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Abstract

There is an increasing number of English Language Learners (ELLs)Umiieel States school
system The Common Core State Standards (CCBInglish Language Proficiency (ELP)
World-Class Instructional Design and Assessment (WIDAInglish Language Development
(ELD), andEnglish Language Arts, Mathematics, Science, and Social Shakeseen aligned
and integratedHowever, there has not yet been standards alignment aguation of ELFD
and the National Core Arts Standards (NCAS) in music. Guided by the CCSS\HDR ELD,
andthe RespondingNCAS music standards, this experimental convergent mixetthods
research study includes qualitataed quantitativeesearchThequalitative researctieveloped
the ELP/D andResponding Music Standardignment Matrix,the Student Primary Language
Surveyi n det er mi niEhlgstatushseEngshulbrjguagetLsame(ELL, Tier 1),
DualMulit-Languagé.earners (D/MLL. Tier 2),or EnglishOnly LearnerdEOL, Tier 3) and
an alignedand integratedurricular unit. Thequantitative researdpplieda pairedsampleg-
test, independent samplietest, and ANCOVAo determindghe significancdetweerpre-
alignment and posdlignmentachevementemployingthe Grade Five Respond Model
Cornerstone AssessmedMCA) as thedata collectiorinstrument The paiedsampleg-test
indicated significat effects of a curriculum aligning ELP/D and music standardbe
acquisition of interactive skills (listening, speaking, reading, and writhmgugh the responding
artistic procesas accessed through the MChHais research provides music educators with tools
and strategies to integrate EDPstandards into migsinstructionandserves as model for
future ELP/D standards alignment acrosssic and other arts disciplines to support ELLs

Keywords:ESOL, ELL, ELP, ELD,NCAS, mixedmethods research, curriculum

alignment model cornerstone assessment
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Chapter 1: Introduction

Curriculum alignment is a process that evaluates and develops curriculum torensure
gapsmayimpedestudent learning and achievement within a course oragidnal progrant.

Research in curricular alignment has demonstrated a strong correlation with student
achievement.Over the past several decades, the United States education system has experienced
a significant increase in English Language Learners §ELELLs have unique assets, skills, and
needs that the education system must address. To meet the needs of ELLs, educators have
developed curriculum standards for English Language Proficiency (ELP) and English Language
Development (ELD) to ensure ELLs aecessing content, achieving at high levels, and

acquiring the necessary skills for College and Career readiness.

This experimental convergent mixetethods studgligned the Common Core State
Standards (CCSS) in ELP, the Wofldass Instructional Desiggmd Assessment (WIDA)
Framework in English Language Development (ELD), and the National Core Arts Standards
(NCAS) within the responding process of musialeveloped an aligned ELP/D and music
curricular unit. The study group included two sets of gfagestudents with a mix of ELLS,

Dual or MultrLanguage Learners (D/MLLSs), and English Only Learners (EOLS). Students were
classified and categorized into three tiers. Tier 1 were ELLs, Tier 2 were D/MLLs, and Tier 3
were EOLs. The treatment group wagnasted with the aligned curricular unit, while the

control group received instruction in a traditional music curricular unit. The primary

AL | I n, AWhat |Is Curricul umAAli gmmnowasdi Whe, Do ds
Brownsville, 2012 https://allinbrowmsville.org/educators/curriculwalignment/whaids-curriculumalignmeniand
why-doesit-matter/

2 bid.
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measurement tool was the Responding Music Model Cornerstone Assessment (MCA)
administered to the study group befonel after the instruction of the respective units.

Background

Historical Context

In 1997 the Teaching English to Speakers of Other Languages (TESOL) International
Association publishethe first ELPD English as é&econdLanguage (ESL3tandards for pr&-
12 students In 1999, the TESOL International Association became a Nat@oancil for the
Accreditation of Teacher Education (NCATE) membbr.2001, TESOL began developing
national standards for ESL teacher education programs culminating in the National Board for
Professional Teaching Standards (NBPTS) establishing NBPTSLinThese standards
outlined"accountability expectations and assessment requirements for ELLs, emphasis on
academic language learning, expansion of ESL teacher roles, developments in technology and its
application to education, reseafishsed understandjs of the nature of language and language
learning, the role of language and culture in learning, and the role of advocacy in the education
of ELLs."

In 2001, the No Child Left Behind Act (NCLBgquired states to develop EIOP
standards for ELLs. In 2Z®, the Wisconsin Center for Education Research developed the-World
Class Instruction Design and Assessment (WIR¥jich applied a framework for implementing

the ELP/D standards of 1997 followiniipe NCLBfederal legislation. leneed to promote a

SDi ane Staehr Fenner and John Segota, AStandards Th
Colorado, March 92012, https://www.colorincolorado.org/article/standaiidgactenglishlanquage
learners#:~:tet=English%20language%20proficiency%20standards%20act

4 Ibid.

5 Ibid.
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vision for effectively educating the expanding population of ELLs under NCLB mandates
prompted the development of these standards

Two consortium assessmegtsuge studentsteractive ELP/Dreading, writing,
speaking, and listening skillsorty-one states anrritories apply th&IDA English Language
Developmen{ELD) standardsnd corresponding consortium assessment. The WIDA is also
known as Assessing Comprehension and Communication in Englisti®&gtete (ACCESS),
which is a collective name for WID#suite of summative ELP assessmérnfen states
administer the English Language Proficiency Assessment for th@etttury (ELPA21)
consortium assessmefrithe remaining states administer a st¢geloped ELP/D assessmént.

2010promptedfurther response to NCLB legislatidwy introducing and implementing

the CCSS irELA and Mathematics. The CCSS necessitateduitiieer development of theLP

standards, resulting in the publication of the CCSS ELP standards in April 2014. The CCSS ELP

standards expanded on the 2006 WIDAEktandardsNevada applies the WIDA ELD
standards where this experimental convergent mmethods study occurred

The NationalCoreArts Standards (NCAS)vere developed and implemented in 2014,
replacing the Nationa@flusic Education Standards of 1994. The NGA&Scompass a process

based approach to quality arts education. The artistic processes of the NCAS include creating,

6 Staehr Fenner and SegdBaandards That Impact English Language Learners

TELPA21, i E L P A-ZEndglisb LakguageAP2oficiency Assessmientthe 21st Century.
(National Center for Research on Evaluation, Standards, and Student Testing (CRESST), 2018),
https://www.elpa2l.org/

SWe st Ed, AExami nati on of Assessment Models Used
Department of Education, August 31, 2018),
https:/doe.nv.gov/uploadedFiles/ndedoenvgov/content/Legislative/ReportlStateAssessmentComparison.pdf

n
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performing/presenting/producing, responding, and connetfiing. CCSSELP, ELA, and

Mathematis align with theNCASs 1° Staehr Fenner and Segota assert:

To participate fully and successfully in schaoldacross content areaw/o kinds of language proficiency
are necessary for school success: the social and intercultural competence of usihgrEtiglislassroom
and the academic language necessary to access the content areas such as English language arts,
mathematics, science, and social studfies.

Social Context

The social context of this research is within a Tier Il, Title Hagrelergarterthrough
grade five elementary school in Las Vegas, Nevata school district in Las Vegas, Nevada, is
the fifth largest school district in the U.S., Clark County School District (CG5TNe schods
enrollment is 738, with 76 percent minority studef0 percent economically disadvantaged
students, and 10.5 percéntle Ill ELL. CCSD has created and implemented an elementary
music curriculum based on the G8thulwerk approach aligned with the Nevada Academic
Content Standards (NVAC@ndNCASsin music.

Unlike other states with high ELL enrollments, there are no bilingual ofldngliage
elementary schools within CCSD, making it even more important to align and &hbdd
within all content areas. The CCSD music curriculum is currently noteligiith the WIDA or
CCSS ELP standards despite having 22 percent of students classifidd HE ELL. CCSD has

an English Language Learner Division (ELLD), which includes instructional supporitdamg

‘National Coalition for Core Arts Standards, AiNati o
https://www.nationalartsstandards.org/sites/default/files/Music%20at%20a%20Glance%20rexi3dBmaat

®The College Board, fAThe Arts and the Common Core:
Standards and the Common Core State Standardso (New Yol
https://www.nationalartsstandards.org/sites/default/files/The%20Arts%20and%20the%20Common%20Core%20pha
5e%202%20final%20report%207%2025%2014.. pdf

11 staehr Fenner and John Seg&@andards That Impact English Language Learners

2cl ark County School District, AClark County School
https://www.ccsd.net/
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and newcomer support, family resources, Title 11l support, translation services, WIDA resources,
and the Zoom initiative.

This research aligns with the goals of the ELLD of CCSD and Assembly Bill 195 (AB
195), approved by Governor Steve Sisolak on Jug62113 AB 195 encompasses the rights of
English learner pupils and their parents and the legal responsibilities and obligations of school
districts in Nevada to ELLs. Many school districts across the U.S. have adopted music
curriculums aligned with the ®IAS and often integrate with the CCSS in ELA, mathematics,
science, social studies, and other arts. Unfortunately, the integration and align@ESSIELP
standards within the music curriculum are +existent. Our increasingly linguistically diverse

student population requires music education researchers to address this social need.

Theoretical Context
Tenstates with higher ELL populations haagopted the ten CCSS ELP standards. In
contrast, fortyonestates and territories belong to the WIDA Conspeaopting the five WIDA
standardsThe CCSS ELP standards correspond+{t2KEnglish Language Arts (ELA),
Mathematics, and Science PracticeslXELA, and 612 Literacy Standard$.The Council of
Chief State School Officers (CCSSO) and the National Governors Association (NGA) Center for
Best Practices have worked extensively in aligning, integrating, and embedding the core

academic subjects withe ELP standards, which act as a framework and foundation for this

“®Dennis and Donate, i ASSSEMAB/MEN TORRES, NSOYEN, FIORES,
WATTS; BROWNMAY, DURAN, GONZCLEZ, MARTI NEZ, C.H. MILLER an
195 (2021) https://www.leg.state.nv.us/App/NELIS/REL/81st2021/Bill/7586/Text

“Council of Chief State School Officers, AEnglish L
Correspondences to-kK2 Englsh Language Arts (ELA), Mathematics, and Science Practicég, RLA Standards,
and6l 2 Li t er ac@ounsSittobOhidf Statel Schoodl OfficeBD 14, https://ccsso.org/sites/default/files/2017
11/Final%204 30%20ELPA21%20Standards%281%29.pdf
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research. The WIDALD standards align with CCSS in core subjects and the arts, but the
alignmentneeds to be moikorough.

The National Association of Music Educators (NAfME) has p@setlsic education
research agenda that indicates the need for further research in "New, Diverse, and Underserved
Populations * NAfME states "music educators must be prepared to teach diverse and
underserved populations through examining the best mathgids, techniques, conditions, and
materials for bringing music to the entire student population in the nation's classtéoms."
Specifically, NAfME calls for the profession's best thinking to explore "techniques and materials
to ensure that American aimternational students whose first language is not English are
involved in school music program”"

Theoretical Framework

The constructive alignment approach designed by John B. Biggs is the foundation of the
curriculum alignment portion developed ingkkperimental convergent mixedethods study.
Biggs connected theonstructivistheory of learning developed by Lev Vygotsky with an
aligned design for outcomémsed teaching educatihVygotsky argued that language is the
basis of learning, emphagizj three mairconcepts related to cognitive developmentture is

significant in learning, language is thasisof culture, andndividuals learn and develop within

BNational Association for Music Education, 1A Resea
NAf ME, 0 N A f hMds://nafdd@otgbnglassroom/journaisnagazines/nafmenline-publications/researeh
agendamusiceducatiorthinking-ahead/

18 1hid.
17 National Association for Music Educatiof,Research Agenda for Music Educatio

Bsaul Mcleod, AVygotskyo6s Sociocultural Theory of C
https://www.simplypsychology.org/vygotsky.html
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their role in the communit}? Biggs explains, "constructive alignment starts with the notion that
learners construct their learning through relevant learning acti\ities.teacher is responsible
for creatinga learning environment that supports the learning activities appropriathieving
the desired learning outcome$he key is that all components in the teaching system, the
curriculum and its intended outcomes, the teaching methods used, and the assessment tasks are
aligned. All are tuned to learning activities addressetiérdesired learning outcomes."
Constructive alignment is a qualitatirning procesaligningobjectives, educational and
teaching activities, and evaluation methods
Statement of the Problem

There is limited research on applying ESL strategiesamthsic classroom and utilizing
music to support language development in the language classroom. Furtheorstoelies
involve integrating and aligninthe CCSSELP or WIDA ELD standarde&andNCASs inmusic
amongELLs' music skills acquisitionSchool offcials often struggléo allow teachers to
combine arts with ELP/D instruction because of the risk of lower standardized testing scores.
School officials are often uninformed as to the power of the arts to bridge achievement gaps
among marginalized studesuibgroupsTwo ESL researchersaBuetteandRieg state,
"regardless of the musical form and despiteagher'sevel of musical training, the value of
fostering creativity and enhancing literacy instruction through music is vitatiay'sdiverse
eaty childhood classroomg&his is particularly true foELLs as they developstening,

speaking, reading, and writing abiliti&s

®McleodVygot skyods Sociocultural Theory of Cognitive

%John Biggs, NAligning Te aThédHighe Education Acadengenuany ct i n g
2003.

D

Le



There is limited research on integrating music into language instruction and language
instruction in the music classroomemard, Abramo, and Howard describe music teaching
strategies compatible with teaching ELLs, such asuke of norlinguistic communication;
dance, movement, conducting, puppets, listening maps, and iconic notation and tecBfiques."
Researclnas not fully addresseadtegrating language instruction into the music curriculum,
whichis critically importanfor students acquiring a new langudtehave the opportunities to
apply the new information because discussing'@oitig make the abstraconcepts more
concreteWe must remember that we learn best by involving ourselviee nelevant,
meaningful application of what we are learniig

A secondary problem lies in the inability of standardige##/D assessments such as
ELPA21or WIDA ACCESSto accurately reflect students' ELL statlibe students designated
Title 1l ELL by local education agencie® not reflect the ELL status of the students in the
study groupThe students whose parents check a box on the registration form indibatitigey
primarily speak another language in their home other than English take tle &dessments.
Many families speak a native langudggsidesEnglish, while some do not want their children
classified as not knowing English. Other families do not understand the questionnaire, including

the home languagguestionwithin the registration documents. These factors prevent ELLs from

2’Kel l'i R. Paquette and Sue A. Ri eg, ntiol¥sungEnglidhusi c
Language HadyLhildhead Education Journ&6, no. 3 (August 15, 2008): 2232,
https://doi.orgl0.1007/s1064808-027 7-9.

t
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2Cara Bernard, Joseph Abramo, and Elizabeth Howard,

Musi ¢ Cl @eachingogMusitAugust 8, 2021,
http://digitaleditions.walsworthprintgroup.com/publication/?m=61045&i=717018&view=articleBrowser&atrticle id
=4089568&ve=html5, 20.

23 Jane Echevarria, Maryellen Vogt, and Deborah SMaking Content Comprehensible for English
Learners: The SIOP Modgbth ed. (Boston: Pearson, 201¥37.
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being identifiedand assessed with E[[Passessments to determine ELL status andELP
levels.

Due to this problem, StudentPrimary Languag&urvey (SPLS¥* rather than ELAD
assessmermtataor schoolTitle 1l ELL designation will identify ELLs in this experimental
convergent mixeemethods studyThe SPLS will categorize students into one of three tiers to
determine ELL status for this study. ELLs are Tier 1 (T1), Dual or Mualtiguage Learners
(D/MLLs) are Tier 2 (T2), meaning they learned English simultaneouslyamibther or other
languages, and Engliginly learners (EOLS) are Tier 3 (T¥ue to the confounding variables
concerning the work of other teachenserventions on studentsLP/D levels apart from the
experimental interventions in music instructiorerthare no ELM levels collected in this
experimental convergent mixedethods study.

Statement of the Purpose

ELLs comprise much of the increase in student numbers within school populations across
the United States. ELLs come with a vast array of ELBIRIE that require educators to be
knowledgeable and equipped to deliver ELL instructional strategies so that students achieve their
academic and language potentidlsic teachers understaidlL strategiesvhen considering
instructional practices that sogrt sequential language acquisition for ELL students and all
learners® Consideringnstructional practices that support sequential language acquisition for
ELLsand all learnergs accomplished wheteacherexperienceexplicit training inEnglish for

Speakers of Other Languages (ESL/ES@¢dagogy.

24 Appendix A

2Martina Mir an Maria: Supposting Emghske Lahgsage Learners in the Kindergarten
Gener al Mu s iGene@lIMasic §adagd, my. D(February 10, 2010):122,
https://doi.orgl0.1177/10483713093596.12
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There are similar patterns found in the cognitive process of language and music. As such,
researchers in the fiel@commend that preervice and irservicemusicteacherseceive
training in thepractical applicatiomf language instruction utilizinghusicand music instruction
comprising language scaffolds at all levels of education. This training can be supported by
developing and instructing with an aligned and integr&te/D and music curriculurt?. This
experimental convergent mixedethods study aigdto create and teach with an aligned HDP
and music curriculum to improve ti@eractiveskills (listening, reading, speaking, and writing)
acquisition of grade five ELL students.

Significance of the Study

As music teachers gain knowledge and skills in language instruction, they can assist
ELLs in accessing music content while facilitating the &itjon of ELP/D skills. Staehr Fenner
and Snyder describe ways to assist ELLs in accessing content through ELP/D skills acquisition,
noting:

ELLs bring many strengths to the classroom. ELLs learn best when taught in a welcoming and supportive

school clim#e. ELLs should be taught language and content simultaneously. ELLs benefit when their

teachers collaborate to share expertise. ELLs excel when teachers leverage advocacy and leadership
skills 27

Music teachers maintain lofstgrm relationships with studées because they teach them for
multiple years. Connections in relationship leverage learning over a more extended period than
general education classroom teachers. Miranda n@ikptigh classroom teachers enjoy an in

depth experience with their studerior one grade level, music teachers have a unique

%Dal er Bokiev and Lilliati I smail, #AMalaysian ESL T
Music and Songs in Second Language Tieacn Tthe Qualitative Repo26, no. 5 (May 4, 2021): 1491521,
https://doi.orgl0.46743/2168715/2021.430.

27 Diane Staehr Fenner and Sydney Snydem,| oc ki ng English Learnersd Poten
Content Accessibl@housand Oaks, Ca: Corwin, a Sage Company, 2Q47),
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opportunity to build longerm relationships, facilitate student development, and celebrate
student growth over several grade levéfs.

Integration ofsupportive strategiemnhanceshe language developmenftELL
studentg® According to Vadivel et al’using musiacan be particularly significant in an ESL or
[English as d&oreignLanguage] EFiclassroomand ithelps identify/notice language items in
contextandimproves their aflity to retain informationMost importantly, the ability of musio
bring together cultures and languages, irrespective detr@ersages and cultural backgrounds,
makes it an impeccable teaching ttd|

Webb describes strategies for teaching EioL#he music room, noting, "musical
activities can reinforce many aspects of language development [such as] teaching language,
building reading, and oral fluency, building confidence, and increasing participation in®¢lass."
Receptive anghroductivelanguage and verbal reasonidgvelop througtoral language
activities3? Reading aloud with children develops comprehenaimhappreciationf thetext
and literacy languag® Reading and book exploratia®velops gnt concepts and basic reading

knowledge®* Writing activities develop childrenability to communicate in print and improve

28 Miranda,My Name is Maria21.
22 |bid.

%Bal achandran Vadivel, et al., #AUsing Music for
Cl a s s rmarkismJournal of Computer and Mathematics Educati?nno. 12 (2021)503

SDeanne Webb, AStrategies for Teachindgankdag!l i sh
Music Educator / Musicien Educateur Au Cand&®a no. 1 (202Q)55.

32 Olivia N Saracho and Bernard Spod&antemporary Perspectives on Early Childhood Curriculu
(Greenwich, Conn.: Information Age Pub, 2002).

33 |bid.

34 Saracho and SpodeRpntemporary Perspectives on Early Childhood Curriculum

Dev
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their printing and spelling abilitie® Thematic activitiesuch asociodramatic plaallow
childrento integrate and extend their understanding of storiemewdknowledge of spacé$
Children'sability to recognize and print letters of the alphatmtelops throughrpt-directed
activities®” Children'sphonological and phonemic awarengssws through ponemic analysis
activities3® Childrenacquire a basisight vocabulary and understand and appreciate the
alphabetic principléhrough vord-directed activities®
Research Question

This study aligned and integrated several CCSS ELP and WIAdEindards and
respondingNCAS in music to answer the followirguestions:
Research Question One: What are the effects of a curriculum alignir® BhB music
standards oimteractiveskills (listening, speaking, reading, and writiragquisitionthrough the
responding artistic processthe treatment group as opposed to the control growgng grade
five ELLs (T1), D/MLLs (T2), and EOLs (T3)
Research Question Two: Is there a significant differempee-alignment and postlignment
interactiveskills (listening, speaking, reading, and writiragquisitionthrough the responding
artistic proces the treatment groupmonggrade fiveELLs (T1), D/MLLs (T2), and EOLs

(T3)?

35 Saracho and SpodeRpntemporary Perspectives on Early Childhood Curriculum

¥Victoria State Government. fASociodramatic Play (En
Training, 2019.
https:/ivww.education.vic.gov.au/childhood/professionals/learning/ecliteracy/emergentliteracy/Pages/sociodramatic
play.aspx

STexas Education Agency, f@dAThe Al phabetic Principle,
https://www.readingrockets.org/article/alphabgiimciple.

38 Marilyn Jager Adams, et aPhonemic Awareness in Young Children: A Classr@mriculum, 13th ed.
(Baltimore, Md.: P.H. Brookes, 1998).

3% Texas Education Agency¥he Alphabetic Principle.
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Research Question Thrds:there a significant difference interactiveskills (listening,
speaking, reading, and writingquisitionthrough the responding artistic processhe
treatment group as opposed to the control geoupnggrade fiveELLs (T1), D/MLLs (T2), and
EOLHT3) when controlling for préestscores?
Hypotheses

Research Question One may be addressed by the following hypothesis:
Hypothesis One: Effects of a curriculum aligning ELP/D and music standards on interactive
skills (listening, speaking, reading, and writing) acquisition through thmonekng artistic
processn the treatment group, as opposed to the control group among grade five ELLs (T1)

D/MLLs (T2), and EOLs (T3)nclude:

1. Demonstrating and explaining, citing evidence, how selected music connects to and is influenced by
specificinterests, experiences, purposes, or contexiBefonstrahg and explaiing, citing evidence,

how responses to music are informed by the structure, the use of the elements of music, and context (such
as social, cultural, and historicaB.Demonstrahg and explaiing how expressive qualities (such as

dynamics, tempo, timbre, and articulation) are used in performers and personal interpretations to reflect
expressive inten#. Evaluating musical works and performances, applying established criteria, and
explairing appropriateness to the context, citing evidence from the elements of‘fhusic.

Research Question Two may be addressed by the following hypothesis:
Hypothesis Two: There will be a significant difference betweerapgament and post
alignmentinteractiveskills (listening, speaking, reading, and writing) acquisition through the
responding artistic processthe treatmengroupamong grade five ELLET1), D/MLLs (T2),

and EOLs (T3)n terms of:

1. Demonstrating and explaining, citing evidence, how selected music connects to and is influenced by
specific interests, experiences, purposes, or conteXderdonstrahg and explaiimg, citing evidence,

how responses to music are informed by the structure, the use of the elements of music, and context (such
as social, cultural, and historicaB.Demonstrahg and explaiing how expressive qualities (such as

dynamics, tempo, timbre, and articulation) asediin performers and personal interpretations to reflect
expressive intent. Evaluating musical works and performances, applying established criteria, and
explairing appropriateness to the context, citing evidence from the elements of‘mnusic.

40 National Coalition for Core Arts Standardéational Core Arts Standards

41 |bid.



14

ResearclQuestion Three may be addressed by the following hypothesis:
Hypothesis ThreeThere will be a significant difference interactiveskills (listening, speaking,
reading, and writingacquisitionthrough the responding artistic procasshe treatmentm@up as
opposed to the control groamongELLs (T1), D/MLLs (T2), anceOLs (T3) when controlling

for pretest scores in terms:of

1. Demonstrating and explaining, citing evidence, how selected music connects to and is influenced by
specific interests, exgriences, purposes, or contextsD2monstrahg and explaiing, citing evidence,

how responses to music are informed by the structure, the use of the elements of music, and context (such
as social, cultural, and historicaB.Demonstrahg and explaiing how expressive qualities (such as

dynamics, tempo, timbre, and articulation) are used in performers and personal interpretations to reflect
expressive inten#. Evaluating musical works and performances, applying established criteria, and
explairing appropriateness to the context, citing evidence from the elements of‘husic.

