schools across the country with success in two different performance categories: 

Exemplary High-Performing and Exemplary Achievement Gap-Closing Schools (NBRS, 

2021). Participants in the study have experienced serving in NBRS Exemplary 

Achievement Gap-Closing Schools as principals, English language arts teachers, reading 

specialists, library assistants, and school librarians (kindergarten-Grade 12).  

6. School Librarian - This is the approved term according to AASL (Bray & Hollandsworth, 

2011) to denote the certified teaching staff that manages the school library program, 

collection, and instruction. School librarians can also be referred to as school library 

media specialists and teacher librarians in the research literature (Merga, 2020a). Still, 

school librarians will be the nomenclature applied throughout the study.  
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7. School Library - The school library is an input of the school staffed by a school librarian, 

which offers facilities and current materials organized to support the learning and 

educational missions of the school community with continuous access for learners 

(Suleiman et al., 2018). With the increase in multimedia resources found in school 

libraries (Encyclopedia Britannica, 2022), this area can also be referred to as a school 

library media center; however, the school library will be the terminology utilized during 

the study.  

8. Self-Efficacy - The idea that individual performance is supported by experiences and 

persuasions with the belief that success can occur (Bandura, 1986), and the positive 

correlation to behavior is a result of self-efficacy (Alley, 2018). 

9. STEM - This is a well-known acronym for science, technology, engineering, and 

mathematics in education (Woods & Hsu, 2020), which focus is supported in library 

makerspaces (Mann, 2018). 

Summary 

 

The problem is that National Blue Ribbon School Exemplary Achievement Gap-Closing 

School librarians have limited support for guiding academic growth to address the achievement 

gap. The NBRS program recognizes schools that address the academic achievement gap but does 

not take into specific account the role of school librarians and library programs in addressing 

student achievement. The purpose of this case study is to discover the perceptions of the role and 

programs in school libraries that support academic achievement in the school community for 

educational professionals at NBRS in the United States. These findings can assist other schools 

as they work to support academic achievement and can be considered by the DOE in future 

NBRS materials. Perceptions regarding the role of school librarianship surrounding academic 
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achievement were defined as the role of school librarians and school library programs explored 

from four NBRS locations serving students in kindergarten through Grade 12. How did 

educational professional self-efficacy influence the implementation of school library programs 

during the attainment of the Exemplary Achievement Gap-Closing Schools award? was the 

study's central research question. Correlations between research and fieldwork will help other 

school leaders make educational improvements to better students’ learning experiences and help 

address the achievement gap. School librarianship has developed since the start of the ALA in 

1876 (Wiegand, 1996). The dissertation will allow for comparisons in the history of librarianship 

and that observed at NBRS participating in the research. As schools have a role in providing an 

equitable learning experience, the role of school librarians and library programs can be evaluated 

so that students and learning communities have more access to best practices. Considering the 

research of Bandura (1997) on self-efficacy, this can be contrasted with theoretical research and 

practical observations from interviews and site visits in the participating NRBS from the study. 

Broad research questions were planned to address the staffing, programs, and perceived roles of 

school librarians in the study from the principals, English language arts teachers, reading 

specialists, library assistants, and school librarians.  
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CHAPTER TWO: LITERATURE REVIEW 

Overview 

 

A detailed review of research was conducted in the fields of education and library science 

to explore the perception of the role of school librarians, library staff, and school library 

programs to support addressing the academic gap. This chapter will discuss the current literature 

concerning the research areas. The influences of social cognitive and sociocultural learning 

theories regarding school library programs and academic achievement will be detailed. 

Furthermore, the literature surrounding academic achievement, efficacy, intervention, 

collaboration, library programs, library facilities, library educational resources, library staffing, 

and funding will be presented from NBRS awarded for closing the academic gap. In conclusion, 

the necessity of the dissertation research will be discussed regarding the disparity in the literature 

and application to the self-efficacy theory from Bandura (1977). 

Theoretical Framework 

 

The self-efficacy theoretical framework of the research is supported by Bandura’s social 

cognitive learning theory (1989, 2012, 1977, 2001). Bandura (1977) developed social cognitive 

theory, which was initially known as Bandura’s social learning theory (Schrik & Wasonga, 

2019). The social cognitive theory posits that goal setting and self-efficacy correlates with 

motivation levels (Bandura, 1977). Schrik and Wasonga (2019) research on the impact of 

principals on student achievement includes a theoretical framework for Bandura’s seminal 

theories, including self-efficacy and social cognitive theory. Bandura is a leading scholar and 

theorist, adding to the field of knowledge since their early publications during the 1960s 

(Schunk, 2020). 
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How individuals are perceived can influence the levels of self-efficacy can influence 

motivation and belief in success displayed by an educator and the collective-efficacy (Bandura, 

1977) as a result of collaboration with the school community to view the attainability of goals. 

The social cognitive theory considers deliberate and responsive human thoughts (Bandura, 

2001). In addition, goals can be general, proximal subgoals, or even distal goals (Bandura, 2001). 

As Bandura (2001) and Schrik and Wasonga (2019) noted, the moral aspect can influence 

individuals. While not further analyzed by Schrik and Wasonga (2019), collective efficacy could 

be additionally applied to school staff and student academic achievement. A higher level of 

collective efficacy correlates to both the commitment and ability of a group to reach goals 

(Bandura, 2001). The Principal Self-Efficacy Scale (PSES) was used in the research by Schrik 

and Wasonga (2019); however, the efficacy of other stakeholders was not a variable in the 

research findings. Each school community member has a role to play in developing and 

sustaining a level of collective efficacy. 

Collective efficacy can be a complicated indicator to measure, but there are also many 

aspects to individual self-efficacy. Individuals who persist despite disappointment exhibit self-

efficacy (Bandura, 1989). Self-efficacy is based upon the skills a person has and their belief that 

they can be successful (Bandura, 1977). There can be a wealth of insight in learning more about 

NBRS: Exemplary Achievement Gap-Closing Schools by applying the study of Schrik and 

Wasonga (2019) while using the seminal research of Bandura (1977, 1989, 1997, 2001) 

addressing self-efficacy. School principals have increased responsibilities, and the importance of 

leadership can relate to the self-efficacy sustained by the principal (Schrik & Wasonga, 2019). It 

was found in the quantitative study including 250 principals that those leaders with more 

advanced degrees had higher levels of self-efficacy; however, student achievement aligned with 
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the goals setting and self-efficacy of the principal (Schrik & Wasonga, 2019). Accessing library 

materials and engaging in areas such as makerspaces can provide additional social learning 

opportunities for all learners (Dukper et al., 2018; Li, 2021; Merga, 2020a). 

The theory of self-efficacy (Bandura, 1977) was applied to research questions and 

observations reflective notes from site visits. Data was analyzed to find patterns and themes of 

self-efficacy displayed in participants from the case study. The data helped to illustrate if there 

was a connection between self-efficacy levels and schools that have earned the NBRS distinction 

for closing the achievement gap. Other educators can consider implications of self-efficacy in the 

case study to support continual growth and improvement throughout the school community. 

Related Literature 

 

The dominant topics of efficacy, student achievement, and library resources were 

presented throughout the related literature. Each topic was further analyzed to provide insight 

into the impact correlated to school library programs. Areas included librarian job requirements, 

library instructional intervention, collaboration, perceptions of school library programs, 

academics including reading and research skills, NBRS, staffing, funding, and support of school 

library programs.  

Factors Concerning Efficacy  

Many factors impact academic performance, but further research about the impact of 

school climate is needed (Berkowitz et al., 2017). Thompson et al. (2021) found in their 

quantitative study that the efficacy levels of school librarians can impact the reading score of 

students with a positive but weak relationship. Bandura (1977) found in studies that success 

positively impacts self-efficacy, demonstrating that the importance of belief in ability plays a 

role in reaching academic goals.  
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Social-cognitive theories, connected to self-efficacy, are linked to academic leadership 

(Ford et al., 2020; Thompson, 2021), impacting the overall school culture. The habit of reading 

books supports both educational and social development for students so that they continue to 

advance and will be less likely to become in the group of illiterate adults (Dukper et al., 2018). In 

addition, social interactions in book clubs (Visone, 2018) or serving on literacy task forces 

(Sutton, 2019) and technology committees (Craver, 2019) may support additional growth. 

Considering the types of book clubs available for students could identify ways that gender 

achievement gaps are addressed (Nichols-Besel et al., 2018), including the use of mixed-gender 

and genre-based book clubs. The time for students to participate in a book program could be 

before school, during lunch, after school, or in a partnership with a public library (Nichols-Besel 

et al., 2018) 

Creating relationships with teachers, particularly first-year teachers, in the building is a 

best practice in school librarianship (Brown, 2020; Soulen, 2020; Soulen & Wine, 2018). A 

study from Soulen (2020), including 26 new teachers in one school district, identified that first-

year teachers could choose to have a librarian mentor, and this option was vital to growth as 

numerous teachers leave the profession in three years, further supporting that librarian 

mentorships with teachers are beneficial (Ranellucci et al., 2020). According to AASL, librarians 

facilitate faculty training and can bolster the resiliency of teachers (Soulen & Wine, 2018). 

Collaboration can present more control in lesson planning and implementation, supporting 

criteria for resilience in personal efficacy (Bandura, 1997) that would support numerous learners. 

While full-time teachers are no longer pre-service learners, a detailed study by Ranellucci et al. 

(2020) identifies lower levels of technology acceptance among teachers entering the field. The 

American Association (2021) annually sponsors the best technology tools for education that 
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librarians use and can highlight in the mentorship process. Collaborative relationships can not 

only enhance levels of resistance but also provide additional efficacy to educators, which will, in 

turn, best serve the students and the entire school community, allowing educators to feel less 

isolated (Visone, 2018). Looking at the schedules of librarians can aid in identifying common 

planning times, professional learning communities offered, and the flexibility of the schedule to 

determine the feasibility of collaborative lessons. In a study that included 109 teachers, the most 

significant barrier to collaboration with the school librarian was the resource of time (Crary, 

2019). According to Visone (2018), collaboration benefits students with better learning 

experiences, and complex aspects become more manageable for educators working together 

(2022). At the same time, a barrier to building collaborative partnerships is when teachers 

believe their weaknesses in the craft of education will be exposed while collaborating with the 

librarian (Craver, 2019) or if colleagues fail to value the skills of school librarians (Fitzgerald, 

2022) highlighting the importance of collective efficacy in school culture. 

Academic Intervention  

The use of after-school programs, student mentoring, computer-assisted instruction, 

content changes, incentives, increased resources, psychological interventions, small-group 

instruction, and summer reading programs are possible educational interventions (Dietrichson et 

al., 2017). Different interventions can be applied to schools, and providing the school community 

with a certified school librarian and an open school library can be the most beneficial 

intervention (Dukper et al., 2018). School librarians and library programs also provide students 

with individualized learning experiences when appropriate (Ahlfeld, 2019b; Merga, 2020a) and 

serve as a vital learning resource (Pasini, 2018; Soulen & Wine, 2018). Even though not all 

instructional leaders may be familiar with the history of collaboration between librarians and 
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teachers, the history is outlined by Montiel-Overall (2005). Golden (2020) acknowledges the 

evolution of the school librarian recently to include providing instruction; however, Burns (2020) 

reflects that school librarians were also to serve as the role of teachers in the 1960 AASL 

standards.  

A computer-assisted instruction tool available for implementation is Accelerated Reader 

(AR) and STAR Reading Level Placement tests from Renaissance Place (Bloomer, 2020). Large 

volumes of student information regarding the impact of STAR Accelerated Reader data from 

852,295 students from 3,243 schools in the United Kingdom identified that higher 

implementation fidelity (IF) with the program was a direct correlation to higher 

academic attainment (Topping, 2018). Socioeconomic status was not a driving factor, as IF was 

higher in elementary than secondary levels (Topping, 2018). While IF was not measured, the 

summer program Big Lift in California, which positions librarians as coaches throughout the 

school system, found that the measurement of success with an AR data pre- and post-data 

assessment found data increased by one to one and a half over the summer when most students 

attribute three to three and a half months lost during the summer vacation (Pasini, 2018). 

Measuring IF can be difficult because of the time and money needed to conduct this level 

(Topping, 2018). The average percentage correct (APC) was higher when students had more 

engaged reading time (ERT) (Topping, 2018). Adaptive testing in STAR is noted to lower 

student stress and exam time (Topping, 2018). Bloomer (2020) reflects that while librarians run 

the program, analyze data, and organize the books with quiz information, classroom teachers can 

change the program's rules and alter the program’s fidelity. In Alley’s (2018) study, a student 

expressed that reading for AR will help earn a good grade and understood the essential life-long 

role of reading; however, freedom to borrow books was restricted. The inability of students to 
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borrow books of choice contradicts the American Library Association (2004) Freedom to Read 

statement.  

Although AR can be used in many school buildings, ideas of Free Voluntary Reading 

(Patrick, 2019), Reading Adventures (Pace, 2020), and Silent Independent Reading (Erbeli & 

Rice, 2021) can be applied. Patrick (2019) recounts the damage that AR had to the joy of 

reading. To offset this, the use of Krashen’s Free and Voluntary Reading (FVR) was applied in 

Patrick’s (2019) case study. Krashen (2011) has dedicated research regarding students and 

reading; findings regarding free voluntary reading can be used for recreational reading. A goal is 

to make reading enjoyable, and a strength of FVR was the low cost to implement the program 

and students finding the program friendly (Patrick, 2019). Another option is the Reading 

Adventures, which provides students with a bag including reading, projects, and rubrics (Pace, 

2020). While not linked to AR, the program's success is noted with a .4 grade level improvement 

from students in the AR program (Pace, 2020). Silent Independent Reading results were 

analyzed over 20 years, but an evident influence of success could not be verified (Erbeli & Rice, 

2021). Effective librarians host reading incentives (Lance & Kachel, 2018); however, the 

program could be designed in many different ways. The wide variety of holdings in the library 

collection supports student choice in reading (M. Lewis, 2020). Librarians hold a pivotal role in 

making students more engaged in reading as these skills are linked to greater student 

achievement (Merga & Ferguson, 2021; Merga et al., 2021). 

 Kammer et al. (2021) conducted a study of collaborations between librarians and 

teachers, demonstrating the importance of the teacher, principals, and district administrator to 

understand the educational role of school librarians to have the needed flexibility to collaborate 

and enhance student instruction. This flexibility was also found to be an asset in collaboration 
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between school librarians and building librarians (Kammer & Moreland, 2020). Findings from 

Scholastic (2016) and Robertson (2019) include the importance of a flexible library schedule so 

that the community has more access to library materials and collaborative learning opportunities 

with the librarians. A certified school librarian has the professional training to create learning 

opportunities for the school community when the schedule is conducive to instructional offerings 

(Robertson, 2019). In addition, the frequency of student visits to the library, the quantity of 

materials borrowed, and the flexibility of the library schedule are additional indicators impacting 

student achievement (Lance & Kachel, 2018; Merga et al., 2021). 

 Dipetso and Moahi (2019) elaborate upon the necessity of students to be information 

literate regardless of their grade level or future goals and that the work of school librarians to 

facilitate collaboration between all disciplines to support the development of information 

literacy skills is essential. The studies of a secondary high school in Gaborone, Botswana found 

that students were often overwhelmed and confused in the research process, necessitating 

librarians collaborating more frequently with all teachers (Dipetso & Moahi, 2019). This 

supports the findings from Scholastic (2016) that students lack skills to locate and evaluate 

information without proper information literacy instruction found in library programs. In 

collaboration, the school librarian can provide supporting materials, and facilitate research and 

the discussion of primary sources (Arredondo, 2021), further enhancing students’ information 

literacy skills. The importance of well-designed and purposeful collaboration is supported by 

the concept that too many details could become distracting (Kalyuga et al., 1998). School 

librarians that reach out to collaborate with their colleagues positively impact academic 

achievement (Scholastic, 2016) and provide growth in the research skills of students (Crary, 

2019). Superintendent Arredondo (2021) recounts that English language arts teachers and 
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school librarians need diverse and relevant reading materials for students. Their collaboration 

with administration results in higher student reading interest. At the same time, reading 

proficiencies earned in their grade correlate with long-term success (Pasini, 2018), 

compounding the challenge for all education stakeholders to improve student achievement gaps. 

 Golden (2020) found that the teacher viewpoint of school library perception was not 

correlated between teachers’ gender or level of experience. Library anxiety has been found at a 

college level in students, and Golden (2020) asserts that if teachers are reluctant to go to the 

library, this impacts their students negatively. Building a strong relationship between teachers 

and librarians can make improvements and ensure that scheduling options are fluid, and the 

library is used for positive events and never adverse events, such as detention (Burns, 2020). As 

the librarian and classroom teacher are seen collaborating with the lessons, students can also 

experience less library anxiety (Stephens, 2021). Consequently, school librarians can be 

negatively impacted when not accurately perceived by their peers (Elkins, 2018). An ongoing 

positive collaborative relationship with both principal and teachers can help to support 

teamwork (Burns, 2020).  

 Interventions with library programs can be instrumental in addressing the summer slide, 

where some students can drop several months of academic achievement if reading does not 

occur over the summer vacation (Calvert, 2019). Programs such as the summer reading 

bookmobile led by the school librarian can build further relationships with the school workers, 

students, and community (Calvert, 2019). School librarians often take the initiative in creating 

summer reading lists to support active reading throughout the summer vacation, according to 

Capotosto (2021), and this activity can increase collaboration between the librarian and 

teachers. Building collaboration between the school librarian and public library can benefit the 
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involvement in summer reading programs and library card drives, giving students access to a 

broader variety of resources (Kammer & Moreland, 2020). Different levels of engagement from 

librarians and teachers can support various academic interventions for students to advance their 

skills.  

Perceptions of School Librarians and School Library Programs 

 Perceptions of school librarians and school library programs can vary among individuals 

and information gained from students can provide great insight. Because school library staffing 

is inconsistent across the United States (Loh, Sundaray, et al., 2021), this can result in school 

librarians being perceived as undervalued in the school ecosystem. In a study of 30 schools in 

Australia, numerous librarians noted that the most significant barrier was that staff did not value 

the librarian's collaborative efforts, compounded with the notion that teachers found their 

curriculum too filled for any additional collaboration (Merga, 2020a). In a study of secondary 

teachers located in South Africa, Durodolu (2018) found that educators often forgot about the 

potential of collaborations with school librarians or to have students use library electronic 

resources, leading to a suggestion for schools to have a collaboration policy and expectation to 

further strengthen student information literacy skills. Also, in Australia, Merga and Mason 

(2019) have researched the importance of a reading culture established and nurtured by the 

school librarian.  

 Principals have many responsibilities as instructional leaders and often fail to realize that 

school librarians are expertly situated to provide professional development (Cellucci & Harland, 

2022; M. Lewis, 2020; M. A. Lewis, 2019). Baker et al. (2020) conducted research to ascertain 

the perspective of principals concerning collaborative relationships between librarians and 

teachers with the support of research that historically, principals have not been trained or are 
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unaware of the advantages of having a certified school librarian among their staff and based on 

their prior experiences 61% of schools in the US lack a full-time certified librarian and 9% of 

students do not even have access to a school library (Ahlfeld, 2019b). From 275 educational 

principals in Texas, key findings included that 37% of principals included librarians on 

leadership teams, and 28% viewed librarians as expert teachers (Baker et al., 2020). The lack of 

awareness of the leadership abilities of librarians from administrators can relate to fewer 

leadership team possibilities for school librarians (Cellucci & Harland, 2022; M. Lewis, 2020). 

Torres (2022) asserts that the lack of understanding a principal may have about the skills of 

librarians can lead to the assignment of non-instructional roles that do not match the expertise of 

librarians. As teachers and principals can insufficiently understand the role of the school 

librarian, collaborating can help form the view paired with communication with the principal 

about the collaborations and outcomes (Kammer et al., 2021). 

 For stakeholders to value the school librarian and library program, Burns (2018) 

identified advice in their study that libraries hold a clear vision. Building relationships with 

stakeholders offers additional insight into the evolution of librarianship, and librarians must take 

the lead in providing professional development, highlighting new technology and creative library 

programs demonstrating the positive impact on academic achievement (Burns, 2018). Forty-five 

schools in Singapore took part in a study that found that 20.6% of school leaders and 24.3% of 

teachers never visited the school library, failing to realize the possibility of enhancing the 

curriculum with collaboration (Loh, Sundaray, et al., 2021). The importance of vision (Burns, 

2018) and the lack of visits from educators to the library (Loh, Sundaray, et al., 2021) 

demonstrate the importance of the librarian in building relationships, inviting the community to 

the library, and learning more about the impact from the library programs on student 



42 
 

 
 

achievement success. Administration can have a significant impact on school library programs; a 

study based in Nigeria, including 50 librarians, 100 teachers, 50 principals, and 150 parents, 

found that the principal influences both the library program and policies and evidence is 

prominent about the role librarians have to impact student achievement (Agundu et al., 2021). 

School Librarian Requirements 

 The role of school librarians can vary, as noted in Merga’s (2020b) study of 40 school 

library job descriptions and that too many work responsibilities can hinder librarians from 

reaching the highest academic impact for students. Elkins (2018) reviewed job descriptions of 

school librarians, and of 67 districts, 57 had specific school librarian job descriptions, whereas 

91% included the librarians as the roles from the publication Empowering Learners to include 

instructional partner and only 50% of the job descriptions approaching the role of leader in 

Florida. Whitton (2019) studied 65 online job postings for public school librarians that 

represented 33 of the United States, and 75% of the postings did not include the leader role, 

indicating that leadership is not openly embraced. The Future Ready Librarian Framework 

attempted to establish a uniform description for the school librarian position (Miller & Bass, 

2019), but this has not come to fruition. School librarians positively impact students worldwide 

(Merga, 2020b) but can be negatively affected by a lack of staffing, hours open, and funding 

levels. The teacher shortage has led to lessening credentials to fill gaps and can also contribute to 

stakeholders misunderstanding school library certification (Torres, 2022). All 40 descriptions in 

Merga’s (2020b) study of school library job descriptions include teaching, and at least 30 of the 

40 applications had collaboration, collection building, literacy education, support to staff and 

students, library environment, communication, administration, events, and displays. Proper 

communication regarding library displays can occur when the librarian creates school 
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announcements and emails or shares them during lunch (Horan, 2019). The librarian has a role in 

supporting academic achievement so that all members of the educational ecosystem can work 

towards short and long-term learning goals (Muhammad & Aziz, 2019). Kachel (2021) asserts 

that districts serving more Hispanic and English language learners (ELL) students were less 

likely to staff school librarians. 

Failure to actualize the educative capacity of school librarians by fellow teachers, 

education leaders, and community members can be a huge barrier that also results in a lack of 

staffing and budgetary means (Lance & Callison, 2005; Merga, 2020a, 2020b; McPherson, 

2020). According to the NCES statistics from 2005-2012, the staffing decline in school librarians 

was more significant than in all other teaching professions (Craver, 2019). Kachel and Lance 

(2021) found a positive relationship between library staffing and those states that made library 

staffing both mandatory and enforceable; however, these traits apply to just ten states and the 

District of Columbia, with thirteen states having a full-time state employee solely in charge of 

school library programs yielding educational inequities throughout the nation. The disparity is 

evident in California as the state does not mandate library staffing or funding and has a ratio of 

one librarian to 7,187 students, according to the California State Auditor report of 2016 

conveyed by M. A. Lewis (2019) and that principals lacked the knowledge to find value in 

school library programs. As many principals and school administrators in California do not 

collaborate with school librarians, it becomes harder for the leaders to have the experience to 

advocate for the library positions (Ahlfeld, 2019b). Staffing of libraries in Michigan presents 

92% of students lacking a full-time librarian (Ahlfeld, 2019b), demonstrating that staffing is low 

in multiple states. 
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It was reported that a new principal was advised to cut the position of the school librarian 

to help balance the budget when serving the Houston Independent School District (Hand, 2018); 

however, advocates from Students Need Libraries collaborated with the community to show the 

benefits of school librarians and school libraries. Also, Whitton (2019) asserts that school 

libraries frequently face cuts due to budget limitations. Not all schools lack funding for libraries. 

In Virginia, most public schools have a full-time school library supervisor, and the state 

department of education standards of quality indicates one full-time librarian per 300 students 

and two full-time librarians after 1,000 students in a secondary level building (Burns, 2020). 

From research, M. A. Lewis (2019) identified that administrators believed the librarian’s role has 

changed, but many did not find this perspective to expand beyond a resource that provides a 

place to offer books. According to the study, including 290 school districts from 40 states and the 

District of Columbia, there was a lack of supervisors with library experience overseeing school 

library programs (Weeks et al., 2017). The importance of collaboration and support was evident 

when Lance (Lance & Callison, 2005) addressed an audience with educational stakeholders and 

claimed that the support for collaboration between librarians and teachers was more important 

than all of the funding materials.  

Student Academic Achievement 

Lo et al. (2018) assert that school librarians' work, collaboration, lesson planning, library 

collections management, and other aspects positively impact the students and school community. 

A study of six junior high schools in Ghana, where half of the schools had school libraries, and 

half did not, found a significant positive difference in the academic success earned by students 

who had a school library program (Dukper et al., 2018). The interactions with the librarian and 
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the collection available to students impact a school culture to support learning and achievement 

(Bayar & Karaduman, 2021; Durodolu, 2018). 

 Motivation toward reading is paramount, as Toste et al. (2020) indicate that motivation 

declines as students advance in grade level; however, readers do not automatically have lower 

motivation due to lacking reading skills. Lance and Hofschire summarize numerous studies 

with a conclusion that communities with a qualified school librarian and library program have 

students more successful on reading assessments and do not change despite the poverty or 

wealth of an area (Thompson et al., 2021). Students were also found to develop more 

independence and responsible learning due to access to library resources (Dukper et al., 2018). 

By applying motivation, reading goals can be set to support personal success according to goal 

theory (Bandura, 1997). The collaborative lessons with librarians facilitate reading engagement 

while noting that reading might look unassuming, but it is an active learning process (Merga, 

2020a) while bolstering motivation levels. 

 News literacy skills for students have been found to have room for growth (Farmer, 

2019) that can impact academic achievement and future goals. Librarians can collaborate with 

teachers to address various print, video, and images for literacy skills (Farmer, 2019) so that 

students gain more vital evaluation skills. Evaluation of information will support the essential 

skills of academic achievement in inquiry (Lance & Maniotes, 2020). Inquiry skills allow for 

self-directed choices so students can elect their own project-based learning or personalized 

learning experience in collaborative lessons with teachers and the librarian (Berg et al., 2019). 

This collaborative focus on inquiry will support all students in reaching further depths of 

knowledge and academics as the librarian is to reach all students (Lance & Maniotes, 2020). 
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The application of e-learning environments cannot be overlooked (Blessinger & 

Comeaux, 2020), as students need to be prepared to research current and future situations. The 

utilization of mobile technology continues to evolve and impact student research skills (Bowler 

et al., 2018). Standards from the American Association of School Librarians (AASL) postulate 

that high-quality print and digital resources will support the entire learning community in 

continuing to read and research (Dawkins & Gavigan, 2019).  

Library Educational Resources  

 The school library consists of many components such as teaching spaces, books, digital 

resources, audio materials, makerspace items, and displays, many of which are considered job 

responsibilities of librarians (Merga, 2020b). Having a detailed collection development policy 

aids the librarian in serving the school while offering a resource for community members to 

consult (Dawkins & Eidson, 2021), affording a more explicit role of the library program. The 

American Association of School Librarians (2018) Standards and Future Ready Librarians 

Framework (Robertson, 2019) need to be considered with each resource that can be used to 

support collaboration. All reading materials used for student self-selection of reading support the 

growth of reading skills (Gruer & Perry, 2020). Reading materials can be used for regional state 

reading competitions organized and hosted by school librarians (Calzada, 2019). Suppose 

administrators need further evidence of the value of collaboration. In that case, these activities 

for students with the librarians and teachers will allow the best use of the resources (Kachel, 

2019) while supporting depth of knowledge and use of educational resources. Examples of 

librarians leading Breakout Edu technology events, digital scavenger hunts for students, and 

students creating portfolios to demonstrate the information and learning they create are ways that 

librarians can show the strength of the library collection (Calzada, 2019). 
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 Historically, library educational resources have been contested with technological 

advances, as outlined in the debate on library materials (Wiegand, 2021). The role of 

makerspaces in libraries has been a prevailing topic in library research with various professional 

viewpoints that can alter collection development policies. If schools do not have makerspace 

materials, this could be improved by working with local public libraries that have this type of 

material (Yuen & Liew, 2022). Further, school librarians can learn from their public libraries 

through collaborative relationships as the public library has a long history of serving as a crucial 

community space (Dickey, 2023). Funding and academic measurements can inhibit the success 

of a library makerspace, which were explored in the case qualitative study of the dissertation. 

Makerspaces are ideal for school libraries, given the AASL standards (Woods & Hsu, 2020), and 

student maker projects can also be displayed in the library (Merga, 2021). 

Collection Development Policy 

 The content available in school libraries is guided by the collection development policies 

of the school district and should also contain the mission of the library program in a format that 

is available for stakeholders to read (Craver, 2019; Dawkins & Eidson, 2021). Dawkins and 

Eidson analyzed 80 different district policies on school library selection and found that policies 

need to be current for librarians to build the collection and that there is room for improvement in 

policies. According to Agundu et al. (2021), the library policy must be written according to 

district goals and revisited frequently. While collection development policies include selection 

and reconsideration plans, the policies inform the librarian on the priorities for the collection as 

there is limited space in the physical school library (Ahlfeld, 2019a; Dawkins & Eidson, 2021). 

The usage of the library collection also needs to be transparent to determine access to materials 

outside of school. Makerspace items such as robots and Playaway audiobooks far exceed the 
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average print children’s book price of $18.00 for a school library book (School Library Journal 

Staff, 2022). Makerspaces have faced limitations due to socioeconomic and geographic 

constraints; thus, school libraries with policy statements can best address the inequity and offer 

appropriate materials in the collections (Mersand, 2021). Dawkins and Eidson determined in 

their study that only 22 policies were updated within a decade, which does not help the growth of 

curriculum, research, or recreational reading materials. Library collections must reach the 

curriculum goals and provide all community members with diverse options (Jorgenson & 

Burress, 2020). Plans for library collections should include resources for future students who 

might need additional assistive library technology (Agee, 2019). 

 Collection development policies also consider the ALA Code of Ethics, which originated 

in 1939, and the Core Values of Librarians were first released in 2004 (Oltmann, 2018). Both 

professional documents embrace the importance of library collections to support diversity, life-

long learning, and democracy (Oltmann, 2018). Library collections must also match the 

instructional needs of the community as the AASL National School Library Standards for 

Learners focus on the domains think, create, share, and grow (Deskins, 2020; Kerby, 2019; 

Moreillon, 2018). Library collections should also reflect current topics and community student 

preferences (Loh, Hamarian, et al., 2021). Access to a high-quality library collection can afford 

students a safe place filled with fiction novels to support pleasure reading while developing 

apathy and books to help students address problems with bibliotherapeutic reading (Merga, 

2020b). Johnson (2019) concludes that reading fiction can increase awareness and compassion 

exhibited by students, and Fitzgerald (2022) indicates that reading fiction supports students in 

further developing empathy. The scholarship and work of Bishop (1990) are considered 

revolutionary in supporting the creation of diverse collections for readers (McNair & Edwards, 
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2021; O’Donnell, 2019; Trudeau, 2023). Increased academic gains from students have been 

found to improve as students read more (Fitzgerald, 2022). At the same time, the library 

collection must support the entire school curriculum; therefore, the collaboration between the 

librarian and teachers will ensure the collection matches the student's learning needs (Deskins, 

2020).  

 Collection development supports the curriculum and includes policies that can restrict or 

allow flexibility. Collection development policies can also include how students address late, 

lost, or damaged library materials, and Johnson (2019) urges flexibility in this regard. Instead of 

having a financial obligation for lost materials, students could work off the cost by helping in the 

library (Johnson, 2019). Kunkel (2020) advocates that imposing fines for lost materials could 

lead to inequity for students. Policies such as book checkout limitations, penalties for late books, 

and selecting books only at a reading level diminish student equity in collection development 

policies (Pentland, 2019). Ways to include improving the collection development are to provide 

students unlimited access to books and having additional professional library staff to help 

librarians shelve books, include money in the library budget for new materials and replacement 

library books to avoid fines and repayment from students, and support self-selection of library 

materials (Pentland, 2019). Collection development policies have severe implications concerning 

student equity (Johnson, 2019; Pentland, 2019). 

Cataloging and Classification of Materials  

Providing an organized and logical way to locate materials relates to cataloging and 

classification of materials, and the two predominant styles in United States libraries are the 

Library of Congress for more extensive libraries and Dewey Decimal Classification (DDC) for 

smaller public libraries and school libraries (Clarke, 2021). Looking at a broader perspective, the 
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DDC is used the most in libraries worldwide and is presently in the 23 edition (Clarke, 2021). 

Nonfiction topics are arranged by discipline (Moeller & Becnel, 2019). Cataloging and 

organization is an essential aspect of coursework in the education of school librarians (Engelson, 

2019), and these skills shape the collection for the school community (Moeller & Becnel, 2019). 

