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Abstract

Even though considerable research has been conducted regarding the inclusion of self-contained
students in regular education settings, little research has been conducted specifically on
elementary, self-contained students with EBDs in music classes. Given the fact that there are
increasing numbers of students with EBDs, suggestions for empirically supported techniques
specific to this demographic, as well as evaluation of unique challenges with educating this
population, will prove beneficial to the overall classroom environment. Considering the negative
impact of emotional outbursts on mainstream students, deciding when it is appropriate to exclude
self-contained students from the inclusive classroom is crucial. Identifying proper utilization of
and effective communication with special education teachers and paraprofessionals is necessary
for the successful inclusion of this population. This qualitative historical study evaluates current
studies on self-contained students with EBDs and applies those findings to elementary self-
contained students with EBDs in a music class setting. The applications of this research are vast
and can be implemented in many inclusive classrooms ranging from physical education, art, digital
literacy, and media, among others.
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Chapter One: Introduction

Elementary music teachers have every child in the school come through their doors
within one rotation of classes, including regular education students and special education
students from inclusion and self-contained classes. Students can have the support of a regular
education paraprofessional, a special education professional, or even a special education teacher.
As music teachers, it is essential to prioritize following each child's IEP, 504, and behavior
plans; this can be challenging as they must also teach their lesson and attend to the needs of other
students in the class. When students with Emotional behavioral disorders (EBDs) enter the class,
there are additional concerns about following that student's Behavior Improvement Plan, de-
escalation techniques, and possibly safety plans. This research assesses music teachers'
distinctive difficulties in elementary schools when instructing students with EBDs. Additionally,
the study seeks to identify effective interventions and strategies supported by evidence.

Background of the Topic

While a comprehensive discussion of the historical perspectives of special education is
beyond the scope of this paper, certain critical pieces of legislation have played pivotal roles in
educating students with special needs. Before the 1950s, no formal legislation provided funding
for professionals working with special needs students or mandated their education in the United
States. Although special needs children received some education, no laws explicitly guaranteed
their right to public education. Educators must be aware of these laws in order to follow them
with fidelity.

During the 1950s and 1960s, several groups and family associations emerged to support
the rights of students with special needs. Shortly thereafter, the first federal legislation that

provided training for professionals working with such students was enacted. In 1965, the



Elementary and Secondary Education Act (PL 89-10) and the State Schools Act (PL 89-313)
allocated funds to states for educating children with disabilities. Later, the Handicapped
Children's Early Education Assistance Act of 1968 provided funding for early childhood
intervention services. The Rehabilitation Act of 1973 was the first federal funding that required
schools to accommodate buildings to provide access for students with disabilities. Similarly, the
Education for All Handicapped Children Act of 1975 established the right of children with
disabilities to receive a free, appropriate public education. It provided funds to help state and
local education agencies comply with the new requirements.

Educators find it necessary to prioritize their understanding of laws that ensure the
education of students with special needs, as they are obligated to follow them. However, more
than knowledge of legislation is required to guarantee effective classroom practices. Elementary
music educators face the distinct challenge of teaching students with special needs, as they only
have limited exposure to them during infrequent class periods. Moreover, there can be
complications with integrating students from self-contained classes into music classes with
regular education students. Gerrity, Hourigan, and Horton note that "considering that music
classrooms can be, and often are, the first places that special education teachers choose to
include their students in inclusive classrooms, music teachers may need to be especially
knowledgeable and skillful in utilizing inclusive practices."! Despite the challenges, Gerrity et al.
note, "students with special needs can be very musical and capable of learning various skills and

knowledge that may lead to personal fulfillment and joy."?

' Kevin W. Gerrity, Ryan M. Hourigan, and Patrick W. Horton. “Conditions That Facilitate Music Learning
Among Students With Special Needs: A Mixed-Methods Inquiry.” Journal of Research in Music Education 61, no.
2 (2013): 144-59. http://www.jstor.org/stable/41999574. 174.

2 Ibid.



Problem Statement

Music teachers in traditional educational settings often face unique obstacles when it
comes to teaching music to self-contained students with EBDs. These students may require
specialized attention and support, which can be challenging in a regular education classroom
setting. It is important to carefully identify and address these challenges to ensure teachers and
students succeed in this environment. By doing so, teachers can create a more inclusive and
practical learning experience for all students.