Identification of Variables

This research applied an experimental convergent rm@tiods desigft John
Creswell defines a mixedhethod study as containing at lease qualitative and one
quantitative piecé? An experimental convergent mixedethods design isvhere quantitative
and qualitative data are collected and analyzed, then compared the analysis of quantitative and
qualitative data to see if the data comfior disconfirm each othé&f® The qualitative research i
this case study comprised afStudent Primary Language Survey (SP*Sheltered Instruction
Observation Protocol (SIOL) notéSand extensive document analysis examining the WIDA

ELD FrameworkCCSS ELPandNCAS music standards documents, ESL contarh

42 National Coalition for Core Arts Standardéational Coe Arts Standards

43 John W Creswell and Vicki L Plano ClafResigning and Conducting Mixed Methods ReseaBoth ed.
(Los Angeles: Sage, 2011).

44 1bid.
45 Creswell and Plano ClarResigning and Conducting Mixed Methods Rese#28B,
46 Appendix A

47 Appendix B
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instruction and assessment, ESL methods, materials, and issues, linguistics and language
acquisition, and the U.S. Department of Education English Learner Tddlkitextensive
document analys culminated irdevelopingthe ELD/P andRespond Music Standards Matf#.

The Respondindylusic Model Cornerstone AssessmeviQA),*° developed by NAfME
andpiloted bytwenty-eight music teachers, includiignily Hatch, served as the quantitative
data collection instrument. The MCA pilot assessment-fietted what students need to know to
succeed in the evaluation, how teachers modify the assessment, andaipply tioe data to
refine their teaching® This experimental convergent mixetethods study utilized a
constructive alignment framework to align and integrate the/BElaiRdmusic standards into an
ELP/D curricular instruction unit, focusing on the responding artistic processmdctive
listening, speaking, reading, and writing skillehe control and treatment groups of grade five
ELLs (T1), D/MLLs (T2), and EOLs (T3) took the MCA before and after the intervention within
a gquantitative causa&lomparative format and an ANCOVA model.

The controlgroup of grade five studentsceived instructiomwith a traditional music
curricular unit. In contrast, the treatment group of grade five studssrgg/ed instruction
applyingthe aligned curricular unit developed in the research. Data analysis cortigared
assessment results of the control and treatment groups, noting significant differences.

Core Concepts
The CCSS ELP, WIDA ED, and NCAS in music were core to this study. There are ten

CCSS ELP standards:

1. Construct meaning from oral presentations l@#erary and informational text through gradepropriate
listening, reading, and viewing.

48 Appendix E
49 Appendix C

50 Hatch,Assessing the Standards: An Exploration of the Respond Model Cornerstone Assdgsient
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2. Participate in gradappropriate oral and written information exchanges, ideas, and analyses, responding
to peer, audience, or reader comments and questions.

3. Speak and write about gradppropriate complex literary and informational texts and topics.

4. Construct gradappropriate oral and written claims and support them with reasoning and evidence.

5. Conduct research, evaluate, and communicate findingsstver questions or solve problems.

6. Analyze and critique the arguments of others orally and in writing.

7. Adapt language choices to purpose, task, and audience when speaking and writing.

8. Determine the meaning of words and phrases in oral patiegrs and literary and informational texts.

9. Create clear and coherent gragigropriate speech and text; and,

10. Use Standard English accurately to communicate in giagepriate speech and writirg.

There are five WIDA ED standards:

EnglishLanguage Development Standard 1: English language learners communicate for Social and
Instruction purposes within the school setting

English Language Development Standard 2: English language learners communicate information, ideas,
and concepts necessany icademic success in the content area of Language Arts

English Language Development Standard 3: English language learners communicate information, ideas,
and concepts necessary for academic success in the content area of Mathematics

EnglishLanguage Development Standard 2: English language learners communicate information, ideas,
and concepts necessary for academic success in the content area of Science

English Language Development Standard 2: English language learners communicate infpitheatson

and concepts necessary for academic success in the content area of Social’Studies.

The Sheltered Instruction Observation Protocol (SIOP) Model is a redemsed

approach to developing ELLsOntent and language proficiency achievem&hts method

comprises eight components encompassing thirty fealueeson Preparatiowith six features,

Building Backgrounavith three featuresomprehensive Inputith three featuresStrategies

with three featurednteractionwith four featuresPractice and Applicationwith three features,

Lesson Deliveryvith four features, anBeview and Assessmavith four feature$® The SIOP

model acted as a guiding tool in this study throughout the development of the curricular unit,

assessment, alignmemnttegration, and instruction process. Research utilizing the SIOP model

51 Council of Chief State School Officefgnglish Language Proficiency (ELP) Standards

52 Wisconsin Center foEducation ResearchlyIDA English Language Development Standards

Framework

53 Echevarria, Vogt, and ShoMaking Content Comprehensible for English Learners
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indicates that the "adoption of the SIOP Model as a teaching approach showed that it is a reliable
and adequate teaching method in terms of content and language profiéfency."

The NCAS in music features the artistic processes of creating, performing, responding,
and connecting® This experimental convergent mixetkethods study utilized the standards
within the respoding artisticprocess Sandard severAnalyzehow the structurand context of
varied musical works inform the response, standard eight: interpret intent and meaning in artistic
work; and standard nine: analyze how the structure and context of varied musical works inform
the response?

The CCSDELP standards framewk encompasses the four modes of communication:
listening, speaking, reading, and writingder thebroaderdomains ofeceptive, productive, and
interactive modalities’ The CCSS ELP standards one and eight are receptive modalities of
listening and readg. Standards three, four, and seven are productive modalities of speaking and
writing. Standards two, five, and six are interactive modalities that collaboratively combine
receptive and productive listening, speaking, reading, and writhngyframework bthe WIDA
ELD standards encompasses standards under which there are key language uses, language
expectations, modes of communication, and proficiency level descripitheframework of

themusic standardsncompasses artistic processes with the respgaditistic procesmirroring

“Must apha Bo uddPdMadelasdn EmoWdrirg Té&aching Methddr English Language
Learners a Study Casge Buropean Journal of English Language Teachingo. 2 (December 2, 2020),
https://doi.org/10.46827/ejel.v6i2.34539.

55 National Coalition for Core Arts Standardéational Core Arts Standards.
56 National Coalition for Core Arts Standardéational Core Arts Standards.
57 Council of Chief State School Officef&nglish Language Proficienq¥LP) Standards5.

58 Wisconsin Center for Education ReseaMHDA English Language Development Standards
Framework
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the ELP/D domains and modalities. This study connectedrttezactivemusic modalities of
listening reading singing/speaking, composing/improvisirandplaying with the corresponding
ELP/D modalities.

Definition of Terms
Creating Artistic Process:"Conceiving and developing new artistic ideas and wetk."
Connecting Artistic Process:"Relating artistic ideas and work with personal meaning and
external context®
Constructive Alignment (C.A.): "An outcomesbased approadie teaching in which the
learning outcomes that students are intended to achieve are defined before teaching takes
place.®!
Council of Chief State School Officers (CCSSO)rhis is"anonpartisan, nationwide nonprofit
organization of public officials whodad departments of elementary and secondary education in
the states, the District of Columbia, the Department of Defense Education Activity, and five U.S.
extrastate jurisdictions. CCSSO provides leadership, advocacy, and technical assistance on
major edeational issues. The Council seeks member consensus on major educational issues and
expresses their views to civic and professional organizations, federal agencies, Congress, and the

public."?

59 National Coalition for Core Arts Standardiational Core Arts Standards
60 National Coalition for Core Arts Standardiational Core Arts Standards
61 Biggs, Aligning Teaching for Constructing Learning.
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Dual/Multi Language Learners: Students \th two or more primar languages, including
English, often come from bilingual or multilingual homes and may require specialized or
modified instruction in English and their academic courses.

ELPA21: "The assessment system that best measures English leaiastesy of the
communication demands of stdtggorous academic standartfs.

English as a Second Language (ESL)/English to Speakers of Other Languages (ESOL)/
English as a Foreign Language (EFL)"A program of techniques, methodology, and special
curriculumdesigned to teach ELL students English language skills, which may include listening,
speaking, reading, writing, study skills, content vocabulary, and cultural orient3tion."

English Language Learners (ELLS):"Students who are unable to communicate flyemt

learn effectively in English, who often come from rienglish-speaking homes and

backgrounds, and who typically require specialized or modified instruction in both the English
language and their academic courses."

Interactive Domain: These includeeading, listening, speaking, singing, writing, composing,
improvising, and playin§®

Lev Vygotsky's Theory of Social Constructivism:"A theory of education emphasizing the

importance of sociocultural learning; how learners internalize interactions with adults, more

63 ELPA21,ELPA2L- English Language Proficiency Assessment for the 21st Century

4. S. Department of Education, fADeveloping ELL Prog
https://www2.ed.gov/about/offices/list/ocr/ell/glossary.html#:~:text=English%20as%20a%20Second%20Language
%20(ESL)%3A%20A%0program%200of

%Great Schools PahaangeagdilpeankEegl|l Dehi nition, 0o The G
August 29, 2013ttps://www.edglossary.org/englisanguageearner/

66 Council of Chief State School Officef&nglish Language Proficiency (ELP) Standarfls
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capable peers, and cognitive tools to form mental constructs through the zone of proximal
development®”

Music Model Cornerstone Assessment (MCA):Curriculumembedded measures designed for
music students to apply relevant knowledge and skills while demonstrating learning in the
standards that define the artistic processes developed for the National Core Arts Standards in
music."8

National Association for Music Education (NAfME): "A national arts association in music
education that advocates at the local, state, and national levels; provides resources for teachers,
parents, and administrators; hosts professional develomwents; and offers various

opportunities for students and teachers. The Association has supported music educators at all
teaching levels for over a centuf?."

National Board for Professional Teaching Standards (NBPTS)'A nonpartisan, nonprofit
organizaton in the United States. Founded in 1987, NBPTS develops and maintains advanced
standards for educators and offers a national, voluntary assessment, National Board Certification,
based on the NBPTS Standards."

National Core Arts Standards: "Designed to gide the delivery of arts education in the

classroom with new ways of thinking, learning, and creating. The standards also inform

policymakers about the implementation of arts programs for the traditional and emerging models

5"Mcleod,Vygot skyds Sociocultural Theory of Cognitive D

58 National Association for Music EducatioAPPLYING MODEL CORNERSTONE ASSESSMENTS in
K12 MUSIC: A ReseareBupported.ed. Frederick Burrack and Kelly A. Parkes (Rowman & Littlefield, 2018).

Nati onal Association for Music ENAtMEj onNAfiMEf MEOH
https://nafme.org/about/

“National Board for Pr of es sklevatiaglTeathing Erhpowemgng St andar ds
Teachers, 0 NBPTS | Shaping the Pr otfpe/svew.nbpis.olfhat Shapes .
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and structures of education. with other subject areas, a commitment to quality education,
equitable opportunities, and comprehensive expectations embedded within the new arts
standards/®

National Common Core English Language Proficiency Standards (ELP):English language
proficiengy standards function as a starting point for identifying the language that ELLs must
develop tasuccessfully access and negotiate content in and beyond the clagstdbstandards

do not stand alone but provide the bridge to the coiatiesat standards egpted of all students in

U.S. classrooms’?

National Council for Accreditation of Teacher Education (NCATE): "A professional

accreditor focused on accrediting teacher education programs in U.S. colleges and universities. It
was founded in 1954 and recogeil as an accreditor by the U.S. Department of Educ&ton.

July 1, 2013, NCATE merged with the Teacher Education Accreditation Council (TEAC), a
recognized accreditor of teachgneparation programs, to form the Council for the Accreditation

of Educato Preparation (CAEP)*

National Governors Association Center for Best Practices (NGA Center)Teams and

divisions thatdevelop innovative solutions to today's most pressing public policy challenges. The

center is the only research and development firectly serving the nation's governors."

1 National Coalition for Core Arts Standard¥ational Core Arts Standards.

2 Council of Chief State School Officefnglish Language Proficiency (ELP) Standards

73 National Board for Professional Teaching StanddEtisyating Teaching, Empowering Teacher

“National Council for Accreditation of Teacher Educ

Education | Council for Higher Education Accreditation
https://www.chea.org/nation@bunciltaccreditatiorieachereducation

“National Governors Associati on, fiBest Practices, 0
https://www.nga.org/bestpractices/#:~:text=The%20NGA%20Center%20for%20Best
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Performing Artistic Process: "Realizing artistic ideas and work through interpretation and
presentation

Productive/ExpressiveDomain: Speaking, singing, writingsomposing, improvising, and
playing.’

Receptiwe/Interpretive Domain: Reading and listenin@.

Responding Artistic Process!Understanding and evaluating how the arts convey meafing."
Sheltered Instruction Observation Protocol (SIOP):"A researckbased instructional model
that effectively addresses the academic needs of English learners. The protocol provides a
framework for teachers to design and deliver lessons that make content compreh&hsible."
Teaching English to Speakers of OthelLanguages (TESOL):"Teachingenglish to people
whose first language is not English."

World -Class Instructional Design and Assessment (WIDA)'A group of states dedicated to
designing and implementing high standards and equitable educational oppestianinglish
learners. Develops and provides proven tools and support to help multilingual learners and their

educators succee?"

6 National Coalition for Core Arts Standard¥ational Core Arts Standards.

"7 Council of Chief State School OfficerEnglish Language Proficiency (ELP) Standards
8 1bid.

® National Coalition for Core Arts Standardéational Core Arts Standards.

80 Echevarria, Vogt, and ShoMlaking Content Comprehensible for Englistarners

81TESOL InternatioalAs soci ati on, ATESOL I nternational Associ a
https://www.tesol.org/

82 Wisconsin Center for Education ReseaMHDA English Langage Development Standards
Framework
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Summary

There are increasing numbers of ELLs in the United States education system, and these
studentsnustmeet ELP/D and@ontent standards. This study aligned ELP/D and music standards
and developed an aligned curricular instruction unit for grade five ELLs. The theoretical
framework for this study was based on the constructivist learning theories of Lev Vygotsky and
utilized a constructive alignment design as developed by John B. Biggs. The gap in research this
study bridged is the absence of aligned ELP/D and music standards, just as has been done with
ELP/D and other discipline3his experimental convergent mixetethodsstudy aimed to
ensure ELLs gain music and language proficiency through an aligned curriculum, sheltered
instruction, differentiation, and appropriate scaffollse control and treatment groups of ELLs
(T1), D/MLLs (T2), and EOLs (T3) took the RespondMgsic MCA before and after
instruction. The control group was instructed with a traditional music curricular unit, while the
treatment group received instruction with an aligned curricular unit developed in this research.
The SIOP model and constructivégaiment provided the framework for curriculum alignment,
curricular unit development, and instruction.

Effects of a curriculum aligning ELP/D and music standards on interactive skills
(listening,reading, speaking, and writinggquisition through the rpending artistic procesa
the treatment grougmong grade five ELLET1), D/MLLs (T2), and EOLs (T3ncluded:

1. Demonstrating and explaining, citing evidence, how selected music connects to and is influenced by
specific interests, experiences, purposesontexts. 2Demonstrahg and explaiing, citing evidence,

how responses to music are informed by the structure, the use of the elements of music, and context (such
as social, cultural, and historicaB.Demonstrahg and explaiing how expressive qualities (such as

dynamics, tempo, timbre, and articulation) are used in performers and personal interpretations to reflect
expressive intend. Evaluating musical works and performances, applying established criteria, and
explairing appopriateness to the context, citing evidence from the elements of #ausic.

83 National Coalition for Core Arts Standardéational Core Arts Standards



24

The research indicates a significant difference betweeanlig@ment and postlignment
interactive skills (listening, reading, speaking, and writing) acquisitidhe treatmentrgpup

among grade five ELLET1), D/MLLs (T2), and EOLs (T3)n terms of:

1. Demonstrating and explaining, citing evidence, how selected music connects to and is influenced by
specific interests, experiences, purposes, or conteXdergonstrahg and expaining, citing evidence,

how responses to music are informed by the structure, the use of the elements of music, and context (such
as social, cultural, and historicaB.Demonstrahg and explaimg how expressive qualities (such as

dynamics, tempo, titsre, and articulation) are used in performers and personal interpretations to reflect
expressive inten#. Evaluating musical works and performances, applying established criteria, and
explairing appropriateness to the context, citing evidence from traeasits of musié

Thereis asignificant improvement between paégnment and postlignmentinteractive
skills (listening, reading, speaking, and writimghong grade five ELLET1), D/MLLs (T2), and
EOLs (T3)in the treatment group as opposed to tharob groupwhen controlling for preaest

scores in terms of

1. Demonstrating and explaining, citing evidence, how selected music connects to and is influenced by
specific interests, experiences, purposes, or conteX@erdonstrahg and explaiing, citing evidence,

how responses to music are informed by the structure, the use of the elements of music, and context (such
as social, cultural, and historicaB.Demonstrahg and explaiing how expressive qualities (such as

dynamics, tepo, timbre, and articulation) are used in performers and personal interpretations to reflect
expressive intent. Evaluating musical works and performances, applying established criteria, and
explairing appropriateness to the context, citing evidencenftioe elements of musfe.

This research provides a starting point for further research in curriculum alignment of

ELP/D standards with other music artistic processes and arts standards.

84 National Coalition for Core Arts Standardiational Core Arts Standards

8 Ibid.
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Chapter Two: Literature Review
Introduction

The fundamental music education and global concepts related to this rdatanth
five major categories'he first category iSDiversity, Equity, and Inclusion (DEI) ithe Music
Classrooni Thesecond category I#Music andESL Connections and Integtion." The third
category is'Music and ESLPedagogy and Interventiah Thefourth category i$Music and
ESL Curriculum Standards, Design, and Alignment.” Tifth category is'Methods, Materials,
Instruction, and Assessment in ESL." Thiége cate@riesrepresent the scope of the literature
reviewed for this research.

Theories and Concepts of Research

The fundamental concepts of this research have been explored, investigated, identified,
defined, and measured by other scholars and researcherssthelses and researchers
generally explaineghenomena variations within this research's critical concelptsever,
these major themes and key concepts have not been connected comprehensively or within the
framework of the research questions explored in this study ekperimental convergent mixed
methodgesearch takes the major themes identified by etsarchers and scholars and applies
those concepts to the research questions addressed in this research. The three research questions
encompass the effects of a curricular unit aligning /BL&hd music standards anteractive
skills (listening, readingspeaking, and writinggacquisition among grade five ELI($1) and
D/MLLs (T?2). Data collectedotedsignificant differences between pagégnment and post
alignmentinteractive skilllistening, reading, speaking, and writiragquisitionamongELLS
(T1) and D/MLLs (T2), along with noting significant differences am&dgls (T3)when

controlling for pretest scores.
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Diversity, Equity, and Inclusion in the Music Classroom

Marie Byrd addresses the academic achievement gap among undesseteeds
including ELLs and recent immigrants. She notes the change in American demographics and
examines strategies to bridge the achievement gap using a cultural difference model. Byrd
reports ten "keys to unlocking the achievement §&plese keys include teacher cuél
competence, a classroom climate with high social and emotional support, and a balance of
positive behavior support and effective classroom management. There should also be
differentiation of lessons and instructional strategies, data, assesfmentinstruction,
integration of course concepts/skills across subject areas, and use of metacognitive strategies.
Finally, she notes there should be collaboration among colleagues, parental involvement, and
focus on the whole child.

Renee Crawford describestical findings from a case study where music education
fosterssocially inclusive practice¥.Crawford notes that engaging students requires practitioners
to restructure learning environments considering social, cultural, and economic differences.
Crawford's case study took place in Victoria, Australia. It included refugee students from the
middle east between the ages of thirteen to seventeefirsittanguageepresentations of Dari,
Irani, Arabic, Persian, Pashtu, and Shilluk. The approximatethiemstudents had been in
Australia was between four to twelve months. Crawford gathered the perspectives of the students

and educators involved in the study, whictludedfriendship, a sense of belonging, language

%Marie Byrd, ACapital ilznilnogc koinn gDitfhfee rlecnacdeesmi cK eAycsh iteov
Multicultural Learning and Teaching@j5, no. 2 (February 11, 2020): 20190003, https://doil@x@515/mk2019
0003

8%"Ren®e Crawford, ASocially Inclusive Practices in t
Used as a Vehicle to EngaBeseaReStudies e dMusk Edudah mou2nldneSt udent
28, 2019): 1321103X1984300, https://doi.a@y/1177/1321103x19843001
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barriers, engagement and enjoymentarhing, a community of practice, personal viaeing,
social inclusion, a sense of belonging, and enhanced engagement with learning.
Developingrelationships with students creates optimal conditions for literacy
development through oral, written, andithjcommunication. Flint, Dollar, and Steward
describe how the tenets Glilturally andLinguistically Responsivé CLR) pedagogynfluence
forming relationships and facilitating students' oral, written, and digital literacy ¥Killsey
identify three iteracy activities that suppartlationshipbuilding with the students while
developing their written, verbal, and digital literacy skills across langifaeese activities
included "heart maps, 'All About Me' presentations, and graffiti bodPdsoplying these ideas
in the music room while welcoming ELL students' languages, cultures, and lived experiences is
essential irconnecting ELP and music outcomes in the music classroom
Geneva Gay developed the idedCofturally Responsiveleaching(CRT). CRT
developsa foundation in which schools can improve in meeting the needs of diverse student
groups.Gay explains thatulturally ResponsivdPedagogy(CRP)includes five essential
elements? First, educators must develop a cultural knowledge.la®m this knowledge base,
educators can design culturally relevant curriciiglementingculturally relevant curricula
demonstrates cultural caring and builds a learning community. Finally, cultural congruity in

classroom instruction and lesson defjvacts as instructional techniques that match students'

8 patricia Flint, TamraDair , and Mary Amanda Stewart, AHurdling

(

Rel ationships with Adol escent Na@éownpaboindolescertt & AdoluLgehacyL i t er a

62, no. 5 (November 18, 2018): 5@19.
89 1bid.
91bid., 51215.

“"Gereva Gay, fAPreparing f or JuwraltofiTeaghelEduca@Bsmma@nsi v e
(2002): 106116.



28

learning stylesCRT centers on student learning, prioritizing intellectevelopmenand
critical thinking skills.

Zaretta Hammond expanded on Gay's ided3Rf in her bookCulturally Responsive
Teaching and the Brain: Promoting Authentic Engagement and Rigor among Culturally and
Linguistically Diverse Student$ Hammond explainthatauthentic, engaged, and rigorous
culturally responsive teaching includes building awareness and knowledgmg
partnerships, antellective capacity. She recommentateducators unpack their implicit bias
through seHexamination, identifying cultural frames of reference, mapping cultural reference
points, widening interpretation aperture, identifying tedggy and practicing sefhanagement.
Hammond emphasizes the need to create affirming and validating learning partnerships by
establishing rapport and allianaehich develops into cognitive insight.

Teresa Huerta conducted an investigational ethnograpidy researching the
phenomenon of teacher education programs focusing more on teachers' knowledge of subject
matter and instructional practices rather than on their attitudes and perspectivesfiugiohe
their pedagogical approach&sThe focus graps of her research were within four urban Latino
schools with teachers, parents, and students. Huerta contrasted the teachers' understandings and
perceptions of humanizing pedagogy concepts and practices with the teachers' actual practices of
those humaning pedagogical concepts. Huerta found that "to build pedagogical knowledge,
teachers need to develop a theoretical knowledge base of cognitive development, second

language acquisition, and the role of culture in these at€gsrther, "teachers aspigrio work

92 Zaretta HammondGulturally Responsive Teaching and the Brain: Promoting Authentic Engagement
and Rigor among Culturally and Linguisticallyii@rse Studentérhousand Oaks, California: Corwin, a Sage
Company, 2015).

“Teresa M. Huerta, AHumanizing Pedagogy: Beliefs an
Bilingual Research Journ&4, no. 1 (April 29, 201138-57, https://doi.orgl0.1080/15235882.2011.568826
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effectively with Latinos should acquire sociocultural knowledge about Latino children and the
immigrant experienct better understand their students' background experigtrces

NAfME has longoeen associatedlith researchers, research advocaaesl NAfME
members through its Society for Research in Music Education (SRME). SRME has developed
researckbased systematic inquiry to assess what is known and describe what is needed to be
known. NAfME proposed a research agenda in concert with S&MEingwhat music
educators need to know, identifying critical concerns for research in music education,
encouraging thought and discussion about conducting and applying research, and inspiring music

educators to participate in resealdAfME states:

The research agenda was developed through a content analysis of the research questions submitted by
NAfME members and in consultation witesearch community membefi®pics and questions were

grouped into categories, and from these categdhie=e major area®r study emerged: Music Teaching

and Learning in a Time of Innovation and Reform: Curriculum, Learning and Development, Assessment,
and Teaching and Teacher Education, Music Education for New, Diverse, and Underserved Populations:
Diversity and Inclusionand School and Community, and Supporting and Surrounding Issues: History,
Research and Dissemination, and Advoc¥cy.

NAfME's research agenda directylvocategor research in "Music Education for New,
Diverse, and Underserved PopulatioDszersity and Inclusiosi which is pertinent to this thesis
project because it specifies the area of research as one needed in music education. The question
NAfME's research agenda asks regarding ELLs is, "what techniques and materials are available
to ensire that American and international students whose first language is not English participate
in school music programs?'The field of music education valyesipportsand promotes

research in DEI, specifically with a focus on ELL students.

