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Abstract 

Achieving equal opportunity in vocal music instruction for middle school students in their 

classrooms is possible. Unequal practices can occur for middle school choral students who live 

in low socioeconomic areas. Students in middle or high socioeconomic areas can frequently take 

private music instruction and receive instruction from their public-school music teacher. Students 

with private music instruction may be selected for the All-County festival selections over 

students who cannot afford private music instruction. Student selections for all-county are based 

on ranking according to NYSSMA scores. Therefore, students from middle and high 

socioeconomic areas can rank higher than those who do not have additional vocal instruction. 

Also, students in a low socioeconomic district can emphasize core subjects over chorus classes 

that administrators only acknowledge satisfying state requirements. Music education researchers 

determined that middle school vocal students who live in high or middle-socioeconomic areas 

might take private vocal lessons over those in lower socioeconomic areas. Receiving private 

vocal lessons can improve their musical experience resulting in a higher NYSSMA score. In 

addition, there is more substantial support for music in the classroom. Depending on the rating, 

students are considered by a selection committee to participate in an all-county festival. 

Administrative support in music education may be more prevalent in affluent districts, allowing 

students to have pull-out lessons. Pull-out lessons enable music educators to work with students 

on a one-one-to-one small group ensemble rather than with the general classroom population. 

Keywords: access, adjudication, administrative support, curriculum standards, equality, musical 

literacy, pull-out lesson, sight-singing, socioeconomic status 
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Chapter One: Intr oduction 

 Seventh and eighth-grade students experience many challenges academically, socially, 

and musically. These challenges include developing a sense of self, beginning new relationships, 

and ending old ones, changing classes, hormone changes, believing they wil l be excluded from 

popular groups, and identity challenges.1 Also, when this particular group of students is in a 

graded vocal music class that is part of their school day, students often become very insecure and 

nervous about singing in front of others.  

Students participating in middle school vocal music programs can also be adjudicated for 

New York State School Music Association (NYSSMA) festivals. However, students who reside 

in middle or low-socioeconomic areas may not experience private music instruction. This lack of 

opportunity may place students in a position of relying solely on public school music instruction 

which can leave them at a disadvantage. For example, this can affect being selected and 

participating in all -county festivals based on their NYSSMA scores. Furthermore, students living 

in low socioeconomic areas believe they must be sufficiently prepared and perform well for their 

adjudications, affecting whether they are selected to participate in all-county festivals. ñChildren 

from low socioeconomic backgrounds tend to fall progressively further behind their higher-

income peers throughout their academic careers.ò2 However, music education improves 

academic progress for all students, especially those who live in low socioeconomic areas.3 

 
1 J. Pellitteri, Stern, R., Shelton, C., & Muller-Ackerman, B. (2011). Emotionally intelligent school 

counseling, Routledge.  

2 Jessica Slater, Dana L. Strait, Erika Skoe, Samantha O'Connell, Elaine Thompson, and Nina Kraus. 

"Longitudinal effects of group music instruction on literacy skills in low-income children," PLoS One 9, no. 11 

(2014): e113383. 

 
3 Ibid.  
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 Students from middle or lower socioeconomic environments endure many impediments. 

Still, they are challenged by exerting the necessary effort but failing to be recognized as 

scholarly vocal musicians.4 NYSSMA adjudications include a variety of musical skills, including 

phrasing, breathing, dynamics, expression, interpretation, note accuracy, rhythmic accuracy, and 

sight-singing.5 Students who do not have the opportunity to supplement their public-school 

music education will have a different extensive understanding of each musical concept. A 

variable such as sight-singing can significantly lower the score of a studentôs adjudication, 

lowering their ranking for being considered for all -county music festivals. Sight singing can be 

challenging for vocal students and can determine whether a student is selected to participate in a 

festival. Sight singing includes the accuracy of notes, rhythms, dynamics, and students are 

allowed one opportunity to present their sight-singing to the adjudicator.6 

Background of Topic 

Middle school chorus students who originate in socioeconomically affluent environments 

may have the advantage of enrolling in private vocal lessons. Private vocal lessons can result in a 

more concentrated focus on vocal studies. Private vocal instructors usually instruct their students 

individually and quickly identify and correct studentsô vocal challenges. However, teachers who 

can conduct vocal lessons are limited to group lessons within a constrained period in a public 

school setting. Lessons allow students to learn their selected repertoire and vocal techniques. In 

 
4 Vincent C. Bates, ñSocial Class and School Music,ò Music Educators Journal 

98, no. 4 (June 2012): 34,https://doi.org/10.1177/0027432112442944. 

 
5 Ruth Ann Debrot, ñSocial Constructionism in the Middle School Chorus: A Collaborative Approach,ò 

(2016), Boston University College of Fine Arts, 4. 

 
6 New York State School Music Association, 2008 b. https://www.nyssma.org/wp-

content/uploads/2013/06/NYSSMA-Sight-Reading-Handbook.pdf. 

 

https://doi.org/10.1177/0027432112442944
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addition, private lessons give the student the benefits of individual guidance, most probably 

resulting in a higher NYSSMA score.  

NYSSMA scores suggest a ranking of students invited to participate in various statewide 

All -County festivals. Nassau Music Educators Association (NMEA) is a music organization that 

invites students to participate and recognizes the ranking as per the studentsô NYSSMA scoring. 

Students who take private lessons can score higher and therefore are ranked higher than students 

who do not. Thus, students who live in low socioeconomic areas and cannot afford private 

lessons as additional instruction for their solo vocal preparation for NYSSMA are regularly 

underrepresented at festivals. Many students nominated from distressed socioeconomic districts 

may only sometimes participate in the festivals.  The apparent disparity may dissuade students 

from auditioning for the festival.  

The research uncovers the perspectives and experiences of students who live in a 

distressed socioeconomic district of inadequacy when adjudicating and can be reluctant to 

participate in the adjudication process.7 In addition, the inquiry also reveals the reluctance of 

vocal teachers to prepare and send their students to NYSSMA adjudications. This reluctance may 

also be due to a lack of administrative support and the district's socioeconomic status. The 

National Association for Music Education has proposed ñPlans for Implementationò regarding 

inclusivity and diversity towards supporting cultural awareness for music education, including 

all-county festivals.8  

 

 
7 Brent Talbot, Marginalized Voices in Music Education. (New York and London: 

Routledge, 2018), 29. 

 
8 ñDiversity,ò Google, retrieved on December 29, 2021, from https://nafme.org/about/position-

statements/inclusivity-diversity/. 

 

https://nafme.org/about/position-statements/inclusivity-diversity/
https://nafme.org/about/position-statements/inclusivity-diversity/
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These plans include: 

¶ Providing members with the skills, information, and collegial support 

necessary to work with and support an increasingly diverse society within and 

outside the music classroom.  

¶ Welcoming all students who want to learn music, regardless of 

exceptionalities, identity, orientation, or cultural background, in their music 

programs K-12. 

¶ Examining the strategic directions in the Associationsô strategic plan- 

Advocacy, Research, Leading the Profession, and Capacity Building9 

 

Every Student Succeeds Act (ESSA) protects all students academically, ensuring that 

each student has an equal opportunity for a well-rounded education.10 ESSA acknowledges music 

as an included subject that can provide students with a developed curricular experience.11 

Therefore; music educators must assess the needs within the district to help students in their 

music education. Music technology may help supplement music theory, and sight-singing 

instruction may help students who cannot afford private vocal instruction. Sight-singing is ñthe 

singing of a piece of written music at sight.ò12 Sight-singing challenges the vocal student to 

identify notes, rhythms, and dynamics of an eight-measure exercise they have not seen before 

within an approximate two-minute time frame. Solfège is a series of syllables (do, re, mi, fa, sol, 

la, and ti) utilized in vocal music exercises, especially sight-singing.13 Using solfège as support 

may assist the student towards a more accurate adjudication. Solfège Students can further their 

 
9 ñDiversity.ò  

 
10 Lynn M. Tuttle, ñAnother Perspective: The Every Student Succeeds Act: Opportunities 

for the Music Educator,ò Music Educators Journal no. 2, December 2016): 

65, https://doi.org/10.1177/0027432116674149. 

 
11 Ibid. 

 
12 James L. Reifinger, ñThe Relationship of Pitch Sight-Singing Skills With Tonal Discrimination, 

Language Reading Skills, and Academic Ability in Children,ò Journal of Research in Music Education 66, no. 1 

(2018): https://www.jstor.org/stable/48588736, 72. 

 
13 ñSocio-economic status,ò Google, last modified 2021, https://www.apa.org/topics/socioeconomic-status. 

https://doi.org/10.1177/0027432116674149
https://www.jstor.org/stable/48588736
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sight-singing abilities via individual vocal lessons and have the advantage of repetitive rehearsals 

of sight-singing exercises.  

Problem Statement 

Seventh and eighth-grade public school vocal teachers are often time-constrained, thus 

limiting their preparation for vocal students participating in the festival. Pull-out lesson 

schedules can vary from district to district. Many middle and lower-socioeconomic communities 

reject music as an academic subject. Administrators in middle and lower socioeconomic districts 

may focus more on math, English language arts (ELA), science, and social studies. This focus 

may be due to the state testing mandates required of these subjects. Decision-makers often regard 

music department courses, specifically middle school choral classes, as electives and perceive 

music courses as less significant. In a conversation with Dr. Donald Humphrey, Turtle Hook 

Middle School Principal, on November 30, 2022, he shared:  

While all subject matters are essential to the success of our scholars, critical 

decisions are often made by setting priorities centered on ñCore Contentô areas. 

For instance, New York State School Report Cards tend to focus more of the core 

subject areas to ensure that scholars are meeting the academic demands detailed in 

Learning Standards. However, to foster high academic achievement and social 

success, and classroom rigor as any other discipline. In so doing, studentsô overall 

outcomes are more significant. 14 

 

This conversation further solidifies that the emphasis on music instruction differs from other 

subjects in all districts. Therefore, administrators who oversee students in distressed 

communities may not allow pull-out lessons for seventh and eighth-grade students on the public 

school platform.  

 
14 Donald Humphrey, interview by Celeste R. Cruz, Uniondale, NY, November 30, 2022. 
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When students can attend pull-out lessons, administrators may decide not to allow 

students to be pulled from math or ELA classes. Again, this may be in response to the pressure of 

student performance on state exams. Consequently, this will exacerbate the time constraint vocal 

students may access with their public music teachers. This circumstance stresses that students in 

public school settings preparing for NYSSMA adjudications will have a different allotted 

instructional time than those have had with private vocal lessons. For example, a public school 

teacher teaches a lesson on sight-singing to a group of eight sopranos, and the lesson period is 

forty-three minutes. The teacher can identify and correct vocal challenges for 5.4 minutes per 

student. In contrast, a private student may be able to hone sight-singing skills with their private 

instructor for a possible one-hour lesson. Therefore, music administrators must advocate for the 

music department to communicate the importance of the music department as a curricular 

concept, not an extra-curricular one.15  

One contributing factor as to why fewer students participate in all-county music festivals 

is that the literature still needs to fully address the student and teacher perceptions of NYSSMA 

adjudications, especially students from lower socioeconomic communities. Students in troubled 

districts may need more preparation for adjudications and withdraw from the process. Lack of 

preparation can result in a lack of representation in the festivals from students in low 

socioeconomic districts. Therefore, the literature may disclose that students in more affluent 

areas may hold the majority of representation in NYSSMA adjudications and all-county 

festivals. 

 

 

 
15 John L. Benham, Music Advocacy: Moving from Survival to Vision (Chicago, IL: GIA, 2016), 59. 
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Purpose Statement 

The purpose of this mixed-methods phenomenological study aims to describe the 

disparity between students who are selected for all-county festivals because of socioeconomic 

status and administrative support compared to students who live in troubled socioeconomic 

districts. While students and their teachers can perceive that a studentôs vocal skills may be 

elevated, students from a lower socioeconomic community are often not afforded the same music 

opportunities as students in more affluent areas. Every Student Succeed Act (ESSA) 

recommends highly qualified instructors who can teach all students. Signed into effect on 

December 10, 2015, it was designed to continue the No Child Left Behind Act process, ensuring 

students are college and career ready despite their race, gender, or socioeconomic background.16 

Therefore, inexperienced, unqualified music instructors may still teach music students living in 

districts with financial hardships.17 ESSA focused on raising the standards and expectations of 

teachers and administrators living in financially troubled communities.18 

In addition, there may be a disadvantage for students who live in lower socioeconomic 

areas where administrative support is concerned. Although administrators may support the 

programs within their buildings, there may be a greater focus on core subjects such as ELA and 

math from an administratorôs point of view.  

Lastly, while students may strive to adjudicate well on New York State School Music 

Association (NYSSMA) festivals, the all-county selection is based on a meritorious process. 

 
16 U.S. Department of Education, ñESSA,ò http://www.nysed.gov/essa. 

 
17 Richard Ingersoll, "Out-of-field teaching, educational inequality, and the organization of schools: An 

exploratory analysis," (2002), 14. 

 
18 Sheneka M. Williams and Richard O. Welsh, "ESSA and school improvement: Principal1 preparation 

and professional development in a new era of education policy," Journal of School Leadership 27, no. 5 (2017): 703. 

 

http://www.nysed.gov/essa
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Students are selected based on their NYSSMA ranking. ñSelection is dependent on NYSSMA 

score, teacher recommendation, instrument balance, and the ensembleôs repertoire.ò19 To 

ascertain the most concise results of all-county student selection, it was necessary to research 

student data among those adjudicated, recommended by their vocal music instructor, and 

selected for all-county festivals and those not selected. Moreover, it is essential to the study to 

inquire how students are chosen from a diverse selection of teachers from different 

socioeconomic districts. Also, it is vital to expose reasonings that may dissuade vocal music 

teachers from encouraging their students to participate in NYSSMA adjudications.  

Significance of the Study 

 The significance of the study is to reveal unequal opportunities that result in students 

from distressed districtsô lack of selection for all-county festivals due to socioeconomic status 

and lack of administrative support. All -County choral festivals allow students to prepare selected 

repertoire and work with an exceptional choral director chosen by a festival committee. Festival 

participation elevates studentsô musical experiences and provides accomplishments to share in 

college applications. All -County festival participation comprises the opportunity for students to 

further their music education under the direction of a prominent conductor while participating 

with approximately two hundred to three hundred additional choral students. In addition to the 

music experience, students can foster friendships with other choral students from districts that 

may allow for a cross-cultural experience.   

As per NMEA guidelines, teachers who choose not to prepare and send students for 

NYSSMA adjudications can still nominate one student to participate in the festival. However, it 

 
19 ñNMEA Festivals,ò Google, retrieved on January 4, 2022, from https://nassaumusic.org/frequently-

asked-questions/. 

https://nassaumusic.org/frequently-asked-questions/
https://nassaumusic.org/frequently-asked-questions/
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may be that affluent districts will have more students selected due to pull-out lessons, private 

lessons, administrative support, and preparing students to participate in adjudications. Therefore, 

a community with a higher socioeconomic status where several vocal students are either taking 

private vocal instruction or a greater emphasis on the importance of lessons can have a more 

significant amount of representation from the district. In comparison, the lower socioeconomic 

community may have less student participation at all-county festivals. Consequently, those music 

educators facilitating festivals should prepare to mediate any situation between students at all -

county music festivals.20  

 Vocal music educators should attempt to pre-identify challenges for students selected to 

participate in All-County festivals. Another critical component in the study is discussing how 

students in higher socioeconomic areas who can experience private vocal instruction and valued 

lesson time during school hours may also be able to prepare a higher NYSSMA adjudication solo 

from the NYSSMA manual. Private vocal instruction can affect the scoring and recommendation 

process as selection committees have a ranked scoring for accepting festival participants. 

Students accessing music software programs could improve their sight-singing skills and musical 

literacy. One example of utilizing this technology to enhance musical literacy would be the 

Smart Music software program. Music students from low socioeconomic communities may be 

afforded a different opportunity to learn music on a technological platform due to the need for 

internet service or devices.21 

 

 
20 Ruby K. Payne, ñA Framework for Understanding Poverty: A Cognitive Approach,ò Highlands, TX: aha! 

Process, 2013, 122. 

 
21 Renee Crawford, ñAre Resources Solely to Be Blamed?: The Current Situations of Music Education 

Facilities, Computer, and Music Technology Resources in Victoria.ò no.1 (2008): 47. 



 

 

 

 

10 

Research Questions 

 Students who reside in a middle or low socioeconomic area may be allowed a different 

ability to prepare for New York State School Music Association (NYSSMA) adjudications. 

However, inadequate preparation time and focus can result in a lower score which defines a 

lower ranking. As a result, students will not rank accordingly and may not be permitted to 

participate in all-county festivals regardless of being nominated by their chorus teacher.  

 The following research questions are answered in this study: 

RQ 1: Is there a correlation between a vocal studentôs socioeconomic status, perceived 

administrative support within the middle school choral program, and the studentôs New 

York State School Music Association adjudication scores? 

RQ 2: In what ways can private vocal instruction and preparation influence the vocal 

studentôs selection in all-county selections?  

RQ 3: What are the lived experiences of those students who enroll in private voice 

instruction versus those students who do not as it pertains to all-county selections? 

RQ 4: What are the lived experiences of middle school chorus teachers who teach in 

distressed districts versus those who live in affluent communities as it pertains to 

preparing their students for NYSSMA adjudications? 

Null Hypotheses 

 Middle School vocal students have the opportunity to prepare an NYSSMA solo 

that their public-school vocal instructor chooses. However, because of each district's 

socioeconomic status and the school's autonomy, students in distressed socioeconomic areas may 

not have an equal or equitable opportunity to prepare for their solo as those who live in a higher 

socioeconomic area. 
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H01: There is no correlation between a vocal studentôs socioeconomic status, 

administrative support, and the studentôs New York State School Music Association 

adjudication score. 

H02: Private vocal instruction and preparation do not influence the opportunity for a 

student to be selected for an all-county festival. 

H03: There is no difference as it relates to lived experiences between students who enroll 

in private vocal lessons and those who do not. 

H04: There is no difference in student preparation for teachers who teach in distressed 

districts and those who do not. 

Nature of the Study 

It was necessary to conduct a phenomenological mixed-methods study to determine how 

private vocal lessons affect students who grade higher on NYSSMA adjudications and the 

selection process for All-County festivals. This study involved vocal music students in grades 

seven and eight. The quantitative research explored students in middle school choral programs 

nominated, selected, and not selected for the all-county festival, the socioeconomic status of 

districts as per Title 1 identification of schools, and administrative support.  

The qualitative study surveyed past and present seventh and eighth-grade students and 

teachers from school districts that identify as low, middle, and high socioeconomic areas. In 

addition, middle school chorus teachers and district music administrators, both presently 

teaching and retired, were interviewed to discuss administrative support within their music 

programs and their evaluation of the NYSSMA adjudication process. In addition, the interview 

included the opportunity to discuss the decision-making hierarchy regarding the students. These 
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decisions may include NYSSMA level, theory practices, sight-singing exercises such as teaching 

movable do or fixed do, song selection, music key, phrasing, and tempo change.  

Core Concepts 

It was necessary to define and realize how each term affects the research within this study 

to address the concerns of equal practices within middle school choral classrooms. 

Socioeconomic is ñrelating to or involving a combination of social and economic factors.ò22 

Students in troubled socioeconomic districts are usually given free or reduced lunch, and the 

school identifies as a Title I school. The financial need in the district results in monies allocated 

to the district via the Every Student Succeeds Act (ESSA). The administration may consider the 

academia of their students before considering the arts as part of the growth of the students.23 One 

probable practice would be the administration using the ESSA funds to support materials needed 

for core subjects. While egalitarian purposes should be at the forefront of education, perceived 

equality in education does not always reflect equal outcomes.24 Therefore, as a result, it was 

necessary to distinguish the selection of students where there are students who take private 

lessons as opposed to those who do not and to determine whether the selection process is an 

equal opportunity for all students. Students who live in low or middle-socioeconomic areas 

cannot always afford private instruction and cannot consistently and may not have the same 

access to educational opportunities as those who live in more affluent districts. In the book, 

Dream-Keepers, Gloria Ladson-Billings discusses the necessity for students of color, especially 

 
22 ñSocio-economic status.ò  

 
23 ñESSA,ò Google, New York State Department of Education, http://www.nysed.gov/essa. 

 
24 Kathleen Lynch and John Baker, ñEquality in Education: An Equality of Condition Perspective.ò  

Theory and Research in Education 3, no. 2 (July 2005): 132, https://doi.org/10.1177/1477878505053298. 

 

http://www.nysed.gov/essa
https://doi.org/10.1177/1477878505053298
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those in lower socioeconomic areas, to have the same educational opportunities as other 

students.25  

Whether available by a public school or private instructor, music lessons allow students 

to focus on a selected repertoire supplemented with music theory. Music theory may include 

identifying note values, letter names, syllable recognition, key signatures, and rhythmic phrases. 

In addition, the teacher may also teach important related vocal concepts such as breathing 

techniques, phrasing, dynamics (the loudness and softness of the music), facial expressions, 

mouth positions, vowel placement, articulation, sung and spoken ending consonants (whether a 

consonant can be sung or not), the physiological elements of how phonation is produced 

interpretation, and pronunciation. Teachers provide additional instruction if a piece is in a 

different language that is not native to the student. Comprehending and demonstrating each 

musical concept mentioned is vital to receiving a higher NYSSMA score which elevates the 

ranking of the students. The higher order then results in the greater possibility of a student being 

selected to participate in an all-county festival regardless of their chorus teacherôs ranking 

nomination. To restate, weekly vocal lessons in a group setting with a public school of eight 

students only allow for less than six minutes of instruction per student. A student taking private 

instruction may have a one-to-one vocal lesson for forty-five minutes to one hour of private 

vocal instruction.  

All students should be allowed to have a successful musical experience.26 To recapitulate, 

all-county festival selections can become a disproportionate selection process based on the 

 
25 Gloria Ladson-Billings, The Dream-keepers: Successful Teachers of African American  

Children (San Francisco: John Wiley and Sons, 2009), 190. 

 
26 Ruth Ann Debrot, ñSocial Constructionism in the Middle School Chorus: A Collaborative Approach,ò 

(2016), Boston University College of Fine Arts, 27. 
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student's socioeconomic status and inability to experience private vocal instruction. According to 

Minors, students living in low socioeconomic areas often deal with additional financial, 

emotional, and mental challenges they keep to themselves.27 Therefore, music educators must 

exhibit empathy when preparing music students and not penalize them if they have not had the 

opportunity to practice. According to the late Dr. Erik Witherspoon, students are sometimes 

punished for not completing their homework. Too often, teachers need to consider that the 

student may be assisting the parents with the upbringing of their siblings, do not have electricity, 

and therefore could not complete their work.28  

The last term that needs clarification is adjudication. Students may confuse the 

term adjudication with being judged where the result is positive or negative. A New York State 

School Music Association (NYSSMA) adjudication involves the following procedures. First, a 

school district that is an NYSSMA member requests teachers to select the student(s) to 

participate in the NYSSMA festival adjudication. According to Shaw, students can be 

apprehensive about participating in ensembles based on financial struggles, which may be one of 

the catalysts.29 Financial struggles may lower the number of NYSSMA participants in lower 

socioeconomic communities. Teachers are then required to select a vocal solo from the 

NYSSMA manual, containing all pertinent rules and regulations involving NYSSMA 

adjudications.30 The manual includes relevant school instrumentation, vocal solos, and small and 

 
27 Cornelius Minor, We Got This: Equity, Access, and the Quest to Be Who Our Students Need Us to Be, 

Portsmouth: Heinemann. 2019,19. 

 
28 Erik Witherspoon, ñEducational Equity Through Cultural Proficiency for Culturally Responsive 

Workshop Series,ò (lecture at Board of Cooperative Educational Services, Westbury, NY, October 16, 2018). 

 
29 Julia T. Shaw, ñToward Socially Inclusive Music Organizations: Promoting Socioeconomic Diversity in 

Choral Ensembles,ò (The Choral Journal. no. 58 November 2017): 25.  

 
30 ñNYSSMA Manual,ò Google, last updated 2021, https://www.nyssma.org/committees/manual/. 

 



 

 

 

 

15 

large ensembles. Each song within the manual has been determined by a group of music 

instructors that arbitrates on the level of each piece. The levels range from one, the simplest, and 

six, the most challenging. Students in grades ten through twelve can also adjudicate for the All-

State, or All-Eastern festival. All  students preparing NYSSMA solos are then scheduled to 

perform their NYSSMA solos in front of a qualified and certified NYSSMA adjudicator.  

Students may have the opportunity to have their instructors in the room with them during 

their solo presentations. In addition, students may also have an accompanist in the room with 

them for the adjudication. Accompanists are not mandatory for non-all-state adjudications; 

students who live in higher socioeconomic areas may have access to an accompanist, which is 

most advantageous if their accompanist is also their private vocal instructor.31 However, the 

instructor and accompanist must leave during the sight-singing portion of the adjudication. 

Students receive a numerical score and/or letter grade, which is not released immediately to the 

student but is provided through the following process: adjudicators submit the score to the zone 

representatives, and after confirmation that the scores are calculated correctly, scores are released 

to the music director or chairperson.  

Next, it is at the directorôs discretion to share the score with the music teacher. It is best if 

teachers wait to receive the scoresheet to confirm that the comments align with the score before 

disclosing it to the student. The highest possible score earned is twenty-eight for levels one to 

four. The highest score granted for levels five and six is 100. School district music administrators 

receive scores and comments on NYSSMA forms and share them with the teachers, and the 

music teachers then share the scores with the students. The adjudicator's scores and comments 

include positive and constructive critiques based on the studentôs performance. 

 
31 Corin T. Overland, "Music Education, Inc," Music Educators Journal 104, no. 1 (2017): 55. 
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Teachers may submit the names of their All-County recommendations from these scores, 

and the selection committee chooses the participants based on a ranking from their NYSSMA 

scores. The selection committee can consist of teachers who teach in various socioeconomic 

districts. It has also been noted that at past selection committees, if there is a need for more 

students within a section, usually the lower divisions, then those teachers who are present at 

selections can quickly advocate to include students who did not participate in NYSSMA 

adjudications as well as their students who did. Often, it becomes a political process since not all 

districts are represented on the selection committees.32 It would be significant for music teachers 

to attend the selection so that all communities can be included in the selection process. Again, 

under-representation can cause concern for low socioeconomic students because their teachers 

did not attend the selection committee process. Another conundrum may arise when low 

socioeconomic students who attend All-County festivals feel like they do not belong to the point 

of feeling segregated at All-County rehearsals.33 Hence, teachers must facilitate a positive 

student-teacher relationship and advocate for their students.34 Students who feel uncomfortable 

should have the opportunity to go to a safe space and share that they think they are labeled 

because of their socioeconomic status. Understanding that singing is a personal experience, 

students may feel insecure about sharing their singing with their peers.35 

 
32 Juliet Hess, ñEquity in Music Education: Why Equity and Social Justice in Music Education?ò Music 

Educators Journal. no. 104 (September 2017): 68.   