Purpose Statement

This qualitative historical study explored obstacles that elementary music teachers
encounter while incorporating a self-contained student with emotional and behavioral disorders
in a regular education music class.

Significance of the Study

School systems must follow federal legislation such as the Individuals with Disabilities
Education Act (IDEA), which encourages placing students with special needs in the Least
Restrictive Environment (LRE). At the elementary level, self-contained special education
students are often mainstreamed in Music, Art, and Physical Education classes. While this can
allow these students to interact with their same-age peers, many music teachers feel ill-prepared
to meet the needs of these exceptional learners.? Suppose a child with an EBD is not
appropriately de-escalated. In that case, their agitation may become physically aggressive
towards the teacher or other students. This could lead to potential trauma for students and

teachers and hamper valuable instructional time. Music teachers can benefit from evidence-based

3 Stacy N. McGuire and Hedda Meadan, “General Educators’ Perceptions of Social Inclusion of
Elementary Students with Emotional and Behavioral Disorders,” Behavioral Disorders 48, no. 1 (February 28,
2022): 16-28, https://doi.org/10.1177/01987429221079047.



resources and specialized training to minimize the adverse impacts of inclusion and enhance

student learning.*

Research Questions & Hypotheses

Research Question Number 1: In what ways can elementary music teachers create an inclusive
environment for self-contained students with emotional and behavioral disorders?

Hypothesis Number 1: Elementary music teachers may create an inclusive environment

for self-contained students with EBDs by implementing the student's specific behavior

plan, engaging the student in de-escalation techniques, and utilizing in-class support of

special education paraprofessionals.
Research Question Number 2: What types of challenges do music teachers face when creating
an inclusive environment for self-contained students with EBDs?

Hypothesis Number 2: Elementary music teachers likely face several challenges with

integrating self-contained students with EBDs into regular education music classes,

including a lack of training, challenges when collaborating with other school staff, and

insufficient resources.

Core Concepts
Finding the correct placement for a child with special needs is not a responsibility that

can be taken lightly. When placed in the proper setting, students with special needs can thrive
while interacting with their same-age peers.> The placement of students with EBDs requires the
same considerations as the placement of other students with special needs. First, all stakeholders

must be aware of legislation involving special education students. Additional challenges for

4 McGuire and Meadan, 2022.

5 Ibid.



music teachers include lack of training, lack of involvement with and access to Individualized
Education Plans (IEPs) and 504s, how to effectively work with support staff, ensuring the
education of regular education students in inclusion classes, and specific challenges when
working with students with EBDs. To teach self-contained students with EBDs, elementary
music teachers must thoroughly understand these core concepts.

The placement of special education students is not solely the decision of the school
system, the educators, or the parents but is instead directed by federal guidelines. The Individuals
with Disabilities in Education Act requires that students with special needs be placed in the least
restrictive environment. Allison Gilmour notes that inclusion did not become widespread
because of a robust evidence base that supports its effectiveness. It is prevalent because federal
laws establish special rights for SWDs and their parents. Educators must find empirically based
strategies to implement federal programs that are not empirically based. Gilmour notes that,
"unfortunately, research has yielded weak evidence that inclusion confers benefits on SWDs.
Studies that report better academic and behavioral outcomes for SWDs who are taught in a
general education setting suffer from methodological flaws."® Despite federal regulations
requiring inclusion for students with special needs, Gayle Wilkins found, "segregating students
with EBD in the self-contained setting, without access to the general education curriculum, is
still being implemented, even though there is not enough scientific basis to justify the
segregation."’

One challenge music teachers face in an inclusive setting is a need for more training.

Students with special needs require specific adaptations, accommodations, and interventions that

6 Gilmour, p.23.

7 Gayle Wilkins, "Evaluating the Impact of an Elementary School Inclusion Program with EBD Students'
Reading Achievement and Behaviors. "ProQuest Dissertations Publishing, 2017. P.1.