94 Huerta,Humanizing Pedagog2.
9 |bid.
% National Association for Music Educatiof,Research Agenda for Music Education

97 National Association for Music Educatiof,Research Agenda for Music Education
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George Thebaris and Joanne O'Toole developed instrumental case studies involving two urban
elementary schools thamhplementedschool reform and initiated inclusive ELL servicEbese
researchers aimed to determine how school administrators createeb&ss®tcitaborative,

and inclusive learning opportunities and services for EPE$He researchers found that

adopting a dual certification approach in which staff had continual professional development in
ESL promoted inclusive ELL servic€The schoolsipplied federal, state, and local funds to
eliminate pullout programs and reduce class sizes. Additionally, the sainptdésnented

coteaching approaches where general education and ESL teachers planned and cotaught all
students as a team. These interventionsaved student achievement, specifically of ELL
students. The key themes of this study encompassed inclusive reform and issues of social justice
as they pertain to ELL students.

Yiyue Zhang discusses developing music teachers' empathy for ELL sttfiSits.
argueghatmusic teachers must develop empathy to serve ELL students best. Zhang herself is an
ELL and has firsthand experience with ELL students' difficulties. She examines ‘pepidred
music teachers are in teaching and accommodating ELL studdre further explains how this
lack of knowledge can negativedyfectELL students from receiving appropriate music
instruction, especially since ELL students alreaggeriencdlifficulties in coming to a new

country and culture while not knowing trenuage. Students exhibit typical behaviors at each

%Geoge Theoharis and Joanne OBdilicatiodaléAdministratoa Quiamedy | ncl us
47, no. 4 (March 11, 2011): 64https://doi.orgl0.1177/0013161x11401616

% bid.

0Yyjyue Zhang, AWalking a Mi-$ervincdhMisi Shbeasch drevél
ELL St ulmteenatioral,Jarnal of Music Educatio35, no. 3 (May 2, 2016): 4234,
https://doi.orgl0.1177/025576416647191
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stage of second language acquisition, and Zhang describes how music is a practical approach to
facilitating ELL students' language learning and vocabulary acquisition.

To create an empathyilding expeience for preservice music teachers, Zhang
facilitatesa classroom cultural immersion experief®dn this experience, she has the students
enterthe classroom and run the rehearsal speaking only Mandarin instead of English. She
employs various technigaeo help the students participate and understand the instruction but
does not speak in English. After the lesson, the students debrief, expressing their thoughts,
feelings, and experience through the immersion lesson. She further had the studente/k&cuss
accommodations were helpful to thé@munderstandingvhat wasoccurringin the study. Zhang
concludes that it is essential to develop music teachers' empathy for ELL students through
experiencing, debriefing, discussing, and sharing. Educators begoraeculturally and
linguistically responsive and deepen empathy when they have cultural immersion experiences.

Jim Cummins articulates, reasons, and supports the argument that children learn best in
their first language, basing his arguments of languagery on research, policy, and practice.
Cummins presents his arguments as a response to attacks on bilingual education in his book
Language, Power, and Pedagogy: Bilingual Children in the Cros§fit@ummins draws from
educational research, applied limgfics, and cognitive psychology asserting thmlingualism is
associated with enhanced linguistic, cognitive, and academic development when both languages

are allowed to develof#®® Cummins's ideas are important because he presents and advocates for

01Yiyue ZhangWalking a Mile in Their Shoes

102 3im CumminsLanguage, Power, and Pedagogy: Bilingual Children in the Crosfdilevedon
England; Buffalo N.Y.: Multilingual Matters, 2000).

103 Cummins,Language, Power, and Pedagody
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a maradigm shift from viewing language as a problem or a right rather than a resource that
benefits ELLs and society.

Cummins develops the idea of transformative pedagelich "emphasizes both
acquisition of English and promotes critical analysis of pameamgements that standard
English symbolize$!®* Cummins popularized two types of language proficiency constructs:
Basic Interpersonal Communicative Skills (BICS), which measures conversational language
proficiency, and Cognitive Academic Language Preficy (CALP), which measures academic
language proficiency. Cummins's work is influentiaflmingual and language minority
education, language policy and politics, and second language acquiSitiGammins has
contributed to critical pedagoggcused research in linguistic interdependence, the educational
development of bilingual children, cognitive and academic language proficiency, linguistic
interdependence, and language policy and planningitittited States.

Johanna Tigert of the University of Massachusetts Lowell and Christine Montecillo
Leider of Boston University discuss the necessit@raparing Art Educators to Meet the Needs
of Culturally and Linguistically Diverse (CLD) Studeimgheir TESOL Quarterly article
Beyond théCore!'% Tigert and Leider argue that most efforts to train educators in CLD focus on
core content which is too limited. Ignoring CLD studéatsess to art, music, dance, and theatre

negates the depth and valudasfguage and content within the &f5The authors recommend

jJjohn E. Petrovic and Susan Ol mstead, fALanguage, Pc
Crossfire, Bilingual.Res€anicmiomah2s, na 3 (July 2001): 4010,
https://doi.orgl0.1080/15235882.2001.10162800

105 petrovic and Olmsteatianguage, Power, and Pedagod@lO.

Mjohanna M. Tigert and Christine Montecillo Leider,
Meet the Needs of Culturally and Linguistically Divesé u d eTESO& Quarterhb6, no. 1 (March 2022): 425
34, https://doi.ordl0.1002/tesq.3040

07 Tigert and LeiderBeyond the Core425.
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access beyond the core subjects and using culturally and linguistically responsive pedagogy
(CLRP) in arts teacher education and professional development.

CLRP capitalizes on the culture, lasge, heritage, and experiences of CLD students
while developing assétased views of CLD students, differentiated learning experiences, and
integrating language into arts standards. Arts classrooms represent powerful spaces to promote
engagement in oral stourse and integration with monolingual Englégleaking peers. The
authors recommend auditing arts curricula to ensure the materials represent diversity and
multiculturism. Arts teachers must analyze classroom discourses, registers, and text genres to
implement strategies to teach ELLs explicitly. Finally, the authors recomtuoaltithg on school
leaders and stakeholders to recognize the values of the arts and advocate for CLD students to
have full access to rigorous arts curricula in the same way theyaawocated for equitable
access to coursework in the core curricular at&ds.

Music and ESL Curricular Connections and Integration

Carlos Abril explains in his articl&yo Hablo Inglés: Breaking the Language Barrier in
Music Instructionthe current pretices in bilingual programs such as dlaaguage education,
two-way immersion, and English instruction in specialized language classes and discusses the
implications of these models in the music progfahElementary studentsxperiencenore
opportunities to participate in the music program because it is not an eleméntalhglective.

By the end of elementary school, students who are not English profinistaccessheir

elective periods teaomplete ESOlor remedial classes instead of other elestiugcluding

108 Tigert and LeiderBeyond the Core430.

Ccarlos R. Abril, @ANo Hablo Ingl®s: BMasmki ng the Lz
Educators JournaB9, no. 5 (May 2003): 383, https://doi.orgl0.2307/339991.8
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music. The pedagogyplementedor ELL students is often not adapted in the music classes
where teachers lack knowledge and training in adapting curriculum for students with limited
English proficiency.

Abril appliesthe National Associatiofor the Education of Young Childrin
recommendations for elementaaged ELL students and adapts those to the music ttdte.
suggests Orff techniques provide positive, inclusive, safe, nurturing, and nonverbal participation
in music class. Additionally, he recommends maintaining high expectations, keeping ELL
students involvedmplementingcooperativelearning groups, andudying the respective
cultures of ELL students. Abril provides explanations of English comprehension, verbalization,
and language stages, along with tips for working with ELL students, resources, and references.
This article is a valuable and helpful rasce for music teachers aimibhginstruct and meet the
ELL student population's needs effective¥jore specifically, various approaches to teaching
music pedagogy, such as the Orff approach, are explained and connected with ELL teaching
strategies.

4.6 million public school students identified as ELLs as of 2014, and the number
continues taexpand Music teachers have found recruiting and retaining ELL students in music
programs challenging. However, including these students leads to more robust antdmiksic
programs while empowering a thriving community of musicians. Angela Ammermasidetét
ideas to recruit and retain ELL students in music programs. These ideas erojpidgingthe
language of students represented in communications, divagsigpertoire, and teaming with

the ELL teachers in the schddt.

110 Abril, No Hablo Inglés

MAngela Ammer man, AAElI Mundo Hace M¥Wsica! (The
English Language Learnes T,eaching Musi@5, no. 3 (January 2018): 225.

Wo r |
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In her article,jEl mundo hace musica! (The World Makes Music!): Recruiting and Retaining
English Language Learner&mmerman offers suggestions for fostering a positive musical
identity among ELL students, including respecting each stisdexyertise, finding roles for

each child, creating a social media platform for the music program, and referring to students as
musicianst’? Ammerman recommends visual, aural, and written it®aglp ELL students

readily engage anslicceedn music programs. Ammerman notes personal stories of how
making connections with ELL students positivaffectsthe musical identities of students. The
scope of this article focuses on secondary orchgstograms; however, many of the suggestions
within the article apply to all music programs, from the youngest musicians to high school
musicians. Ammermasrecommendations clarify how music programs can better serve ELL
students.

Daler Bokiev and LilliatIsmail investigated how language teachers use music and songs
and the beliefs behind their practices in their artidalaysian ESL (English as a Second
Language) TeacherBeliefs and Practices Regarding the Use of Music and Songs in Second
Language Taching*® Their qualitative research results demonstrated that music and songs are
appropriate and beneficildaching tool$o promote studentinguage learnind@okiev and
Ismail state;'music and songs were used as a teaching tool for certain congpohksssons to
motivate the students when the lessons were difficult or when introducing certain vocabdlary.

They discovered that the ESL teachers in this study foundtipémentingmusic made

L2Ammer man, A&aEl MThaVdoridivalkes Mubié) s2R5% a !
113Bokiev and IsmailMusic and Songs in Second Language TeagHing71521.

114 Bokiev and IsmailMusic and Songs in Secohdnguage Teachind.509.
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teaching and learning more enjoyable and engaging,gaesha livelier classroom atmosphere,
and was less stressful.

Maria GomezDominguez, Carmen Fonseb#ora, and Francisco Machancoses
examined how music perception influences fordagrguage early reading skills in their article
First and Foreign Languagedfly Reading Abilities: The Influence of Musical Percepfitn
Because rhythm, frequency, and intensity are involved in the prosody of speech and reading, the
authors suggest that music perception abilities affect English language lezapaciy to
perceive and produce sounds in English. The study defined music aptitude as the ability to
discriminate tonal and rhythmic patterns and how music aptitude affects auditory perception. The
musical dimensions involved in this connection between music and gugkiaeption include
discrimination of pitch, the intensity of loudness, duration with time, rhythm recognition,
musical timbre, and musical tempo.

GomezDominguez, Fonseellora, and Machancoses posed questions about music
perception influencing early ading in a foreign language, in English, and whether there is a
mediating effect between music perception and early reading abitftiese data collection
instruments included music perception and reading tests of sgcadel ELLs whose first
language \as Spanish. This research helps recognize the connections between music and
language learning. The methods discussed in connecting music and language learning are helpful

to apply to the Orff approach in the general music classroom, specifically in tasse®oms

115 Maria GomezDominguez, M. Carmen Fonsebdo r a, and Franci sco H. Machanc
Foreign Language Early Readi ng AbiPsychologed Musid7hne.2l nf | uenc
(January 15, 2018): 2124, https://doi.orgl0.1177/03057356177467.34
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with a high population of ELLs. This research is practical in connecting the psychology of
music, music as language therapy, and sheltered instructional practices with music pedagogy.

The connection between literacy and music is a powerfuldrotthe literacy fabric.
Dee Hansen, Elaine Bernstorf, and Gayle Stuber published therbedWusic and Literacy
Connectionexplaining several principles between music and literacy: children are interactive
learners, music teachers are litertggchers, literacy teachers are music teachers, multiple
processes teach literacy, and musical training provides lifelong benefits. Children learn language
through musical playt’ Children learn to read musically in the areas of decoding and
comprehensionlThe building blocks of language and literacy skills include listening, viewing,
and speakingvhich developinto connecting, creating, critically thinking, communicating, and
collaborating.

Engaging ELLs in the writing process in the music classroomlajeyvéteracy.
Strategies for writing in the music classroom include big books, cooperative learning, debriefing,
expert groups jigsaw, KWL charts, and a languexerience approach® Music training
includesmany literacy benefits. Musical experienced development enhance reading skills,
language acquisition, brain and language developing, working memory and transfer, attention,
brain functions, memory, and emotion.

Music integration is a valuable way to differentiate instruction for ELLs. Music allow
students to express themselves in various ways and appreciate musicappyksylanguage

to voice understandings and make music critidt®SLLs use listening, reading, speaking, and

117Dee Hansen, Elaine D Bernstorf, and Gayle M Stuliee, Music and Literacy Connecti¢panham,
Maryland: Rowman & Littlefield, 2014).

118 Hansen, Bernstorf, arstuber, The Music and Literacy Connectioh90.

WFeliciaHi | | , AConnections through Art: Thelitsrachue of
Today March 201926-27, literacyworldwide.org.
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writing skills that connect the curriculum teallife when leaning musical content. Students can
create, explore, and represent themselves as musicians as they learn to communicate their
musical understandings and opinions and discover their musical t&fdfesicia Hill explains

the value of music as an instructad scaffolding tool for ELLs in her articl€onnections

through Art: The Value of Arisitegration with EnglistLearners Hill suggests using
soundscapes with instruments or body percussion to accompany a book. This ‘stratagges
the story's mood litnelps students remember its contéat.

Connecting music education wiELD is integral for ELLs. Curricular connections
include integrating the music curriculum with other academic subjects, such as ELD, and
developing differentiation strategies for@éumts with language exceptionalities. Implementing a
holistic music education approach is one way to imptbeabilities of children with
exceptionalities?? The Holistic Music Educational Approach for Young Children (HMEAYC)
is an approach that integeatlocal culture andmployscomputer technology to combine
specialists and music therapists, creating an engaging music curriculum model for young
children?> HMEAYC utilizes a curriculum modeéhtegratingeducation, sociology, and
philosophy with musica@ucation and therapy* The results of a study by Liza Lee and Ying

Sing Liu indicatedhatimplementing the HMEAYC curriculum model demonstrated

120Hill, Connections through Art

1211bid.

122)jzaleeandYingSi ng Liu, ATrai ni n gludtket Pagerntokthedolistic Music e | | i g e n
Educational Approach f or Chntetnational dourmal of EnvircnenentllResearca nt a | D
and Public HealtHL8, no. 19 (September 25, 2021): 10064.
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improvements in th&language expressiveness, language comprehension, physical movement,
social skills, interprsonal relationships, salirectedness, and autonomy for childréf?.

Music is a valuable crossurricular teaching device because it supports neuroprocessing,
contributingto strong language skills while appealing to creative and auditory leaffibtgsic
education focuses on pitch awareness which utilizes the phonemic awareness neural pathways in
the brain. Music examines literary concepts such as poetry, rhyme, fluency, rhythm, storytelling,
and vocabulary. Practicing these academic components thnougib aid in seconthnguage
acquisition. ELLs gain a sense of meaning through musical representation of lyrics while also
practicing reading along with songs, thereby executing sounds, syllables, cadence, oracy, and
learning vocabulary.

Amanda Niland of Macquarie University offers strategies for integrating literature and
music based on research that indicates musical experiences help develop literacy skills. Music
supports and creates phonemic awaremeEssgeivingmusic as a storytellqnprocess, decoding
symbols, developing oral skills, and making semiotic connectfdi@onnectingnusic and
literacy allows children tinterpret and creatausical storieso implement different
intelligences Howard Gardnés theory of multiplentelligences provides strong justification for

integrating music and literatuté Some strategies to incorporate music and literature include

125 ee and LiuHolistic MusicEducational Approachl0.

2E]l i sabeth ManoucheCurrir,i ciuMuasri cT eaasc ha nQr oDsesvi ce i n EI
Canadian Music Educator; Etobicoke, OntaB8, no. 2 (January 2017): 220.

Ziamanda Nil and, AudttalasiancleutnabfEarly ChildheodBd, no. 4 (December
2007): 111, https://doi.ordgl0.1177/18369391083200403

128 Howard Gardnenvultiple Intelligences: The Theory in Practi@dew York, Ny: Basic Books, 1993).


/Users/nathanstreet/Library/Containers/com.apple.mail/Data/Library/Mail%20Downloads/6467FA90-0540-4B25-ABFB-F8361AE990DB/10.1177/183693910703200403

40

sound and story, singing stories, adding a narrative to a song, adding a song to a story, and using
rest times:2°

The OrftSchulwerk approach develops childeesensitivity to sound, patterns of accent,
degrees of volume, inflection, and intonation in language, which is prosody. Prosody is an
integral part of language fluenciBy modeling the variation in dynansion strong and weak
syllables in words or phrases, we help children to become aware of the beat within a song or
rhythm, and prosody is enhancgd® Aniruddh Patel and John Iversen researched connections
between musical abilities and language, noting'timatsical experience influences speech
processing at a subcortical leVét! Their research found cognitive and newahnections
between musical, phonetic, and prosodic abilities that suggest musical training sharpens the
sensory encoding of pitch pattet-3?

A vital connection between language learning and musievslopingn the students
cultures through their musical traditions. Finding familiar saegsesentingarious cultures
and teaching those sonigg applyingthe native language and Englisélp connect music
literacy with language learning. Using bilingual songs allows for focus on using a familiar song
in the student's native language and then connecting English vocabulary, eipressions

verb tense, or another aspect of grammaetp facilitate English language developmétit.

129 Njland, Musical Stories7-11.

patricia Od6Herron, @AThe Or ff TRerOCaffEthplariuaryn2606, as Lan gt
https://www.researchgate.net/profile/Patricia
Oherron/publication/348788973 The Orff practitioner _as_Language Arts teacher/links/601095aaa6fdcc071b948f
d0/TheOrff-practitionerasLanguageArts-teacher.pdf

BlAniruddh D. Patel and John R. |lversdmndsiiiThe Lingui
Cognitive Sciencekl, no. 9 (September 20038)71, https://doi.orgl0.1016/j.tics.2007.08.003

32 patel and IverseheLinguistic Benefits of Musical Abilitie871.
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Music is ideal for each ELL because music provides an inclusive environoeessinga
world map and keeping it posted in the music room is an excellent way to foster inclusivity while
allowing ELLs to locat their native countries on the map.

Participatory culture is a theory introduced by Henry Jenkins in 1992 and updated in
2009 with the inclusion of education. The participatory culture thepppsesonsumer culture,
where the public does not functios jast consumers but also prosuméf$Scholars and
researchers from the UK, Canada, and the U.S. appligghttieipatory culture theory tmusic
learning and teaching. These researchers offered four perspectives on how participatory culture
manifests irmusic learning and teaching. Three of this perspective share relevance to this
research.

First, theyderivedinspiration from participatory culture practices for music teaching and
learning througtiexpanding musical practices addressed in music edogcatioviding entry
points for artistic inquiry and engaging with existing music, and enlivening pedagogy and
curriculum!*3® This perspective advocates for broadening and expanding music education.
Second, they perceived participating in creative mos&ing in and out of school through
cosmopolitan paths to musicianship in participatory culture, connecting ideals and the reality of
classrooms, and bridging the gap through suppofttreative musicianship by enabling access

to opportunities, experiences;jls, and knowledge related to creative musiaking!'*3 Third,

BWAdam J. Simpson, AHow to Use So WaicesMagazineMaeh4Engl i s h
2015, The United Kingdomés International Organisation |
https://www.britishcouncil.org/voicesagazine/howsesongsenglishlanguageclassroom

B4 Henry JenkinsConfrontingthe Challenges of Participatory Culture: Media Education for the 21st
Century(Cambridge, Mass.: MIT Press, 2009).

135 Janice Waldroret al ., AA Brave New World: Theory to Pract
Learni ng a rvdsic EdueatorReseaycl2®, no. 3 (June 29, 201290,
https://doi.orgl0.1080/14613808.2017.1339027



https://www.britishcouncil.org/voices-magazine/how-use-songs-english-language-classroom
/Users/nathanstreet/Library/Containers/com.apple.mail/Data/Library/Mail%20Downloads/6467FA90-0540-4B25-ABFB-F8361AE990DB/10.1080/14613808.2017.1339027

42

the researchers connected participatory culture with philosophy. Participatory culture requires a
phil osophy that values the inclusion wo highl
our espoused professional aims and purposes of music education: access and inclusion and
l'ifelond i mpact. o

|l eva Zeromskaite researched -fusicad ef fects o
d o ma *®arsl tound that the transfer effects of learninge@sd language using music
interventions were promising. The benefits included enhanced phonological processing and
production in the second language, such as tonal variations, processing of utterance duration,
pronunciation, and comprehensitfiThe studyshowed that musical training and aptitude
improved second language proficiency in reading acquisition and phonological awareness of
timing and pitch®®Zer oms kai t e suggests that fAthe intera
variations in languageandmasi sy st ems and external ariables

Music and ESL Pedagogy and Interventions

In their article Reaching English Language Learners in the Music Classr@ama

Bernard, Joseph Abramo, and Elizabeth Howard explain how the 8t@®l applies to music

instruction'? The SIOPModel haseight components comprising thirty features. The eight

136 Janice Waldropet al.,A Brave New Wod, 296.
137 Janice Waldropet al.,A Brave New Wod, 298.

¥l eva Zeromskaite, AThe Potential Role of Music in
Journal of European Psychology Studéntso. 3 (October 30, 2014): 78tg://doi.orgl0.5334/jeps.cCi

139 ZeromskaiteThe Potential Ble of Music in Second Language Learniii§-83.
140 ZeromskaiteThe Potential Role of Music in Second Language Leari@gg4.
141 ZeromskaiteThe Potential Role of Music in Second Language Lear@fg

2Bernard, Abramo, and HowarBgaching English Language Learners in the Music Classroom
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components of the SIORodel are lesson preparation, building background, comprehensible

input, strategies, interaction, practice and applicatesson delivery, review, and assessment.

The authors identify sheltered instruction to contextualize content to language and language to

content such as fAdance, movement, conducting,

manipulatives, scarge, popsi cle sticks, Lé%os, blocks, ar
Furthermore, the authors connect the commonplementedSIOP strategies across

content areas with SIOP strategies widsgbpliedin the music classrooysuch as small group

work, graphic organizer writing objectives on the board, gesture and body language, posters,

word walls, KWL charts, same/different, exit slips, and written or verbal reflections and

summaries? Finally, the authors provide reflective questions for meeting the needs of ELLSs.

AWere content and | anguage objectives clear t

sufficiently broken down throughout the lesson and scaffolded? Were there opportunities for

students to process the informatigithout moving too quickly? Werstudents engaged and

given time to interact with ot*her students an
Arts-based language learning is a practice that prioritizes ethical and relatibaship

objectives in favor of fixed ideas of language competence. Katja Frimberger explores a unique

artsbased pedagogical paradigm in her artityards a WelBeingFocused Language

Pedagogy: Enabling ArtBased Multilingual Learning Spaces for Young People with Refugee

Background*® The paradigm Frimberger suggeftsuseson the welbeing of multilingual

143 Bernard, Abramo, and HowarBgaching English Language Learners in the Music Classroom
144 1bid.

145 bid.

YKatja Fr i mber geBeingFoclissed aanglage Redagtey: EnablingRatsed,

Mul tilingual Learning Spaces f orPedagogynQultuie & SqeieBé, nov2 t h Re f |
(March 4, 2016): 2839, https://doi.ordl0.1080/14681366.2016.1155639
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young people rather than their language deficits. ELLs are t&teled linguistically,
cognitively, or culturally deficient, which Frimberger labels linguicism.

The artsbased language learning Frimberger discusses in her article center around a
iLanguage Festo organi zed a$'Atghe tanguagé Festhe @ Be i
there were thirtysix languages represented. The students and facilitators taught each other to
speak their favorite words and sing their favorite songs in their chosen languages, where English
took a subservient positioAt the Languag Fest, English speakers immersed in different
languageswith dominant language speakerslfeg a power shift. This shift led to an atiased
experience in 6artfuld | anguage use of | isten
another language that did not require competence. The language of laughing, recognition, and
chatter in conjunatin with singing formed common bonds. The participants included forty
teenage ESOL learners with refugee backgrounds. Frimberger conducted several interviews with
ESOL teachers regarding best practices in honoring the native languages of ELL students. ESOL
teachers reported embracing, honoring, and celebrating multilingualism as essential aspects of
meeting the needs of ELLSs.

In her article From Imitation to Invention: Issues and Strategies for the ESL Music
Classroom Gillian Howell discusses the challeagyfor ELLs as they adjust to school rules and
conventions in Australian schod®Howe |l | 6s qual i tative case stud
newcomer s6 percept i on-making. MmawslliexplaihsehewEhLs prgcesa nd m

as they acclimate toreew culture and language. Howell draws connections between the culture

147 Frimberger,Towards a WelBeing Focussed Language Pedagogy

“Gillian Howell, AFrom Imitation to Invention: 1| ss!I
Journal of the Australian Council of Orff Schulwdrk, no. 1 (January 2009): B36.
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and language acclimation process to the Orff process. The Orff process begins with imitation and
moves towards greater creative independence through exploration and experience,enthieh lik
newly arrived ELLs transition into their new learning environment. Howell suggests ideas for
building a creative music environment by applysagial principlego Vygotskian concepts

ESL music classrooms. Strategies that enable ELLs includetingeimprovising, composing,

singing books, and name music.