Another type of growing organization is known as reader-interest classifications, which 

began in 1936, became popular in the 1970s, and lost acclaim in the 1980s and 1990s (Clarke, 

2021). Bookstores are frequently arranged in a reader-interest classification fashion, and this can 

help patrons find items faster and associates stock the shelves more quickly (Clarke, 2021). In a 

study of seven school librarians, Moeller and Becnel (2019) identified that students found books 

faster with genrefication, a type of reader-interest classification with fiction arranged by topic 

such as historical or sport fiction, and is also a student-centered approach. AASL (2021) holds a 

position statement regarding labeling, which instructs librarians to have a classification system 

that is taught and instructs students on different classification systems so they can effectively use 

other libraries in the future; however, one system of use is not identified. Librarians are 

cautioned that personal bias must be considered if the library is generified, and that classification 

or labels do not reflect subjective judgements (Lechtenberg et al., 2021). While no standard 

genres have been established for cataloging, genrefying with clear signage of fiction books has 

been selected in numerous schools for fiction collections so that the books are not simply 

arranged by author last names, as the books would be found by subject and then alphabetically 

by the last name of authors (Moeller & Becnel, 2019; Sultanik, 2020). Recent commercialization 

to streamline is exhibited in Genre Solutions from the vendor Follett to assist in the transition 

that school libraries may take from DDC to genrefication as librarians could sacrifice 

collaboration time with teachers to put this system into place (Witteveen, 2019). 
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Genrefication can help to build student and teacher self-efficacy in locating library 

materials (Sultanik, 2020). A challenge to books arranged in DDC is that it can lead to an 

overabundance of options for learners, causing confusion and additional time for book selection, 

while genrefication can address these challenges, build confidence in students, and increase their 

likelihood to help classmates (Sultanik, 2020). Sultanik found that book selection decreased from 

an average of three minutes to five minutes and 30 seconds for book selection using a 

combination of instruction and genrefication to catalog materials. Witteveen (2019) shared 

examples of students becoming more independent in locating library books and borrowing more 

books due to genrefication. 

Database Collection  

 Databases in the library’s digital collection provide students with a wealth of verified 

information to support both the research topics and individual interests of students (Ivory & 

Viens, 2019). Ivory and Viens detail that many databases are available, and highlight the 

companies EBSCOhost, Gale, JSTOR, Lexis Nexis, and ProQuest in elementary and secondary 

schooling, considering the curriculum, standards, resources, and strengths. Providing teachers 

with database training is another priority for librarians as educational leaders (Fitzgerald, 2021). 

Awareness of the databases available at the local public library should influence the database 

decisions in collection development for the school so that they do not overlap (Ivory & Viens, 

2019; Moreland & Kammer, 2020). Both school and public librarians aim to help their patrons 

develop information literacy skills (Nzomo & Fehrmann, 2020) supported by database 

instruction. This shared mission can also allow for additional collaboration between the school 

and public librarian to meet the needs of the student and can also encourage public library card 
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sign-ups (Ivory & Viens, 2019), as many public library databases are accessed using library card 

credentials.  

 Using databases in student research allows students to skim materials, apply Boolean 

logic, and develop organizational skills while becoming more confident in their research abilities 

(Ivory & Viens, 2019). These types of skills support inquiry-based and critical thinking skills 

that students need now and, in the future, while allowing additional technology integration into 

student learning and collaborations (Fitzgerald, 2021). Establishing inquiry learning can be 

challenging; Stripling (2020) asserts that partnership between the school librarian and teacher 

will be beneficial in strengthening inquiry learning and preparing learners to succeed in a society 

that demands these skills (Nzomo & Fehrmann, 2020). 

 Inquiry learning is a lifelong skill and one that is often found to be lacking in college 

first-year students (Pashkova-Balkenhol et al., 2019; Valenza et al., 2022). Continuous 

collaboration between high school librarians and college librarians can help students, and it is 

suggested to prepare students with skills to apply numerous citation styles with research 

(Pashkova-Balkenhol et al., 2019; Valenza et al., 2022). In a study of first-year college students 

in New Jersey representing six institutions, Valenza et al. (2022) correlated that students who did 

not have high school librarians had lower levels of information literacy and were not as prepared 

for college. EBSCOhost, JSTOR, and ProQuest were among the favorite research databases used 

in high school where students were identified as novices in research, yet students who did not 

have the experience struggled with research skills or identifying peer-reviewed literature 

(Valenza et al., 2022). The instruction from librarians regarding databases supports the 

development of information literacy skills (Pashkova-Balkenhol et al., 2019; Valenza et al., 

2022). 
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E-book Offerings  

 Dawkins and Gavigan (2019) conducted a mixed method study to develop a clear picture 

of e-book collections used in eight schools in the southeastern United States to find that 

promotion and collaboration between librarians and teachers can positively impact the usage of 

library materials. Simply offering e-books to schools will not assure usage (Fry, 2018), just as 

providing electronic library resources for students was not the only factor. Librarians need to 

instruct students on how to use e-books regardless of students being “digital natives” (Prensky, 

2012) since information literacy skills are not mastered (Loh, Hamarian, et al., 2021). According 

to Rutherford et al. (2018), Prensky’s concept of “digital native” has had an impact on 

educators' perception of e-book usage as teens are not “digital immigrants.” Furthermore, 

Owate et al. (2017) found from their study in Nigeria that accessibility and human resources 

needed to teach students how to use the resources were equally as important. Providing e-books 

addresses access goals beyond the school day and extends offerings for breaks and summer 

vacation, further supporting AASL standard IV.C.3 (Ahlfeld, 2019a), representing curating 

skills (AASL, 2018). 

Baron (2017) poses that the ease of either print or digital versions for students can be a 

deciding factor while addressing that digital reading can be negatively impacted by multitasking. 

Students need a break from technology to read print materials, and libraries should offer both 

formats, as Loh and Sun (2019) suggested. Singer and Alexander (2017) record the increase in 

paperless classrooms; attitudes and perceptions can influence reading preferences. According to 

a survey administered by Scholastic, 65% of school-age students would prefer to read print 

books all the time (Stoltzfus, 2016). Gaining further insight into student attitudes and perceptions 

can enable school librarians and educators to meet the needs of their students. 
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Makerspace Collections 

 There has been a noted growth in public school librarians having makerspaces, including 

materials to support higher-level learning taxonomies and critical thinking skills (Blakemore, 

2018). Collaboration between librarians and teachers in STEM areas can improve because of 

makerspace collection to support content, career, and future-readiness (Woods & Hsu, 2020). 

School libraries’ design to be flexible and open to all students provides equitable access to the 

materials regardless of the course enrollment of students (Mann, 2018). Phillips et al. (2019) 

document a growth of passive library activities that could be part of makerspaces or 

independent of the area, including video areas, puzzle stations, and access to building materials 

such as Legos or K’Nex. Makerspaces could have a featured weekly activity, such as the Maker 

Monday program Brown (2020) runs in the school library to provide students with positive 

interactions and engagement with cross-curricular connections. Furthermore, library art stations 

such as crotchet and knitting locations have been identified to develop student skills further 

(Fontichiaro, 2018). To improve the selection of materials at the school library, librarians can 

observe the makerspaces at their local public library for ideas (Kammer & Moreland, 2020). 

Lamb (2020) asserts that makerspaces have been prevalent in school libraries. Yet, 

Mersand (2021) found scholarly research on school library makerspaces to be lacking, even 

though the programs can add relevancy to learning for students. While makerspaces can be 

found in public and college libraries, the attitude of the school librarian toward designing this 

collection can be a deciding factor (Moorefield-Lang & Dubnjakovic, 2020). An additional 

challenge to implementing makerspaces in the school library is the lack of measuring the 

success of such a space on standardized tests (Mersand, 2021). Consequently, Robertson (2019) 

upholds that implementing makerspaces addressed eight of the 10 strategies in the Future Ready 
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Librarians Framework at AASL standards. Makerspaces likewise support the goal of having 

students take ownership of their learning and curating aspects of the AASL standards (Ahlfeld, 

2019a), while also allowing students to tinker and safely experience failure and build deep 

thinking skills (Mann, 2018). Unstructured school library availability supports connected 

learning that could take place during lunch, before school, or after school hours to facilitate 

AASL’s standards while offering both formal and informal opportunities (Phillips et al., 2019) 

and creating a welcoming environment (Gabaldón, 2020). Another criterion to consider is the 

Next Generation Science Standards, which apply aspects of computational thinking in 

formative assessments (Hadad et al., 2020). Lee et al. (2021) illustrates the natural connection 

between AASL standards and the Google CS First curriculum to bolster computational thinking 

reinforced in library makerspace environments.  

 Literacy skills are united with instruction and have success with the Novel Engineering 

Program and the use of coding software to support problem identification in fables (Blakemore, 

2018). Li (2021) investigated makerspace usage in both a middle school and a public library in 

a qualitative study, and identified that the learners embraced the social aspect of learning and 

tinkering. Providing low and high-tech materials for students in the library makerspace also 

promotes resource equity (Woods & Hsu, 2020). Dukper et al. (2018) discussed that libraries 

are also a hub of learning that necessitate open access, supporting Li’s finding that social 

learning is essential in library makerspace. The availability of a recording studio in the 

makerspace can be invaluable, as Hinton (2020) recounts students crafting and creating rap 

together, connecting to writing skills and intellectual integrity with properly citing works. Lamb 

(2020) envisions a station-based design in school libraries, including a listening lounge, a 

biography booth, and outdoor spaces. The student engagement at the makerspace supports a 
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growth mindset where students acquire an attitude that they can achieve goals and create a 

project of their design (Brown, 2020).  

An additional barrier to makerspaces can be limited spaces in libraries (Merga, 2020b), 

which can hinder the possibility or growth of library makerspaces. While there is no 

standardized design for makerspaces, some libraries may have a particular area, shelf, or 

storage location for makerspace materials in the school library (Mann, 2018). Some libraries 

may have making kits, including a comb and pipe cleaners to create a loom, or tabletop board 

games that students can borrow from the library collection (Lee et al., 2021). Not only can the 

available space provide a barrier, but it can also lead to access issues for students with 

disabilities if universal design principles are not present in the layout or if wheelchair height to 

access materials is not considered (Moorefield-Lang & Dubnjakovic, 2020). The STEAM 

program in The Big Lift program in California relied on the partnership with public librarians 

and the school system, illustrating the importance of makerspace in the library and education 

ecosystem (Pasini, 2018). 

Professional Development 

 Library esteem is improved with relationship building (Merga et al., 2021), which can be 

enhanced as librarians lead professional development sessions for teachers. According to Berg et 

al. (2019), school librarians are best situated for creating and implementing professional 

development as school leaders and their experiences with project-based learning. Support from 

school administrators can foster an environment of increased collaboration between teachers and 

librarians that includes a discussion of planning, material sharing, and professional development 

led by librarians (Merga et al., 2021). With advances in instructional technology, Craver (2019) 

maintains that the combination of leadership skills and the flexible schedule that most school 
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librarians have allows for librarians to collaborate directly with teachers and provide district 

training to help them incorporate new tools such as augmented reality, virtual reality, artificial 

intelligence, and mobile learning, applying best practices while ensuring that students develop 

essential critical thinking skills. School librarians can lead district-comprehensive training, 

reinforcing school initiatives and highlighting the strengths of library materials and collaboration 

lessons aligning with AASL Standards from the Collaborate Share Foundation (Coleman, 2020).  

 Long-term professional development with school librarians serving as mentors for new 

teachers was found to add resilience to new teachers (Soulen, 2021). Barriers to reaching new 

teachers were faced when administrators altered the flexible schedule of school librarians and 

assigned non-instructional duties (Soulen, 2021). Support from the administration is 

indispensable to ensure proper mentorship is provided, and it is believed that the mentoring 

program will lead to additional collaborations between teachers and librarians (Soulen, 2021). At 

the same time, school librarians may need further training to lead professional development for 

their colleagues (Merga et al., 2021) and support from the administration (Berg et al., 2019) to 

embrace both structured and informal development sessions (Moreillon, 2018).  

Physical Library Design 

Willis et al. (2019) studied 44 students in seven schools with newly designed school 

libraries, finding that the school libraries supported the students' educational, social, and 

emotional needs. They found that regular classrooms lacked the space, materials, and social 

aspects placed in the school library espoused by the school librarians’ welcoming climates. 

School library book displays and promotions were present, and the digital screens for school 

events also created a more developed community (Willis et al., 2019). School libraries can 

become the heart of the school community (Miller & Bass, 2019; Trudeau, 2023), which also 
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impacts the library’s location in the school building. The design of college libraries can provide 

insight into school library designs as learning commons are frequently constructed in college 

libraries, which can include innovation labs, entrepreneurship hubs, event spaces, and 

makerspaces, sometimes called a “technology sandbox,” to make an exceptional learning 

destination for students (Jones & Grote, 2018). While some of these spaces might not yet be in a 

school library, the design of the school library supports collaboration (Stewart, 2018), and there 

is potential for college library designs that can be considered in school libraries.  

Morehart (2018, 2019, 2020, 2021) celebrates the construction and layout of libraries in 

American Libraries’ annual “Library Design Showcase.” In 2021, the John and Claudia Belk 

Upper School Learning Center in North Carolina was recognized for incorporating collaboration 

zones, archives, a recording studio, and a café in the design (Morehart, 2021). Other notable 

college and public libraries included skylights, virtual reality, makerspaces, outdoor gardens, 

sewing machines, and broadcast booths (Morehart, 2021). No school libraries were recognized in 

the 2020 design showcase; however, distinguished libraries included art galleries, murals, 

creation lofts, and community spaces (Morehart, 2020). Palo Alto High School library in 

California was recognized in 2019, highlighting study rooms, a productivity center, an archive, 

and a mezzanine level (Morehart, 2019). Other libraries featured that year included quiet reading 

rooms, an amphitheater, a reading terrace, and a tutoring area. North Stafford High School 

Library in Virginia was recognized in 2018 as the library included a makerspace, collaboration 

rooms, an immersive lab, and glass doors portraying historical figures selected by students 

(Morehart, 2018). Other libraries had green walls to create fresh air, 22 types of study areas, and 

cooking demonstration space (Morehart, 2018). The featured libraries from American Libraries 
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(Morehart 2018, 2019, 2020, 2021) frequently included areas that allow the community to work 

together in a spectacular setting. 

The importance of the design is that the learning areas can be flexible to support 

collaborative learning (Foote, 2019; Jones & Grote, 2018; Willis et al., 2019), which was also 

evident in the American Libraries design showcase (Morehart, 2018, 2019, 2020, 2021). Seating 

in the library provides comfort for learners of all sizes with upholstery and appealing colors or 

styles (Jones & Grote, 2018), while affording flexibility (Stewart, 2018; Willis et al., 2019). The 

age of the library and the square footage for each student should be considered (Foote, 2019) to 

ensure the space is impressive enough to sustain learning and be positioned with natural light 

(Stewart, 2018; Willis et al., 2019). The vast area also gives students more choices for seating 

and materials (Merga, 2021; Willis et al., 2019). When college students experience a less 

developed library program or a non-existent library in their previous school, this can lead to 

anxiety and uncertainty about using a library to support learning (Jones & Grote, 2018). 

Collaboration with the high school librarian and college librarian can also help introduce 

students to college libraries before their first day of college (Jones & Grote, 2018).  

Online Library Presence 

 The AASL standards indicate the importance of online library visibility, and Kachel 

(2020) assures that sharing library information online allows students and the entire school 

community access to the values and academic focus of their school library program. Library 

quality perceptions are gleaned from online views and resource access (Bowen, 2018). Million 

(2018) stresses the importance of website navigation as users will explore the site on different 

devices. Webpages must be accessible to all learners, and design elements can be reviewed at 

www.usability.gov to ensure equitable content access (Bowen, 2018). The library webpage can 
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include copious resources, and Tella’s (2022) study of college students in Nigeria indicated that 

the ability to locate information through library webpage navigation was most significant. 

Usability is also valuable in a school library as the library webpage affords students and the 

school community access at any hour to library resources and pathfinders, which can be equally 

if not more notable than the feel of the physical library space (Kachel, 2020). 

School librarians can have voluminous educational responsibilities; thus, Kachel (2020) 

suggests forming a design team and involving students and administrators in the library webpage 

process. Organizing a task force can allow authentic considerations toward the website to match 

the school community’s needs (Kous et al., 2020). New content for school library webpages is 

essential for users and can be supported by integrating social media embedded in the library 

webpage (Tella, 2022). Social media embedded in the webpage can also support district goals, 

such as strengthening communication with families and stakeholders while spotlighting the 

positive impact of teacher and librarian collaboration (Brown, 2020). Another option is to use an 

outside provider to maintain the library webpage (Million, 2018). Access to resources, electronic 

books, databases, images of students and teachers engaged in library instruction, student work, 

collaboration forms for teachers, and instructional tutorials are some features suggested for a 

library webpage (Kachel, 2020). 

National Blue Ribbon Program 

The U.S. Department of Education (DOE) runs the National Blue Ribbon Schools 

(NBRS) program to recognize distinguished schools with outstanding student achievement or 

who are making remarkable gains to address the academic achievement gaps (Visone, 2018). 

Collaboration is maintained with the National Association of Elementary School Principals, the 

Association of Middle Level Education, and the National Association of Secondary School 
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Principals (NBRS, 2021). When serving as the secretary of education under President Reagan, 

Bell (1981) asserted that the federal government contributes to ensuring that education quality 

improves. In 1982, Bell established the National Blue Ribbon Schools Award to recognize high-

quality schools and offer solutions for other schools to improve (NBRS, 2021). Since the award 

program’s inception, over 9,000 schools have received the distinction (U.S. Department of 

Education, 2022b). 

Criteria for distinction begin with a nomination for the chief state school officers, 

allowing schools across the United States to be considered (Visone, 2018). The next step is for 

the nominated schools to complete essays and provide information about the school climate and 

successes, ensuring accuracy; the distinguished schools are awarded following the year 

submitted to ensure that the title is deserving (Visone, 2018). The annual award has two 

categories: Exemplary High Performing Schools and Exemplary Achievement Gap-Closing 

(NBRS, 2021). Schools in states with the highest achievement in the top 15% of whole school 

performance, high school graduation rate, and the top 40% of school subgroup performance are 

considered to have addressed the rigors of Exemplary High Performing Schools (NBRS, 2021). 

The second category is the Exemplary Achievement Gap-Closing Schools with four criteria: 

school subgroup improvement in the top 15% of the state, school subgroup performance in the 

top 40% of the state, and whole school improvement exceeding the state improvement (NBRS, 

2021). Lastly, the high school subgroup graduation rate in the top 40% of each subgroup is 

another criterion for Exemplary Achievement Gap-Closing Schools (NBRS, 2021). 

Shared leadership, teamwork, and collegiality are hallmarks of achieving National Blue 

Ribbon School (Visone, 2018). Visone (2020) reflects that another aspect found in high 

achieving schools is leadership among the teaching staff, and collaborative relationships can be 
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another indication of this desirable trait. Earning this award brings prestige to the entire school 

community (NBRS, 2021). NBRS criteria evaluate school reading strategies (Visone, 2018), but 

not with a lens on the librarian or library program's role in supporting the goal.  

While the role of school librarians and school library programs is void from the NBRS 

(2021) application, numerous studies illustrate the importance of school librarians and library 

programs. Lance and Callison (2005) assert that the earliest research on libraries' impact on 

academic achievement occurred in the 1960s, continued with quasi-experimental studies about 

library role in academic achievement in the 1980s, and advanced to statistical modeling in the 

late 1980s and the 1990s. In a statewide study of 500 school libraries in Pennsylvania, the level 

of the library program, certified school librarian, administration, and funding support directly 

correlated to students' academic achievement on state testing, known as the Pennsylvania System 

of School Assessment (Lance et al., 2000). The presence of a full-time school librarian is a 

strong indicator of higher student graduation rates, and despite the student background, students 

earn higher test scores in language arts, reading, writing, and mathematics in schools that employ 

full-time school librarians (Lance & Kachel, 2018). Lance conducted landmark studies finding 

that schools having certified school librarians serving their students in libraries along with 

administrative support and funding for library resources were correlated to student academic 

success in states including Colorado, Illinois, Alaska, Michigan, Iowa, Oregon, New Mexico, 

Indiana, Idaho, and South Carolina (Scholastic, 2016). A recent study identified that having a 

full-time school librarian correlated to higher student success of proficiency on the state 

assessments in Missouri for all tests, including  English language arts, math, and science 

(Burress et al., 2023). These studies and my dissertation can be shared with the DOE and their 

NBRS program for application consideration.  
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Summary 

 

Exploring the perceptions of principals, English language arts teachers, reading 

specialists, library assistants, and school librarians serving in NBRS Exemplary Achievement 

Gap-Closing Schools regarding the role of school librarians and school library programs to 

support academic achievement provides an opportunity for consideration of unique perspectives. 

Closing the achievement gaps is an essential goal of schools so that all students can achieve 

success. The NBRS program annually recognizes schools that reach these objectives. The crucial 

ideas from Bandura’s self-efficacy theory can support the traits found in successful schools. 

Many factors support students in achieving academic achievement aspirations. Providing 

students, staff, and the community with a certified school librarian, school library staff, and 

school library program can positively impact achievement; however, this information is not 

included in detail with the NBRS award evaluation. Often, administrators make decisions that 

can support, neglect, dismiss, or even remove the library program. Relationships between school 

librarians, administrators, and teachers can alter self-efficacy levels and resilience that influence 

students’ academic progress and change the collective efficacy within a school environment. 

Presently, there is an existing gap in the literature concerning the connection between the library 

staff's role and the program's academic success and the NBRS achievement gap in school 

attainment. Consequently, additional research is needed concerning the role of the school 

librarian, library staff, and library programs in recognized schools.  

NBRS has been celebrated for decades for the academic impact that education creates for 

learners. Learning more about the role of collaboration and interventions with school librarians 

and material offerings in school library programs addressing the achievement gap can aid other 

schools yearning to make improvements and inspire additional implementations in schools. 
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Trends in school library funding, instructional support, library spaces, and perceptions of school 

library programs from recognized achievement gap-closing schools (kindergarten through Grade 

12) will be analyzed to provide insight into the role of school librarians and library programs in 

supporting academic achievement. Sharing experiences from recent NBRS allows for the 

practical application of ideas and best practices for the education community. Applying 

Bandura’s (1977) self-efficacy theory can support the view in the field of education.  
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CHAPTER THREE: METHODS 

Overview 

 

The purpose of this case study is to discover the perceptions of the role and programs in 

school libraries that support academic achievement in the school community for educational 

professionals at NBRS in the United States. These findings can assist other schools as they work 

to support academic achievement, and can be considered by the Department of Education (DOE) 

in future NBRS materials. Perceptions regarding the role of school librarianship surrounding 

academic achievement will be defined as the role of school librarians and school library 

programs explored from four NBRS locations serving students in elementary and secondary 

schooling. Semi-structured interviews with key school personnel, as well as document analysis 

and observation during site visits occurred to ensure triangulation. The research design was a 

qualitative case study that considered multiple perspectives (Yin, 2018). Interviews were 

conducted with principals, English language arts teachers, librarians, reading specialists, and 

library assistants serving in schools that received distinction as a National Blue Ribbon School 

recognized for closing the achievement gap. Document analysis and observation were the other 

two methods of collection to ensure triangulation. The data analysis aimed to learn more about 

the role of school library programs and school librarians in helping students reach academic 

growth. Procedures considered IRB approval, consent, member-checking, coding, data synthesis, 

and transferability to aid future researchers with study replicability.  

Research Design 

 

Qualitative research is embraced in areas of human science, according to Creswell and 

Poth (2018), which extends to research in the education field. Another focus of qualitative 

research is to employ observation (Creswell & Poth, 2018), as this is a data collection method in 
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the research. Qualitative studies have a natural setting (Creswell & Poth, 2018), and the data 

collection included site visits from this viewpoint. Taking a closer look at the role of school 

librarians and school library programs concerning the academic achievement gap through the 

lens of Bandura’s (1997) self-efficacy is a complicated topic that can be best illuminated with the 

stories shared conducting a qualitative study that affords flexibility with a writing style (Creswell 

& Poth, 2018). 

A qualitative case study explored the role of school librarians and school library 

programs in schools that earned the National Blue Ribbon School (NBRS) distinction for 

addressing the academic achievement gap. Clear metrics were applied, but specific impacts of 

the school librarian and school library program are not detailed in the evaluation and NBRS 

selection process. Conducting a qualitative multisite case study enables voices from specific 

school settings to be heard and would not otherwise have to share experiences (Creswell & Poth, 

2018) and investigate the complicated topic of academic achievement. Participants were from 

nationwide school systems that have earned the same distinction as NBRS Exemplary 

Achievement Gap-Closing Schools, which is ideal for a qualitative multisite case study. The case 

study was bound and illustrated purposeful sampling (Yin, 2018) as participants served schools 

identified as NBRS in 2022 or 2023. Case studies allow for themes to be determined by the data 

collected and organized into a database, such as within-case and cross-case analysis (Yin, 2018), 

helping other schools address academic achievement. Numerous participants engaged in the 

collective or multiple case study approach, providing real-world experiences, and increasing 

generalizability (Creswell & Poth, 2018).  

The research design was a qualitative multisite case study (Yin, 2018). Before any 

contacts were made to potential sites, IRB approved the study (Appendix A). Interviews were 
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conducted with principals, English language arts teachers, reading specialists, library assistants, 

and school librarians serving in schools that received distinction as NBRS recognized for closing 

the achievement gap. The goal of the interviews (Appendix B) was to learn more about the role 

of school library programs and school librarians in these schools in helping students achieve 

academic growth. The focus was on recent award recipients as it was more likely that the 

participants would have been involved in the programs and decisions supporting closing the 

achievement gap. It is essential to learn the role of school librarians and library programs to help 

students succeed academically. The study can provide insight into schools nationwide so 

students can have the best educational experience possible. Research could benefit pre-service 

educators, professors, teachers, librarians, administrators, school board members, and the 

community so that the impact of school librarians and library programs can be actualized and 

students begin or continue to improve their academic achievement. Observations addressed all 

items from the site visit note chart (Appendix C) providing consistency during site visits. 

Additionally, readers can review this material to analyze their library and library program. 

Case studies have been conducted in several fields, including education (Yin, 2018), but 

are well known by Freud in psychology (Creswell & Poth, 2018). Yin posits that popular non-

research media studies presented as scholarly have weakened credibility concerning developed 

case studies. Consequently, the triangulation of interviews, document analysis, observations, and 

construct validity supported by member checks (Yin, 2018) sustained the concept of rigor and 

reliability for readers of this study. A strength of this design, according to Yin (2018) and 

Creswell and Poth (2018), is that numerous perspectives and voices can be shared as a result of 

the research that has not been detailed before to tell the story of the impact of school librarians 

and library programs for students to find academic success and close educational gaps. The 
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interviews necessary to reach saturation required dedicated time for analysis and passages from 

the interviews. All research was ethical (Creswell & Poth, 2018), and the fact that I do not have 

any known prior contact with the school librarians, English language arts teachers, reading 

specialists, library assistants, and principals in the study upheld the tenant. Very few NBRS 

Exemplary Achievement Gap-Closing Schools are from my home state of Pennsylvania. In fact, 

I have never had any contact with an employee from the one recent secondary NBRS 

Achievement Gap-Closing School in Pennsylvania (NBRS, 2021). This unfamiliarity helped to 

avoid a previous relationship or present an imbalance of power, which is to be avoided in 

research (Creswell & Poth, 2018; Yin, 2018). Theory and analysis of patterns can be a better 

situation due to a well-designed case study (Lewis-Beck et al., 2004).  

Research Questions 

 

The central research question and sub-questions, listed below, have been designed to 

shape the research program. 

Central Research Question 

 How did educational professional self-efficacy influence the implementation of school 

library programs during the attainment of the NBRS Exemplary Achievement Gap-Closing 

Schools award? 

Sub-Question One 

How did educational professional self-efficacy influence the implementation of school 

library programs during the attainment of the National Blue Ribbon Schools Exemplary 

Achievement Gap-Closing Schools award? 
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Sub-Question Two 

How did the self-efficacy of educational professionals in National Blue Ribbon Schools 

perceive the function of school libraries in addressing the achievement gap? 

Setting and Participants  

 

The settings of the case studies were schools that have received the NBRS distinction for 

addressing the academic achievement gap. These schools were located in the United States of 

America. Participants included five specific groups of educators: school principals, English 

language arts teachers, school librarians, reading specialists, and library assistants serving 

schools participating in the case study.  

Setting 

The research setting involved sites with the common trait of earning the distinction of 

NBRS Program Exemplary Achievement Gap-Closing Schools from the DOE in 2022 and 2023. 

In addition, all sites serve elementary, middle school, junior high, or high school audiences in the 

United States. According to the NBRS (2021) data, 76 schools earned the Exemplary 

Achievement Gap- Closing Schools award; however, 16 schools received this distinction at the 

secondary level in 2021. Focusing on a specific award of NBRS provided comparable 

organizational structures and academic results while taking a closer analysis of the role of the 

school librarians and library programs in closing the academic achievement gap. 

The leadership structure of participating schools varied, but all schools had at least one 

principal. The districts had a superintendent of schools. All participating school sites had at least 

one full-time certified librarian. The career background of the principals, school librarians, 

English language arts teachers, reading specialists, and library assistants from the educational 

setting was detailed. This section will be extended upon confirmation of case study sites. 
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Participants 

Consent forms were collected since the participants were adults serving as school 

principals, English language arts teachers, school librarians, reading specialists, and library 

assistants. There was diversity regarding the sites based on participants' locations and grade 

levels. It was evident after receiving consent from participants, that maximum variation of 

sampling would occur at various sites. Participants had the common trait of working in a school 

that earned a specific distinction in the NBRS program, lending to purposeful sampling 

procedures (Creswell & Poth, 2018). Potential sites received a permission request message 

through email (Appendix D) and a template for a permission response (Appendix E). 

Participants in this study were school librarians, English language arts teachers, 

principals, reading specialists, and library assistants working in schools earning the NBRS 

Exemplary Achievement Gap-Closing Schools in 2022 and 2023. A specific total of years of 

service was not a criterion for participants in the research case study; however, their experience 

was part of the interview data collected. In addition to years of service, the academic background 

of participants is included in the study. Themes were uncovered due to the participant 

demographics collected. Pseudonyms for participants were given so that professional 

relationships would not be strained due to sharing experiences and perceptions during the study 

that could impact future professional relationships. After the IRB received and approved letters 

of support from sites, educators were contacted for the investigation following a recruitment 

letter (Appendix F). A recruitment (follow-up) letter (Appendix G) was developed if the 

response was not received. Recruitment (verbal; Appendix H) was crafted if the following 

methods did not warrant enough participants. In addition, participants completed a consent form 

(Appendix I) to clarify their involvement in the research study (Creswell & Poth, 2018). 
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Recruitment Plan 

Recruitment letters were emailed to potential participants based on the sites' requests. 

Some sites provided contact information to the researcher regarding possible participants who 

met the study's criteria. Other sites contacted the participants on behalf of the researcher, and 

these potential participants were instructed to contact the researcher. Participants were not given 

prizes or incentives, which can lead to participant bias (Creswell & Poth, 2018). Participants 

were informed that they would be active members and have the ability to withdraw if necessary. 

Also, participants reviewed the data for accuracy and will be provided a link to the dissertation 

on ProQuest after completion. As the participants were school librarians, English language arts 

teachers, reading specialists, library assistants, and principals from award-achieving schools, this 

highlighted the structure of purposeful sampling (Creswell & Poth, 2018). Interview schedules 

and observations adhered to the time available to participants, noting that Yin (2018) warns that 

this can limit the researcher. The initial goal of the study was that three participating NBRS 

locations, six principals, three librarians, and nine English language arts teachers from the 

participating sites would be recruited, making the total number of participants at least 18 

individuals. The participants from the award-achieving schools reflect the purposeful sampling 

process (Creswell & Poth, 2018). According to Creswell and Poth, research saturation can be 

met with 14 participants. This study ended up consisting of four NBRS locations and a total of 

five principals, five librarians, two library assistants, two reading specialists, and 10 English 

language arts teachers being recruited.  

Furthermore, data saturation permits the researcher to consider theoretical implications 

having ample viewpoints (Gall et al., 2007). Participants were provided with a clear expectation 

of the research and given an informed consent form, located in Appendix I, and the participants 



72 
 

 
 

completed this before participating in the study. Ensuring that individuals knew participation was 

voluntary and having a well-defined understanding of the research was vital to establishing 

ethical research (Creswell & Poth, 2018).  

Researcher Positionality 

 

The following sections will review the researcher positionality so that readers have a 

chance to consider the research paradigms subscribed to by the researcher. The first aspect takes 

into consideration the interpretive framework. Next, the focus upon the assumptions of the 

research ranging from philosophical, ontological, epistemological, and axiological occurs. This 

will conclude with the researcher’s role.  

Interpretive Framework 

           Case studies often apply pragmatism (Coghlan & Brydon-Miller, 2014). Smith (2020) 

surmises that pragmatism reviews society at large, and this focus can be related to the concept of 

an academic achievement gap. John Dewey became a significant figure in pragmatism and a 

guide on practical program solving while realizing that situations can influence results (Coghlan 

& Brydon-Miller, 2014). Addressing the concept of problem-solving can illuminate ways that 

school librarians and school library programs can positively impact and continue to help others 

in a real-world scenario.  

           In addition, social constructivism will be a lens to apply to the study that aligns with the 

research viewpoints. Since schools are places with numerous social interactions that form an 

understanding of knowledge, the lens of social constructivism can be applied to study the role of 

school librarians and school library programs in specific award-winning schools. In particular, 

self-efficacy, as it relates to social cognitive theory and human agency as detailed by Bandura 

(1989), continues to influence my interests. A viewpoint supported by Bandura’s is that 
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individual experiences and support from coworkers can influence colleagues’ beliefs about 

empowerment. The interviews uncovered the viewpoints of school librarians, English language 

arts teachers, principals, reading specialists, and library assistants regarding the support of the 

program. All schools have the commonality of closing the achievement gap, and the learner 

acquisition of knowledge is also aligned with social constructivism.  