often require specific training. According to one study, Rachel Grimsby notes, "Teachers need
more pre-service preparation and ongoing professional development focused on students with
disabilities, more time to collaborate with special education professionals, more consistent
communications and recommendations about how to work with students who have disabilities,
and access to assistive technologies."® Brian Verdi suggests the implementation of Professional
Learning Communities (PLCs), where music teachers take a collaborative approach to
understanding how to better teach students with EBDs.? Verdi notes, "Scholars encourage
schools, music departments, and teachers to form, collaborate, and operate as learning
communities since research strongly indicates that sustained, long-term, and structured teacher
collaboration is powerful for teacher learning."'? In addition to increased pre-service and
professional development, music teachers need better access to and involvement with IEPs and
504s. Suppose a teacher lacks specific training in their students' accommodations and
interventions. In that case, they will not be implemented with fidelity outside of the special
education classroom. Grimsby notes:
Beyond classroom resources, music educators need more direct access to critical
information about students, their challenges, and their needs. This access could come in
the form of a district-wide database that includes digitized IEPs and 504s, weekly or
biweekly meetings of classroom teachers and specialist teachers (music, art, physical
education) to discuss particularly challenging or evolving student cases, and participation

in at least one specialist teacher representative on IEP or intervention teams. Children's

education is not a solo endeavor but a communal effort designed to ensure success for
all.l!

8Rachel Grimsby "“Anything is Better than Nothing!” Inservice Teacher Preparation for Teaching Students
with Disabilities." Journal of Music Teacher Education 29, no. 3 (2020): 85.

Brian Verdi, "Creating Professional Learning Communities for Music Educators." Music Educators
Journal 109, no. 2 (2022): 18.

10 Tbid.

T Grimsby, p.88.



Music teachers often rely on special education paraprofessional support to implement
BIPs for students with EBDs. The relationship between music teachers and support staff is vital
to successful inclusion. Claire Majerus and Donald Taylor note, "Scholars have observed that
paraprofessionals can be valuable liaisons between special education teachers and music
educators by providing information about students' daily behaviors and offering adaptive
assistance."!? Lack of collaboration between music teachers and special education
paraprofessionals may not be intentional. Grimsby notes, "as music educators, we often become
so engrossed in planning lessons, organizing materials, and the minutia of teaching that we forget
to seek the perspective of the paraprofessional and vice versa."!?> Unfortunately, there is also a
lack of training for paraprofessionals as well. Willis et al. found, "many paraprofessionals are
implementing complex interventions without adequate training. This is concerning given that
many empirically supported practices recommended for children with disabilities, including Tier
1 interventions, require training and a high degree of implementation fidelity to produce positive
results."!4
Additional concerns regarding the inclusivity of EBD students in regular education music
classes center around the needs of regular education students. Christine Shirk notes the ongoing

debate about the appropriateness of inclusion in the educational community. Despite its

implementation in various ways over the past 30 years, there are still strong opinions on both

12 Claire Majerus and Donald M. Taylor. "Elementary Music Teachers’ Experiences Training and
Collaborating with Paraprofessionals." Update: Applications of Research in Music Education 39, no. 1 (2020): 30.

13 Grimsby, p. 90
“Howard P. Willis, Rose Mason, Emily Gregori, and Melissa Veatch. "Effects of Self-Monitoring on the

Praise Rates of Paraprofessionals for Students with Emotional and Behavioral Disorders." The Elementary School
Journal 119, no. 4 (2019): 571.



sides of the issue.!®> Kaikkonen notes, "All students will have better experiences in music class
when positive behaviors are increased and negative behaviors are kept to a minimum."!6
Negative behaviors exhibited by students with EBDs affect the students as well as the attitudes
of the teachers. Kaikkonen posits, "One factor associated with negative attitudes relates to
academic concerns and the impact having students with disabilities in the classroom will have on
students without disabilities."!”

Some researchers believe there are many more students with EBDs than reported.
Timothy Landrum et al. posit, "Because only a fraction of those experiencing disorders of
emotion or behavior are identified as having EBD by schools, logic would suggest that only the
individuals with the most extreme behavior are identified."'® Additionally, there are many
different presentations of students with EBDs. Anna Bensinger notes, "descriptive research
suggests that students with EBD have several deficits: poor conflict resolution skills; high levels
of aggression and noncompliance; poor study skills; and sub-average academic performance."!”

One reason for such a wide range of presentations and inconsistencies in reporting the number of

15 Christine L. Shirk (2008). The preparedness of elementary music teachers to include students with
challenging behavior in their classrooms (Publication No. 3319273) [Doctoral Dissertation, University of Central
Florida]. ProQuest Dissertations and Theses Global. P.19.