Zoltan Kodaly believed it was the birthright of every child to express themselves through
singing traditional folk songs and nursery rhyrhesause @pular songs, rhymes, and games
representhie musical and cultural heritage of the language representative of that tlture.

Words in song and rhyme are slower, structured, repetitive, and more accessible for ELLs to

grasp than conversational speech. Music breaks through linguistic bayrigrwiding a sense

of pulse, pitch awareness, and understanding of rhythm and caaryingu | t ur eds si gnat
mel odi es or mother tongue inflections. These
brains for language. Zoltan Kodaly always focused on laopousic in every culture as a basis

for his approach.

Jessica LawseAdams and David Dickinson conducted a stimylving the
pedagogical technique of sound stories to support English word learning. They examined the
results of using sound effects &ath English words to ELLs. There were two groups
represented in this study, one group of-ft s and one group of ELLs. Both groups were first
graders. The nexerbal instrument sounds corresponded with words to see if there was

correspondence betweenngssounds and describing key vocabulary wofthe study divided

149 Zoltan Kodaly, Fred Macnicol, and LiHalapy, The Selected Writings of Kodaly ZoltéBudapest:
Corvina, 1974).
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the groups into a control group, a sound group, amsisoundgroup. The lexical representations
included verbal I n f-baseah eepresentatiorss,uworld lakels, phidrioddgicg u a g e
units, and language as ed semanti c knowl edd®®Nonverbas ual | ang
communication included dAi magi nal and ment al r
[ such as] picture images, !80heresltsindicstedthatons, an
ELLs |l earned fimore information about ™ords wh
Robert Legg conducted a stuihyolving music to accelerate language learning. Legg
hypothesized that learning words in the context of a songrrithn using conventional methods
would allow students to internalize and understand the words more gtitKlye results of his
experiment indicated positive correlations in learning words with musical intervention than
without, and the musical interviteons group achieved significantly higher scores on their post
test than the nemusic groups. The musical interventions were more effective than conventional
methods as teaching tools.
The OrftSchulwerk approach to teaching music benefits studentaitieyasic
understanding and supports ELLs. Kristen Lewis examined$atitilwerk's researdbased
teaching strategies hel pful fsoggestedstragegdorEn gl i s h

using the OrfSchulwerk approack’* Lewis suggests incorporati rhythmic texts, developing

jessica Lawson Adams and David K. Dickinson, fASour
Support English Word Lear ni nRpadingilRedearah Quarte®s, aod3egOctdles i ¢ CI a:
28, 2019):420, https://doi.orgl0.1002/rrg.280

151 |pid.
1521 awsonrAdams and DickinsorSound Stories437.

Robert Legg, fAUsing Music to Accel er aReseardhinnguage L
Education82, no. 1 (November 2009)i 12, https://doi.ordl0.7227/rie.82.1

B4Kristen Lewis, fAServing English LanggTheQifeEchoear ner s
47, no. 2 (January 1, 2015):1147.
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sound discrimination abilities, scaffolding instruction, implementing sheltered instruction
techniques, enabling the recognition and manipulation of patterns, and integrating rhythmic texts.
English is a variable stress langeavith emphasis placed in unpredictable ways, so

incorporating rhythmic text helps ELLs use intonation and stress patterns in English.

No visual accents are placed in the English language to indicate emphasis, so learning rhythmic
English assists ELLs imternalizing stress patterns. Lewis suggests developing sound
discrimination through aural skills practice because this aids in language acquisition. Scaffolding
and sheltering techniques include engaging students wvertial activities, usingotal Physical
Response (TPR), providing opportunities for informal conversation, using routines, singing
songs, playing games, repeating, restating, and paraphrasing. Finally, Lewis describes how
enabling pattern recognition and manipulation bridges music agddge.

Poor pronunciation in English can affect the intelligibility of communication for ELLs.
Brittany McCormack and Christopher Klopper provide two articles on the potential of music in
promoting oracy and articulation in ELLs. The first article is etioa research study examining
the interconnectedness of music and language in promoting oracy for#Data collected
through observations, interviews, and graphic melodic contouring indicated that using music as a
pedagogical tool demonstrated strgoogential in promoting oracy for ELLs. All the subjects in
the students showed incredsgacyduringthe sixwe ek st udy peri od. APart.i
from answering simple questions requiring only repetition of song lyrics to responding to

questionsuisng | onger and more | ingui $¥Becaasédoygs mat ur

5Britany A. Mc Cor mack and Christopher Klopper, @dAThe Po
Students with Engl i s hlintersatioaahJoutndl dfiMusic &dueatidddlna.d Quna2Be , 0
2016): 41632, https://doi.ord/0.1177/0255761415619066

16 McCormack and KloppeiThe Potential of Music in Promoting Orac§29.
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are repetitive and rhythmic, they are valuable tools in linguistic learning and promote audiation
in the participants of this research.

The second articldevelopghe actiorresearch of the first article. It is a case study
focusing on how studying music can develop pronunciation skills in English for B[ Thke
case study centers around music, song, and pronunciation, drawing on the principles of audiation
asusedinGordéns Musi ¢ Lear ni nsgbjed expeoimentimplénmerteds i n gl e
interventions three times a week for eight weeks with twémiy thirty-minute lessons given to
six ELLs aged six to eight. The children learned twelve songs focusing on tonality, hythmi
elements, and teaching audiation. Da&ecollected through interviews and analyzed using the
Student Oral Language Observation Matrix (SOLOM). The results indicated improvement in
English pronunciation after interventions.

Martina Miranda followed a Kdpanic kindergartener, Maria, an ELL who started school
without speaking Engli sh. Mi randads observat.i
classroom from her entry through the end of the school year, approximately nine tfonths.

Miranda explaingach stage of language acquisition, how Maria responded in music class, and

how the music teacher accommodated Mariads | e
language acquisition is the initiapplicationof the home languag®llowed by the seond stage

with a period of nonverbal communication, which lasted for Maria from September to

December. During the third period after winter break, Maria regresses through January when she

does not want to speak or participate in music class. HoweveingtarFebruary, Maria

157 Brittany A. McCormacket al ., fAThe Potential for Music to Dev
English as an Additional Language or Dialedtf4# D )Australian Journal of Music Educatid®, no. 1 (2018):
43i 50, https://doi.ord/0.3316/informit.253842672267045
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participated using short phrases and then a period of productive language use from March
through May.

Miranda explains that even though research describes ELLs as going through linear
stages, this is not always the case, and oftedeats may regress before they move forward
again. Miranda gathers data through the study and suggests strategies that enhance the language
development of ELLs. These strategies include authentic songs, chants, abasgidy
experiences; however, the thetls do not stand alone; the classroom environment is critical for
all student s. AUl ti mately, good teaching is p
inclusive classroom community will often benefit all students, even if the strategies had one
paticular g¥oup in mind. o

Integrating music in early childhood classrooms encourages the literacy development of
ELLs. In their articleUsing Music to Support the Literacy Development of Young English
Language LearnerKelli Paquette and Sue Ripgovide practical classroom activities in
reading, writing, and singing songs for language skill development, reading fluency, and writing
development® Paquette and Rieg describe the benefits of integrating music experiences into
classroom instruction for ELLs and present ways music enhances the literacy development of
young children through opportunities for children to develop automaticity througrasdng
improving listening and oral language skiif Paquette and Rieg provide practical activities for
classroom implementation in reading, writing, and singing songs for language skill development,

reading fluency, and writing progress. They argue tinatsired and opeanded musical

159 Miranda,My Nameds Maria, 21.
180 paquette and Rietysing Music to Support Literacy Developmet7i 32.

6l paquette and Rietysing Music to Support Literacy Developmez28.
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activities create an atmosphere of mutual trust and regpetgharing the joy of creativity is the
basis for the development of ELL%.

Activities that support music and-bdsedt er acy
literature that teaches language skills and intrednew songs to develop reading fluency
through fdpaired or partner readi Hidvpreoeec, ho r ead
instructional strategies such as writing new words to a fansitiag, making literature
connections using trade books, and responding in personal journals improve writin§*skills.

Creating musical instruments and exposing children to multiple genres encourages students to
practice oral communication skills. There atanerous benefits to incorporating musical
experiences into the daily instruction of ELL
rain, popular childrends songs, or make their
reading, writing, listeimg, and speaking, are developed. A musically, literady environment

in an early childhood classroom will generate interest, encourage creativity, and set the stage for

a positive |l ed®ning environment. 0

Researchers Vadivel, Khalil, Roy, and Mathugdirgxplore practical ideas and
approaches to implementing music to teach langulgr article, Using Music for Developing
Language Skills in the English Language Classroom, athaésnusical hearing is essential for
acquiring processing, and produg language, thereby playimgorominent role in language

acquisition'® The authors parallel language and music as mirrors of culture and society,

182 paquette and Rietlsing Music to Support Literacy Developmez28.
183 paquette and Rietlsing Music to Support Literacy Developmez29.
184 paquette and Rietlsing Music to Support Literacy Developmezi0.
165 paquette and Rietysing Music to Support Literacy Developmezil.

166 vadivel, et al.Using Music for Developing Language $kib01i 7.
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evolving and capturing diverse aspects of culture and civilizaliogy explain practical ideas
and approdues for using music to develop language skills in instructing grammar, vocabulary,
creative writing, songwriting, interviews, translating, and illustratidrey argue thai u s i n g
music can be particularly significant in an ESLEmglish as a Foreign Langge EFL)
classroom. It helps identify/notice language items in context and improves their ability to retain
information. Most importantly, the ability of music to bring together cultures and languages,
irrespective of t he Igreundsmakesitéan immeecable eacingc ul t ur
t od% . o

There is significant interdependence bet we
pedagogical tool that promotes intergenerational interactions, builds social relationships, and
facilitatesthedailyws of | anguage i n a'fdesseVallgoicoanductedrae c | a ¢
ethnographic case study on how language regenerated throughthmusghculturally
grounded pedagogf®Val | ej o6s et hnographic case study in
i mmer sion programs that HAexplore[ed] how cul't
hi erarchal relationship with a focus?™n the i
Vallejo canducted the ethnographic case study with four Indigenous language immersion
teachers as subjects and surmised several guidelines for providing-bakeeeducation,
including supporting:

Policies and agreements that lead to Indigenous sovereigntycgdaiitonomy, and the protection of
human, environmental, and cultural rights, promoting the normalization, modernization, and

7vadivel, et al.Using Music for Developing Language Skib®3.

¥Jjessie M. Vallejo, fARevitalising Language through
Grounded Pedagogy in Two Kani endke: haEthHomosktadogykEprumi anguag
28, no. 1 (January 2, 2019):.89

189 vallejo, Revitalising Language through Mus&9-117.

"0vallejo, Revitalising Language through Musi9.
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multifunctional application of Indigenous languages in daily life, promoting intercultural, plurinational, and
multilingual setings in both within and outside Indigenous communities, and restructuring educational
environments through embracing innovative and effective teaching methods that incorporate Indigenous
values, norms, principals, beliefs, and worldviés.

Vallejoconcuded t hat @Ateachi ng mu-Bdigenousschdolot h | nd
settings should not only be taught for musicé
achievement, reinforce literacy skills, fulfill a diversity component, or enhancelypitgnusic
should be taught across the& curriculum for al

In the articleStrategies for Teaching English Language Learners in the Music Room
Deanne Webb explored strategies for music teachers to implement wittt BMisbb suggests
being welcoming, respectful, patient, and keeping high expectations. Further, she recommends
instructional tools for ELLs, including visual cues, cooperative learning, repetition, movement,
skill transfer, and culturally responsive teaching in the musisdeas.i Musi cal acti vit
reinforce many aspects of language development [such as] teaching language, building reading
and oral fluency, building confidence, and increasilags participation’®We bb 6s suggest i
for supporting ELLs in the musicadsroom provide tools for research in aligning curriculum
through integrating music and ElPstandards and developing instructional scaffolds.

The Orff process teaches suprasegmental pronunciatioch is essential to learning
English. Ran Whitley pres¢s ways language and music are similar and how the Orff process
can assist ELLs in pronunciation of English in the artithee Orff Process in the ESL

Classroom: Teaching Suprasegmental Pronunciatiévh i t | ey 6s i deas focus

"l vallejo, Revitalising Language through Musia2-93.
172 vallejo, RevitalisingLanguage through Musid 10.
173Webb,Strategies for Teaching English Language Learners in the Music Raib&0.

174 Webb,Strategies for Teaching English Language Learners in the Music Rgom
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beginning and intermediate stages of second language learmgjageral education or music
classroomsBoth music and language process in tismployrhythm,apply meter with
characteristics of stressed and unstigésseindsimplementexpressive devices like tempo,
dynamicsandintonation, andnvolve a formal structure or syntax® Whitley suggests teachers
benefit from studying ESL pedagogy, and ESL teachers benefit from learning the Orff process to
teach suprasegental pronunciation in English.

Suprasegmental pronunciation refersh® pronunciation ofroups of words or phrases
It is common for ESL teachers to neglect this tenet of pronunciation, focusing on segmental
elements, one syllable at a tinhdowever, the Orff approach allows ELL students to practice the
irhyt hmo of En gl ¥ whitleywprovides ewamples ofgpyllasleng s .
pronunciation versus stremed pronunciation and visuals (melodic contour pictures) and
Kodaly syllables (&and titi), emphasizing suprasegmental rhythm and melodic inflection.
Whitley discusses applying the Orff process in the ESL classroom and how interest in learning a
language increases through music.

MacMillan/McGrawH i | Spdilight on Musi¢’® Savvadnteractive Musidy Alfred
and Silver Burdett/° andQuaver Musi¢?° curriculum publications feature ELL handbooks with

multilevel strategies for ELLs. The ELL sections within these music curricula use the ELL

Ran Whitley, AThe Or ff Prhocnegs sS uipnr atsheeg nEeSihead| aPsrsornouc
Orff Echo45, no. 3 (2013): 2&28.

178 | bid.
177 | bid.

18 Gilberto D. Soto and Marilyn C. DavidsoBpotlight on Music: Multilevel Strategies for English
Language Learner@acmillan McGrawHill, 2005).

179 Silver Burdett and Alfredinteractive MusiqSavvas, 2016).

®WQuaver Ed, AQuaver Music, 0 QuaverEd (QuaverEd, Inc.,
https://www.quavered.com/music/
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recommendations of best practices publisheMAJME on May 30, 20128 NAfME featured
recommendations from Shelly Cooper and Samantha GAmaderson in a summary of their-co
authored articleStructured English Immersion (SEI) in the Music Classroom: Music Instruction
for Crossing Borders$®? The ELL sections within these music curricula provide philosophical
foundations for ELL differentiation, ELL strategies for accessing music content, and stages of
language acquisition with corresponding student behaviors. Additionally, these resources include
teader behavior and approaches for each stage of language acquisition, general teaching tips,
ELL adaptations, ELL interventions, alternative assessments, and explanations of how the ELL
information fits into the music curriculum.
Music and ESL Curriculum Dessign, Standards, and Alignment

The CCSDelementary music curriculum is the foundation of pedagogy and philosophy in
this research® CCSD structures music literacy experiences based on the principlesanf Zolt
Kodaly, creative movement and musical expression based on the ideas of Emile Jaques
Dal croze, and pedagogi cal a p p'#*®oha phtosophy bfas ed on
C C S ®dlementary music curriculum is that music learning begins with the ear and continues

with motor and eye learning. Music skills are expressed first through the body andiitbice

BllLinda C. Brown, AEnglish {NaAfgMiEaog e( NAefaMEn,e rMa yi n3 OMu S2i
https://nafme.org/englislanguagdearnersin-musicclass/

sh | mme]

182 Shelly Cooper and SamanthaGrimbm d er son, A Structured Engl i
rders, o

Classroom: Music | nst rGeeetaiMusic Todago, ndC 2 (Gasiusry 2097): B4,
https://doi.orgl0.1177/10483713070200020105

18 Clark County School Birict, Elementary Music Orff Curriculur(l995; repr., Las Vegas, Nevada:
Clark County School District, 2019).

184 Clark County School DistricElementary Music Orff Curriculum
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instruments as an extensi@ymbolsgain meaninghrough hearing, namingnd producing
musical sounds before symbolization.

The CCSDelementary music curriculumcludesessential experiences devoted to five
conceptual areas based on the musical elements of rhythm, melody, harmony, form, and
expressive qualities. The sequentéearning modes includes moving, speaking, singing,
listening, playing, reading, notating, creating, and improvising. Each lessadaesmultiple
essential experiences and learning modes with activities adapted for individual differences that
character ze CCSD6s music program. Additionally,
collaborate with classroom teachers to integrate appropriate content and reinforce continuity in
learning.

The CCSSELP Standards were commissioned by@eincil of Chief Stat&chool
Officers (CCSSOand funded by the U.S. Department of Education. The CCSSO published
English Language Proficiency Standards with Correspondencesl@®English Language Arts,
Mathematics, and Science Practices] KELA Standards, and® Literag/ StandardsThere
are ten ELP standards within the ELP standards, each aligned with the standards and
corresponding t&LA, mathematics, science, and literacy. Additionally, feature matrices connect
language functions and forms to other subject standards.

TheNCAS providesa process to guide educators in offering a unified quality arts
education for students in P.K. through high school. The subjects in the arts are dance, media,
music, theatre, and visual arts. The standencladecreating, performing/@senting/producing,
responding, and connecting. The standards document published by State Education Agency
Directors of Arts Education (SEADAE) on behalf of NCCAS outlines these processes for music,

including the corresponding anchor standards, enduridgratandings, essential questions,

mt
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model cornerstone assessments, and student examples. The standards relevant to the research of
this study are anchor standards seven, eight, and nine within the responding artistic process.
These standardge:i R e s pUnderdtand and evaluate how the arts convey meaning. Anchor
Standard #7Perceive and analyze artistic work. Anchor Standardrt8rpret intent and
meaning in artistic creation. Anchor Standard A& pl y criteria t & evaluat
The CollegeBoard Office of Academic Initiatives developed and published a comparison
of the NCAS and the CCSS in English Language Arts and Mathematics eftiteedsts and
the Common Core: A Comparison of the National Core Arts Standards and the Common Core
StateStandards®®in July 2014. The NCASs are not a component of the CCSS; however, the
goals and objectives of the NCAS and the CCSS practices connect and relate across content
areas. The guiding documeiifje Arts and the Common Core: A Review of Connedbetvgeen
the Common Core State Standards and the National Core Arts Standards Conceptual
Framework'®’ featured an alignment study highlighting the overlap of habits and thinking skills
between NCAS and CCSS, informing the former research. The alignmenramemhiyighlevel
and secondarievel practices between the Elt@ading, writing, speaking, listening, and
language standardsd the eight CCSS for mathematical practice.
The findings indicate that the creating artistic process strongly aligns with the ELA
standards, with nineteen secondkayel alignments identified and seven primé&yel
alignments identified®® The third standard within the creating artistic process, refining and

completing artistic ideas and words, is positively aligned with eigtitarreading standards

185 National Coalition for Core Arts Standarddational Core Arts Standargdg-8.
18 The College Boardlhe Arts and the Common Cofie47.
187 The College BoardThe Arts and the Common Core

188 The College BoardThe Arts and the Common Cofieé-13.
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relating to analyzing and interpreting texts. The performing artistic process included nine
primary-level and seven seconddgyel alignments to CCSS anchor stands in writing. The
responding artistic process showed a natural fit va#ding alignments, with 97 percent of the
responding standards aligning with reading. The connecting artistic process positively aligned
with the reading and writing anchor standards in the ELA CCSS.

The most significant correlations are within skills of analysis, assessment, evaluation of a
text, and relationships with societal, cultural, and historical contexts. Eleven anchor standards in
writing resulted in positive alignments to the connectingtictprocess. Contextual knowledge
aligns with twethirds of the anchor standards for speaking and listening and just under half of
the anchor standards in language. The document discusses positive alignments between NCAS,
new media, technology, and mathegioal practice.

Amy Willersonexamines how the NCAS bridge the gap between the arts and
assessmeriiased learning through her review and thematic analysis of the NCAS. Willerson
notes that the policy of using assessnimsed learning acts as a foundatior the arts
recognized as academically rigorous and able to exist and thrive in assessergat
contextst® Her article Bridging The Gap: How The National Core Arts Standards Forge the
Divide Between the Arts and AssessriBaged Learningis divided into several sections with
bridgebuilding analogies. First, she establishes the need for the bridge due to historical
achievement gaps. Second, she explains the bridge's construction through the creation of the
NCCAS and the NCAS. Third, she describies blueprints for building a bridge, including the

researcherds rol e, review met hods, and anal ys

BWaAmyWi | | erson, #ABridging the Gap: How the National
the Arts and AssessmeBta s e d L éAdsrEduicatian Palicy Revie®20, no. 4 (March 29, 2018): 2247,
https://doi.orgl0.1080/10632913.2018.1443861
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through reflection, transparency, word choice, and design. Finally, she discusses the view from
the bridge with onclusions and implications.

TheWisconsin Center for Education Research developed the WIDA, which includes an
ELD standards framework. Currently, forbpe member states, territories, and federal agencies
are members of the WIDA Consortium. The WIDAEEDr andar ds fApromote equ
multilingual | earners [ and}*°Thea\dDAELD Standgrdsa ge an
Framework includes four layers: standards statements, key language uses, language expectations,

and proficiency level descriptors. Thatside layer is the WIDA ELD Standards Statements:

English Language Development Standard 1: English language learners communicate for Social and
Instruction purposewithin the school setting=nglish Language Development Standard 2: English
language learners communicate information, ideas, and conceptsagy for academic success in the
content area of Language Artsnglish Language Development Standard 3: English language learners
communicate information, ideas, and concepts necessary for academic success in the content area of
MathematicsEnglish Language Development Standard 2: English language learners communicate
information, ideas, and concepts necessary for academic success in the content area pESglesfice
Language Development Standard 2: English language learners communicate infolides&rgnd
concepts necessary for academic success in the content area of Sociat%tudies.

The key language uses within the standards statements include narrate, argue, inform, and
explain. The key language uses overlap, inform one another, and amet pra®ss all grade
levels and discipline¥? The next layer within the WIDA framework is language expectations.
These expectations include reference codes, communication models, and language functions and
features. Modes of communication are either pritive such as listening, reading, and viewing,
or expressive such as writing, speaking, and representing. The innermost layer is proficiency

level descriptors defining language use dimensions. The three dimensions of language with a

190Wisconsin Center for Education ReseaMHDA English language Development Standards
Framework

191 |bid.

192 |bid.



59

sociocultural contexare discourse, sentence, word/phrase featuring everyday language, cross
disciplinary language, and technical language.

The big ideasvithin the WIDA ELD Standards Framewor&volvearoundequity of
access and opportunity, integration of language anteng collaboration among stakeholders,
and functional approaches to language develophi&int.addition to the five WIDA ELD
standards statements, the document features key language uses, language expectations, and
proficiency level descriptors. The WIDBLD standards group into gratievel clusters with
annotated language samples. The WIDA includes ten guiding principles related to the philosophy
and big ideas in the WIDA ELD Standards Framework.

Methods, Materials, Instruction, and Assessment ifeSL

An essentiapractice in teachingLLs is implementing sheltered instruction of content.
Echevarria, Vogt, and Shagtovide indepth discussion, teaching scenarios, teaching ideas, and
guestions featuring the sheltered instruction practice called the SIOP (Sheltered Instruction
Observation Protocol) Model. The SIOP Model is a resebasied instructional method of
targeted academic instruction for ELL students. The SIOP Model includes eight components and
thirty features to be used by ELL teachers to ensure that ELL studenthbatleirlanguage
and content needshe&ir book Making Content Comprehensible for Engllskarners: The SIOP
Model highlights content and language objectives, lesson preparation, building background,
providing comprehensible inpuiracticalstrategiesinteraction, practiceand application, lesson
delivery, review and assessment, issuagsaaling, RTI (Response to intervention), and special
education for ELL students, effective use of the SIOP protocol, lesson plan templates, and

frequently asked questions.