 
33 Randall B. Lindsey, Kikanza Buri-Robins, Raymond D., Terrell, and Delores B. Lindsey, Cultural 

Proficiency: A Manual for School Leaders 4th Edition. (Thousand Oaks, CA: Sage, 2019), 43.  

 
34 Jonas Aspelin, ñWe can Recite it in Chorus Now!: An Interactionist Approach to the Teacher-Student 

Relationship and Teachersô Relational Competence,ò Classroom Discourse no 8 (2017): 55. 

 
35 Chelsea Rowe, ñTeachersô Perception Of Students Based on Socioeconomic Status: A Literature 

Review,ò Honors Thesis., Salem State University, 2018. /194. 
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Definition of Terms 

Access: the process that educational institutions make to ensure that students are afforded an 

equal opportunity of instruction in all disciplines regardless of socioeconomic status, gender, 

religion, disability, etc.36 

Adjudication : a formal judgment where an adjudicator should hear what they see in the music 

from the performer(s).37 

Administrative Support:  Due to the many responses when searching for administrative support, 

for this research, the term has been narrowed down to guiding teachers to collaborate, providing 

professional development opportunities for educational growth, and allowing opportunities for 

learning spaces.38 

Curriculum  Standards: Descriptions of what students should know and be able to do in 

specific content areas.39 

Equality:  ñthe right of different groups of people to have 

a similar social position and receive the same treatment.ò 40 

Musical Literacy- (1) aiding conversations between music teachers and literacy administrators, 

(2) providing clarity in the examination of broad issues and general approaches in music 

 
36 ñAccess,ò Google, The Glossary of Education Reform, last modified March 10, 2014, from             

https://www.edglossary.org/access/. 

 
37 ñAdjudication,ò Google, last modified 2021, https://nafme.org/preparation-adjudication-checklist. 

 
38 Jennifer Harris Watson, "Administrative Support: What Teachers Say They Need," PhD diss., University 

of South Carolina, 2021. 
   
39 Section 91-31-31 - Definitions, Kan. Admin. Regs. § 91-31 ..., 

https://casetext.com/regulation/kansas\administrative-code/agency-91-kansas-state-department-of-education/article-

31-accreditation/section-91-31-31-definitions. 

 
40 Cambridge Dictionary, s.v. ñEquality,ò accessed December 5, 2022, from 

https://dictionary.cambridge.org/us/dictionary/english/equality. 

 

https://dictionary.cambridge.org/us/dictionary/english/right
https://dictionary.cambridge.org/us/dictionary/english/group
https://dictionary.cambridge.org/us/dictionary/english/people
https://dictionary.cambridge.org/us/dictionary/english/similar
https://dictionary.cambridge.org/us/dictionary/english/social
https://dictionary.cambridge.org/us/dictionary/english/position
https://dictionary.cambridge.org/us/dictionary/english/receive
https://dictionary.cambridge.org/us/dictionary/english/treatment
https://nafme.org/preparation-adjudication-checklist
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education, and (3) enhancing clarity and effectiveness in day-to-day instructional planning and 

delivery.41 

Pull-Out Lesson: A small group opportunity where students can leave regular classroom 

instruction to join a music group for additional music study.42 

Sight Singing: singing an unknown piece of written music at sight, with audiation.43 

Socioeconomic status: An individual or grouping of a community determined through 

education, income, and occupation.44 

Chapter Summary 

 Although New York State Music Standards has established a middle school vocal 

classroom curriculum foundation, not all students can experience the same preparation for 

NYSSMA solos. The opportunity for similar practice may be partly due to the socioeconomic 

status of districts with a sense of the importance of music education in higher socioeconomic 

areas. Administrators respectfully may allow for scheduling lessons in some communities; 

however, students cannot attend lessons from core classes such as math and ELA in many low 

socioeconomic districts. Restriction of students attending pull-out lessons is partly due to the 

New York State report card that identified the academic performance ranking of the school 

districts within the state. Since many middle and low socio-economic communities are ranked 

lower in the stateôs report, administrators may not emphasize the importance of vocal music 

 
41   Paul Broomhead, ñA New Definition of Music Literacy: What, Why, and How?ò Music Educators 

Journal 107, no. 3 (March 2021), 15ï21, https://doi.org/10.1177/0027432121991644. 

 
42 ñPull-out Lesson,ò Google, https://dpi.wi.gov/sites/default/files/imce/cal/pdf/pull-out-pull-in.pdf. 

 
43 James L. Reifinger, ñThe Relationship of Pitch Sight-Singing Skills With Tonal Discrimination, 

Language Reading Skills, and Academic Ability in Children.ò Journal of Research in Music Education 66, no. 1 

(2018): https://www.jstor.org/stable/48588736, 72. 

 

44 ñSocioeconomic status.ò  

https://doi.org/10.1177/0027432121991644
https://www.jstor.org/stable/48588736
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instruction. The outcome that can occur is that students who live in lower socioeconomic areas 

and cannot afford private vocal education nor attend additional lessons within the school day 

may score lower on their NYSSMA adjudication solo. Therefore, students may not be selected to 

participate in music festivals compared to those who can afford supplemental vocal instruction 

and can attend lesson instruction with their public-school vocal teacher during school hours. 

Music administrators must guide and advocate for their teachers and students to ensure that the 

curriculum process is implemented based on the needs of the students. Music advocacy can 

provide an equal opportunity for all vocal students participating in NYSSMA adjudication 

festivals. Vocal music students may then have an equal and fair chance of being selected to 

participate in All-County festivals.45 

 

 

 

 

 

 

 

 

 

 
45 Dee Hansen, Handbook for Music Supervision, (Lanham, MD: Rowman & Littlefield, 2007), 19. 
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CHAPTER TWO : Literature Review 

Overview 

 A methodical literature review examined the perceived disparity between vocal music 

students from high and middle socioeconomic districts and those who live in low-socioeconomic 

communities. Chapter Two presents various researched sources that address the study problem 

and research questions. In addition, the literature review comprises information relevant to 

administrative support for middle school music education and, more specifically, choral music 

education. Each element of the literature is applied to define essential concepts applicable to the 

study. The conceptual framework in this chapter details the literature necessary to support the 

skills needed for students to experience a successful NYSSMA adjudication, thus resulting in a 

better opportunity for selection for an all-county festival. Next, the research provides insight into 

music studentsô and educatorsô experiences in low socioeconomic districts without equal music 

instruction opportunities. In addition, instructional inequality often occurs in financially stressed 

communities. Finally, the literature review provides a foundation for addressing the gap in the 

literature addressed by the present study. 

Conceptual Framework 

 To identify the challenge that middle school choral students experience when being 

considered to participate in all-county festivals, it is necessary to identify three concepts: 

socioeconomic status, the NYSSMA adjudication process, and administrator support. 

Socioeconomic status is determined through a school districtôs recommendation for free and 

reduced lunch programs throughout the state. These selected districts may also be identified as 

Title I schools. The objective of Title I is designed to support school districts that are considered 
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low-income in helping the students achieve academic state requirements.46 The next concept 

necessary to explore is the NYSSMA adjudication process. In New York, music students can 

prepare solos that demonstrate musical skills they have learned. In connection with 

socioeconomic status, middle school vocal students who choose to prepare an NYSSMA solo 

may experience the opportunity to engage in supported music instruction by experiencing private 

vocal instruction outside of their regular education in school. Finally, it is necessary to research 

administrative support for music programs and their effect on music education and academic 

achievement. School and district administrators may focus on subjects other than music to foster 

higher-achieving scores on state tests. Therefore, it would potentially behoove administrators to 

recognize and support the academic benefits of music instruction for their students. 

 Lev Vygotskyôs educational theory of educational scaffolding and cognitive development 

is central throughout this research. Vygotskyôs theory provides that for children to learn 

effectively, there must be interaction with those who are more skilled.47 In addition, Vygotskyôs 

sociocultural theory of development identifies the premise that children can complete tasks 

independently. First, competent and experienced persons must guide and teach musical content.48 

Referred to as Vygotskyôs sociocultural theory of cognitive development, as depicted in Figure 

1, students learn from More Knowledgeable Others (MKO), who teach students throughout the 

 
46 Imed Bouchrika, ñWhat is a Title 1 School? A Guide to Funding Benefits & Requirements,ò 

Research.com, November 4, 2021, https://research.com/education/what-is-a-title-1-school#1. 

 
47 ñLev Vygotskyôs Sociocultural Theory of Cognitive Development,ò The Psychology Notes HQ, 2022, 

https://www.psychologynoteshq.com/vygotsky-theory/. 

 
48 Ibid. 

 

https://research.com/education/what-is-a-title-1-school#1
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learning process. The zone of proximal development is based on the concept that students learn 

about the culture and environment they are exposed to, thus affecting their learning practice.49  

 

Zone of proximal development 

 

 

Concepts 

 Identifying the specific effects of socioeconomic status and administrative support on all-

county selections was essential. Identifying the specific effects of socioeconomic status and 

administrative support on all-county selections was essential to ascertain several concepts. The 

first variable is how socioeconomic status may or may not influence middle school vocal 

studentsô experience with private vocal instruction. Private vocal instruction allows students 

 
49 Michael G. Levykh, ñThe Affective Establishment and Maintenance of Vygotskyôs Zone of Proximal 

Development.ò Educational Theory 58, no.1 (2008): 93. 

 

Learners can 
work 

independently

Learners can achieve 

with MKO guidance: 

Zone of Proximal 

Development  
(ZPD) 

 

Learners cannot achieve despite 

MKO guidance 

Figure 1. Zone of proximal development defining how learners can achieve. 
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supplemental music lessons outside the public-school music faculty for specific technical 

components identified in the NYSSMA evaluation process and ranking. It will also be necessary 

to determine whether NYSSMA adjudications can be subjective. A subjective perspective would 

entail the adjudicator's and student's experiences or background.50 Thus, students who attend 

NYSSMA adjudications and perform the same vocal solo may not experience the same results 

based on the individual adjudicator. Characterizing administrative leadership and support can 

also determine the success of a middle school vocal program, especially where pull-out lessons 

and scheduling is involved. To determine the research results, it will be necessary to survey 

middle school choral teachers, former middle school students who attended NYSSMA 

adjudications, and music administrators. In addition, it will be required to identify the 

socioeconomic status of participant districts based on free and reduced lunch programs, if 

applicable. The final conceptual definition will include resolving the number of students from 

these districts who prepared NYSSMA adjudications and those who attended the all-county 

festival. Figure 2 presents the framework. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
50 Stephen A. Paparo, "Embodying singing in the choral classroom: A somatic approach to teaching and 

learning," International Journal of Music Education 34, no. 4 (2016): 489. 
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Conceptual Framework Graphic 

 

 

 

 

Socioeconomic Status 

Districts comprising socioeconomically distressed communities may be identified as Title 

1. Title 1 was implemented in 1965, known as the Elementary and Secondary Education Act 

(ESEA).51 Low socioeconomic communities can also be identified through free and reduced 

lunch programs. Per the National School Lunch Program (NSLP), free and reduced lunch 

communities are recognized via household income.52 ñChildren from households with incomes 

 
51 Jason Hirschfeld, ñThe History of Educational Comparability in Title 1 of the Elementary and Secondary 

Act of 1965,ò June 10, 2008,https://www.americanprogress.org/article/the-history-of-educational-comparability-in-

title-i-of-the-elementary-and-secondary-education-act-of-1965/. 

 
52United States Department of Agriculture, ñDirect Certification in the National School Lunch Program,ò 

October 2018, https://fns-prod.azureedge.us/sites/default/files/resource-files/NSLPDirectCertification2016.pdf. 
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Figure 2. Interactions between socioeconomic status, NYSSMA process, administrator 

support and all-county selections 

https://www.americanprogress.org/article/the-history-of-educational-comparability-in-title-i-of-the-elementary-and-secondary-education-act-of-1965/
https://www.americanprogress.org/article/the-history-of-educational-comparability-in-title-i-of-the-elementary-and-secondary-education-act-of-1965/
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between 130 and 185 percent of the poverty level are eligible for reduced-price meals.ò53 

President George W. Bush enacted the No Child Left Behind Act in 2001. The No Child Left 

Behind Act was applied to measure academic accountability for studentsô learning and success 

regardless of cultural and socioeconomic status.54 This was especially important for districts to 

identify the learning gaps established. Learning gaps are what the student has learned compared 

to what the student was expected to know.55 In 2015, President Barack Obama enacted the Every 

Student Succeeds Act (ESSA). The main focus of ESSA is on students from low socioeconomic 

communities, affording them equal learning opportunities. In music education, ESSA supports 

well-rounded education by encouraging equal support for music education and acknowledging 

music as a core subject.56 It is important to note that governmental authorities recognized the 

importance of an equal educational experience for all students, including music programs. 

The National Assessment of Educational Progress (NAEP) was first administered 

to students in 1969.57 It is one of the most significant assessments for all studentsô 

disciplines and measures student achievement.58 Students and educators respond to the 

test by answering a series of questions. The 2016 National Report card for music students 

in grade eight reveals that students who do not reside in school districts serving students 

 
53 ñDirect Certification in the National School Lunch Program.ò  

 
54 United States Department of Education, March 2017, ñNCLB,ò 

https://www2.ed.gov/nclb/overview/intro/index.html. 

 
55 The Glossary of Education Reform, ñLearning Gap,ò last modified August 29, 2013, 

https://www.edglossary.org/learning.  

 
56 Alice-Ann Darrow, "The Every Student Succeeds Act (ESSA) What it means for students with 

disabilities and music educators," General Music Today 30, no. 1 (2016): 41. 

 
57 ñThe Nationôs Report Card,ò accessed March 28, 2022, 

https://www.nationsreportcard.gov/arts_2016/#/music/opportunities-and-access. 

 
58 Ibid. 

 

https://www/
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requiring free or reduced lunch experience a more significant percentage of students 

accessing private lessons, musical performance patronage in a theater, full-time music 

specialists teaching in their schools, and a district applying a music curriculum. School 

buildings usually provide a dedicated space for teaching and performing music classes in 

those same districts that do not identify as Title I districts.59  

 In public school settings, a student's socioeconomic status (SES) may determine an 

assessment of success. According to the American Psychological Association (APA), 

"Socioeconomic status is an individual group's social standing or class. It is often measured as a 

combination of education, income, and occupation."60 Socioeconomic status can be traced back 

to when the Israelites were condemned to slavery based on their location, finances, and 

religion.61 For example, the writer of Exodus 2 shares the story of Moses, a Hebrew baby born 

into slavery and condemned to death. Israelites were considered lower-class citizens and were, 

therefore, slaves to Pharoah. Being enslaved Hebrews meant they were not entitled to the same 

opportunities as the Egyptians. The Egyptian Pharoah ruled over the Hebrew enslaved people 

and commanded each firstborn Hebrew enslaved person to be sentenced to death. However, 

Moses, surviving this decree, was found in the water and rescued by Pharoahôs daughter. Again, 

enslaved Hebrews served Pharoah and did not have the same social or financial status as the 

Egyptians.62 God appointed Moses to lead the enslaved Hebrews toward their freedom.  

 
59ñThe Nationôs Report Card.ò  

 
60 American Psychological Association, Education and Socioeconomic Status, July 2017, 

https://www.apa.org/pi/ses/resources/publications/education. 

 
61 Unless otherwise noted, all biblical references stated are in the English Standard Version Wheaton, IL 

(Crossway, 2008). 

 
62 Harold Willmington, "A Biographical Study of Moses" (2018). Old Testament Biographies. 36. 

https://digitalcommons.liberty.edu/ot_biographies/36. 
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Another example of a disadvantaged socioeconomic status is the Black enslaved people 

transported via the African diaspora meant to serve those with a more affluent status. 

Educational opportunities were withheld from enslaved peoples.63 Students who live in middle 

and higher socioeconomic communities may not experience stress originating like those from 

lower socioeconomic communities.64 Students from more financially stressed households may 

experience similar stress as enslaved people mentioned above who could not experience sharing 

a well-rounded education. Lower SES affects financial, health, family, and relationship issues, as 

seen in Table 1, which can affect the stability of students both psychologically and 

sociologically.65 

 

Table 1. Stress Elements by Socioeconomic Status 

 Low SES %(n) Other SES% (n) 

Financial Problems* 69.9 (110) 53.1 (448) 

Health Problems 44.9 (71) 40.8 (344) 

Family Issues* 51.3 (81) 42.1 (355) 

Relationship Issues 44.3 (70) 39.7 (335) 

(Significant at <.05) 
 

Source: Ameera Karimshah et al., ñOvercoming Adversity among Low SES Students,ò Australian 

Universities Review, 2013. 

 
63 John L. Rury and Eileen H. Tamura, eds. The Oxford handbook of the history of education. Oxford 

University Press, USA, 2019, 399. 

 
64 ñAmerican Psychological Association, Education and Socioeconomic Status.ò 

 
65 Ameera Karimshah, Marianne Wyder, Paul Henman, Dwight Tay, Elizabeth Capelin, and Patricia Short, 

ñOvercoming Adversity among Low SES Students: A Study of Strategies for Retention,ò The Australian 

Universitiesô Review 55, no. 2 (2013): 9, https://search-informit-

org.ezproxy.liberty.edu/doi/10.3316/ielapa.715862678318000. 

 

https://search-informit-org.ezproxy.liberty.edu/doi/10.3316/ielapa.715862678318000
https://search-informit-org.ezproxy.liberty.edu/doi/10.3316/ielapa.715862678318000


 

 

 

 

28 

 

In addition, the socioeconomic status of a district may also predict teacher value-added 

(VA), which translates to teacher evaluation and quality.66 VA can affect the school climate and 

affect student academic and musical outcomes. 67 A positive school climate can be emotionally, 

academically, and mentally profitable for students.68 Parental support adds to the occasion for 

good musical opportunities in higher socioeconomic areas. For instance, students in low 

socioeconomic communities may need help to afford additional music education support, such as 

instrumental rentals or private music instruction.69 Another example of the disparity would be 

studentsô inability to afford music festival participation fees or transportation to attend music 

events.70 According to a recent study, 43 percent of American children originate from low-

income families.71 Research indicates that those who experience more socioeconomically 

stressful financial or educational situations share more negative life experiences.72 Negative life 

experiences can affect a studentôs academic progress.73 

 
66 Nathan Lee Street, Predicting Teacher Value-added Results in Non-tested Subjects Based on 

Confounding Variables: A Multinomial Logistic Regression., Liberty University, 2017. 

 
67 Street, Predicting Teacher Value-added Results in Non-tested Subjects Based on Confounding Variables: 

A Multinomial Logistic Regression. 

 
68  Meagan OôMalley, Adam Voight, Tyler L Renshaw, and Katie Eklund, ñSchool Climate, Family 

Structure, and Academic Achievement: A Study of Moderation Effects.ò School psychology quarterly 30, no. 1 

(2015): 142. 
  
69 Vincent C. Bates, "Social class and school music," Music Educators Journal 98, no. 4 (2012): 33. 

 
70 Ibid., 5. 

 
71  Vincent C. Bates, ñEquity in Music Education: Back to Class: Music Education and Poverty, ñMusic 

Educators Journal, no.2 (December 2018): 72. https://doi.org/10.1177/0027432118803046. 

 
72 ñReport of the APA task force on Socioeconomic Status,ò last modified 2007, 

https://www.apa.org/pi/ses/resources/publications/task-force-2006.pdf, 14. 

 
73 Meagan OôMalley, Adam Voight, Tyler L Renshaw, and Katie Eklund, ñSchool Climate, Family 

Structure, and Academic Achievement: A Study of Moderation Effects,ò School psychology quarterly 30, no. 1 

(2015): 142. 

 

https://doi.org/10.1177/0027432118803046
https://www.apa.org/pi/ses/resources/publications/task-force-2006.pdf
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Students who live in distressed districts may experience additional responsibilities and 

endure disadvantages preventing them from experiencing a comprehensive music program. 

Disadvantages may include not owning their instrument or living in a space where students need 

to practice their vocal solos openly.74 ñChildren from low SES homes also tend to live in 

overcrowded environments, with many siblings and many overall needs that must be met by their 

parents.ò75 Hence, music instructors may be unaware of the studentôs challenging circumstances 

and unfairly assess the student. In contrast, when students can musically express themselves, 

sensing freedom may result in a beneficial situation that can overflow in their academic careers. 

In other words, music education can positively affect studentsô core academic subjects, such as 

math, reading, and language arts, which can be measured by standardized testing.76 Music 

instruction has been connected to academic achievement, especially in reading.77 In addition, 

socioeconomic status directly affects the academic success of students.78 Research reveals that 

economic, cultural, and social capital affects a childôs academic achievement.79 Students 

originating from low SES communities often underperform academically.80 Another advantage 

 
74 Adria R. Hoffman, ñCompelling Questions about Music, Education, and Socioeconomic Status,ò Music 

Educators Journal 100, no. 1 (2013): 66, http://www.jstor.org/stable/43288772.  

 
75 Tiffany Quagliata, ñIs there a positive correlation between socioeconomic status and academic 

achievement?ò 7. 

 
76Steven J. Holochwost, Cathi B Propper, Dennie Palmer Wolf, Michael T Willoughby, Kelly R Fisher, 

Jacek Kolacz, Vanessa V Volpe, and Sara R Jaffee, ñMusic Education, Academic Achievement, and Executive 

Functions,ò Psychology of aesthetics, creativity, and the arts. 14, no. 4 (2017): 159. 

 
77 Franziska Dege, Claudia Kubicek, and Gudrun Schwarzer. "Music lessons and intelligence: A relation 

mediated by executive functions," Music Perception 29, no. 2 (2011): 195. 

 
78 American Psychological Association, 2022,  https://www.apa.org/pi/ses/resources/publications/factsheet-

education.pdf, 1. 

 
79 Markus Broer, Yifan. Bai, and Frank. Fonseca. Socioeconomic Inequality and Educational Outcomes 

Evidence from Twenty Years of TIMSS, 1st ed. 2019. Cham: Springer International Publishing, 2019. 

 
80 American Psychological Association, Education and Socioeconomic Status, July 2017. 

 

http://www.jstor.org/stable/43288772
https://www.apa.org/pi/ses/resources/publications/factsheet-education.pdf
https://www.apa.org/pi/ses/resources/publications/factsheet-education.pdf
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of students from more affluent areas is the benefit of more musical possibilities. Options such as 

attending music performances such as concerts or recitals can support a lived musical experience 

for the student.81  Figure 3 is based on a survey conducted by NAEP for eighth-grade students 

responding to the question, ñHave you ever listened to a musical performance in a theater?ò82 

 

Music, Grade 8 students and NSLP. 

 

 

 

 

Negative lived experiences may dissuade students from distressed communities from 

participating in music programs.83  One factor may be studentsô lack of financial resources to 

purchase concert attire or musical educational excursions such as concerts or music festivals. 

 
81 Thomas A. Regelski, "Music, Music education, and Institutional Ideology: A Praxial Philosophy of 

Musical Sociality," Action, Criticism & Theory for Music Education 15, no. 2 (2016), 12. 

 
82 ñThe Nations Report Card: Arts Assessment, Grade 8,ò 2016, 

https://www.nationsreportcard.gov/arts_2016/#/music/opportunities-and-access. 

 
83 Jennifer Lee Doyle, ñCultural Relevance in Urban Music Education: A Synthesis of the Literature.ò 

Update: Applications of Research in Music Education 32, no. 2 (May 2014): 45. 

https://doi.org/10.1177/8755123314521037. 

 

Figure 3. 8th Grade results of students eligible and not eligible for NSLP and their 

experience of attending a musical performance in a theater. 
Source: U.S. Department of Education. Institute of Education Sciences, National Center for 

Education Statistics, National Assessment of Educational Progress (NAEP), 2008 Arts Assessment 

 

 

https://www.nationsreportcard.gov/arts_2016/#/music/opportunities-and-access
https://doi.org/10.1177/8755123314521037
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When preparing to participate in music festivals or adjudications, students may be encouraged by 

their music instructors to dress accordingly for the event. Students living in distressed 

communities may be discouraged from joining an ensemble if the outer apparel may resemble 

clothing that is financially stressful for the student.84 It is crucial to the vitality of music 

education for instructors not to prejudge their students based on socioeconomic status.85 

ñCognitive distancing occurs in many domains, including education. Research determined that 

poor people and welfare recipients are typically categorized as dishonest, dependent, lazy, 

uninterested in education, and promiscuous.ò86 Students may demonstrate a negative attitude or 

behavior if they subconsciously believe their teacher is communicating this notion.87 On the 

contrary, Students who experience a home and family environment that supports music 

education may result in a more invested approach to music education on behalf of the student.88 

 Another challenge for students from low socioeconomic households is that they often 

learn slower than their counterparts from higher socioeconomic status.89 Students learning 

musical literacy and music theory at a slower pace can prevent them from acquiring the 

necessary skills for NYSSMA adjudications. Music educators should create a dialogue with their 

students creating a stronger relationship and better understanding of the students they teach. 

 
84 Julia T. Shaw, ñToward Socially Inclusive Music Organizations: Promoting Socioeconomic Diversity in 

Choral Ensembles,ò The Choral Journal. no. 58 (2017). 

 
85 Chelsea Rowe, ñTeachersô Perception of Students Based on Socioeconomic Status: A Literature 

Review.ò Honors Thesis., Salem State University, 2018. /194. 

 
86 Ibid.  

 
87 Ibid. 

 
88 Jennifer Lee Doyle, ñCultural Relevance in Urban Music Education: A Synthesis of the Literature,ò 

Update: Applications of Research in Music Education 32, no. 2 (May 2014): 45-46. 

https://doi.org/10.1177/8755123314521037. 

 
89 Ibid., 46. 
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What is referred to as the constructivism theory allows for constructing the meaning of teachersô 

understanding of why students are learning at the rate at which they are.90 Vygotsky embraces 

this theory identifying it as social constructivism based on experience.91 

Social Foundations 

Based on lived experiences, students from higher socioeconomic districts may view themselves 

differently, positively affecting their academic success.92 The chorus is an opportunity for 

students to feel a part of a community as well as respected and important.93 While any disparity 

in educational gaps reflects a studentôs proficiency or determination, it may be possible that 

academic differences are affected by a studentôs socioeconomic status.94 Some may argue that the 

zone of proximal development does not affect students from diverse communities.95 However, 

lived experiences for students in financially distressed communities may not afford the same 

opportunities, thus affecting their chance for a well-versed music educational experience96. 

Consequently, students from lower socioeconomic communities may not feel as 

confident in asking questions and deny themselves a more quality-oriented learning experience. 

 
90 Roya Jafari Amineh, and Hanieh Davatgari Asl, "Review of constructivism and social 

constructivism," Journal of Social Sciences, Literature and Languages 1, no. 1 (2015): 9. 

 
91 Moses Makgato, "Identifying constructivist methodologies and pedagogic content knowledge in the 

teaching and learning of technology," Procedia-Social and Behavioral Sciences 47 (2012): 1399. 