16 Markku Kaikkonen, 'Music for All: Everyone Has the Potential to Learn Music', in Deborah
VanderLinde Blair, and Kimberly A. McCord (eds), Exceptional Music Pedagogy for Children with
Exceptionalities: International Perspectives (New York, 2016; online edn, Oxford Academic, 17 Dec.
2015), https://doi.org/10.1093/acprof:0s0/9780190234560.003.0001, accessed 2 June 2023. P.158.

17 Tbid.

18 Timothy J. Landrum, Andrew L. Wiley, Melody Tankersley, and James M. Kauffman The SAGE
Handbook of Emotional and Behavioral Difficulties. Second Edition, 55 City Road, London: SAGE Publications
Ltd, 2014. https://doi.org/10.4135/9781446247525.P.70.

19 Anna Kristen Bensinger. "Observations of a Multi-Component Intervention for Elementary Students with
EBD After Self-Efficacy Coaching." Order No. 27664226, University of Arkansas, 2019. In PROQUESTMS
Education Database; ProQuest Dissertations & Theses Global,
https://go.openathens.net/redirector/liberty.edu?url=https://www.proquest.com/dissertations-theses/observations-
multi-component-intervention/docview/2366522749/se-2.



students with EBDs may be the number of students reporting Adverse Childhood Events (ACEs).
The effects of ACEs on children and adults have recently become an increased area of research.
Laura Bell notes, "In light of the possible negative effects of trauma exposure in combination
with diagnoses of EBD, effective evidence-based behavioral interventions are essential to meet
the high needs of this population. Among highly effective interventions used to decrease severe
challenging behaviors in students are differential reinforcement, self-management, and group
contingencies."?°

Teaching students with EBDs presents many unique challenges, including working with
support staff and students. These challenges must be met with appropriate, empirically based
interventions. Teachers can excel at satisfying these students' needs with increased support and

practical training.

Definition of Terms

1. Lower elementary school—A school that includes kindergarten through second-grade
students.

2. Inclusive classroom—This is a learning environment that integrates students with varying
learning abilities into a general education setting alongside their peers who do not have
any learning differences. This approach ensures that all students are provided with equal
opportunities to learn and receive the same level of education, regardless of their

individual learning needs. Students are encouraged to appreciate and celebrate diversity,

20 Laura Bell, "Examining the Effects of Group Contingencies on Early Elementary Students with Adverse
Childhood Experiences and EBDs." Order No. 27959616, Trinity Christian College, 2020. In PROQUESTMS
ProQuest Central; ProQuest Dissertations & Theses Global,
https://go.openathens.net/redirector/liberty.edu?url=https:// www.proquest.com/dissertations-theses/examining-
effects-group-contingencies-on-early/docview/2404067527/se-2.p.2.
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creating an inclusive environment that fosters empathy and understanding among all
members of the classroom community.

Self-contained classroom—a classroom in which a single teacher teaches multiple
subjects to a group of students throughout the day. This type of classroom is commonly
found in elementary schools, but can also be implemented in other grade levels. To teach
in a self-contained classroom, multiple-subject teaching credentials are required.

. Emotional and Behavioral Disorders (EBD), also known as Behavioral and Emotional
Disorders—a classification used to provide special education and related services to
students with poor social and academic progress. A Functional Behavior Analysis is
conducted to determine if a student qualifies for this classification. These students require
individualized behavior support, like a Behavior Intervention Plan, to receive a free and
appropriate public education. Students with EBD may qualify for an Individualized
Education Plan (IEP) and classroom accommodations through a 504 Plan.

The Individualized Education Program, or IEP—a written document tailored for every
public school child eligible for special education. It is developed through a collaborative
team effort and reviewed annually. The federal Individuals with Disabilities Education
Act (IDEA) mandates that specific information be included in the IEP, but the document
format is not specified. States and local school districts may add extra details, so IEP
forms vary by state and may differ within school systems.

The Individuals with Disabilities Education Act, or IDEA—a law that provides eligible
children with disabilities with access to free and appropriate public education and ensures

they receive special education and related services. This law outlines how states and
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public agencies should provide early intervention, special education, and related services
to infants, toddlers, children, and youth with disabilities.
Method

The current study utilized a qualitative design with a historical approach. Creswell notes
the efficacy of this approach, in which the researcher finds current data, validates the accuracy of
findings, interprets the data, and creates an agenda for change or reform.?! The researcher in this
study gathered and examined data from previous research, identified recurring themes, and used
the results to suggest practical ways of teaching music to elementary students with EBDs.