193 wisconsin Center for Education ReseaMHDA English Language Development Standards
Framework
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Echevarr2za, Vogt stoiaforrd theStdéaching pdasticeBESOLpre-a i m
service and irservice teachers-H2 in all content areabindergraduatand graduate ESOL
content instruction and assessment coursagmonly use this textbookhe SIOP Model is an
invaluable resource for teachers of Elrkegardless othe content are@roviding specific
information and strategies for sheltered instruction with content outside of English language arts
inmnd.iFor students acquiring a Itweavetheanguage, it
opportunities to apply the new information beausd i scussi ng and 6doi ngo
concepts more concrete. We must remember that we learn best by involving oursilges in
relevant, meaningful application of what we are leard@fitjThis book is written for all pre
service, inservice teachemnd teacher leaderslgarnhow best to serve ELL students in
accessing academic contémtough language scaffolds using tleatires and components of
sheltered instruction.
MustaphaBoughoulidis an ESL teacher and researcher in Morocco's Linguisiits a
English Language teaching theory. Boughoulid conducted a-gupsrimental case study in
which he divided nintfgrade beginning ELLs in a Moroccan urban middle school into a control
or mainstream class and a treatment or SIOP Model®Eshe st udy measured EL
to understand and answer eight AWhO questions
English class. These questions included who, what, how, where, when, why, whom, and which.
The results indicated that implementing theGP Mo d e | hel ped AELLs achi

while devel opi ng t ¥@hecont®liragdlitreasment graugsimadei ency . 0

194 Echevarria, Vogt, and ShoMaking Content Comprehensible for English Learn&gy.
195 Boughouid, The SIOP Modelli 15.

1% Boughoulid,The SIOP Model7.
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significant progress in English proficiency; however, the SIOP treatment group achieved faster
rates and the highest scores.
Shannon Daniel of Vanderbilt University, lecturer of language, literacy, and culture, and
Luke Conlin of Stanford University, researcher of infusing science curricula for ELLs, expand
on the use of the SIOP Model with emphasis on shifting attention batkdents introducing
additional features, supplementary reflective prompts, and principles from successful
professional development prografiéThey argue that twentfjve of the thirty SIOP Model
focuse on teacher actions, with only three on student@astiTeachers implementing the SIOP
Mo d el imay unwi t-dentemed practicesmdheit insttuetianavhea they engage
iNSIORdr i ven pr of es si®adheadthors providelexampies of how preservice
teachers used SIOP and their sugigas for improving the process. Specifically, the preservice
teachers noted that shifting emphasis from th
while affirming and leveraging their backgrounds would enhance the SIOP Model.
Daniel and Conlindfer addi ti ons and shifts that addr
anticipating studentsd contributions and sol
appropriate response time. Additionally, they
compehensible input and interactions with one another to promote engagement. A significant
SIOP model componerd teacher reflection, and the authors suggest shifting the reflection
toward the students rather than the teacher. For example, reflecting olnenstwdents showed

that the teacher used the various SIOP Model feattitesy evidence of student thinking and

¥"Shannon M. Daniel and Luke Conlin, #fAShifting Atter
I nstructi on Ob JESOWQuarierbdd, nd t (Bebroacydl T, 2045): L6y,
https://da.org/10.1002/tesq.213

198 Daniel and ConlinShifting Attention back to Studen1s3.
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actions as reflective focus. Making this shitf

teachers in reasoning over complex problemtbeir disciplines, [implements] collaborative

video analysis to support teachers in focus o

their epistemol ogi c ®IFinallyi Bame andGonlih grapose that whénc u | u m

implementingth&& 1l OP Model , the support fAshould come f

emphasize [how] teachers can attend and respond to students and reflect on multiple perspectives

i n f ut ur?®The auihdrs connliwde iy commending the authors of the Bid@#R| and

encouraging teachers and administrators to use SIOP to draw attention back toward the students.
The TESOL guidelines for developing professional teaching standards, preparing

teachers for linguistically diverse classrooms, and suppdeiihgidentity, diversity, and

languagdocus on moving from principle to practice. The NBPTS requires teachers to be

Acommi tted to students and their | earning, [Kk

to teach those subjects to students, and respomsibiganaging and monitoring student

| e ar fliAs apntedit experts, teachers must be equal to the task of language knowledge in

linguistics, phonetics, grammar, and language acquisition, teaching knowledge of methodology,

pedagogy, and assessment, amgioknowledge, including literature, psychology, and cuftfre.

Language teachers must have knowledge and training in understanding how language works,

metalanguage, explaining how language works, identifying the language within a lesson, topic,

or unit, and successfully scaffolding learning and assessment based on the languad@ level.

199 Daniel and ConlinShifting Attention back to Studen1s83.
200 Daniel and ConlinShifting Attention back to Studenis4.
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Marilyn Jager Adams is a cognitive and developmental psychologist waotkored a
phonemic awareness curriculum for ELLs and other differently abled young learners. She wrote
the curriculum based on her cognition and education research and the comisibiiti
developmental psychology, reading, linguistics, and education, and learning disability experts
Barbara Foorman, Ingvar Lundberg, and Terri Beeler. These authors provide a wealth of
phonemic activities that have proven effective for ELLs. Thouglethesvities are geared more
toward primary learners in pt@ndergarten through grade two, teachers can adapt the ideas and
activities to older students.

Some of their suggestions include listening games that develop memory and attentional
abilities forthinking about sequences of sounds, the language for discussing those sounds, and
the childrends ability to address differences
syllables, the authors suggest clapping names to introduce the natutaldésydy leading
students to clap and count them in their names. For initial and final sounds, students can find the
initial and final phonemes by answering questions comparing, contrasting, and identifying the
initial and final sounds. Pairing words atading a sound away, then analyzing or adding a
sound and synthesizing also help in practicing initial and final sounds. Introducing the challenges
of studying words into phonemes and synthesizing words from phonemes is accomplished
through twesound androll talk games.

Linguistic integration to bridge studentsé
developing English language and academic skdi®ss disciplinesn her article Building
Linguistically Integrated Classroom Communities: The Role atfier PracticesAmanda

Kibler analyzes the literature to determine the complex relationship between classroom

203 Crisfield, Every Teacher Is (Not) a Language Teacher
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characteristics, linguistic integration, and teacher pract®d@he results of the study indicate
that classrooms are@ogical spaces which teachersr el at e t o both student
individual belonging anthe communig students develop among peers indlassroom [and]
has potential to create supportive rather than discriminatory developmental contexts for
minoritized youth as well a® providesettings in which teachers and p@&%fosterlanguage
development

Newcomer, et al. conducted a qualitative case study of ELL teachers and explained their
findings in the article Whoaé Wel come to America! 6é: Support
Stuck n t s &Endtmeal VeeHBeing, English Language Development, and Content Area
Learning?° The study comprised interviews, observations, and artifacts as data. The researchers
discovered themes through the data analysis revealing similarities andndiéfere how ELL
teachers supported their students. #AOur findi
responsive, humanizing pedagogy and extend our understandings by applying these ideas to the
lessstudied area of how teachers enact these pedagogdiesefugee background students and
their families. Our study also provides important insights about the professional supports that
t eacher s ma y? Teacbets oftEbLs pravidesspacedfor students to share personal

experiences, partner with fana$, and scaffold instruction through modeling, schema building,

204Amanda K. Kibleret al ., fABuilding Linguistically Integrate
Teacher PRmesoart Bducatisgnal Research Jourdél no. 3 (October 13, 2018): 67AL5.

205Kibler, et al,Building Linguisticallyintegrated Classroom Communitjé)7-8.

2sarah N. Newcomer, et al., A6Whoaé Welcome to Amer
St ud e n t-EmbtiorloNMeliBeing, English anguage Devel opment, adonrdalo€Eontent A
Research in Childhood Educati@3, no. 3 (March 31, 2020): 4137,
https://doi.orgl0.1080/02568543.2020.1734697
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contextualizing, building background knowledge, and differentiating based on levels of English
language proficiency.

Suzanne Peregoy and Owen Boyle deliver a resource book for teaching Ehéis in
book,Reading, Writing, and Learning in ESL: A Resource Book for TeachitigyEnglish
Learners®®® This researckbased bookncludes numerous ideas for teaching oral language,
reading, and writing within other content areas in English to ELLSs. ffhetsre of this book
mirrorsMaking Content Comprehensible for English Learners: The SIOP kf8dad acts as
an accompanying resource. The authors are reading, language arts, bilingual, ESL, literacy,
literature, and linguistics Professors of Emeritukadfication at San Francisco State University
and San Jose State University, respectively.

The text begins with introductions to ELLs in*2dentury classrooms, language and
language acquisition, classroom practices for effective ELL instruction, anéwhkteracies of
ELLs in technology. The text further disaggregates English oral development in acquiring a
second language, the first steps to literacy in teaching beginning ELLs to write and read,
devel oping ELLs® vocabul aheprocéshaof teachkgng wrilmtod s an d
ELLs, reading and litery instruction for ELLs, and content reading and writing throughout.
Peregoy and Boyle provide graphic overviews, learning outcomes, classroom examples and
vignettes, videos, summaries of teachstrigtegies, multipkehoice quizzes and feedback, handy
references and resources, and an extensive subject index and glossary.

Leveraging ELL s O6byéaceessmgaadgdénguage pnedel hedps infam

teacher sd pedagogsroom.lPablp Ranaez and keydia Ross, irt theie articlé, a s

208 Suzanne F Peregoy and Owen BofReading, Writing, and Learning in ESL: A Resource Book for
Teaching K12 English Learnersrth ed. (Boston: Pearson, 2017).

209 Echevarria, Vogt, and Shohlaking Content Comprehensible for English Learners.



66

Secondary DualLanguage Learners and Emerging Pedagogies: The Intersectionality of
Language, Culture, and Communityt i | i ze fAet hnographic research
pitfalls of duatlanguagec | a s s PloOMusitdeaahers are rarely bilingual or multilingual;
howevertheycan apply the ideas from the dd@ahguage model in their music programs.
Literacy practiceare essentialim al i dating studentsd culture in
Pr o v i imhguistig spdicés for students to share ideas, questions, and understanding about a
topic or subject matter taught in the classro8iris imperative for ELLS in accessing content.
Threesignificantcharacteristicef duatlanguage classroontisatfinformt e a c pedagogiéal
practices in the classrogjimclude] bilingual development via sustained writing and -oral
language practices, biculturalism and sustainability, and community engaté& Music
teachers can implement these practices, especially bicultural sustainability and community
engagement, to promote a culturally inclusive classroom.

The textbookMusic in Childhood: From Preschool through the Elementary Gsége
Patricia Skehan Campbell and Carol Scéthassner includes methods of teaching masid
cultural diversity, instructing exceptional children, and teaching ELLs in the music clas3foom.
Shehan Campbell and Scétassner explain the various models of teaching chiltirespeak
English in the school system. These models include English Immerg)oEQE, Transitional
Bilingual Education (TBE), and Dudlanguage Education (DLEEI immerses ELLs in English

without support. ESL immerses ELLs in English with languageaig, interventions, and

20paploRamie z and Lydi a Ro-$aguagd [Sarces andl EmeygindRedagogies: The
Intersectional ity of L amearpigiePractiCas) nb. 2 (April 3, 20000 176€ o mmuni t y ,

211 Ramirezand RossDual-Language Learners and Emerging Pedagsgl 78.
212 Ramirezand RossDual-Language Learners and Emerging Pedagogi&s.

213 patricia Shehan Campbell and Carol S¢@ssnerMusic in Childhood: From Preschool through the
Elementary Grade@oston, Ma: Cengage, 2019).
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scaffolds. TBE instrustELLSs in their native language, with English gradually introduced. DLE

is a program for all studentsith English taught for half of the day and another language taught
for the other half. Irrespective tife school's program for ELLs, ELLs are usually mainstreamed
and taught in English during music classes. The sections about ELLs in this textbook mirror the
suggestions of other experts and researchers in teaching ELLs.

Diane Staehr Fenner authored seMeretbooks and articles on advocating for EES,
deconstructing and explaining ELP stand&f@strategies for making content accessible, and
unlocking E¥Ssaepot @€ennalrdos ideas build on a
focused on the asts ELLs bring to the classroom. Major themes in her writings include ELP/D
standards and their evolution, policy questions and needed areas of research, scaffolding
instruction, fostering oral language development, teaching academic language, facilitating
vocabulary instruction, teaching background knowledge, and developing formative assessments
for ELLs. Additionally, Staehr Fenner writes for Colorin Colordt@ bilingual site for
educators and families of ELLs.

The TESOL International Association pighled a handbook by Guadalupe Valdés,

Amanda Kibler, and Aida Walqui entitl€hanges in the Expertise of ESL Professionals:

Knowledge and Action in an Era of New Stand&f83 his handbook provides a synopsis of the

24 staehr Fenner and Segotalvocating for English Learners.

2’Di ane Staehr Fenner and John Segota, fAStandards Tl
Colorado, March 9, 201 2ttps://www.colorincolorado.org/article/standatidgpactenglisklanquage
learners#:~:text=English%20language%20proficiency%20stand ks

216 Staehr Fennerand Snydern | ocking English Learnerso6 Potential.

27Col or2n Col or ado, AfCol or2n Colorado, o Color2n Col c
https://www.cdorincolorado.org/

2®Guadal upe Val d®s, Amanda Kibler, and A2da Wal qui,
Knowl edge and Action i n atps/Ewatesa.bro/dNes/nefaBituaaipdeeamds , 6 2014
briefs/professionapaper26-march2014
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current shifting landscape of contenddanguage standards and the impact this shift is having
on ESL professionals. The authors provide an overview of the CCSS, Next Generation Science
Standards, and ELP Standards and address two key challenges ESL professionals face. The
challenges addres$énclude language practices required by the new standards and the inclusion
of ELLs in new standardaligned instruction. This restructuring requires redefining,
reconceptualizing, and creative support within the daily practices of ESL teachers to include
Acoteaching, closer coll aboration between con
teachers to be both content and language teachers, designirig puzdtels in which ESL
teachers are in the classrooms with content teachers, and providiessfmoal development for
content tea®hers in ESOL. O

The authors discuss the importance of ESL teachers beingavs#id in Second
Language Acquisition (SLA) theories and the associated approaches, methods, and key
characteristics of those theories. The handbook provides an extensive appendix sectien with i
depth discussions of historical and current conceptualizations of language and SLA in language
teaching, theories of language influencing ESL teaching, cognitive theories of language in ESL
teaching, functional theories of language influencing ESL teg¢Bbciocultural theories of
language influencing ESL teaching, and alternative theories like bilingualism and SLA in ESL
teaching.

The U.S. Department of Education Office of English Language Acquisition published an
ELL Tool Kit for State and Local Education agencies intended for school administrators,
teacher s, and stakehol ders wor king witiohh ELLS.

provides national leadership to help ensure that ELLs and immigrant students attain English

21%valdés, Kibler, and Walquizhanges in the Expertise of ESL Professiqniss
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language proficiency and achieve rigorous academic standards, identify key issues affecting the
education of ELLs, and support state and local systemiamedfiorts to improve ELL
ac hi e v2mhsnobl kitdncludes legal obligations, seffonitoring checklists, compliance
sample tools, and other helpful resources to
Standards, developed for K, 13245, 6-:8, and 912 grades, highlight and amplify the critical
language, knowledge about language, and skills using language that are inantlegecer
ready standards and that are neX@mwwesagd f or EL
resources in teibook assist educational entities in identifying, staffing, supporting, serving,
monitoring, and evaluating ELL programs
Summary

The literature review sources and scope support the importance of the five major
categories representative of this reseandtich isfundamentato themusic educatioof ELLS.
The prominent t hemes WWivetsityjEquity dne Inclusion @Elpitheu r e i n
Musi ¢ Cl avuscrandéShConfmect i ons dMudicahdhBSKEWedagagyi on, 0
and Interventioa0 A Mu s i cCumiculdm Eahdards, Design, and Alignmgrand

fiMethods, Materials, Instruction, and Assessment in ESL."

20y, S. Department of Education: Office of English Lz
State and Local USdDepaamentoffEdusadidashingtos, DG: Office of English Language
Acquisition, October 201 7https://www?2.ed.gov/about/offices/list/oela/enghisiarnertoolkit/index.html

221.S. Department of Education: Office of English Language Acquisifoglish Learner Tool Kijt1.
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Chapter Three: Methodology
Introduction

ELLs comprise much of the increase within school populations across the United States
and come with a vast array of ELP levels requiring educators to be knowledgeable and equipped
to deliver ESL instructional strategies so that students achieve their academic and language
potential. Music teachers understaB®L strategiesvhen consideringnstructional practices that
support sequential language acquisitionBbts and all learner$?2 Consideringnstructional
practices that support sequential language acquisition fos &hd all learnerss accomplished
whenteachergxperiencexplicit training inthe practicabpplicationof language instruction.
Furthermore, facilitating music instruction with language scaffolds at all education levels is
advantageous because of similar cognitive patterns in language and music. This process is
supported by developing and instructing with an aligned and integrated ELP/D and music
curriculum?23

ResearchDesign

This experimental convergent mixetethods study aiedto create and teach with an
aligned ELPD and music curriculum to improve tivgeractiveskills (listening, reading,
speaking, and writingacquisition through the responding artistic proadsgrade five ELILs.
The design of this study is experimental convergent mixed methods because it comprises two

distinct partsincluding qualitatve and quantitative researclohn Creswell defines a mixed

method study as containing at least one qualitative and one quantitativépiece

222 Miranda,My Name Is Marial7 22.
223BokievandIsmailMal aysi an ESL Te aciteg1487d52Bel i ef s and Pract

224 John W Creswell and J. David Cresw&Esearch Design: Qualitative, Quantitative, and Mixed
Methods Approachesth ed. (Thousand Oaks, California: SAGE Publications, 2018)2263
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experimental convergent mixedethods design i@vhere quantitative and qualitative data are
collected and agzed, then compared the analysis of quantitative and qualitative data to see if
the data confirm or disconfirm each otla&r® This experimental convergent mixetethods

study features qualitative data collection methods involdegeloping and deliveringn aligned
ELP/D and musidRespond Standards matrix and correspondurgcular unit b improve the
interactive (listeningreading, speaking, and writingtquisition skillswithin the responding

artistic processf grade five ELIs. The study included@nstructive alignment framework to
align and integrate the EP and music standards into an EDRcurricular instructioal unit,
focusing on the responding artistic process and listening skills.

The qualitativeresearch comprised curriculum alignment for developing the aligned
curricular unit via a constructive alignment approach designed by John B. Biggs. The qualitative
resarch includedextensive document analysis examining the WIDAERtandards
Framework, CCSS ELBtandards documernthe NCASmusic standards documents, ESL
contentarea instruction and assessment, ESL methods, materials, issues, linguistics and language
acquisition, and the U.S. Department of Education English Learner ToBikigjs connected the
constructivistheory of learning developed by Lev Vygotsky withaigned design for
outcomesbased teaching educatié®® Additionally, the qualitative research this case study
included a student primary languagigvey(SPLS¥?’in determining ELL statuand research

observationaind reflectiong2® One of three tiers identified the ELL status of students. Tier 1

225 Creswell and CreswelResearch Design: Qualitatly Quantitative, and Mixed Methods Approaches
238.
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students were ELLs, Tier 2 students were Dual atiM.anguage Learners (D/MLL), meaning
they learned English simultaneously with another or other languages, and Tier 3 students were
Englishonly learners (EOL).

Thequantitative research involved a cavsainparative format. The data collection
instrumant was theResponding Mdel Cornerstone Assessment (MCA)initially developed by
NAFfME and piloted by twenteight grade five music educatarationwide?*° The control and
treatment groups of grade five studemkLs (T1), D/MLLs (T2), and EOLs (T3)ook the
RespondindICA before and after the interventidnstruction of the control group of grade five
students included a traditional music curricular &fitn contrast, instruction of the treatment
group of grade five students applied the alignedaular uni£®?with interventions developed in
the qualitative portion of the researdAData analysis compared the assessment results of the
control and treatment groups, noting significant differences.

Research Question

This study aligned and integrated several CCSS ELP and WIAdEindards and
respondingNCAS in music to answer the foling questions:

Research Question One: What are the effects of a curriculum alignir® BbB music
standards omteractiveskills (listening, speaking, reading, and writiragquisitionthrough the
responding artistic processthe treatment group apposed to the control groapnong grade

five ELLs (T1) D/MLLs (T2), and EOLs (T3)

229 Appendix C
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Research Question Two: Is there a significant differempee-alignment and postlignment
interactiveskills (listening, speaking, reading, and writirpquisitionthrough the responding
artistic proces the treatment groupmonggrade fiveELLs (T1), D/MLLs (T2), and EOLs
(T3)?
Research Question Thrds:there a significant difference imteractiveskills (listening,
speaking, reading, and writingquisitionthrough the responding artistic processhe
treatment group as opposed to the control geoupnggrade five ELLs (T1), D/MLLs (T2), and
EOLHT3) when controlling for préest scores?
Hypotheses

Research Question One may be addressed by the followpoghesis:
Hypothesis One: Effects of a curriculum aligning ELP/D and music standards on interactive
skills (listening, speaking, reading, and writing) acquisition through the responding artistic
processn the treatment group, as opposed to the contmlmamong grade five ELLs (T1),

D/MLLs (T2), and EOLs (T3nclude:

1. Demonstrating and explaining, citing evidence, how selected music connects to and is influenced by
specific interests, experiences, purposes, or conteXderionstrahg and explaiing, citing evidence,

how responses to music are informed by the structure, the use of the elements of music, and context (such
as social, cultural, and historicaB.Demonstrahg and explaiing how expressive qualities (such as

dynamics, tempo, timbr@nd articulation) are used in performers and personal interpretations to reflect
expressive intend. Evaluating musical works and performances, applying established criteria, and
explairing appropriateness to the context, citing evidence from the eternémusic*

Research Question Two may be addressed by the following hypothesis:
Hypothesis Two: There will be a significant difference betweerappgament and post
alignment interactivekills (listening, speaking, reading, and writing) acquisitiomtgh the
responding artistic processthe treatment grougmong grade five ELLs (T1), D/MLLs (T2),

and EOLs (T3) in terms of:

234 National Coalition for Core Arts Standardiational Core Arts Standards
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1. Demonstrating and explaining, citing evidence, how selected music connects to and is influenced by
specific interests, expiences, purposes, or contextsD2monstrahg and explaiing, citing evidence,

how responses to music are informed by the structure, the use of the elements of music, and context (such
as social, cultural, and historicaB.Demonstrahg and explaimg how expressive qualities (such as

dynamics, tempo, timbre, and articulation) are used in performers and personal interpretations to reflect
expressive intent. Evaluating musical works and performances, applying established criteria, and
explairing apgopriateness to the context, citing evidence from the elements of #fiusic.

Research Question Three may be addressed by the following hypothesis:
Hypothesis ThreeThere will be a significant difference interactiveskills (listening, speaking,
reading,and writing)acquisitionthrough the responding artistic processhe treatment group as
opposed to the control groamongELLs (T1), D/MLLs (T2), ancEOLs (T3) when controlling

for pre-test scores in terms:of

1. Demonstrating and explaining, citingidence, how selected music connects to and is influenced by
specific interests, experiences, purposes, or conteXderdonstrahg and explaiing, citing evidence,

how responses to music are informed by the structure, the use of the elements ofnwusiniext (such

as social, cultural, and historicaB.Demonstrahg and explaiing how expressive qualities (such as
dynamics, tempo, timbre, and articulation) are used in performers and personal interpretations to reflect
expressive intentl. Evaluaing musical works and performances, applying established criteria, and
explairing appropriateness to the context, citing evidence from the elements offfiusic.

Participants and Setting

Fifty-eight fifth-grade students wenevolved in this study from four separate figinade
classrooms at Abston Elementary School in Las Vegas, Nevada. The study group included four
fifth-grade classrooms divided into control and treatment groupsthiity+eightstudents in the
control goup and twenty in the treatment group. There were three tiers or categories of students
in thestudy group. Tier 1 included English Language Learners (ELLS), Tier 2 included
Dual/Multi Language Learners (D/MLLSs), and Tier 3 included English Only LearB€JkY).
The setting of this experimental convergent mireethods study was in the music classes

conducted at Abston Elementary School within the Clark County School District (CCSD) in Las

235 National Coalition for Core Arts Standarddational Core Arts Standards
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Vegas, Nevada. Music classes meet every seventh school day forifities. The study
occurred over three months at Abston Elementary School;&a$tkool in Region 2 of CCSD.
Region 2 is in theouthwesof Las Vegas, Nevada, a large metropolitan city; CCSD is the fifth
largest district in the United States.

Abston Elenentary School is a Tier Il Title | school with 738 students, 76 percent
minority enrollment, and 100 percent free/discounted lunch recipients. The students represent
thirty languages spoken at Abston Elementary School; however, based on parent honge langua
surveys, only 10 percent of students are federally classified as Title 11l ELLs. Séventy
percent of the control group are minority students. In contrast, 70 percent of the treatment group
are minority students compared to the school populatios. thdy's classification of ELL
status did not include Title Il ELL status. The researcher determined ELL status through a
student primary language surv@&PLS)?*” In the control group, 18 percent (six students)
identified as ELLs (T1), @8percent (burteen students) identified as D/MLLs (T2), &1d3
percent ¢ighteerstudents) identified as EOLs (T3). In the experimental group, 10 percent (two
students) identified as ELLs (T1), 55 percent (eleven students) identified as D/MLLs (T2), and
35 percenf{seven students) identified as EOLs (T3).

The sampling procedure includéfly -eightfifth-grade students at Abston Elementary
School, representingd54 percent of grade five students and 8 percent of the total school
population. Abston Elementary Schows selected as the sample school because the researcher
is the music teacher at Abston Elementary Schlusit over half othe fifth-grade studentspted
to participate, creating a substanampling population for data collection, comparison, and

analsis. Additionally, the fifthgrade students are the oldest in the school, can provide informed
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consent, and have a basic understanding of the research process. Any school could recreate the
procedures and a similar settitmgrecreatehis study.