 
92 Mesmin Destin, Paul Hanselman, Jenny Buontempo, Elizabeth Tipton, and David S. Yeager, "Do student 

mindsets differ by socioeconomic status and explain disparities in academic achievement in the United 

States?." AERA open 5, no. 3 (2019): 2332858419857706,2. 

 
93 Doreen S. Fryling, Persistence in choral music: An investigation into psychological and sociological 

factors involved in choral membership, Hofstra University, 2015, 34. 

 
94 Markus Broer, Yifan Bai, and Frank Fonseca, Socioeconomic Inequality and Educational Outcomes 

Evidence from Twenty Years of TIMSS, 1st ed. 2019. Cham: Springer International Publishing, 2019,3. 

 
95 Stephen Newman, and Ashkan Latifi, "Vygotsky, education, and teacher education," Journal of 

Education for Teaching 47, no. 1 (2021):6. 

 
96 Adria Hoffman. Compelling Questions. 63. 
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Therefore, this can result in students from low socioeconomic areas being underrepresented in 

elective classes such as music, thus resulting in underrepresentation at festivals.97 In addition, 

students who are not regular participants in music festivals may feel separated from other 

students who attend regularly. 

The Evolution of Music Education  

Music has been a part of history from the beginning of time. However, in the 1800s, 

Lowell Mason, also known as the Father of Music Education, introduced to the nation the 

importance of including music education in a childôs education. Masonôs purpose was for 

children to prepare for music, including church singing.98 The United States Department of 

Educationôs mission statement states, ñOur mission is to promote student achievement and 

preparation for global competitiveness by fostering educational excellence and ensuring equal 

access.ò99 The New York State Department of Educationôs mission statement is, ñOur mission is 

to raise the knowledge, skill, and opportunity of all people in New York. Our vision is to provide 

leadership for a system that yields the best-educated people in the world.ò Both foci produce 

generations of educated people to maintain a thriving place in society and the world. In New 

York, music is a compulsory core subject. Mandatory core subjects employ a minimum amount 

of time and focus. For example, in NYS, students in grades seven and eight must receive at least 

 
97 Adria Hoffman. Compelling Questions. 63. 

 
98 Michael L. Mark, "A history of music education advocacy," Music Educators Journal 89, no. 1 (2002): 

45. 

 
99 U.S. Department of Education, ñOverview and Mission Statement,ò 

https://www2.ed.gov/about/landing.jhtml#:~:text=Overview%20and%20Mission%20Statement%20ED%27s%20mi

ssion%20is%20to,1980%20by%20combining%20offices%20from%20several%20federal%20agencies. 
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360 minutes of weekly instruction for English, social studies, science, and math during the 

school year.  

On the other hand, music students must receive a minimum of 90 minutes of study per 

week throughout the school year.100 Therefore, it is at the discretion of the school districts to 

determine the priority that music is allotted. One focal point of ESSA is that information is 

provided to all stakeholders via a statewide assessment. The assessment may be collected 

through surveys, state testing, student grades, and related professional content.101 Another 

expectation is the importance of accountability.102 ñStudies have found that schools with greater 

shares of poor and minority students have difficulty recruiting and retaining teachers with 

experience and strong credentials, leading to disparities in several measures of teacher 

quality.ò103 It then becomes a disadvantage for the students in financially distressed districts 

taught by music educators who are not highly qualified and prepared to teach music instruction. 

According to the NYS education department, a qualified teacher has exhibited content 

knowledge in a core course.104 To reiterate, it is essential that all students are given an equal 

opportunity to be taught quality vocal music instruction by qualified vocal music instructors.  

 
100 U.S. Department of Education, ñOverview and Mission Statement.ò 

 
101 ñESSAò 

 
102 Ibid. 

 
103 Sandra Black, Laura Giuliano, and Ayushi Narayan, last modified December 9, 2016, 

https://obamawhitehouse.archives.gov/blog/2016/12/08/civil-rights-data-show-more-work-needed-reduce-

inequities-k-12-schools. 

 
104 ñInformation and Reporting Services, Teacher/Staff Data,ò 

https://www.p12.nysed.gov/irs/beds/PMF/documents/HighlyQualifiedTeachingOutofCertification.pdf. 
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With the proliferation of music education in public and private schools, the need for a 

curriculum was encouraged by administrators and teachers. The New York State Learning 

Standard for the Arts states: 

The 2017 New York State P-12 Learning Standards for the Arts are designed to 

develop artistically literate citizens. An artistically literate citizen has the 

knowledge, skills, and understanding to engage in the arts throughout their lives 

actively. The intrinsic nature of the arts leads to and promotes a civilized, 

sustainable society. Artistically literate graduates are career and college ready, 

capable of understanding and addressing the needs of society and participating in 

a global economy.105 

 

Subsequent discussions have included the research conducted by 2011 Northwestern University, 

which revealed that music education directly affects at-risk students in lower socioeconomic 

areas.106 One effect is the improvement of language and reading skills.107 Gordon makes the 

comparison of music to language utilizing the same methodical processes.108 Therefore, it is the 

responsibility of music educators and administrators to ensure that music education remains 

accessible in schools not only for the musical achievement of their students but also for academic 

achievement. 

 
105 ñNew York State Learning Standards for the Arts: Guidance on Implementing the New York State 

Revised Learning Standards for the Arts,ò Summer 2017, 

http://www.nysed.gov/common/nysed/files/programs/curriculum-instruction/2017-implementation-

guide_update_final.pdf, preface. 

 
106 NAfME, ñStudy: Music Education Could Help Close the achievement Gap Between Poor and Affluent 

Students,ò National Association for Music Education, September 11, 2014, https://nafme.org/study-music-

education-could-help-close-the-achievement-gap-between-poor-and-affluent-students/. 

 
107 Ibid. 

 
108 Edwin E. Gordon,  "All about audiation and music aptitudes: Edwin E. Gordon discusses using 

audiation and music aptitudes as teaching tools to allow students to reach their full music potential," Music 

Educators Journal 86, no. 2 (1999): 42. 
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 Music education increased in public schools during the twentieth centuryðmusic, 

including music history, theory, literacy, and culturally relevant music.109 However, in the 1970s, 

political challenges plagued the educational system.110 Although music began to develop as an 

essential education component, music, unfortunately, assumed a less-than-important role within 

education. It was considered an elective, primarily enrolling students who were not college-

bound.111 However, in 1964, Project on Instruction refocused the importance of all disciplines 

and their effect on teaching the whole student.112 This significantly established music education 

as a core component of the curriculum.113 In the 1970s, however, the importance of education 

began to decline across the country. Still, in 1983, the National Commission on Excellence in 

Education released A Nation at Risk: The Imperative for Educational Reform.114 This resulted in 

the warning that the nation's future relied heavily on the educational system.  

Consequently, guidelines were needed to direct music educators and administrators on 

student expectations for learning in music education classes. The positive sociocultural results of 

music education have often connected those students who live in affluent communities. Socio-

cultural factors may include ñmusic culture, church influence, peer influence, family support and 

social benefits of music.ò115  Hence, it results in the studentôs decision to choose or not to 

 
109 Michael L. Mark and Patrice Madura, Contemporary Music Education, Boston, MA: Schirmer, 2014, 8. 

110 Ibid. 

 
111 Mark and Madura, Contemporary Music Education, 12-14. 

112 Ibid., 14. 

 
113 Ibid. 

 
114 Jennifer M. Lichter, "A History of Federally-Mandated Assessments in Education: From A Nation at 

Risk (1983) to the Conclusion of No Child Left Behind (2016)." (Ph.D. diss., The University of Nebraska, 20170,16.  
 
115 Chipo Namaiko, "Music Education Context and Socio-Cultural Factors as Determinants of Students' 

Participation in High School Music Programs: Basis for a Music Program Framework." Online Submission (2015), 
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participate in a music program.116 This bias can prevent students in low socioeconomic 

communities from deciding to participate in the adjudication process, which will most likely 

result in not being selected to participate in all-county festivals. 

Standardization 

 Understanding and implementing the standards for the arts must begin at the music 

administration level. When music administrators are unaware of their facultyôs expectations, it 

can become difficult to advocate for their programs. ñIt is incumbent upon music supervisors to 

understand and help their teachers understand the systems process. Each component of the 

process affects others.ò117 According to the National Association for Music Education (NAfME), 

The National Standards for Music Education, which was initially established in 1994, included: 

1. ñSinging, alone and with others, a varied musical repertoire. 

2. Performing on instruments, alone and with others, a varied repertoire. 

3. Improvising melodies, variations, and accompaniments. 

4. Composing and arranging music within specified guidelines. 

5. Reading and notating music. 

6. Listening to, analyzing, and describing music. 

7. Evaluating music and music performances. 

8. Understanding relationships between music, the other arts, and disciplines outside the 

arts. 

9. Understanding music in relation to history and culture.ò118 

 

While each area is essential to the development of music education for all students, there 

remains a need to simplify the requirements and framework for music educators and students. 

Therefore, in 2014, the National Coalition for Core Arts Standards reported how each previous 

standard is reflected in music education. These standards were narrowed to three processes: 

 
 
116 Ibid. 

 
117 Dee Hansen, Handbook for Music Supervision, 19. 

 
118 ñGoogle National Standards for the Arts,ò http://musicstandfoundation.org/images/National_Standards.  
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creating, performing, and responding. According to NAfME, ensuring students could connect to 

the music rather than simply learning notes and performing was essential.119 These standards 

opened opportunities for more exploration of a diverse repertoire and assisted in transitioning 

from rote singing to more theory and literacy. NAfME prepared an Opportunity-to-Learn 

Standards checklist to address the expectations that provided four specified areas to ensure that 

music administrators and teachers effectively prepared the content.120 These four areas include 

curriculum and scheduling, staffing, materials and equipment, and facilities.121 ñThis resource 

offers teachers, teacher-educators, administrators, and school boards information on what is 

needed to create and support effective music programs on various levels and in various teaching 

areas.ò122Creating and supporting music programs that meet the individual needs of all learners is 

essential to ensure that students with special needs can also experience an opportunity to learn 

music. The curriculum component addresses the need to provide students of all levels with a 

rigorous and well-rounded curriculum.123 The New York State Education Department encourages 

the curriculum to catalyze for students to learn content and skills.124 Scheduling, in summary, is 

guidance to ensure students are not regularly absent from their music classes for non-music 

events. 

 
119 ñNew York State Learning Standard,ò New York State School Music Association, last modified 2017, 

https://www.nyssma.org/wp-content/uploads/2019/01/Artistic-Processes.pdf. 

 
120 ñOpportunity to Learn,ò accessed July 29, 2021, from https://nafme.org/wp-

content/uploads/2016/08/OTL-Summary-Sheet.pdf, 4-7. 

 
121 Ibid. 

 
122 Mackie V. Spradley, National Opportunity to Learn Standards Facilities, Personnel and Curricular 

(2020):1, https://nafme.org/wp-content/uploads/2020/08/NAfME-Opportunity-to-Learn-Standards-2020.pdf. 

 
123 Ibid. 

 
124 ñCurriculum and Instruction,ò New York State Education Department, Google, 2015-2019, 

http://www.nysed.gov/curriculum-instruction. 
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In 2015, Opportunity to Learn Standards (OTL) was implemented by NAfME to ensure 

all students would be afforded music education in an efficient and accurate environment.125 OTL 

was initiated via the Goals: Educate America Act in 2003.126 While this is an important moment 

in music education history, the importance of music education within a school building and 

district is the administrationôs choice. Professional development is also shared as an essential 

component of the Opportunity-to-Learn standards focusing on the need for teachers to attend 

sessions pertinent to their content area.127 In addition, teachers are afforded prospects aligned 

with other content areas, indicators of teacher practice, instruction, evaluation, and teacher 

contribution.  

Lastly, the Opportunity-to-Learn report includes the importance of education within a 

clean, well-lit, well-ventilated facility, acoustically sound, and accommodating the number of 

music students attending classes within a particular space.128 Students in lower socioeconomic 

districts may need help to learn music instruction in a well-equipped music classroom.  ñIf we 

truly want to make music education available to all students, we must examine the intersections 

between financial means and social contexts of school music.ò129 Therefore, to encourage 

students to participate and continue in music education programs, students should feel inclusivity 

despite any financial obstacles they may face as part of the music program. According to a 

 
125 ñOpportunity to Learn.ò  

 
126 Myriam I. Athanas and Brian C. Wesolowski. "Opportunity-to-Learn: Concepts, Standards, and 

Considerations for Music Teaching and Learning."  
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128 Myriam I. Athanas and Brian C. Wesolowski. "Opportunity-to-Learn: Concepts, Standards, and 

Considerations for Music Teaching and Learning." 
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survey, 58% of music educators who teach in a lower socioeconomic community felt that 

fundraising was necessary regardless of the excessive amount of time, effort, and energy 

ensuring all music students experienced an inclusive music educational experience.130 

Administrators may consider music programs just an elective for students to fill classes. ñMusic 

advocacy is based on the belief that making music is essential to learning, the enjoyment of life, 

and the preservation of culture.ò131 Music can produce a positive social-emotional and favorable 

academic effect on students, especially for students who may otherwise not experience music 

education. 

NYSSMA Adjudication Process 

NYSSMA music festival adjudications began in 1943, and over 100,000 students 

participated throughout New York in over 130 adjudications.132 New York State School Music 

Association (NYSSMA) is an organization that focuses on supporting music education.  

Passed and adopted by the NYSSMA Executive Council in 1994, the mission statement 

is: 

The New York State School Music Associationôs (NYSSMA) mission is to 

advocate and improve the education in music of all people in New York by 

promoting appropriate music activities and programs in the schools and 

communities of New York State.133 

 
130   Kenneth Elpus,, and Adam Gris®. ñMusic Booster Groups: Alleviating or Exacerbating Funding 

Inequality in American Public School Music Education?ò Journal of Research in Music Education 67, no. 1 (April 

2019): 6ï22. https://doi.org/10.1177/0022429418812433. 

 
131 John L. Benham, Music Advocacy: Moving from Survival to Vision, 31. 

 
132 Elizabeth C. vonWurm, "A Study of the Associations between Conditions of Performance and 

Characteristics of Performers and New York State Solo Performance Ratings." Order No. 3568300, State University 

of New York at Albany, 2013. In PROQUESTMS ProQuest Central; ProQuest Dissertations & Theses Global; 

Social Science Premium Collection, 

http://ezproxy.liberty.edu/login?qurl=https%3A%2F%2Fwww.proquest.com%2Fdissertations-theses%2Fstudy-

associations-between-conditions-performance%2Fdocview%2F1426178462%2Fse-2, 7. 

133 Thomas N. Gellert, History of the New York State School Music Association: 1990 ï 2006, Volume III, 

2007, 98. 
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NYSSMA assessments do not maintain a decision-type influence on student participantsô 

satisfaction with academic requirements.134 Several NYSSMA adjudication committees are 

pertinent to specific music disciplines that develop, improve, and oversee the adjudication 

process throughout the state. The adjudication process is based on inter-rater assessment. A 

musical rater is a person who is asked to rate performances, whether it is a solo performance or 

an ensemble.135 NYSSMA adjudicators are qualified music educators who fulfill the 

requirements, including earning a bachelorôs degree in music, one year of full-time music 

teaching experience, and being a member of NAfME/NYSSMA.136 Adjudicators may possess 

two areas of adjudication certification, the first being in their primary instrument or vocal.137 

NYSSMA adjudicator candidates must attend an NYSSMA orientation and observe NYSSMA 

adjudications with a certified adjudicator before being assigned as an adjudicator.138 At 

NYSSMA adjudication festivals, zone representatives are assigned festivals to confirm that the 

adjudicators' scores are correctly submitted, ensuring that NYSSMA procedures are followed 

and assisting the district host. Music adjudications should allow every student who participates to 

be afforded equal procedures and for each adjudicator to have the same anticipation for each 

 
134 Brian C. Wesolowski, "Predicting operational rater type classifications using Rasch measurement theory 

and random forests: a music performance assessment perspective." Journal of Educational Measurement 56, no. 3 

(2019): 610. 

 
135Martin J. Bergee, "Performer, Rater, Occasion, and Sequence as Sources of Variability in Music 

Performance Assessment," Journal of Research in Music Education 55, no. 4 (Winter, 2007): 344, 

http://ezproxy.liberty.edu/login?qurl=https%3A%2F%2Fwww.proquest.com%2Fscholarly-journals%2Fperformer-

rater-occasion-sequence-as-sources%2Fdocview%2F214486822%2Fse-2%3Faccountid%3D12085. 

 
136 ñNYSSMA Adjudications,ò https://www.nyssma.org/committees/adjudication-festival-

committee/director-of-adjudicators/. 
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studentôs solo performance.139 Similar processes should include allowing students the same time 

for reviewing their sight-reading section.  

Creating a subjective position in which students are adjudicated may be due to an internal 

measure that adjudicators may unknowingly utilize in their assessments.140 Performance 

adjudications began in the 1940s, and in 1954, the Watkins-Farnum Performance Scale was 

implemented at adjudications and was primarily used for instrumental evaluations.141 The 

assessment was disaggregated into several components: pitch, rhythm, tempo, and articulation.142 

The Watkins-Farnum Scale is no longer applied in NYSSMA adjudications. However, a similar 

rater-type evaluation form is used to adjudicate NYSSMA participants.  

 Students enter a school building where their adjudication is conducted and present a 

playing permit to the festival personnel. The playing permit informs the festival personnel that 

the studentôs teacher has approved the studentôs adjudication, and the student can perform their 

NYSSMA solo. The festival host school personnel checks NYSSMA solos to ensure that the solo 

is included in the NYSSMA manual and that students possess original copies of the music. 

Photocopied music is not permitted at NYSSMA. Students will not be allowed to perform their 

solo unless they have original music scores for the adjudicator, for themselves if necessary, and 

for the accompanist, if applicable. Students perform their solos exclusively in the presence of the 

 
139 Marvin E. Latimer Jr, Martin J. Bergee, and Mary L. Cohen, ñReliability and Perceived Pedagogical 

Utility of a Weighted Music Performance Assessment Rubric,ò 169. 

 
140 Stephen F. Zdzinski, and Gail V. Barnes. "Development and validation of a string performance rating 

scale." Journal of Research in Music Education 50, no. 3 (2002): 246. 

 
141 Elizabeth C. vonWurm, "A Study of the Associations,ò26 
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adjudicator and their accompanist. Music teachers and parents are allowed in the adjudication at 

the adjudicatorôs discretion.  

 Before students are registered to attend adjudications, school districts must be members 

of NYSSMA. Teachers are required to select an appropriate level solo from the NYSSMA 

manual. ñThe NYSSMA manual is a 600+ page reference book copyrighted by the New York 

State School Music Association (NYSSMA). It is updated every three years.ò143 The manual 

consists of repertoire, rules, regulations, and sight-reading requirements, based on six difficulty 

levels. The music teacherôs responsibility is to select an appropriate performance level for a 

student to prepare for the festival adjudication, which is especially critical as the solo vocal level 

also dictates the sight-singing difficulty. 

NYSSMA Vocal Solo Preparation 

 Students who prepare an NYSSMA vocal solo share their performance 

achievements with the adjudicator by demonstrating what they have learned in front of a 

qualified, certified NYSSMA music adjudicator.144 For example, students may prepare a vocal 

solo demonstrating musical concepts such as dynamics, breath support, projection, phrasing, 

posture, interpretation, performing precise rhythms, note values, and accurate pitch. In 

determining a solo vocal selection from the NYSSMA manual, music instructors must identify a 

fundamental purpose of why they include their students in NYSSMA solo evaluations. Purpose 

and vision of this sort will assist the student in their preparation and encourage administrative 

 
143 ñNYSSMA,ò last modified 2022, https://www.nyssma.org/committees/manual/. 

 
144 Rudolf E. Radocy,"Evaluating student achievement." Music Educators Journal 76, no. 4 (1989): 30. 
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support. In addition, assessment of this type can benefit the instructional development of both the 

student and the teacher.  

When the teacher receives the adjudicatorôs evaluation form, suggestions are included 

that should support the scoring. The evaluation form then allows the student and teacher to 

discuss the recommendations with which they may or may not agree. Therefore, it is the 

teacherôs decision whether to explain the comments made by the adjudicator and use the 

statements as a learning tool to help develop the student's music education. Thus, sending 

students to NYSSMA music adjudications can support the importance of the overall music 

program. One example is NYSSMA allowing music educators to collaborate and learn from one 

another.145 Students, through the solo assessment, adjudicators who are music educators who 

specialize in a specific content area, communicate the areas of the solo where the student 

excelled and those in need of more development. This provides improvement information for 

both the student and the music instructor. 146 

NYSSMA solos are based on a rating (1 through 4). The highest possible score is 28. The 

highest possible score for levels 5 and 6 is 100 and includes the same four assessment areas with 

a higher possible score for each area. However, assessments of levels 1 through 6 all focus on the 

same components. Figure 5 represents the areas of rating/assessment involved in an NYSSMA 

vocal solo adjudication. ñAssessment is both essential and a potentially powerful force.ò147  

 
145 Jeannine A. Sturm, ñString and Music Education Associations on Long Island, New York, 1950-1960.ò 

Journal of Historical Research in Music Education 33, no. 1 (2011):57, http://www.jstor.org/stable/41300428. 

 
146 Scott C. Shuler, "Music education for life: Music assessment, part 2ðInstructional improvement and 

teacher evaluation," Music Educators Journal 98, no. 3 (2012). 

 
147 Scott C. Schuler, "Music education for life: Music assessment, part 1: What and why." Music Educators 

Journal 98, no. 2 (2011): 10. 
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When preparing NYSSMA solos, students should be trained by their music teachers in 

each area of the evaluation form. When students present their solos, tone, intonation, diction, 

accuracy, and interpretation can be adjudicated as a wrong or right component response.148 

However, variables such as style, phrasing, expression, artistry, and stage presence are 

components of the performance that may be interpreted one way by the teacher and student and 

differently by the adjudicator.  

  Consequently, it is the responsibility of the music teacher to direct students to listen to 

professional recordings of their vocal solos and focus on the aesthetic expression of the music as 

the technical component.149 It is also the responsibility of the music instructor to exhibit complete 

honesty with their students. Teachers should refrain from giving students positive remarks based 

on untruths, leading to the opposite effect once they receive their NYSSMA score.150  

 

NYSSMA Vocal Solo Evaluation Components 

 
Tone 

Quality 

Consistency 

Projection 

Intonation 

 

Technique 

Breath 

Control 

Flexibility 

Posture 

Appropriate 

Range 

Diction 

Vowels 

Consonants 

Naturalness  

Accuracy 

Accuracy of Notes 

Accuracy of 

Rhythms 

Steadiness of 

Rhythms 

Pulse 

Interpretation  

Dynamics  

Style 

Tempo 

Phrasing 

Expression 

Artistry 

Stage Presence 

Sightreading 

Accuracy of 

Dynamics 

Accuracy of Notes 

Accuracy of Rhythms 

 

Figure 4. Sections of an NYSSMA vocal solo Evaluation form (Adapted from the NYSSMA Vocal Evaluation form). 
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Music adjudications can be subjective due to some variables occurring during the adjudication 

process. Where it is more attainable to identify rhythm and note accuracy or inaccuracy, it may 

be more challenging for an adjudicator to determine a studentôs interpretation and expression of 

the repertoire based on the studentôs preparation. ñAny measurement that involves human 

judgment is inherently subjective because it involves human impressions.ò151 While NYSSMA 

adjudicators are trained to evaluate music students, several challenges remain. One reality vocal 

students may encounter at NYSSMA adjudications may be a predetermined bias.152 Adjudicators 

may score more favorably if they are familiar with the district or music teacher who prepared the 

student.153 This is known as the halo effect, which could be eliminated if adjudicators were not 

permitted to adjudicate students from districts or music educatorsô students with whom they are 

familiar.154 In addition, mood and personality can also affect the adjudicators scoring.155 Another 

bias that can occur is the physical appearance of the student. According to a study conducted by 

Elliot, music performances that were video recorded scored more highly for white performers 

than African American performers.156 Students who originate from financially distressed homes 

may not be able to obtain the same performance attire and visual and physical preparation as 

those who are more affluent. Students who cannot present a more formal adjudication attire and 

 
151 Scott C. Schuler, "Music education for life: Music assessment, part 1: What and why, " 2. 

 
152 Ibid. 

 
153 Gary E. McPherson & William F. Thompson, ñAssessing Music Performance: Issues and Influences,ò 
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154 Guy W. Forbes, ñEvaluative Music Festivals and Contest-Are they Fair?ò Update: Applications of 
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prepare in all areas as others can be discouraged seeing other students at adjudication festivals 

who are dressed more in alignment with expectations while waiting to present their solo. 

Anxious students may experience more anxiety. The identifiable cultural capital achieved by the 

more affluent studentôs household may also discourage other students from participating in 

NYSSMA adjudications.157 Another variable may be the time of day and location of the 

adjudication.158 Students from low socioeconomic communities may have difficulty attending 

NYSSMA adjudications when conducted outside their school district due to a lack of finances 

and transportation.159 Another element that may occur during NYSSMA adjudication festivals is 

students with the same teacher may be scheduled to perform in different rooms thus with 

different adjudicators. Festival coordinators may strive to keep students who share the same 

teacher in the same room. However, when students are assigned different adjudication rooms, the 

subjectivity of the adjudication process may become further comprised, especially when students 

who share the same teacher are performing the same vocal solo.160 

Middle School NYSSMA Vocal Solo Preparation 

 Middle School students endure various physical, social, and emotional changes in their 

personal lives.161 Vocal students in middle school interested in preparing an NYSSMA solo 

 
157 Adria R. Hoffman ñCompelling Questions about Music, Education, and Socioeconomic Status,ò 63ï68.  

 
158 Elizabeth C. vonWurmb, "A Study of the Associations,ò4. 
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should meet regularly for practice with their music teacher. The process may begin with the 

teacher and student meeting to select a solo from the NYSSMA manual. If the teacher does not 

establish an appropriate solo for the student, this can be a disadvantage and affect the studentôs 

NYSSMA score.162 It would also be advantageous if instructors prepared an informal contract 

signed by the student and parent or guardian to confirm that the student will practice their 

NYSSMA solo. When students are singing a solo in a different language, the teacher should 

teach and review the correct pronunciation with the student before learning the notes. Teachers 

should then prepare the notes and rhythms of the solo. Afterward, music instructors need to focus 

on shaping the music with their students as per the evaluation components on the NYSSMA 

form, which can affect the interpretation scoring component. A significant amount of time and 

commitment from students and their music teachers will be necessary for a hopeful, successful 

adjudication. While all practices may require a time commitment, this will ensure a valuable 

learning experience for both the teacher and the student. Therefore, teachers must continue their 

research by refining these pedagogical skills, resulting in a better relationship between the 

teacher and the student and more excellent musical outcomes.163 

Music instructors in financially distressed districts may be discouraged from preparing 

their students for adjudications due to the low representation of students they teach with similar 

demographics at NYSSMA and all-county festivals. This type of uncertainty from the music 

teacher can also affect a studentôs achievement at NYSSMA.164 According to Susan Weber, past 

president of NYSSMA, she shares the following on NYSSMA adjudications beyond the music: 

 
162 Elizabeth C. vonWurmb, "A Study of the Associations,ò44. 
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There are so many benefits of NYSSMA from my point of view. First it forces 

students to bring quality, and it gives them a goal. If youôre not working towards a 

goal, then what is there to push you towards that level? It gives them that goal. It 

teaches so much more than just music because it teaches you to follow through 

and push yourself to the next level as with everything that I believe in from 

NYSSMA. For example, putting yourself out there as if going on a job interview 

and thinking positively of yourself. They get so much out of it more than just 

from the music standpoint. When you commit to going to NYSSMA, you commit 

yourself harder to go on to your goal. Or else you're learning that you're letting 

down yourself, you're letting down your district, you're letting down your teacher. 