Research Plan

This study utilized a qualitative methodology to evaluate current research on students
with EBDs and make recommendations for best practices for integrating those students into
regular education music classes. The researcher assessed current studies on educating students
with EBDs, inclusivity, best practices in educating SPED students, and challenges to
mainstreaming SPED students for validity. Creswell notes that qualitative validity requires the
researcher to check for the accuracy of various findings by employing specific procedures.?> The
current study triangulated information found in different sources by examining evidence from
existing studies to identify common themes.

After identifying valid and appropriate studies, the researcher organized data into
different types depending on the source. Next, the researcher read the current studies for
common themes and used sources found within those studies to delve more deeply into the

research. The researcher then coded the data by identifying common themes. A description of

21John W. Creswell and J. David Creswell, Research Design: Qualitative, Quantitative, and Mixed Methods
Approaches (Thousand Oaks, CA: SAGE Publications, Inc, 2021). 18.

22 Creswell, 2021.
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these themes was generated while attempting to identify complex theme connections. Current
studies were also evaluated, and limitations were noted.

Once common themes were identified, the data was interpreted by comparing the
findings of various studies within a common theme. Practical strategies for inclusion and unique
challenges were then identified. Current studies were also evaluated for limitations, and
additional studies were sought to address these limitations.

Best practices identified in multiple sources were shared in the report. Additionally, the
findings of specific studies were generalized and explicitly applied to elementary self-contained
students with EBDs when appropriate. The researcher remained aware of bias throughout the
process, and reflexivity was constantly evaluated to identify any bias.

Summary

Music educators in traditional school settings may encounter specific challenges while
teaching music to students with emotional and behavioral disorders (EBDs) who are placed in
regular education classes. These students require individualized attention and support, which can
be difficult to provide within a standard educational framework. This study investigates primary
music teachers' barriers while integrating self-contained students with EBDs into regular music
classes. This research is significant because music teachers often feel overwhelmed when trying
to meet the unique needs of these students while simultaneously adhering to their individualized

education programs (IEPs) and behavior intervention plans (BIPs).
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Chapter Two: Review Of The Literature
Introduction

This chapter reviews current literature regarding inclusive practices for elementary
students with EBDs. To cover the many aspects of this topic, this literature review will consist of
six sections. The first section will consider literature regarding current practices in educating
students with EBDs. The second section will review the literature on social inclusion practices.
The third section will review the literature on the importance of collaboration for successful
inclusion. The fourth section will review the current literature on using Culturally Relevant
Teaching (CRT) when teaching students with EBDs in the music classroom. The fifth section
will address theories of musical intelligence. The sixth section will review the literature on the
correlation between trauma and students with EBDs. Finally, the seventh section will review the
literature on barriers and challenges to including EBDs in regular education music classes.

Current Practices

Adherence to federal legislative guidelines is paramount when accommodating students
who receive special education services. It is worth noting that before the 1950s, no laws in the
United States provided funds or mandated education for professionals working with students
with special needs. However, it is essential to recognize that these children were partially
included in education. Nevertheless, the absence of specific laws led to uncertainties regarding
their access to public education, further exacerbating their already marginalized status.
Following is a summary of the legislation that significantly impacted educating students with

special needs, paving the way for a more inclusive and equitable education system.
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Federal Legislation

During the 1950s and 1960s, multiple organizations and family associations emerged to
advocate for the rights of students with special needs. These groups were instrumental in
securing the first federal legislation that provided training for professionals who worked with
students with special needs. The Elementary and Secondary Education Act (PL 89-10) and the
State Schools Act (PL 89-313) were passed in 1965, granting states funds to help educate
children with disabilities. Three years later, the Handicapped Children's Early Education
Assistance Act of 1968 funded early childhood intervention services for students with special
needs. The Rehabilitation Act of 1973 marked the first federal funding linked to the integration
of those with special needs, requiring schools to make building accommodations to provide
access for students with disabilities. Additionally, the Education for All Handicapped Children
Act of 1975 established the right of children with disabilities to receive a free, appropriate public
education. It provided state and local education agencies with funds to comply with the new
requirements.