Philosophical Assumptions 

Philosophical assumptions consider specific beliefs and worldviews exclusive to the 

researcher. This section focuses on assumptions regarding ontology, epistemology, axiology, and 

the role of the researcher. According to Creswell and Poth (2018), my views will influence the 

design and implementation of the study as I am a necessary instrument of the process.  

Ontological Assumption 

The state of being is addressed in ontological assumptions (Yoon & Uliassi, 2022). These 

assumptions permit many accounts to be considered to create reality (Creswell & Poth, 2018); 

however, God’s truth is a reality in my worldview. As humans strive for greatness, they can 

mistake the intended fact from God. According to Sire (2009), worldviews of reality can be 

embedded so deeply that participants or I may be entirely unaware of their authentic version of 

reality. These unintended mistakes, or even the subjective nature of the research topic, can 

potentially vary results during interviews, for example.  

Epistemological Assumption 

Views of knowledge are fundamental to epistemological assumptions (Yoon & Uliassi, 

2022). Qualitative research recognizes that participants will have varied expertise regarding the 

research study focus, and participants in the study will be afforded a safe space to share their 

accounts (Mertens, 2017), while epistemology considers the formation of knowledge. Though it 
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was unknown at the onset of the study, it became clear that there was vast experience from the 

participating school librarians, English language arts teachers, reading specialists, library 

assistants, and principals in their respective fields. Allowing participants to be involved in 

member checks and validation will support epistemology assumptions and give all members a 

voice (Mertens, 2017). Building relationships with the participants is also essential, according to 

Mertens (2017), so that information about their experiences is freely shared and the participants 

feel involved in the research process. Having the interviews as one of the first data collection 

methods allowed for a professional relationship to form before the observation and site visits. I 

aimed to author a dissertation to earn a terminal degree while composing a meaningful thesis. 

However, turning the dissertation into a best-selling nonfiction book was not a goal. 

 Axiological Assumption 

The viewpoint that learning information consists of social and cultural situations is 

axiology (Tytova et al., 2021). Axiological assumptions account for considering the researcher's 

personal values (Creswell & Poth, 2018). I have a Bachelor of Science degree in secondary 

education English and a master’s degree in the science of library science, and began my career as 

a school librarian in 2004. I served as a public school librarian for kindergarten through Grade 12 

from 2004-2010, became a public middle-school librarian from 2010 until 2023, and became a 

public high-school librarian during the 2023-2024 school year. I became a library department co-

chairperson from 2014 until 2016, when I assumed the sole role of library department 

chairperson and maintained this responsibility. In 2009, I began teaching college for the 

department of library and information science. I taught classes at the graduate level while 

considered a subject matter expert regarding the management of school library media centers, the 

history of children’s literature, young adult libraries, and literature, and developing library 
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collections. I published the book Active Reading: Activities for Librarians and Teachers 

(McGuire, 2009). In addition, I participate in local, state, and national professional library 

associations to continue learning more about the field. These experiences should support the data 

analysis from the interviews, documents, and site visits to ensure triangulation in the research 

plan.  

Researcher’s Role 

My role in the research as the human instrument throughout the study must be 

acknowledged. I did not have experience working in a NBRS Exemplary Achievement Gap-

Closing School. I did not have any known connection or position of authority with potential 

schools, school librarians, English language arts teachers, principals, reading specialists, and 

library assistants involved in the study. A goal of mine was to present the findings from case 

studies so that other educators and school employees can learn more about the role of school 

librarians and school library programs in considering ways of improving academic success in 

their respective schools.  

As the researcher, I strongly believe in presenting the facts from the literature review and 

results from the interviews, document analysis, and site visits in a nonbiased manner. While the 

data methods were defined, acknowledging the role of the researcher as an instrument (Creswell 

& Poth, 2018) cannot be overlooked. I have extensive experience in the field of education and 

library science. Throughout the entire case study process, I took reflective notes. Reflexivity is a 

way to strengthen the role of the researcher, adding rigor and validity to qualitative research so 

that the research process and findings are perceived as more objective (Yoon & Uliassi, 2022). 
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Procedures 

 

The procedure section includes considerations for the study to be successful. Diligence 

for procedures was met as a result of thoughtful implementation of procedural design (Creswell 

& Poth, 2018) and strict adherence to the foundations of the IRB. Permissions for the study will 

be included and the recruitment plan will be detailed. The specific permissions and recruitment 

plan share the overall plans so that another research could consider a study of this nature on their 

own.  

Data Collection Plan 

Case studies have the trait of being bounded (Creswell & Poth, 2018), and my research 

plan involved interviewing building principals, English language arts teachers, and school 

librarians, in addition to library assistants and reading specialists from schools recognized for 

NBRS Program Exemplary Achievement Gap-Closing School in the years 2022 and 2023. This 

was an example of purposeful sampling in a collaborative multi-site case study. Analyzing 

interview themes was a significant part of the case study (Creswell & Poth, 2018). The order of 

the data collection was intentional. Interviews occurred to build relationships with the 

participants first.  

Furthermore, the information gained in the interviews clarified the document analysis. 

Having the site visit after most interviews and document analysis collection provided ample 

background information to apply during the site visits. In addition, the rapport between myself 

and the participants was strengthened.  

Recruitment 

Recruitment emails were sent to all possible sites (see Appendix D). Of the potential 

sites, 24 interviews shaped the dissertation from four sites. Eight interviews were conducted with 



77 
 

 
 

individuals who signed consent forms, however participant saturation from these sites was not 

reached. As a result, these interviews were not part of the study. Participant email forms were 

either emailed from the school leader or researcher at the determination of the site based on their 

consent letter (see Appendix I). Once the researcher received consent forms, individual interview 

dates were determined with participants and scheduled through Microsoft Teams. 

Individual Interviews  

Interviews enabled specific experiences with the participants to illustrate their 

experiences related to the research foci that might not otherwise be heard (Creswell & Poth, 

2018; Yin, 2018). Reflexivity can be a challenge in individual interviews where the participating 

school principals, English language arts teachers, school librarians, reading specialists, and 

library assistants share what they believe the interviewer would want to be included in the 

research (Yin, 2018). According to Yin, a strength of individual interviews is that the discussions 

focus on the study's topics. 

Creswell and Poth (2018) assert that enough participants must be included for saturation. 

Consequently, 24 participants engaged in this study, lending themselves to four schools, each 

with a school librarian, principals, and English language arts teachers. It was unknown during the 

process that some sites may have library assistants. Even during the initial research development, 

the original goal was secondary sites, so reading specialists were not planned as participants 

during the early stages of the plan. Three of the four sites had a library assistant, and one site had 

two librarians. As the award-winning schools were part of a program the DOE endorsed, the 

winning schools were publicly posted and archived on the website. Including the names and 

locations of schools that meet the study's criteria will not occur as the goal was to ensure the 

highest levels of confidentiality.  
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These margins of participants were too slim, and it was necessary to wait for the 2023 

award-winning schools to be published in September 2023. According to Yin (2018), it is 

paramount for case studies to have enough participants to support a higher level of robustness in 

the study. Having sites for two award years in the study provided more confidentiality for the 

participants as there were more potential sites and participants. 

It was necessary to look at the award winners from 2020 since the 2021 award winners 

did not hold enough participation in the study. One of the earlier research goals was to have a 

bounded frame for 2021, but staffing changed, and the years of the award-winning schools 

needed to be amended. As principals, English language arts teachers, school librarians, reading 

specialists, and library assistants can leave from school to school, they might not have been 

involved in the process, or the affected individuals could have already left and not have been a 

part of it.  

Individual Interview Questions 

Interviews had predetermined questions; however, the interview process allowed for 

flexibility. Too much flexibility can cause the researcher to ask questions with bias (Yin, 2018), 

so it is paramount to construct a detailed plan in advance. The following questions are presented 

for the semi-structured interviews. Opening ice-breaker questions were a grand tour (Creswell & 

Poth, 2018) to build rapport in opening interviews. Yin asserts that planning solid questions will 

yield better results from the data collection, while an adaptive mindset could allow for unplanned 

insight. The interview design was intended to be shorter (Yin, 2018), initially approximately one 

hour, and then adjusted to 30 minutes. Interview questions were not shared with participants in 

advance to provide a similar experience for all interview participants.  
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1. Hello, my name is Beth McGuire. I appreciate your participation in the study. The 

purpose of this study is to learn more about the perceptions of the role of school 

librarians and school library programs in addressing the academic achievement gap. 

How was your day today?   

2. Please share your experiences in the education profession and the roles you have 

served in your career. CRQ 

3. Please describe your experiences regarding school library programs. SQ1 

4. How would you describe the hours of the library program in your building? SQ1 

5. How would you describe the staffing of the library program in your building? SQ1 

6. How would you describe the materials of the library program in your building? SQ1 

7. What have you observed regarding perceived staff perceptions regarding their 

school library program? SQ1 

8. What have you observed regarding students’ perceptions of their school library 

program? SQ1 

9. Why do you believe that the Department of Education thought there was an 

academic achievement gap in their school before the award year? SQ2 

10. What reasons do you believe support the school’s academic achievement gap before 

the award year? SQ2 

11. What choices did the school make to ensure students could close the academic 

achievement gap? SQ2 

12. How do you experience the role of the school library program and school librarians 

in your building in addressing the achievement gap? SQ2 
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13. SWOT is often used to analyze a program. SWOT is an acronym for strengths, 

weaknesses, opportunities, and threats. What do you think is the overall strength of 

your school librarian and library program to address the achievement gap? SQ2 

14. What do you think is the overall weakness of the school librarian and library 

program for your school to address the achievement gap? SQ2 

15. What do you think is the overall opportunity of your school librarian and library 

program to address the achievement gap? SQ2 

16. What is the overall threat to your school librarian and library program to address the 

achievement gap? SQ2 

17. Thank you for discussing all of the questions that I asked. Do you have additional 

information that you would like to share about the research topic that I failed to ask? 

CRQ 

Questions one and two were ice-breaker questions to develop rapport between the 

participant and researcher. These allowed the participants to establish a positive relationship with 

the researcher, which can be viewed as a grand tour (Creswell & Poth, 2018). While the 

interview was semi-structured, the opening questions were planned to be the same for each 

interview. Based on responses from participants, follow-up questions were sometimes needed to 

learn more about their experiences in the education field. Many questions were planned with 

how and why in the phrasing, aligning with the principles of qualitative case studies (Yin, 2018). 

The third question allowed the participants to describe their experiences regarding school 

library programs. The participants' replies were based on their experiences. Individual results 

varied based on experiences, allowing different perspectives to be voiced and further adding 

validity to responses shared (Yin, 2018). Many factors beyond years of service influence the 
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effectiveness of education professionals, including professional school librarians and planning 

skills (Robinson & McNary, 2021). Furthermore, school librarians can hold different 

certifications and credentials based on the requirements from the state as they vary across the 

country (Kimmel et al., 2019). 

The fourth question elicited information about the hours and the library’s staffing during 

the fifth question. Another aspect uncovered with the question was to see if all participants knew 

the hours and staffing accurately. Providing before- and after-school hours and having the library 

staffed with a certified school librarian all day supports a welcoming environment for students 

(Gabaldón, 2020). Suleiman et al. (2018) opine that library hours should be the entire school day 

and extend beyond the end of school as this access benefits the learning community. Cross 

analysis of survey responses from sites and professions can occur (Yin, 2018). 

The sixth question about the library program's materials showed a window into 

familiarity. While the library may have innovative materials and holdings, it was helpful to learn 

about the experiences of those involved in the case study. A variety of participants includes 

numerous sources needed in case studies (Yin, 2018), and responses between the school 

librarians, English language arts teachers, principals, reading specialists, and library assistants 

were compared. 

Questions seven and eight addressed observed perceptions of the school library and staff 

from coworkers and students. Each participant can have a different sphere of influence, and the 

stories of perceptions from each participant help to tell a narrative. Perceptions can also address 

aspects of self-efficacy and collective efficacy articulated by Bandura (1977). 

While the NBRS may explain why schools are defined with distinction or not, the 

rationale can have many stakeholder perspectives. Question nine allowed participants to present 
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their beliefs regarding the NBRS affiliation. The viewpoints were encouraged to be shared. 

Question 10 asked participants to share why they believed the school had an achievement gap. 

Continuing with question 11, what the school did to support closing the achievement gap can be 

an individualized response. Both questions could generate responses concerning self-efficacy or 

collective-efficacy (Bandura, 1977).  

Each participant evoked differing vantage points about the academic gaps throughout the 

school; however, the twelfth question asked for insight as to how the school librarian and school 

library program addressed the achievement gap. Responses in a semi-structured format provided 

more uniformity and flexibility. Responses between school librarians, principals, English 

language arts teachers, reading specialists, and library assistants were compared between site and 

cross-site to explore themes (Yin, 2018).  

Questions 13 to 16 addressed participants' specific perspectives about the strengths, 

weaknesses, opportunities, and challenges of the school librarians and school library programs to 

address the academic achievement gap. These responses were analyzed collectively to see if the 

answers have similarities and differences. The reactions provided insight into the future 

directions of school library staffing and school library programs to address the academic 

achievement gap. Collaboration and Bandura’s (1977) self-efficacy theory were analyzed. 

The final question allowed participants to discuss anything that I might not have asked so 

that they could add to the study. Allowing participants to feel connected and recognized by the 

researcher is essential to maintaining tone (Yin, 2018). Participants might have been more 

inclined to stay connected with the research and read the final dissertation, knowing their 

thoughts and experiences were valued.  
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Data Analysis  

Data was analyzed manually to apply coding and identify themes (Saldaña, 2021). Each 

data collection method had a complete analysis of themes. Themes were then compared to see if 

there were similarities between data collection results. The use of charts was employed. Yin 

(2018) shares that data synthesis is time-consuming, and researchers should be prepared to afford 

the needed time and resources. The use of values coding can play a role in interviews and 

document analysis since numerous sources add to the perspective (Saldaña, 2021). Another 

consideration was using dramaturgical coding from site visits to gain additional insight into 

relationships (Saldaña, 2021). There was a possibility that the responses to interview questions—

particularly those addressing strengths, weaknesses, opportunities, and threats—could lend 

themselves to motif coding to analyze connections (Saldaña, 2021). Data triangulation was used 

to find the intersections using the three data methods: individual interviews, data analysis, and 

site visits. These can be supported with charts, values coding, dramaturgical coding, and motif 

coding.  

Individual Interview Data Analysis Plan  

 Individual interviews were conducted using Microsoft Teams, a product available to 

Liberty University students. The interviews were recorded using both audio and video. Looking 

back at nonverbal and facial expressions provided additional insights concerning the 

interviews. It was imperative that I listened to all replies and accurately portrayed responses, 

following best practices from Yin (2018). 

Initially, my goal was to have 18 participants, which would lend itself to three schools, 

each with a school librarian, three English language arts teachers, and two principals. If these 

margins were too slim, I knew that I would add schools awarded in 2022 to the list of potential 
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participants. This period did not produce enough participating sites. It was necessary to wait for 

the 2023 award winning sites to gather enough sites and participants to reach data saturation.  

Initially, one of the goals was to have a bounded frame of 2021, but if too few recipients 

wished to participate, the years of the award winning schools would be addressed. As principals, 

English language arts teachers, school librarians, reading specialists, and library assistants can 

leave from school to school or retire, they might not have been involved in the process, and this 

led to additional challenges in obtaining participants for the study.  

Analysis procedures aligned with case studies parameters from Yin (2018) and follow 

measures outlined by Saldaña (2021). The procedures are best practice because data results are 

arranged and organized, allowing themes to be determined (Saldaña, 2021). The analysis is an 

ongoing process and one of the reasons why Yin proclaims that case studies are challenging but 

worthwhile.  

Document Analysis  

Yin (2018) avows that research materials must be organized. Many examples of 

documents are available on the NBRS (2021) program website. Some examples from the NBRS 

program website include school demographics, enrollment statistics, free and reduced lunch 

figures, and curriculum and academic support details. These documents supported the study’s 

research questions, addressing connections to the previous academic achievement gap, ways that 

school improvement occurred, and how equity is addressed throughout the school.  

Presently, the application for the program is available online. The application also 

includes the scoring rubric used for applying to schools. All submissions for the potential school 

involved in the study were read and analyzed in advance by the researcher to be more prepared 

for the interviews. The individual schools were asked to provide a copy of the school librarian 
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schedule and school library job description. The schedules were used for data analysis to see 

commonalities in the scheduling of librarians to help student achievement. Miller and Bass 

(2019) opine that school climate data could be available to review, which could be another 

material to review from the participating schools. Case studies do not have a clear demarcation to 

signal that enough documents have been collected (Yin, 2018), so the orderliness of documents 

is vital. 

Document Analysis Data Analysis Plan  

The materials for consideration were the school library collection development policy, 

vision, mission, and motto. Documents from the school building, library webpages, and social 

media were reviewed. Yin (2018) cautions that social media may not be the most accurate or 

unbiased source so that these sources will be carefully analyzed. Requests from the district for 

official school communication that addresses examples of the library program and librarians: (a) 

engaging student; (b) engaging families, community, business, and industry; (c) creating 

professional culture; (d) outlining school leadership; and (e) providing culturally responsive 

teaching and learning. These traits are part of the school climate culture focus areas in the NBRS 

program. This displays the strengths of particular document criteria, but Yin cautions that access 

and bias can pose a challenge in the documents provided. Having interviews before document 

collection allowed for a positive relationship to be formed, avoiding difficulties noted. Another 

responsibility as a researcher was to capture the digital footprint of the school library programs 

from the schools participating in the research. The themes of the data gathered were coded. 

Descriptions of results were grouped with common traits as well.  
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Observations  

The schools in the study recently received the NBRS award distinction for closing the 

achievement gap, and seeing the school library environment along with learning opportunities 

was timely. To best create the observation of the library learning environments, permission was 

granted to take photographs outside of school hours, as students depicted in pictures could be an 

additional barrier (Yin, 2018). It was a goal to observe the school library before the school day 

and during instructional hours so that the library’s layout could be matched with the function and 

delivery of the instructional program. Observing sites to gather information is needed to obtain 

triangulation (Creswell & Poth, 2018; Yin, 2018), and a suggested method was to photograph 

and draw a sketch for the researcher to reference. Observing the school library during school 

hours provided immediacy (Yin, 2018) and supported information gathered during interviews 

and document analysis.  

To create consistency with the observations, I made a checklist. This document included 

topics such as makerspace, computers, laptops, audiobook/Playaways, books, organizational 

method of books, the floor plan, passive activities, collaborative teaching space, student seating 

spaces, decorations, meeting room, gaming area, special collections, circulation desk, posting of 

policies, unique displays, security features, location of the library about the school building, and 

bulletin boards. Watching during the school day was helpful to see the students’ and teachers’ 

collaborative learning opportunities. This helped to ensure that the same areas or aspects of the 

library were observed.  

Observations Data Analysis Plan  

The researcher used the photographs taken outside school hours to reference and craft a 

detailed verbal picture for readers. Another role of the photographs was to provide additional 
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reflective commentary from my perspective. The case study does not print actual images to 

protect participating schools' identities. I outlined floor plans in my notes to ensure the 

observations in the dissertation would help educators and architects consider and properly 

visualize library layouts. Seeing the students’ and teachers’ collaborative learning opportunities 

using a checklist school would be helpful. Woolls and Coatney (2018) assert that successful 

library programs have vital school librarians and school library collections for the 

community. The note template helped ensure that the same areas or aspects of the library were 

observed. A sample observational data collection chart for field notes is found in Appendix C. 

This structure permitted the researcher to be a non-participant observer (Creswell & Poth, 2018). 

Throughout site visits, at times, it was noted that younger students were curious about the 

presence of the researcher, and the librarian on site provided an introduction for students.  

Trustworthiness 

 

According to Lincoln and Guba (1985), the basis of trustworthiness in research requires 

four main tenets. The four components identified as credibility, transferability, dependability, 

and confirmability will be reviewed in detail. Researchers tend to work diligently to establish 

trustworthiness in their study, but a supported conclusion is that the reader will determine the 

level of trust in a study (Denzin & Lincoln, 2013; Shenton, 2004). Mindfulness in all areas 

regarding trustworthiness has been applied to the study.  

Credibility 

Respected researchers Lincoln and Guba (1985) view credibility as the most essential 

element of trustworthiness. According to Yin (2018), numerous case studies can use plentiful 

strategies to support credibility. An example of credibility in this study is that there was a better 

understanding of the data before the interviews. Using documents helped strengthen the 
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interview results (Yin, 2018). This is one triangulation method (Creswell & Poth, 2018), as using 

different techniques helps create and generate credibility. Many different viewpoints were taken 

into consideration from the interviews with principals, English language arts teachers, school 

librarians, reading specialists, and library assistants from the research case study. Prolonged 

engagement also supports credibility (Shenton, 2004), which was achieved with interviews with 

the principal, English language arts teachers, school librarian, reading specialists, and library 

assistants from the school, in addition to a site visit and analysis of documents related to the 

school.  

Other ways to help support credibility included using debriefing discussions and peer 

feedback opportunities throughout the project (Lincoln & Guba, 1985). Another important aspect 

is that the researcher will employ “reflective commentary,” also known as “progressive 

subjectivity” from Lincoln and Guba (1985), so that the evolving fact-finding process is detailed, 

allowing for tracking the development of thoughts (Shenton, 2004, p. 68). I have a background 

of serving as a public-school librarian since 2004. This background provides insight into the role 

of school librarianship, and educators and administrators can aid in the research case study to 

help form a more skilled interpretive bricoleur (Denzin & Lincoln, 2013) by sharing the material 

from the study. Throughout the interviews, member checks occurred so that participants could 

confirm or clarify study details, which added additional credibility (Lincoln & Guba, 1985). In 

addition, interviewees could review the transcripts, adding further credibility, which is needed to 

present an accurate case study account (Shenton, 2004; Yin, 2018). Debriefing, reflective 

commentary, member checks, and transcript review helped support the study’s credibility. 
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Transferability  

While I aimed to present a case study with the utmost credibility with steps to ensure 

transferability, the readers decide on the transfer level (Creswell & Poth, 2018; Shenton, 2004). 

Using details from the researcher in writing was essential; however, I should not dwell upon the 

transfer level. In this situation, not all readers will have the experience of serving as a school 

librarian, English language arts teacher, principal, reading specialist, and library assistant in a 

National Blue Ribbon School recognized for closing the achievement gap. The research aspired 

to provide an accurate representation that can be considered experience to apply in a given 

situation. Detailed descriptions of the research project will help readers transfer the worlds and 

conditions in the case studies to their situation (Denzin & Lincoln, 2013). It is possible that 

educators would seek to learn more about the role of the school library and school library 

program to improve academic achievement gaps in their setting and gain knowledge from the 

case study presented. Still, the reader will decide the level of transferability for their situation 

(Denzin & Lincoln, 2013). 

Dependability  

Qualitative research is complex, but it does not ensure that one data collection method is 

better (Denzin & Lincoln, 2013) than another for dependability. One way to improve the level of 

dependability is to articulate clear procedures for the study (Lincoln & Guba, 1985). I needed to 

use numerous methods and achieve triangulations to support additional dependability, but no 

specific formula exists for this achievement (Denzin & Lincoln, 2013). The data method 

collection involved interviews, document analysis, and site visits. I worked with a dissertation 

chair and committee member to strengthen the inquiry audit further.  
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Confirmability  

Reflective commentary helps to address confirmability, providing needed reflexivity, 

which is included in the observation process of the research design (Shenton, 2004). An audit 

trail allows for the documentation of the findings to be reviewed (Shenton, 2004). Knowing that 

I am an active member of the school library community, it was essential to ensure that 

professional bias did not cloud the research process. I have no previous relationships with 

research study members, nor have I held any position of power or supervision over the 

participants, thus helping to support confirmability (Creswell & Poth, 2018). Triangulation is 

also essential for confirmability (Denzin & Lincoln, 2013), and this process was applied for 

confirmability.  

Ethical Considerations 

The IRB approval is included in Appendix A. Participation required consent from 

participants (Appendix I). During the case study, participants could withdraw. As the DOE 

publishes the award-winning schools annually and has an archive of all winning schools (NBRS, 

2021), complete anonymity cannot be secured. Schools were assigned numbers for identification 

in the research and future publications to address this situation. Having four schools involved in 

the study granted schools additional anonymity. As the schools, school librarians, English 

language arts teachers, principals, reading specialists, and library assistants were located in 

different areas in the United States, it was best to have consistent site approvals sent to the 

district superintendents, in addition to the IRB consent.  

 Digital documents were stored in a password-protected file, as best-practice advised by 

Creswell and Poth (2018). Artifacts were scanned and added to password-protected files. 

Artifacts gathered in the research cannot be saved digitally; they were secured and locked in a 
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filing cabinet. The files will be securely stored for three years, and by the end of three years, it 

will be apparent if further research will be conducted or if the research files need to be destroyed. 

Individual interviewee comments must remain secure as personal and professional comments 

may be shared that could influence work relationships. Participants could fear retaliation due to 

their responses and withhold true feelings and experiences if the schools would openly and files 

were unsecured. The consent information reviewed the data storage and security procedures to 

prevent participants from feeling these concerns. Individual participants were given pseudonyms 

in the dissertation to afford additional protection. 

Permissions 

 Data collection was taken after IRB approval was given, which was necessary for correct 

permission and procedures (Creswell & Poth, 2018). Appendix A contains information about the 

IRB approval. After the site letter was approved by the IRB, participants' informed consent 

needed to be obtained. No research participants were under the age of 18. As the individuals 

were from different schools, support from the school district superintendent or administration 

required permission. Schools and educators participating in the case study were afforded privacy 

and ethical treatment (Yin, 2018). 

Other Participant Protections 

 Participants in a study can be considered as an uncertain experience, and to help add 

clarity to the situation, participants could see that their involvement in the study would be 

voluntary, and they could withdraw from the study. In addition, participants were informed that 

their names would not be used in the writing as they would be assigned pseudonyms, and their 

sites would not have their official names. Sites would be assigned a number to provide additional 

confidentiality for all involved in the research study. These additional masking strategies would 
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support minor risks for ill will between participants and their colleagues or sites when reading 

the research findings. 

Summary 

 

The design choice of multiple case studies aligned with the goal of the research plan to 

explore the role of school librarians and school library programs in a specific type of school 

recognized as a NBRS Achievement Gap-Closing School. The IRB awarded approval for the 

research. The doctoral candidate’s chair, committee member, and school of education from 

college approved chapters one through three of the manuscript before data collection. Research 

positionality and philosophical frameworks should be considered for those who wish to replicate 

the study to understand the design choices better. Data collection methods included individual 

interviews, document analysis, and observations to certify triangulation in the study. Participants 

in the survey were school librarians, principals, English language arts teachers, reading 

specialists, and library assistants from recent NBRS, representing four different sites and 24 

individuals. Data analysis occurred by finding themes and coding interviews, documents, and 

observations from site visits to ensure triangulation by applying the fundamentals of case study 

research detailed by Yin (2018). Peer review literature consulted for this research was evaluated, 

influencing the research and implications for future studies.  
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CHAPTER FOUR: FINDINGS 

Overview 

 

The purpose of this case study was to discover the perceptions of the role and programs 

in school libraries that support academic achievement in the school community for educational 

professionals at NBRS in the United States. While the study originally planned for the 

participants of English language arts teachers, principals, and librarians, as the study continued, 

participation expanded to include two library assistants and two reading specialists. The problem 

is that NBRS Exemplary Achievement Gap-Closing School librarians have limited support for 

guiding academic growth to address the achievement gap. Perceptions can influence the levels of 

self-efficacy (Bandura, 1997), including the motivation and belief in success displayed by an 

educator and the collective-efficacy (Bandura, 1977) as a result of collaboration with the school 

community to view the attainability of goals. While research demonstrates the importance school 

librarians have in supporting student academics (Lance & Kachel, 2018; Lance & Maniotes, 

2020), there are inconsistent perspectives on the role of school librarians among teachers and 

principals (Agundu et al., 2021; Baker et al., 2020; M. A. Lewis, 2019; Loh, Sundaray, et al., 

2021). The chapter will include a table to introduce the participants from each site, followed by 

descriptions of each participant, analysis of all site visits and documents, identifying themes and 

sub-themes, and research responses. A summary will close the chapter.  

Participants 

 

The school sites participating in the study earned the NBRS distinction for closing the 

academic achievement gap award during 2022 or 2023. The DOE produces an annual awards 

announcement and maintains a database of winning schools with the building contact 

information. During the 2021 award season, 76 schools won for closing the academic 



94 
 

 
 

achievement gap (NBRS, 2021), 33 were recognized in 2022 (NBRS, 2022), 43 earned the 

distinction in 2023 (NBRS, 2023), and each was contacted and invited to participate in this 

research study. Of the 152 award-winning sites contacted, 11 agreed to participate, and the IRB 

approved the respective site letters. The percentage of schools that earned a NBRS award for 

being an Achievement Gap-Closing School was smaller than that of Exemplary High Performing 

Schools, as indicated in the figure below (NBRS, 2021, 2022, 2023, 2024).  

Figure 1 

 

Study Figure of National Blue Ribbon Schools 2021-2023 

 

Award 

Year 

Total # of National Blue 

Ribbon Schools Awarded 

# of Exemplary Achievement 

Gap-Closing Schools 

% of Award Achievement 

Gap-Closing Schools 

2021 325 76 23.3 

2022 297 33 11.1 

2023 353 43 12.1 

 

As the participants from each site required the building principal, school librarian, and 

three English language arts teachers who were there during the NBRS process, this was 

demonstrative of purposeful sampling. Some sites had multiple administrators and librarians, and 

who also wished to participate. Two sites had reading specialists and library assistants participate 

in the study. Of the 11 agreeing sites, four sites included a complete set of participants. The 

researcher assigned pseudonyms to the participants. Participants were grouped by their site, 

which does not necessarily align with the order in which sites were visited, nor were the 

interviews arranged in the order that they were completed in the study. The data collection 

process of the individual interviews with participants in the study and visits to the sites from the 

researcher occurred from March 2023 through December 2023.  



95 
 

 
 

Table 1  

 

Study Participants: Site One 

Study 

Participant 

Total 

Years in 

Education Present Job 

Other career 

experience 

Total Years 

in Present 

Job 

Mary 17 District Librarian 
Grade 5 Social Studies 

Teacher 
8 

Nathan 22 
Intermediate School 

Principal 

 

High School Teacher, 

Transportation and 

Maintenance Director 

13 

Carla 14 Reading Specialist  
ELA Grades K-3 

Teacher 
1 

Wilma 40 ELA Grade 4 Teacher 

Special Education 

Teacher, Grades 3,4,5 

all subjects Teacher 

8 

Sara 21 ELA Grade 4 Teacher 

 

Grade 3 ELA and 

Grade 3& 5 Math 

Teacher 

7 

     

English language arts = ELA 

Participants from Site One include a district librarian, a principal, a reading specialist, 

and two ELA Grade 4 Teachers. The educational experiences of the participants range from 14 to 

40 years. All participants hold the appropriate credentials for their positions. The years of 

experience in their current role at the school range from one to 13 years. Of the 114 years of 

combined education from the participants, the average years of experience in education is 22.8 

years. These participants hold combined 37 years in their current roles. Thus, the average years 

of experience in the current role in the school is 7.4 years. This data is provided from the 

information shared during individual interviews.  

Mary  

 Mary is an experienced teacher and librarian. While this is Mary’s eighth year as the 

school librarian, she was previously a fifth-grade social studies and classroom teacher at the 
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building before earning her master’s degree in library science. Mary has been an educator at the 

school for 17 years. Mary is also the only librarian in her school district, as the other libraries are 

staffed with aids, and she also oversees the library material orders for all buildings.  

 I noticed that Mary took the interview seriously and wanted to help others. She was 

enthusiastic about reaching all students in the library program and is a long-time trusted 

colleague and leader in this school building. While participants were not asked to bring or 

prepare data, Mary was ready with examples of projects to support reading from the library, 

reading goal setting, spreadsheets, and templates to monitor student reading goals arranged by 

class. As I rewatched the interview recording, I was reminded that Mary took the time to answer 

each question in detail and shared their experiences openly. When it was time for member-check, 

Mary reviewed the transcript quickly and with detail in her responses.  

 In answering the greatest strength of the school library program to address the academic 

achievement gap, she acknowledged that the goal sheet that the librarian works on with the 

students for the Accelerated Reader (AR) program was strong. Still, she selected the library's 

organization and the motivation she provides the students as primary strengths:  

My goal was to make it in such a way that they don't really have to struggle with the idea 

of having to read in their reading level is kind of stressful for some because you know, 

there's books they want to read that on the level. 

Reading on level refers to the Zone of Proximal Development (ZPD) students' achievement using 

the AR program. Students are expected to locate books of interest that align with their reading 

abilities as measured through participation in the reading program. Mary continues to state the 

following:  
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I wanted to make everything accessible in an easy way where they didn't have to think 

about it. Like if I'm going to have to read in my level then just where are those books at 

so I don't have to think about it.  

Allowing students to find their books seamlessly was something that Mary was able to support 

with the organization of the library. This structure of materials allowed students to find books 

with ease and confidence. In terms of motivation, Mary articulates the importance of this aspect:  

As far as the motivational side, I'm constantly just, you know, when they return a book 

and I'm like, did you like it? What do you make on the AR test? And you know, if they 

took it out, I'm like let me know if you liked this book if I help them find the book. I just 

feel like as far as motivation goes, they were going to talk about that aspect when I feel 

like I do a lot of talking to them about it. I mean, otherwise they it's just like I'm checking 

in checking out books. I'm not, I do a lot more than that. So, I mean, I'm doing a lot of 

motivating and have you read this book and this book is good and you know, do you like 

stuff like this? Because this book is really good. And, you know, it's in your level and if 

they check it out, they'll come back and tell me, you know, I did really like this book.  

Mary shared that students consider her reading suggestions and they have choices in their title 

selections within their reading levels. Mary provided specific details in her response to each of 

the interview questions. She shared the encouragement that the entire school staff offers students. 