But number one, you're letting down yourself because you set yourself a goal and 

you didn't reach for it. How that transfers over the years to everything else you do 

may impact your life. NYSSMA is so much outside of just music for a grade. 165 

 

A 2003 study by Bergee and Platt revealed high success at music events in schools in 

elevated socioeconomic areas.166 Students who live in more affluent communities may 

experience the opportunity to engage in pull-out lessons due to the high administrative support of 

the music program.167  

Pull-Out Lessons 

 

 In New York, the opportunity exists for public school vocal students to attend pull-out 

lessons. Pull-out music lessons allow students to attend smaller group classes during the 

traditional school day. One example may be based on a rotating lesson schedule where students 

leave other classes and attend their pull-out lessons at a different period each week.168 Subject 

 
 
165 Susan Weber, interview by Celeste Cruz, Uniondale, NY, March 31, 2023. 

 
166 Martin J. Bergee & Jamila L. McWhirter, ñSelected Influences on Solo and Small-Ensemble Festival 

Ratings: Replication and Extension,ò 178. 

 
167 Jennifer Lee Doyle, ñCultural Relevance in Urban Music Education: A Synthesis of the Literature,ò 

Update: Applications of Research in Music Education 32, no. 2 (May 2014): 45-46. 
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teachers may be more responsive to their students attending pull-out lessons when they are not 

missing the same class each week. Music teachers and music administrators must make their 

building administrators aware of the importance of music education and its positive influence on 

executive functions, thus resulting in better academic achievement.169 According to the inquiry 

by Dege, students who attended regular pull-out or private music lessons have experienced a 

significant increase in executive functions such as set-shifting, selective attention, planning, 

inhibition, and fluency.170 Achieving administrative support in a music program can be 

challenging; it is profitable if music instructors can gather their studentsô academic achievement 

data and provide information to their administrators.171 

Sight Singing 

 Sight-singing, also called sight-reading, is the ability to sing notes independent of 

instrumental accompaniment. The foundation of Solfège works on a series of notes created by 

Guido di Arrezzo and designed by John Curwen. Zoltán Kodály later popularized Solfège. 

According to a scientific study, students connect movement in the same brain region as they do 

with learning, resulting in that movement helping students focus.172 In addition, this usually will 

result in a more accurate pitch. Figure 5 shares the progression of Curwenôs hand signals from 

Do to Ti. Sight-singing ability can vary based on the schoolôs ñethnicity, pianos in homes, rural 
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school setting, and occasional rote teaching.ò173 These musical concepts involve the ear, eyes, 

pitch, and harmony combined with hand signs for solfège.174 There are two distinct methods of 

solfège, fixed Do and movable Do. Fixed Do is based on the premise that C is always Do 

regardless of the key signature. In movable do, do is defined by the musicôs key. For example, if 

the key is G major, G is do. Henry and Demorest asserts movable do results in more successful 

sight-singing results than fixed do. However, this may be due to the preparing teacherôs 

pedagogical skills.175  

Curwen and Kodàly Solfège Hand Signals 

 
 

           Figure 5. Curwen and Kodàly hand signals associated with solfege Source: The Music Fox, California 
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Students are not mandated to sing while applying solfège syllables for their NYSSMA 

adjudication during the sight-singing portion of their adjudication. Instead, they are encouraged 

to learn some sight-singing practice methods, including solfège or singing on numbers. However, 

if a student sings on a neutral syllable and the pitches and rhythms are correct, adjudicators must 

award full credit to the sight-singing evaluation. In NYSSMA adjudications, students unprepared 

to perform acceptable sight-singing abilities will score lower on their evaluation forms.176 One 

definite variable that may occur in NYSSMA adjudications is the time allotted for students to 

review the sight-singing exercise before performing it.177 For example, one adjudicator may 

allow the student a thirty-second review time, while another may allow longer.178 Therefore, 

preparation must include time management skills.179  

Audiation is another crucial element in developing sight-singing abilities. ñAudiation 

occurs when one hears and comprehends music silently- that is when the sound of music is not 

physically present.ò180 In aural imagery and audiation, vocalists imagine how the pitch should 

sound.181 Students who experience private vocal instruction may experience more opportunities 

to understand the process of audiation. Killian and Henryôs research revealed that students with 

private vocal instruction reported higher accuracy in sight-singing than instructors who 
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exclusively prepared them.182 While pull-out lessons may allow students to create a more 

excellent foundation for their sight-singing skills, it is essential to recognize that small group 

lessons can present a challenge whether students are actually reading, audiating, and singing the 

music or simply following one of the stronger sight-singing students.183 

Administrative Support  

 When developing and sustaining a music program, administrative support must be 

evident. Hence, the music faculty can encounter many challenges when the administrative focus 

is solely on math and ELA, as mentioned by the building administrator in Chapter 1. 

Specifically, challenges such as scheduling, room assignments, budget allocations, and the 

inability of students to experience pull-out lessons can significantly affect the life and success of 

a music program. Lack of administrative support in these areas may be especially prevalent in 

middle school vocal programs. District-wide, administrators are responsible for fostering a 

positive school climate that affects the learning environment for students. School climate results 

from behavior and interaction suggested by the communityôs everyday lived experiences, values, 

and attitudes.184 

 
182 Janice N. Killian, and Michele L. Henry. "A comparison of successful and unsuccessful strategies in 
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Building Administration   

 In 2012 the New Teacher Project (TNTP) revealed via a survey that teachers would 

remain in their buildings and districts if they felt supported by their building administration.185 

TNTP discovered eight characteristics of an effective leader that supports their faculty and 

staff.186 These include encouraging feedback, discussing needed areas of development, 

applauding teachersô efforts, allowing teachers autonomy as leaders, and supporting additional 

resources.187 Teachers who experience the support of their building administration may decide to 

remain in their buildings or districts despite other challenges, such as budget eliminations or 

additional teaching assignments. Often the challenge with music instructors is budget constraints 

or cuts, as music is usually one of the first disciplines to be considered for elimination when 

financial resources become stressed with school district budgets.188 With the regulated number of 

financial resources that some districts are afforded, it is the responsibility of all stakeholders to 

ensure that students access the instruction to which they are entitled, including a rigorous music 

program for all students.  

There exist four distinct administrative leadership styles: transformational, transactional, 

instructional, and inspirational.189 Transformational leadership encourages faculty to desire 

change and be led in that process. Dr. Lester Young, New York State Chancellor of Education, 
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shares, ñTeachers do not mind change; they do not like being changed.ò190 Therefore, this 

transformational leadership style is to be applauded as it encourages change and creates a culture 

of respect in school buildings.191 Transactional leadership is based on a system of reward and 

punishment.192 ñFollowers are praised or punished to meet the organizational goals set out by the 

leader.ò193 School leadership supports instructional leadership involving meaningful 

conversations with various stakeholders and determining the best practices necessary to affect 

the teaching and learning climate.194 Inspirational leadership employs a sense of reassurance to 

the faculty of courage, love, authenticity, and grace.195 The inspirational leadership style 

communicates a sincere desire for success and well-being to the faculty and staff.196  

Building administrators also maintain the responsibility of scheduling classes, including 

music classes. Schools that have embraced a well-rounded collective curriculum include music 

as a core subject.197 Often, administrators may emphasize a schedule that only accommodates 

some students. Academically high-achieving students may choose between participating in a 
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music class or enrolling in an honors class, thus affecting a music program.198 It would therefore 

be beneficial for administrators to allow for a faculty assessment of their performance.199 

The Music Administrator  

 Music administrators serve in the capacity to advocate for the music program, which 

benefits the students. One aspect of this is the responsibility of music administrators to assist as a 

vessel of communication between music faculty and building administration. Effective, 

compelling music administrators will be familiar with the districtôs policies and employ a 

comprehensive approach to program advocacy.200 Thus, music administrators must apply this 

knowledge to guide their teachers toward understanding the districtôs practices.201 When creating 

a strategic plan for music education, the focus must remain on content and how it will benefit 

them. Fundamentally, music educators are called to create a successful partnership between 

instruction and the learning process.  

One example of the various roles of a districtôs music administrator is building and 

implementing an effective and comprehensible strategy plan. A music department strategic plan 

can be a meaningful cornerstone for overseeing music instructors, which affects pedagogy. 

Strategic plans should encompass the following segments: curriculum, faculty, budget, and 

professional development. Music students often look to music classes as an opportunity to 

transition from the regular routines that other teachers demand. When a music administrator has 
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prepared a strategic plan, advocating for the music program is an additional opportunity. A 

strategic plan can be implemented as a benchmark for guiding music teachers and their students. 

Strategic plans should encompass at least three segments: curriculum, faculty, and professional 

development. Before creating a strategic plan, it would be advantageous for music 

administratorsô students first to consider the students. Music administrators would be 

knowledgeable in using the Opportunity-to-Learn Standards as Needs Assessment Checklist in 

this task.202 

Music administrators should understand that they create a climate and culture conducive 

to music education. Hence, a competent music educator will construct a mission statement as a 

vision statement to ensure the direction they want to see their department develop.203 

Understanding that ñone method will not work everywhereò is an essential, critical concept to 

guarantee that the individual needs of each buildingôs music department are as important as 

meeting the unique needs of each student.204 While holding, a doctorate may not be mandated for 

music administrators, research shares that most music educators believe this to be a vital 

component of the music educator.205 According to the majority, music administrators who have 

acquired a doctorate have the necessary skills and knowledge to oversee the music program.206 

This can be of significant importance to administrators advocating for their music programs. 
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ñMusic advocacy is most effective when it is: proactive, collaborative, about learning, and 

focused on the students.ò207 Therefore, music educators must remain proactive in their programs 

and not reactive when considering budget eliminations. 208Increased knowledge of music 

education and its benefits for students will help support any challenges music administrators may 

encounter, such as pull-out lessons.  

Chapter Summary 

 While research has underscored the importance of music education for all students, it has 

also highlighted that all students may need to be afforded an equal opportunity for a quality 

music education experience. The disparity between students in more affluent communities and 

those in financially distressed communities can affect a studentôs selection when being 

considered to participate in all-county music festivals. NYSSMA advocates for equal 

opportunities for all students; however, NYSSMA cannot control a studentôs subjective 

experience within the NYSSMA adjudication process, the studentôs socioeconomic status, and 

the administrative support the middle school vocal student encounters within their school 

buildings.  

 It is, therefore, necessary to continue the research in identifying administrative perception 

of music education and student and teacher perception of the NYSSMA adjudication process and 

how it affects a studentôs selection for all-county. The research will include the juxtaposition of 

affluent communities and financially stressed communities. The next chapter on methodology 

will lead the research for a mixed methods study about how socioeconomic status, administrative 

 
207 Robert L. Cowden, ñWhat Makes a Good Music Administrator?,ò 31. 

 
208 Ibid., 21. 



 

 

 

 

59 

support, and the NYSSMA adjudication process affect the middle school vocal student all-

county selection process. 
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CHAPTER THREE : Methodology 

Overview 

All -County music festival selection is an honor and a privilege for selected students. 

However, several variables may determine whether a student is chosen to participate. These 

variables include studentsô private vocal instruction, administrator support, and NYSSMA 

adjudications. Chapter three discusses the methodology, research design, research questions, 

hypotheses, participants, instrumentation, and procedures used for this study. 

Research Design 

 To ascertain an accurate account of the phenomenon experienced by middle school vocal 

students, it was necessary to utilize both a quantitative and qualitative research design, 

convergent mixed-methods research. Convergent mixed methods research identifies three 

sections, including the relational dimension, the methodological dimension, and the directional 

dimension.209 

 Performing quantitative and qualitative research allows the methodology towards the data 

from different procedures. These opportunities enable connecting, building, hypothesis-

generating, matching, diffracting, embedding, and merging.210 Connecting is an opportunity for 

combining through selection.211 Participants recruited to participate in the interview portion of the 

survey represent the sampling for the survey. Building embraces the notion that one section of 
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the research enlightens the other section and vice-versa.212 Hypothesis-generating was discovered 

through common themes or verbiage used by participants in the survey.213 Matching in the 

research indicates the intent towards a general theme or hypothesis.214 Pulling various parts of the 

data to understand the phenomenon within the research is called diffracting.215 Additional 

interviews with the participants may have been required to ensure clarity and information 

intended to be included, known as embedding.216 Lastly, it was vital to the research results to 

merge the quantitative and qualitative data for analysis and comparison towards identifying the 

effect the socioeconomic status or administrative support can have on a middle school chorus 

studentôs selection in all-county festivals. 

 The relational dimension of merging the quantitative and qualitative data in this research 

will be the separative dimension. The separative dimension allows for quantitative and 

qualitative data to be researched separately to merge the components in identifying the themes of 

the results.217 In other words, interviews from the qualitative research will be recognized 

separately from the results of the data provided by the quantitative research analysis. Therefore, 

it was significant in discovering whether there was a relationship between the two and the effect 

it may have on being selected for all-county. 
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 The bidirectional approach is framed by recognizing the co-existence and simultaneous 

research conducted.218 The bidirectional method has been referred to as a ñtwo-way lens,ò which 

creates an opportunity for both types of data analysis.219 Using a bidirectional approach was 

essential within the study as it reinforced the relational influence between qualitative and 

quantitative research. Qualitative research supports the lived experience that a student may have 

from being selected or not being chosen to participate in an all-county music festival. In addition, 

qualitative research expresses the lived experiences of music administrators and music educators 

within their respective districts. 

For this research design, lived experiences are the primary reason for choosing a 

phenomenological research design.220 The devised research questions allow for different 

perspectives. Quantitative research employs data to guide the study, and qualitative research uses 

a words-driven approach to drive the research.221 Therefore, a mixed methods design was 

necessary to gain the best insight. In addition, mixed methods research allows for a stimulating 

response for both qualitative and quantitative analysis.222 Variables such as administrative 

support, socioeconomic status, and NYSSMA adjudicators can influence the NYSSMA ranking 

affecting whether students are selected to participate in all-county music festivals. For example, 

socioeconomic status is governed by a familyôs education, income, and occupation, and some 
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students in lower socio-economic communities may be unable to afford additional vocal 

instruction.223 Students from lower socioeconomic communities can be identified as residing in a 

Title I school district through the districtôs appointment process. While students should have an 

equal opportunity to learn vocal music education despite socioeconomic status, this variable can 

affect their musical learning process, thus lowering their chance of being selected to participate 

in all-county. It is, therefore, challenging when students cannot equally experience cognitive 

development as defined by Vygotskyôs theory of scaffolding and zone of proximal development, 

which can affect their music opportunities224 

Research Questions 

RQ 1: Is there a relationship between a vocal studentôs socioeconomic status, perceived 

administrative support within the middle school choral program, and the studentôs New 

York State School Music Association adjudication scores? 

RQ 2: In what ways can private vocal instruction and preparation influence the vocal 

studentôs selection in all-county selections?  

RQ 3: What are the lived experiences of those students who enroll in private voice 

instruction versus those students who do not as it pertains to all-county selections? 

RQ 4: What are the lived experiences of middle school chorus teachers who teach in 

distressed districts versus those who live in affluent communities as it pertains to 

preparing their students for NYSSMA adjudications? 
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Null Hypotheses 

H01: There is no correlation between a vocal studentôs socioeconomic status, 

administrative support, and the studentôs New York State School Music Association 

adjudication score. 

H02: Private vocal instruction and preparation do not influence the opportunity for a 

student to be selected for an all-county festival. 

H03: There is no difference as it relates to lived experiences between students who enroll 

in private vocal lessons and those who do not. 

H04: There is no difference in student preparation for teachers who teach in distressed 

districts and those who do not. 

Setting and Participants 

 In determining the best representation of the effects of socioeconomic status and 

administrative support on all-county chorus selection for middle school students, it was 

necessary to survey and interview middle school music educators and music administrators from 

low, middle, and higher socioeconomic communities. In addition, 45 participants responded to a 

survey sent to middle school vocal music teachers. In addition, five music educators were 

interviewed to discuss their lived experiences with NYSSMA adjudications, and a past president 

of NYSSMA was also interviewed. Also, ten graduated high school vocal students who attended 

NYSSMA adjudications and were or were not selected to participate in all-county music 

festival(s) were interviewed. According to the New York State Education Department, there are 

731 public school districts in New York State.225 Of that number, over 1,000 middle schools, 
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junior high schools, and junior-senior high schools combined.226 Table 2 represents the number of 

students within the school district in grades seven and eight and identifies if the school district is 

Title I. Title I is determined by the socioeconomic status of each district within New York State 

for districts whose students receive free or reduced lunch. Communities were selected based on a 

combination of willingness and consent to participate as an interviewee for the research and  

various socioeconomic positions. The findings of students within each district attending private  

or pull-out lessons will be discussed in Chapter 4. 

   

 

 

 

 

 

 

 

 

 

 

 

 

 
226 ñNew York State Education Department,ò Google, https://data.nysed.gov/. 

 Population of 7th & 8th Graders Title I 

District A 1052 Yes 

District B 1013 Yes 

District C 1165 No 

District D 336 No 

District E 751 Yes 

District F 2780 Yes 

District G 1519 No 

District H 1888 No 

District I 498 Yes 

District J 531 No 

Source: New York State Education Department (NYSED) 

Table 2. Districts represented by interviewees. 
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Figure 6 represents the ethnic demographics for each district that contributed to the 

quantitative data.227 The ethnic demographics include Black/African American, White, Hispanic, 

Asian, or Other. Other data identify students who are multiracial or Native American. 

 

 

Figure 7 visually represents each district's economically disadvantaged seventh- and eighth-

grade students.228 In addition, Table 2 includes the median income for each district in 2019.229  

 

 
227 ñNew York State Education Department.ò 
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Figure 6. Ethnic district demographics represented in quantitative data 
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 230 
 

 

 

 

District Median Household Income 

A $100,507 

B $96.359 

C $126.079 

D $144,167 

E $114,863 

F $105,739 

G $115,602 

H $$92,147 

I $81,693 

J $194,590 
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districts represented in the qualitative research. 

Table 3. Median household income represented by 

districts in the quantitative research 

Source: New York State Census Bureau 



 

 

 

 

68 

Researcher Positionality 

 The motivation for this study is established through both encouraging and adverse 

experiences about student selection for all-county music festivals. While the all-county selection 

process is fair, the variables discussed in this research can produce an unequal outcome for 

students and teachers in lower socioeconomic areas. Therefore, it is essential to disclose the 

researcherôs bias as a middle school vocal teacher employed in a Title I school district. The 

researcher identifies as a female, bi-racial music educator who has been chairperson for all-

county music festivals for several terms. Also, the researcher has served as an NYSSMA 

adjudicator in various socioeconomic districts for over twenty years and as a guest conductor for 

the Division 2 All-County music festival for the Suffolk County Music Educators Association 

(SCMEA). Also, the researcher actively prepares middle school vocal students for NYSSMA 

adjudications and all-county music festivals who live in a Title I community. Lastly, the 

researcher participated in NYSSMA during junior high school and high school and was selected 

for all-county festivals from grades seven to twelve, in addition to participating as an all-state 

participant.  

The study is approached through a hermeneutic phenomenological perspective. 

Hermeneutic phenomenology presents the phenomenon by accessing individual parts to address 

the whole.231 In other words, while accessing the parts, it is necessary to comprehend the whole 

but to understand the whole, it is essential to identify the parts.232 The hermeneutic circle is 
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designed by synthesizing education, culture, socioeconomic status, history, and language.233 The 

researcherôs unique position will be fully disclosed in chapter 5.  

 

                

Figure 8. (Adapted from The Hermeneutic Circle, Bontekoe: 1996) Understanding parts to understand the 

whole, understanding the whole to understand the parts. 

 

Instrumentation 

Interviews 

For the qualitative portion of the research, attain pure information obtained in the 

participant interviews. The interview participants are current and former music educators, current 

and former music administrators, and past middle school NYSSMA participants. Participants 

will be asked to answer questions about administrative support, pull-out lessons, music as a core 

subject, and all-county festivals. Personal interviews can lead to an emotional discussion; 

however, it best communicates the lived experiences of those interviewed. If needed, follow-up 

interviews will ensure that participants fully express themselves in case participants want to 
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share additional information.234 The semi-structured interview will be open-ended to allow a 

greater comprehension of the discussion of the participants' lived experiences.235 While the 

interviewing process can be extensive, it allows for a more concise gathering of information 

from the participant. The survey for music educators and music administrators was as follows: 

1. How many students are enrolled in your middle school chorus program? 

 

2. How many students in grades seven and eight do you prepare for NYSSMA 

adjudications? 

 

3. How many students are usually accepted into all-county based on your 

recommendations? 

 

Questions 1, 2, and 3 were composed to help determine the correct percentage of students 

accepted into the all-county festival and how the data affects the research. 

4. If you offer extra-curricular opportunities for students to prepare for NYSSMA? If so, 

how many students are engaged? 

 

5. Approximately how many of your students engage in private vocal lessons? 

 

Questions 4 and 5 are designed to reveal whether students who are afforded supplemental vocal 

instruction have an advantage over those who do not. In addition, deciding if any pattern or 

correlation connected students with extra-curricular lessons or private vocal lessons and 

acceptance into the all-county festival was essential, specifically regarding their connection with 

the district's socioeconomic status. 

6. On a scale of 1-5, with 5 being the most supportive and one being the least 

supportive, what is your view on administrative support regarding your choral 

program? 

 

 
234 Katarzyna Peoples, How to write a phenomenological dissertation: A step-by-step guide, 48. 

 
235 T. Mathiyazhagan, and Deoki Nandan, "Survey research method," Media Mimansa 4, no. 1 (2010): 39. 
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While it can be assumed that building and district school administrators make their decisions for 

the betterment of the students they serve, it was essential to ascertain if administrator support for 

vocal music instruction varies based on the districtôs socioeconomic status. 

The interview questions for former students who experienced the NYSSMA process were as 

follows:  

1. What year did you graduate from middle school/junior high school? 

The rationale for question number 1 was to ensure that the former NYSSMA participant being 

interviewed was older than eighteen.  

2. While attending middle school/jr. High school, did you prepare and present an 

NYSSMA adjudication solo? If so, what level(s) did you prepare? 

Higher NYSSMA levels may result in higher ranking, creating a greater chance of a student 

being selected for all-county. It is, therefore, necessary to find out if there was a higher level of 

NYSSMA solo preparation and its relationship to administrative support and additional vocal 

lesson instruction.  

3. What was your experience in preparing an NYSSMA vocal solo? 

4. What do you believe was the most challenging part of the NYSSMA 

adjudication process and why? 

5. Were you selected for the All-County festival? If so, please describe your all-

county experience; if not, please describe your perception of not being accepted 

into the all-county festival. 

Questions 3,4, and 5 were given to the interviewees to allow them to share lived experiences. 

The questions were then coded to learn if there were any similar patterns between the 

participants based on variables of socioeconomic status and NYSSMA preparation opportunities. 
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The interview questions for music educators and music administrators were as follows:  

1. How supportive of your choral program would you say is your administration? 

Why would you indicate this? What are some elements of his or her support or 

lack thereof that you would include as evidence? In your view, what do they need 

to do to increase their level of support? 

2. Are your students permitted to attend pull-out lessons, and if so, what is the 

structure? If not, why not? What are your thoughts on music as a core academic 

subject? 

3. Do you feel your students are afforded an equal opportunity to be selected for 

all-county festivals? Why or why not? Specify the elements you think are the 

catalysts or impediments to your studentsô opportunities to participate in all-

county festivals. 

 To reiterate, it is hopeful that all building and district administrators make decisions based on 

what they believe is best for the students. However, the above-stated interview questions were 

designed to create a space to disclose if there are subjective variables. For example, 

administrators may feel pressured to focus on core subjects, such as math and English language 

arts, if the state report card identifies a district as a low-scoring district.  

Survey 

The quantitative segment of the research was gathered using Survey Monkey. The term 

survey represents observing and examining a particular circumstance or position.236 Participants 

in the survey will respond to six questions. Participants are surveyed regarding chorus student 

enrollment, NYSSMA adjudications, the quantity of all-county students selected for the festival, 

extra-curricular opportunities to prepare for NYSSMA, administrative support, and the number 

of students enrolled in private vocal lessons. (See Appendix ) The development of the survey 

was established to identify any similarities or disparities between students who live in lower 

 
236 T. Mathiyazhagan, and Deoki Nandan, "Survey research method," Media Mimansa 4, no. 1 (2010): 34. 

 



 

 

 

 

73 

socioeconomic communities and those who live in middle or higher socioeconomic 

communities. One benefit of survey research is the opportunity to substantiate quantitative study. 

However, it also eliminates the prospect of in-depth responses.237 To eliminate bias, the 

researcher has included a disclaimer eliminating any specific position on the outcome of the 

interviews and surveys with the participants.  

Procedures 

 

 A preliminary survey was sent to 1,215 middle school choral educators to participate in 

the research. For this study, 45 agreed to participate in the survey, and 10 agreed to an interview, 

all pending IRB approval. Upon IRB approval, participants who agreed to participate were sent a 

survey consisting of six questions concerning the socioeconomic status of their district and 

administrative support, as previously mentioned. Requests to participate in the survey and/or 

interview were resent three times to increase participant response. The interviews aimed to 

discover the participantsô lived experiences without assumptions. After gathering the data from 

the surveys and analyzing the text from the interviews, the research collaborated to determine if 

there were any correlational analyses between the number of students sent to all-county festivals 

based on socioeconomic status and administrative support. Follow-up interviews will also assist 

in ascertaining gaps that may be excluded from the data.238 All participants have been notified of 

the potential benefits of participating in the research. However, only the researcher knows the 

names of all participants. The data collected were privately maintained.  

 

 
237 T. Mathiyazhagan, and Deoki Nandan, "Survey research method," Media Mimansa 4, no. 1 (2010): 44. 

 
238 John W. Creswell and J. David Creswell. Research design: Qualitative, quantitative, and mixed methods 
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Permissions 

Before conducting interviews and sharing the survey with music educators, participants 

agreed to participate in a preliminary survey which revealed their willingness to participate after 

IRB approval was granted (See Appendix ñXò). The Institutional Review Board (IRB) permitted 

the research to proceed on January 17, 2023. Upon IRB approval, participants received an 

official letter of request inviting their consent to participate in the study (See Appendix ñXò). 