The Individuals with Disabilities Act (IDEA) is a federal law that has been instrumental
in improving the quality of education for individuals with disabilities. The law has been
particularly effective in preparing them for independent living.! A key strategy that has been
introduced to achieve this objective is the development of individualized transition plans. Under
this approach, special education teachers work closely with their students to identify their
strengths and weaknesses and create a plan tailored to their needs. The goal is to help students

acquire the skills to transition into adulthood and live independently.

I McGuire and Meadan, 2022.
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To ensure that special education teachers are equipped to deliver high-quality education,
the Act was amended in 2004 to require teachers to undergo specific training. This training aims
to help teachers understand the unique needs of their students and how to address them
effectively. In addition, the amendments require that students with disabilities participate in
standardized testing, ensuring that they are held to the same academic standards as their non-
disabled peers. By providing a more comprehensive approach to education, the Individuals with
Disabilities Act has helped to improve the lives of countless individuals with disabilities,
enabling them to reach their full potential and lead independent and fulfilling lives.

The Individuals with Disabilities Education Act (IDEA) is a federal law that governs the
education of students with disabilities in the United States. One of the key provisions of this law
is the least restrictive environment (LRE) concept, which requires that students with disabilities
should receive education in settings that allow them to be with their non-disabled peers to the
greatest extent possible. For students with EBDs, this means they should be educated in an
environment that is least restrictive but most suitable for their specific needs. In modern
classrooms, this is often achieved through social inclusion, where students with EBD are
integrated into mainstream classrooms to learn alongside their peers. This approach provides a
more inclusive and supportive learning environment for all students, regardless of their abilities.
Inclusive Practices

According to Stacy McGuire and Hedda Meadan, children with disabilities should be
included in classroom and school communities to promote social inclusion and given equal
opportunities to participate actively in social activities with typically developing peers.

Moreover, they should have the chance to develop reciprocal and positive relationships with both
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peers and adults..? Current research indicates that general educators primarily teach many
students with EBD, and some students with EBD spend more than 80% of their school day in the
general education setting.> Christopher Lanterman et al. found an increase in the number of
students who were placed in inclusive classrooms in the ten years from 2007 to 2017.4
Lanterman et al. found, "Classroom strategies such as self-management, which uses a
combination of multiple strategies that can include student-led goal setting, self-monitoring and
self-reinforcement of the desired behavior and the Good Behavior Game (GBG), which uses
group dynamics including competitiveness and peer-pressure to decrease problem behaviors, are
both shown to be effective for increasing on-task and decreasing disruptive behaviors.">

Despite this high percentage of students with EBD placed in a general education setting,
Justin Garwood et al. found, "Results from 55 studies indicate a declining focus on intervention
research for students with EBDs in the last ten years (2010-2019)."% McGuire and Meadan also
found that many students with EBD are often suspended for their behaviors, which leads to
increased academic deficits for these students.” Such academic deficits were also noted in many

other studies by researchers such as Garwood et al., who found, "Students with EBDs

ZRoberta L. Woodgate et al., “How Do Peers Promote Social Inclusion of Children with Disabilities? A
Mixed-Methods Systematic Review,” Disability and Rehabilitation 42, no. 18 (March 24, 2019): 25532579,
https://doi.org/10.1080/09638288.2018.1561955.

3 Stacy N. McGuire and Hedda Meadan, “General Educators’ Perceptions of Social Inclusion of
Elementary Students with Emotional and Behavioral Disorders,” Behavioral Disorders 48, no. 1 (February 28,
2022): 16-28, https://doi.org/10.1177/01987429221079047.

4 Christopher Lanterman et al., “Expanding the Gaze and Moving the Needle: Inclusion for Students with
EBD,” Preventing School Failure: Alternative Education for Children and Youth 65, no. 3 (January 29, 2021): 185—
193, https://doi.org/10.1080/1045988x.2020.1852526.