The paticipants examined in the literature were comparable to the population in this
experimental convergent mixedethods study. The populations in the literature reviewed
included ELLs at various levels of ELP/D, grade levels fromkimmdergarten to collegeged,
and population sizes as small as one student up te@idystudents. In Miranda's case study
from My Name Is Maria: Supporting English Language Learners in the Kindergarten General
Music Classroon?® she studied one studentdiepth over an entirgchool year. In Boughoulid's
case study implementing the SIOP Model, using "a mixed quantitative and qualitative
methodology composed of twenty nirghade students in an urban schdd? he divided his
ELL students into two groups of ten, where ten sttglegteived mainstream instruction, and ten
received treatment instruction for six weeks, as in this study.

In the GomezDominguez, Fonseelslora, and Machancoses case stuegst and
Foreign Language Early Reading Abilities: The Influence of Musical P&me?*°the
researchers applied an almost exact population size as this studyhmetgecongrade
students. The population size of this study is equal to or larger than the case studies in the
literature reviewed, which makes this study's samplorgparable and equally reliable.

Researcher Positionality
The motivation for conducting this study includes personal experiences in the positive

effectof employingESL strategies in the music room stadentsaccesso music content and

2% Miranda,My Name is Maria
239 Boughoulid, The SIOP Model7.

240 GomezDominguez, Fonseellora, and MachancoseBirst and Foreign Language Early Reading
Abilities, 217.
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achievement of music skills. Furthermattegre is a lack of curricular integration and alignment
between ELP/D standards and NCAS in music and the other arts. Consequently, developing
curricular alignments between the arts and ELfflELLSs is a significant motivation for this
research. As content area specialists in music, music teachers often lack training and tools in
ESL strategies and scaffolds. This research is motivated by the need$enpoe and in
service music educat®to haveaccesdo aligned curricula and ESL traininginally, motivation
for this research originates from passion, commitment, and dedication to all students, particularly
underserved students whose first language is not English, receiving equat@aticessts.

The interpretive framework related to this research topic and methodology is pragmatism.
This study employs an experimental convergent mixethods design because the researcher
made assumptions while collecting and analyzing quantitatidequalitative data through a
pragmatic lens. Furthermore, the interpretive framework of this research is pragmatic because the
researcher employed freedom of choice regarding methods, techniques, and procedures while
implementing a mixed approach for leating and analyzing dat4 The interpretive framework
of this research is pragmatic because it occurred in a social context with a theoretical lens
reflective of social justice ainfé? The study incorporated deductive and inductive evidence
rendering ita pragmatic framework:2 Pragmatism allows for multiple methods of inquiry,
varying worldviews, eclectic assumptions, and diverse data collection and analysis forms while

focusing on practicality and usefulness.

241 John W Creswell and Cheryl N PofQualitative Inquiry & Research Design: Choosing among Five
Approaches4th ed. (Los Angeles: SAGE Publications12)) 2627.

242 John W CreswellResearch Design: Qualitative, Quantitative, and Mixed Methods Approattiesd.
(Los Angeles, California: SAGE, 2014),-1Q.
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Researchers maintain philosophical assiimng that have practical implications within
their research. The philosophical assumptions are ontological, epistemological, axiological, and
methodological. Ontological issues relate to the nature of rédlifihe mixedmethods nature
of this researchlpces the researcher's ontological perspective in an intermediate position
because the researcher acknowledges objective and subjective views of reality as applicable
within the social science nature of the reseafeEpistemological matters relate to wiiefines
knowledge and how knowledge claims are justifé@ he epistemological assumptions of the
researcher are phenomenological or interpretive because the réseldbsa case study,
understood subjectively, and based on social actions witltnial setting?*’

Axi ol ogical topics relate to ¥HfAme role of v
researcherdéds values, personal experiences, po
all influence the axiological assumptions toward theaede The researcher values music
education and the positive effect music educa
researcher has personal experiences as a music educator in Title | schools with high populations
of ELLs and other underserved pogidas. The researcher maintains political and professional
beliefs favoring funding public education and that the public school system must address

educational issues, primarily issues of student success through access to the arts.

244 Creswell and PotQualitative Inquiry & Research DesigR0-21.

“Sanaullah Ansari, Abdul Hameed Panhwar, and Ghul ar
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Language and Literatur27 (2016): 134136, https://sujo.usindh.edu.pk/index.php/ARIEL/article/view/1134
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Student success issuesie public school system include academic achievement,
addressing the achievement gap for underserved populations, supporting access and equity to
high-quality, standardbased, differentiated curriculum and instruction, safety and engagement,
andparenand community involvement. Furthermore,
teacher and deliverer of the traditional and treatment instruction. The researcher is integrally
involved with the standards alignment, curriculum creation, lesson plannitrgction, data
collection, and analysis processes within this study. The researcherdegghrknowledge of
the subjectsd educational records, including
IEP, 504 information, Title 1l status, GATE/TA&atus, attendance, and report cards. The
researcher maintains a history with the subjects as their music teacher and enjoys relationships
and personal connections with the subjects.

Procedures

The following paragraphs provide explanations of requirethizsions from the study
site and research study permissiandprocedures, including recruitment, developing the unit of
instruction, and data collection and analysis. This study included five procedural steps which
could be replicated at any level amay population of students, integrating any music or other
NCASs with ELP/D standards. Furthermore, this study could be implemented through any arts
based unit of study, employing any Model Cornerstone Assessment (MCA) as the evaluation tool
and analyzindghe data utilizing @uantitative causatomparative format and an ANCOVA
model The first stepvas establishinthe study group, recruiting, and obtaining permission. The
second step included developing a unit of study within defined parameters amal. drite third

step involved applying the evaluation tools of the study group before and after instruction. The

t



80

fourth step required instruction delivery to the study group. The fifth step incorporated analyzing

assessment results from evaluation tools.

Permissions

The Clark County School District (CCSBpsessment, Accountability, Research, and
School ImprovementAARSI) Division requires a research review process for research
conducted with CCSD students, staff, or employees or at a CCSD site. Thd AeAB&ch
application process requires a letter of intent addressing whether the study explicitly addresses
one or more goals of CCSD6s Focus: 2024 strat
and the study supported by peeview research litature, the intrusiveness of the study
outweighed by the potential benefits to CCSD, and the compatibility of the research activities
within the publieschool setting. The required documents for this study included a permission
request lettef*® completed €T training 2>° parental conserit! child assent>? and
instrument$>32% The CCSD AARSI application was apprové@dAdditionally, Liberty
University IRB granted permissicf°For mor e i nfor mation, contact

Department.
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Recruitment

First, the study group was established and involved a mix of four classrooms of grade
five ELLs, D/MLLs, and EOLSs divided into control and experimental groups. The criteria for
participation in this study group was being a grade five student in the elementary school where
the researcher teaches music. The music teacher and researcher instructed all grade five students
at Abston Elementary School instructional unit developetdigstudy; however, the research
study required student assent and parent consent. The music teacher and researcher explained the
process to the students, and they could participate ayubpAll students received instruction;
however, the researcher [emited no data on those who opted out.

Data Collection Plan

The first qualitative data collection employed the student primary language survey
(SPLS)?®" Data from the SPLS categorized the subjects as(ElL), D/MLL (T2), or EOL(T3).
The control or expemental groups were classified based on which instruction they received.
The SPLS identified the studentés ELL (T1), D
di strict Student I nformation System (SIS) dat
standardized testing data, demographic information, IEP, 504 information, Title Il status,
GATE/TAG status, attendance, and report cards, were obtained through the CCSD SIS for
informational purposes. However, these data did not apply as componentsesktre study.
The second qualitative data collection included researcher observation notes by lesson and
classroont>® The quantitative data collection instrument-fgst and qualitative instructional

unit developed in this research occurred after tharadtration of the SPLS.
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The next step in the qualitative data collection process involved creating and developing
the unit of instructiod®Thi s studyo6s instruct i oSimple@Giitdy featu
Joseph Brackett anbpalachian Sprindgpy Aaron Copland, piloted by twensight music
educators across the United States; however, any instruction unit from any curriculum could
apply as the unit of instruction for this research study. The experimental group applied the CCSS
ELP, WIDA ELD, and NCAS standards matrg° employed an ELP/D lesson planning
format?®! and applied ESL interventions to this musfecific curricular unit®? Concurrently,
the control group applied the NCAS in music and employed a traditional lesson planning
format®3without ESL interventions to an identical musipecific curricular unit.

The next step in the data collection included quantitative data collection by administering
the grade five NCAS fogpart Responding Model Cornerstone Assessment (MCA) before
instruction?% Upon completing the instruction of the instructional unit, as outlined in the
gualitative data collection section above, the study group accessed the identical grade five NCAS
four-part Responding MCA again. The final step involved analyzing the datagngph
guantitative causatomparativedata analysis techniguapplying itests andin ANCOVA
model.

This study applied three types of triangulation, comprising data triangulation, theory

triangulation, and methodological triangulation. The triangulatfastata included comparing
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data from periods (before and after instruction), types of instruction (ESL angSion

interventions), and the human subjects (Ellls D/MLLs-T2, EOLsT3). The theory

triangulation included multiple theoretical schemes whiwdibéed various interpretations of
phenomena. The methodological triangulation applied several data collection methods, including
the SPLS, MCA, and SIGfdcused researcher observatidfrs.

The second data collection applied the fpart MCA to thesubjects before instruction
applying the Responding MCA rubff€ to determine scores. The third data collection included
researcher reflection notes after each instruction lesson, noting significant observations. The
fourth data collection applied the fepart MCA to the subjects upon completing instructions
applying the Responding MCA rubric to determine scores. The SPLS, MGAgbrection, and
MCA postinstruction employed a data analysis applyiruantitative causatomparative
technique. The SPLSadeled after the Home Language Suré&ithin the EL Toolkit®®
containing resources created by the U.S. Department of Education for state and local education
agencies' language assistance program resources.

The first data collection occurréde week oflanuary2-6, 2023, including the SPLS and
the Responding MCA before instruction. The first round of data collection occurred at Abston
Elementary School in the music classroom during grade five music class time with paper and
pencil. The first data colléion took approximately one &@inute class period. The observation
data collection occurred each day of instruction upon the conclusion of each class periogl for

weeks from January 2023 to March 2023. Qualitative observation data were collected
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electonically utilizing an observation templa®.The third data collection occurred Maréh
10, 2023, to include the Responding MCA upon the conclusion of instruction. The final round of
data collection occurred at Abston Elementary School in the musicadassiuring grade five
music class time with paper and pencil. The final data collection took approxirvabed (-
minute class peria The Statistical Software Suit&&PS$ served as the automated data
synthesis tool.
Instrumentation

The name of the quditative data collection tool is thdodel Cornerstone Assessment,
General Music, Grade Five, Respond{iMCA).?’° The purpose and intent of the Model
Cornerstone Assessments are fito be used by mu
measure stilent attainment of process components defined by performance standards in the
Nati onal Cor e ?kutsan of mSsic aduchtim rdssarchers led by Frederick
Burrack and Kelly A. Parkes designed the Model Cornerstone Assessments as commissioned by
the NAfME Society for Research in Music Education (SRME) Assessment Special Research
Interest Group (SRIG). The project team convened in response to the NCCAS implementation of
the revised arts standards focusing on Creating, Performing, Respondingrenedttihg artistic
practices’’?

The research team collaborated wittiK music teachers to develop, test, and revise the

MCASs . AThe Model Cor ner s t-embeddel msasuresdasgned or ar e
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music students to apply relevant knowledge skitlls while demonstrating learning in the
standards that define the artistic process.
curriculum and honor the i nt éhTwentyéightigtade Musi c
five music educators froitme United States piloted the Grade Five Responding MCA. Of the
twenty-eight piloting schools, twentgeven completed the MCA pilot across five semesters from
the fall of 2014 through the Fall of 20%6.The regions the schools represented included one
western school, four southwestern schools, five northwestern schools, skceaoithl schools,
seven eastern schools, and one other school. The types of school districts represented by the
twenty-eight schools included two urban inf@ty schools, ten metpolitanrsuburban schools,
five mid-size city schools, seven sm#wn schools, and four rural schools.

One music educator, Emily Hatch, one of the twesight teachers who piloted the
Grade Five Responding MCA, published an artidlesessing the Stdards: An Exploration of
the Respond Model Cornerstone Assessfafeimt which she explores the Respond MCA
process, discusses knowledge students need to be successful on the MCA, examines ways to
modify the MCA, and explains how to use data to refine instruction. The researcher utilized
Hat chds modi f i c atoscaffoldinsauctibn far the experdntentab gnoup in this
study.

There are four parts to the Grade Five Responding Model Cornerstone Assé$ément.

Each assessment addresses the common Respond Anchor Standards seven, eighénaind nine

23 National Association for Music Educatiofpplying Model Cornerstone Assessmehts,
274 bid.
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the correspondimnenduring understandings and essential questiéAssessment One focused
on standard MU: Re8.1.5a ADemonstrate and expl
dynamics, tempo, timbre, and articul andton) ar
refl ect ex p’fStudents interpreted intenhand nieaning in the artistic v&nkple
Gifts. The enduring understandings included how the elements and structures of music, creators,
and performers provided clues to their expressive tintdre essential question was how the
audience discerned the musical creatorsdé and
presented the lyrics &imple Giftdor students to interpret how the song's message connects to
the learned historical, culturand ethical constructs of tdakergpeople and religion.

The Assessment One scoring device didithee achievement categories as Level 1
Emerging: limited description of how the lyrics reflect the expressive intent of the music, which
is to communicat about the shaker lifestyle; Level 2 Approaches Criterion: describes with some
inaccuracies how the lyrics reflect the expressive intent of the music, which is to communicate
about the shaker lifestyle; Level 3 Meeting Criterion: accurately describethbdyrics reflect
the expressive intent of the music, which is to communicate about the shaker lifestyle; and Level
4 Exceeds Criterion: accurately describes with expanded detail or insight how the lyrics reflect
the expressive intent of the music, whistio communicate about the shaker lifesyfe.
Assessment One comprised one long answer questiomn What do the |l yrics <co
theSh ak er |Anéxplanatignlofah® wordst i | , ,6dtnids ,s diéagnwitt the

lyrics to TheShaker Hymn, were displayeStudents hadpace to provide two to three
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paragraphsf handwrittenanswersAssessment One was scored ondastaleas describechi
the previous paragraphs.

Assessment Two focused on st anptha,cithg MU: Re 7.
evidence, how responses to music are informed by the structure, the use of the elements of
music, and context (such as social, cultural,
works and performances, applying established critand,explain appropriateness to the
context, citing evi de n?studéntsanalyzedthe use bf elememst s o f
of music, including structure and context, that informed their response in the three presented
performances odimple GiftsThe enduring understandings wer e
experiences, and understandings influence the selection of musical works and how the analysis
of context (social, cultural, and historical) informed responses. The essential questions were how
individuals choose music to experience, how creators and performers manipulate music
elements, and how understanding the structure and context of music informs a response.

The Assessment Two scoring device divided the analysis achievement categories as
Levd 1 Emerging: identified elements of music and structural components without connection to
informed response; Level 2 Approaches Criterion: suggested general ideas as to how the
elements of music and structural components inform a response; Level 3 MestsrC cited
evidence to how the elements of music and structural components inform a response; Level 4
Exceeds Criterion: demonstrated enhanced insight into how the elements of music and structural
components inform a respor§&The Assessment Two scoring device divided the evaluation

achievement categories as Level 1. Emerging: cited inappropriate criteria used to evaluate the
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appropriate representation of expressive intent citing evidence from the elements of music; Level
2 Approaches Criterion: cited limited criteria used to evaluate the appropriate representation of
expressive intent citing evidence from the elements of music; Level 3 Meets Criterion: cited
reasonable criteria used to evaluate the appropriate representaiqredsive intent citing
evidence from the elements of music; or Level 4 Exceeds Criterion: cited insightful criteria used
to evaluate the appropriate representation of expressive intent citing evidence from the elements
of music?82

Assessment Two compged achecklistfor selecting the qualities of the elements of
music heard in each recording. Studdistened to three versions 8fmple Giftsand checked
off all elements of music thaipplied to each recordinghe elements of music included beat,
meter, dynamics, harmony, tempo, timbaad texture. Additionally, Assessment Two included
reflection questions for each performance, AfAH
components identified for eac hFinalg thé assessmantc e af
providedasummarizingopinion question A Whi ch version do you feel
expressiveintenand what criteria di dAsyessmenuTsvewas o mak e
scored on a-# scaleas describechithe previous paragpas.

Assessment Three focused on standard MU: Re
expressive qualities (such as dynamics, tempo
and personal i nter pr et a’The stigletstevaluateel thé ect expr e

appropriateness of recorded performances to the context and supported their evaluation with

expressive qualities relevant to the musical works that reflected expressive intent. Students
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interpreted intent and meaning in the artistic w&iknple GiftsThe enduring understandings
included how the elements and structures of music, creators, and performers provided clues to
their expressive intent. The essential question was how the audience discerned the musical
creatorso anumkssipedntenf5r mer so6 exp
The Assessment Three scoring device divided the interpreting achievement categories as
Level 1 Emerging: provided limited rationale of which version best reflected the purpose and
context of the Shaker Life, citing lyrics and music eleta¢at reflect the music's expressive
intent; Level 2 Approaches Criterion: described with some inaccuracies of which version best
reflected the purpose and context of the Shaker Life, citing lyrics and elements of music reflect
the expressive intent dfi¢ music; Level 3 Meets Criterion: provided reasonable rationale of
which version best reflected the purpose and context of the Shaker Life, citing lyrics and
elements of music reflect the expressive intent of the music; or Level 4 Exceeds Criterion:
provided insightful rationale of which version best reflected the purpose and context of the
Shaker Life, citing lyrics and elements of music reflect the expressive intent of the’fRusic.
Assessment Threet at ed, fiBased on what cyltoralethhiear ned
topic, select the work that best reflects the purpose and context. Use the lyrics and the chart from
Assessments One and Two to help you explain your selection using music vocabulary citing
evidence of expressive qualities (such as elenadntaisic) and your own personal
i nt er p rSwudeatdabelediheirtrecording chaeas #1, #2, or #3 and then prowvideree
to four paragraphs to explaiAssessment Three was scored ordastale as describedithe

previous paragraphs.
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Assessmen Four focused on standard MU: Re7. 1. 5a
evidence, how selected music connects to and is influenced by specific interests, experiences,
pur poses, 2The Assessrmeat¥dusscoting device divided the connecting
achiezement categories as Level 1 Emerging: selected but provided limited descriptions of
interests, experiences, purposes, or contexts supporting their preferred performance. Level 2
Approaches Criterion: selected and briefly described interests, experigmgeEsses, or contexts
supporting their preferred performance; Level 3 Meets Criterion: selected and described
interests, experiences, purposes, or contexts supporting their preferred performance; Level 4
Exceeds Criterion: selected and described with edgrhdetail and insight interests,
experiences, purposes, or contexts supporting their preferred perforf¥fance.

Assessment Four stated, AfiBased on your pre
liked best. Explain, citing evidence, how yqueferred performance relates to your personal
i nterests aSBtddentsyprpvideditheer to B patagraphs detailing their
explanations, evidence, preferences, interasis$ experiences. Assessment Four was scored on a
1-4 scaleas describeth the previous paragrapHsach assessment took approximately twenty
minutes to administer faighty minutes for the entire assessment worksheet instruwmigich
lasted from one to four class periodbe teachers read questions allowed, displayed qussti
overhead, and allowestudents to ask cldying questionsThe instrument creator, MME,

provided written consent to implement the instrument in this resé&rch.
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The results summary of the twerggven schools administering the Grade Five Respond
MCA calibrated student work, scorers, scoring type, and criteria. Further -satifejevel
diagnosticsvere employed utilizing three steps to evaluate the level structure anddjaeernt
level discrimination indices and Ras@lmdrich thresholdsThefn di ngs fAdemonstr at e
strong construct validity as demonstrated by the reasonable parameter separation for each
considered parametef®®

Data Analysis

The quantative chta analysi®f research questignwo and threapplieda causal
comparative fanatapplyingan independenttestandanalysis of variance &kNCOVA model.
Thesecond research question appligdestapplyinga Box and Whisker plot for each group
and variable to identifputliers. TheKolmogorovSmirnovtestwasapplied indicating the
assumption of normalitf.evere6 s Test of E g u a Wastappliedtd indieatdtreor Var
assumption of equal variancehe third research question applibeé analysis of variance
utilizing anANCOVA model. The ANCOVAis a blend of ANOVA and regression where an
independent variable is isolated to obtain additional informatfo.box and whiskeplot for
each group andariablewas applied to determirmutliers The Kolmogorov+Smirnovtest was
applied indicating theassumption of normalityA series of scatter plots betwesach group's
pretest and postest variables were applieddicatingtheassumption ofinearity. A series of
scatter plots betweasach group's preest and postest variablesndicated theassumption of

bivariate normal distributigmotingif there was alassiccigar shapeTheassumption of

289 National Association for Music Educatiofipplying Model Cornerstone Assessmehé2-63.
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homogeneity of slopesas applied, noting ietactons Levenebds Test of Equa
Variance was applietb indicatetheassumption oequal variance

Research questisrone andwo appliedan independenisplest-testand a paired
sampled-testbecause¢heydetermine if there is a significant difference between the means of
two groups and how they are related-#&strequires one independent variabligh two groups
and a continuous dependent variabblee independent variable is the subjects' language
classificationasTl, T2,or T3. The dependent variable is tNEAS Respondnteractive skills
(listening, speaking, reading, and writing) acquisiaghievemenscores

Research question three appliedddNCOVA mode| which explainghe dependent
variable by combininghe categorical qualitative independent variables with cootmu
quantitative variable®€? In this researcfthe pretest scorevas the control covarianandthe
posttestwas the dependent variablhes u b | graup assignmestvereExperimental (1pr
Contrd (2), and thesube ¢ tasgbage classificatiowereT1, T2, or T3which werethe
categorical independent variablar fixed factos. The continruousscalecovariantincludedthe
NCAS Respond achiementpre-testscoresand thecontinuous scaldepgendent variablewas
the NCAS Respond achievement ptesit scores.

Borbala Lukéacs and Ferenc Honbolygé applied three indepentists tin their research
on TaskDependenMechanisms in the Perception of Music and Speech: Domain Specific
Transfer Effects of Elementary School Music Educ&fidmheir study is similar to this research,

dealing with music, language, and elementary sechgetl children as subjecihey studiedhe

2lAlireza KHAMMAR, Mo hammad YARAHMADI, and Farzan MADADI ZADI
Covariance (ANCOVA) and How to Corr e tranibnyJoural pf®ublic |t s Re:
Health49, no. 5 (June 16, 2020)ttps://doi.org/10.18502/ijph.v49i5.3227

2Borb8g8la Luk8cs and -PependentdecHamisnis i thg Berception df Missik and
Speech: Domaispecific Transfer Effects of Elementary School Music EtlucaoJournéal of Research in Music
Education67, no. 2 (March 13, 2019): 1680, https://doi.org/10.1177/0022429419836422
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relationship between musical auditory skills, phonological awareness, and reading among
children who attended a class with an intensive or regular music curriculum.

Joyce Eastlund Gromko and Christine Russetilied an ANCOVA in their research on
Rehtionships among Young Children's Aural Perception, Listening Condition, and Accurate
Reading of Graphic Listening Map® The elementarpaged subjects received one of three
listening conditionsfipassive, unstructured active, or structured active. Aftmiing to
European art music according to their assigned condition, every child traced a graphic listening
map while listening to the music asecond tifT he results indiauralt ed t he
perceptiorwith anactive listening conditionotably related taheaccuracy of map reading
whenapplyingoneway ANCOVA on mapreading score€’®

The sample size of this research included twenty subjects in the treatment
experimentagroup andhirty-eight subjects in the control groupr a total of fifty-eight
subjects inthe study group o u ni s S k A trtdstrequires & sample side oflaast forty
subjects to guarantee thtae sample mean approximately normally distribdtedi n t he ar t i c
The bread and butter of statista | andlepgsios s e Thedala amysis us e s
techniqueapplied through thetest and ANCOVAaddreses theoutliers, the measures of central

tendencies, including mean, medium, and standard deviation, the assumption of normality, the

293 Joyce Eastlund Gromko and ChristineRues| | , @i Rel ati onships among Young
Perception, Listening Condition, anaund# of Rasga@hicrMuRe adi ng
Education50, no. 4 (December 2002): 33, https://doi.org/10.2307/3345359

2% Eastlund Gromko and Russel,e | at i onshi ps among Youn33.Childrenos
2% Eastlund Gromko and Russél,e | at i onshi ps among Youn3§9.Childrenos

%Younis Abdel wahab Skaik, fAThe BTeatddands8staed s
Pakistan Journal of Medical Sciencgs, no. 6 (December 31, 2018}tps://doi.org/10.12669/pjms.3B984
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assumption of equal variance, the assumption of linearity, the assumption of bivariate normal
distribution, and the assumptionttdmogeneity of slopes.

Thedata were run through tf8PSS softwart analyze datavusic education
researchersegularlyapply the SPSS data analysis tool to synthesize and analyZeodatheir
researchWinfried Sakai published a stuéyntitled,Music Preferences and Family Language
Background: AComputeeupported Study of Childrends Liste
Migration,?®’ focusing on musipreferences and family language background applying the SPSS
data analysis tooltotheresula k ai 6 s zd TwritishGeanmaa dchoolchildrewith
Turkish language backgrounds noting their preferences in occidental or oriental musical.systems
Saka developednteractive music softwarelectronically linked to an SPSS filgathering,
analyzing, and synthesizing data directly from the primary study instrument.