Mary elaborated that when students meet the AR goal, they visit her in the library to get their 

picture taken, receive prizes, and receive schoolwide bonus bucks that will be used during the 

school auction. In addition, an announcement was made while the celebratory bell was rung, and 

the hallway was filled with cheers from the school. From Mary’s experiences, staff perceive the 

library program positively and believe it reaches many students. Mary shares that the students 
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are optimistic about the library and fancy being there to find more books and participate in 

library lessons. Mary also had additional information about the library program while focusing 

on the importance of providing reading time. 

Nathan  

 Nathan began his career as a high school teacher and taught in three school districts over 

six years while serving as a football and track coach. His first administrative role was as a 

transportation and maintenance director for three years. Nathan then moved into the role of 

building principal and has been in this capacity for 13 years. With 22 years in education, Nathan 

has a wide variety of expertise. He states that, based on the nature of education, “days didn’t 

slow down, but the years sped up.” Recently, Nathan received a national award for principalship.  

 I found Nathan to be helpful and willing to work to meet me at the best time for my 

schedule. Throughout our encounters, Nathan was courteous in making time and remained highly 

organized with details. While Nathan has received an award for his building and his prize in 

principalship, he was extremely humble and modest in his accounts. When I reviewed the 

interview recording, I noticed the calm cadence of his responses, respect in addressing me as 

ma’am, and excitement to share the Read-a-Thon program that began in 2016, which helps to 

support academic goal prizes and class trips and are tied to the goal sheet. When reflecting upon 

the strength of the library program in addressing the academic achievement gap, Nathan quickly 

pointed out the role of his librarian, Mary, “she's a self-starter and makes sure everything gets 

done.” To further comment on Mary, he finds her the key to success in the library program, 

addressing the achievement gap, stating that her “ability to work with us and be part of this and 

have a key part in our success; t is an invaluable strength that she possesses.”  
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As for the student perceptions of the library program, Nathan shared that his librarian 

“can hardly take a lunch without some kid getting very aggravated that they can't get into the 

library. The kids love going down there.” Students want unlimited access to their library 

program.  

 Nathan presented an overall picture of the school building and showed kindness. He 

knew the community well and shared information about a staff member with rental properties I 

would now know about to prepare for the site visit. His responses to communication were cordial 

and timely, as correspondence also took place even on weekends.  

Carla  

Carla is a veteran teacher with 14 years of experience. She continued professional 

learning and earned her master's degree in administration. She was a third-grade teacher during 

the Blue-Ribbon process, but this year, she served as the school's reading specialist. She has 

taught kindergarten, first, second, and third grades. She states that classroom libraries are robust 

and arranged by the ZPD in the AR program to mirror the school library.  

Carla communicated positively regarding the perception of the library program. In 

addition, she states that “students love the library.” She shares that students delight in reading-

duel opportunities run by the librarian. In this program, students would select the same book to 

read at their AR ZPD level, set a deadline to complete it, and then take the test. The winner with 

the best reading time and score on the test will receive a prize. In addition, students in Carla’s 

class participate in book bingo to read different genres that Mary has incorporated for students. 

When reflecting upon the staff's perception of the library, Carla shares more about the topic:  

I feel like our building is a huge team. We kind of all jump on board. We're really sold 

out to the way that we think things work here. And the way that because a lot of the 
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teachers here, we haven't always been a high achieving school, you know, a gap-closing 

school. And so, when you know what that feels like and kind of have to climb yourself 

out. You become very proud of what has been accomplished and how to kind of maintain 

that. So, I feel everyone here is a lot on the same page as far as the library and how to use 

those. And like I will constantly go back to the school sheet and how we track data. We 

all push to the same direction. We're all pushing these kids constantly to achieve their 

goals. We have a lot of goals that we reward big and, you know, short-term goals and 

long-term goals, short-term rewards long-term rewards. And I think the library is a big it 

plays a big part in that. 

This ties into the school community's intense goals and data tracking usage. Goal sheets go home 

daily as the parent keeps track of the goals and are referenced in parent meetings. As I listened to 

the interview, I was reminded of her friendly responses and detailed elaboration for each 

response.  

My impression of Carla was that she was dedicated to education and relished her job. She 

shared the collective success and felt part of an educational team. She was also prepared to 

reveal examples of data templates. Carla was motivated to continue seeing her school community 

flourish.  

Wilma  

With 40 years as an educator, Wilma has the most experience out of all my participants. 

Her first 10 years were as a special education teacher; the other 30 years have been as a regular 

education teacher in Grades 3-5, whereas Wilma is presently a fourth-grade teacher.  
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Throughout her career, Wilma has worked in different states and school districts. She 

reflects on these involvements from decades of experience and believes they also apply to her 

school:  

I've worked with some really good librarians. I can't think of a bad librarian I've ever 

worked with. And they're super important to just supporting what you do in the 

classroom. I just value their input; I value their expertise. Librarians are critical to 

supporting classrooms. 

Wilma shares that her students regularly participate in reading-duels and believes that this 

motivates students to read more carefully. The librarian will also take their pictures, which 

appeal to the students from Wilma’s viewpoint. She believes students see the library as a positive 

aspect, nicely decorated by the librarian, and anticipate their library class. As I reviewed the 

interview, it was apparent that Wilma is highly articulate and pleased to share her experiences.  

Sara  

Sara is also an experienced educator. She has been teaching in this school for 19 years 

and a total of 21 school years. Of these, 13 years of her experience have been as a fifth-grade 

math teacher, one year as a third-grade math teacher, and seven years as a fourth-grade reading 

teacher. 

When reflecting on the students' perceptions, Sara shares that she loves the library and 

want to always be in it. Sara articulates the following staff perceptions of the library program:  

I think everybody has a positive outlook on our library. It's a very warm and inviting 

place to be. Like we all would like to go out there and curl up with a good book 

ourselves. And that never happened, but would be nice. She, our librarian, is willing to 

work with our staff like if we have a novel study going on. She'll pull things that relate to 
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that. Or if you're going to do a poetry unit she'll pull out and have available for the kids 

that week poetry in the library and kind of tag team with you. So, they hear it in two 

places. Just overall a good experience. 

 Sara answered each question meticulously, demonstrating her value in the study to meet 

with me. Sara also shared that she finds students participating in reading-duels successfully. 

When I reviewed the transcript and watched the interview recording, it was evident that Sara 

answered all the questions entirely and warmly. She shared the community involvement with the 

reading programs and the decorating throughout the school and classrooms. Books from the 

public library are also borrowed to add to the event. 

 All participants from Site One offered a window into their school, which I learned more 

about from the document analysis and site visit. Each participant was welcoming and supportive 

of the study. I was fortunate to have the opportunity to gain more experience from each of the 

participating educators.  

Table 2  

 

Study Participants: Site Two 

Study 

Participant 

Total 

Years in 

Education Present Job 

Other career 

experience 

Total 

Years in 

Present 

Job 

Lori 31 District Librarian 

Grade 8 ELA teacher, 

Grade11 English, and 

Spanish Teacher 

  

 

7  

Lisa 38 
Elementary School 

Library Assistant 

Secretary to the 

principal 

 

3 

Daniel 25 
Elementary School 

Principal 

Lead teacher 

Alternative Charter 

High School, Middle 

School ELA, and 

High School ELA 

Teacher 

2 
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Peggy 5 Grade 6 ELA Teacher 

 

Grade 7 ELA and 

Science Teacher 

2 

Marie 10 
Grade 5 and 6 ELA 

Teacher 
Grade 4 ELA Teacher 9 

Malia 9 Grade 5 ELA Teacher Grade 3 Teacher 8 

     

 

Participants from Site Two include a district librarian, library assistant, principal, reading 

specialist, an ELA Grade 6 teacher, an ELA Grades 5-6 teacher, and an ELA Grade 5 teacher, 

with educational experiences ranging from five to 38 years. All participants hold the appropriate 

credentials for their positions. The years of experience in their current role at the school range 

from two to nine years. Of 118 years of education from the participants, the average years of 

experience in education is 19.6 years. The participants have 31 years in their current roles, 

making the average years of experience at the current role in the school 5.1 years. This data is 

provided from the information shared during individual interviews.  

Lori  

 Lori is the district librarian and has 31 years with the school district as an educator. She 

has been involved in the district in many different roles. For the first 18 years of Lori’s career, 

she taught eighth-grade reading and language arts and was then transferred to the high school to 

teach junior English and Spanish. When her previous librarian decided to take a job out of state 

seven years ago, Lori was thrilled to become the school librarian. Lori has also been the school's 

spring play director for many years.  

 From my impressions, Lori was very prepared for the upcoming interview. In advance, 

she had sent me information about the library facilities, the instructional plans for kindergarten 

through Grade 2 and Grades 3-4, the website link to the virtual library, the Future Ready School 
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Library Plan, the mission statement, goals, and collection development policy for the school 

library. After the interview, I learned that her experience in Spanish is helping her improve the 

Spanish collection in the library and bolster digital resources in both English and Spanish. 

 Lori is split between the elementary/middle and high school libraries, so she has two 

buildings to maintain. She feels that the staff views the library program favorably. Lori states the 

following about her colleagues:  

I think they've been very, very supportive. You know, if I ask them to do something or if 

I'm saying, hey, this is a competition for this month and you know, really get on board 

with it and support it and promote the things we're doing in the library. So yeah, I think 

and I try and enhance what they're doing as well.  

While the support and teamwork between the librarian and teachers are ideal, Lori sees a 

problem with time to strengthen collaboration further:  

I don't have the time to actually, like, meet with their teams and say, hey, what's coming 

up, you know, what can I be doing? So, you're doing an animal project, you know in third 

grade or whatever. What skills or what can I be working on in the library? And yeah, if I 

wasn't in two different buildings, I would. It would make that's really what I'd like to be 

doing is a lot more collaboration. I did it last year with our fifth and sixth grade teachers. 

They had the kids, one grade was doing countries, one grade was doing states, and with 

so researching and doing different projects I threw in a Google My Maps kind of activity 

that they did over their country or their states. But that just kind of, I just kind of found 

out about that and I was like, oh, you guys are doing this? I could do you know? So, it 

wasn’t intentional like I went, I thought. Oh, and now I'll go say hey, how do you how do 

you think about this? So, I'd like to be doing more collaboration like that. 
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Lori disclosed that she observes that their students really like coming to the library. With the 

present schedule, Lori cannot meet with the students in Grades 7-8, which poses a challenge. 

Creating memorable reading experiences with older students can be more challenging as they 

tend to focus more on required class readings; at the same time, Lori shares that “the library is 

the heart of our school.” The service Lori impressed me has given the school district and her 

diverse educational experiences. 

Lisa 

For the past three years, Lisa has been the library assistant at the elementary/middle 

school, whereas she was previously the secretary to the high school principal for 35 years. I 

realize that Lisa has seen much growth and changes throughout the schools as she has served the 

same school district for 38 years. She shares about this change in the library that she observes at 

the high school in the following statement:  

The use of databases opened up a whole new avenue for kids when they went to the 

library, but they could also access that from the classrooms, and it gave teachers another 

avenue to head towards and give them resources for their classes. I saw the change from 

going from using the audio-visual equipment during that time also got away from 

filmstrip machines and that whole process of checking out the teachers, checking out 

those devices and the addition of Smartboards. Yeah, I got to see all that. 

Another change that Lisa observed was the librarian's use of educational challenges. Now, Lisa 

sees different activities in the library and notes the popularity of the contests that the librarians 

host for the students:  

They love to compete. They love challenges. Our librarian is very good at creating 

different things for them to use so we have had competitions. Like right now she has one 
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that's going on who can read more than her. The kids are challenged to read more than 

she does. Then she keeps a log, and then she'll post up there, if anybody's beating her, or 

if they're getting close. They love that challenge. She also uses a program called 

Beanstack, where the kids can log their minutes. She was able to give them what her 

reward was, is they could read in the library, in tents by a flashlight. They got the 

flashlight; they got a boarding pass and they got a stamp. Our theme in the library is 

travel with good books.  

Lisa is enthusiastic about her school district, and states her answers with delight. She 

recounted her vast experiences in education like a story. She was so appreciative of being 

included as a participant in the study. When I designed the study, I did not know if the 

participating schools would have library assistants. I am thrilled for her perspectives and 

involvement in making a richer dissertation process.  

Daniel 

This is Daniel’s 25th year in education, but his second year as the principal of the 

elementary/middle school principal and his first year in the additional role of curriculum director. 

His career in education started as a lead teacher at an alternative charter high school for three 

years. Daniel’s next move was to an eighth-grade ELA position for 17 years. The next move was 

for high school English, and also coaching school basketball. While Daniel has had a lot of 

experience in different schools, he reflects upon the vitality of the library program. “Just seeing 

how many kids we have reading and how much effort our librarian and our librarian assistant put 

into getting kids engaged with texts. It's pretty impressive.” The positive reaction is not limited 

to Daniel. In reflecting upon the teachers' perspectives regarding the library program, Daniel 

shares the following:  
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There are regularly scheduled library times for each grade level and that's important 

because our teachers are intent on getting kids in, engage with texts. We have wagons 

that go around each day that collect and then and then, you know, bring back books to the 

library. And so that's an omnipresent thing in our school and I think that teachers are still 

looking for ways to maybe utilize the library as a place to go and to do research or you 

know I think that a receptacle for books and a place where kids can get texts. I mean, 

that's certainly what a library is and always has been, but can we make it more about we 

do have, you know, our librarian does teach classes on, you know, digital citizenship, 

Internet safety, things like that, how best to use some technologies. 

This response showed that Daniel was aware of the lessons and activities in his library program 

and was paying attention to his teachers' perspectives.  

Throughout the interview, I was impressed with the depth of Daniel’s answers. He was 

thinking about the topics and adding their perspectives and experiences. The fire alarm went off 

during our interview, and I had to exit the building. It did not take long, but Daniel was patient 

and understood that these things could happen, and he kindly proceeded with the interview. In 

addition, Daniel was dressed in beach and luau attire to match the school theme of the day, 

which was good to see that the principal participated in themes at a high level.  

Peggy  

 This is Peggy’s fifth year as a teacher, and she has always been in the same school 

building. During her first three years, she taught seventh-grade English language arts and 

science. She is in her second year as a sixth-grade English language arts teacher. Her sixth grade 

students have a scheduled library class, whereas they did not when she taught seventh grade. 
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Peggy shares that she uses library resources and that her students enjoy their library classes, 

planned library activities, and reading print books: 

I feel like I still need to mention that because nowadays some people are like, do we 

actually check out hard copies of books? And so, yes, I would say it's the books that they 

can choose to read independently. Usually, a student always has a hard copy of the book 

there. And myself, personally, I sometimes check them out for my own reading or for like 

our class read aloud. And so, I use those.  

In addition, the library has materials to support makerspace items. Peggy has not yet 

incorporated this into instruction. Referencing her librarian, Peggy states that the librarian has 

offerings in the library. “In-depth with some of the other options they have like different 

makerspace cart items like Ozobots and cool, kind of like STEM things.” This referenced 

materials available in the library and how they can be used for all classrooms in the building. 

While Peggy did not know when she would use the materials in class, she was aware of their 

availability. Further, she was confident that the librarian could help integrate the materials into 

instruction:  

I was impressed with Peggy's different experiences with library exposure just for 

changing from teaching seventh grade to sixth grade. There was a big difference between the 

grade levels. Peggy graciously shared with me the opening letter from the librarian to the 

teachers.   

Marie 

 Marie began her educational career as a fourth-grade English language arts teacher for 

one year, but she has been a fifth- and sixth-grade English language arts teacher for the last nine 

years. Her educational experience has been at this site, and she is incredibly excited to reach the 
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milestone of 10 years in the education profession. She is interested in professional development 

and earned her master's degree as a reading specialist. 

 Marie shares that the perceptions of the school library program are overwhelmingly 

positive:  

Everyone enjoys our librarians, especially with the aspect of promoting reading and 

doing some fun activities and motivational pieces like competitions and reading minutes. 

I know they do like right now. They're doing a pumpkin carving competition. I think 

from that perspective adding a little bit of a motivational piece, I know the staff speaks 

very highly of. 

Marie has also found a positive way for the students to complete reading challenges with 

Beanstack and competitions like the March Madness guessing game with the middle school 

students she teaches. Fifth and sixth grade are part of the middle school in this building.  

 Marie could meet with me outside her school schedule, and I was grateful for her 

commitment to my research study. Her answers were clear, and she was not hesitant to ensure 

her responses addressed each question. The responses showed her thoughtfulness and numerous 

experiences in the education profession.  

Malia 

 Malia began her teaching career as a third-grade teacher in the building during her first 

year, and for the next eight years, she served as a fifth-grade English language arts teacher. All 

nine years of Malia’s education experiences have been at this site. She shares that she cherishes 

her education experiences and sees the complexity level increase from third-grade library lessons 

to fifth-grade library lessons. 
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Throughout the interview, I learned about Malia's student experiences. She shared that 

they recently had a library pumpkin decorating contest, and one of her students and their sibling 

joined forces with their dad to create their pumpkin on When You Give a Mouse a Cookie. She 

was thrilled to see the family coming together on a literary project.  

 Malia knows the school community's needs and has materials to reach all students. She 

reflects upon the growth of the library collection to reach all students:  

We have a section in our library now dedicated. It's a Spanish section only, so all of those 

books in that section are in Spanish, so it's cool that we can support their first language. 

The librarian does a great job of making sure that they're picking books at their level. So, 

you know, having a kid walk in fifth grade and maybe not being able to speak English, 

she has such a wide variety of books that they don't have to go to the kindergarten 

section. They don't have to go to the picture books section there. Books that look like 

fifth grade books but are leveled so low that it allows them to find something that can 

help them. 

I found Malia to have a firm understanding of the school community. She was aware of the 

communication from the librarians. Malia saw library events supporting learning at school with a 

comprehensive collection and at home with literary contests.  

 Aside from the principal Daniel, all participants have worked in the same school district 

for their careers. This shows a strong level of commitment to the school system. Each participant 

from this site was able to discuss all the questions posed. Interviewing and meeting the 

participants during the site visit was a privilege.  
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Table 3  

 

Study Participants: Site Three 

Study 

Participant 

Total 

Years in 

Education Present Job 

Other career 

experience 

Total Years 

in Present 

Job 

Elsa 18.5 Elementary Librarian 

Library Aide, Middle 

school, and HS 9-12 

English Teacher  

  

7.5 

Karen 30 
Elementary Library 

secretary  

Grade 5 and 6 

Teacher, long term 

substitute Teacher 

10 

Jim 20 Elementary Principal 

 

Teacher of Grades 

4,5,6, MS Assistant 

Principal 

   

2 

Kathy 20 ELA Grade 2 Teacher 

Teacher of Grades 1-3 

in mission and 

parochial schools.  

6 

Barbie 29 ELA Grade 4 Teacher 

 

Teacher of Grades 2, 

3,4, 5 ELA, Grade 7 

and 8 Math Teacher 

College instructor 

23 

Patricia 15 Literacy Coach 

 

Grades 1-5 Teacher, 

reading recovery, 

international educator 

5 

 

Participants from Site Three include an elementary librarian, library secretary, principal, 

ELA Grade 2 teacher, ELA Grade 4 teacher, and literacy coach with educational experiences 

ranging from 15 to 29 years. All participants hold the appropriate credentials for their positions. 

The years of experience in their current role at the school range from two to 23 years. Of 132.5 

combined years in education from the participants, the average years of experience in education 

are 22.08 years. With 53.5 years in their current roles from the participants, the average years of 

experience at the current roles in the school is 8.91 years. This data is provided from the 

information shared during individual interviews at that time.  
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Elsa 

Elsa has been the librarian at the site for 7.5 years and serves as the librarian in two 

elementary schools in the district. In addition, she is the library media content lead for the school 

district. This lead means that she represents the library media department on committees, meets 

regularly with the director of technology, and plans team meetings for the library media 

department. Elsa has had a flexible schedule for both libraries for the past two years. Before this, 

the schedule was entirely fixed between both buildings. She also holds a degree in secondary 

English education and taught middle and high school English for four years. Then, she taught 

seventh-grade English and worked part-time as a library aide during her library degree work. 

Next, Elsa became an elementary librarian in another district, having an entirely flexible library 

schedule between two libraries.  

Since Elsa’s job has shifted to a flexible model, she notices that the perception of her role 

has shifted:  

When I came, we were a prep period. Librarians were the prep period, and that's what we 

were looked at. We were not looked at as anything more. As the change has made us 

becoming flexible, now we're starting to be looked at more of that resource and that 

teaching partner. So, I work very closely with my staff. 

In addition, the district team is considering rebranding the librarian's job title. They were 

previously referred to as media specialists and technology coaches in her school district. Now, 

most coworkers address their role as library media specialists.  

When I met with Elsa, I was looking forward to this as she had already shared the school-

board-approved district library plan the day before our scheduled interview, and she shared the 

public document with me. In addition, she expressed exhilaration about continuing my research 
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and was pleased with the attention to the library programs. In my experience, Elsa exuded 

passion for her career and willingly extended any support she could during the research process. 

Karen 

Karen was enthusiastic about sharing that she had loved the last 10 years of her career, 

where she served as the media secretary for the school. Her career in education began as a fifth-

grade teacher, and then she went to middle school and taught sixth grade. As her family grew, 

she decided to become a substitute teacher and also worked on her master’s degree in reading as 

she had always loved books. Karen has 30 years of experience in education at this point. Karen 

works at the same two elementary schools as Elsa, and Karen’s schedule alternates every other 

day between the elementary schools so that Elsa and Karen are at the elementary libraries on 

opposite days.  

Karen likes her role in the library and the partnership with the teachers and students. She 

has noticed that the library program's role has changed in the 10 years she has been there, from a 

library where books are checked out to a media center that is “utilized for more than one thing.” 

Karen observes the staff's support for the library and the students' passion. Karen shares the 

following about the students: 

There's not a kid that does not love coming to library truly, right? They all love to come 

to get new books. When I see them in the morning, in the hallway, they all stop and ask 

me do we have check out today? You know, they're excited to come- always. I can't think 

of an instance, you know as a child is having a particularly bad day, and then we usually 

try to find some way to, you know, turn it around and help them find something that 

they're going to be excited to check out and, you know, read. That's why the reason I love 
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my job is because the people who come to me are glad to be where I am. The library. 

Why wouldn't you be happy there? 

The students and staff mirror Karen’s enthusiasm. Karen also finds strength in her collaboration 

with Elsa, as they have worked together for almost eight years. She responded cordially 

throughout our correspondence and was eager to help.  

Jim 

 While Jim has served in numerous educational roles and leadership, all 20 years of his 

experience has been in the same school district. Five years have been in administration, most 

recently as an elementary school principal for the past two years, and previously as a middle 

school assistant principal. Jim’s teaching experience ranges from Grades 3-6. 

 During the interview, Jim was keen to help with the research study and ensure that all the 

data needed to answer each question was provided. Jim believes that the one-to-one technology 

device approach from the district also helps with this aspect. The technology supports the use of 

reading programs and online books from the library collection as he reflects on this topic:  

So, we've got different programs that they can utilize through technology, but we also 

have hard copies. So, we're trying to again utilize that to our capabilities of getting books 

and kids hands, whether it's electronically or you know, hard copy. So, the excitement of 

getting into different things and having a media specialist/librarian, being able to 

orchestrate that and giving her time in which to tell us what all in the media is really, I 

think a critical piece of making that Media Center flourish even more than what it is. 

Communication between the librarians and staff allows a better understanding of the rich 

resources available. Library resources are offered in print and digital formats. 
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 I am thankful for Jim’s participation in the study and his willingness to discuss the topics 

from the interview. During the site visit, Jim was able to give me a tour of the school, and I saw 

the students' use of books and technology. I also saw the librarian and teacher collaborate to 

introduce digital database resources to support student research projects. Jim believed that the 

availability of technology helped with this process.  

Kathy 

 Kathy is in her sixth year at the school teaching second grade and has 20 years of 

elementary education experience. She taught at a mission school and a parochial school in 

Grades 1-3. Her students use the Fountas and Pinnell reading program and have a wide range of 

skills from level B to L, where B indicates beginner and L reflects chapter books.  

 In her time at the school, Kathy shares that the staff’s perception of the library program 

continues to improve as the collection holds a wider variety of “diverse books” and a 

“multicultural selection.” Beyond the collection, Kathy reflects that a strength of the library 

program is the librarian's communication with the teachers, who have the “accessibility of her 

putting herself out there.”  This, from Kathy’s perspective, includes the librarian asking, “how 

can I help you or what can I do to help your class or meet your needs or what books do you 

need?” These sentiments support a strong working relationship between the librarian and the 

classroom teachers.  

During the interview, Kathy was pleased to share her classroom library and the systems 

that ensure students select books to support their reading growth with the F&P reading program. 

Kathy was inclined to help with the research process and gracefully provide her experiences. I 

was thankful to have the chance to meet her and know that students benefit from her compassion 

and expertise.  
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Barbie 

 This is the seventh consecutive year Barbie has served as a fourth-grade teacher, and she 

holds 23 years of service at the site. Throughout Barbie’s career, she has also taught college 

classes for mathematics methods in the school of education. Throughout Barbie’s 29 years in 

education, she has taught second-, third-, fourth-, fifth-, seventh-, and eighth-grade classes.  

 Barbie believes her colleagues perceive their school library positively and are satisfied 

with its programs. She has observed that students love their library program and are eager to read 

new books. At the same time, Barbie thinks it would be best for the librarian to be in their 

building full-time. She accounts the following about their librarian: 

They are not in our building every day because they have more and more schools and I 

think that's a huge threat because I would love to have someone in our library full time 

because they don't just know the books, but they're also really good with the technology 

pieces because students also have opportunities, especially as we're researching during 

our science about extreme weather. To do that online, and they're just so good at the 

technology piece as well. 

Barbie had a lot of experiences to share and was focused during the interview. While Barbie 

asked for topics to prepare for the interview, this was not expected of participants. I valued her 

diligence throughout the process.  

Patricia 

Patricia is in her fifth year at the site as the literacy coach. At the same time, Patricia has 

15 years in education and 11 years of service at the site. She also taught Grades 3-5, and served 

as an international educator before she became the literacy coach for the site. Patricia considered 
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earning her master’s degree in library science, but did not since schools in her area have more 

reading specialists than library positions on their staff.  

The organizational process of the library, having books facing out and topics arranged by 

genre, is something that Patricia views as positive for the students in the library program. Patricia 

sees that there can be a conflict between the reading program and how the library operates. Two 

years ago, a policy was implemented that media specialists and the aid would not necessarily 

encourage students to read books at their level. She reflects on this aspect in the following 

statement:  

So, in the past, you know, like if it's like a kindergarten or first grade, we kind of 

encourage them to go towards the picture books. And now it's like if the kid wants to go 

get Harry Potter and they're 6 years old, they can check it out and we're not allowed to 

tell them they can't. 

This would not align with the reading program used in the classrooms. Patricia continues:  

We would not be expecting a 6-year-old to read Harry Potter, but we don't limit kids in 

the library. So, some teachers are frustrated by that. I kind of feel like they can get books 

from lots of locations. Maybe dad or mom are going to read the Harry Potter to the 

child? I'm not there, so I don't have time to like. I mean, to me, I just, I'm more of a 

hands-off kind of person. 

Patricia reflected that the policy could be improved with more clarity on the goals with all 

teachers. In this perspective, there is a time and place for reading to foster curiosity and for 

curriculum that might not always intersect.  
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Throughout the interview process, Patricia was very thorough in her replies. Patricia was 

also eager to share her recent book list for the reading room. When I visited the site, the books 

had arrived, and Patricia began unboxing and organizing the books for the special book room.  

The participants at Site Three had a variety of educational experiences. Only Jim, the 

principal, has spent his career in the school district. All participants demonstrated commitment to 

education and detailed, inspiring experiences. It was a pleasure to interact with all participants 

from the site.   

Table 4  

 

Study Participants: Site Four 

Study 

Participant 

Total 

Years in 

Education Present Job 

Other career 

experience 

Total Years 

in Present 

Job 

Ann 13 High School Librarian 

Government 

contracting, computer 

systems programmer, 

county public library 

accounting and clerk, 

HS library assistant  

5 

Bella 26 High School Librarian 

 

Preschool Teacher, 

Government, 

nonprofit, special 

education Teacher, 

Teacher Grades 1-4 

8 

Simon 30 
High School Head 

Principal 

 

Instructional assistant, 

special education 

teacher, middle school 

History Teacher, High 

School History and 

Social Sciences 

Teacher, Assistant 

Principal High School, 

Middle School 

Principal 

1 

 

Claire 
28 

High School Assistant 

Principal 

 

High School History 

Teacher, Department 

1 
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Participants from Site Four include two high school librarians, a principal, an assistant 

principal, an ELA Grades 9 and 11 teacher, an ELA Grades 11-12 teacher, and an ELA Grades 

10 and 12 teacher, with educational experiences ranging from four to 30 years. All participants 

hold the appropriate credentials for their positions. The years of experience in their current role 

at the school range from one to 11 years. Of a total of 122 years in education from the 

participants, the average number of years of experience in education is 17.42 years. The 

participants have 34 combined years in their current roles, making the average years of 

experience at the current role in the school 4.85 years. This data is provided from the information 

shared during individual interviews.  

Ann 

 Ann’s professional career began as a defense contractor and later as a programmer after 

earning her master's in computer information systems. After starting a family, she left the field to 

raise her children for 15 years. Then Ann became interested in working with a schedule like her 

children’s. Next, Ann took a position in accounting and as a clerk at a county public library until 

chair, instructional 

supervisor, director of 

instruction 

 

Ramona 5 
ELA Grades 9 & 11 

Teacher  

Middle School ELA 

Teacher, ELA 10 

Grade Teacher 

4 

Denise 4 
ELA Grades 11 & 12 

Teacher 

ELA Grades 10-12 

Teacher 
4 

Holly 16 
ELA Grades 10 & 12 

Teacher  

 

ELA Grades 9-12 

Teacher, creative 

writing Teacher, 

instructional assistant 

11 
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there was an opening for a school library assistant position. While Ann was working as the 

library assistant at the high school site, one of the librarians encouraged her to earn her second 

master’s degree in school librarianship. When one of the librarians at the high school retired, 

Ann had earned her second master’s degree and the position where she has served for the last 

five years. Ann speaks very positively of her colleagues and school. She states the following:  

I would love to see every school value their library and I know that in the world today 

that's not the case. But we have so much to offer the school and the teachers and the 

students, and I really, we are so fortunate in our school that our administrators are very 

and our principal especially is very supportive of the library. And I don't think that that 

happens everywhere and we have, I think librarians have so much to give the school and 

the students. If the administrators are actually on board with it, you know and the 

teachers become on board with it. 

Collaboration is a strength that Ann finds in her school library program among the school 

community. A supportive administration can help with this goal, as there are challenges to 

ensuring collaboration.  

 Throughout the process, Ann was sure to address each question. In addition, Ann shared 

documents related to the library program. I was struck by Ann’s various experiences and her 

passion for education and librarianship.  

Bella 

 When Bella graduated with her degree in education, it was difficult to find a position in 

education, so she taught preschool for a year and then worked for the government at an Army 

base. Bella realized that she preferred working with children, so she then moved to a nationwide 

nonprofit to help children who had been abused. This position was extremely demanding, and 
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Bella took a new position in special education, where she was teaching in a self-contained 

classroom. Then Bella co-taught second grade and taught third grade for eight years. Bella’s next 

move was to first grade, where she taught for seven years, and her librarian encouraged her to 

earn her master’s degree in library science. This year is Bella’s eighth year as a high school 

librarian at the site, and she expresses contentment in her position.  

 Bella observes that the student finds the library a welcoming place and can be involved in 

library clubs such as book clubs, a coffee house for a writer’s club, a crochet club, or events like 

the read-in and author visits. Teachers are encouraged to collaborate with their librarians. 

Additionally, they are invited to the Teachers as Readers professional development program 

organized by the librarians at the high school for over 15 years. In reflecting on the staff’s 

perspectives regarding the library, Bella states the following:  

I think the teachers definitely know it's a place where students can come to work quietly 

or collaboratively. It's a place that they can come to, for people, for us, to help them. You 

know, a lot of times they'll send them. OK, you're having trouble with your words and 

your search in your database. You know, the librarians are a great place to go for that. So, 

I do think they think of us as a good resource for the kids when they are researching or 

even just basic computer skills. We do a lot of troubleshooting if our technology staff 

isn't here, so I think they do look at us as a good resource. 

With the staffing of two full-time librarians and a full-time library assistant, the high school 

library does not close during the day, providing uninterrupted open access to the library and its 

services. The high school has three lunch periods, and each library professional eats at a different 

time so that the library remains open.  
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Bella thoughtfully addressed each question asked and added abundant details with her 

responses. She has a wide range of experiences in education and related careers that have 

prepared her to lead as a high school librarian. All communication through email was prompt and 

timely from Bella.  

Simon 

 Simon is in his first year as the head principal at the high school, but he is not new to the 

building. Previously, Simon was the assistant principal at the high school for four years and 

became a middle school principal for a feeder middle school to the present high school site. He 

articulates that he does not view the award as “a one-year snapshot, but it’s part of a culture that 

have been created” and one in which he has been invested for years with pride. Before serving in 

administration, Simon began as an instructional assistant in special education and then as a 

teacher in special education. The following experience was teaching middle school for three 

years, followed by teaching for a year in Mexico City. Simon’s next career milestone was high 

school, as he taught history and social sciences for five years while coaching basketball and 

track.  

 Simon illuminated the importance of reaching all students in the library and discussed 

that the library tried having exercise bikes to help students read and exercise. Still, it did not have 

the usage they anticipated. He stated, “I think being willing to try and fail as an adult gives an 

example for the kid.” Simon encourages librarians to try different methods to build relationships 

with students in the heart of the building, which is the school library, from Simon’s perspective.  