5 Ibid

6 Justin D. Garwood, Corey Peltier, Tracy Sinclair, Heather Eisel, John W. McKenna, and Kimberly J.
Vannest. 4 Quantitative Synthesis of Intervention Research Published in Flagship EBD Journals: 2010 to 2019.
Vol. 47. Los Angeles, CA: SAGE Publications, 2021. P. 14

7 McGuire and Meadan, 2022.
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consistently underperform across all major academic areas, including reading, writing,
mathematics, social studies, and science."® Research conducted by Sheaffer et al. found not only
academic deficits but also a lack of growth for students with EBD, noting, "Due to the
bidirectional association between academics and behavior, students with or at risk of EBD are
often characterized by low academic achievement in reading and math with little to no growth
over time."’
Gender Differences

Current research also indicates gender differences in SPED students, including those with
EBD. According to Sheaffer et al., "findings show that girls with or at risk of EBD were rated by
their teachers as having poorer social skills, lower academic competence, and worse behavior
than their male counterparts. Simply put, teachers viewed males and females with problem
behavior differently despite similar classroom behaviors."! Sheaffer et al. posit that teachers
may respond differently to problem behavior by student gender due to specific assumptions
about these behaviors and gender norms, as there is an association between teachers' perceptions
and teacher behavior.
Culturally Relevant Teaching

Culturally relevant teaching (CRT) is a teaching approach that is currently being used to
educate students with EBDs. This approach involves integrating the students' cultural
background into the teaching process, aiming to make learning more meaningful and engaging

for them. By doing so, students can better relate to what is being taught, leading to improved

8 Garwood et al., P14.

9 Amanda W. Sheaffer et al., “Classroom Behavior of Students with or at Risk of EBD: Student Gender
Affects Teacher Ratings but Not Direct Observations,” Behavioral Disorders 46, no. 2 (March 13, 2020): 97,
https://doi.org/10.1177/0198742920911651.

10Tbid., 103
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academic outcomes and reduced behavioral issues in the classroom.!! Christina Sisson notes,
"Culturally relevant teaching (CRT) is one possible approach that can be used to meet these
students' needs in the music classroom because CRT encourages high levels of achievement
while acknowledging and affirming students' cultural identities."!> According to Sisson, using
CRT with students with EBDs can aid in the process of creating a tolerant and accepting space
where students can openly share personal experiences and celebrate their diverse cultures.!3
Similarly, Karen Salvador, Allison Paetz, and Abby Lewin-Zeigler note the importance of
contemplating the process of social justice, taking it out of the graduate classroom, and creating
it in the world.!4
Section Two: Social Inclusion

Challenging behaviors among students are a common occurrence in schools, but those
with emotional and behavioral disorders (EBD) display a range of behaviors that go beyond what
is typically observed. These behaviors may manifest as externalizing actions like aggression,
impulsivity, and vandalism or internalizing behaviors such as anxiousness and withdrawal.!>

Their conduct can make navigating the school environment challenging, including attending to

! Christina J. Sisson, “Culturally Responsive Teaching as a Method for Teaching Students with
Emotional/Behavioral Disorders in the Music Classroom.” Update: Applications of Research in Music Education
40, no. 2 (2021): 66-74.

12 Tbid., 68

13 Tbid.

14 Karen Salvador, Allison Paetz, and Abby Lewin-Zeigler. "Being the Change: Music Teachers’ Self-
Reported Changes in Mindset and Practice." Update: Applications of Research in Music Education 39, no. 1 (2020):
17-26.

15 McGuire and Meadan, 2022.
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academic instruction, complying with educator directions, or feeling comfortable and secure in
their surroundings.!® Social inclusion can address the unique needs of students with EBDs.

According to data from Illinois, 36% of elementary students with Emotional and
Behavioral Disorders (EBD) spend over 80% of their school day in general education settings,
while 16% spend between 40% to 79% of their day in such settings.!” McGuire and Meadan
posit, "Given the number of students with EBD who are educated in elementary general
education settings, effective inclusive environments should be established."!® Although there are
clear benefits to social inclusion, Helen Benstead found, "current educational models sometimes
value academic achievement (i.e., general inclusion) over social inclusion."!? In social inclusion,
the micro-system, which refers to the inclusive classroom, is pivotal in determining the academic
success or failure of students diagnosed with emotional and behavioral disorders (EBD).?° This
underscores the importance of creating an inclusive learning environment that caters to the
unique needs of such students.

The micro-system, or individual classroom, is considered a crucial component of the
educational ecosystem, and it is, therefore, imperative that educators and other stakeholders pay

close attention to the factors that contribute to its effectiveness.?! By understanding the role of

16 Timothy J. Landrum and Melody Tankersley, “Emotional and Behavioral Disorders in the New
Millennium: The Future Is Now,” Behavioral Disorders 24, no. 4 (August 1999): 319-30,
https://doi.org/10.1177/019874299902400404.