ESL education researchers regularly apply the SPSS data analysis tool to synthesize and
analyze data from their research. Villafuerte, Rojas, Hormaza, and Soledispa lstzdiedg
Styles and Motivations for Practicing English as a Foreign Langd¥gecase study of
employing roleplay in two Ecuadorian Universitieln their studythey appliedhe SPS%s one
of theirdata analysis instrumentshere they noted differences betwédr. groups exposed to
role-play to motivate Eglish practice as opped tonon-role-playin motivatingEnglish
practice.

The effect sizexplains how meaningful the relationship between variableg =g

differencesis within the study The Symmetric Measures table in the SPSS softwareraplbrt

®’Wi nfried Sakai, fAMusic Pref er elwnalofRaspaichifBusic | y L an
Education59, no. 2 (June 9, 2011): 1i®b, https://doi.ordl0.1177/00224294114061.72

2®%Jhonny S. Villafuerte et al., fdLearning Styles anct
Language: A Case Studyof Rdkel ay i n Two Ec u aTheoryiara Pradiioe ihanguage Studieg s , 0
8, no. 6 (June 1, 2018): 55%}ps://doi.org/10.17507/tpls.0806.01
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this research's effect size or substantive and statistical significastegle samplé-test in
SPSSwill establish whether theull hypotheis rejecs or failsto reject The p-valuesignificance
level is 0.05%therefore, if thg-value is less than 0.0the null hypothesis is rejecteahd if the
p-value is not less than 0.0Be nullhypothesidails rejection

Trustworthiness

Credibility

The findings accurately describe reality because the techniques employed demonstrate
credibility. Credibility is evident in the instruments employed, including the SPLEURED-

Re:MU SAM, the Unit of Study, the ESL interventions, and the Responding MBASPLS
model ed upon the U.S. Department of Educati on
published in the ELL Toolkit. The ELP/D and NCAS Responding Maitrixorsthe CCSS ELP,

ELA, Mathematics, and Science Matrix published by the Council of Chief Statool Officers

(CCSSO0). The unit of instruction applied adopted curricula from several states and districts. The
extensive academic pemviewed literature served as the model for ESL interventions.

The Responding MCA instrument applied to measubejsie ct s achi evement
corresponded to the NCAS responding artistic process. Furthermore, the Responding MCA
instrument was previously piloted and published by NAfME. The achievement categories within
the responding rubric scoring device ofthaReondi ng MCA i nstrument mea
ability to interpret qualities, analyze music elements through reflection, evaluate through
selecting the best representation of expressive intent, and select through explaining, citing
evidence, and makingpes o n a | connections. The instrument

within the performance standards as emerging, approaching, meeting, and exceeding.
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Transferability

This experimental convergent mixetkthods study is transferable considering the
reseach design, questions, hypotheses, participants, setting, procedures, and data collection. The
research design is experimental convergent miRethods with qualitative and quantitative
components. The qualitative components include the student primgoalgasurvey (SPLS),
the ELP/BDRe:MU SAM, the unit of study, and the ESL instructional interventions. The Student
Primary Language Survey (SPLS) from the qualitative portion may be duplicated identically or
altered to meet the needs of the research questresearchers may apply and expand the
standards alignment matrix to include other artistic processes and arts disciplines beyond the
responding process in music represented in this study. The unit of study may consist of identical
content or apply anytandards, content, and skills the researcher requires to employ. The ESL
instructional interventions may be duplicated, shifted, or expanded.

The research questions and hypotheses may be duplicated or aimed toward other artistic
processes within the NCAS arts disciplines, student levels, or student populations. The
guantitative portion of the research included the grade five Responding Moder§one
Assessment (MCA) in music given before and after instruction in the unit of study with and
without interventions. The MCA is available for grades two, five, and eight representing all four
artistic processes: creating, performing, respondingcandecting the NCAS in music.
Furthermore, the MCA is adaptable to the artistic processes of other arts disciplines. The
participants and setting can be replicated or shifted to otti& $¢udent populations. The
casualcomparative format and ANCOVA modapplied to the data collected in this study could
be applied to another study with an experimental convergent smegitods study for analysis

purposes.
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Dependability
The data are consistent and repeatable with any control and experimental group of

stucents representing a variety of populations.

Confirmability

This study achievetigh neutrality because most components explored and applied
neutral data collection. Highly unbiased data included the Responding MCA scores, representing
the quantitative dats most significant component. Moderately neutral data comprised the
standards matrix, the unit of stwudy, and the
perspectives, background, and position influenced their development and motivation. The less
neutal data were from the researcher's observations, reflection notes, and the student primary
|l anguage survey (SPLS). The observation and r
opinions, while the SLPS de slanguagb apglicatohe st uden
between zero to five. The SPLS data were subjective to their understanding of their language
application during a time in their lives they might not be fully aware. Bias, motivation, and

interest were controlled by applying multipleusces of data collection.

Ethical Considerations
The Clark County School District (CCSB¥ysessment, Accountability, Research, and
School ImprovementAARSI) Division requires a research review process for research
conducted with CCSD students, staffeonployees or at a CCSD site. The AARSI research
application process required a letter of intent addressing whether the study explicitly addresses
one or more goals of CCSDb6s Focus: 2024 strat
and the studyupported by peereview research literature, the intrusiveness of the study

outweighed by the potential benefits to CCSD, and the compatibility of the research activities
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within the publieschool setting. The researcher created and submitted to AARShesgien
request lettéP® and completed CITI trainingf® and obtained parental cons&htaind child
assent® The CCSD AARSI application was approv&d.

The criteria for participation in this study group was enrollment as a grade five student in
the elementy school where the researcher teaches music. The music teacher and researcher
instructed all grade five students at Abston Elementary School on the unit of instruction
developed in this study; however, the research study required student assent amdpseant
The music teacher and researcher explained the process to the students, and they could
participate or opbut. All students received instruction; however, the researcher collected no data
on those who opted ouDatacollection maintained confiaiality through coding subjects,
electronicpasscodeto thecloud, andalocked filing cabinet.

Summary

This study, aligning and integrating ELP/D and music standards, employed an
experimental convergent mixedethods desigthatincluded qualitative ahquantitative
components. Data collection applied student primary language surveys (SPLS), observation and
reflection notes, and the Responding Music Model Cornerstone Assessment (MCA) before and
after interventions. Data analysis comprises a caxusapaative formatt-test and ANCOVA

model.

299 Appendix H
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Chapter Four: Research Findings
Introduction
The research findingadicate mixed results in terms tbie effects of a curriculum
aligning ELP/D and music standaydtfferences between padignment and postlignment
scoresand differences between the control and experimental gwlogs controlling for pre
test scoresn interactiveskills (listening, speaking, reading, and writing) acquisition through the
resporming artistic procesamong grade five ELLs (T1), D/MLLs (T2), and EOLs (Ti3ferms

of:

1. Demonstrating and explaining, citing evidence, how selected music connects to and is influenced by
specific interests, experiences, purposes, or conteXderionstrahg and explaiimg, citing evidence,

how responses to music are informed by the &iracthe use of the elements of music, and context (such
as social, cultural, and historicaB.Demonstrahg and explaiing how expressive qualities (such as
dynamics, tempo, timbre, and articulation) are used in performers and personal interpretadfiest
expressive inten#. Evaluating musical works and performances, applying established criteria, and
explairing appropriateness to the context, citing evidence from the elements of*fffusic.

TheExploring the Qualitative Research sectiemamines and reflects the qualitative
results, including the Student Primary Language Survey (SPLS), the BbDRespondhg
Music Standard$atrix (ELD/P-Re:MU SAM), andthe respectiveurricularunits applied to the
experimental anccontrol groups. TheExploring theQuantitativeResearch secticexamineghe
quariitative resultsincluding data from the Tests ANCOVA, andcorrespondingssumptions

testing

304 National Coalition for Core Arts Standardiational Core Arts Standards
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Results

Exploring the Qualitative Research

Student Primary Language Survey

The Student Primary Language Sury&PLS) indicéed how each participant identified
as ELL (T1), D/MLL (T2), or EOL (T3)In the control group, 15.8 percent (six students)
identified as ELLs (T1), 36.8 percent (fourteen students) identified as D/MLLs (T2), and 47.3
percent (eighteen students) identified as EOLs (T3). In the experimental group, 10 percent (two
students) idenfied as ELLs (T1), 55 percent (eleven students) identified as D/MLLs (T2), and
35 percent (seven students) identified as EOLs (MM#se results indicatexviolation ofthe
assumption ohormality of the tier the partigiants identifiedThe sampling preedure included
fifty -eight fifth-grade students at Abston Elementary School, representing 50.4 percent of grade
five students and 8 percent of the total school population

Furthermore, the results indicated that some participants identified themseD/ésLas
(T2) whensome may no longer spetile additional language thésarnedbetweerages to 5
years before beginning their schoolifigne other language loss phenomenaurredamongst
half of the participantsAdditionally, several participantseedechelp identifyingthe other
language they learned, particularly those who learned Tagéidegnability to identify tle other
language they learneday mean thgparticipants who identified as D/MLL (T2puld classify
as EOL (T3).

The model forcreatingthe SPLIncluded the home language survey exemgflars

provided by the US Department of Education, ELL Tool¥fThe rationale for having students

305 Appendix O
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complete a language survey rather than the faimiicated that the SPLSould identify the

s t u d idemificatidn of theirlanguage experiences or classification as ELL (T1), D/MLL (T2),
or EOL (T3).The ability of grade five students to accurately assess their language learning
experiencemdicated that the SPLS may have been developmentally inapprapriaievided
inaccurate information regarding their language classification.

ELD/P and RespondingMusic StandardsAlignment Matrix (ELD/P-Re:Mu SAM)

The creation of th&LD/P-Re:Mu SAMdeveloped by the researcher mirrored the
procedureappliedwithin CCSSO ELPELA, Mathematics, an8cience Practices MatriX! The
ELD/P-Re:Mu SAMresultsprovidedthe framework for developing theurricular unit and
individual lesson plannind-urthermoretheELD/P-Re:Mu SAMestabliskeda model for future
alignment of the other artistic processncluding Creating, Performing, and Connectihge
Responthg artistic process within the NCAIS closely related to theLD/P standardsThe
Connecting artist process islsoaclosely related artistic process. Ciegtand Perforrimg
artistic processeshowmore challengs with alignmenandwould require more time and
creativty.

Curricular Units

The Simple Giftdolk song study curricular unit required twets ofscope and sequence,
one for theexperimentalgroup and one for theontrol group. The control group curricular unit
featured lessons focused traditional essential musical experiencesskilés suchasmoving,
singing, listening, playing, reading, and creatifilge expeiimenrtal group curricular unit featured
lessons focused on interactive language learning skills suisteasng, reading, speaking, and

writing.

307 Council of Chief State School Officel@nglish Language Pficiency (ELP) Standard$4-5.
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In the control group, the studentsarticipatedin traditional musiemaking activities%®
These activities included singingrganized folk dance and creative movemesading and
notating the musical notation, and playing instruments witlStimple GiftsThis group did not
engage in conversationsiateractivewriting activitiesabout the contenf.heemphasis on
musicmakingabbreviatedhe historical and culturahstructionalexplanatios. Additionally, the
students played Orff instruments and recosdbrough the curricular unit

The skills needed to perform on the instruments abbrevilagedonversations about the
composed mtent in conveying messages within tiigcs andmusical elementd he control
group instruction focused on note readintpere students identified the treble staff note names,
recorder fingerings, and rhythmghe control group played twepart melodicostinatiandfour-
partunpitchedpercussion ostinati on tletassroonOrff instrumens to accompanygimple Gifts
These ostiati included creative movemeand part readingrhe control group sang the lyrics
and played the melody on recorde3tudents were engaged in formative assessments evaluating

their ability toaccurately perform steady beat, rhythms, melodies, and form.

Removed to comply with copyright

Figurel. Orff Arrangement
Source Beth PisanchynSimple Gifts Shaker Hymn with O#frangementPowerPoint, 2017.

Removed to comply with copyright

Figure2. Orff Arrangement
Source Beth PisanchyrSimple Gifts Shaker Hymn with Orff ArrangemétdwerPoint, 2017.

Removed to comply with copyright

Figure3. Simple Gifts Lyrics and Melody
Source Beth PisanchyrSimple Gifts Shaker Hymn with Orff ArrangemétdwerPoint, 2017.
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In theexperimentalgroup, he intensive nature of applying language learning skills
within the context of a music classroom brought challerif@smusic classroorenvironment
does not traditionally have desks, writitogls, or a setup conducive to having meaningful
conversations, completing graphic organizers, and writmaking accommodations necessary

Additionally, these language learning skills are more timenisive procedurallyrhe
studentexperiencediifficulty adjusting to thenon-traditional tasks required as they were
outside the routine procedures and activities they were familiar with in the music classroom.

Theexperimentalgroupengaged irCollabaative Discourse Structuré8 by applying
anticipatory guides, clarifying bookmarks, collaborative writing, listening with a focus, reading
with a focus, round robin, semantic mapping, sorting and labeling;plaiiHshares, viewing
with a focus, vocabultg review jigsaws, listening magsee Figire 4, and graphic organizers
(see Figure b To extend their understanding, students interacted with the text, lyrics, and text
excerpts about various musical elemeBtchcurricular unit lessomcludedcontent and
language objectives, higherder questions, background knowledge building, and
comprehensible input through modeling, visuals, and handxctivities.These components

focused on language learning and thetemitword rather than music reading and writing.

Removed to comply with copyright

Figured. Listening Map
Source:Erin Tabler,Variations on Simple Gifts Listening Map & Activiti&unshine & Music, 2021).

Removed to comply with copyright

Figure5. Compare an€ontrast
SourceEri ca Crosswhite, fAAaron Copland & Simple Gifts
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Theexperimentalgroup curricular unit lessons included verbal, procedural, and
instructional scaffolding and integeatall language domains of reading, writing, listening, and
speaking.Cooperative learning structures and vamgedupings applied whole group, small
group, and partner worRhrough the curricular uniinstruction and activities reinforcdey
vocabularyof musical elements such as beat, harmony, timbre, texlgmamics, and tempo.
Theexperimentalgroup engagain minimal notereadingand singing; they did ngterform
rhythms or melodies on classroom instrumgtitsugh theydid engage in some movement
applying Total Physical Response (TPR) in which the movements correspond with the meaning

of the words in the lyrics (see Figuse

Removed to comply with copyright

Figure6. Total Physical Response
Source:Sacred Dance Guild@raditional Shaker Dance2021, Touchstone Sacred Dance Library.

The differences in thexperimentalgroup pre-alignment and posdlignment MCA scores
demonstratethatthealigned curricular uniassisted students in interactive skills (listening,
reading, speakmn and writing)acquisition achievementhe focuson language learning
standards and interventions within the contexnasicprovided means for students to
linguistically express their understandiagd expressioonf the meaning of the lyrics, musical
elementsc 0 mp o s e r cdlwral iand higtanidal, explanatiorendconnectionsandprovide
their opinions with eidence Additionally, thequalitative research suppottgtthefurther
alignment of ELP/D standards and music standeadsbentegratel into diversemusic curricuh
andhelp promotanteractive skills (listening, reading, speaking, and writing) acquisition
achievement

Conversely, theontrol group MCA scores demonstrated that not having aligned and

integrated instructiodid not improve theimteractive skills (listening, reading, speaking, and
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writing) acquisition achievement. Despite lower interactive sks (listening, reading,
speaking, and writingacquisition achievement, they performed musaking skillsin creating

and performingin which theexperimentalgroup did not engage

Exploring theQuantitativeResarch

Descriptive Statistics

The guantitative researdahcludedtwo t-testsandananalysis ofcovariance or
ANCOVA. Research questions one and twquiredtwo t-tests and research question three
requiredthe analysis of covariance or ANCOVAhe descriptive statisticgcluding tre mean,
standard deviation, aridlenumber of studentsmieasured for each variable. The independent
samples-testgroup one préest mean was 1.3363 with a standard deviation of .488®hg
twenty studentsThe independent samplegest grop two preted mean was 1329 with a
standard deviation of .39759 among thieight student§¢See Table 1)C o h e r=62d45 d

because the mean of group one minus the mean of group two dividedpgoplbe standard

8 8
8

deviation waf2 &1
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Tablel. Independent Samplégest Group Statistics

Group N Me a St d. D
Pre 1 2 ( 1.3 . 46
2 3¢ 1.2 .39
Post 1 2 ( 3.1 . 69
2 3¢ 1.8 .59

The pairedsampled-test pretestmeanwas . 2 &#Bb6h a st andadr2dd 3dBevi al
among-efghtystudemnampt edhtet gquas rmrd 2@ Bvdls a st anda
devi atBaméhg-ef ght ycs @aal e h@dsh eir®9.91lbecause t he

mean ofé¢ eshte mpi nusstt hmegpmmsdi vi ded by thHe pool ed

8 8
——— P wX

Table2. PairedSampled-Test Statistics

Me a N St d. D
Pair 1Pr e 1. 2 5¢ .42
Post 2. 2 5 ¢ . 88

The ANQ@OWA St meangfoupt8reé&vVi@d®e a standard
devi at b8AMBNg t woT hset updoesritt snean for t1e60462e gr
with a standadr7dd timPenvgi astiixoms topfd-eass. méhea fotabot
in tiel2. 08 A3wasa stiandairfOdlace?s g aei ghhesthadtent s.
mean for tore 3wals®vddrhowap st andabrodd Bdbeavjieavteinon o f
SstudeEme spestt mean for tlev®&P&b gresuandwodwdsvi
. 478mbng fourteen stedenmebahTiieoupsal npao4G&r t
with a st anda8r9da 6Benvgi o twiegoent gat hued epetsst. mean f or t i

group B8néoed&wdE s a st andarr6dd mBenvgi asteivoem ot edént s .
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mean for tieragdh9@ekbhgraupt & nvad abn@dd BdBenvgi aeti igohnt ecefn
student s.

The totast pmesan f otri ebro ttizh.rgered ypassai 3t andar d
devi at B6daMmm6hg -f weet gTthued ethnatsa l mean of all tier
3. 1273 h a st and ar9dh Bddenvgi atwieonnt yofst udents. The t
group tlw8awW& s a st andabrod Bbenvgi -atithgilwrint yof udent s .
mean of all ti ex.s2@Bnd hb oat hs tgar noduaBr8da woheavgied tgi haot ny

st ud(esnetes Tabl e 3).

Table3. ANCOVA Descriptive Statistics

Dependent Variabl e: Post
Ti er Group Me a Std. D N
1 1 3.5 . 53 2
2 1.6 .47 6
Tot al 2.0 1.01 8
2 1 3.1 . 69 1:
2 1.7 .47 1«
Tot al 2.3 . 89 2¢
3 1 3.0 . 76 7
2 1.9 . 69 1¢
Tot al 2.2 . 86 2t
Total 1 3.1 . 69 2 (
2 1.8 .59 3¢
Tot al 2. 2 . 88 5 ¢
Assumptions
Thtt est assumptpiroensse nicnec loufd ee xtthree me outl i er s

normal ity assess-8Boi by wsleree Aml@ainalg ctnhoev assumpti o
variance demonstrated with Leveneds test of e

pl ot 1 ndisceantceed otfh et woor eout | i &ytsh,o $cea saesss dmpatnido M 1
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vi ol ated. The out|l ibeercsa ustee stthhewths s o0ffheianaly
vol atoiformosut | i er Wkhda am@at iephtdd nsta nmpulesu achadtoam| y
sampl ed fr o,nheaar epoipsulhactmoogne nettheatwdr vabi aincy of

each grouyp anad dti snt 1 abuti on PSS approxi mately nct
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Figure7. Box and Whisker Plot of TieGroup, PreTest, PosfTest, and Outliers
The Kol ongomeow test indicat etdestth avtartihaeb |teise
vi ol ated the asésasmptilAathl telf e ndbahreat pepsstiiey ar i abl e

t enahblgeur es 8dephirocotugthhel 1di st r i butttiesns @afndt he v

ANCOVA.

SjJonathan J. Shestserfoi SPade n tStadslick ip Metlibim28, nan¥6! Dat a, ¢
(July 20, 2009): 21784, https://doi.org/10.1002/sim.3581
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Table4. KolmogorovSmirnov Test: Assumption of Normality

Ti Gr o P r-Tee Poge
Si g <. 0 <. 0 <. 0 0
40 Mean = 2.29
Std. Dev. = 701
M=58

Frequency

Tier

Figure8. Histogram of Tier
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Mean = 1 .66
Std. Dev. = 479
M =58

Frequency

Group

Figure9. Histogram of Group
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Mean = 1.27
Std. Dev. = 42
M =58
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10 Mean = 2 26
Std. Dev. = 886
M =58

Frequency

Figurell Histogram of PosTest

ThENCOVA assumptions include the presence ¢

normal ity assess&SdivinavtheskKol mbhg@gormesumpti on
by Levenedd yt eedt eafr oequwalrii ances, the assumpt.i
scatter plots, the assumption of bivariate no

and the assumption of homogeneityyofestopiesha
to ANCOVA. ANCOVA outl i er sttemsd .diTsdoa $bdush thid cerr ss
41, were identified via@8thEhdeéokofamiargmohw wtkeesrt p
i ndi cat & degrtphuaptpr tahmddo | ataesiumpeoomabfty; however
poste st di d nats uwmpdnoatme btf Hteyn aabnl de4;i (sFa Bjluk .e s
Scatter plots rmewdalldadcktardayasesmmpt oon of biwv
di stri bdi ¢ @ddetdhg rtohuep wadi & lold eash evela mp tliionne aorfi t y

anl vamoramiakstri buihi ddret-tpeosstit , vas eabdbkeeWd Fi gur es
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The ANCOVA isuséensersiaadt vi ohattiehvee-speosstit nor
vari abl e ,whisc i emeastiteae f ocus oift hneupethh eafe etsheea rrce
cont iAsuseudnpt i on viel ANCOVA doc&oddamdhéanngirbiscthaat ¢ he
resear ch i s ntohaealyss bficodgriantewas not the nhost informatee
application which may have resulted failing to find a significant difference between ttiersd
and gmeas.ps 6t hermbeecompari son bew tawe erheostehabrecth e
pur pohsaenrtewpeo-s € st arneosnugl ttshe subjects whmi dthe expe
demonst ridamcdeAddghitoraeab bynpti on of homogeneity
bet wewelmj ect s ef fpeect. F Dvbadseltyemadd et,est f or equal

indicated that the preest and postest assumptions were tenable [pre: .725; postp = .637]

3'Gene V Glass, Percy D. Peckham, and James R. Sand:ée
Assumptions Underlying the Fixed Effects Analyse¥a r i anc e a n ®Reviewof EducatianaldResgaich
42, no. 3 (September 1972): 288, https://doi.org/10.3102/00346543042003237
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Hypothesis OneResults

There weresignificanteffectsof a curriculum aligning ELP/D and music standards on
interactiveskills (listening, speaking, reading, and writing) acquisition through the responding
artistic proces the treatment group, as opposed to the control group among grade five ELLs

(T1), DMLLs (T2), and EOLs (T3jnclude:

1. Demonstrating and explaining, citing evidence, how selected music connects to and is influenced by
specific interests, experiences, purposes, or conteXderfonstrahg and explaiing, citing evidence,

how responses to music are informed by the giracthe use of the elements of music, and context (such
as social, cultural, and historicaB.Demonstrahg and explaiing how expressive qualities (such as
dynamics, tempo, timbre, and articulation) are used in performers and personal interpretatiiest
expressive intent. Evaluating musical works and performances, applying established criteria, and
explairing appropriateness to the context, citing evidence from the elements of¥dusic.

312 National Coalition for Cre Arts Standardd\ational Core Arts Standards
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The results of the paired samptegsst weref(57) =-9.119,p < .001]; therefore, the null
hypothesis was rejected.
Hypothesis TwoResults

There wasot asignificant difference between pedignment and posilignment
interactiveskills (listening, speaking, reading, and writing) acquisition through the responding
artistic proces the treatment groupmong grade five ELLs (T1), D/MLLs (T2), and EOLs

(T3) in terms of:

1. Demonstrating and explaining, citing evidence, how selected rwsiects to and is influenced by

specific interests, experiences, purposes, or conteXderdonstrahg and explaiing, citing evidence,

how responses to music are informed by the structure, the use of the elements of music, and context (such
as socialcultural, and historical)3. Demonstrahg and explaiing how expressive qualities (such as

dynamics, tempo, timbre, and articulation) are used in performers and personal interpretations to reflect
expressive inten#. Evaluating musical works and penrfwainces, applying established criteria, and

explairing appropriateness to the context, citing evidence from the elements of¥iusic.