 The interview process allowed Simon to reflect upon his teaching experiences and library 

collaborations. Simon's following statement occurred near the end of our interview:  
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I'm sad that I didn't really use the library as much. I didn't see the library in the role when 

I was a teacher as I do as an administrator. But I give credit to our librarians, whom we've 

had, whom I've worked with, for kind of opening my eyes. 

As the high school has three additional principals, Simon is the principal in charge of evaluating 

the school librarians. I am thankful for his candid responses and for sharing his experiences 

during the interview. His educational journey is inspirational to me.  

Claire 

 This is Claire’s first year as an assistant principal at the high school after a long career 

with the school district for 28 years. Claire taught 19 years of high school history classes and was 

the social sciences department chairperson. She loved teaching U.S. history and AP government 

courses. Next, Claire earned a position at the central office as a history and social sciences 

instruction supervisor and had another role in academic counseling. This prepared Claire’s next 

step as Director of Instruction. During this role, she was also a lead for the administration in 

preparing the application for the National Blue Ribbon for the high school site. She also holds a 

master’s degree in school administration and a doctoral degree in organizational leadership. 

Claire was overjoyed about the opportunity to serve as a building administrator.  

 Claire describes the library as an active location for students and faculty. She can walk 

past it from her office on the second floor to observe the activity below and Claire shares the 

following statement:  

I think they feel very welcomed and of course I know I can see that cause they go and 

they go all the time. I also can see them doing activities that they are not. Oh, I'm just in 

the corner on my phone because this is a place where people won't bother me. It's also 

that they are interacting with each other, interacting with the library staff, interacting 
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with, they have games, they have puzzles, you know, so it's a space where I feel like they 

must feel very comfortable because they do go. It is, you know, always seems to have 

students in it in the morning and during lunch in particular. And then used by classes. 

Claire reflects that library materials helped support the academic achievement gap by being 

inclusive and welcoming to all perspectives.  

 Having the chance to interview Claire was a privilege. During my site visit, Simon, the 

head principal, provided me with a school tour and introduced me to many staff members. One 

of the individuals that Simon acquainted me with was Claire. Simon encouraged her to 

participate in the study to share her perspectives. Claire participated, signed the consent form, 

and participated in an individual interview. Claire was articulate and reflective of all questions 

posed while further explaining her experiences with the NBRS process.  

Ramona  

 Ramona is in her fifth year as a teacher. She taught eighth grade ELA for one year and is 

in her fifth year at the high school site. In addition, Ramona is pursuing her master’s degree in 

school librarianship. This year, she teaches ELA in Grades 9 and 11, but has also taught sections 

of ELA 10 before. Ramona collaborates with the librarians frequently from her perspective 

regarding research, search terms, and citations. Independent reading lessons with the librarians 

can include book tasting, speed dating, and literary food trucks.  

 Ramona observes faculty collaborating with the librarians. She references the new 

science teacher who uses the library services a lot, in addition to her peers in the ELA 

departments, making the library a busy place. Ramona states the following:  

I think libraries are super important and librarians are super important. And they're like 

the unicorn teachers, right? 
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At the same time, some teachers are reluctant to collaborate. Ramona elaborates on this 

challenge with the following statement:  

It's hard because you really got to get yourself out there and you really got to work. And 

you'll also have to understand, too, that some teachers just don't want to or don't see the 

necessity to come to the library. 

Ramona continues:  

I think that I know that collaboration is a huge part and also advocacy is also a huge 

thing. And I think that this is something that's kind of interesting that you're talking about 

the achievement gap because I know that librarians do play a vital role. And I think a lot 

of people don't realize that and just think that we're just here for books. I think also about 

the perception of the librarians, which I would like to thank you for your one question. I 

really like it because I think as someone who's studying to be a librarian, that a lot of 

people think we just have no legs and we're just behind the circulation desk and we're not. 

As Ramona is working to enter the field of librarianship, she had another perspective to share. 

While much research supports the importance of librarians and library programs on student 

success (Burress et al., 2023), others' perceptions could hide the achievements.  

 It was refreshing to meet and discuss with Ramona. Connecting with an educator 

enthusiastic about entering librarianship was an unexpected and delightful experience. Like all 

fields, having the best individual in the role is essential. I feel confident Ramona will soon 

become a valuable school librarian.  

Denise 

 Denise is serving her fourth year as a contracted teacher at the high school site and has 

always taught Grade 11 ELA; for the first time this year, she is also teaching Grade 12. For her 
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first year, she subbed in Grades 10 and 12 ELA. Denise is active in the school community and is 

the yearbook supervisor this year.  

 Denise expresses a positive viewpoint when sharing her experiences with the school 

librarians and the library program:  

It's been phenomenal. Every time that I've needed something or wanted them to go over 

research or using a database, or when I used to do a kind of project-based learning 

assignment with my kids that involved them to do a lot of outside research, I could 

always go to the librarians and ask them to assist with it. And they would put on these 

programs that would help get my kids used to using the databases, familiarize them with 

it, give them the practice, and help them. Same with when I wanted to go in there and do 

different kind of book assignments or book projects, they would offer this really cool 

program called a book speed dating where my kids could go around and check out the 

different books that they have and then pick a book that really speaks to them. And we 

did all the independent reading projects. 

Denise also shared the children’s book unit collaborative project with the librarians. The 

librarians reviewed numerous books to help them identify morals and analyze different 

perspectives.  

 Throughout the interview, Denise provided insight into her experience and took her time 

answering the questions. I was most appreciative that Denise was thankful to be a participant in 

the study. I would not have been able to conduct the research without the participation of sites 

and participants.  
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Holly  

 All of Holly’s 16 years in education have been at this high school. Her experience 

includes teaching 11 years of ELA Grades 9 through 12, teaching creative writing, and serving as 

an instructional assistant for five years. When I interviewed Holly, she worked hard to prepare 

students for their novel study of Frankenstein. Holly then described her experiences with the 

school librarians and library programs: 

With Frankenstein, we went to the library and this was like when they were first getting 

introduced to the novel. The librarians pulled some current science trends that kind of fall 

along the same lines of Victor Frankenstein and what he did in Frankenstein. It was 

opening their eyes up to look at this novel that was written in 1816 and look at what they 

were talking about and exploring what Mary Shelley was exploring and look what's 

happening in our world today, you know? I was trying to get them to connect better of 

how relevant Frankenstein is to today.  

Holly continues to share the upcoming plans for the library collaboration:  

Then they're going to return to the library next week, and I've worked with the librarians 

to set up stations. So, they're going to be moving around in different stations that will be 

exploring Frankenstein's theme, actually making a Frankenstein. They'll have materials 

there to make their own Frankenstein too, actually. Go online and see in the real world 

where this novel was created and so to kind of bring more depth to what we're doing in 

class. So, I always see the library as an extension of what I can do in the classroom. 

Holly observes that her students have a positive impression of the library because the staff is 

friendly and encouraging. She believes that some of her colleagues could use the library even 

more but realizes this situation is difficult:  



128 
 

 
 

I'm not sure how because I know in the beginning of the school year the librarians will 

talk about how they can help us, and I'm always on board. I mean I'm always thinking 

about how I could utilize them, but I know they try to promote themselves, particularly at 

the beginning of the school year. But then, as the school year continues, it becomes 

harder and harder and harder for them to get our attention because we get so busy. So, I 

do think there's a lot that they could offer and help, but I'm not sure exactly how for them 

to promote themselves consistently through the school year so that teachers will listen. 

Holly encourages her peers to collaborate and shares her positive experiences with the 

collaborative library lessons.  

 It was wonderful having a chance to interview Holly. As I reviewed the recording and 

transcript, I was reminded of how eloquently Holly answered each question from the interview. 

Holly was comfortable addressing each question posed.  

 Seven individual interviews from Site Four represented the most significant number of 

participants from any site in the study. Site Four was the only high school (Grades 9-12) building 

involved. I was profoundly appreciative of learning more from these members, as it encouraged 

me since I was transferred to become a high school librarian (Grade 9) at my school district 

amidst the data collection process of my dissertation.  

 

Results  

 

Each participant received a copy of the recording transcripts for his or her review. In 

addition, each participant was asked to review the transcript for accuracy and to add any 

additional comments. Every participant responded to the shared transcript from the individual 

interview. Triangulation was assured with individual interviews, member checks, a site visit to 
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the school, and a review of district documents. Data saturation occurred after completing the 

involvement with four sites earning the Blue Ribbon and conducting 24 individual interviews: 

five librarians, five administrators, two library secretaries, 10 English language arts teachers, and 

two reading specialists. Data saturation occurs when enough data is collected to determine 

themes (Creswell & Poth, 2018). During the data collection, I completed reflective notes during 

the site visits. Transcripts were reviewed, and the recordings were viewed numerous times to 

ensure accuracy in the data collection process.  

Individual interviews were scheduled at times when the participant could meet with the 

principal researcher. There were very few schedule changes or technical difficulties throughout 

the 24 interviews. Microsoft Teams was used to host individual interviews. Participants were not 

confused about utilizing the software, and most educators were familiar with online meetings due 

to their experience in education during the virtual learning time during the coronavirus disease 

(COVID-19) pandemic of 2020 and beyond. Furthermore, the participants in the study were 

voluntary and displayed genuine kindness throughout the process.  

After the interviews, the principal researcher created a transcript document using 

Microsoft Word, which was emailed to the participants for their review. Interviews originally 

were scheduled for 45 minutes to one hour. For interviews after September 2023, the time was 

modified to 30 minutes for the interview to represent the time needed better and be less 

intimidating for potential participants. Throughout the process, interviews lasted between 15 to 

70 minutes. The total time of interviews for all 24 individuals yielded 14 hours and 45 minutes, 

and the average interview length was 33.6 minutes. Looking at the sites, interviews took 212 

minutes (about three and a half hours) for Site One, 152 minutes (about two and a half hours) for 

Site Two, 210 minutes (about three and a half hours) for Site Three, and 223 minutes (about 
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three and a half hours) for Site Four. There was a difference in time averages based on 

participants, as the average time for librarian participants was 45.8 minutes, 24 minutes for 

library secretaries, 34.8 minutes for principals, 29.8 minutes for English language arts teachers, 

and 43.5 minutes for reading specialists. The participants shared their experiences working in 

education and throughout the Blue-Ribbon award process. All participants addressed each 

question and were forthright with their responses to the interview questions (see Appendix B).  

Four U.S school sites that earned the Blue Ribbon Award were visited. As an overview, 

the four sites include a high school, an intermediate school, an elementary/middle school, and an 

elementary school. Students enrolled in the schools include preschool through Grade 12. The 

school locations varied across the United States, including the southeastern, southwestern, and 

midwestern regions. The total time spent at sites by the principal researcher during school days 

was over six instructional days. The site visit observations were completed using the Site Visit 

Note Sheet (see Appendix C).  

The opportunity to compose writings from my site visits can provide a detailed 

experience of four different library programs. It is not often that individuals have the occasion to 

visit school libraries and meet different educational professionals for this amount of time in 

schools across the United States, which have been recognized for closing the academic 

achievement gap to see locations and detail firsthand observations. Sometimes, principals 

observe a few library lessons and a couple of walkthroughs of the library in a year. Other leaders 

might not have experience with library programs. Teachers on a fixed schedule rarely could 

observe their library program in action. Architects might not have been in many school libraries 

to consider the different materials and teaching spaces needed in modern school libraries. The 

site visits provide worthwhile educational field trips for the readers of my dissertation.   
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Items for document review included library schedules, library job descriptions, collection 

development policy, and reconsideration policy. Most sites did not have a social media presence 

for the school library. One site has a school library X (formerly known as Twitter) and an 

Instagram account with hundreds of recent posts. Access to the library resources online was 

possible from the school building or library webpage.  

Inductive coding of the interview transcripts took place to make an initial code list. The 

words of the participants created the path of the codes using in vivo coding. Two main themes 

were determined, each with four sub-themes. The first theme was that students and staff 

positively perceived the school librarians and library programs. The sub-themes for the first 

theme were environmental, motivational, organizational, and instructional. The second theme 

was that the school librarians and library programs were perceived to support closing the 

academic achievement gap. The sub-themes for the second theme were culture, collaboration, 

interventions, and challenges. 

While it is essential to consider the overall positive perception of the school librarians 

and school library program, it is also another layer of support to consider the perceptions of how 

these aspects contribute to closing the academic achievement gap. Overwhelmingly, the sub-

themes of culture, collaboration, and collections support these perceptions. Through many data 

collections, it was also clear that the school librarians and library programs faced challenges to 

address the academic achievement gap. The sub-themes of culture, collaborations, collections, 

and challenges will be further analyzed. 

Students and Staff Positively Perceived the School Librarians and Library Programs 

Staff and staff positively perceived this theme of the school librarians and library 

programs, which was apparent during each interview and every site visit. I observed these 
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interactions between students, teachers, their school librarians, and the library staff. Numerous 

interactions between students and librarians and librarians and teachers were observed. During 

that time, I saw firsthand the impact of the environmental, motivational, organizational, and 

instructional aspects that supported these positive perceptions of the school librarians and library 

programs.  

At Site One, students were excited to show peers their makerspace pipe projects 

previously made during a library lesson displayed on the bookshelves. Throughout the day, 

students would visit the librarian to review their AR progress, and the librarian instantly searched 

the students' records and data to discuss with the students. I observed that students were pleased 

to be in the library and interact with their librarian. In addition, the teachers had a positive 

perspective of the school librarian in that they could provide students with assistance. 

Students displayed a positive disposition in the library as they entered for class, projects, 

or locating a new book at Site Two. Students could participate in a passive activity at the 

circulation desk as they can find items in a jar. This was called “Find-It, A Contained 

Adventure.” Students could look at this during book checkout. Also, students felt comfortable 

offering the librarian suggestions. Before visiting the book fair or participating in independent 

reading, a sixth-grade student asked if the library had Jenga for the makerspace collection. The 

librarian said that they should get some Jenga games. This showed that the librarian was 

interested in student feedback. 

At Site Three, students were so eager to visit their library that the librarian reminded 

them to use their “walking feet” instead of “jogging feet.” The students and librarian discussed 

reading interests, and students successfully found new books.  
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Students were active in the library all day at Site Four. Examples of student activities in 

the library include researching, taking tests, printing documents, adding to the coloring station, 

building at the Lego table, constructing at the puzzle table, gaming Chess table area, and 

contemplating brain teasers at the tables. Over 40 board and card game options ranged from 

Monopoly, Trivial Pursuit, and Dominoes. Students could play these in the library. In addition, 

teachers will often sign out the games to use in their classrooms. Also, there was an Ellison Die 

Cut Machine and construction paper that students could use for projects and teachers for bulletin 

boards. Student library advisory board members would also sell beverages to support the library. 

The students and faculty viewed the library very favorably, as there were multiple ways to be 

involved at their library. 

Environmental 

The environment is referenced as a positive factor. Students and teachers would like to 

spend more time in the library. While much reference material includes information about the 

high-technology makerspaces, this was not seen to a high degree during the site visits. None of 

the sites had a recording studio in their library. Still, they did have some creative technology, 

such as Ozobots, and lower technology, such as coloring and board games for students in their 

library.  

Student work was used to decorate the desks and doors at Site One with coloring pages. 

The library had decorative lights and TV images in the background. Calm music was playing. 

The librarian brought in monitors from their house to use in the library. During winter, the TV 

monitors display a fireplace image. The librarian spray-painted book carts and the library trash 

cans to add more personality. They brought their desk from home to use in the library. They 

painted the bottom pink to add pizzaz. 
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Decorations added character to the library at Site Two. The theme for the school year was 

“Reading Takes You Places.” The showcase outside the library had been updated to include a 4-

foot Flat Stanley that the art teacher finished. The theme was also on the lattice bookcase display 

and included the literary places of Narnia, Green Gables, 100 Acre Woods, Hogwarts, 

Neverland, The Shire, and Whoville. 

Plenty of seating was available in the teaching space at the library from Site Three. There 

are also new stools from the PTO funding. Guests could see decorative reading signs and small 

plants through the shelving units. The librarian was ready to receive their pristine, welcoming 

library banner from a print shop and a contemporary 8-foot bulletin board, but it was not in for 

the site visit. 

At Site Four, there were more seats in the middle, and tall café tables with stools by the 

exterior windows of the library. There were three tall tables by the wall with two large-screen 

televisions. One television had a news channel, and the other had a sports channel playing then. 

There was a TV behind the circulation with library events and library news. In addition, there 

was a Smart TV in the makerspace area. There were traditional wooden tables and wooden 

chairs. The tables also had book promotions. For each promotion, the front had an image of the 

cover, and the back featured a description. In addition, there were upholstered oversized reading 

chairs and a cushioned reading bench. There was a whiteboard for collaborative teaching space, 

in addition to space for student testing.  

The large television behind the library circulation desk included images of the library 

hours, bell schedules, lunch schedules, question of the day, coffee hours, book club, crochet club, 

follow us on social media, welcome to the library, and the library staff images. In discussion 
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with the librarians, this presentation was created with Google Slides and updated regularly, 

providing an informed and inclusive environment.  

Peggy, a sixth-grade English language arts teacher from Site Two, mentions the library 

environment for students as the library program is effective. She shares that the library is 

effective with engagement. “They promote really great programs. They're always trying to come 

up with things to get kids excited about reading.” According to Peggy, the environment is 

welcoming for the faculty and staff. She appreciates the bulletin boards the library has made over 

the past two years for staff. Peggy accounts for the following about the library staff. “They have 

us send in our favorite book and a picture of ourselves, and either what we were doing over this 

summer or a pet, and to kind of just connect the staff to the library and the students.” This helps 

to support a welcoming environment. That is also inclusive as students can learn more about the 

teachers and staff in their school and build upon relationships with animals or travel locations.  

Ramona from Site Four reflects upon the library environment and the likes of her high 

school students:  

It is a welcoming space. They do like the comfy chairs. They like the puzzles. They like 

to sit in different areas and work, so I think they see it as a place to go to work, but also 

there's a few of them that actually got hooked to read, so I think that's I think that's good. 

Students look forward to many things while in the library, but ultimately, the library environment 

supports their academic and recreational reading.  

Mary, the librarian at Site One, reflects that the library is much different than when she 

was in intermediate school. She had received positive feedback concerning the library 

environment. She observes that students appreciate the library and her efforts to create a warm 

atmosphere, which might be unexpected: 
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I have just worked so hard to make this a place where they like to come and all the staff 

tells me that you know, that they've noticed, and that's why they think they and probably 

everybody that walks through here will say oh my gosh, is this so warm and inviting and 

I wish I could stay in here all day. And so that makes me so happy. I look at it every day. 

So, I guess I'm kind of used to it. So, I don't see what they're seeing. But they say it's 

really warm and inviting. And I think that's what the kids see. Because it's really hard to 

get them to read especially with all the technology. I really wish that kids this age didn't 

have cell phones, but they do. And it's because of that it is so hard for them to sit still and 

read a book for a certain amount of time. But I mean, we start from the very beginning in 

here and they just love it. I mean they sit here and we'll read the whole time. Almost. I 

think they really enjoyed it. We really get them pumped up and excited about their goals. 

They know that if they come in here to read that that's going to get them further. 

While students might be hyperconnected to technology, even in intermediate school, the library 

environment supports a positive perspective of the school librarians and library program. 

Motivational 

The role of the librarian is perceived as motivational throughout the participating sites. In 

addition, the library program supports individual and school goals. Sara, from Site One, shares 

the following: 

We work on their library goal, which is individualized, all of their goals. All five goals 

are individualized to the student and meeting them where they're at, to ensure that 

academic growth, a full year's growth within a year of school, and usually we end up 

getting more than a year's growth from our kids. So, because they can see their progress 
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towards it. I think that motivates them. You don't have to get it all at once. So as long as 

you're growing towards it, and that seems to take some of the pressure off for the kids. 

Sara continues the discussion about the librarian, Mary: 

 She's very involved with their goals. They not only go to her for their library goal, but 

when they have met all five goals, they go to her and they get their picture taken and she 

gets that picture back to them to post in their designated place. In whichever hallway it 

needs to be. So, she's involved in the celebrations with them and, and motivating them 

when she sees that they're maybe falling behind where they should be. She'll give him a 

pep talk and just you know, she's not just staying in her little hole in the library and never 

interacting with the students. So, she's very visible and involved. 

Lisa, a library assistant at Site Two, shares the motivational aspects of the library program and 

events she observes from the librarian. “She also uses a program called Beanstack, where the 

kids can log their minutes.” Lisa revealed that the school was remarkably successful with reading 

and keeping track of their progress so the librarian could continue with a motivational activity: 

She was able to give them what her reward was, is they could read in the library, in tents 

by a flashlight. They got the flashlight; they got a boarding pass and they got a stamp. 

Lisa reflects that the variety of reading options supports the students’ growth skills and is also 

motivational: 

Our librarian does a really good job of having the students choose different types of 

reading for themselves. So, they asked to take a nonfiction and fiction and a reader. They 

always have to have a reader so that they keep working on their level and keep moving 

up with that. The magazine can count as your nonfiction. 
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Students have reading options but are encouraged to read various books and materials. The 

librarian is involved with the entire school community and goals are supported. The use of 

boarding passes, flashlights, and tents in library programs can build additional desire for reading 

and learning, sustaining motivation.  

Observations with students and librarians were plentiful to support the sub-theme 

identification to be motivational. Discussing goals, returning books, getting more books, 

reaching goals, reviewing level, and ensuring book selection matches and friendly discussion of 

goals occurred at Site One. Students were able to locate their books. They even used shelf 

markers to hold the spot when considering books. When a student met all their goals, the 

librarian congratulated them, updated the Google Doc goal sheets, and gave them photo props. 

After all 10 goals are met, they get their picture taken. The student was excited and had a large 

smile. The student rang the bell by the office to indicate that they reached their goals. Students 

applauded. The librarian took the student's picture with the brick photopaper backdrop. The 

librarian printed this from the colored printer and added it to the hall display. The librarian greets 

students by name and continually reviews the book levels. One student says, “I like all of the 

books that you have.” Fourth- and fifth-grade students had a monthly book bingo sheet, as this 

activity encouraged students to read different genres and types of books. The ZPD is on the top 

of the page.  

 Students were encouraged to read more than their librarian at Site Two. Students log their 

reading minutes using the Beanstack application. The class most successful with their reading 

minutes will receive a special prize. For this time, the prize will be a Lego party day. This 

incentive is another way to motivate students to read more. The prize is viewed as motivational 

for students and reinforced by all teachers as there is a positive perception. 
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Different books were in book baskets throughout the library based on the topics. There 

was a central bookcase display. It held holiday books, and the top was decorated with a 

Christmas tree and silver tinsel garland. There were hallways outside the library that had second-

grade books. It was motivational to see the new books from the library and student-created books 

to support additional positive viewpoints from the students and staff.  

Many unique displays can be viewed when visiting Site Four. There was a Fall into 

Reading bulletin board, a special school reads display, and a promotion for the school reading 

program. Students in book clubs have written reviews of their favorite books. The index cards 

were placed before the book to entice students to read the showcased books for a display entitled 

“Books We’re Thankful For.” Coloring sheets from the makerspace area were also displayed. 

There were Smart TV presentations and displays on the tables and on the tops of bookcases, 

including nonfiction books for “KNOW-November,” books for celebrating Native American 

Heritage Month, and books for Picture Book Month November. Students and staff were observed 

engaging with the materials from the display during the site visit.  

Organizational  

The ability to locate books is essential. The organization of the library was referenced in 

several interviews and observed in detail throughout the site visits. The organization will allow 

the students to locate their materials and support positive efficacy for those students.  

At Site One, books were arranged by reading level in the AR program. Books still had 

classification on the spine for F (fiction) or nonfiction according to Dewey Decimal 

Classification (DDC). The librarian created color-coded reading levels to add to the spine. The 

librarian also created a series binder that students can consult to find the following books or 

explore a new series. 
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At Site Two, fiction library materials were arranged by genre. Colorful signs and shelf 

markers helped guide students to the sections. The DDC System defined the arrangement for 

nonfiction books. This was an extensive collection of books, in addition to numerous reading 

sections. There were also sections of books in the Spanish language. 

The librarian took me on a guided walk to tour the high school, as she also maintained the 

entire district library program. The high school library was modern and recently renovated. The 

genre topics align with the elementary genrefication for fiction topics. 

The library collection had nonfiction, fiction, and graphic novels that were regularly 

updated with new reading materials at Site Three. Fiction was arranged by genres; DDC 

arranged nonfiction. Genrefication of the collection was in the process. There was a unique 

display of seasonal books. While nonfiction is arranged in DDC now, the goal was to have this 

section genrefied in three years. 

The types of books in the library included nonfiction, reference, fiction, professional 

collection, and story collection at Site Four. The librarians shared that the fiction collection 

continues to grow at the most rapid pace. The nonfiction and reference books were organized 

together to save space. This helped improve the circulation for a while, but fiction has been the 

preference read by the students from the librarians' experiences. Fiction was arranged by genre, 

and DDC arranged nonfiction. 

Kathy at Site Three states the following about the organization in the library: 

I think the library continues to get better. You know from having more diverse books like 

we have a great multicultural section. The book bins are now arranged kind of by author, 

by topic. So, much that they're not like just the bindings are showing a lot of them are 

bins that the kids can, you know, thumb through, and pick out. So, I think the whole setup 
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has changed a lot to be more user-friendly for the kids and then you know there's pictures 

and such two on the labels. And so, if a kid is not at that reading level, that's what I do in 

my classroom too. They can use the pictures as guides to help them. 

The library collection continues to evolve to meet students' needs and interests, and the 

organizational structure was developed to support them.  

Wilma from Site One notes the library's balance of fiction and nonfiction books. and has 

much to share about the library's organization and librarians' work: 

She knows her library well so she can find you know things easily if we ask or if the kids 

ask. Her arrangement is a little a little different. I've never been in a library that has been 

arranged by book level rather than by the standard Dewey Decimal System, you know, 

but that's just so I'm sure somebody that you've interviewed has told you about our 

schools, goal sheets that we have and that kids work for. So, it just helps them to know 

these are all the books that are available to me because those are within my ZPD. And so 

that's the reason that she that she redid that. But goodness, you can imagine what the time 

was to do all that and rearrange shelves and so she's she spent a lot of time on her own 

doing all that, but it's easy to access. It's the library itself is very appealing to kids. I 

mean, she's got it decorated cute. 

Wilma was well aware of the library's organizational process and the work of its librarian, who 

improved the library collection to make it easier for teachers and students to find the appropriate 

books.  

Lori, the librarian at Site Two, commented on the challenges of organization in the 

DDC. In her library, the nonfiction collection is arranged in the DDC, and fiction books are 

genrefied:  
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I want to simplify our Dewey system because it's so cumbersome and, you know, books 

about the same topics could be under here and they could be under here. And it's very 

challenging for the kids to use. They can find things in our Destiny Discover search 

engine, but then go to the child. So, we practice and we do it as a lesson, but it is 

challenging. 

Lori continued to address the organization within the library to help students locate the books 

they wish to read.  

Instructional  

 I observed several individual and collaborative library lessons from various grade levels 

and subjects during the site visits. Students appreciated and participated in library instruction. 

Teachers also shared vital comments related to instruction during individual interviews.  

 At Site One, I observed numerous Grade 4 library classes. An agenda for the lesson was 

posted. The students began with a game to name the correct figurative language. Students raised 

their hands and correctly identified alliteration. They were featured books on the online platform 

Epic. Students would take a test after reading and discussing the book with AR software. The 

librarian reviewed the class’s overall AR progress, and they celebrated the students who already 

met their goals.  

 While reading the book, the librarian has a student volunteer turn the digital page on the 

stool next to the interactive whiteboard. The librarian included theoretical qualities in the 

reading, and the book was also displayed for students to see on the interactive board. During the 

reading, the librarian paused to ask students to predict what would happen. When there was a 

new vocabulary word, students were asked to use context clues and define the term and could do 
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so. After reading the book, the librarian asked students to define the genre of the book, and they 

correctly identified this and could also answer the question of the author’s purpose.  

 At Site Two, the book fair was taking place. The sixth-grade class arrived with book fair 

slips and library books. Students returned books in the library book return drop. Only one student 

had to revisit their locker to retrieve their library book. The librarian shared that the monthly 

reading challenge was at Beanstack and presented this on the screen from a laptop. Students 

could read books, update their progress, and visit the fair. Students were engaged in their time at 

the library.  

Another example of instruction at Site Two was with the kindergarten classes at the 

library. Students were ecstatic to make predictions for the 21st day of Pumpkin Jack. For this 

project, a miniature pumpkin was in a jar. Students drew what they predicted Pumpkin Jack 

would look like today. 

 At Site Three, the librarian had a flexible elementary schedule. During my site visit, the 

instruction was collaborative. The lesson focused on research skills with electronic databases in 

fifth grade.  

 During my visit to Site Four, the two high school librarians also had a flexible schedule. I 

observed collaborative instruction at this site too. The lessons I observed were in collaboration 

with Grade 10 health classes to support research skills.  

 Malia from Site Two reflects upon the instructional aspects of the library program. The 

content and technology used in the library by students further supports classroom activities: 

Our librarian is amazing in the sense of like if we need something she helps order for us. 

So actually, our empathy lit circle that we're doing right now is new this year. And so, we 
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went through the library this summer to purchase all of the materials that we would need 

to implement that and then they scan them in and all those things for us on the back end. 

In the following statements, Malia elaborates on how the instruction in the library is connected to 

her classroom:  

They tell me which books they're reading or what books the librarian showed them and I 

love when they connect it with things like in my classroom. So, I know they're definitely 

paying attention to like we just had an article where we were reading about Frida Kahlo 

and that happened to be one of the Latin American people that she talked about in library 

and they were like, wait, we already know this.  

In addition to being aware of the connection between the class content, continuous reading is 

supported by Malia's perspective. The use of the Beanstack program strengthens the connection 

between the library and the classroom: 

That was the badge that they could earn on Beanstack was if they read a book written by 

a Latin American author, they could win the Frida Kahlo Award or badge or whatever it 

was. And they were like, we know her. And so, I know they're definitely paying attention 

in class because they're making those connections from that room to my room. 

Malia provided examples of how the librarian supports and delivers instruction. Students are 

aware of the connections, and this supports continuous learning.  

Holly, an English language arts teacher from Site Four, explains the importance of 

librarians' instruction in addressing the academic achievement gap:  

I think, particularly when the librarians are giving instruction, it's just another person 

giving them the information, but maybe in a different way that they're able to grasp hold 

of it. Plus being exposed to different genres of books that maybe, maybe they haven't 
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really loved reading because they haven't been able to find a book that they're really truly 

interested in and giving them that opportunity to try different books and explore. Because 

by the time I get them as seniors, a lot of them, their love of reading has been destroyed 

and I really try to rekindle that again.  

Holly’s account supports the strength of instruction, which is supported by different relationships 

to encourage learning and literacy.  

School Library Programs and Librarians Close Academic Achievement Gap  

Positive perceptions of the library's role in academics were observed throughout site 

visits. A younger student met with their teacher at Site Two to get the librarian's book report 

novel suggestion. Students were experiencing technical difficulties with their Chromebooks 

throughout the day, and the librarian troubleshooted and fixed this. In addition, students came to 

use collaboration rooms. The students were working on a Neolithic-era project using the digital 

tool Canva to design presentations. Later, a student entered the library and asked to borrow a 

hotspot to use after school. The student needed to borrow this for an internet connection, and the 

librarian had this device available for the student after school. All these activities help to support 

the academic achievement gap.  

At Site Three, there were teacher/staff usage forms for when the library was unstaffed, 

and research materials or books were to be borrowed. Teachers could complete the form by 

including their names and barcodes of items. Another option was to leave a post-note on the 

books to have the books checked out and delivered to the room. Finally, teachers could take 

pictures of the books and email them to the librarian. There was also an area devoted to 

Chromebook repairs with a slip of paper for space to detail the computer situation. While 

students could add to the repair slip, most of this is something that only older elementary 



146 
 

 
 

students could do independently. These were creative decisions made by the library program so 

that the library could work to address the academic needs of the school community.  

There were over 50 students in the library at Site Four before the start of the school day, 

working on assignments and preparing to start the day. Another student visited to share their 

favorite book at the library and discussed reading options with the librarians and library assistant. 

Lunchtime was crowded as 40 students were in the library during the first lunch. A group of 

students played chess, and another worked on a puzzle. Approximately 25 students ate in the 

library at the next lunch, and some worked on Chromebooks. There were 50 students there for 

the third lunch in the library. The library was accessible for students to reach their academic 

goals.  

Another student entered the library to borrow, but they say rent, the Hunger Games 

novel, and the library staff assisted them. Several students were browsing for new books and 

appeared to be successful in finding a novel independently. There was a fire drill, and the 

students exited the library and lined up with the library staff. One student continued reading their 

book while waiting for the drill to end. After the fire drill, a student asked for a book about the 

Persian Gulf and The Iraq War. The student preferred a fiction book on this topic. The librarians 

presented several options for the student, and the student trusted and valued their 

recommendations by borrowing one of the suggested books. Reading was embraced throughout 

the school, as reading helps to close academic achievement gaps.  

Culture  

A consistent school culture can support reaching goals and effective interventions. The 

school climate is also connected to culture. Many aspects have a role in shaping the school 
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culture, and the role of the school librarians and library program is a critical component in 

addressing the achievement gap.  

At Site One, there was a culture of celebrating students’ achievements. During the days I 

observed, students came to the library to conference with the librarian when they met all their 

goals. The librarian had the students prepare the photo props and take a picture. The librarian 

prints this image, which will be displayed on the Wall of Fame. Shortly after the photo session, I 

directed the goal-achieving students to the office to ring the bell. In all instances, the students 

rang the bell after conferencing and took their picture for the goal achievement. Students and 

teachers in all classes applauded the success.  