17U.S. Department of Education. (2021). Child count and educational environments [Data set]. IDEA
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data-files/index.html#bcc
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Mainstream primary perspectives. Support for Learning, 34(1), 36. https://doi.org/10.1111/1467-9604.12234

20 McGuire and Meadan. 2022

21 Tbid.



20

the micro-system and developing strategies to enhance its impact, stakeholders can ensure that
students with EBD receive the support and resources they need to achieve their full potential. In
a classroom context, certain behaviors, such as social withdrawal, may lead to the social isolation
of students. For individuals diagnosed with EBD, interpreting social cues and norms can be
challenging, potentially resulting in inappropriate responses in certain situations.?? Consequently,
developing a comprehensive understanding of students' social and emotional needs with EBD is
crucial to ensure that appropriate interventions are implemented.??

According to studies by Farmer, et al., students with EBD often display challenging
behaviors and have trouble forming relationships.?* This can present a significant challenge for
elementary school teachers, who may struggle to manage these behaviors effectively.
Additionally, it can complicate the students' education and hinder their social inclusion.?
Therefore, effective models of social inclusion for students with EBD are needed.2®

Section Three: Collaboration
Collaboration with Paraprofessionals

Collaboration between classroom teachers and paraprofessionals is a critical aspect of
creating an inclusive and supportive learning environment for students with emotional and
behavioral disorders. Paraprofessionals play a pivotal role in providing comprehensive academic

and behavioral support to these students, helping them to succeed in their studies and personal

22 McGuire and Meadan, 2022.

2 Ibid.

24 Thomas W. Farmer et al., “Social Dynamics Management: What Is It and Why Is It Important for
Intervention?,” Journal of Emotional and Behavioral Disorders 26, no. 1 (February 13, 2018): 310,
https://doi.org/10.1177/1063426617752139.
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growth.?” They offer valuable guidance in managing students' behavior and provide essential
educational assistance that helps create a safe and nurturing environment for learning. The dual
role of paraprofessionals is particularly vital, as students with emotional and behavioral disorders
require specialized attention and guidance to thrive academically and socially. Providing
educational and behavioral support, paraprofessionals significantly contribute to students'
academic and personal success in special education classes.

Educators have the responsibility to prevent, manage, and respond to the disruptive
behavior of students in order to minimize classroom disruption and maximize academic
instruction. Dealing with students who exhibit disruptive behavior can be a challenging task for
school staff, and it can have negative effects on the classroom environment; however, it is
important to handle these situations in a way that prioritizes academic instruction while
minimizing classroom disruption."?? Paraprofessionals in special education possess valuable
insights into the needs of students with emotional and behavioral disorders. Their extensive
experience with these students enables them to identify potential triggers that can lead to
emotional outbursts and implement tailored interventions and de-escalation techniques to
promote a positive outcome for each student. Hendrix et al. found, "trained paraprofessionals
may be able to devote more time than teachers to carrying out interventions with fidelity,
relieving teachers of these time-consuming duties. This may be particularly important in a

general education classroom with many students."?’

27 Grimsby, 2020.
28 Nicole M. Hendrix, Samantha M. Vancel, Allison L. Bruhn, Sara Wise, and Sungeun Kang.
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Research indicates that including paraprofessionals to aid students with EBDs in music
classrooms can be advantageous.>* However, adequate training and support are imperative to
ensure their effectiveness. The existing literature suggests that paraprofessionals' contributions
depend on their knowledge, skills, and competence in working with students with EBD.3!
Therefore, investing in their professional development is essential to ensure they provide quality
assistance to students with EBD in music classes. Howard Wills, Rose Mason, Emily Gregori,
and Melissa Veatch studied effective training strategies and ways to increase accountability
through self-monitoring for paraprofessionals.3> They found that "identifying effective and
efficient approaches to paraprofessional training that can be implemented during ongoing
routines and with limited teacher support is critical to improving paraprofessional
implementation fidelity and student outcomes."3? According to the authors, interventions that do
not adhere to a high fidelity level can negatively impact student success.

Collaboration Between Music Teachers and Special Educator