The results of the independent samplesst were [prdest:t(56) = .888p = .189; post
test:t(56) = 7.619p < .001]indicatedthat the null hypothesis failed to be rejecied, 0.05 for
the pretest; however, the pogtst was significantly different between both groups.
Hypothesis ThreeResults

Therewas not asignificant difference imnteractiveskills (listening, speaking, reading,
and writing)acquisitionthrough the responding artistic procésshe treatment group as
opposed to the control groamongELLs (T1), D/MLLs (T2), anceOLs (T3) when controlling

for pretest scores in terms:of

1. Demonsiating and explaining, citing evidence, how selected music connects to and is influenced by
specific interests, experiences, purposes, or conteXderdonstrahg and explaiimg, citing evidence,

how responses to music are informed by the structure sthefithe elements of music, and context (such
as social, cultural, and historicaB.Demonstrahg and explaiing how expressive qualities (such as
dynamics, tempo, timbre, and articulation) are used in performers and personal interpretations to reflect
expressive intent. Evaluating musical works and performances, applying established criteria, and
explairing appropriateness to the context, citing evidence from the elements of¥fusic.

313 pid.
314 National Coalition for Core Arts Standardiational Core Arts Standards
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Theresults of the ANCOVA test applied to research question thiteenot indicate

significance; therfere, the null hypothesis failed to be rejectpd .4 9, p > 0.05(see Tabld).

Table5. ANCOVA Tests of Betweebubjects Effects

Dependent Variabl e: Post

Type Par t

Sum Me an Et a Nonc Obseil
Sour cSqua df Sqgua F Sig SquaPar ar Powe
Corre 26.% 6 4. 4 12. <. 0 .6 76. 1.0
Mo d el
I nter 15. 1 15. 4 3. <. 0 .4 43, 1.0
Pre 3.0 1 3.0 8. . 0 1 8.7 8
Ti er 1 2 . 0 : 7 . 0 .4 0
Groufr 15. 1 15. 4 4 . <. 0 .4 44, 1.0
Ti er .4 2 2 .7 4 . 0 1.4 1
Grourg
Error 17. 5 . 3
Total 341. 5 ¢
Corre 44. 57
Tot al
a . R Squared = .601 (Adjusted R Sguared
b. Computed using alpha = .05

Summary

The qualitative results indicate positive effestsenapplying the ELP/ERe:MU SAM
andaligning the curricular unitwith the studygroup.The SPLS resultsmdicatedchallengesn
accur atel y r e planguage dagsifitatiosases arbedeeopraedtal
apprriatenas of the survey for grade five studeritke quantitative results indicateatlthe
pairedsamples-testdemonstraté significance with thenull hypothesis being regted. The
independentampleg-testand the ANCOVA failedo reject thenull hypothesis Hypothesis one

demonstrated significanckowever, hypothes two andthree failed to demonstrate

significance.
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Chapter Five: Conclusions
Summary of Study

This study was motivated by the need for aligned standards and strategically scaffolded
instruction between NCAS music standards, English Language Proficiency and Development
(ELP/D) standards, and the corresponding curriculum for English Language Ledheers
United States ELL population continues to grow, and the educational system must meet the
needs of the students whose first language is not English. ELLs come with various skills and
language proficiencies, which educators and, more specificallgnasrastrated in this research,
art educators must address.

This study aimed to align the NCAS Respond Music Standards with the CCSS and
WIDA ELD/P Standards and develop a corresponding curricular unit to integrate the standards
into instruction. Furtherme, this study aimed to apply both qualitative and quantitative research
methods to provide a complete and comprehensive view of how to align, integrate, and instruct
ELLs and how alignment, integration, and instruction effects interactive (listeningirapea
reading, and writing) skills acquisition for ELLs and all students. This study is significant
because it provides a framework for aligning and integrating the National Core Arts Standards
Artistic Processes with the English Language Proficiency awebBpment Standards
addressing the needs of English Language Learners.

This study aligned and integrated several CCSS ELP and WIDAdEndards and
respondingNCAS in music to answer the following questions:
Research Question One: What are the effectsonrriculum aligning ELAD and music

standards omteractiveskills (listening, speaking, reading, and writiragquisitionthrough the
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responding artistic processthe treatment group as opposed to the control grougng grade
five ELLs (T1), D/MLL s (T2) and EOLs (T3)
Research Question Two: Is there a significant differempee-alignment and postlignment
interactiveskills (listening, speaking, reading, and writirgpquisitionthrough the responding
artistic proces the treatment grougmonggrade fiveELLs (T1), D/MLLs (T2), and EOLs
(T3)?
Research Question Thrds:there a significant difference imteractiveskills (listening,
speaking, reading, and writingquisitionthrough the responding artistic processhe
treatment groups opposed to the control groamonggrade five ELLs (T1), D/MLLs (T2), and
EOLHT3) when controlling for préest scores?

An experimental convergent mixed methods study was applied to answer the research
guestions. The experimental convergent mixed ouslstudy included qualitative and
guantitative research. The qualitative research included the creation of the ELD/P and Respond
Music Standards MatrigeLP/D-Re:MU SAM), the Student Primary Language Survey (SPLS),
an aligned curricular unit employing E®sson plan components, and Efecused observation
and field notes. The quantitative research included the administration of the Grade Five Respond
Model Cornerstone Assessment (MCA) to the study group of control and treatment subjects
before and afterligned instruction. There were thirgight control and twenty treatment
subjects. The control subjects accessed a traditional curricular unit featuring a folk song study of
Simple GiftsThe experimental group accessed an aligned and integrated cunraufeaturing

a folk song study oBimple Gifts
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Summary of Findings and Prior Research

The qualitative research produced the ELB&MU SAM modeled after the CCSSO
ELP, ELA, Mathematics, and Science Practices MdtfiThe ELD/RRe:MU SAMis the
central piece of this research which served to create the aligned and integrated curricular unit and
will serve as a model for aligning future standards within the artistic process and arts disciplines
to apply to the diverse and varied arts cula@cross schools, districts, states, and countries.

The qualitative research produced the Student Primary Language Survey (SPLS). This
survey was a tool to collect information abou
the subjects inttiers for this research. This survey could apply in many contexts to learn more
about studentsd backgrounds to assist teacher
provide differentiated and strategic instruction.

The gqualitative research producedadigned curricular unit between ELP/D and NCAS
Respond Music Standards. This curricular unit serves as a model fenalogg lesson planning
and shorrange lesson planning through applying content and language objectives,dnigrer
guestioning stragies, building background knowledge, applying comprehensible input
strategies, strategic grouping, integrating all language domains (listening, speaking, reading, and
writing), and scaffolding and differentiating music instruction for ELLs. The curricurgr
developed in this research demonstrates to music educators how to apply music essential
academic vocabulary, key concepts, assessments, lesson delivery, practice, and application that is
handson, meaningful, linked to objectives, and promotes engagée

The quantitative results indicated that gaé&redsamplest-testdemonstrated significance,

with thenull hypothesis being rejected. Thedependensamplest-testand the ANCOV Afailed

315 Council of Chief State School Officel@nglish Language Proficiency (ELP) Standargé-5.
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to reject thenull hypothesis revealg thatoneof the thredests andhe corresponding hypothesis
demonstrated significance. The quantitative research demonstratedvere significant effects
of a curriculum aligning ELP/D and music standards on interaskils (listening, speaking,
reading, and writing) aegsition through the responding artistic prociesthe treatment group,
as opposed to the control group among grade five ELLs (T1), D/MLLs (T2), and EOLs (T3)

include:

1. Demonstrating and explaining, citing evidence, how selected music connects tinéindrised by

specific interests, experiences, purposes, or conteX@derdonstrahg and explaiing, citing evidence,

how responses to music are informed by the structure, the use of the elements of music, and context (such
as social, cultural, anfistorical).3. Demonstrahg and explaiimg how expressive qualities (such as

dynamics, tempo, timbre, and articulation) are used in performers and personal interpretations to reflect
expressive inten#. Evaluating musical works and performances, appglgstablished criteria, and

explairing appropriateness to the context, citing evidence from the elements of¥usic.

The fundamental conceptsthis research havween explored, investigated, identified,
defined, and measured by other scholars andnasezain prior researchThese include the five
major themes of Diversity, Equity, and Inclusion (DEI) in the Music Classroom, Music and ESL
Connections and Integration, Music and ESL Pedagogy and Interventions, Music and ESL
Curriculum, Standards, Desigand Alignment, and Methods, Materials Instruction, and
Assessment in ESIThe scholars and researchexplainedphenomena variations within this
research's major themes and key concepts; however, this reseanelctedhe themes
comprehensiveland wthin theframework of the research questions explored.

Limitations

There were limitations within the qualitative and quantitative portions of this research.

The qualitative limitations involved tHeLP/D-Re:MU SAM, theSPLS the lesson delivery and

instruction time constraints, and the learning environment constraints. The limitations within the

316 National Coalition for Core Arts Standardiational Core Arts Standards
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guantitative portions of this research inclu@sdumptiorviolations and failure to reject the null
hypothesis within thendependerntgamples-testand ANCOVA.

The ELP/DRe:MU SAMis limited to only three music standards within the Respond
artistic process. The matrix does not include CegcRerform, or Connecitistic processes
within the music standards and does not include any other National Core Arts Standards in other
art disciplines.

The SPLS did not consistently and accurate
The developmental ability of grade figeudents to accurately assess their language usage before
schooling from zero to five proved difficult for many students. Some did not understand the
survey and needed guidance in answering the questions. Some of them could not identify the
language theiparents spoke in the home other than English or that they spoke in their younger
years. Tis limitation demonstrates that most subjects in this study primarily speak English
despite exposure to other languages.

Additionally, many studentslentified themselves as Englishbeakingevenwhen they
and their parents speak another language in the home. The researcher was limited to the
population at this school to apply the research study. Applying the research within a school with
a higher perentage of federally identified Title 1ll ELLs would have yielded more accurate
results in classifying ELL status than having the students access the SPLS.

There were limitations in instruction time. The researcher could only instruct the subjects
once evey seventh school day for fifty minutes, less than once per Wéekcurricular unit and
interventiongook place over nine weeks; however, the students only received instruction for six
fifty -minute sessions totaling 300 minutes. Furthermore, the erperier the experimental

groupneeded moreneaningful musianaking opportunities because of the limited instructional
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minutes. Thg had limited opportunities teead notes, notate melodies and rhythmeste

ostinati, improvise, play instruments, or peigate in organized dance and creative movement.
Conversely, the control group instruction lacked aligned, integrated, and scaffolded language
learning experiences to allow them to interact with and deeply understand the historical and
cultural context othe music studied.

There were limitations within the learning environment. The music room setup includes
instruments around the perimeter and floor seating with no chairs, tables, or desks for writing.
Whiteboardspencils markers, and activity worksheatere available; however, it was difficult
for fifth graders to comfortably sit on the floor using whitebeasldeskto complete writing
activities, graphic organizers, listening maps, and engage in meaningful conversations. It would
have been betteo teach this instructional unit in a traditional classroom to facilitate the
interventions more effectively. This limitation demonstrates that the interventions applied may
not beidealfor themusic classroom.

Within the quantitative research, there wiaratations regarding thendependent
sampleg-test null hypothesis failing to be rejected asdumptiorviolations. Thandependent
sampleg-testdemonstrated no ormded or twesided significance between the {test and
posttest because thevalue was less than .05. Additionally, taesumption ohormality on
three of the four categories, including tiex, group, andore-test, was violated. Thassumption
of bivariantnormal distribution between the piest and postest variables for each grp and
tier was also violated.

Violations of the assumption of normality and assumption of bivariant normal
distributionbetween th@retest and postest variables within the tier and groogcurred

because of the population of students in the research and how the students classified themselves
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on the SPLS. There were far fewer ELLs and D/MLLs than initially anticipated, and the
documentation of language classification on the Shé&&led to &developmentally appropriate
for the subjectso determineFurthermore, fewer students were in the experimental grouprthan
the control group because many students and parents opted not to participate in the research
study. The researcher initially eaqted nearly 100 percent participation but angjuded50
percent. Theviolation of the assumption of normality regarding theteist scoresccurred
because many students left answers blank in théepteLeaving answers blank without even
one sentete significantly skewed the results to the lower end, thereby violatirastuenption
of normalitywithin the pretest scores.
Recommendations for Future Study

This research identifies threecommendations for future study. First, the time
constraintswithin this researchtudymade it difficult to demonstrate significance across all
three hypotheses; however, despite the time constriamitged significancestill needed to be
demonstrated. Therefore, applying this study longitudinally over an entio®| year or several
years among the same study group would beRéfits anddemonstrate more significant effects
of applying aligned music and ELP/D curriculum.

Second,liis research lays the foundation and groundwork for the future development of
ELP/D and arts standards alignment. The remaining natigitdards andther arts disciplines
may apply ELD/PRe:MU SAM. However, further research is needed to align and integrate the
ELD/ P and remaining music standaathéraartsand t he s
disciplines. These include Credy, Perforning, and Conneatg within the discipline of music
and Creating, Performing/Presenting/Producing, Responding, and Connecting in the arts

disciplines of Dance, Media Arts, Theatre, and Visual Arts.
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Finally, researchn professional developmenstrategies foarts educators to implement
ESL instructional strategies and scaffolds in music and other arts contexXtsbe beneficial
Much attention is provided to training general education teachersdbthe needs of ELLS;
however, arts educatorso6é professional devel op
regarding ESL instruction and the unique needs of ELLs. The lack of ESL training for arts
educators is problematic at both the-pegvice ad in-service levels and across thelR
spectrum.

Implications for Practice

The implications for practice aludecontinuedalignment ofthe remaining music
standards and applyinge ELP/BDRe:MU SAMto the other arts disciplinés supporteLL
studentgarticipating in the arts. Furthermore, applying and integrating the alignmentesatri
into various music curricula across schools, districts, and music curriculum publications will
positivelyinfluenceELL students participating in music programs.

Integrating the alignment matrix into music curricula makes music educators aware of
ELLs' needs. All irservice and prservice music educators would benefit from English
Language Acquisition and DevelopnéBLAD) or English to Speakers of Other Languages
(ESOL) training. ESOL endorsements and professional development vary from state to state but
are often transferable from state to state teaching licenses. Engaging in ESOL training allows
music educatortbe aware of and able to meet the needs of the ELLs within their context and
apply the strategies to musspecific content.

Once music educators are trained and endorsed in ELAD/ESOL, they can provide ESL
specific professional development for other rawesiucators applying ESL methods, materials,

instruction, and assessment in the music classroom. Many school districts have English
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Language Learner Divisions able to provide and direct educators in learning about ESL. It is
vital to continuously learn alib and advocate for ELLs' access to ESL differentiated music
instruction at the school, district, state, and national levels.

Music educators must be aware that often students who come into middle school without
being proficient in the English Languageoftiency and Development Standards are not able to
participate in music ensembles as they are placed in remedial ELD classes to work on their
English. ESL interventions across disciplines, via sheltered instruction, must be consistent in
elementary schos] particularly those with high ELL populations, to ensure these students have
amble music opportunities in their secondary education. Elementary music educators are at the
center of this work. These educators assist in ensuring ELLs are accessing mesicarw
receiving ESL scaffolds to prepare them for future music ensemble participation and support
them in becoming proficient in English during their music instruction.

Summary

The research in this thesis project was motivated dgsaeto addresshe needsof
English Language Learners in the music classrddma.research identified tmeed to integrate
and alignmusic and ELP/D standards and correspondatgnal, state, district, or school
curricula ELP/D andother Common Core State Standandsaligned and integrated with
disciplines outside the arts, suchEdsA, Mathematics, Social Studies, and Sciergtdl, this
work has not applied to music standards or other standards

This research aimet align and integrate tiieesponding MtionalCore Arts Standards
in music with the ELP/D, design an aligned curricular unit, and applynit's instructiomo a
study group testing for significance omeractive skills (listening, reading, speaking, and

writing) achievement(This research is sigitant becaus& AfME and other researchers and
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scholars in the field have determin@wversity, Equity, and InclusiorESL and arts integration,
ELP/D and arts curricular alignmend ESL methods, materials, instruction, and assessment
are needed in musiand other arts classrooms providing access to all learners, specifically
English Language Learners.

This research applied an experimental convergent nmxeitiods study to a study group
including a combination of English Language Learners, Dual otilshuage Learners, and
English Only Learnerslhe qualitative research applied EStheiques to develop an ELP/D
and Respondinlylusic Standards Alignment Matrix, a Student Primary Language Survey, two
curricular units applying traditional and integratestruction interventions to the respective
groups within the study, ardbcumenbbservation field notes.

The gualitative results demonstrated atignment modelmethods for collecting
language learning information, short and leagge lesson planniyrstrategies, anfdinctional
differentiation and scaffolding technigues catered to English Language Le&uers time
constraints, the quantitative results demonstrated limited significance in applying an integrated
curricular unit however the significance of the independent samphésstestablishd the
benefits of providing an integrated and aligned curriculumusic instructionApplying the
research study overmaore extendegeriod would beefit future studes

There is still much resech needed in aligning and integrating ELP/D and both music
and other arts standardsingitudinal studiesra necessary to apply ESL techniques and
scaffolds in the music classroom settialpng with continued alignment and integration of arts
andELP/D standards. Further research is needed to develop ESL training for arts educators to
receive meaningful ESL professional developm&he ability of English Language Learners to

access music education is imperatiVhe future of music programs includegglish Language



129

Learners, as they represent a growing population of students in the educational system. Music
educators must be familiar with the unique needs of ELLs and equipped to provide differentiated

instruction with languageeedsn mind.
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Appendix A

STUDENT PRIMARY LANGUAGE SURVEY (SPLS)

First and Last Name:

Circle your music day and homeroane ac her 6 s name:

Removed to protect privacy

1. Is a language other than English spoken in your home? (circle your answer)

YES NO If yes, what language/s?

2. Do you communicate inlanguage other than English? (circle your answer)

YES NO If yes, what language/s?

3. What language/s did you learn from when you were born until you started school?

______ ONLY another languagand | first learned Englh at age:

______English and another language at the same time

_____ ONLY English

4. What language do your parents/guardians/caretakers most frequently speak to you at home

now that you are in school?

5. What language/s do you prefer to speak?

____Another language
English and another language equally

___ ONLY English

6. What language/s do you understand best? (check one answer)
Another language

______English and another larage equally

ONLY English



141

Appendix B
OBSERVATION NOTES TEMPLATE!/

Removed to comply with ggright

317 Echevarria, Vogt, and Shohlaking Content Comprehensible for English Learn8628.



RESPONDING GRADE FIVE MODEL CORNERSTONE ASSESSMENT

Appendix C

Asg@@nt

Model Cornerstone Assessment, 5" grade General Music: Responding

Select

MU:Re7.1.5a Demonstrate and
explain, citing evidence, how
selected music connects to and is
influenced by specific interests,
experiences, purposes, or
contexts.

Analyze

MU:Re7.2.5a Demonstrate and
explain, citing evidence, how
responses to music are informed by
the structure, the use of the
elements of music, and context
(such as social, cultural, and
historical).

Interpret

MU:Re8.1.5a Demonstrate and
explain howthe expressive
qualities (such as dynamics,
tempo, timbre, and articulation)
are used in performerstend
personal interpretations to
reflect expressive intent.

Evaluate

MU:Re9.1.5a Evaluate musical
works and performances,
applying established criteria,
and explain appropriateness to
the context, citing evidence from
the elements of music.

Model Cornerstone Assessment (updated 2017)

Assessment Srategies \

Assessment 1 -Teacher presentsthe
lyrics to a cultural/ historical work
associated from your curriculum for
studentsto interpret how the
message of the song connectsto the
learned historical/ cultural/ ethic
constructs.

Assessment 2 -Sudents analyze the
use of the elements of musicin the
three presented performances.

Assessment 3 -Sudents evaluate the
appropriateness of recorded
performancesto the context and will
support expressive qualities of
musical works that reflect expressive
intent.

Assessment 4 -Sudents explain,
citing evidence, how selected music

relatesto specificinterest.

General Music, 5" Grade Responding

a
£

0O—wnc rroxmZ2mo mo>»>xo

OzZ0UTwnwmaD

3
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Achievement
Category

Level 1
Emerging

Level 2 Le:
Approaches Qriterion a erion

Interpret - support expressive qualities of musical works that reflect expressive intent.

Interpreting Provided limited description Describes with some Accurately described howthe | Accurately described with MU Re8.15a Demonstrate and
Qualities of howthe lyrics reflect the inaccuracies how the lyrics lyrics reflect the expressive expanded detall or insight how | explain howthe expressive
(Assessment 1) expressive intent of the reflect the expressive intent of | intent of the music, whichisto | the lyrics reflect the expressive | qualities (such as dynamics,
music, whichis to the music, whichis to communicate about the shaker | intent of the music, whichisto | tempo, timbre, and articulation)
communicate about the communicate about the shaker | lifestyle. communicate about the shaker | are used in performersdend
shaker lifestyle. lifestyle. lifestyle. personal interpretations to reflect
Interpreting Provided limited rationale of | Described with some Provided reasonable rationale | Provided insightful rationale of | expressive intent.
Qualities which version best reflected | inaccuracies of which version | of which version best reflected | which version best reflected
(Assessment 3) tlﬁmlpose_andq;‘lempf beareﬂeaedlhemrpqsea'\d Ihepurpgseeﬂdwmdhe ﬂ?mrpgseefﬂw‘l_emoﬁhe
the Shaker Life, citing lyrics context of the Shaker Life, Shaker Life, citing lyrics andlor | Shaker Life, citing lyrics and/or
andlor elements of music citing lyrics and/or elements of | elements of music reflect the elements of music reflect the
reflect the expressive intent music reflect the: i intent of the music. ive intent of the music.
of the music. intent of the music.
Analyze - Analyze the use of the elements of musicin the performance.
Reflection Identified elements of music | Suggested general ideas asto | Cited evidence howresponse | Demonstrated enhanced MU:Re7.2.5a Demonstrate and
(Assessment 2) | andstucural howresponseisinformedby | isinformed by elements of insight into how response is explain, citing evidence, how
without connection to elements of music and music and structur informed by elements of music | responses to music are informed
informed response. structural components. components. and structural components.* by the structure, the use of the
elements of music, and context
(suchas social, cultural, and
historical).
Evaluate - Bvaluate i the per b
Selecting Best Cited inappropriate criteria Cited limited criteria used to Cited reasonable criteria used Cited insightful criteriausedto | MU:Re9.1.5a Evaluate musical
Representation used to evaluate appropriate | evaluate appropriate to evaluate appropriate evaluate appropriate works and performances,
of Expressive ion of i tion of ion of expressive ion of applying established criteria, and
intent citing evidence from intent citing evidence fromthe | intent citing evidence fromthe | intent citing evidence fromthe | explain appropriateness to the
Intent the elements of music. elements of music. elements of music. elements of music. context, citing evidence from the
(Assessment 2) elements of music.
Select - Bolain, idence, how selected music rel ifici (personal).
Qonnections Selected, but provided limited | Selected and briefly described | Selected and described Selected and described with MU:Re7.15a Demonstrate and
(Assessment 4) description as to interests, interests, experiences, interests, experiences, expanded detail and insight explain, citing evidence, how
experiences, purpases, or purposes, or contexts purposes, or contexts interests, experiences, selected music connects to and is
contexts supporting their supporting their preferred supporting their preferred purposes, or contexts influenced by specific interests,
preferred performance. performance. performance. supporting their preferred experiences, purposes, or
performance. contexts.

(Note from the pilot: the level marked with * was seldom used)
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Assessment Srategy (Interpret, Analyze, BEvaluate, and Select)
MU:Re7.1.5a, MU:Re7.2.5a, MU:Re8.1.5a, MU:Re9.1.5a

Prerequisite ills and Knowledge

Understanding how music isinfluenced by interests, experiences, understandings, and purposes through
learning informatio about the music, culture, historical era, lyrics, etc.

Explain why music may interest them (students).

Because of their experiences, what they understand about music, and the purposes for which musicis
created.

The definitions of elements of music (articalatio , dynamics, harmony, style, tempo, timbre, and texture).
Know what an arrangement of a work of musicis.

Label elements of music while listening to music.

Understands how music elements such as articulation, dynamics, tempo, and timbre help the
performer interpret and reflect the expressive intent of music.

Understands how lyrics reflect expressive intent.

Knowledge of criteria for judging the quality of musical work(s) and performance(s).

Ability to evaluate musical work(s) and performance(s) using specific criteria based on the
elements of music.

Understand the criteria used for judging the quality of musical work(s) and performance(s).
Evaluate musical work(s) and performance(s) using specific criteria based on the elements of
music.

Teacher o Select amusical work with lyricsthat is appropriate your school@
Preparation curriculum that addresses an historical/ cultural/ ethnicity construct.

Qreate a document of text and images and finds a short video to
describe the historical/ cultural/ ethnicity construct appropriate for
the level of your students. Find three varied performances (audio
and/ or video) of a composition that reflectsthe curricular construct.

e (onfirm accessto the performance examples (YouTube, CD, NPR,
etc.), able to project audio and video for the class, and has prepared
the video so that ads don®@appear during class.

o Printed sufficient copies of Worksheet. (.docx version)

o Make copies of the document that provides context of the
historical/ cultural/ ethnicity construct.

o (for an example, you might consider looking at or using the
materials used during the pilot: Shaker History).

e Become familiar with the criteriaon the scoring device. (.docx
version) Review with the studentsthe elements of music found in
the Worksheet.

e Confirm student understanding for the definition of
darrangement£t  adapting a work of music to be performed in away
different than originally intended.
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