Also, when two students completed the reading-duel, the librarian conferenced with the 

students and took an “I won a Duel” picture of them. The prize was also a carbonated beverage 

and bonus bucks, a school-wide positive incentive. Fostering a goal-oriented culture was evident 

throughout the goal charts, photographs, displays, and reading challenges addressing closing the 

academic gaps.  

Site Three has a very welcoming learning culture. A community member was 

volunteering to read with students in the library, which gave students time to read together. In an 

hour, I noticed the volunteer reading with six different students. This volunteer comes in daily to 

read with students. The teachers identify the students who could use extra help or attention with 

the guests reading. The library environment contributed to remediating students needing 

additional learning support to address the achievement gaps.  

Site Four fostered the reading culture with abundant care. Another aspect to promote 

reading was with teacher signs. Each year, the library staff creates reading place markers for 

teachers, which can be displayed near their door or inside the room. This year, the sign includes 
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the teacher's name and spaces for teachers to add books that they have recently, currently, and 

plan to read in the future. Students can see that their trusted teachers are reading and may be 

motivated to have additional discussions about reading or try a different book to read from the 

suggestions of their teachers. Regular reading will help students address achievement gaps, and 

the library programs work to highlight the culture of reading for all to view.  

From Site Three, Barbie reflects upon the culture as she has been in the school system for 

23 years and on her longtime colleagues in preschool through fifth grade:  

We've always said that we will brainstorm and we will talk and we will talk and talk. But 

when a decision is made, even if we don't all agree, we all commit to it. And I think that's 

the biggest thing. We are consistent and I have said that since I've started here, I think 

consistency is the key. So, in second grade, they are teaching the curriculum and now you 

know we have curriculums that are in place for us. But in the beginning, you when I first 

taught, we were kind of coming up with our own lessons and our own, you know, 

resources. So, we did that together as a school and agree or disagree once a decision was 

made, we are all teaching and consistent to the curriculum and now it's a Common Core 

curriculum. We are doing the lessons. They are consistently getting that vocabulary 

though, as structures and procedures in place, we collaborate.  

The longstanding school culture sustains collaborations that lead to consistency. Different ideas 

can be expressed because all team members respect the school culture.  

Denise, an English language arts teacher from Site Four, also indicates the importance of 

the culture. She had participated in the professional development led by the librarians:  
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Occasionally, they have “Teachers as Readers.” I've gone to that; the other ones, I haven't 

been able to make it yet. But I've definitely been to “Teachers as Readers” after school 

and time, and it was a really positive experience. It was really nice. 

In their school, librarians consistently offer professional development sessions for faculty. These 

offerings support a growth mindset for educators. This upbeat experience of the school culture 

extends far. According to Denise:  

how much our teachers care and they care to close that gap and they do everything. They 

always go above and beyond to ensure that every kids’ needs are met. Truthfully, that's 

what I would say to them, but also our administration. But I know just about every 

teacher in this building will do everything they can to make sure their kid is where, like 

every student is where they need to be, and that they're succeeding. And they will even 

adapt their lessons how they teach whatever they have to do to ensure that every kid is 

where they need to be before they walk out of these doors to graduate. 

The goal for all students to succeed is ingrained in the school culture. The high school focuses on 

having all students reach the pinnacle of graduation and be prepared for their prospective futures.  

Lisa, the library assistant at Site Two, detailed the creativity of the librarian Lori. Lori is 

creative in her techniques, and the school culture supports this approach. A positive culture can 

support trying new programs and methods throughout the school:  

I like how our librarian does things. It's not always the same things. She does think of 

different things. One of the other ideas, she had a cafeteria and the kids had the challenge 

to read minutes, and if they won the challenge, then they got to come to the library and 

have lunch. We put tablecloths on the tables. We had champagne glasses and served them 

juice. And they brought their hot lunch in. And then they were able to have a dessert that 
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day and that's how they got rewarded. It was fun to watch how they were on better 

behavior because it was dark in there and it was like they were at a supper club. 

Student behavior also helps to shape a school culture, and the library program supports that 

culture.  

Collaboration  

 School cultures can help foster collaborative relationships. Collaboration between 

librarians, teachers, and staff supports students as they continually work to achieve academic 

success. Just as students need to build teamwork with their peers, librarians need to collaborate 

with their peers.  

At Site One, I observed the teaching assistant helping with shelving at two different times 

of the day so that the librarian could focus on leading instruction and conferencing with students 

about goals. A reading specialist came to learn if more series titles were available and asked for 

reading a-likes. The reading specialist wanted to get insight from the librarian and build a 

learning plan together. Later, the librarian added titles to a book wish list from the discussion. 

During my visit to Site Two, a teacher visited the library to talk to the librarian and 

library assistant about student book needs. The teacher ensured that this was not lunch or 

planning time for the library staff, demonstrating the value of their time. The teacher shared that 

the second nine weeks is the longest quarter and that students will have higher goals for their 

independent reading. No graphic novels will be permitted for this project. The teacher shared that 

if students wondered if the book would be accepted, they should borrow two different books. 

The library staff assisted the teacher and will continue to support the classroom reading project’s 

goals. This consistency is important for a learning culture where students close academic gaps.  
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Before school at Site Three, the literacy coach asked about picture books and future 

genrefication, and had blue bins for the library. Another teacher asked for help creating 

spreadsheets. Many teachers entered the library to greet the librarian, including a music teacher, 

guidance counselor, and fourth-grade teacher. Later, I accompanied the librarian when they went 

to help a PreK teacher with technical difficulties concerning the learning platform SeeSaw. The 

librarian was taking notes about the situation. The staff told the librarian, “You rock,” as she 

exited the room and addressed the technical situation. The librarian shares that she is frequently 

the first line of defense with technology.  

Later, I went with the librarian to observe a collaborative lesson in the fifth grade. The 

librarian introduced the students to the lesson and asked if they used Google, and most hands 

went up. The librarian explained that taking the role of researcher requires accurate information. 

The librarian asked students if they agreed everything on the internet was accurate. Most 

students recognized that this was false information. The librarian shared with the students that 

they would use the database, Gale. When the librarian asked about the display page, the students 

answered ClassLink. The lesson was projected on an interactive whiteboard screen. Students 

answered to use the resources and reviewed the necessary passwords for the database. The fifth-

grade teacher asked about the research topic and how this would change searching. The librarian 

explained that you can search using different strategies. Students volunteered examples of D-

Day, cars, horses, space, ocean, and Chinese history for their research interests. The librarian 

demonstrates that the search uses predictive text for the horse search.  

Elsa reviewed the horse brief information, but they looked at the keep-reading option. 

Students were excited about the additional information. Elsa shared that the speaker option (read 

aloud) will use a computer voice and that more dots on the dice mean a harder article. In 
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addition, the librarian modeled how to change the font size. The classroom teacher asked a 

question about changing size. The librarian stated that these tools are to help you find what 

works. This was a tool and not a toy. Students expressed the difference between a toy and a tool: 

a tool helps us. The fifth-grade teacher provided tips about time management to the students. The 

librarian introduced a tool to change the screen color and make it easier to read the screen and 

the translation feature. Students were thrilled that the articles could be translated into 40 

languages; if you needed a different language, you could change it. The librarian highlighted the 

translate button, which could be read in French. In addition, the librarian was modeling how to 

get links to the article so you can share it with a partner or teacher. Students replied to questions 

about tools or toys, and they answered tools in unison. The librarian addressed how to add the 

citation. The teacher shared that citations must be included in their work and that it is much nicer 

than what they had available for research when they were their age.  

The librarian was reviewing other documents about horses and related topics. A student 

proclaimed that this was so much better than Google. The librarian next modeled a Taylor Swift 

search to assist a student. The fifth-grade teacher shared that this is perfect because they need 

three different sources for their research. Gale had articles, magazines, news, biographies, and 

other references. 

Then, students got out Chromebooks. Students quickly opened their devices and accessed 

the database. The librarian praised their skills in accessing the database. The teacher wrote their 

Gale password on the board as a reference. The librarian and classroom teacher helped students 

with topics that I overheard, including D-Day, Kobe Bryant, and Metallica. The teacher 

reminded students to think of a research question and something more profound that might take 
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two weeks to investigate. The librarian shared with the teacher a graphic organizer would be 

helpful. 

At Site Four, I observed collaborations between the librarians and health teachers 

instructing how to use databases for the Grade 10 health classes. During the site visit, there were 

six sections of Grade 10 health for the database research. Each librarian taught three classes in 

the individual classrooms and set up the projector. The students were getting ready for a health 

research project. The librarians were reviewing Schoology, which was projected on the board. 

All the students responded that they had been there before. It was reinforced that MLA citations 

must be used. Students volunteered to answer questions about citations. The librarian reviewed 

the MLA citation template and image citations; students had a guide to Teen Health and 

Wellness. The librarian reviewed a sample search of stress with 298 results. As a group, they 

looked at saving the article in Google Drive, reviewed citations at the end of the article, and 

explored related articles. Next, SIRS Hot Topics were reviewed, including logging in with your 

Google credentials, how to save, and review source types like government images. A search for 

stress and teenagers to find homework was an example for high achieving students. Students 

were learning how to save, add citations, copy, and save to the cloud/Google Drive. The 

following resource presented was a favorite among the librarians: Gale in Context High School. 

The librarian searched for depression in high school students and showed them how to add a 

custom range, newspaper options, highlight and make a note, and add to their Google Drive. All 

three databases were reviewed again. The next part of the lesson included a tutorial on Google 

image search examples with tools, usage rights, and Creative Commons. The librarian explained 

this was for educational usage, and other image searches were provided. The health teacher 

previewed textbook citations and the textbook citation was provided. Students took out 
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Chromebooks to get to the library Schoology. The librarian and health teacher helped students 

with their research queries as needed. This description resembled the five other library and health 

class collaborations that day.  

Several observations of librarians with faculty and staff occurred during the site visit to 

Site Four. An administrator visited to obtain printed material from a copier and said hello. A 

STEM teacher came into the library for old items/projectors, DVD writer, and Kindle as they 

were working on a lesson where students would learn how to take part and assemble. Another 

English language arts teacher visited to plan for an upcoming lesson. Later, a special education 

teacher and coach visited the librarians as they needed sheets of cardstock. The librarians were 

also responsible for supplies, TVs, overhead projectors, paperclips, and other items. This allowed 

for more teacher interactions and often led to planning events and activities. The librarians 

stressed how this was another way to build collaborative relationships. 

These examples show that librarians and staff collaborate to support student achievement. 

Carla from Site One reflects upon this collaboration. “Teamwork. I would say dedication and 

determination, probably. I feel like everyone here is determined to help every single student 

succeed.” This was akin to Denise’s cultural norm of student success. Ramona, English language 

arts teacher from Site Four, reflects upon the positive relationships with the school library 

program:  

I would say by being a wealth of it, like being information like having information and 

also being there if needed to so support and in particular I think with my kids by 

providing those books by allowing us to come in and also making sure and working with 

me and collaborating with me I think is a really huge strength for us. And I think that just 

opens that door for other collaboration. 



155 
 

 
 

Continuing with the perspectives from Site Four, Simon reflected upon collaboration in the 

library program. “I think not only English teachers use it, but I will. You'll see it being used for 

various things.” This was a helpful insight as all teacher participants from Site Four were from 

the ELA department.  

Jim, the principal from Site Three, recognizes that collaboration is a huge way for the 

school library program to help students close the academic achievement gap. This also relates to 

instruction, and while Jim agrees that English teachers benefit, he elaborated on other areas of 

collaboration. The certified school librarian is referred to as the media specialist in his school. 

Jim stated the following: 

When we're in meetings, and they're bouncing in and in grade levels, you know, having 

another resource, another person to bounce ideas off of, whether and in particular our 

ELA or language arts area. But math isn't out of the norm either, for them to support with 

that. But ELA, having teachers explain, is the genre that we're reading right now, or this 

is the writing piece that we're working on right now. And then that collaboration of oh I 

can work on that during our media time or oh I'd really love to read this quadrant area 

time that because that communicates or that connects really well with that area that you 

are the standard that you're teaching. Again, if everyone's working at the same at the 

same at the same goal as our media specialist.  

Like Simon, Jim recognizes the variety of collaborations with their school librarians and library 

programs.  

Collections  

Library collections at the sites included print books, digital books, databases, 

makerspaces, board games, and technology. The library collections provide students with 
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resources to address academic achievement gaps. The librarian and library staff work to promote 

library collections.  

At Site One, the library included a makerspace. Items in the makerspace were Legos, 

plastic pipes, K’Nex, IO Blocks, coloring pages, and coloring supplies. Students could use the 

maker materials. The librarian shared that these are immensely popular. Scholastic Book Fair 

funds were used to obtain materials. Some blocks were the librarian’s own children’s belongings 

when they were younger. 

 While there was no recording studio in the library, students used the eight library 

computers for their reading-duels and taking the AR reading practice quizzes. Twenty laptops 

remained in the library from the period of the coronavirus disease (COVID-19) pandemic. 

Students and teachers came down at different points to get or switch out laptops without a charge 

remaining. 

 There was no collection of Playaway books or databases, but there were a few electronic 

databases then. Teachers made Epic mailboxes for an online book platform. Sorting by AR was 

featured for their school. They used to have access to Brittanica online. The librarian would like 

more databases, as they do not prefer all of the ads to free locations such as Fact Monster. There 

was no way to prevent ads, and it is hard to say what could happen.  

Inside the library was a makerspace cart at Site Two. The items on the cart included 

Ozobots, Snap Circuits, Dominoes, K-Nex, Quibits, Qwirkle, Buzz Word Jr., Keva Structure, 

Zoob Builders, Legos, and Lincoln Logs. The librarian shared that replacing Ozobots has been a 

challenge. The charge does not last as long as it used to. I confirmed the makerspace materials 

with the librarian to ensure I included everything. 
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 While not equipped with a recording studio, the library offered a convenient alternative 

with six computer stations. These stations were dedicated to searching the Destiny Discover 

catalog, providing students with easy access to the library's resources. The school's 1:1 policy, 

ensuring each student had their own Chromebook, further empowered students in their research 

and learning.  

 The library boasted various electronic resources, including audiobooks in Sora and 

numerous research databases. These databases, such as Brain Pop, Brain Pop Jr., Brain Pop 

Espanol, Sora, Beanstack, Pebble Go, Britannica School Elementary, Middle and Escolar, A to Z 

World Culture, and ABC the USA, were easily accessible and provided a wealth of information. 

The past training session led by the librarian on Brain Pop for the school community professional 

development and the potential for future training further ensured the audience was well-informed 

and resourceful. 

Some supplies for the makerspace were at Site Three. Makerspace materials, including 

Legos, Little Bits, and Osmos, were not used this year until December. They were stored in the 

library office, which the literacy coach then used. Plans were to use the makerspace materials in 

instruction soon. There was not a recording studio in this site’s library.  

The district was 1:1 with Chromebooks. Still, there were two desktops for library catalog 

searching. Also, there were four Chromebooks to use as replacements when students needed a 

Chromebook replacement.  

At this time, there was not any audiobook/Playaway equipment. These resources were not 

there as it was hard to maintain the battery replacements. They previously had about 10-12 

Playaway devices. There was also little space to add these to the library. The librarian shared that 

the department was looking to build a Playaway collection and house at the three middle schools, 
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and these devices can be sent to students who need to borrow one. This would help with equity 

from the perspective of the librarian.  

Additionally, numerous databases were available for students and staff alike. Gale was a 

new platform, and Gale in Context Elementary was used at the site. Databases included 

Beanstack, Britannica School, Britannic Escolar, Capstone Connect eBooks, Destiny Discover, 

Pebble Go, Pebble Go Next, Sora, and Teaching Books. The site also had access to some 

databases from the state library system. 

Site Four had a makerspace area in the library, which included a Lego table. Students 

have built a Lego house with windows and flower hangings by the windows. There were 

coloring materials and coloring images organized in a magazine rack. The librarians Ann and 

Bella shared that this area had seen a lot of changes. The librarians reflect on the lack of use and 

the mess of the makerspace in the past. The previous materials were in a cart in the back room 

that students could use or teachers could take to their classrooms. While there was never a 

recording studio in the library, journalism class had a greenscreen for the school news 

production.  

 In terms of computers, the school was 1:1 with Chromebooks. Two computers were 

loaded as search stations. Three laptops were at the desk for sign-in using digital software to 

track library attendance. Also, there was a selection of laptops for printing. Not all laptops are 

kept out all the time due to charging. The students cannot print from the Chromebooks due to 

security concerns. 

 There were books on CDs as audiobooks. The librarians have noticed that this is not 

being used much by students. If they were used, this presented a problem as students do not have 

CD players. Teachers would borrow these, but primarily for summer road trips. 
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 There were many databases available through the library digital portal. These included 

America in the 20th Century, American History, Ancient and Medieval History, Ancient and 

Medieval World, Britannica School, Gale eBooks, Gale in Context – High School, Global Issues, 

Science, U.S. History, World History, Gods, Goddess and Mythology, Modern World History, 

Occupational Outlook Handbook, SIRS Knowledge Source, Teen Health and Wellness, World 

News Digest, World Geography Online, and a career database. I observed the librarians 

instructing how to use databases for health class. A database brochure in the library for students 

to reference is housed in a display stand near the sign-in area. More information for students can 

also be found at Schoology. The brochure also included the databases provided by the county 

library.  

 The types of books in the library included nonfiction, reference, fiction, professional 

collection, and story collection. The librarians shared that the fiction collection continues to grow 

at the most rapid pace. The nonfiction and reference books were organized together to save 

space. This helped improve the circulation for a while, but fiction has been the preference of the 

students from the librarians' experiences.  

Speaking of the librarians, Marie from Site Two described the following of their library 

program, acknowledging the importance of promoting reading: 

They really do promote finding a love for reading and the library does a great job of 

putting books out there that the kids are going to be interested in a wide variety and then 

promoting those. So as a reading teacher, I absolutely love our library because they really 

do promote a wide group of genre of books, and I think that's been very, very helpful 

because each quarter our kids are expected to read a book on their own. And it's a lot 

easier if they are interested in it, which the library again does a great job. 
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Nathan, the principal at Site One, contemplated the need for materials in both print and digital 

formats:  

To be honest, I had it pushed toward digital whenever we were able to go one to one in 

2012-2013 and I've received some pushback from that from several saying that our kids 

need books in their hands and that was one of the many things- many things - that I've 

been wrong about and there is definitely a need to have books available in every format 

that we can get for our kids. So, we do have some digital subscriptions through Epic and 

we've had a few others.  

Nathan asserted that the library collection can be varied to include “anything that can interest a 

kid in reading.” 

 The library collections do influence the environment. Daniel, the principal at Site Two, 

recognizes the importance of the library and its collections in supporting the closing of the 

academic achievement gap. He acknowledged that the librarian and library assistant work to add 

new titles continuously in the following statement: 

The relentless search for more titles that are inclusive that you know that represented a 

wide array of text types, and then just that that safe space where kids can go and they can, 

they can get that support that they need.  

Daniel continued to assert that reading options found in the library positively impact students' 

relationships with learning environments:  

You know, giving kids a place where they can go and know that they will be able to find 

something that will appeal to them. And then what does that do? That reinforces the idea 

that lifelong readers are, you know, that they exist. And that being a reader is something 

that can open up their lenses to a wider array of possibilities? 
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Elsa, the librarian at Site Three, has noticed that improvements to the collection have been 

helpful to learning and providing an equitable learning experience:  

I think it's the equity piece. I really do. The idea that all of our students have access to the 

same resources and the fact that we are bringing resources in that address our 

achievement gaps that might be the striving readers. So, providing resources for our kids 

who read out loud our newcomers coming in that don't speak any English, we've 

purchased scale that has 40 plus languages that it is available in. So, I think that's a 

strength is we're able to address those pockets that in the past have been an inequity. 

They have been it, you know, if you were at a school that their librarian decided they 

were going to spend the money on Capstone, you know, whether it was Pebble or Pebble 

Go next. Those kids had access to that. The other ones didn't. So now that we've provided 

it as a program across the entire District, K-12, that our kids that we work with, they have 

access and all those pockets of inequities are being addressed, whether it's a language 

barrier, whether it's the reading levels and the striving readers, the fact that we give them 

access to both print and digital resources addressing that, the different learning styles.  

Challenges 

Stronger organizations will work together to sustain challenges. At the same time, some 

challenges will weaken library programs. Carla from Site One reflects upon the challenges that 

can be faced due to technology:  

 I feel like there's so many that they just automatically want to Google the story. Google a  

book or audiobooks. So, they're not actually finding a quiet space, picking up a book, 

finding the time and making the time. I think fast paced lifestyles, you know, an often an 

excuse from these kids or I had ball practice and we had to drive to wherever and so I just 
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put my headphones on and I listened to the story, which is a good, it is a good tool, but 

it's definitely something that could be very convenient and the kids could not go back to 

picking up a book. It could be an easy way out where they're no longer reading. They're 

just listening. 

It can be important to discuss perceptions of reading and technology-based reading options with 

teachers and librarians to reach a common perspective on reading and the use of technology.  

Challenges with funding were detailed. Nathan, the principal from Site One, describes 

changes regarding funding and staffing. Mary was not the only certified librarian in the district 

before. Previously, each of the four school buildings in the district had a full-time librarian. 

Nathan shared the following statement:  

Once you get rid of three or four salaries, that's awfully hard to come back in and put 

those back in when funding comes back because there are so many other needs that you 

need. And if you're able to make it two or three years without that person and technically 

survive and be okay. Then it takes somebody with a lot of vision or a lot of people 

griping a lot to be able to make that important enough to put someone in that room. 

Staffing and funding levels were inconsistent between the four sites that participated in the 

research study. This did not provide a level field for the librarians and library program to support 

academic achievement. Patricia, the reading specialist at Site Three, reflects upon the budget and 

the library program. She indicates that schools in her area used to have a librarian, but this has 

changed:  

I feel like we've gone on the roller coaster. It was everybody had one. And then now 

we're kind of back up into thinking about this, at least the technology part being really 

important in teachers, understand how to use the resources. So hopefully we're going up 
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in a better place, but I think a lot of that, I'm assuming was by budget was the reason that 

those were decisions were made. And I feel like right now, like there's a lot of unknown 

in our state.  

Patricia further addresses the capricious nature of budgeting and its implication for state level 

funding:  

So, I don't know like if that will ever that will affect our library program specifically. But 

there are things that the state is saying that we have to do and those would obviously have 

to be funded somehow, right? So how? Like I don't know what the budget where it will 

be spread and how it will be used. But like that's, you know, I don't know. I think then 

hopefully this will continue to be a priority.  

Patricia is aware that budgets and policymakers' perceptions of importance play a role, and she 

hopes that funding for school libraries and librarians will be a focus.  

Additional concerns were expressed in interviews about censorship and book challenges 

that can negatively impact student achievement.  

  Mary is the district librarian in her school and oversees all the library books and material 

ordering. The district has a collection development policy on file since 2015. This includes the 

Evaluation and Selection of Media Center materials with references from AASL and the 

regulations evaluation of a selection of library/media materials with references from the Library 

Bill of Rights. The Library Bill of Rights in the 1981 amended version is included. The 

procedures for managing the challenges of instructional materials are also included. The final 

regulation is the request to reconsider instructional materials, which are two pages long. Mary 

shared the following statement about ordering library books:  
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That's very stressful. Because you know, I make sure I actually look at every single book 

I order and all the reviews to make sure of the content that's inside and the verbiage that's 

inside and I mean, it's just very stressful, but it usually will take me. I mean, like, over a 

month for each school to do a book order for them. 

Mary is in charge of ordering the books for all the school district libraries, which includes four 

libraries.  

While the district does have a book reconsideration policy on file at Site Two, Lisa and 

Lori both acknowledge the threat of book challenges and access to information that could 

negatively impact students. Lori also shares that book challenges have occurred in nearby 

schools and a recent conference she attended addressed self-censorship. It is important to 

remember that the school has a policy in place. Lori accounts for the following:  

Don't get a book because you're worried that someone's going to challenge it. If it is a 

good quality book that kids are going to gravitate to, that they're going to see themselves 

in that book. You know, don't stop yourself from doing that. So, I've been much better 

about, you know, not censoring myself when I'm looking at getting materials for both 

buildings. 

Lisa also details the importance of having materials for students that interest them, and the 

collection development policy is important. “Just making sure that every student has the choice 

to learn what they want to learn and that it doesn't get taken away from them.” 

 Regarding the job description, there is a large handbook from The Board of Education. 

This includes the Library Bill of Rights last revised in October of 2013.The district's collection 

development policy is on file at Site Three. Karen reflects that developing the collection is an 

ongoing process that can be challenging:  
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We are continually reading reviews and School Library Journal. All different places 

where we can find good resources because it's a process. You know, it takes time. Even if 

you find them and you have the funding to order them, getting them in processing things 

like that takes time. And then as soon as you get them, you start right all over again. So, 

staying, just having that grit to just keep it going like as soon as we get all these great, 

good books and we get them where they need to be. Let's keep it up. You know, just to 

not let yourself settle.  

The collection management policy, the weeding policy, and the Future Reding Librarians 

Framework were also reviewed. The Collection Management policy is four pages long with links 

to the Library Bill of Rights, Freedom to Read, Access to Resources and Services in the School 

Library, and the National Council of Teachers of English’s The Student’s Right to Read. The 

request to reconsider materials is 10 items, and there is a reconsideration packet checklist. The 

library's weeding policy is one page and reviews its function and purpose. 

At Site Four, Bella shares that the school follows the policy on book selection and has 

student input for material additions. As Bella stated, this is essential. “We do have the 

opportunity to purchase materials that we feel support our students by listening to what the 

students say and do not have to go through a central purchasing committee.” Sometimes, 

students will talk to the librarians and share titles they would like to see, or they can also use the 

Quick Response code and request books for consideration for the high school library collection. 

 Claire, an assistant principal, is aware of current concerns regarding policy. She has 

observed recent controversy in the county, state, and nation regarding library materials and their 

impact on their school system:  
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I would say that that has brought stress and burden to librarians who are very 

conscientious about what they provide to their students, who may look and feel, and they 

want to provide literature for high school students who are one foot to college, who are 

learning all the things about themselves and they want their library, their library, to be 

inclusive. I know they have felt, given the work I've done at central office this, you know, 

they feel like they have a Librarian Bill of Rights and that they have the right to work 

with a student to find literature that the student is seeking. And I know they feel 

somewhat under attack from groups who feel like the library should not have certain 

books in their selections. The county that we're right next to right has banned books, has 

taken books out of their library, and so that it's fresh in our news all the time for our 

librarians to feel like that could that happen here. I feel like our librarians do in general, 

but all of our librarians and our division try to maintain a relationship with parents so that 

we don't have that become where we are. But I know they feel angst about the possibility 

of losing something in their collection that they have been very conscientious about 

selecting, that they feel like brings value. 

The school library materials selected were adopted in 2013, but revised in 2023 and included 

permission to reprint from the ALA. This includes a weeding policy, controversial subjects, 

complaints, gifts and donations, and legal references. The policy regarding complaints regarding 

instructional materials and learning resources was first adopted in 2013 and most recently 

revised in 2023. The form includes nine specific questions for the individual to respond to with 

checkboxes and paragraphs.  
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Outlier Data and Findings 

Invariably, a researcher can learn more from participants about a topic that was not 

anticipated. This research also included outlier findings. Numerous interviews included the topic 

of public library relationships. No question from the interviews specially addressed this 

relationship, and it was not expected to be featured with so many participants across different 

sites. While special collections were a topic in the site visit note sheet, the purpose was to learn 

about special collections inside the library. The frequency of Little Free Library from the sites 

was unexpected from the researcher's perspective. The outliers of public library relationships and 

Little Free Library collections will be discussed. 

Public Library Relationships 

 None of the questions in the semi-structured interview included specific questions 

regarding collaboration or use of the public library. Yet, these topics frequently entered the 

responses from participants. During three of the site visits, I could visit and explore the public 

libraries in the service area of the schools. For the fourth site, I visited the public library website, 

as my time in the area did not permit a visit to the public library.  

 At Site One, I learned that the public library supports the reading program of intermediate 

schools. Children’s books have information about the AR reading program inside the book 

cover. I could visit the public library and see that this organization was in place.  

 The school librarian collaborated with the public library at Site Two. The public library 

presents a summer reading kickoff program to the students in May. This is scheduled with the 

classrooms and held in the school library. There has been more collaboration with the public 

library as one of the school librarians in the department previously worked in a public library. 
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Elsa continually visits the public library to see new books and independently take pictures 

outside the school day. 

 At Site Three, I did not learn that the school posted information about library programs 

until I was on a tour from the principal and saw a poster on a large event bulletin board. The 

promotion of public library events at the school did not come up during individual interviews. 

This further demonstrated the value of observation during a site visit and added to the depth of a 

qualitative case study. Site three’s public library had an entire floor devoted to makerspaces and 

included a production studio, a cooking laboratory, sewing machines, jewelry making, and 3D 

printers.  

 Sara from Site One reflects on the Readathon activity coinciding with Dr. Seuss’s 

birthday:  

I go to the public library and bring in books. I try to choose books that I haven't seen in 

kids’ hands from our library, so there's some available here. The librarian pulls out books 

and has them laid out on tables by level so they can go quickly and find something maybe 

new. She hasn't seen coming off the shelves a lot. And then we have rewards. 

As the public library includes AR information, sorting the books saves time for organization and 

supports students' goals. Communication between the libraries allows for knowledge of the 

reading program to serve the community best.  

Kathy from Site Three is a frequent visitor to the public library and she shares the 

following about the public library: 

I personally will go to the public library. We're doing nonfiction right now for writing, so 

there's some friends who are didn't have enough of the school library texts because, like, 

the whole school is doing a nonfiction unit or most of the school at this time. So, then I 
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just go and I check some out there the library in town. They come once a year and they 

present. So, if the kids haven't got library cards, a lot of them do right after the 

presentation because they're excited about it. And then they put on a summer reading 

program to all the kids. There are prizes as they can get and bring them in that way. 

Like with Site One, additional resources were needed to reinforce the learning objectives during 

large school campus events. Positive relationships with the public library can help borrow books 

to support literacy.  

Simon shared experiences with the public library from a feeder middle school to the high 

school that was closer to town and the public library:  

And connect like using positive reinforcement and you know at the middle school our 

librarian used to do a genre bingo and to get people to read outside of their normal love. 

Like I don't read scientific science fiction. Well, you're going to need to meet this. And 

when at the completion of each quarter, kids that had bingo, we worked, my school used 

to be right near an ice cream place. So, depending on the season, she would take the 

group who did that down for ice cream, and they would do a lunch like a pizza. That's 

when we were near the library in town. So, something she initiated was having kids that 

don't have library cards, they went on a field trip to get a library card. 

Visiting the public library was a reward, and like at Site Three, having access to public library 

cards was a priority for the students.  

Wilma from Site One expressed concern that some students do not have access to the 

public library. “A lot of these kids would never go to a public library. So, a school library is the 

only exposure they're ever going to have to that. So, I think it's very important.” The public 

library’s location in relation to the school can impact it. A school's public library field trip 
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becomes more complicated when the library is not within walking distance. Dedicated educators 

travel to their public library on their own time, but some school and library systems may also 

have a delivery service to help get materials to and from the sites seamlessly.  

Little Free Library Collections 

The Library's Little Free Library collections were often found outside the library space. 

The libraries observed were in different locations. Site Three had a Little Free Library named 

after the elementary school, followed by Free Library. This was in front of the school near the 

office and commons area. The books were arranged in bins on a large display. Karen, the library 

assistant, shares the following. “I have seen many positive reactions to it, as parents are thrilled 

they can take whatever they'd like to keep for free.” Initially, the Little Free Library was located 

inside the library, but the change of location near the office helped with visibility. At this point, 

the Little Free Library has been in place at the school for ten years.  

A Little Free Library was also linked to the school library's social media page from Site 

Four. The display was near the area where students could eat lunch but also within a reasonable 

distance from the school library, referred to as the commons. The collection consists of donations 

from the library and sometimes books weeded from it. Student Library Advisory Board members 

participate in helping to restock the Little Free Library.  

The librarians shared that they review the shelves to ensure the books match the school 

community standards. The Little Free Library provides additional reading options for students. 

This area has been in use for the last seven school years.  

At Site Two, there was not a Little Free Library by design, but there were books that 

students could take. Near one of the exit doors in the library, there was a cart of books that 
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students could take for free. The books on the cart had been weeded from the library collection, 

and the books were in fair shape but needed to be removed to make room for new books. 

Little Free Libraries or free book carts allow literacy to extend to families. In addition, 

those who have books and would like for others to enjoy the novels can contribute to the reading 

experience. Generally, using Little Free Libraries or free book offerings from schools does not 

add tremendous expenses to the budget, but it requires space and shelving storage for the 

collections. Books from the Little Free Library or free books on a cart are often weeded from the 

library or classroom library collections, donations, or extra copies.  

Research Question Responses 

The purpose of this case study is to discover the perceptions of the role and programs in 

school libraries that support academic achievement in the school community for educational 

professionals at NBRS in the United States. The study included one central research question and 

two sub-questions. The alignment of each question with the themes will be detailed with figures 

in the following section with charts (see Tables 5-12). All 24 participants in the study completed 

an individual interview. A site visit to each of the four sites during the instructional day took 

place. Participants also shared documents that were reviewed concerning the library program. 

Themes were produced with the responses from the individual interviews, observations during 

site visits, and analysis of documents.  