Data Collection Plan 

 Music directors, middle school music educators, and retired music educators from 

various socioeconomic districts were provided with an informational email. The email contained 

the purpose of the research, the procedures, the research questions, any level of risk of 

participation, and a timeline. The survey questions were attached to the detailed explanation 

letter, and responses were collected through SurveyMonkey.  

Participants who responded to the survey were given six questions focused on student 

enrollment in the middle school chorus, NYYSMA preparation, all-county participants, private 

vocal lessons, pull-out lessons, and administrative support regarding the middle school choral 

program.  

Participants who agreed to be interviewed were given several time slots, and interviews 

were conducted in person or via Zoom. However, while interview questions included the same 

focus as the survey questions, it allowed expounding on their answers in more detail. 

Data Analysis 

 To best ascertain the result of the data collected through the interview process, it was 

necessary to utilize the data software program, Delve, to compare participantsô responses. In 

addition, it was also vital to manually code the transcribed data collected to ensure that the 
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phenomenological qualitative research is reflected accurately in the findings.239  The Statistical 

Package for the Social Sciences (SPSS) data software program was employed for the survey 

results. Both data collection methods highlighted the information collected to discover if there 

was any relationship between the results based on socioeconomic status and administrative 

support.  

 To determine the connection, if any, between socioeconomic status, administrative 

support, and student selection for the all-county music festival, it was necessary to construct a 

Pearson Product Moment of Correlation graph. This will apply to discovering the relationship 

between the variables mentioned in research question #1. The charts were composed as a 

bivariate model, identifying two variables, whether their relationship is positive or negative, and 

the degree to which they are related.240 Figure 9 illustrates bar plots that signify each independent 

variable and the intersecting area that may occur due to the research. The independent variables 

in the study are the socioeconomic status of the district, the administrative support community, 

and the percentage of middle school vocal students selected for all-county. Pearson Product 

Moment Correlation refers to this process as the assumption of bivariate correlational analysis.241 

Scatter plots will be used to reveal the relationship between the variables of the Assumption of 

Bivariate Outlier. For example, X will identify socioeconomic status on one chart; Y will place 

administrative support on the other. Additional scatter boxes and boxplots determine the 

hypothesis(es). 

  

 
239 Katarzyna Peoples, How to write a phenomenological dissertation: A step-by-step guide, 66. 

 
240 Jennifer D. Chee, "Pearsonôs product-moment correlation: Sample analysis. "The University of Hawaii 
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     Independent Variable A         Independent Variable B   

          

 

 

 

 To discover an association between the responses and the socioeconomic status and 

administrative support in the qualitative section of the research, it was necessary to identify the 

thematic analysis by cross-referencing any themes.242 Thematic analysis is completed by 

collecting data through lived experiences, then cross-referencing to identify any common place 

of themes or ideas.243 Understanding similar concepts and discovering the possibility of a 

common connection can be presented through coding.244 These common themes develop 

evidence that connects them to the raw data revealing the analytical revelation.245 In addition, 

thematic analysis is an opportunity to assist the researcher in better comprehending the lived 

experiences that may have caused the phenomenon.246 The hermeneutic circle incorporates 

understanding the parts to understand the whole and the whole to understand the details. Data is 

collected in a software program and categorized by common themes, called data reduction.247 The 

 
242 Mohammed Ibrahim Alhojailan, "Thematic analysis: A critical review of its process and 

evaluation." West east journal of social sciences 1, no. 1 (2012): 39. 
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Variable A and B 
 

Illustration of Correlation of Variables A and B 

Figure 9. Graphic display of the correlation of variables A and B 
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common themes may be identified through words, phrases, or descriptions. Coding at this point 

in the research helps to discover the meaning of what is trying to be communicated.248 Next, the 

data is then determined to highlight sentences from each contributor.249 The next section of data 

reduction is further condensing the themes to consider each contributorôs response better 

comprehensively.250 The thematic analysis concludes with the researcher identifying common 

threads of concepts and opinions that assist with sustaining the lived experience.251 

Trustworthiness 

 Validity is the foundation that supports whether the conclusions of a research topic 

findings are accurate according to the researcher, participants, and reader of the research.252 To 

strengthen the studyôs validity, it is necessary to identify its credibility, transferability, 

dependability, confirmability, and ethical consideration. 

Credibility  

 

Triangulation is the process of collecting information from various sources to represent a 

better understanding of the research.253 Thus, music educators, music administrators, and music 

students who have graduated from high school were surveyed and interviewed regarding their 

music experience with their district, including administrative support. Those surveyed represent 

a diversity of different socioeconomic communities.  

 
248 Alhojailan, "Thematic analysisò 43. 

 
249 Ibid. 

 
250 Ibid., 44 

 
251  Alhojailan, "Thematic analysis,ò 45-46.  
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253 John W.Creswell and J. David Creswell. Research design: Qualitative, quantitative, and mixed methods 
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Transferability  

The research presupposes that the researcher, participants, and reader will use the results 

to serve middle school vocal students better. This includes all middle school vocal music 

studentsô communities regardless of their socioeconomic status and administrative support. 

Readers can explore and compare prospects that may be afforded in higher socioeconomic areas 

to those in lower socioeconomic areas. Implementing the resources discussed within the research 

may assist with a greater enrollment of a varied population of vocal middle school students 

participating in the all-county music festival. 

Dependability 

The research effectively employed succinct data analysis techniques via surveys and 

interviews that can be replicated in the process with trustworthiness and reliability. While 

interview discussions may be personal relating to lived experiences, it is still reliable in the 

sincerity of the experience itself. Each participant interviewed and surveyed will respond through  

the same questioning process. Open-ended questions will be used as a foundation to guide the 

discussion so that the participant may answer in the direction that may seem best.254 

Confirmability  

While confirmability assures the exemption of researcher bias in the findings, the 

research was initiated to discover how middle school vocal students from various socioeconomic 

communities can participate in all-county music festivals. As a result, seventh and eighth-grade 

middle school students participating in NYSSMA adjudications may be invited to participate in 

the Division III music festival. First, however, it was necessary to determine whether students 

 
254 Irving Seidman, Interviewing as qualitative research: A guide for researchers in education and the social 

sciences (Teachers college press, 2006), 91. 
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were given an equal opportunity to participate. If this is not the case, the findings may open 

opportunities for discussion that may cause questioning and affect the process.255 

Ethical Consideration 

Before conducting the research, ethical procedures were implemented to protect and 

respect the confidentiality of the participants. In addition, research focused on ensuring a truthful 

and accurate result.256 Each participant completed an informed consent form before the interview 

was conducted, including the purpose of the research, how confidentiality and anonymity would 

be maintained, and any risk associated with the survey. In addition, participants were informed 

that they might excuse themselves from the interview at any time during the research process.  

Data was dummy coded to maintain the participants' anonymity and district affiliation, 

and pseudonyms were applied. Upon completion of the research, all data, including paper 

version printouts, handwritten notes, and electronic copies of the data, was stored in a locked 

safe at the researcherôs residence.257 As per IRB guidelines, all stored data will be appropriately 

destroyed after five years.258  

Chapter Summary 

The methodology process discussed in Chapter 3 reflects sincere attempts to disclose how 

middle school vocal students can participate in all-county music festivals. According to the 

Bible, Nehemiah is a man who feared God and was instrumental in rebuilding and reestablishing 

 
255 Barbara E. Lovitts and Ellen L. Wert. Developing quality dissertations in the social sciences: A graduate 

student's guide to achieving excellence (Stylus Publishing, LLC, 2020), 21. 
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Jerusalem. (Nehemiah 1 & 2). Like Nehemiah, the data collected must be protected and released 

accurately and ethically to develop a valid and reliable study. Extending the principle of an equal 

opportunity for all middle school vocal students who want to participate in all-county music 

festivals encompassed the purpose of the study. Mixed methods research allows for qualitative 

research and quantitative research to merge and reveal if there is any correlation between 

administrative support, socioeconomic status, and a student selected for the all-county music 

festivals. Embracing the strengths and weaknesses of both quantitative and qualitative research 

will help secure a respectful disclosure of the findings. To ensure the most accurate results, it 

was necessary to survey and interview music administrators, music educators, and former 

NYSSMA participants to discover if there was a common thread in the responses.  Chapter 4 

reveals the results of the study. 
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CHAPTER FOUR: FINDINGS 

Overview 

 Music education allows students to learn and share their musical and creative gifts. 

Unfortunately, some students may only have opportunities such as participating in the Division 

III All -County chorus music festival. Socioeconomic status and administrative support may 

prevent students from fully reaching their potential in gaining the necessary skills to participate 

and be considered. Access is therefore withheld from some students due to those mentioned 

above and perhaps choral music educatorsô lack of motivation because of the same. As a result, 

choral music educators must have courageous and necessary conversations with their 

administrators to advocate for their students and their programs. This convergent mixed methods 

study aims to distinguish why some seventh and eighth-grade chorus students may experience 

more of an opportunity to participate in the Division III all-county chorus festival. Several 

questions on lived experience were inquired of past NYSSMA participants (over eighteen), 

seventh and eighth-grade former and present chorus teachers, and district music administrators. 

After each participant returned a consent form, zoom interviews were conducted. In addition, 

surveys were sent to 1,215 past and present middle school chorus teachers. Chapter 4 discusses 

the results of the lived experiences from the interviews as well as the results of the survey. 

Results 

 Past NYSSMA participants were asked questions based on their experience preparing 

NYSSMA vocal solos, the adjudication process, and the all-county experience if selected (see 

Appendix D). Former and present choral music educators were asked questions regarding 

administrator support at the middle school and district levels. In addition, music administrators 

were asked to share their reflections on pull-out instructions during the school day and student 
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selection for all-county. (See Appendix C). Music administrators were asked the same questions 

as music educators; however, they were asked to discuss their perceived support relevant to 

building and district administration. (See Appendix C). All participants were allowed a follow-up 

interview to continue the conversation. Each question reflected the phenomenological experience 

of the participants based on the following research questions and hypothesis(es): 

RQ 1: Is there a correlation between a vocal studentôs socioeconomic status, perceived 

administrative support within the middle school choral program, and the studentôs New 

York State School Music Association adjudication scores? 

RQ 2: How can private vocal instruction and preparation influence the vocal studentôs 

all-county selections?  

RQ 3: What are the lived experiences of students who enroll in private voice instruction 

versus those who do not regarding all-county selections? 

RQ 4: What are the lived experiences of middle school chorus teachers who teach in 

distressed districts versus those who live in affluent districts regarding preparing their 

students for NYSSMA adjudications? 

Null Hypothesis(es) 

H01: There is no correlation between a vocal studentôs socioeconomic status, 

administrative support, and the studentôs New York State School Music Association 

adjudication score. 

H02: Private vocal instruction and preparation do not influence the opportunity for a 

student to be selected for an all-county festival. 

H03: There is no difference as it relates to lived experiences between students who enroll 

in private vocal lessons and those who do not. 
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H04: There is no difference in student preparation for teachers who teach in distressed 

districts and those who do not. 

It was, therefore, vital to establish progressive themes to support the discussion and reflection for 

each question. The survey comprised six questions and was sent via email and a social media 

group focused on middle school choral educators. The first few questions request the number of 

students enrolled in the middle school choral program, the number of students typically prepared 

for NYSSMA adjudications, and the number of students usually accepted to participate in the all-

county chorus festival. The following two questions refer to the occasion for students to 

experience pull-out lessons and if any or all students have or are required to enroll in private 

voice lessons to prepare for NYSSMA. The last question investigates their understood 

administrator support in their program. The researcher implemented Otter.ai to transcribe 

interviews followed by Delve Tools to code and establish common themes. All participants had 

the opportunity to participate in a follow-up interview, and two chose to do so. The themes were 

pull-out lessons, private lessons, sight-singing, adjudications, repertoire, conductors, positive 

social experience and negative social experience, and socioeconomic status of the district. Codes 

established for music educators and district music administrators were private lessons, all-county 

music opportunities, understanding music as a core subject, pull-out lessons, and administrator 

support. 

New York State School Music Association (NYSSMA) Adjudicated 

Past Participants 

Preparing NYSSMA solos 

 NYSSMA adjudications allow students to prepare a selected solo from the NYSSMA 

manual, perform the solo in front of a qualified and certified music educator, and then follow up 

the solo with singing a sight-singing exercise. Students may or may not have the opportunity to 
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prepare their NYSSMA solos with their teachers and private instructor. Some past NYSSMA 

participants reported the opportunity to participate in pull-out lessons, mostly during their lunch 

period, and some also enrolled in private voice instructions. The general result was that students 

who participated in private and pull-out lessons could prepare their solos more accurately and 

were selected for the all-county festival. Participant 4 shared: 

So, for me, my mom did seek out private lessons for me to just be able to prepare. 

I think there has to be some form of private lessons or, you know, working on the 

piece each week, and I think what I would do is prepare on my own before I get to 

practice and you know, try to really get the notes down the details and then make 

sure the dynamics are also down. Making sure like the phrases are accurate and 

you know where to breathe, you know, these type of things. We would focus on 

and especially tailoring the song to my voice was really important. I felt like in 

private lessons, I was able to, you know, understand how to get the best out of a 

song because I know if I would have done it all myself I probably wouldn't have 

looked at all the details as I should have and maybe wouldn't even gotten like all 

of the notes as accurate as why, you know, just listening back but like if a, if a 

professional can help, then they would be able to catch those, those little details. 

 

Regarding pull-out lessons, participants discuss the importance of reviewing the notes and 

preparing for adjudication. Participant 1 also revealed how YouTube videos supported note and 

rhythmic accuracy of their solos. Participants 6 and 8 did not enjoy the prospect of pull-out 

lessons or private lessons, did attend NYSSMA adjudications, but were not selected to 

participate in the all-county festival. Participant 6 mainly describes her remembering working 

diligently on the solo, not being selected, and being disappointed. The participantôs voice became 

noticeably softer at this time in the interview.   

 

 

 

 



 

 

 

 

85 

Yeah, I mean, I do remember feeling like I definitely could have done better if I 

had more help. I felt like it was just kind of like one of those things. You know, 

you're just kind of left to do it yourself. And I just feel like I could have used you 

know, more you know, just more support, you know with it. You know, working 

with me after school or something or taking the time out to really make sure that I 

felt you know, confident and comfortable with my piece. But I do believe like I 

would have been able to make it if I had someone to really, you know, push for, 

okay, these are your rehearsal times that we worked together and, you know, not 

just being left on my own to kind of figure it out. So yeah, it doesn't really feel 

that great. 

Sight Singing 

 All participants, except for Participant 1, shared that sight-singing was the most 

challenging part of the adjudication process. Participant 1 shared that it may be due to being an 

instrumentalist, and perhaps fingering the sight-singing while performing it in front of the 

adjudicator helped. Participant 8 discussed that, in general, sight-singing was difficult because of 

the challenge of dyslexia.  

...having dyslexia and being expected to read new music was extremely 

challenging. I mean, the fact is that dyslexia is a it's a spatial issue. We'll see we 

see symbols and the way we see a symbol is no matter whether it's left right 

upside down or sideways, it's still the same symbol. So that's what makes it 

difficult because no matter what, it kind of all looks the same. And, you know, 

you flip it upside down. It's supposed to be something different, but it's the same 

for us. So, it's just a huge, it was a huge struggle. 

 

Participant 3, who was an instrumentalist and not usually apprehensive, shared that although part 

of the instruction in pull-out lessons was dedicated to sight-singing, it was still the most 

challenging part of the NYSSMA adjudication. 

Probably sight-singing was the most challenging part. I hadn't learned how to 

sight read prior to deciding to sing for NYSSMA. We did have lessons that were 

dedicated to sight singing, but it was still the most challenging part. 

 

Participant 2 participated in a follow-up interview to discuss where sight singing occurs in 

adjudication. Participant 2 discusses that it may be beneficial for adjudicators to allow NYSSMA 



 

 

 

 

86 

participants to decide whether to begin with their solo or with the sight singing portion. 

Participant 2 reflected on their lived experience and shared: 

there was so much preparation I was never really nervous about doing the solo é. 

But when it comes down to it, when you're, you know, the pressure of like, you 

have to do these eight bars and you only have this amount of time to, you know, 

to figure it out, and one wrong note can screw up the entire rest of what's on the 

paper. You know, it's a lot of pressure. So I believe that if I was able to do the 

sight reading first I would have been able to better apply strategies preparation for 

the sight-reading, because then I would have been able to get that done and out of 

the wayé, I can remember almost every single time when we get to the last page 

of my solo, like my brain was already ahead of that moment where I was thinking 

okay, great, great. Now this, I have to do sight reading. So, like even, you know, 

seeing it and expressing whatever the last page of that piece was my brain was 

already like getting nervous for what was upcoming. So, I believe that, you know, 

maybe it's not ideal for every single student. I do think that for some students 

doing the sight reading later maybe is more beneficial for the way that their brain 

is wired. But for me, I think it would have been much more beneficial for me to 

do my sight reading first, get it over with be done with, and then be able to really 

enjoy doing my solo without sight-reading upcoming. 

 

While some adjudicators offer students the opportunity to choose between doing their solo first 

or their sight-singing, there is no set rule for all adjudicators, making this part of the process 

subjective to the adjudicatorsô decision of how they prefer to conduct their adjudication rooms. 

Participant 5, who participated in pull-out lessons for NYSSMA preparation, remembered an 

adjudicator comment on her comments page. Participant 5ôs vocal inflection heightened with: 

I was so scared that I didn't do great but I scored a perfect score on my sight-

reading and whoever evaluated me wrote across the top, ñThank God you could 

sight-read. 

 

Adjudicators  

  

 When asking questions about the NYSSMA adjudication process, none of the participants 

indicated a negative experience with NYSSMA adjudicators. However, participant 1 stated that it 

might be difficult for an adjudicator to fairly adjudicate someone crying twenty minutes before 

the adjudication, as they had experienced on most adjudications.  



 

 

 

 

87 

I'm singing to someone when I was just crying 20 minutes beforehand. This was 

never gonna like reflect how you actually sing. Just being yourself because you're 

singing for someone. And I mean, for me personally, I'm a mess. So, my notes 

didn't necessarily reflect my technique in real life because I was under a different 

type of pressure. Going to NYSSMA but my notes were always like the same, like 

you did a great job, your breath control was this, your sight reading, You did 

perfect, blah, blah, blah. And I don't know I personally did not really look at the 

notes. I just looked at the score and then once I saw my score, I was like, alright, 

that's cool. And kind of just like pass it on versus like my mom was like, oh, read 

the notes. I'm like, You got it, you read the notes. Just tell me the score I got and 

that's that. 

 

Few participants experienced anxiety when performing their NYSSMA solos before their 

adjudicators. 

The Division III All -County Chorus Experience 

Conductors and Repertoire 

 All participants selected to participate in all-county expressed a positive, music-

educational experience when attending the festival. Each participant who attended discussed the 

exceptional repertoire that their guest conductors chose. Participant 1 discusses that despite the 

fear that was experienced in attending NYSSMA, the result of attending all-county was worth 

the effort and fear. Participant 1 also shared that the band teacher continued to encourage them to 

progress through the NYSSMA process. 

It was definitely rewarding. I know one year I worked with Dr. Miceli, who 

happened to be my sister's chorus teacher or director at post. A few years later, I 

believe. I can't remember the timeline. But she was like, out of all my years going 

chorus she was the one that like marked me for life where she like, totally 

wrecked my whole understanding of everything choral, like chorus related to 

musicality, how to conduct just the pieces that she chose. I still listened to, to this 

day. I learned one of them on the like if she doesn't wreck me and for the better. 

 

Participant 2 shared that participating in the all-county festival changed the direction of their life 

regarding their college choice due to working with the all-county conductor.  
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Social Underpinnings 

Most participants conveyed a positive social experience of meeting new friends at the 

Division III all-county chorus festival, except for Participant 7. Participant 7 shared that his or 

her musical experience at all-county was remarkable. However, he or she experienced a negative 

social experience at the festival. He or she reflected that it might be due to a lack of student 

representation from underprivileged areas such as the one he or she attended.  

I didn't like how lonely I felt like it was just so rewarding to see like how proud 

my mom was to go to the Tilles Center to watch us all perform and see how like 

honored she was to be there like it was it was just cool to represent. Especially 

because Turtle Hook though, as is such a minority-based school. We don't really 

have much outlets as other schools did. As you can see like in a lot of the all-

county classes a lot of them are all like richer schools and schools with more like 

more to offer and like to be one of the only people in Uniondale that got to 

represent for Uniondale was awesome. I loved that part of it. 

 

NYSSMA adjudications and the all-county experience for past NYSSMA participants are 

valuable experiences for those students who can participate. Therefore, while only some students 

who engage in the NYSSMA festival will be selected to participate, it is essential that all 

students feel that they have been afforded an equal opportunity to prepare for the adjudications 

despite their socioeconomic status or that of the community where they live. Therefore, all 

participants from the study who either had private vocal lessons or attended pull-out lessons were 

selected to participate in the all-county festival during their junior high or middle school years. 

Middle School Choral Educators 

Administrative Support  

Choral educators often seek school and central administrators to support their programs. 

However, administrative support may be more widespread in affluent districts over economically 

disadvantaged districts. Some music educators suggest that while they are aware that their 
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building and district administrators support them, some believe that the support only sometimes 

represents the support they need. When asked about administrative support, Music Educator 1 

responded, ñI would say they're supportive. However, itôs not always the support that I need.ò 

The follow-up question included how the administration could support then increase, and the 

response was, ñFirst of all, giving us a voice again.ò Administrators are called to lead their 

schools in all content areas, including the music department. It seems that when a choral music 

educator shares that they have been denied a ñvoiceò in the conversation concerning his or her 

program, that may harm the learning process for his or her students. Other responses included 

positive administrative support. However, Music Educator 5 shared that the administration lacks 

cohesiveness concerning the music program. Music Educator 5 shares: 

Okay, um, my superintendent is extremely supportive with music and everything, 

but I think he has an affinity toward chorus, I really do believe that. My principal, 

however, I don't think that they're on the same page. I think that she doesn't 

understand what goes into chorus. I think that she thinks music is a feel-good, 

meant to have fun subject, which we all resent greatly, because we know what 

goes into it. So I would, I would say it's mixed. Okay, I would say mixed feelings. 

 

When there is inconsistent support within the administration, data indicate it may 

negatively affect the music program. 

Pull-Out Lessons 

 Pull-out lessons within a vocal music program support concert repertoire, all-county 

music preparation, and NYSSMA preparation. At the same time, pull-out lessons may be 

structured differently within districts, and any opportunity a student receives outside of the 

regular choral classroom supplements the instruction. In pull-out lessons, students can review 

notes, rhythms, dynamics, sight-singing, tone, phrasing, artistry, and pronunciation, which is 

vital when singing in a different language. Some of the past NYSSMA participants shared that 

their pull-out lessons occurred during the lunch periods, while the music educators that were 
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interviewed shared that students are allowed to attend on a rotating basis, even during core 

classes such as ELA, math, social studies, and science. Again, it is essential to the effectiveness 

of the music program that music educators advocate for their programs. When discussing pull-

out lessons, Music Educator 5 shares, ñAnd what I really appreciate is that I was able to make 

my own structure, even apart from the band and orchestra.ò Pull-out lessons are necessary for 

students, especially those who cannot take private lessons. Some music educators shared that 

their students attended private lessons, and some shared that they did not have many, if any. It is 

significant to note that while all music educator districts represented do have pull-out lessons, 

those with students who attend private lessons also usually have a more substantial number of 

students selected for the all-county music festival. Music Educator 3 respectfully allows those 

students who can participate in private vocal lessons to follow what the studentôs private teachers 

are teaching; however, as a public school and private vocal instructor, Music Educator 3 believes 

that he or she can further support private instruction in pull-out lessons. 

All -County Music Festivals 

 

 According to those Music Educators who are employed in Title I districts, it was shared 

that a low number, if any, attend private lessons. All-County allows music students to work with 

a guest conductor with a more challenging repertoire than what would usually be taught in their 

choral classrooms. However, data reveal that private lessons, potentially governed by the 

socioeconomic status of a district, may be one of the deterrents to students not being selected for 

all-county. Music Educator 1 shares, ñSo the problem I'm facing is a lot of these other districts 

that have all this big support, private lessons are the things that they have their kids are going and 

doing level five and level six at the age of seventh grade. I can't compete with that.ò Music 

Educator 4 shares that because some of the students in his or her district are economically 
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disadvantaged, they pay the fee so their students can attend all-county. Data indicate that when 

students can afford it, private lessons are advantageous in preparing students for NYSSMA and 

increasing their odds of being selected for the all-county music festival.  

Music as a Core Subject 

 Each music educator was asked to share his or her thoughts on music as a core subject. 

Interestingly, all participants referred to and explained music as a core subject except one 

participant. Music Educator 3 shares: 

Well, I know that it's been scientifically proven, and I can speak from my own 

experience. Those students that are involved in music do better academically; they 

are disciplined. They do not require immediate gratification because music is 

something that you know is the slow, steady, constant effort that pays off in the 

end. And so it builds that, you know, in today's society, we're used to immediate 

results, immediate gratification, right? If anybody has to wait if they have to 

develop a sense of tenacity. Oh, heaven forbid, as a lot of them quit. So I think 

this really instills that in them, and I think it spills into every subject that they 

have. They realize that they might not be fabulous at algebra initially, but if I can 

stick to it, if I can be consistent, if I can do a little bit each night, and I instill all 

those, all those principles. I go ahead and use that as an example in my class. 

 

Music Educator 4 supported the statement of music as a core subject and shared: 

It is, yes, it is. My feelings on this on the subject you're talking about on music, 

man music, music is the core of life. Whether it is academic, it addresses 

academics; it addresses emotional well-being. And I know. Personally, music 

saved my life. It really did. Also, it really addresses the spirit of a human being. 

And I find that this world has become more and more de-humanistic. And music 

speaks to that, and keeps us sane and keeps us human. And that's what we need to 

maintain our humanity. And that's what that's why I think music is so important. It 

also helps children with their other subjects. I mean, I use math. I use history, 

especially African American and Hispanic history. I use that, you know, it really 

helps the kids understand the culture. When they learn songs, if it's a Japanese 

song, okay, let's say Japan, right, they know about the culture. So, it's, it's very 

important in every single subject. I think that it should be usable by not just us but 

by the other teachers as well. 

 

Music Educator 5 responded that while the chorus is an important part of the studentôs education, 

they perceive core subjects as math and ELA. Music Educator 1 revealed that while he or she 
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perceives chorus as a core subject, the parents and some administrators do not share the same 

thoughts. Thus, Music Educator 1 believes that when there is a lack of administrator and parent 

support, that reflects in the studentsô perceptions. Music Educator 1 shares, ñSadly enough, I 

don't think parents see it as a core academic subject. Then I also feel that all of our administrators 

were not music people before, so if they don't take it with the same seriousness that I'm putting 

into it, it translates to a poor attitude from the student because they havenôt gotten the support 

behind them.ò 

District Music Administrators  

 

Administrative  Support 

 

 To fully function as an administrator, one can only surmise that there must be a 

foundation of support from the central administration. Each music administrator shared that he or 

she believes he or she maintains the full support of his or her central administrators, which has 

allowed for success in their choral programs. Music Administrator 2 shares the following about 

central administrators and his or her support: 

Essentially administration has been very supportive from my time being here in 

Uniondale, and this is my thirteenth year. And considering our budget, budgetary 

wise, we've always been able to at least meet our minimum requirements for 

budget in order to get the resources that unnecessary for choral program are in 

place. They've supported us with staffing for choral Middle School chorus. We 

have two brilliant chorus teachers, who I wouldn't consider replacing them for 

anyone else. They are brilliant. Very glad to have them in place, and they were 

here when I got here. So I give that give credit to Central for keeping them in 

place as well. I would say Uniondale in terms of our central administration. They 

have bent over backwards to try to preserve our performing arts here in the 

district, you know, has always had a strong history of performing arts, and we're 

very fortunate in the fact that even over maybe the last 10 years where the budget 

hasn't been, they found ways to preserve our staffing. And as you mentioned, 

usually music and art, or Phys. Ed are usually the first things that they look at 

what he wants to make cuts, but Uniondale has been very fortunate that they 

found other ways to make cuts in our budgets, and we haven't had to lose any one 

in over ten years. 

 



 

 

 

 

93 

Music Administrator 1 discusses the administrative support he or she receives on the school level 

by sharing that music is regarded as crucial as other subject areas. ñI mean, it's as supportive as it 

is for all, all the other programs which is which is quite a bit, you know, they take a lot of pride 

in the, in the student achievements and on, you know, on what we're able to provide them in their 

experience..ò Music administrator 3 shared the same, ñVery supportive. The middle school 

principal is very much involved in anything with the music department and with the choral 

program, he is involved in.ò 

Pull-Out Lessons 

Music Educator 4 applauds the administration for allowing pull-out lessons at the 

middle school.  When asked about support from school administration, Music Educator 4 

responded, ñThe reason I would say decent is one little thing that we have this year that 

we didn't have before we were able to start lessons. So, we were able to get the teachers 

out of the duty period and do a lesson, and the teachers are loving it.ò Duty periods are 

necessary to ensure the schoolsô safety protocols; however, data indicate that when 

teachers are allowed to serve in a capacity that advantages students, it advances studentsô 

musical development. Music Administrator 2, however, serves two middle schools in his 

or her district. In one school, students can attend pull-out lessons during classes in one of 

the middle schools. In the other middle school, students can only participate in music 

lessons during lunch. Except for one district, all music administrator participants allowed 

students to attend pull-out lessons during core classes. In addition, the Title I districts 

observed no or low turnout of seventh- or eighth-grade students enrolling in private 

lessons. Music Administrator 2 conveyed that students needing academic intervention 

services are often not allowed to participate in the choral or instrumental program, 
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regardless of whether they play an instrument. In addition, the administrator also shared 

that due to the community's low socioeconomic status, most students can only experience 

music education in the school.  

All -County Music Festivals 

 

 When district music administrators were asked about the experience of their 

students attending Division III all-county chorus festivals, there were various responses. 

Administrators from Title I districts shared that there is a lower representation of students 

from their districts to attend. One administrator discussed how parents or guardians need 

more resources for students to attend private lessons, which disadvantages their students 

from other districts where communities may need more resources to supplement vocal 

music education. ñStudents just don't have those opportunities. So, as I mentioned before, 

everything they get, they get here within our walls. And that kind of keeps them a few 

steps behind some of our neighboring districts or more fluid districts in Nassau County.ò 

Another music administrator expressed that those teachers and students were discouraged 

when attending NYSSMA adjudications, sharing that they continuously received low 

scores from the same judges. Therefore, they composed a workshop-style festival to 

accommodate their students. However, the music administrator shared that the students 

and teachers in the district were willing to participate in NYSSMA adjudications again. 

Music administrators from non-Title I communities responded similarly and were 

satisfied with the number of Division III all-county festival students selected from their 

districts. While music administrators discussed the fairness of NYSSMA scores as the 

selection process for attending all-county, there may be a disconnect between access to 

student NYSSMA preparation processes and adjudications and how students are selected.  
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Music, A Core Subject 

 All district music administrators discussed the importance of music as a core 

subject. Each administrator presented him- or herself as a program advocate for students 

and teachers. Music Administrator 1 shared: 

When you take a look at the experience of a child in your community, you know, 

there's two things you look at what you want their quality of life to be. Now, in 

terms of what they're able to experience on a day-to-day basis, and the kind of 

access you give the students who really need that kind of environment to learn it. 

And also, it's a matter of, you know, when you look at the outcome, so like, you 

know, they're gonna go out and experience the world at some point, you know, if 

you want them to have, you know, an idea of what is good and beautiful and true, 

and to be able to recognize it and talk about it. You know, those things are 

important too. And that's something that we offer uniquely in the arts, and in this 

case, the choral department. 

 

Music administrators each shared the same sentiment in allowing space for students to 

express themselves, which may not occur in other classes. Music Administrator 2 

discussed how some students continue to attend school simply because of the music 

department, in essence, keeping the students connected to the student community. The 

administrator also mentioned that every salutatorian and valedictorian selected over the 

years participated in one of the performing music classes. Music is a core subject not 

because it is designated as a core subject but because it addresses the core of those who 

perform it and those who listen.  

Survey Results 

 To best organize and report the data collected from the surveys, the software 

program Statistical Package for the Social Sciences (SPSS) was implemented to organize 

and interpret the data responses received. Pearson product-moment correlation best 

identifies the relationship between the variables and assists in defining the relationship 
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between the variables and identifying the assumption of the bivariate outliers, the 

assumption of linearity, and the assumption of bivariate normal distribution. 259 Point of 

view regarding whether the Pearson product correlation is a robust method comes from 

the possibility of variables not naturally being distributed.260 While Pearson product-

moment correlations are particularly robust against basic violations of assumptions, the 

analysis continued even though most assumptions were violated.261 The variables include 

Enrollment in Chorus, Number of Students prepared to attend NYSSMA adjudications, 

Number of Students Accepted to participate in the All-County Music Festival, Confirm or 

Deny if students are allowed to participate in pull-out lessons and/or extra-curricular 

preparation for NYSSMA, Number of students, if applicable, students enrolled in private 

vocal instruction. Each scatterplot matrix was approached using one of the following 

assumptions:  

¶ The Assumption of Bivariate Outliers which identifies any responses that 

do not follow the usual pattern.   

¶ The Assumption of Linearity which identifies if there is a linear 

relationship between two variables,  

¶ The Assumption of Bivariate Normal Distribution which identifies the 

normality of the variable and should result in a ñcigar shapeò result262 

 

 
259 Khushbu Kumari, and Suniti Yadav, ñLinear Regression Analysis Study,ò Journal of the practice of 

cardiovascular sciences. 4, no. 1 (2018): 36. 

 
260 Laerd Statistics, ñPearson Product-Moment Correlation,ò 2018, https://statistics.laerd.com/statistical-

guides/pearson-correlation-coefficient-statistical-guide.php. 

 
261 Larry L. Havlicek and Nancy L. Peterson, "Robustness of the Pearson correlation against violations of 

assumptions," Perceptual and Motor Skills 43, no. 3_suppl (1976): 1333-1334. 

 
262 Laerd Statistics, ñPearson Product-Moment Correlation,ò 2018, https://statistics.laerd.com/statistical-

guides/pearson-correlation-coefficient-statistical-guide.php. 
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In the results, two participants were repeated as an outlier. However, they were 

still included in the research due to the low number of participants that responded. Table 

3 reveals the correlation.  

 

 

The data reveal that for those districts where students take private lessons and 

those in pull-out lessons or attend extra-curricular NYSSMA preparations, the NYSSMA 

preparation number also increases. Lastly, the data show that as the enrollment of the 

chorus increases, so does the number of students who take private lessons.  

The data indicates no correlation between administrator support and any of the 

variables.  

 In Figure 10 the assumption of linearity is depicted by a scatterplot matrix 

between all variables. Among nearly all the variables, the assumption of linearity is 

Variable  Enrollment NYSSMA 

Prep. 

NYSSMA 

Accept. 

Pull Out 

Lesson/Extra-

Curricular 

Private 

Lessons 

NYSSMA Prep r .428     

 p  .004     

NYSSMA Accept. r .119 .303    

 p .452 .051    

Pull-Out/Extra-Curricular r -.076 .321 .111   

 p  .622 .036 .485   

Private Lessons r .362 .375 .137 .024  

 p  .018 .015 .393 .881  

Administrator Support r .055 .059 .110 .141 .160 

 p  .721 .709 .488 .361 .311 

Table 4. Statistical Package for the Social Sciences (SPSS) results  
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tenable. However, the scatterplot matrix also reveals that the assumption of bivariate 

normal distribution has been violated except for the combination of NYSSMA acceptance 

and Private lessons. While the data could have been directed towards being more 

standardized to create a more positive assumption of the bivariate normal distribution, the 

decision was made not to change the data.  

 

 
 

 

 

 

 

 

Figures 11 and 12 further corroborate that students who take private lessons are more 

likely to be accepted into All-County as a result of participating in NYSSMA 

adjudications. 

Figure 10. Private lessons, NYSSMA preparation, accepted to All-County through 

NYSSMA score, and administrator support 

 

 
Scatterplot Matrix: Assumption of Bivariate Normality 
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.

 

 

Interestingly, Figure 12 indicates that administrator support needs to be more considerable in 

accepting students invited to participate in all-county. 

 

 

Figure 11. Variables: All-County accepted by NYSSMA scores, Attend Pull-Out and/or Extra 

Curricular NYSSMA preparation, Attends Private Lessons 

 

Figure 12. The Y-axis represents students accepted to all-county based on 

their NYSSMA score. X-axis represents if students had an opportunity to 

experience pullout and/or extracurricular NYSSMA preparation. 1= no and 

2=yes. 

 

Scatterplot Matrix: Assumption of Bivariate Normality and Assumption of Outliers  

Boxplot matrix: Pull-out and/or Extracurricular NYSSMA preparation measured 

against students selected to all-county based on NYSSMA scores 
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 Figure 13 discloses that districts where students can enroll in private lessons, had the 

most significant number of students accepted into all-county due to their NYSSMA solo. In all 

results, the assumption of bivariate outliers has been violated.  

 

 

 

  

According to Table 4, nominations for the 2023 all-county festival resulted in 89.04% of 

students from non-Title I schools nominated and 87.21% were accepted. From Title I schools, 

12.79% were nominated and 10.96% were accepted. Table 5 reveals district data, in no particular 

order, on each Nassau County public school districtôs Title I status, number of students 

nominated to participate in NYSSMA adjudication, and number of students selected from Title I 

and non-Title I districts. Hence, there is a difference of approximately 2% in favor of students 

chosen to participate in all-county from Title I schools and approximately 2%, not in favor of 

 

Boxplot matrix: Private lessons measured against students selected to all-

countybased on NYSSMA scores 

Figure 13. The Y- axis represents students accepted to all-county based on 

their NYSSMA score. X-axis represents if students had an opportunity to 

experience private lessons. 

 



 

 

 

 

101 

non-Title I schools. However, the number is based on the number of nominated students. Also, 

the data show that out of 356 students nominated from Title I and non-Title I districts, 191 were 

selected from non-Title I communities, and 28 were chosen from Title I districts. Nassau Music 

Educators Association permitted the inclusion of all-county nomination and acceptance data.  

(See Appendix F). The New York State School Report Card comprises the districtsô economic 

statuses.263  

 

 Title 1 Non-

Title 1 

 # 

Nominated 

Title 1 

# Nominated 

non-Title 1 

# of all 

nominated 

students 

Total Students 28 191 Total: 

219 

39 317 356 

Total Districts 

Participating 

12 34     

Average # of Students 

sent from District 

2.33% 5.62%     

% of Students 

nominated for All-

County 

10.96% 89.04%     

% of Students selected 

for All -County 

12.79% 87.21%     

 

 

 

 

 
263 ñNew York State Education at a Glance,ò https://data.nysed.gov/. 

Table 5 All -county students nominated and accepted from Title I and non-Title I districts. 

Source: NMEA 
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District % 

Economically 

Disadvantaged 

in District 

Title 

1 

Non-

Title 

1 

% from 

District  

# of 

Nominated 

Students 

(Title 1) 

# of 

Nominated 

Students 

(non-Title 1) 

# of all 

Nominated 

students 

% of 

Nominated 

Students 

Selected 

1 41% 

 

 

0  0.00% 0  0 0% 

2 13%  10 4.57%  13 13 76.92% 

3 16%  4 1.83%  5 5 80.00% 

4 21%  1 .46%  4 4 25.00% 

5 25%  11 5.02  35 35 31.43% 

6 53% 7  3.20% 8  8 87.50% 

7 8%  1 .46%  6 6 16.67% 

8 32%  3 1.37%  6 6 50.00% 

9 69% 4  1.83% 6  6 66.67% 

10 3%  5 2.28%  11 11 45.45% 

11 65% 1  .46% 2  2 50.00% 

12 20%  8 3.65%  13 13 61.54% 

13 69% 0 8 0.00% 0   0% 

14 14%  6 2.74%  7 7 85.71% 

15 26%  6 2.74%  6 6 100.00% 

16 39%  5 2.28%  5 5 100.00% 

17 44% 2  .91% 3  3 66.67% 

18 27%  1 .46%  2 2 50.00% 

19 12%  2 .91%  3 3 66.67% 

20 76% 2  .91% 3  3 66.67% 

21 20%  3 1.37%  4 4 75.00% 

22 21%  3 1.37%  6 6 50.00% 

23 32%  10 4.57%  11 11 90.91% 

24 16%  12 5.48%  14 14 85.71% 

25 50% 5   2.28% 5  5 100.00% 

26 7%  5 2.28%  10 10 50.00% 

27 9%  10 4.57%  19 19 52.63% 

28 32%  2 .91%  4 4 50.00% 

29 11%  5 2.28%  5 5 100.00% 

 
30 20%  8 3.65%  14 14 57.14% 

31 27%  1 .46%  4 4 25.00% 

32 12%  1 .46%  4 4 25.00% 

33 11%  12 5.48%  13 13 92.31% 

34 21%  8 3.65%  12 12 66.67% 

35 15%  3 1.37%  5 5 60.00% 

36 73% 0  0.00% 0  0 0.00% 

37 14%  3 1.37%  4 4 75.00% 

38 13%  3 1.37%  3 3 100.00% 

39 38%  7 3.320%  13 13 53.85% 

40 9%  12 5.48%  15 15 80.00% 

Table 6. All -county students nominated and accepted from Title I and non-Title I per 

districts. 
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District % 

Economically 

Disadvantaged 

in District 

Title 

1 

Non-

Title 

1 

% from 

District  

# of 

Nominated 

Students 

(Title 1) 

# of 

Nominated 

Students 

(non-Title 1) 

# of all 

Nominated 

students 

% of 

Nominated 

Students 

Selected 

41 68% 3  1.37% 7  7 42.86% 

42 38%  17 7.76%  31 31 54.84% 

43 8%  2 .91%  2 2 100.00% 

44 52% 0  0.00% 0  0 0.00% 

45 82% 4  1.83% 5  5 80.00% 

 

Null Hypothesis One 

 The qualitative results indicate that socioeconomic status and administrative support 

affect a studentôs New York State School Music Association adjudication score. Quantitative 

results, however, indicate no relationship. Because the survey did not include an option 

addressing the districtsô socioeconomic statuses and obtaining student socioeconomic status is 

notoriously difficult, the number of students who enrolled in private lessons was selected as the 

variable to determine the studentsô socioeconomic statuses. Null hypothesis 1 is inconclusive. 

Null Hypothesis Two 

 Qualitative results revealed that private vocal instruction was only afforded to some 

students. This influenced the opportunity to prepare a more accurate NYSSMA adjudication 

solo, resulting in greater odds of being selected for the all-county music festival. Quantitative 

results also support the notion that students who participate in private vocal instruction 

experience greater odds of being selected for the all-county music festival. Null hypothesis 2 is 

rejected. 

Null Hypothesis Three 

 Qualitative results revealed that students enrolled in private vocal instruction felt better 

prepared for their solos. Sight-singing was the adjudication element where participants expressed 

better preparedness. The survey did not measure this hypothesis. Null hypothesis 3 is rejected.  

Source: Nassau Music Educators Association 
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Null Hypothesis Four 

 Qualitative results revealed that some economically distressed districts, specifically Title 

I schools, may experience more of a challenge in preparing their students for NYSSMA 

adjudications. This is due to students needing financial assistance for private lessons or, 

conversely, students attending pull-out lessons during the school day, including during classes 

such as math, ELA, social studies, and science.  Quantitative results indicate that most teachers 

teaching in an economically distressed district may experience more significant challenges 

preparing students for NYSSMA adjudications, resulting in fewer students selected to participate 

in the all-county festival. Null hypothesis 4 is rejected.   

Summary of Results 

 The study comprised convergent mixed methods research to examine the correlation 

between a studentôs socioeconomic status, administrator support, and their effect on a student 

having a greater chance of being selected to participate in middle school all-county music 

festivals. The results from the qualitative research indicate that there is a correlation between a 

studentôs socioeconomic status, administrative support, and the score a student may receive on 

their NYSSMA adjudication. The results from the quantitative research indicate that districts 

where students are able to enroll in private vocal instruction or are afforded the opportunity to 

have pull-out lessons, may have more students selected to participate in the all-county festival.  

 The assumption of bivariate outliers was violated. Outliers remained in the data results, 

as there was no significant difference between including them and not including them. The 

assumption of linearity was met regarding each of the variables with one another except when 

administrative support was included as a variable. The assumption of linearity was violated with 

each of the variables that had administrator support. Lastly, the assumption of bivariate normal 



 

 

 

 

105 

distribution was violated except for accepted all-county students selected because of preparing an 

NYSSMA solo and those who enroll in private lessons where the assumption of bivariate normal 

distribution was met. Thus, the bi-directional approach confirms the relationship between 

qualitative and quantitative inquiries. Hypothesis 1 was inconclusive, and Hypotheses 2 through 

4 were rejected. 
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CHAPTER FIVE: CONCLUSION  

Overview 

Middle School All -County chorus festivals can afford seventh and eighth-grade students 

several musical opportunities. Therefore, it was essential to examine whether socioeconomic 

status and administrative support affect whether students are accepted to participate in the 

festival. The research aimed to discover if students from economically disadvantaged 

communities needed more participation opportunities. Communities determined to be forty 

percent or more economically disadvantaged are called Title I schools. The federal government 

grants Title I schools additional funds to provide an equal chance to receive similar benefits to 

students who do not reside in Title I communities. In addition, the research addressed the effect 

of administrative support on middle school vocal music programs and if administrative support 

also is a factor worthy of consideration in the selection prospect of a student.  

 The research questions guiding the research are: 

RQ 1: Is there a correlation between a vocal student's socioeconomic status, perceived 

administrative support within the middle school choral program, and the student's New 

York State School Music Association adjudication scores? 

RQ 2: How can private vocal instruction and preparation influence the vocal student's 

participation in all-county selections?  

RQ 3: What are the lived experiences of students who enroll in private voice instruction 

versus those who do not regarding all-county selections? 

RQ 4: What are the lived experiences of middle school chorus teachers who teach in 

distressed districts versus those who live in affluent communities as it pertains to 

preparing their students for NYSSMA adjudications? 
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A convergent mixed methods approach is necessary to ascertain results addressing each 

research question. Surveys and interviews reflected in Chapter 4 shared both qualitative and 

quantitative data. The qualitative data reflected the lived experiences of past middle school 

NYSSMA participants, middle school choral educators, and music directors. It was essential for 

the qualitative portion of the research that each participant interviewed was allowed to share their 

lived experience. While the background for some participants may not have always reflected a 

positive one, several participants expressed gratitude for a chance to address the issue. The 

survey allowed participants to share their experiences within their buildings without further 

explanation, and the qualitative data reflected those results. The researcher decided to conduct 

convergent mixed methods research to ascertain if the results were bidirectional, confirming one 

another.  

 Chapter 5 reveals an interpretation of the findings in Chapter 4 and how this may relate to 

the existing literature. In addition, Chapter 5 discusses the purpose, a summary of the procedure, 

an interpretation of the findings, the conclusion, the limitations of the study, and 

recommendations for further research. Limitations refer to the validity, generalizability, and 

trustworthiness of the study. Chapter 5 discusses future recommendations based on what the 

research in Chapter 4 exposed. Finally, Chapter 5 concludes with a supposition based on the 

researcher's opinions. 

Summary of the Purpose 

 The research study was designed to discover whether socioeconomic status and 

administrative support affect a student's chances of being selected to participate in the middle 

school all-county music festival and the degree to which they are limited.  
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Summary of Procedure 

 Interviews with the following participants best established the results: ten past NYSSMA 

middle school participants, five middle school choral educators, and four music administrators. 

Furthermore, the study included a survey distributed to 1,215 middle school choral educators. All 

participants represent a variety of socioeconomic communities, experience levels, and 

administrative support situations.  

Interpretation of the Findings 

Based on the data presented in Chapter 4, a student's socioeconomic status may permit or 

prevent a student from taking supplemental vocal music instruction, which further supports 

NYSSMA adjudication preparation. Students who cannot afford to enroll in private lessons are at 

a disadvantage. The same students disallowed from attending full -period pull-out lessons and 

private instruction exacerbates the problem. Therefore, students enrolling in private lessons can 

experience more detailed instruction from their private teachers to better prepare them for the 

NYSSMA adjudications. Private preparation can likely result in a higher score, thus decreasing 

the selection odds for those without private instruction or pull-out lessons. In addition, most 

students who can attend pull-out lessons during their school day reflect more significant support 

from building administrators, allowing students to expand their practice for NYSSMA 

adjudications. Some music educators and administrators reflected that several students enrolled 

in private vocal instruction indicated a significant number of students selected for the all-county 

music festival.  

In several interviews, specifically, those who work or live in lower socioeconomic 

communities shared a common disappointment regarding the limited financial resources. 

Therefore, a student needs more financial resources to have the opportunity to take 
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private music lessons. Students residing in Title I communities can enjoy equal odds of 

instruction. However, the number of students participating in all-county may decrease 

when subjecting students from distressed communities to a different option than those 

who live in more affluent areas. 

Consequently, students who attend pull-out lessons will experience concentrated 

vocal instruction in preparing their NYSSMA solos, which may increase their NYSSMA 

score and the prospect of being selected for the all-county music festival. In addition, 

when teachers feel a lack of support, the teacher may understand that the administrator 

cares less about the music program.264 Figures 14, 15, and 16 reflect the findings of the 

research. 

 

 

 
264 Ronald T. Hyman, School Administratorôs Handbook of Teacher Supervision and Evaluation Methods 

(Englewood Cliffs, NJ: Prentice-Hall, Inc., 1975), 40. 

Students from Title I schools may 
not be able to afford private vocal 
instruction in preparing for their 
NYSSMA adjudication vocal solo

Students in non-Title I school may 
be able to enroll in private vocal 

instruction, increasing their odds of 
being selected

Students from Title I schools may 
feel excluded when attempting to 
prepare for NYSSMA, therefore 

Title 1 schools may be 
underrepresented at NYSSMA and 

all-county 

Students in non-Title I schools 
experience additional support to 

prepare for NYSSMA adjudications, 
specifically focusing on each 

NYSSMA evaluation component

Socioeconomic 
Status

The Effect of Socioeconomic Status on all-county selections 

Figure 14. Socioeconomic status from Title I and non-Title I schools and how it may affect a studentôs 

NYSSMA preparation. 
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Students from Title I districts 
may not be able to afford 

NYSSMA fees

Non-Title I communities may 
experience greater 

representation at NYSSMA 
adjudications due to better 

resources to attend

Title I districts that pay for 
students to attend may 

experience reduced student 
participation due to 

apprehension from feeling 
underprepared

Non-Title I districts create a 
variety of opportunities for 

students to prepare and attend 
NYSSMA adjudications and 

relate music to academic 
achievement.

NYSSMA

Students from Title I 
communities may not be able 

to participate in 
pull -out vocal instruction 

Students from non-Title I 
communities are able to 

participate in pull -out lessons, 
which may also be in addition 

to private vocal instruction

Teachers from Title I districts 
may feel less motivated due to 
lack of administrative support, 
resulting in a lack of teacher 

advocacy for NYSSMA and All-
County

Students from non-Title I 
communites enjoy greater 

administrator support resulting in 
more opportunities to prepare and 

attend NYSSMA and All-County. In 
addition, teachers may feel more 
comfortable advocating for their 

vocal music programs 

Administrative 
Support of 

Vocal Music 
Program

Figure 15. NYSSMA preparation in Title I and non-Title I and how it may affect a studentôs NYSSMA 

adjudication score 

 

 

 

NYSSMA adjudication opportunities in Title I and non-Title I districts 

Figure 16. Administration can determine if scheduling will allow students to participate in pull-out 

lessons regardless of the class from which they are being pulled. 
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Conclusion 

 While the New York State School Music Association invites all students to prepare and 

participate in NYSSMA festivals, students residing in less affluent socioeconomic areas 

attending Title I schools do not enjoy the same efficient qualifying opportunities as those 

residing in more affluent homes attending non-Title I schools. Therefore, Title I communities 

may not be equally represented at all-county music festivals or enjoy the same musical 

experience, including singing under the baton of a guest conductor and being challenged to learn 

more challenging music repertoire and more robust musical concepts. Also, students from lower 

socioeconomic areas may be unable to perform with other vocal music students from other 

districts in the all-county music festival. 

Implications 

 The present research uncovers why some students enjoy greater odds of attending all-

county festivals than others. For example, students enrolling in private lessons and participating 

in pull-out lessons in their schools can better prepare for their NYSSMA adjudications and thus 

score higher on their NYSSMA adjudication. In addition, the research may present the 

opportunity for the Nassau Music Educators Association to review the practice of all-county 

selections and determine if the process is fair for all students to participate. The research does not 

insinuate that the selection process is unfair. Still, some students enjoy different occasions of 

being selected for all-county and experiencing a more significant music educational experience. 

For example, past NYSSMA participants who attended the all-county chorus festival in middle 

school shared that the experience was positively impressionable. Participants referred to their 
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experience with the guest conductor as more challenging, and some participants discussed 

positive socialization when participating with students from other districts. 

 One strength of convergent mixed methods research is combining the results of 

qualitative research with quantitative analysis. The bi-directional approach allowed for the 

relational influence between the two processes. Hence, one would rely on the other for 

confirmation. Qualitative research facilitates participants articulating their thoughts; however, 

quantitative research limits participants' discussion. While the conclusions are tenable, some 

responses may have been inaccurate based on the quantitative and qualitative results. 

Quantitative research focuses on numerical results to guide the study, while qualitative research 

focuses on words. However, both are responsive to lived experiences. Therefore, it was 

necessary to report thematic analysis results by exploring common themes or ideas relevant to 

quantitative and qualitative research. Implementing a convergent mixed methods design allowed 

for the participants' experiences was significant in the study. 