Central Research Question 

How did educational professional self-efficacy influence the implementation of school 

library programs during the attainment of the NBRS Exemplary Achievement Gap-Closing 

Schools award? In looking at the central research question, participants' educational roles were 

considered. This information is included in a table for each participant at each site (see Tables 1-
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4). In addition, detailed background information for all participants is included in the narrative. 

Each participant shared their experiences, and they were highly supportive of the role of the 

school librarians. Allowing participants to share their experiences provides an authentic 

experience from specific viewpoints. Interactions with the participants during the site visit 

further supported the interview results. Perceptions shared by participants became the reality of 

how the school librarians had a role in the school's success in reaching the NBRS achievement.  

An example from a participant from each site is included to further discuss the central 

question’s role. The first example of the role of librarians in the success of earning the NBRS 

Exemplary Achievement Gap-Closing Schools is from Nathan, the principal at Site One. Nathan 

reflects upon his experiences in the role of his librarian, Mary: 

A long time ago, I think a lot of times our staff looked at the library times as extra 

planning time for them. It was a resource where they can steal some time and plan or 

breathe or whatever and I'm not saying it's still not part of it. But our librarian has done a 

really good job working with our teachers, and more or less made the library an extension 

of each one of those reading classes.  

Nathan has viewed a change in the perceptions and also found that the librarian can work to 

address areas in which students are not excelling. He stated the following:  

I've encouraged her to look at our test results and see what we're low in. A lot of times it's 

things that are involved with a library where she can spend some time and work on work 

on those. She can help close those gaps and improve those scores. So, she's really worked 

well with the teachers and also independently to help our school. 

 While Malia is a Grade 3 English language arts teacher at Site Two, she is aware of what 

is taking place in the library, the librarian's role, and how this impacts student achievement. 
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Malia accounts that the librarian is effective and states the following about the librarian. 

“Phenomenal job of keeping everyone involved. She is definitely an email-out-share, I'm going 

to let you know what's happening in my library at all times.” As the librarian works with all 

students and teachers in the school, communication cannot be overlooked to make individuals 

also feel welcomed.  

 Jim, the principal at Site Three, reflects with zest that his school library programs are 

building and growing. At the same time, students find engagement in their library that supports 

academic success, as Jim shares what he observes: “The different forms of technology being 

used for books or the book bins. I know that we're getting the love of learning out there in the 

classrooms.” Jim continues to expound on the exciting transformation of the librarian role that he 

witnessed. “The role has really changed from just focused on books in the media to more 

technology as well. And the different reading programs that we have available online books.” 

These statements from Jim correlate to how librarians use technology and excitement for reading 

and technology that supports students in growing additional academic skills.  

 Holly, a high school English language arts teacher from Site Four, shares that the 

librarians enrich students' learning beyond the classroom:  

Extensive. I am a big believer in choice reading, so my kids are always reading a book of 

their choice. So, I utilize the library that way always and I'm always looking for ways to 

utilize them to allow my kids to go deeper into what we are doing in class. 

During the site visit, I was able to observe students looking for independent reading materials at 

the library.  

Library anxiety (Golden, 2020) was not exhibited by participants in interviews or during 

site visits. Throughout the individual interviews, participants expressed their experiences with 
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the respective library programs and the successful ways the education professionals worked 

together to improve the academics at their respective sites. While educational professions benefit 

from this positive relationship, students experience less library anxiety (Stephens, 2021) and can 

better succeed in their academic goals. Individuals who believe in abilities are likelier to have 

successful experiences (Bandura, 1986). As a result of working together, the library was 

perceived as a positive school component due to supportive relationships aligning with research 

findings (Burns, 2020). Collaborative relationships between librarians and teachers benefit the 

student learning experience (Visone, 2018). As educators have a better working relationship, 

students also find growth in their abilities (Beard, 2019), which could also account for the 

achievement of the NBRS Achievement-Gap Closing Schools award. 

Sub-Question One 

How did educational professional self-efficacy influence the implementation of school 

library programs during the attainment of the NBRS Exemplary Achievement Gap-Closing 

Schools award? 

The first sub-question was addressed with the interview questions 3-8 (see Appendix B).  

In looking at the perceptions of the staff regarding the school library to address the 

academic achievement gap from the interview questions, you can view an overview of the 

responses and the results in the table below. Overwhelmingly, staff from all sites clearly 

indicated that there was a positive perception of the library, indicating the excitement, 

motivation, and promotion of reading and collections in the library program.  

 



175 
 

 
 

Table 5  

 

Teacher Perceptions of the School Librarians and School Library program 

Participants Teacher Perceptions  

 Positive 

Warm 

Environment 

Exciting/ 

Motivating 

Promote 

Reading 

Part of the 

team 

Strong 

Collection Organization 

Mixed 

policies 

Strong 

Technology 

Mary X X        

Nathan X         

Carla X         

Wilma X         

Sara X         

Lori X         

Lisa X         

Daniel X         

Peggy X         

Marie X   X      

Malia X  X       

Elsa X    X     

Karen X   X      

Jim X  X   X    

Kathy X     X X  X 

Barbie X         

Patricia        X  

Ann X X        

Bella X        X 

Simon X    X     

Claire X         

Ramona X         

Denise  X         

Holly  X         

 

Barbie articulates teacher perceptions at Site Three. “I think everyone's really satisfied with our 

library program because I've never heard anyone share otherwise.” This is extremely impactful 
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because Barbie has been a teacher at the site for 23 years and has been a part of the educational 

community for decades.  

Claire, the assistant principal at Site Four, shares her observation of staff perceptions 

regarding the library, which are supported by the relationships librarians worked to foster. “I feel 

like they did a lot to build relationships, a lot to partner with, with teachers. I think some of that 

is well established.”  

In looking at the perceptions of the students regarding the school library to address the 

academic achievement gap from the interview questions, you can view an overview of the 

responses and the results in the table below. Participants shared positive observations that they 

had of students and the library program, but many shared that students love and really like the 

program, which is even stronger than having a positive perspective. The library collections, 

technology, and instruction were also positive for the students.  

Table 6  

 

Student Perceptions of the School Librarians and School Library Program 

Participants  Student  Perceptions 

 Love it 
Really like 
it Positive 

Love 
Programs Technology Books Displays Welcoming 

Warm 
Environment Instruction 

Mary  X         

Nathan X          

Carla X          

Wilma   X X       

Sara X        X  

Lori  X         

Lisa X   X       

Daniel X     X     

Peggy X         X 

Marie  X  X       

Malia  X        X 
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Elsa X    X      

Karen X     X     

Jim X    X X     

Kathy  X    X     

Barbie X          

Patricia   X      X  

Ann  X         

Bella  X       X  

Simon X          

Claire  X       X  

Ramona  X       X  

Denise  X     X     

Holly  X          
 

Carla from Site One shared the following about student perceptions of the library and 

how this addressed academics:  

I think they love it. They love going to the library. She has a kind of one of the things 

that I love is, you know, it can be challenging for kids to want to pick up a chapter book. 

It's lengthy, it takes stamina, it takes dedication, they're going to have to stick with it. It's 

not a short-lived thing. And so, one of the things our librarian has incorporated in our 

library is they do reading-duels. And so, two kids pick out the exact same book if their 

ZPD aligns and she types out a little poster for them on a piece of paper and it has their 

names and the book title and it gives them a deadline. And so, by that deadline, they are 

have asked to have read the book and to take in a test on it and whoever wins the duel 

receives we use Bonus Bucks here. At the end of the year, they get to cash in their Bonus 

Bucks for large prizes. It's like an auction is what we what we use it for. 

Wilma and Sara from Site One also discussed the positive effect of reading-duels for their 

students. Carla continues to share students' reactions to the reading duels from the library: 
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But I've seen kids that literally do not want to do those two-chapter books. Like it's 

pulling teeth sometimes but that has encouraged them and turned it around as a fun 

encouraging tool because they're not only reading it, but their buddy is reading it. Then 

there's a reward at the end if they make above a certain score and there's also an 

additional reward for the winner of that duel. So that's one thing that is very, very 

encouraging. 

This response from Carla demonstrates that the programs are clearly communicated to students 

and staff. In addition, she offers another perspective of the program from having daily contact 

with the students.  

 From Site Three, Kathy shares how she observes students' viewpoints of the library 

program. Her students look forward to the librarian displaying books and creating seasonal 

spotlights. Each time, students can borrow a new book: 

If there's a book a child really wants, she'll remember that and she'll have that book 

waiting for them. She does a very, very nice job of that. Or another nice thing too is we 

can go to her. And so, every day I have read aloud in here. I tell her I would love some 

books for a couple weeks for read aloud. And she'll say, well, what do you want them to 

teach the students? Or you know what lessons would you like? Or would you like and 

she'll give me a big stack, and then once I return those to the library, it's kind of cool after 

I've read them to my kids, they want to find those books and take them home to their 

families. So, it's nice to see it go full circle. 

In looking at the perceptions that the school made to close the academic achievement gap 

from the interview questions, you can view an overview of the responses and the results in the 

table below. This response seemed to be more site-specific. Site One saw the involvement with 
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goals as a major impact of the library program to close the academic achievement gap. Site Two 

had a wide variety of ideas such as reading growth, materials in Spanish, interventions, and the 

focus on vocabulary.  

Table 7  

 

Perception of School to Close Academic Achievement Gap 

Participants       School-wide choices to address achievement gap 

 Goals 

Reading 

Growth 

Materials in 

Spanish Interventions 

Vocabulary 

Focus 

Homework 

Class time Collaboration Culture Relationships Dedication Environment 

Mary X           

Nathan X           

Carla X           

Wilma X           

Sara X           

Lori  X          

Lisa   X         

Daniel    X        

Peggy     X       

Marie      X      

Malia          X X 

Elsa       X X    

Karen        X  X  

Jim X      X  X   

Kathy         X   

Barbie          X  

Patricia           X 

Ann          X  

Bella    X      X  

Simon           X 

Claire           X 

Ramona    X        

Denise           X  

Holly     X        
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Daniel, the principal at Site Two, highlighted the use of interventions to help address the 

achievement gap. He states the following: “Efforts toward more intentional interventions.” This 

indicates the importance of focusing on meaningful interventions with fidelity. 

Daniel perceived this has helped the students continue to achieve higher levels. Another 

strength from his perspective is students' time for interventions in a structured special time and 

using screeners through the reading program. In conclusion, Daniel reflects on the following. 

“Giving kids who are demonstrating those deficiencies, that extra support that they need so that 

they can, you know, hopefully close those gaps.” 

Ann, a librarian at Site Four, shares how the school is working to close the gaps and is 

committed to improving the graduation rate:  

I do think that we try to identify the students at each of the levels, whether they're coming 

in as freshmen or whether getting toward their senior year, we identified those that need 

that extra assistance and extra help. We try to provide that for them by doing remediation 

and you know doing extra help to try to get them up to speed. We do a lot of remediation 

for our state tests, you know, to get them to ask those. In fact, I think we're closed next 

week during our we have a like a block which is kind dedicated to remediation and 

enrichment activities. And we are actually, it's usually the libraries are open to anyone 

who needs to come take a test or do work or things like that. We're actually going to close 

one day next week and it's going to be dedicated to specific English classes that actually 

need remediation before retaking a test.  

The responses were edited to remove specific names of the school interventions or state tests to 

maintain the anonymity of the participating school sites. Schoolwide remediations were thought 

to have a positive impact.  
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An overview of the responses in the table below detail how the school library program 

addressed the academic achievement gap,. Goals continued to be important for the participants, 

as were expectations, promoting reading, collaboration, support, and instruction.  

Table 8  

 

Perception of School Library to Close Academic Achievement Gap 

Participants              School library addressing achievement gap 

 Goals Expectation Promote Reading Excited to read Reading materials Collaboration Communication Support Instruction 

Mary X X        

Nathan X         

Carla   X       

Wilma X         

Sara X X X       

Lori   X       

Lisa     X     

Daniel     X     

Peggy   X X      

Marie   X       

Malia     X     

Elsa     X     

Karen    X      

Jim      X    

Kathy     X  X   

Barbie      X X X  

Patricia     X     

Ann        X  

Bella     X     

Simon     X     

Claire     X     

Ramona     X   X  

Denise      X    X 

Holly      X    X 
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Bella, the librarian at Site Four, shares how the library collection supports academic growth:  

I think we do a really good job of finding diverse materials, books that cover different 

backgrounds, different economics, living, situations. We get different reading levels, 

some of the high low books that are high interest, lower. We don't limit ourselves to just 

high school if it's a middle school book that might be interesting to our kids will get that 

also. But we don't set we don't point them out as this is a lower book you need to read this 

because it's on your reading level and we really were like what are you interested in we 

really like to talk to the students about their interest to help them find things because all 

the studies show that if you if you read things that you're interested in you're going to 

keep reading and that's going to help your reading ability which is going to help in every 

situation. 

Patricia, the literacy coach from Site Three, stressed the library collections' importance. “I think 

just having more resources available, students that they are accepted, that are really at their 

reading level.” It is interesting that reading level perspectives can vary from participant to 

participant. Yet, the ability to have resources in the library collection is a common theme from 

the study.  

Research has found a variance in educators' perception of school librarians and libraries 

(Barker et al., 2020; M. A. Lewis, 2019) with the danger of misaligning the library program and 

harming the school community. Various studies (Burress et al., 2023; Kachel, 2019; M. Lewis, 

2020; Wiegand, 2021) found that principals do not have full awareness of the library program 

and if these individuals are dismissive of the library program, negative results could occur. In a 

setting, perceptions of colleagues can impact collective-efficacy levels (Bandura, 1977). While 

libraries are considered essential components of a school (Lance, 1994, 2002; Lance & 
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Hofschire, 2012; Lance & Kachel, 2018), not all educators may feel this way (Baker et al., 

2020). If colleagues dismiss the library's role, many traits of a robust library may fail to 

actualize. Consequently, levels of efficacy can result in students having growth in reading skills 

(Thompson et al., 2021), which could lead to students finding tremendous success with 

academics and reaching goals (Bandura, 2001).  

With self-efficacy (Bandura, 1977) from education professionals in the site, the library 

can be influenced to be accepted. While feeling valued, the librarians can best support academic 

interventions (Dietrichson et al., 2017) such as individualized learning (Ahlfeld, 2019b; Merga, 

2020a). Yet one of the best influences from the library program is that the librarian is available to 

the school community (Dukper et al., 2018; Pasini, 2018; Soulen & Wine, 2018). 

Sub-Question Two 

How did the self-efficacy of educational professionals in NBRS perceive the function of 

school libraries in addressing the achievement gap? 

The second sub-question was addressed with the interview questions 9-16 (see Appendix 

B). The school librarians and school library program had many strengths in addressing the 

academic achievement gap. Collaboration and collection were among the most frequent replies.  

Table 9  

 

Strengths of the School Library Program to Address the Achievement Gap 

Participants  Strengths 

 Organization librarian teamwork collaboration Support collection awareness equity Communication safe space goals 

Mary X           

Nathan  X          

Carla   X         

Wilma X           

Sara  X          
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Carla, from Site One, shares the strength of teamwork with the librarian and school community. 

“I would go back to teamwork. I would say dedication and determination probably. I feel like 

everyone here is determined to help every single student succeed. That that's what I would say 

would be our strength for sure.” 

Ann, a librarian at Site Four, shared the strength of collaboration:  

think we spend a lot of time working with teachers and to help enrich their classes and 

they can bring lessons to us or ideas to us, and we work together to try to, to help them, 

offer our assistance, especially in the teaching of, like research and things like that. We'll 

pull books that we kind of work with. Whatever their work, whatever they're teaching 

Lori     X       

Lisa         X   

Daniel      X    X  

Peggy         X   

Marie      X      

Malia      X      

Elsa        X    

Karen           X 

Jim      X   X   

Kathy         X   

Barbie X           

Patricia       X     

Ann    X        

Bella     X       

Simon    X        

Claire     X       

Ramona    X X       

Denise     X        

Holly     X        
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and we will help students pick out books that go with, you know, whatever the theme or 

the subject, you know that they're working on.  

Ann elaborates on how the librarians motivate students to complete their work and testing in the 

library and continues to discuss additional strengths: 

I think that the collaboration that we do with our teachers and the opportunities that we 

provide to help them and the students because I feel like we help them a lot by offering 

services to take away the burden of having to meet with the students you know and find 

the time to do all that that takes away from their own their own planning time.  

In looking at the weaknesses of the school library to address the academic achievement 

gap from the interview questions, you can see an overview of the responses. The weaknesses can 

include time, fundings, staffing, furniture, and gaps with collection and collaboration.  

Table 1  

 

Weakness of the School Library Program to Address the Achievement Gap 

Participants Topics Weaknesses          

 Time  Funding  

Staffing 

(lack of) 

Space 
(lack 

of) Perfectionism furniture 

buy-

in 

collection 

gaps 

collaboration 

gaps 

volume 
of 

students None 

Mary X           

Nathan  X X         

Carla     X       

Wilma  X          

Sara X           

Lori      X      

Lisa X   X  X      

Daniel    X        

Peggy   X         

Marie   X         

Malia   X         

Elsa       X     
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Karen        X    

Jim  X          

Kathy        X    

Barbie        X    

Patricia        X    

Ann         X   

Bella         X   

Simon          X  

Claire         X   

Ramona         X   

Denise          X   

Holly            X 

 

Sara from Site One discusses time's weakness. She refers to the challenges faced by their 

librarian, Mary:  

There's never enough minutes in the day for everything so not enough. Because she has 

to meet the needs of all the students in the building. There's not enough time sometimes 

to meet as like a teaching team. She doesn't always get to be a part of those teaching team 

meetings. So, we have to find side time to go and say hey, this is what we've got in mind.  

Is that going to work because we don't know what the other two grades always have 

going on at the same time. Just a lack of time. 

Sara’s statement is perceptive, as she is aware of the lessons and activities that take place in the 

library. However, due to her schedule, the librarian is not able to attend with her colleagues. Lisa 

also discussed time as a weakness at Site Two:  

Not enough time of time with each of the kids. And space. You know, I think we could 

use some more space. We could use some more space or more updates on things in the 

library. There are still the tables and everything from one the school was built. I think we 
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could upgrade it and make it a little more inviting and there would be more space for kids 

too, I don't want to say relax and read, but make it a little more inviting. 

In addition to time, Lisa discussed the library space and furniture. Daniel also discussed space 

concerns from Site Two. As Site Two has a broad scope of grades, this is an area that Daniel 

includes in his response:  

If we were an elementary library, we'd be able to hone in on elementary particular 

instruction materials, if we are a middle school library, we could, you know, go in that 

direction. But I think and then the natural byproduct of that then too is accessibility, you 

know, because we're trying to yet all of those different levels and different classes into 

the library, the library is for the vast majority of the day scheduled out. And so, it's not 

the library that I worked in for most of my career in, which is a 6-8 building. I knew that I 

could reserve the library and take my kids there and, you know, do. And so, it's a 

roadblock too. I'd love to see teachers taking their kids in there and, you know, really 

looking at it as a Research Center. So, I definitely think that we're strapped for space and 

time. 

In looking at the opportunities of the school library to address the academic achievement gap 

from the interview questions, you can view an overview of the responses. There were a lot of 

different opportunities, including funding, staffing, furniture, technology, programs, and 

resources. 

 

 



188 
 

 
 

Table 2 

 

Opportunities of the School Library Program to Address the Achievement Gap 

Participants Topics Opportunities        

 Funding Staffing (more) furniture technology  

activities, 

reading 
programs 

collaboration 
additions 

resources 
(additional) 

continue 

inclusive 
stance Endless 

Mary  X X       

Nathan X  X X      

Carla     X     

Wilma     X     

Sara X   X      

Lori      X    

Lisa       X   

Daniel        X  

Peggy     X     

Marie     X     

Malia      X    

Elsa         X 

Karen         X 

Jim   X       

Kathy X         

Barbie      X    

Patricia    X      

Ann     X     

Bella     X     

Simon      X    

Claire      X    

Ramona      X    

Denise       X    

Holly       X    
  

 Nathan, the principal at Site One, shares different opportunities. His belief in his librarian 

Mary is clear: 
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Well, everything started with funding. So, the possibility of getting new technology or 

even new shelves just to be able to improve our infrastructure. Because there again if you 

if you've got a quality person at the helm, and you can give her better tools to do her job 

with and things are just going to improve.  

Providing more funding to support the librarian and library program will be a great opportunity 

to make improvements for students and the entire school community. 

 Jim, the principal of Site Three, also addresses opportunities based on the goals of the 

library program. He mentions that the library staff is working towards the following:  

Revamp what our media looks like and I'm a huge supporter of that. We have some older 

bookshelves, as you'll see when someone walks through. For that we have some older 

bookshelves, but we have a plan in place, hopefully, to replace those and be more suitable 

at an elementary level because of the height.  

Jim continues to discuss that they tried to replace the stools, tables, and whiteboards in the 

library. He stresses the importance of the library environment for students with his following 

statement: 

You know, put a couple more whiteboards in there so that students can use this as a place 

of extended learning from a classroom and an inviting place for them to come to. And, 

you know, bean bags or those types of things make it comfy, cozy, almost family-

oriented. That's something that we've talked about as well, you know, and what it should 

look like and sound like. 

Opportunities usually require funding to secure. Funding might be needed to obtain excellent 

certified school librarians or to address other aspects of the library that others might not 

anticipate. These examples show a need for new bookshelves and comfortable furniture.  
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In looking at the threats of the school library to address the academic achievement gap 

from the interview questions, you can view an overview of the responses. Threats included time, 

funding, staffing, space, misperception, censorship, technology, and engagement.  

Table 12  

 

The Threat of the School Library Program to Address the Achievement Gap 

Participants   Topics Threats 

 Time  Funding  

Staffing 

(lack of or 

retirement) 

Space (lack 

of) 
misperception 

of library role Censorship Technology Engagement 

Mary   X    X  

Nathan   X      

Carla       X  

Wilma   X      

Sara   X      

Lori      X   

Lisa      X   

Daniel     X  X  

Peggy       X  

Marie  X       

Malia    X     

Elsa   X      

Karen  X       

Jim   X      

Kathy X        

Barbie  X X      

Patricia     X    

Ann        X 

Bella      X   

Simon X        

Claire      X   

Ramona      X   

Denise   X    X   

Holly      X    
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From Site Two, Peggy reflects upon threats to the library program to address the 

academic achievement gap:  

I would say as much as technology can be helpful, sometimes it can be a little bit of a 

hindrance to students' reading. Maybe they just listen to the book without actually doing 

the hard reading of the words on the page. While I encourage, I'd rather you listen to an 

audiobook than not do any reading at all, I think sometimes finding that balance of using 

technology and all the resources we have, but not overusing it to where it's doing more of 

the work, then the students themselves.  

Peggy continues to share how the technology threat impacts students:  

And I guess I don't know if that would be more of a threat within our library as it is 

within society. But just exposing students to how technology can help them without 

making them overuse it. And it has it doing the work for them because that could then 

kind of widen the gap as well. 

Simon, the head principal from Site Four, addressed the threats of time and perception to 

the school library program to address the achievement gap as follows: 

It's difficult in the day and oftentimes those students who are at risk are not staying after 

school; aren't doing any of those things, and if they are most often, they would be staying 

with a math teacher to help their current math grade or an English teacher to help their 

current English grade. Or a tutor to help with testing strategies and stuff.  

Simon elaborates that while it can be difficult to reach all students, another challenge is with 

perceptions: 

So, I think, a threat is being, it's almost a marketing thing, like how they could sell 

themselves to become a resource for our at-risk students, what they can provide that other 
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people can't. And I think one of them is you're not an English teacher. You're not a math 

teacher. I don't have you in class. We can have a different relationship than you do with 

them. I am not grading your work; I am just providing you feedback to improve. 

Marketing and perceptions can be addressed with putting a strong library plan in place (Kachel 

& Lance, 2020). Participants expressed concerns about threats to the school library program 

overcoming the achievement gap, and this is essential to explore so that pathways of success can 

occur to reach at-risk students further.  

 A stronger self-efficacy can allow individuals to have a more positive outlook on others 

and build a stronger collective-efficacy (Bandura, 1977). The perceptions of the school libraries 

need to be accounted for so that the achievement gap can be addressed (Burns, 2018; Durodolu, 

2018; Emerson et al., 2019; Merga, 2020a; Merga & Mason, 2019). How much the library will 

be embraced in improving academics affects the school culture (Bayar & Karaduman, 2021). 

Educational professionals with higher levels of self-efficacy are more likely to participate in 

collaborative relationships with their school librarian, and their research shows the value of 

collaboration in this function to support student learning (Arredondo, 2021; Crary, 2019; Dipetso 

& Moahi, 2019; Scholastic, 2016). Also, the belief in the function of the school library can assist 

the librarians when dealing with difficulties such as topics surrounding time, funding, and 

censorship uncovered during the data collection process due to high efficacy levels (Bandura, 

1997).   

Summary 

 

The involvement of 24 participants in individual interviews, document analysis, and site 

visits to locations provided a wealth of experiences and opportunities to gain more knowledge 

about the perceptions of the school librarians and school library program to address the academic 
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achievement gap. Each participant was given a pseudonym to protect his or her identity, and sites 

were identified with numbers to provide anonymity. Having the schools win the NBRS 

Exemplary Achievement Gap-Closing schools in 2022-2023 also afforded participants and sites 

further privacy. Data from multiple approaches included individual interviews with participants, 

a site visit where a standard note sheet guided the discussion, and document analysis. This study 

design provided insight into the perceptions of 24 educators serving in a NBRS. A description of 

all 24 participants is included in a chart and further described in narrative format. The findings 

from the analysis can be aligned with two major themes, which also have four subthemes. The 

themes developed from the data collection process were environments, motivational, 

organizational, instructional, culture, collaboration, and challenges. Each theme was supported 

by data collected, including participant quotations and a narrative to address the central research 

questions and sub-questions.  

To gain insight into the perceptions, the information shared by participants was 

invaluable and shaped the outcomes of the qualitative case study. It was evident that participants 

held a favorable impression of school librarians and library programs and believed that the 

school librarians and library programs had a significant role in closing the academic achievement 

gap. The descriptions from participants provided data to support the importance of school 

librarians and library programs in the school ecosystem of participating NBRS sites. Bandura’s 

(1977) theory on self-efficacy was a guiding theory to the study. The participants in the study 

had a positive outlook on their educational experiences and aptitude, leading to developed self-

efficacious behaviors. Their capability in their abilities strengthened the possibility of having a 

favorable perspective of their colleagues and the ability to reach goals together. The positive 

working relationships between the school librarian, school library program, and participants were 
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evident. Participants needed a certain level of positive relationships to help students close the 

academic achievement gap and support a collaborative environment. As the participants worked 

together, they did not collapse to the challenges and found that their belief made reaching 

positive outcomes for the school community possible. The results of this study illustrated the 

complex nature of the role of school librarians and library programs in closing the academic 

achievement gap. The participation of 24 educators from four sites across the United States of 

America provided a diverse sample of experiences to consider the perceptions of the role of 

school librarians and school library programs.  
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CHAPTER FIVE: CONCLUSION 

Overview 

 

The purpose of the case study was to explore the perceptions of education professionals 

in National Blue Ribbon Schools (NBRS) Exemplary Achievement Gap-Closing Schools 

regarding the role of school librarians and school library programs in supporting academic 

achievement. The study comprises four NBRS Exemplary Achievement Gap-Closing Schools 

between 2022 and 2023. The study includes 24 participants working in the capacities of school 

principals, school librarians, English language arts teachers, reading specialists, and library 

assistants. Discovering more from the participants in the study at schools who were successful in 

supporting the growth in other schools to improve academics and support the role of self-efficacy 

(Bandura, 1977) in school settings. Analyzing the responses from participants, site visits, and 

documents generated two themes. Each theme has four sub-themes to detail in the chapter. This 

chapter examines the implications for policy and practice, theoretical and methodological 

implications, limitations and delimitations, and recommendations for future research.  

Discussion  

 

This section outlines the qualitative case study's results and the themes prevailing from 

the data collection process. I will discuss the results of the data analysis, how this impacts policy 

and practice, and how this applies to theory and practice. Next, I will discuss the study's 

limitations and delimitations. Following the delimitations, I will present recommendations for 

future research and, finally, the conclusion.  

Summary of Thematic Findings 

 The analysis of individual interviews, documents, and site visits prompted the themes that 

students and staff positively perceived school librarians and librarians and that school librarians 
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and school library programs had a positive role in closing the academic achievement class. The 

first theme was supported by environmental, motivational, organizational, and instructional sub-

themes. The sub-themes of culture, collaboration, collection, and challenges supported the 

second theme. To derive themes, it was necessary to use in vivo coding (Saldaña, 2021). 

 The qualitative case study focused on the role of Bandura’s (1977) theory on self-

efficacy. The themes and subthemes from the data analysis support the tenets of Bandura’s 

theory. According to the perspectives shared from the study, there is a positive and strong 

perception of school librarians and school library programs addressing the academic 

achievement gap.  

Interpretation of Findings 

 In chapter four of this dissertation, there were two main themes, each with four sub-

themes. The first theme was that the students and staff perceived the school librarians and library 

program positively. The sub-themes for this theme included environmental, motivational, 

organizational, and instructional. For the second theme, the researcher indicated that the school 

librarians and library program were positively perceived to close the academic achievement gap. 

Culture, collaboration, collection, and challenges were the sub-themes for the second theme. The 

findings align with Bandura's research regarding the importance of self-efficacy and collective 

efficacy. After the themes from the qualitative case study will be discussed, the participant 

quotes and summary of concepts will be provided to address the central research question and 

sub-questions.  

 The participants in this qualitative case study have a wealth of knowledge concerning 

education. Collectively, they hold over 600 years of experience in education across different 
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areas and grade levels in the United States. A few participants even taught outside of the United 

States for diverse experiences.  

Relationships with the School Library Staff Positively Impact Student Achievement  

It is complicated to form relationships when individuals do not value their abilities 

(Bandura, 1997). From visiting the four sites and interviewing numerous educators, it was 

evident that there were positive relationships between the librarians and teachers. Individuals 

with positive relationships communicate and work together so students reach goals, and 

communication is an effective practice (Horan, 2019) in these roles. In all sites from the study, 

the librarians share leadership roles or professional development that they developed for the 

faculty. Since the librarians feel comfortable informing the education community from their 

leadership skills (McPherson, 2020), this can also influence higher levels of efficacy throughout 

the school community (Berkowitz et al., 2017; Thompson et al., 2021). 

Positive relationships will be necessary for the school to succeed. Positive relationships 

will support a collaborative environment. Research shows librarians should collaborate with all 

teachers (Brown, 2020; Soulen, 2020; Soulen & Wine, 2018). Collaboration was viewed during 

site visits and further described by participants during individual interviews.  

Jim, the principal at Site Three, details the importance of relationships to foster 

togetherness in the school community:  

Relationships, I mean, really, that's the foundation of where things are at for us building 

relationships and that mentality of these are our kids and not my kids. So, it's I said, all 

hands-on deck and we truly do believe that if a student is struggling and there's a 

substitute in the class, another prior teacher might know that here that and then they 
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interact, right, it's really building that foundation of that respect and responsibility 

through relationship. 

Collaboration requires a certain level of positive relationships throughout the school community 

in this situation. 

Previous research has found mixed perceptions of the role of school librarians (Agundu et 

al., 2021; Baker et al., 2020; M. A. Lewis, 2019; Loh, Sundaray, et al., 2021). Yet, my 

qualitative case study's perceptions of school librarians and library programs at their sites were 

overwhelmingly positive. It could be said that the participants also shared that they were 

committed to education and believed their roles all had an encouraging impact on the schools. 

This relates to the belief that self-efficacy will lead to the entire community holding stronger, 

collective efficacy (Bandura, 1977). 

School Library Programs Provide Equity and Increase Student Achievement  

The interviews and site visits illustrate that the library is the heart of the school, just as 

notated in research (Miller & Bass, 2019; Trudeau, 2023). Each site has a staffed library program 

with offerings for all students. The library collection was often referenced as supporting various 

student interests, backgrounds, languages, and reading skills from the qualitative multisite case 

study. Providing students access to library services helped. Most school libraries from the 

participating sites had their library staffed throughout the school day to support the school, and 

this, in turn, benefited students with additional learning experiences, allowing the academic 

achievement gap to be addressed.  

Materials were available in print and electronic services. Jim, the principal at Site Three, 

notes the strength of instruction from the library supports using ebooks, which is supported by 

research (Fry, 2018). Databases could support learning of all levels with text difficulty options, 
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text-to-speech, and multiple language offerings as observed during the site visits. Regardless of a 

student's level, there would be resources to develop their skills at the library further.  

Little Free Libraries allowed students to select books for their own permanent reading 

collection and provided all students with additional resources. Further, partnering with public 

libraries provided students with additional resources and programs to sustain their connection to 

the library program. Not all families can afford books for the home to have a permanent home 

library for their children to read or have limited access to books (Loh et al., 2022). This is also a 

way to provide additional equity to the school community. 

Librarians instructed students using various databases. I observed collaborative lessons 

with fifth and tenth grade students concerning databases, and uniquely, both classes featured 

different databases from Gale services. Students had access to many resources, and one shared 

that this was better than Google. Providing students with resources tailored to their needs is an 

example of equity. These research skills supported by librarians foster the development of 

inquiry in students (Alley, 2018).  

From Site Two, Malia recognizes that all instruction and library offerings occupy space. 

Planners and architects must also consider the challenges of space to ensure equity. Malia states 

that “the number of kids in the growing population that we have. Just making sure that we have 

the available space for these learning opportunities to take place.” Resources about award-

winning library design can also be helpful such as depicted in Morehart’s (2018, 2019, 2020, 

2021) library design showcases. Claire notes the library's welcoming design during her 

interview. These sentiments correlate with current literature as access to resources and learning 

are hallmarks of library programs, and now they also include being a welcoming (Trudeau, 2023) 

and safe space to uphold positive social-emotional learning (Dickey, 2023). 
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  Elsa, the librarian at Site Two, includes profound words on providing a diverse collection 

from Bishop (1990); this further demonstrates the legacy of the analogy to influence educators 

(McNair & Edwards, 2021; O’Donnell, 2019; Trudeau, 2023). She shares the following 

statement about the wide variety of reading resources. “We really work with the windows and 

mirrors and the sliding doors, you know, making sure that kids are able to see themselves in 

books and also they're being exposed to other cultures and other ways of living.” The library 

collections integrated print, technology, and non-traditional items from multiple perspectives to 

support student learning and curiosity. Loh et al. (2022) demonstrated that students have diverse 

reading preferences and that the collection must extend beyond trending titles, which links to 

Bishop (1990). 

Available Opportunities to Support Student Achievement Further  

One of the many strengths of having self-efficacy (Bandura, 1977) and then building 

collective-efficacy (Bandura, 1997) is that challenges will not cause the individual or group to 

give up on reaching challenging goals despite the difficulties. While all of the sites were working 

hard to support student growth, there were opportunities to strengthen the role of the school 

librarians and school library programs while addressing the challenges in their sites and the field 

of librarianship.  

There is an increase in materials found in libraries. Materials include books, audiobooks, 

makerspace items, technology tools, and databases. Incorporating resources through 

collaboration and instruction throughout the library program supports student academic growth 

and lifelong skills. The variety of books can impact reading skills and the conviction that links to 

Bandura’s writing (1977, 1986, 1989, 1997, 2001, 2012) and beliefs concerning efficacy, which 

will help students expand to other books that may be more complex in writing style or topic (Loh 
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et al., 2022). It is important to remember that funding needs to be in place for the school library 

offerings. Some of the schools for the study received funds from the state, which provided books 

but not any supplies or technologies. Another site had requirements for librarians and library 

assistants based on student enrollment numbers. Some librarians experienced a set budget from 

the school. Budgets can be viewed as a reflection of priorities and if library staff or library 

materials throughout the school are not lacking this can impact self-efficacy (Bandura, 1977) 

level. Wilma, from Site One, eloquently stated the challenge for the librarian to meet all of these 

needs by the librarian. “Lack of funding. If we had more funding and she had access to more 

books, I know that would make her role easier and it would benefit the kids but you know, that's 

out of our hands.” Wilma knows what is needed but realizes limitations not directly in her 

control as a classroom teacher. For the librarians to make the concept of choice reading a 

successful strategy, they need to develop a comprehensive collection of library books. This is 

supported by research concerning the effectiveness of FVR (Krashen, 2011; M. Lewis, 2020; 

Patrick, 2019) and self-selection (Gruer & Perry, 2020).  

 Nathan, the Site One principal, believes librarians helping students improve their learning 

and test scores are supported by research (Burress et al., 2023; Kachel & Lance, 2021; Lance & 

Maniotes, 2020). While connections between library and math might not be the first reflection 

from individuals, this thought from Jim is supported by research illustrating increased math 

scores with full-time librarians in schools (Burress et al., 2023). With decades of experience in 

the field of education, Nathan has observed changes in the perception of the role of school 

librarians, as has Jim, the principal at site three, to become more favorable. As participants 

include male and female educational professionals with a wide range of experience levels, all 

display a positive perspective of the role of their school librarians and library program to address 
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the achievement gap, these viewpoints were not different despite the years of experience or 

gender of colleagues, as demonstrated by research by Golden (2020). The changes that Lisa, the 

library assistant at Site Two, saw firsthand with the evolution of continual growth of technology 

in library program relate to the findings that school librarians have embraced technology 

throughout history (Dickey, 2023). However, not all schools had the same level of funding for 

certified librarians, library staff, and materials. Bridging the academic achievement gap took 

different approaches at sites based on these factors.  

 In most situations, students do not attend school throughout the summer. Learning needs 

to continue throughout the year, which can be supported by relationships between the public and 

school libraries and the respective librarians. Some sites shared how the library organization was 

fashioned the same way between schools and public libraries to have a more consistent 

experience for library patrons. Teachers, principals, and librarians shared stories of working with 

the public library. A collaborative approach can continue to improve awareness of the 

availability of resources for students and families. Yuen and Liew (2022) articulate the benefits 

of collaborating with the school and public librarians concerning makerspaces, including 

considering new ideas and leveraging equity towards makerspace materials. Flexibility between 

school and public librarians working together can be another strength (Kammer & Moreland, 

2020). 

Implications for Policy or Practice 

The upcoming section details the implications for policy and practice to improve the 

perception of school libraries and school librarians regarding their role in their schools being 

identified as NBRS Award Winning Exemplary Achievement Gap-Closing Schools. At the same 

time, the implications from the case study apply to schools and school libraries in each unique 
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setting. The findings supported by this study comprise the implications for study correlating to 

policy and practice, which have the opportunity to benefit NBRS Achievement Gap-Closing 

Schools, education professionals, researchers, future educators, school administrators, school 

board members, policymakers, the DOE, and architects as they aspire to have schools that 

address the academic achievement gap.  

Implications for Policy 

Implications for policies can impact school policies, state laws, regulations, and courses 

for school, library, education, and administration college programs. While the severity of policies 

can be overlooked, there are dramatic implications of equity to students when crafting policies 

(Johnson, 2019; Petland, 2019) concerning policies from staffing to collection development. 

From the findings in this study, each school and state had different funding approaches for the 

staffing and school librarians and library staff. In addition, funding for school library materials 

and supplies vastly varied. Even the terminology varied from school library to library media 

specialist. All schools had a collection development policy on file, but not all had a school 

library job description. The inconsistency of job descriptions for librarians is a pattern in the 

literature in the field (Elkins, 2018; Merga, 2020b; Whitton, 2019). 

While all organizations can experience having budgets with limitations, student 

achievement should not be a sacrifice. From the researcher's perspective, it is hard that the school 

librarian's job had to be defined, but not the jobs of a principal or English language arts teacher. 

Just as you would be hard-pressed to find a school without a principal or an English language 

arts teacher, you should have a similar experience finding a school without a certified school 

librarian. Possibly, these staffing shortages are based on misconceptions regarding the role of 

school library programs and school librarians, but these misconceptions were not present at the 
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participating sites. All principals from the sites supported their library programs and were thrilled 

with the performances of their librarians, which diverged from prevailing perspectives 

concerning administrators in the field (Kachel, 2019; Wiegand, 2021). All four participating sites 

display an incredibly positive perception of their librarians and library programs. Three of the 

four participating sites have their librarians serving more than one school building. The librarian 

at Site One was also in charge of three other school librarians in the district. Site Two has their 

librarian primarily at their building, but they also serve in the other building. At Site Two, the 

library program has a library assistant at each building. For Site Three, the librarian is split 

between two elementary sites in the district with a flexible schedule. Site Four has two certified 

librarians and one library assistant full-time. Budget shortfalls or perceptions have been found to 

impact school library positions and funding levels from the research literature (Lance & Callison, 

2005; Merga, 2020a, 2020b). 

Implications for Practice 

Implications for practice can benefit stakeholders, instructors, the school board, and the 

DOE as they reflect upon the role of school librarians. From the sites, there are a lot of positive 

qualities of the school library program that practitioners and stakeholders might not have 

considered, including the library environment, the excitement and motivation from the librarian, 

the promotion of the reading program, substantial collections, technology, and clear organization 

of materials. Further, the librarian ensures collaboration, equity, and a safe space for students and 

staff in the school to address academics. While the librarian and library program have much to 

offer in improving academics, there are some barriers that practitioners might not realize. These 

challenges include time, funding, lack of staff, lack of space, or even furniture that needs to be 

replaced or updated. These challenges could also be considered threats in addition to the 
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misperceptions of the role of librarians, censorship, or technology access identified by the 

participants.  

The participating sites offered numerous examples of innovative programming that could 

be tried in different schools. Perhaps the library will consider holding a reading event such as a 

book fair, author visit, reading-duel, reading field trip, reading program, readathon, reading 

minute challenge, reading stations, and reading Bingo. Practitioners could consider different 

reading celebrations, the use of Little Free Libraries, and partnerships with the public library for 

collaborations. So many fantastic programming ideas were shared by the participants, and 

detailed statements from site visits were given to participants to consider. As special literacy 

lunch events, such as those shared at Site Two, encourage students, the library program can 

further engage with the school community (Dickey, 2023). Having incentive programs such as 

this in the library foster school-wide goals while further modeling culture. Further, the 

participants want to see opportunities added to their library, such as additional resources, more 

cross-curricular opportunities, reading time, and “One Book, One School” programs. The school 

culture of supporting library contests and school-wide reading goal setting supports positive 

findings regarding the effectiveness of having various goals to support motivation to 

achievement and additional growth in self-efficacy (Bandura, 2001). Concerns regarding funding 

for school library programs, librarians, staff, time, and budget for materials were also shared. 

The researcher would like to believe that the dissertation can be a practical study for those in 

education, those involved with education policies, and future educators. Marie, from Site Two, 

details the importance of librarians promoting reading: 
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If they can promote reading, reading goes into your science, into your social studies, it 

helps in so many different areas. It's not just reading, so I think by the library promoting 

reading you then naturally are going to close the gap in all content areas. 

The motivation that students gain regarding reading and research is paramount from literature in 

the field (Merga, 2020a; Toste et al., 2020). Capturing the motivation for reading can be 

displayed on the school website as it was on all four sites from the research study, and one site 

also had social media pages for the library to display students engaged in library events. Students 

working towards reading goals and reading programs support Bandura’s (1997) goal theory. 

Empirical and Theoretical Implications 

The research study was conducted after the literature review was completed and 

approved. It is practical to revisit critical research and theory implications and apply them to the 

findings from the research study. Next, empirical and theoretical implications will be addressed. 

Focusing on empirical implications will detail leadership, reading programs, school library 

schedules, and staffing. Theoretical implications will explore library organization, self-efficacy, 

collective efficacy, and collaboration.  

Empirical Implications 

 The importance of relationships between students and staff necessitates the school 

librarian's leadership (Brown, 2020; Soulen, 2020; Soulen & Wine, 2018). During the site visits, 

librarians displayed leadership, including leading professional development, initiating 

collaborative lessons, and establishing innovative reading. Participating librarians found 

incentives to support school-wide programs as demonstrated in research (Lance & Kachel, 

2018). While it has been found librarians' skills could be overlooked by colleagues (Fitzgerald, 

2022), this did not occur from the data collection methods in the dissertation.  
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 A school such as Site One might find impactful growth in student learning with the 

reading goals aspect of AR (Bloomer, 2020; Toppin, 2018). Site Four encouraged students to 

read by supporting choices such as Free Voluntary Reading (Krashen, 2011; Patrick, 2019). 

Regardless of the reading programs offered at a school, the library collection should include 

student interests and abilities (American Library Association, 2004; M. Lewis, 2020). The more 

librarians can embolden students to partake in reading initiatives, the more likely that the skills 

gained will result in more extraordinary academic achievement (Merga & Ferguson, 2021; 

Merga et al., 2021).  

Having the school library open and staffed with a certified school librarian can be one of 

the most effective interventions (Dukper et al., 2018), but this was not applied at all participating 

school sites. For all students and staff to access their librarian, the librarian must have a flexible 

schedule (Kammer & Moreland, 2020; Lance & Kachel, 2018; Merga et al., 2021; Roberson, 

2019; Scholastic, 2006). A flexible schedule was observed at Site Four, with two certified school 

librarians and a full-time library assistant. The library staff is not assigned any additional duties. 

The staffing of certified librarians and a library assistant supports the research findings, but this 

did not occur at all sites. Ann, a librarian at Site Four, is pleased with the administration's 

support for the library program while also acknowledging the concern that many librarians do 

not experience support from the administration, which is supported by research (McPherson, 

2020). 

The library schedule for Lori, the librarian at Site Two, was semi-flexible. On Mondays, 

Lori had two sixth-grade classes and a fifth-grade, kindergarten, third-grade, and second-grade 

class for library class. On Tuesdays, there was one class of sixth grade, fifth grade, kindergarten, 

third grade, and first grade. On Wednesdays and Thursdays, Lori was assigned to the high school 
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library. Between Wednesday and Thursday, Lori has kindergarten, two first-grade classes, one 

first-grade class, one second-grade class, and two fourth-grade classes. On Friday, Lori has a 

fifth-, fourth-, and second-grade class. Lori was available to work on the library program and 

collaborate with teachers when there were no fixed classes. Each week, Lori taught 21 sections 

of kindergarten through sixth grade. Lori was not assigned any additional daily duties, such as 

hall, lunch, or bus duty.  

Elsa had a fully flexible library schedule between two elementary libraries at Site Two. 

She typically alternated between the schools every other day, but this could change due to 

teacher requests. In between this time, she is scheduled to attend regularly scheduled committee 

meetings and updates with the technology director. Elsa uses Google Calendar to mark all 

meetings and lessons, as she has no official schedule. The media secretary, Karen, is at the 

library, where Elsa is not for the day. Elsa did not find herself being pulled from the library for 

additional duties. Karen shared that the principals are excellent about not pulling her to teach as 

she holds that license, and they try to keep the library time consistent. 

The librarian's schedule for Mary at Site One included a flexible schedule on Monday 

and Friday so she could be available to go to the other three libraries in the district. Still, the goal 

was for her to continue servicing the school community at Site One. On Tuesdays, students in 

Grade 4 had an hour-long lesson in the library. Wednesdays were for Grade 3, and Thursdays 

were for Grade 5 library hour lessons. The schedule did not have additional duties such as hall, 

office, or lunch duties throughout the day; however, Mary was assigned to be outside when the 

buses arrived. Mary shared that they would prefer to have the library open before school, but due 

to the scheduled bus assignment, they cannot provide library access at that time. As the 
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principals from the studies valued the school librarians' role, they were less likely to be assigned 

non-instructional duties (Torres, 2022).  

The school library schedule directly impacts librarians' ability to collaborate with 

teachers and support student information literacy skills (Arredondo, 2021; Crary, 2019; Dipetso 

& Moahi, 2019; Scholastic, 2016). Collaboration between librarians and teachers can yield 

higher educator efficacy (Bandura, 1989). Lower levels of self-efficacy impact the desire to work 

with others to avoid exposure to weaknesses (Craver, 2019). The sites visited displayed a 

collaborative nature and were referenced during numerous interviews, demonstrating the strong 

self-efficacy of the sites. While research shows the importance of a flexible schedule and 

collaboration for librarians to bolster student achievement, flexible schedules are inconsistent for 

school library programs. A reason for the inconsistency and staffing in the study can be that 

requirements and roles can vary (Merga, 2020b; Whitton, 2019) and can negatively impact 

equity for a librarian in a school (Kachel, 2021). As the library program staffing varied 

considerably between the sites, so did the job description. At Site One, there is no job description 

for school librarians. The school library job falls under the exact description of a classroom 

teacher. An extensive handbook from the Board of Education outlines the description of the 

District Library Media Coordinator, revised in 2013 for Site Two. There are over 30 roles and 

responsibilities for kindergarten through Grade 12 teachers, while the District Library Media 

coordinator has over 63 roles articulated. Site Three has a long-range library services plan 

approved by the school board and has been on file with the state Department of Education since 

2023, which outlines the objectives and goals of the library program. The school district has a 

specific job description for librarians at Site Four. This fits one page and reviews the general 
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definition of work, essential functions/typical tasks, skills, abilities, education and experience, 

and special requirements. This was last updated in 2015. 

Theoretical Implications 

Research literature has detailed changes regarding the library organization of materials 

(Clarke, 2021; Engelson, 2019; Moeller & Becnel, 2019). While all sites had a digital catalog 

(Follett/Destiny Discover), books were arranged differently in the four sites. The organization 

included the DDC, AR reading level, ZPD, and genrefication. The organization of materials has 

implications that link to Bandura. The ability to locate resources independently supports the 

concept of self-efficacy (Bandura, 1997). At each site, the researcher observed students at all 

grade levels identifying and locating books they desired to read. The library environment was 

welcoming to support students, asking librarians or library staff members for book suggestions or 

assistance with selection. This environment also benefited from having positive relationships in 

the school community. Different research literature points to one organizational structure over 

the other, such as genrefication building student confidence (Clarke, 2021; Sultanik, 2020; 

Witteveen, 2019), but from the experience of the study, the research found that so long as 

students and staff have the familiarity of the process and clear signage is in place, success in 

locating resources will ensure. This statement diverges from much of the professional literature 

referenced. Observing library usage and design in action at the site visit was essential. Each 

library had a different organization of library materials, but students successfully found books in 

each arrangement. As with the AR program, it was found that implementation fidelity had a huge 

correlation to success (Bloomer, 2020), and this same concept can be correlated to the success of 

locating materials based on the organizational structure consistency of library materials.  
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The organization of library material from the perspective of Bandura’s (1977) theory was 

unique and well-suited to the researcher's perspective. Teachers and students alike could locate 

materials during the site visit, supported by educators having higher self-efficacy to build an 

environment where all students achieve and lend to higher collective-efficacy throughout the 

school building (Bandura, 1977). One participant member mentioned that their school was not 

always known for closing achievement gaps, but it is reasonable to consider that high levels of 

self-efficacy found in educators fostered perseverance through challenging situations (Bandura, 

1989), and success was achieved as a result of self-efficacy beliefs (Bandura, 1977). 

Constructivism from the lens of Vygotsky could also be applied to the success of school 

librarians and library programs to address the academic achievement gap. One of Vygotsky’s key 

concepts is the ZPD (Schunk, 2020), also featured in the AR program used in many schools and 

libraries. In addition, the makerspace movement is burgeoning in school libraries. While each 

makerspace varied greatly from the four sites, it would be novel to see the continued impact of 

the spaces concerning academic growth. From the researcher's perspective, constructivism first 

requires efficacy to be actualized.  

Looking at successful school sites in reaching the NBRS award meant that all schools had 

a chance to feel honored for the work of the entire school community. I think this positive 

accomplishment from the school community led all team members to understand further that 

everyone had an important role in closing the achievement gap. When individuals feel confident 

in their abilities and those of their colleagues, they can be inclined to trust their colleagues 

further and collaborate. This trust in others is linked to collective-efficacy (Bandura, 1977). The 

positive nature of collaboration and support between the school librarian and teachers is 
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supported by literature in the field (Bayar & Karaduman, 2021; Durodolu, 2018; Lance & 

Callison, 2005; Lo et al., 2018). 

Limitations and Delimitations 

Despite all the best intentions, studies will have limitations and delimitations. While my 

research was successful in sharing experiences and perspectives concerning school librarians and 

school library programs and their role in addressing academic achievement from NBRS sites, 

upon completing the study, it was evident that it included both limitations and delimitations. The 

following sections will review the limitations and delimitations of the research study.  

Limitations 

Regarding limitations, there was a low percentage participation rate for the sites meeting 

the study criteria. Once the sites were approved, a team of at least five members, including the 

school librarian, principal, and English language arts teachers, needed to participate. The paucity 

of consenting sites from previous award years led the research to wait for the next annual 

winners which were released in September 2023 to contact recent NBRS locations. Another 

limitation was that after the researcher defended her dissertation proposal and completed the IRB 

approval, it was December 2022. Schools were contacted in December 2022, but this was near 

holiday vacations and could have harmed participation. Another possibility that adds to the 

limitation of the potential participating sites is the statistical loss of school library positions 

across the United States (Craver, 2019) and that 61% of schools do not have a full-time certified 

school librarian (Ahlfeld, 2019b). Some sites expressed interest while wishing me well on my 

dissertation but reported that they could not participate due to not having a school librarian on 

the staff.  
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In addition, the researcher’s work schedule can be a barrier to completing the study. The 

researcher works full-time as a school librarian and used personal and unpaid leave to complete 

the site visits. A study of this nature requires time and additional expenses for the researcher, 

including travel to sites, transportation, and lodging. I am grateful to have met inspiring 

educators and uplifting sites during my experience. Initially, I thought I would focus on 

secondary schools that closed the academic achievement gaps since I had been a middle school 

librarian for numerous years, but I did not have enough participating sites. Yet, I am thankful to 

have a full complement of schools, including kindergarten through Grade 12. I have served as a 

librarian at every grade level and represented our entire library department as the chairperson. 

There were times during this research when I thought that I would have to completely change the 

research design or topic, as gaining participants was one of the most onerous aspects of the entire 

dissertation process in my situation. The schools and locations were new to the researcher, nor 

did they ever have contact with the participants before the study, and this ensured that there was 

not an imbalance of power between the researcher and participants (Yin, 2018). As this is 

original research, another researcher could have a dissimilar experience in gaining sites and 

participants for the study.  

Delimitations 

Delimitations include the study's structure based on the researcher's choices. First, the 

research study was designed to uncover the perception of the role of school librarians and library 

programs in schools recognized for closing the achievement gap as a NBRS. Participants 

completing the sites include school librarians, library assistants, principals, English language arts 

teachers, and reading specialist teachers who worked at the school during the NBRS process. Site 

visits took place to capture perspectives in a natural setting and uphold the goal of observation in 
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qualitative study designs (Creswell & Poth, 2018). The case study is most appropriate for this 

study as the participants and sites were bound to be reflective of sampling (Yin, 2018). Data 

collection includes an assortment of documents including policies, job descriptions, and social 

media presence regarding the library program and having this type of data added to triangulation 

(Yin, 2018).  

Recommendations for Future Research 

Since it was challenging to have multiple sites participate, another consideration could be 

having a single case study with more content and specialty area teachers. I had a better response 

when I sent invitations the following week after the National Blue Ribbon award 

announcements. In my experience, timing mattered. If possible, I would suggest contacting sites 

soon after the award announcement. A qualitative case study allows for more individual 

experiences to be detailed and adds to the body of knowledge. Having individuals from various 

schools and states provides additional insights into the research topic. If an individual were 

interested in a quantitative approach, he or she could look at NBRS as a whole to determine the 

staffing of school library programs or compare the staffing between Exemplary High Performing 

Schools and Exemplary Achievement Gap-Closing schools and analyze the similarities and 

differences Data from the National Center for Educational Statistics (2022) and future releases 

can be a valuable source of information. In addition, this approach can consider state regulations 

and guidelines for school library programs, as it was not possible to discuss them at length to 

ensure anonymity for participants and sites. A quantitative study would be it would be 

ineffective in learning more about Bandura’s (1977) self-efficacy theory without conducting 

individual interviews and learning from the site. Consequently, a researcher could be inclined to 

attempt a mixed method study. It is conceivable that the DOE might be interested in a 
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collaborative research study of the school library staffing and services offered from the NBRS 

sites and further consider the application of Bandura’s (1977) self-efficacy theory.  

Conclusion 

 

The entire qualitative multi-site case study provides an opportunity to further explore the 

perceptions of school librarians and library programs to address the academic achievement gap 

in recent NBRS while considering the theory of self-efficacy (Bandura, 1977). While there is 

evidence from the participant interviews in sites of a lack of financial support in staffing and 

material and supplies budgets negatively impacting the school librarian program, these sites had 

abundant support from the principals and teachers from the study. Educational professionals in 

the study display positive working relationships strengthened by their self-efficacy (Bandura, 

1977). These relationships might facilitate a more substantial collective efficacy (Bandura, 

1997), leading to increased student academic results. Librarians and library assistants share a 

collective zeal towards the profession and best serving the students, teachers, and school 

community. Equal examples of funding the staffing for library programs or budgets for the 

library materials were not exhibited. While you would find it unthinkable that a school would not 

have a principal on staff, there are mixed levels of state guidance and funding for staffing and 

materials for school library programs involved in the qualitative case study. The fact that the 

school library program is now mentioned in the NBRS application is an improvement from the 

past. Under the section “other curriculum area” the fourth item addresses “technology/library/ 

media” in 200 words (NBRS, 2023). This is the only time that the library is found in the 

application, and media is referenced only one other time but as school social media. The NBRS 

application could be further detailed to include the staffing and qualifications of the individuals 
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in their library program while also considering the application of Bandura’s (1977) self-efficacy 

theory. 
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Appendix B  

Interview Questions 

 

1. Hello, my name is Beth McGuire. I appreciate your participation in the study. The 

purpose of this study is to learn more about the perceptions of the role of school 

librarians and school library programs in addressing the academic achievement gap. 

How was your day today?  

2. Please share your experiences in the education profession and the roles you have 

served in your career.  

3. Please describe your experiences regarding school library programs.  

4. How would you describe the hours of the library program in your building? 

5. How would you describe the staffing of the library program in your building?  

6. How would you describe the materials of the library program in your building?  

7. What have you observed regarding perceived staff perceptions regarding their school 

library program?  

8. What have you observed regarding students’ perceptions of their school library 

program?  

9. Why do you believe that The Department of Education thought there was an 

academic achievement gap in their school before the award year?  

10. What reasons do you believe support the school’s academic achievement gap before 

the award year?  

11. What choices did the school make to ensure students could close the academic 

achievement gap?  
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12. How do you experience the role of the school library program and school librarians in 

your building in addressing the achievement gap?  

13. SWOT is often used to analyze a program. SWOT is an acronym for strengths, 

weaknesses, opportunities, and threats. What do you think is the overall strength of 

your school librarian and library program to address the achievement gap?  

14. What do you think is the overall weakness of the school librarian and library program 

for your school to address the achievement gap?  

15. What do you think is the overall opportunity of your school librarian and library 

program to address the achievement gap?  

16. What is the overall threat to your school librarian and library program to address the 

achievement gap?  

17. Thank you for discussing all of the questions that I asked. Do you have additional 

information that you would like to share about the research topic that I failed to ask? 
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Appendix C  

Site Visit Note Chart 

 

Site Date Observation Start Observation End 

Topic Yes or No Descriptive Notes Reflective Notes 

Makerspace    

Recording studio    

Computers    

Laptops    

Audiobooks/Playaways    

Research databases    

Books    

Organization of 

materials 

(classification system) 

   

Structured floor plan    

Passive activities    

Collaborative teaching 

spaces 

   

Student seating spaces    

Decorations    

Meeting room    

Gaming area    
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Special collections    

Posting of policies    

Special displays    

Student work    

Security features    

Location of the library 

about the school 

building 

   

Bulletin boards    

Library/staff 

workspace 

   

Observations of a 

librarian with 

faculty/staff 

   

Observations of a 

librarian with students 
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Appendix H  

Recruitment (Verbal) 

 

Hello Potential Participant, 

 

As a graduate student in the School of Education at Liberty University, I am conducting research 

as part of the requirements for a Doctor of Philosophy degree. The purpose of my research is to 

explore the perception of the role of the school librarian and library programs in helping to 

address the academic achievement gap in National Blue Ribbon Schools (NBRS), and if you 

meet my participation criteria and are interested, I would like to invite you to join my study.  

 

Participants must be principals, English language arts teachers, and school librarians from NBRS 

awarded for closing the achievement gap. If willing, participants will be asked to participate in a 

digital interview with the researcher using Microsoft Teams. The audio and video will be 

recorded. The planned time for the interview is thirty minutes. Participants in the study will share 

documents regarding the role of the librarian and library program in addressing the achievement 

gap. Locating information from the building to share with the researcher should not exceed 15 

minutes.  

 

One participant in the study will provide the researcher with a tour of the building and library 

before a site visit observation during the school day. The time to present a tour should not exceed 

10 minutes. Participants will review the data as a form of member checking. Reviewing the data 

should not exceed 15 minutes. It should take approximately 1 hour and 10 minutes to complete 

the procedures listed. Names and other identifying information will be requested as part of this 

study, but the information will remain confidential. 

  

Would you like to participate? [Yes] Great, could I get your email address so I can send you the 

consent form? [No] I understand. Thank you for your time.  

 

A consent document will be provided. The consent document contains additional information 

about my research. If you choose to participate, you will need to sign the consent document 

within two weeks of the receipt of the recruitment letter and return it to my email address.  

 

Thank you for your time. Do you have any questions? 
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Appendix D  

Permission Request 

 

Fall 2022 

 

Recipient 

Title 

Company 

Address 1  

Address 2 

Address 3 

 

Dear Recipient: 

 

As a graduate student in the School of Education at Liberty University, I am conducting research 

as part of the requirements for a Doctor of Philosophy degree. The purpose of my research is to 

explore the perception of the role of the school librarian and library programs in helping to 

address the academic achievement gap in National Blue Ribbon Schools (NBRS).  

 

I am writing to request your permission to conduct my research in/at your school. I wish to 

include the librarian (s), principal(s), and three English language arts teachers at your site who 

worked at the school when the NBRS distinction was earned. Your assistance in verifying if the 

principal(s), librarian(s), and English language arts teachers worked at your school at the time of 

the award is essential to gain perceptive into the perceptions. Access to school schedules and 

archival material of library programs is needed to understand your school's library program 

better.  

 

Participants will be asked to participate in an individual interview through Microsoft Teams, 

share documents regarding the role of the librarian and library program in addressing the 

achievement gap, provide the researcher with a tour of the building and library before a site visit 

observation during the school day, and review the data collected. Participants will be presented 

with informed consent information prior to participating. Participants and sites will be assigned 

pseudonyms in the study to protect confidentiality in responses. Participation in this study is 

entirely voluntary, and participants are welcome to discontinue participation at any time.  

 

Thank you for considering my request. If you choose to grant permission, please provide a 

signed statement on official letterhead indicating your approval. A permission letter document is 

attached for your convenience. 

 

Sincerely, 

 

Beth McGuire 

Doctoral Candidate 
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Site One Permission Request 
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Site Two Permission Request 
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Site Three Permission Request 
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Site Four Permission Request 
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Appendix E  

Permission Response 

 

Fall 2022 

 

 

Dear Beth McGuire: 

 

After careful review of your research proposal entitled “The perceptions of principals, English 

language arts teachers, and librarians regarding the role of school librarians in their schools being 

identified as National Blue Ribbon Award Winning Exemplary Achievement Gap-Closing 

Schools: A Qualitative Case Study”, I/we have decided to grant you permission to conduct your 

study at our district/school and receive and utilize archival data for your research study. 

 

Check the following boxes, as applicable:  

 

 

 [I/We] grant permission for Beth McGuire to contact principal(s), librarians(s), and English 

language arts teachers to invite them to participate in her research study. 

 

 [I/We] will not provide potential participant information to Beth McGuire, but we agree to 

[send/provide] her study information to potential participants on her behalf. 

 

 

 [I/We] are requesting a copy of the results upon study completion and/or publication. 

 

Sincerely, 

 

Official’s Name 

Official’s Title 

Official’s Company/Organization 
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Permission Response Site One 
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Permission Response Site Two 



259 
 

 
 

 

 

Permission Response Site Three 



260 
 

 
 

  

Permission Response Site Four 
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Appendix F  

Recruitment (Letter) 

 

Fall 2022 

Recipient 

Title 

Company 

Address 1  

Address 2 

 

Dear Recipient: 

 

As a graduate student in the School of Education at Liberty University, I am conducting research 

as part of the requirements for a Doctor of Philosophy degree. The purpose of my research is to 

explore the perception of the role of the school librarians and library programs in helping to 

address the academic achievement gap in National Blue Ribbon Schools (NBRS), and I am 

writing to invite eligible participants to join my study.  

 

Participants must be principals, English language arts teachers, and school librarians from NBRS 

awarded for closing the achievement gap. If willing, participants will be asked to participate in a 

digital interview with the researcher using Microsoft Teams. The audio and video will be 

recorded. The planned time for the discussion is thirty minutes. Participants in the study will 

share documents regarding the role of the librarian and library program in addressing the 

achievement gap. Locating information from the building to share with the researcher should not 

exceed 15 minutes.  

 

One participant in the study will provide the researcher with a tour of the building and library 

before a site visit observation during the school day. The time to present a tour should not exceed 

10 minutes. Participants will review the data as a form of member checking. Reviewing the data 

should not exceed 15 minutes. It should take approximately 1 hour and 10 minutes to complete 

the procedures listed. Names and other identifying information will be requested as part of this 

study, but the information will remain confidential. 

  

To participate, please contact me at for more information.  

 

A consent document is provided. The consent document contains additional information about 

my research. If you choose to participate, you will need to sign the consent document within two 

weeks of the receipt of the recruitment letter and return it to my email.  

 

Sincerely, 

Beth McGuire 

Doctoral Student 
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Appendix G 

Recruitment (Follow up) 

 

Fall 2022 

 

Recipient 

Title 

Company 

Address 1  

Address 2 

Address 3 

 

Dear Recipient: 

 

As a graduate student in the School of Education at Liberty University, I am conducting research 

as part of the requirements for a Doctor of Philosophy degree. A letter was sent to you two 

weeks ago inviting you to participate in a research study. This follow-up communication is being 

sent to remind you of the invitation if you would like to participate and have not already done so. 

The deadline for participation is in two weeks. 

 

If willing, participants will be asked to participate in a digital interview with the researcher using 

Microsoft Teams. The audio and video will be recorded. The planned time for the interview is 

thirty minutes. Participants in the study will share documents regarding the role of the librarian 

and library program in addressing the achievement gap. Locating information from the building 

to share with the researcher should not exceed 15 minutes.  

 

One participant in the study will provide the researcher with a tour of the building and library 

before a site visit observation during the school day. The time to present a tour should not exceed 

10 minutes. Participants will review the data as a form of member checking. Reviewing the data 

should not exceed 15 minutes. It should take approximately 1 hour and 10 minutes to complete 

the procedures listed. Names and other identifying information will be requested as part of this 

study, but the information will remain confidential. 

  

To participate, please contact me for more information.  

 

A consent document is provided. The consent document contains additional information about 

my research. If you choose to participate, you will need to sign the consent document and return 

it within two weeks of the receipt of the recruitment letter to the researcher. 

  

Sincerely, 

 

Beth McGuire 

Doctoral Candidate 
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Site One Participant Consents 
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