 Middle school choral educators should implement the research and determine how to 

accommodate their students best, regardless of socioeconomic status. In addition, it would be 

advantageous for music educators to apply the research results to advocate for their programs to 

building, district, and central administrators. Previous research shows that students who 

participate in music education classes perform better academically.  In addition to classroom 

improvement, research shows that music education can improve students' performance on 
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standardized testing in subjects such as math and ELA.265 Also, according to NAfME, music 

education enhances a student's language and reading skills.266 

It would be advantageous for administrators to understand and embrace how a well-

rounded music education supports students' academic careers. It would therefore be strategic and 

valuable for music teachers and district music administrators to advocate for their program and 

share data on choral students' improvement of their executive functions due to being in the 

chorus.267 In addition, the research states in Benham's book on Music Advocacy that 

administrators should consider music as a curricular subject, not an extra-curricular one. 

Therefore, music educators must advocate that ideology to district and building administrators.268 

Finally, middle school choral educators should be encouraged to involve themselves more with 

preparing their NYSSMA students, including requesting pull-out lessons and involving 

themselves with the selection process. In addition, parents who live in lower socioeconomic 

areas or are aware of the lack of administrator support for the vocal music program in their 

child's school should advocate for equal access to music education for their children. Therefore, 

it would be beneficial for parents to converse with the school and district administration 

concerning their children's possibilities as part of the music program in preparing their NYSSMA 

solos. Also, it would befit administrators to identify the opportunities that music education offers 

 
265 Steven J. Holochwost, Cathi B Propper, Dennie Palmer Wolf, Michael T Willoughby, Kelly R Fisher, 

Jacek Kolacz, Vanessa V Volpe, and Sara R Jaffee, ñMusic Education, Academic Achievement, and Executive 

Functions,ò Psychology of aesthetics, creativity, and the arts. 14, no. 4 (2017): 159. 

 
266 NAfME, ñStudy: Music Education Could Help Close the achievement Gap Between Poor and Affluent 

Students,ò National Association for Music Education, September 11, 2014, https://nafme.org/study-music-

education-could-help-close-the-achievement-gap-between-poor-and-affluent-students/. 

 
267 Franziska Dege, Claudia Kubicek, and Gudrun Schwarzer. "Music lessons and intelligence: A relation 

mediated by executive functions." Music Perception 29, no. 2 (2011): 195. 

 
268 John L. Benham, Music Advocacy: Moving from Survival to Vision (Chicago, IL: GIA, 2016), 59. 

 

https://nafme.org/study-music-education-could-help-close-the-achievement-gap-between-poor-and-affluent-students/
https://nafme.org/study-music-education-could-help-close-the-achievement-gap-between-poor-and-affluent-students/
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to other academic studies and the positive psychological gains that vocal music education, 

explicitly preparing vocal solos and participating in all-county, can provide students. Music 

education supports a positive school culture and climate that benefits students mentally, 

emotionally, and academically.269 Hence, Regelski shares that when students are allowed to 

participate in choral music programs, research shows that the student's lived experience increases 

which can then affect a student's social and psychological development.270 

 Socioeconomic status and administrator support directly affect student selection for all-

county festivals according to the lived experiences of the qualitative research. Students in 

economically disadvantaged communities often cannot afford private vocal music instruction. 

Students who live in economically underprivileged communities may feel deterred and need help 

to achieve in NYSSMA adjudications or all-county festivals. 271Therefore, students in 

economically disadvantaged communities need assistance to prepare a more concentrated study 

of their NYSSMA repertoire. Therefore, students cannot experience equal opportunity for 

cognitive development as defined by Vygotsky's theory of scaffolding, disadvantaging the 

student from being selected for all-county. Vygotsky's theory of scaffolding is based on the 

premise that more knowledgeable teachers teach students entirely and thoroughly.272 When 

students are not given access to equal instruction, such as pull-out lessons, they may feel 

 
269 Meagan OôMalley, Adam Voight, Tyler L Renshaw, and Katie Eklund, ñSchool Climate, Family 

Structure, and Academic Achievement: A Study of Moderation Effects.ò School psychology quarterly 30, no. 1 

(2015): 142. 
270 Thomas A. Regelski, "Music, Music education, and Institutional Ideology: A Praxial Philosophy of 

Musical Sociality," Action, Criticism & Theory for Music Education 15, no. 2 (2016), 12. 
271 Jennifer Lee Doyle, ñCultural Relevance in Urban Music Education: A Synthesis of the Literature.ò 

Update: Applications of Research in Music Education 32, no. 2 (May 2014): 45. 

https://doi.org/10.1177/8755123314521037. 

 
272 Lev Vygotskyôs Sociocultural Theory of Cognitive Development,ò The Psychology Notes HQ, 2022, 

https://www.psychologynoteshq.com/vygotsky-theory/. 
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discouraged from continuing in a program, thus lowering their chances of being selected for an 

all-county experience.273 Students should be afforded the opportunity of pull-out lessons so that 

they can effectively focus on the NYSSMA evaluation solo's components focus. They will 

present a solo as best as possible. Components such as tone, sight-singing, dynamics, phrasing, 

breath support, diction, style, and interpretation are only some of the components besides note 

and rhythmic accuracy.  In addition, district music administrators should create a strategic plan to 

present to the school and central administration, discussing the structure and advantages of pull-

out lessons. Pull-out lessons would give students access to learning the various NYSSMA 

evaluation components more efficiently, preparing students for a better adjudication presentation. 

Several participants shared that rotating lessons worked well in their districts, preventing 

students from missing the same class regularly. Students who can attend pull-put lessons and 

private instruction may have an effective accelerated learning rate as opposed to students in 

lower socioeconomic districts or those who need administrator support. Vygotsky refers to the 

speed of learning as an opportunity for teachers to better comprehend the catalysts or 

impediments towards a student's learning rate and refers to this as the constructivism theory.274 

 

Limitations  

 The mixed methods research included interviewing ten former middle school NYSSMA 

vocal participants, five middle school choral educators, and four music directors. The researcher 

 
273 Adria Hoffman. Compelling Questions. 63. 

 
274 Moses Makgato, "Identifying constructivist methodologies and pedagogic content knowledge in the 

teaching and learning of technology," Procedia-Social and Behavioral Sciences 47 (2012): 1399. 
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distributed the survey to 1,125 middle school choral directors; however, 45 responded and 

participated.  

 Each interviewee shared his or her lived experiences concerning NYSSMA adjudications 

and all-county. All participants were allowed a follow-up interview to add to or change their 

original interview. However, two participants chose to do so. All interviewees exceeded the age 

of eighteen.  

 The researcher distributed the survey to 1,215 middle school choral educators. The data 

reflect forty-five responses. Another limitation of the study was that participants who responded 

to the survey were not required to share if they were employed in a Title I district.  In addition, 

the study should have included race and ethnicity as variables. While both are confounding 

variables, the research did not establish them as controlled variables. Convergent mixed methods 

allow for a merging of the qualitative and quantitative results. Each research method can disclose 

different types of information that can be significant to the study.275 While the responses were 

substantial, an opportunity to extend the research may have resulted in greater validity of results. 

A side-by-side approach allows the researcher to compare, confirm, or disconfirm the 

hypothesis. 276 

Recommendations 

Title I funds ensure all students with equal and equitable educational opportunities. It is, 

however, the decision of the administration to determine how to allocate the funds. 

Administrators often distribute Title I funds to support core subjects such as math, English 

language arts (ELA), science, and social studies. The primary focus is ELA and math since the 

 
275 John W. Creswell and J. David Creswell. Research design: Qualitative, quantitative, and mixed methods 

approaches (Los Angeles: Sage Publications, 2017), 217. 

 
276 Ibid., 220. 
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New York State report card reflects the student achievement in the courses. NYSSMA 

adjudications do not. Therefore, music education may be considered less important to 

administrators. Therefore, additional research is recommended to correlate the effect of vocal 

music programs, pull-out vocal lessons, and participation in the all-county festival with student 

academic achievement. Furthermore, middle school choral students who excel in music may also 

become a Tri-M Music Honor Society member if their school facilitates a chapter. In general, to 

become a member of Tri-M, students must not only excel in their music class but must also 

maintain a grade point average of eighty unless otherwise determined by the chapter advisor and 

building administration.  

Vocal pull-out lessons also support the student's musicality and may also help the 

student's social-emotional health. Whether from economically disadvantaged backgrounds or 

affluent, students may experience a sense of belonging in smaller groups, such as pull-out 

lessons, whereas that may be different in larger academic groups. Using quantitative data to 

determine the connection, conducting further research to discover the correlation between pull-

out lessons and academic achievement and social-emotional well-being would be valuable 

discovering.  

Another recommendation for research would be to determine the influence of middle 

school choral teachers as advocates of their choral and vocal programs, particularly their 

students' participation in the all-county festival. The study displayed underrepresentation for four 

Nassau County public school districts in the 2023 all-county Division III chorus. According to 

the rules and regulations of the Nassau Music Educators Association (NMEA), every NMEA 

member is allowed to nominate at least one student for the festival and have at least one student 

representation. Teachers who feel less supported by their school or district administrators may 
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feel less motivated to advocate for their programs. It may be advantageous to discover how 

teacher advocacy or lack thereof may support or oppose a student's chance to participate in 

NYSSMA. While NYSSMA has and continues to attempt to bring inclusivity to students in all 

areas, regardless of socioeconomic status, teachers must remember that advocating for their 

program and students is essential.277  

Further recommended research would analyze the correlation between students preparing 

for NYSSMA adjudications and academic achievement. For example, it may be possible that 

students who qualify for NYSSMA develop skills of repetition, memory, and perseverance, 

which could affect their academic performance. Another recommendation for further research 

would be to address how academic intervention services may impede a student's opportunity to 

participate in NYSSMA and all-county.  

Chapter Summary 

"We are the Music Makers, and We are the Dreamers of the Dreams" is a quote that some 

may remember from the movie, "Willy Wonka and the Chocolate Factory." This first line 

originated from a poem, "Music and Moonlight," by Arthur O'Shaughnessy in 1874.278 The 

poem's central idea is the empowerment of music and the arts.279 In stanza three of the poem, 

O'Shaughnessy refers to a biblical reference to Nineveh, built-in anguish, and Babel, created out 

of joy.280 O'Shaughnessy embraces the significance of music and its effect on people. Although 

circumstances have dictated that students and teachers live and work in lower socioeconomic 

 
277 Thomas N. Gellert, History of The New York State School Music Association, ed. Thomas N. Gellert, 

vol.III, 1990-2006, 8. 

 
278 ñWe are The Music Makers,ò Google, https://beamingnotes.com/2018/09/18/we-are-the-music-makers-

summary-arthur-william-edgar-oshaughnessy/. 
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communities, the joy of music can establish a connection and promise that, despite the 

challenges, students to effectively, skillfully, and with honor prepare and present their NYSSMA 

adjudication solos. Some administrators may feel more inclined to focus on the state test scores 

for ELA and math; however, music motivates students to express themselves differently from 

other subjects. All students should know they are supported regardless of their financial 

situation. The current research intent was not to divide but rather to bring awareness to the 

separation that may already occur for student selection in middle school all-county chorus 

selections. Hopefully, the research results will stimulate a rethinking of the all-county selection 

process, encourage chorus teachers and music directors to advocate more for their program, and 

inform administrators how their decision can affect music-related opportunities. At the same 

time, though it may be well-intended, their judgment may negatively affect vocal music students. 

Although not all students will be selected to participate, socioeconomic status and administrator 

support should not hinder students from preparing their vocal solo. Accordingly, students should 

receive equal foundational preparation opportunities to develop their NYSSMA solos. If private 

vocal music instruction is not an option, students should be able to participate in pull-out lessons 

during the school day. 

Middle school choral students interested in preparing should enjoy an equal opportunity 

to study vocal music education and prepare for NYSSMA adjudications. Students, teachers, and 

music administrators should not feel underprepared concerning other students due to their 

financial status or lack of administrative support. While administrators may support music 

programs, there should be an equal emphasis on the importance between math, English language 

arts, other academic classes, and vocal music classes.  
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When God created man, He created him to worship and honor Him. Music is a gift that 

can shift one's stresses and discouragement to a place of peace and comfort. So often, students 

enter school each day with emotional and financial strain, so much so that they are almost unable 

to function through the day. The vocal music classroom can become a safe place of calm and 

respite where a shift can happen from torment to blessing. Music is a healing and strengthening 

power that advances beyond a mandated curriculum. Music educators, who are music makers, 

should fervently strive to help their students build foundational walls as Nehemiah did to 

advocate for his people and help guide students to reach their dreams. (Nehemiah 3) 
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Appendix A 

Survey for Music Educators 

Consent Page for Survey 

Welcome to My Survey 

Consent - Title of the Project:  The Effects of Socioeconomic Status and Administrative 

Support on Division 3 All-County Chorus Selections: A Mixed-Methods Research -Principal 

Investigator:  Celeste R. Cruz, Doctoral Candidate, School of Music, Liberty University. 

You are invited to participate in a research study. To participate, you must be a past or 

present vocal middle school music educator. Taking part in this research project is 

voluntary 

Please take time to read this entire form and ask questions before deciding whether to take 

part in this research. 

What is the study about and why is it being done?  

The purpose of the study is to discover if there is any effect on Division 3 all-county vocal 

ÓÅÌÅÃÔÉÏÎÓ ÂÁÓÅÄ ÏÎ Á ÓÔÕÄÅÎÔȭÓ ÓÏÃÉÏÅÃÏÎÏÍÉÃ ÓÔÁÔÕÓ ÁÎÄ ÁÄÍÉÎÉÓÔÒÁÔÉÖÅ ÓÕÐÐÏÒÔ ÏÆ ÔÈÅ 

program. 

What will happen if you take part in this study  

If you agree to be in this study, I will ask you to do the following. Take an online survey 

which should take approximately eight to ten minutes. 

How could you or others benefit from this study?  

Participants should not expect to receive a direct benefit from taking part in this study. 

Benefits to society include adding to the literature concerning music education on the vocal 

middle school level as well as inspiring the decisions regarding the selection process for all-

county Division 3 vocal students. 

What risks might you experience from being in this study?  

The expected risks from participating in this study are minimal, which means they are 

equal to the risks you would encounter in everyday life. 

How will personal information be protected?  

The records of this study will be kept private. Research records will be stored securely, and 

only the researcher will have access to the records. 
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Participant responses will be anonymous. 

How will you be compensated for being part of the study?  

Participants will not be compensated for participating in this study. 

Is study participation voluntary? 

Participation in this study is voluntary. Your decision whether to participate will not affect 

your current or future relations with Liberty University. If you decide to participate, you 

are free to not answer any question or withdraw at any time. 

What should you do if you decide to withdraw from the study?  

If you choose to withdraw from the study, please exit the survey and close your internet 

browser. Your responses will not be recorded or included in the study. 

Whom do you contact if you have questions about your rights as a resear ch 

participant?  

If you have any questions or concerns regarding this study and would like to talk to 

someone other than the researcher, you are encouraged to contact the IRB. Our physical 

address is Institutional Review Board, 1971 University Blvd., Green Hall Ste. 2845, 

Lynchburg, VA, 24515; our phone number is 434-592-5530, and our email address is 

irb@liberty.edu. 

Disclaimer:  The Institutional Review Board (IRB) is tasked with ensuring that human 

subjects research will be conducted in an ethical manner as defined and required by federal 

regulations. The topics covered and viewpoints expressed or alluded to by student and 

faculty researchers are those of the researchers and do not necessarily reflect the official 

policies or positions of Liberty University. 

Your Consent 

Before agreeing to be part of the research, please be sure that you understand what the 

study is about. You will be given a copy of this document for your records/you can print a 

copy of the document for your records. If you have any questions about the study, please 

contact the researcher using the information provided above. 
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Appendix B 

Survey for Music Educators 

1. How many students are or were enrolled in your middle school chorus program?    

 

2. How many students in grades seven and eight do you or did you prepare for 

NYSSMA adjudications?   

 

3. How many students are usually accepted into all -county based on your 

recommendations?    

 

4. Do you offer extra -curricular opportunities for students to prepare for NYSSMA? If 

so, how many students are engaged? This includes pull -out vocal lessons.   

 

5. Approximately how many of your students engage in private vocal lessons?    
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6. On a scale of 1-5, with 5 being the most supportive and one being the least 

supportive, what is your view on administrative support regarding your choral 

program?    

1 

2 

3 

4 

5 
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Appendix C 

Interview Questions for Music Educators and Music Administrators 

1. How supportive of your choral program would you say is your administration? Why would you indicate this? 

What are some elements of his or her support or lack thereof that you would include as evidence? In your view, 

what do they need to do to increase their level of support? 

2. Are your students permitted to attend pull-out lessons, and if so, what is the structure? If not, why not? What are 

your thoughts on music as a core academic subject? 

3. Do you feel your students are afforded an equal opportunity to be selected for all-county festivals? Why or why 

not? Specify the elements you think are the catalysts or impediments to your studentsô opportunities to participate in 

all-county festivals. 
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Appendix D 

Interview Questions for Former Middle School Vocal NYSSMA Participants 

1. What year did you graduate from middle school/junior high school? 

2. While attending middle school/jr. High school, did you prepare and present an NYSSMA adjudication solo? If so, 

what level(s) did you prepare? 

3. What was your experience in preparing an NYSSMA vocal solo? 

4. What do you believe was the most challenging part of the NYSSMA adjudication process and why? 

5. Were you selected for the All-County festival? If so, please describe your all-county 

experience; if not, please describe your perception of not being accepted into the all-county 

festival. 
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Appendix E 

 
January 17, 2023 

Celeste Cruz 

Nathan Street 

Re: IRB Exemption - IRB-FY22-23-532 The Effects of Socioeconomic Status and Administrator Support 

on Middle School All-County Chorus Selections: A Mixed Methods Research 

 

Dear Celeste Cruz, Nathan Street, 

 

The Liberty University Institutional Review Board (IRB) has reviewed your application in accordance 

with the Office for Human Research Protections (OHRP) and Food and Drug Administration (FDA) 

regulations and finds your study to be exempt from further IRB review. This means you may begin your 

research with the data safeguarding methods mentioned in your approved application, and no further IRB 

oversight is required. 

 

Your study falls under the following exemption category, which identifies specific situations in which 

human participants research is exempt from the policy set forth in 45 CFR 46:104(d): 

 

Category 2.(iii). Research that only includes interactions involving educational tests (cognitive, 

diagnostic, aptitude, achievement), survey procedures, interview procedures, or observation of public 

behavior (including visual or auditory recording) if at least one of the following criteria is met: 

The information obtained is recorded by the investigator in such a manner that the identity of the human 

subjects can readily be ascertained, directly or through identifiers linked to the subjects, and an IRB 

conducts a limited IRB review to make the determination required by §46.111(a)(7). 

 

Your stamped consent form(s) and final versions of your study documents can be found under the 

Attachments tab within the Submission Details section of your study on Cayuse IRB. Your stamped 

consent form(s) should be copied and used to gain the consent of your research participants. If you plan to 

provide your consent information electronically, the contents of the attached consent document(s) should 

be made available without alteration. 

 

Please note that this exemption only applies to your current research application, and any modifications to 

your protocol must be reported to the Liberty University IRB for verification of continued exemption 

status. You may report these changes by completing a modification submission through your Cayuse IRB 

account. 

 

If you have any questions about this exemption or need assistance in determining whether possible 

modifications to your protocol would change your exemption status, please email us at irb@liberty.edu. 

Sincerely, 

G. Michele Baker, MA, CIP 

Administrative Chair of Institutional Research 

Research Ethics Offi ce 

mailto:irb@liberty.edu
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Appendix F 

Permission/ Response Letter  

 

Dear [Recipient], 

 

As a graduate student in the School of Music at Liberty University, I am conducting research as 

part of the requirements for a doctoral degree in music education. The title of my research is, 

ñThe Effects of Socioeconomic Status and Administrator Support on Middle School All-County 

Chorus Selections.ò The purpose of the study was to discover if there is any effect on Division 3 

all-county vocal selections based on a studentôs socioeconomic status and administrative support 

of the program. Additionally, the study will explore the all-county selection process. Music 

educators, music administrators, and former NYSSMA students will be surveyed and 

interviewed.  

I am writing to request your permission to conduct my research (in your school district) OR 

(utilize your membership list to recruit participants), OR (utilize student nominations for the 

Division 3 all-county chorus selections). 

Participants will be asked to complete the attached survey or contact me to schedule a recorded 

interview. Some participants will be invited to do both procedures. Participants that do the 

interview will have the opportunity to review their interview transcript and do a follow-up 

interview if needed. Participants will be presented with informed consent information prior to 

participating. 

Taking part in this study is voluntary, and participants may withdraw at any time. Thank you for 

considering my request. If you choose to grant permission, below, you will find that I am 

including a response form that should be submitted back to me on (district/organization) 

letterhead with the appropriate signature(s). Please do not hesitate to contact me if you have any 

questions or concerns. 

Thank you again. 

Respectfully Yours,  

Celeste R. Cruz 

Doctoral Candidate Music Education 

Liberty University 

516 851 2756 or ccruz18@liberty.edu 
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Response Form 

Dear Celeste R. Cruz, 

After careful review of your research proposal entitled, ñThe Effects of Socioeconomic Status 

and Administrator Support on Middle School All-County Chorus Selectionsò, I/We have decided 

to grant you permission (access our faculty list) OR (access our membership list). 

       I/We grant permission for Celeste R. Cruz to contact music educators in our district to invite 

them to participate in her research study  

OR 

        I/We will provide a membership list to Celeste R. Cruz, who may use the list to contact our 

members to participate in her research study. 

AND/OR 

        I/We will provide potential information to Celeste R. Cruz, specifically, the 2022-23 

Division 3 all-county nomination list for her research. 

 ar  We are requesting a copy of the results upon study completion and/or publication. 

 

Sincerely, 

[Official Name] 

[Official Title]  

[Official Company] 

Date 
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Appendix G 

Recruitment Letter 

Dear [Recipient]: 

As a graduate student in the School of Music at Liberty University, I am conducting research as 

part of the requirements for a doctoral degree in music education. I am conducting research to 

better understand the process of middle school All-County Chorus selections. The purpose of the 

study was to discover if there is any effect on Division 3 all-county vocal selections based on a 

studentôs socioeconomic status and administrative support of the program. Additionally, the 

study will explore the all-county selection process and how middle school vocal instructors are 

afforded the necessary time to prepare for New York State School Music Association 

adjudications. Music educators, music administrators, and former NYSSMA students will be 

surveyed and interviewed, and I am writing to invite eligible participants to join my study. 

 

Participants must be a current or retired choral middle school music educator, or a current or 

former music administrator, or a former Division 3 NYSSMA participant who is 18 years of age 

or older. Participants who are current or former middle school choral music educators only, if 

willing, will be asked to participate in a survey that will take approximately eight to ten minutes 

to complete. All participants, including some current or former middle school choral music 

educators, if willing, will be asked to participate in an audio- and video-recorded 45-minute 

interview via Zoom or in person. Prior to including your interview in the study, you will have an 

opportunity to review the transcript. In addition, you will be given an opportunity to have a 

follow-up interview if there are any revision or additions you would like to include in your 

interview. Participation in the survey will be completely anonymous, and no personal, 

identifying information will be collected. For the interview, names and other identifying 

information will be requested as part of the study but the information will remain confidential. 

 

To participate in the survey, please click here https://www.surveymonkey.com/r/TJ5WRD3 

To participate in the interview, please contact me to schedule a time for the interview.  

 

The consent document will be the first page participants see after clicking on the link. The 

consent document contains additional information about my research. After you have read the 

consent form, please click the button to proceed to the survey. Doing so will indicate that you 

have read the consent information and would like to take part in the survey. For the interview, a 

consent document will be emailed to you and you will need to sign it and return it to me via 

email before the start of the interview. 

 

Respectfully Yours,  

 
 

Celeste R. Cruz 

Liberty University Doctoral Candidate 

5168512756 or ccruz18@liberty.edu 
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Appendix H 

Researcher: Okay, thank you so much Rebekah for agreeing to be part of the study again, thank 

you for your permission to report this as well as understanding that it is going to be transcribed 

from my dissertation titled, The Effects of Socio-economic status and Administrator Support on 

Middle School Division III All -County Chorus Selections. I did want to share with you that you 

will have an opportunity in the future if you'd like to have any follow up interviews, maybe 

there's something that you think of afterwards and you say wow, I wish I would have included 

that you only need to just email me text me and we can set up another interview. I do have five 

questions please be as detailed as you possibly can. And just for IRB, in case they decide to 

peruse this, that you did not receive these questions prior to the interview. Agreed.   

Participant 1: Let's roll.  

Researcher: All right. Thank you so much. So the first question I have for you is, What year did 

you graduate jr. high school.?  

Participant 1: I graduated high school in 2009.  

Researcher: Thank you. And that's just to confirm that all of my participants are 18 and older. 

So going back now while you attended middle school, or junior high school, did you prepare and 

present a NYSSMA vocal adjudication solo? And if so, do you remember what level you 

prepared? 

Participant 1: I did prepare in middle school. Probably level three or four. 

Researcher: Okay, thank you. And tell me what was that experience like as far as preparing 

your NYSSMA vocal solo. Did you have pullout lessons in school? Did you have private 

lessons? 
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Participant 1: I think, closer to my adjudication. My chorus teacher would pull me out. And I 

guess fine-tune things, but my mother was the one that prepped me more, but I'm not sure if that 

was because my chorus teachers at the time knew my mom was a chorus teacher or if it was 

because they just didn't have a desire to prepare me as much as I probably would have wanted to. 

Maybe because there were too many students going. I'm not sure about that. But yeah, that's my 

answer. 

Researcher: So you said that as you got closer to the adjudication, you they fine-tuned like they 

were looking to fine-tune your adjudication. And is that something that before school or after 

school or were there actual pull-out lessons where you will pulled out of core classes? 

Participant 1: I believe it was, if I'm remembering correctly, it was during school hours, like 

lunch period hours. 

Researcher: But not during classes?  

Participant 1: Not during classes because I was in band, so I didn't get chorus lessons, it wasn't 

a class for me. I was in band so it would be either like, I'm pretty sure it was during my lunch 

period. Maybe after school, never before school. 

Researcher: Okay, so you didn't actually have pull-out lessons during the school day. What was 

your experience like preparing that NYSSMA vocal solo? 

Participant 1: It was, um, it was interesting. The singing was easy for me. I would listen to the 

song, learn it more than like, reading the music to learn it, I think. But it wasn't very difficult. At 

that age where the songs were like in a different language or something. Everything was mostly 

in English and like I said, I was able to kind of go on YouTube and kind of hear it and seeing it 

versus like having to sit there and like, look at the notes to learn it. But it was it was a lot easier 

vocally for me to learn. It isn't a piece that it was instrumentally. 
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Researcher: it was easier for you to learn a NYSSMA solo vocal you said than instrumentally  

Participant 1: Yes.  

Researcher: Why do you think that was? 

Participant 1: because I grew up singing my whole life. So it was easier for me to it was just 

like learning a song that I would hear on the radio. I was able to kind of just sing it after hearing 

it a few times versus having to learn the fingerings of a song or like having to I would have to 

read the music in order for me to play the song for trumpet versus singing it if I just heard it. I 

can just see it. I didn't have to look at sheet music to kind of hear it. 

Researcher: All right. Next question. What do you believe was the most challenging part of the 

actual adjudication NYSSMA adjudication process and why? 

Participant 1: Going to the adjudication and doing the actual adjudication. I personally I hated 

NYSSMA I did not like to. I didn't like the idea of being not forced, but heavily encouraged to 

do something in front of someone who didn't know me. So, you judge how I sang, and then get 

scored on it, I think was like the cherry on top of it. I didn't like to take tests in school. So going 

to NYSSMA was just something that I didn't necessarily enjoy doing. Because in some eyes, it's 

something to help people to encourage them to, you know, get notes from someone they don't 

know to do better. And in other people's lives, it was a competition to go to all-county. And I 

think that it was great experience, but I that was the most challenging for me was actually going 

to the adjudication. I cried every year. On my way to the adjudication up till the last year. I could 

do it in 11th grade, my band teacher helped a lot, and it was, it was not fun for me. That, that 

portion of it all, the prepping was fine, but once the day came it was two hours terrified. 
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Researcher: Okay, and last question. Were are you selected for the all-county festival in middle 

school? If so, could you please describe your all-county experience? If not, please describe your 

perception of what it felt like not being accepted into all-county festival. 

Participant 1: Sure, so I was accepted. In my, in my town, my middle school was considered 

seventh and eighth grade. I was accepted both years. One year I went for chorus one year I went 

for band and I, I liked it a lot. You know, met a lot of really kind people there. I mostly love all 

the conductors and the pieces that they chose. I think that was my favorite part was meeting 

different conductors and the different choral pieces that I was never introduced to at that level in 

middle school because you know when you're in middle school, your chorus teacher can only 

pick as challenging levels as the students allow them to versus all county is a whole bunch of 

students who are really dedicated to the art of music and chorus specifically, and so the director 

can be a little bit more challenging in the pieces and for me that's fun of like hearing music and 

being challenged by it versus like kind of being bored in chorus class because the students don't 

even want to be there. So I did enjoy it a lot. Just in the fact of being challenged with my 

musicality, and yeah, did that. Does that answer your question? 

Researcher: Yes. So that's all my questions. Is there anything that you can think of that you'd 

like to add to it as far as your experience through the NYSSMA process or through the all-county 

process? Anything at all? Did you have a lot of friends who went with you? 

Participant 1: I did I had a lot of friends in middle school that would go with me. Freeport is 

really known for like, their music and the athletic department. So, I luckily did not have to go to 

all- county alone. I did have a lot of my close friends to go with and it was really nice to from 

middle school to high school, go with them like year after year, and kind of like it was like 

almost like not a routine but it was just like something that we all work towards. As much as like 
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sometimes we all hated it at the same time. It was just like it just turned into like a fun thing of 

like, Oh, I wonder who's going to be the conductor this year or what songs are going to be 

chosen this year or whatever that is, but yeah, it was it was nice to be able to go with friends and 

not have to like, be super awkward in a place where nobody knew anybody. 

Researcher: So I know you mentioned earlier that it was very challenging for you. You cried on 

your way every single time. It was just a grueling process. Would you say that even through all 

of that, you know the reward of being able to go to the all-county festival was worth it? 

Participant 1: I would it was definitely worth it. Like I said, I think it was more out of like fear 

because I knew I was a bad test taker. So in my mind just translated the same way of like, oh, 

there's gonna be a score at the end of it. And if it's disappointing to anybody, I'm gonna feel bad 

because XYZ but it was definitely rewarding. I know one year I worked with Dr. Miceli, who 

happened to be my sister's chorus teacher or director at post. A few years later, I believe. I can't 

remember the timeline. But she was like, out of all my years going chorus she was the one that 

like marked me for life where she like, totally wrecked my whole understanding of everything 

choral, like chorus related to musicality, how to conduct just the pieces that she chose. I still 

listened to, to this day. I learned one of them on the like if she doesn't wreck me and for the 

better, 

Researcher: Right I was going to ask you that, I wanted to clarify that it was for the better. 

Participant 1: And you know, it's rewarding when you are able to work towards something as 

much as you don't want to or you're scared and then not knowing what the reward is finally, like 

getting there and being introduced to, in my case, this woman who like totally transformed music 

for me in a really great way. So yeah, it's a lot of time preparing for the piece, like I said, but 

actually just going and doing it that sucks for me. But you know, my sister has kids, and being 
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able to encourage them and understand, understand that they can be nervous and stuff. And being 

able to honestly say Yo, honestly, I hated it. But the reward at the end of the day is great, and 

even if you don't make it, it's fine because you're never gonna see the adjudicator again. So even 

if you don't do well take the notes they gave you and do better next time and practice. 

Researcher: So you mentioned notes. What was that like for you? I was waiting to see if you're 

going to mention that the comments section. 

Participant 1: Yeah, so I, I always did pretty well on my adjudications. Obviously, since I was 

selected to go to all- county, year after year, not to say boastfully, outside of like music classes, I 

just love music. So I was really blessed to have the gift of music in my life, and I was always 

around growing up. But what was your question? 

Researcher: About the notes. 

Unknown Speaker  14:15  oh yeah, theyôre always like, you know, to just watch your breath 

control here or I don't know, just like nothing that I can really like, like other than like, like 

breaths, but I was like, maybe in that particular song and obviously I'm singing to someone when 

I was just crying 20 minutes beforehand. This was never gonna like reflect how you actually 

sing. Just being yourself because you're singing for someone. And I mean, for me personally, I'm 

a mess. So, my notes didn't necessarily reflect my technique in real life because I was under a 

different type of pressure. Going to NYSSMA but my notes were always like the same, like you 

did a great job, your breath control was this, your sight reading, You did perfect, blah, blah, blah. 

And I don't know I personally did not really look at the notes. I just looked at the score and then 

once I saw my score, I was like, alright, that's cool. And kind of just like pass it on versus like 

my mom was like, oh, read the notes. I'm like, You got it, you read the notes. Just tell me the 

score I got and that's that. 
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Researcher: So you mentioned sight-singing? Were are you prepared with sight singing? 

Because I know that's part of the adjudication process. How prepared were you? 

Unknown Speaker  15:42  I felt pretty prepared. Because I was an instrumentalist. So I kind of 

was able to use like, I would sit there like looking at my notes and I played the trumpet. So, I 

would like sit and look at the notes and kind of like do the fingerings of the trumpet to kind of 

help me sing it which was super helpful for me. I can't really remember off the top of my head 

but I did I can't really recall sight-singing ever being like anything that's a point. Okay, maybe 

but I was, I was always pretty confident with sight-reading just because like played the trumpet 

or whatever. 

Researcher: Okay, is there anything else you can think of you would like to add?  

Unknown Speaker  16:29  don't think so. I hope this was helpful. I tried to be as transparent and 

raw as possible. 

Researcher: So again, thank you so much. And if there's anything that you can think of that you 

would wish you would have said, please don't hesitate to let me know we'll set up another zoom 

interview time, thank you so much again.  

Participant 1: Sure thing, good luck. 
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Appendix I  

 

Researcher: Okay, so, Rachel, I just want to thank you for agreeing to be a participant in my 

study titled, The Effects of Socio-economic status and Administrator Support on Middle School 

Division III All -County Chorus Selections. for the purpose of IRB, in case they decide they'd 

like to peruse the recordings for whatever reason. I do want to have full disclosure that you are 

my daughter, you are doing this voluntarily. There There is no compensation for it at all. In 

addition, I would like to let you know that if you decide at any point in time that you'd like to 

withdraw from the study, everything that you share with me during this time will be completely 

erased. However, if you choose to allow it, then there is full anonymity as well as confidentiality. 

I would ask you to be as detailed as possible. And lastly, when we conclude if you'd like to add 

anything or change anything, please do not hesitate to contact me and we can reschedule another 

Zoom meeting. So, you're ready.  

Participant 2: We're ready.  

Researcher: Wonderful. Thank you so much, again, for participating in the study. My first 

question to you is what year did you graduate from middle school? Or junior high school?  

Participant 2: 2004. 

Researcher: And that's really just to show IRB that all of my participants are 18 and older. So, 

thank you, when you were attending middle school, junior high school, did you prepare and 

present a NYSSMA adjudication solo? If so, what level so did you do in seventh and eighth 

grade? 

Participant 2: Yeah, I did one in seventh and eighth level-wise. I would say it would have had 

to have been level, I don't know what does it go to level six right? 
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Researcher:  It does.  

Participant 2: Probably level four or maybe five? 

Researcher: Okay, great. So now share with me please what was your experience in preparing a 

NYSSMA vocal solo did you have pull-out lessons, did you have any private lessons? 

Participant 2: I had pull-out lessons. In school, we also had the opportunity to sign up for 

additional like lessons after-school preparation lessons. I wasn't taking any vocal private lessons 

at the time but plenty of preparation in school. 

Researcher: Okay, and um the pullout lessons were those during the school day.  

Participant 2: Yeah. Not during lunch like during a subject like math,  ELA, no it wasn't during 

like a subject. I am trying to remember what she did. It might have been, it might have been 

during like lunch periods where we would eat lunch for like half, half of the lunch period to eat 

and then after lunch period to do preparation. 

Researcher: Was that done on a weekly basis?  

Participant 2: Yeah.  

Researcher: Okay, and so then you had no outside additional assistance. With your NYSSMA 

vocal solo. 

Participant 2: Umm, the only assistance that I would have had probably would have been with 

you. If we went over stuff at home.  

Researcher: All right. And what exactly what did you go over in that NYSSMA preps you 

know, preparation with your teacher? What did you go through? 

Participant 2: We went through, obviously, the melodic lines of the song, you know, to make 

sure that we had that down the expression of the song and we would do sight reading prep also. 
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Researcher: And what do you believe was the most challenging part of the NYSSMA 

adjudication process and why? 

Participant 2: Definitely the sight reading and I think it's because as much as you prepare and 

practice sight reading, you know, due to nerves or anything else that you know, can happen in 

the morning if something goes wrong and your solo even if you forget a word or something like 

that mentally it can affect you know, all the preparation that you did, and sight reading that can 

affect that in one moment, sounds challenging. 

Researcher: That's, that's very interesting. So, if you didn't do well or if something happened 

during your solo, then that scaled out to the sight reading.  

Participant 2: Yeah.  

Researcher: Do you think, do you think it would be different if they began with sight singing 

first and then do their solo? Do you think there's any difference if they began with sight reading, 

or do you think that would still have an effect on the performance? I should say the adjudication. 

Participant 2: I think that if we did sight reading first it will not really affect the performance 

because even if you mess up on the sight reading, at least you prepared like your NYSSMA solo 

and, you know, you could have bombed the sight reading completely but you know, you know 

your solo. You've done tons of preparation for your solo, so you, at least you can go in there and 

mess up on the sight reading.  

Researcher: So, my last question is, were you selected for the all-county festival in seventh and 

or eighth grade? And if so, could you please describe your all-county experience? If not, can you 

please describe your perception of not being accepted into the LA County festival? 

Participant 2: I was accepted for both seventh and eighth grade. And it was an amazing 

experience both times we did preparation for the festival or after school or the week of and it was 
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just so much fun for the festival getting to ride the school bus together to wherever the rehearsals 

were for that year. Not only being there with, you know our friends from our own school but 

being able to make friends from, with people from all over Nassau County was really cool. I 

have people still now on my Facebook that I became friends with from this not middle school but 

in high school. So, it was definitely an experience that was fun. And you know, I always look 

back on it as a really great time that not I know not everyone is able to have. So, I'm appreciative 

that I was able to be selected. 

Researcher: And I just want to clarify, being able to make friends you said with people from 

NYSSMA, did you mean with people from all-county? 

Participant 2: Yeah, from all-county. 

Researcher: And so you already answered one of my questions, which was there were other 

students who attended all county with you so, so that was just fun in itself. I appreciate that 

response. That's really pretty much all that I have. Is there anything you'd like to add anything 

about the experience musically speaking with the guest conductor? 

Participant 2: I think you know the conductors that are selected for the all-county festivals, 

every single one that I've had has been amazing. Obviously, there was one in particular that 

stood out in my senior year of high school that literally changed my route in my entire college 

decision because I really enjoyed the way that she conducted the ensemble just her knowledge 

that she showed I want to continue educating myself from music under her baton so you know 

NYSSMA and the all-county festival both are things that I believe every musician you know, 

children from you know as early as they can start till you know, they age out should really take 

advantage of the you know, adjudication process and you know, it'd be nice to see some more of 

the schools give about the festivals and the opportunities that are available. My children now are 
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just starting to, you know, get information about doing this and schools shouldé (participant cut 

out). 

Researcher: I'm gonna cut you off really quickly because you had cut out and I really wanted to 

hear what you said. You said that you think schools now should and then you cut out. And so, I 

missed that part. 

Participant 2: I was saying I think that schools now should give out more information to parents 

about NYSSMA. And about all-county because my kids now are just starting to get information 

for that in fourth and fifth grade. And I know because of you and having the knowledge I started 

doing this when I was in third grade. And it was, it was a good preparation to just do the 

NYSSMA festival where you know you can get your feet wet without having like the pressure 

you know of you know, having to make all county and stuff like that. So, it would be nice if 

music educators just across the board speak to parents regarding this not and what's upcoming 

before it. We're ready at that point in fifth grade or sixth grade to be doing, you know, all -county. 

It'd be nice if they started out a little bit beforehand and gave out information about that. 

Researcher: That's excellent. I know you said that your guest conductor in your senior year was 

extremely impressionable to you that really just kind of changed the course of that you were 

already on. What about the guest conductors in middle school in seventh and eighth grade? Did, 

did the experience was it one that you said you know, like how did you feel? Were you like I 

really want to do this. You know again, what, was that experience? 

Participant 2: I would say that in middle school, the conductors were very high energy. Like 

they had very light, bubbly, you know, personalities and so it was very welcoming, you know, as 

a first time participant in the all-county festival. So, it was something that you know, from the 

very first experience I was like, I want to do this again it was so you know, being able to go to 
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the Tilles Center and perform on that brand of a stage was an amazing experience. So, it was 

something that all around between the music that they picked, you know, we had amazing pieces 

that we got to before and then just the whole like all of it, you know being able to develop 

friendships with different people. And then the musicality aspect of it to all of it makes together 

and made amazing experiences that you know, I would have, I would have been upset you know 

for the following years if I wouldn't have been selected. 

Researcher: Thank you so much. And that really concludes this interview. Is there anything else 

you'd like to add?  

Participant 2: No.  

Researcher: So again, thank you so much. And if at any point in time you would like to change, 

add or withdraw from the study. Please let me know. Thank you so much, and I will now stop 

recording.  
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Appendix J 

Follow-Up Interview 

 

Researcher: So again, I want to thank you, Rachel for adding to the discussion and wanting you 

to come and just kind of share out a little bit more about the sight reading and what that looked 

like for you because I think what you are sharing is really something to be taken into 

consideration. So, the floor is yours. 

Participant 2: Yeah, so basically, what we were just discussing was the aspect of whatôs getting 

to take place before the participant sings their solo and I honestly think that that would have been 

beneficial for someone like me, who did have a ton of preparation for both sight reading and for 

the solo. What I said was that I never was super nervous about doing my solo for the adjudicator 

as I got older when I was younger, it was a little bit different, but as I got older, you know, there 

was so much preparation I was never really nervous about doing the solo but I liked reading 

because it is something that you can do tons of preparation for, you can apply all the strategies to 

all of these different measures that are put in front of you. But when it comes down to it, when 

you're, you know, the pressure of like, you have to do these eight bars and you only have this 

amount of time to, you know, to figure it out, and one wrong note can screw up the entire rest of 

what's on the paper. You know, it's a lot of pressure. So I believe that if I was able to do the sight 

reading first I would have been able to better apply strategies preparation for the sight-reading, 

because then I would have been able to just get that done and out of the way, and then my solo 

would have just came easily and and would have been fine because I wouldn't have already had 

that pressure of okay, now the sight-readings coming because while I was seeing my solo, I can 

remember almost every single time when we get to the last page of my solo, like my brain was 

already ahead of that moment where I was thinking okay, great, great. Now this I have to do 

sight reading. So like even, you know, seeing it and expressing whatever the last page of that 
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piece was my brain was already like getting nervous for what was upcoming. So I believe that, 

you know, maybe it's not ideal for every single student. I do think that for some students doing 

the sight reading later maybe is more beneficial for the way that their brain is wired. But for me, 

I think it would have been much more beneficial for me to do my sight reading first, get it over 

with be done with, and then be able to really enjoy doing my solo without sight-reading 

upcoming. 

Researcher: So some adjudicators will actually ask students, would you prefer to start with your 

sight-singing, or do you want to do the solo? Was that opportunity afforded to you, were you 

asked?  

Participant 2: From what I can remember, I was never asked to do sight reading first. And I 

guess it's maybe just because of what's normally done in adjudications. It's normally your solo 

first and then sight reading. I mean, this is going back 10 plus years now what the norm was then 

it's probably changed now. But at that point in time, I believe that the norm was just your solo 

and then your sight-reading and that was how it was described to me by every single music 

teacher that I had. It was never discussed that oh, you may get asked you know to do your sight 

reading first. That wasn't that wasn't even discussed. It was always okay, Iôm here to do your 

solo, then I'm going to leave the room because most of the time my music teacher was also my 

accompanist. And then I would do my sight reading. So it was never even discussed to me that 

there wasn't even a possibility of me doing my sight reading first. That was that was not the case. 

Researcher:  Well, thank you so much again. And really that's something for me to really think 

about you know, as I continue going on in my research and something that maybe hopefully will 

help others if if that's an opportunity afforded to upcoming NYSSMA adjudication students. So 

thank you so much again, Rachel and have a great day.  
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Appendix K  

Researcher: I just want to thank you for your permission to allow me to record as this also 

transcribes. And thank you for being a participant in my study on The Effects of Socio-economic 

status and Administrator Support on Middle School Division III All-County Chorus Selections. 

I'm going to ask you to be as detailed as you possibly can. If there is anything that you would 

like to add or change, after we're done with the interview, just please contact me and we will set 

up another zoom interview. The first question is, what year did you graduate either middle 

school or junior high school? 

Participant 3: I graduated in 2014 from middle school. 

Researcher: Thank you, while attending middle school, did you prepare and present an 

NYSSMA vocal adjudication solo, and if you did, what level? 

Participant 3: Yes, I did. And it was a level four. 

Researcher: It was a level four. And that was for both seventh and eighth grade? 

Participant 3: That was in the eighth grade.  

Researcher: Thank you. So, just share with me what was your experience like in preparing your 

NYSSMA adjudication solo for your vocal solo. 

Participant 3: Sure. I did not have a private voice teacher, so my middle school choir teacher 

would prepare the solos with us during our lesson periods and during lunch chorus. 

Researcher: So just to kind of expand on that a little bit, you had pull-out lessons?  

Participant 3: Yes 

Researcher: Were those over like core subjects like math, science, and social studies? 
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Participant 3: Yes, and they were mandatory. We were allowed to switch our lesson date if we 

had a conflict like a test or something we had to be present for in one of our classes. But other 

than that, our music teachers would call looking for us and we would be forced to go 

Researcher: You mentioned, pull-out lunch lessons. What is that? 

Participant 3: There was a handful of us who were enrolled in chorus and band. So, for one of 

our music electives we would go during our lunch period so that we could participate in both 

ensembles. 

Researcher: Was that mandatory as well? 

Participant 3: No, that was a choice. I either had to choose band or chorus or give up half my 

lunch for one of them. 

Researcher: Students who were just in band or just in chorus didn't have those mandatory lunch 

lessons? 

Participant 3: Not during lunch. No, but everybody had pull-out lessons.  

Researcher: Your experience in preparing and NYSSMA solos, you talk about pull-out lessons. 

Can you tell me a little bit about what that looked like? 

 

Participant 3: Sure. So, our pull-out lessons worked on a rotation schedule. So that was to 

ensure that we were not missing the same class multiple times in a row so they would think I 

don't know exactly how they figured it out. But you went one week your lesson would be second 

period, the next week it would be third the next week, it would be four, so we had one per week. 

So it would be a different class every time but they were once a week, and it was a group of five 

of us at a time it would be all sopranos together or all altos together in groups of five or six or 

seven. 
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Researcher: Okay, so groups of five to seven, and it would be sections, all sopranos, all altos. 

Participant 3: Yes.  

Researcher: Now just moving on to the next question. What do you believe was the most 

challenging part of your NYSSMA adjudication process and why? 

Participant 3: Probably sight-singing was the most challenging part. I hadn't learned how to 

sight read prior to deciding to sing for NYSSMA. We did have lessons that were dedicated to 

sight singing, but it was still the most challenging part. 

Researcher: You had lessons dedicated to sight-singing and you didn't have a private voice 

teacher. So, in these groups of five to seven, everybody worked together on the sight-singing. 

And what about the actual adjudication process itself? Once you got to NYSSMA, what did you 

experience? 

Participant 3: Um, when I got to NYSSMA, I was not very nervous, but I've never been one to 

have any type of performance anxiety. So that's not surprising for me personally. But everything 

went well until I was told that there was going to be a CD player for me to play my 

accompaniment from and then there was not, and then they had to call my chorus teacher and she 

came in to play for me but my whole adjudication got delayed because of that. But other than 

that, it went fine. 

Researcher: That's great, and last question. Were you selected for the All-county festival if so, 

can you please describe your all-county experience? If not, please describe your perception of 

not being accepted into the All-County festival. 

Participant 3: So, I was selected for all-county that year. However, I did have to give up my 

spot and not participate because I was hospitalized with a kidney infection. So, I did not get to 

participate in all-county. But I was selected too. 
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Researcher: Did you have a lot of your friends from school also selected for all-county who 

went to adjudications? 

Participant 3: Um, I would say there were maybe 15 to 20 of us who prepared NYSSMA solos. 

I don't quite remember the exact number, but it was somewhere between 15 and 20, I believe. 

And I think that year, it was more than five but less than 10 who ended up going to all-county. 

Researcher: I just want to clarify, when you say 15 to 20 students is that vocal only or for 

chorus, band, and orchestra? 

Participant 3: That was just for chorus. I'm unaware of the numbers for the band and orchestra. 

Researcher: Is there anything else that you can think of, about the all-county experience, about 

pull-out lessons? Anything you want to add to what you've already said? 

Participant 3: I think that pull-out lessons, particularly for students like myself who could not 

afford private voice lessons was extremely helpful. It gave me the opportunity to still be able to 

participate and to learn, and as a solo and have the chance to go to all-county. If my choir 

director was unable to work with me during lesson periods, then I wouldn't have been able to 

participate. So I'm grateful for that. 

Researcher: Was that for the whole period? 

Participant 3: Lessons were for a full 40-minute period and once a week. 

Researcher: Anything else you want to add? 

Participant 3: I don't believe so.  

Researcher: If there is anything else, please let me know. I appreciate you taking the time. 

Thank you so much. 
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Appendix L  

Researcher: Thank you so much Shania for choosing to be a participant in my study, The 

Effects of Socio-economic status and Administrator Support on Middle School Division III All -

County Chorus Selections. I am very passionate about this study and I'm like, right towards the 

end. So, just a couple of things. Thank you also for allowing me to record you as well as there is 

going to be a transcript. If you have anything else to say, when everything is said and done, if 

you say Oh, I meant to say this, please don't hesitate to call me, text me, and we can set up 

another time for a Zoom meeting. This is completely voluntary, as it says on the study, you're not 

being compensated. If at any point you say, Hey, listen, I don't want to be included in your study. 

Then everything will be destroyed and you won't be a part of the study. I do want you to also 

know that when it comes time to me rolling this out in the dissertation, you will not be you 

know, it won't be Shania, you will be identified as participant with the number. Everything is 

confidential and anonymous. And I would just ask you to just be as detailed as possible in your 

responses. And I think that that is it for me. So you're ready.  

Participant 4: Yes.  

Researcher: All right. Perfect. So, here's the first one. What year did you graduate middle 

school or if you had junior high school?  

Participant 4: I graduated I believe I was in eighth grade. That was the last grade so it would 

have been 2008. 

Researcher:  And while attending middle school, or was it a middle school or a junior high 

school? 

Participant 4: It was the middle school so Middle School ran from fifth grade to eighth grade. 
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Researcher: Okay, perfect. So, we're going to really look specifically at your seventh and 

eighth-grade year, so I'm glad I asked that question. So, while attending middle school, did you 

in seventh or eighth grade, did you prepare and present a NYSSMA adjudication solo? And if 

you did, do you remember what level? 

Participant 4: I did prepare a solo at the level I was. I donôt know at some point I think, you 

know it, Doe a deer a female deer. 

Researcher: Okay, so That's a level two, I believe or level three.  

Participant 4: I started around there. Okay. 

Researcher: And so you think for seventh grade? I want to look specifically at seventh and 

eighth grade do you remember what level solos you sang? 

Participant 4: I don't know if I'm getting some of the years mixed up. I know I think a German 

piece  

Researcher:  Okay, so that's possible. You know, you're very talented. It's possible. You could 

have done that in eighth grade. But we'll just say maybe between a level three and level four or 

five. Does that sound correct 

Participant 4: Yeah.  

Researcher: Okay. All right. Great. And, you know, again, just being as detailed as possible, 

what was your experience and preparing the NYSSMA vocal solos when you were in middle 

school? What, what did you do? How did you prepare that solo with private lessons, pull-out 

lessons? 

Participant 4: My school didn't offer any private lessons. But if you did go to the chorus teacher 

and ask if she has any referrals, they would then you know, give you some people that we can 

contact and at that point it's really up to the parents because you'll be, you'll be paying for private 
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lessons. So, for me, my mom did seek out private lessons for me to just be able to prepare. I 

think there has to be some form of private lessons or, you know, working on the piece each 

week, and I think what I would do is prepare on my own before I get to practice and you know, 

try to really get the notes down the details and then make sure the dynamics are also down. 

Making sure like the phrases are accurate and you know where to breathe, you know, these type 

of things. We would focus on and especially tailoring the song to my voice was really important. 

I felt like in private lessons, I was able to, you know, understand how to get the best out of a 

song because I know if I would have done it all myself I probably wouldn't have looked at all the 

details as I should have and maybe wouldn't even gotten like all of the notes as accurate as why, 

you know, just listening back but like if a, if a professional can help, then they would be able to 

catch those, those little details. You know, as you're going over it in the lessons though. So those 

are the things that in private lessons, those helped me 

Researcher: What about sight singing? 

Participant 4: That was actually I think a weakness for me. I think the only upper hand I might 

have had was I had taken a little bit of piano beforehand. So, if, if I needed to figure out notes, I 

can just play it versus like trying to figure it out on my own. And that would help me but to sight 

read on the spot like it that might have been one of my weaknesses and something that I had to 

really work on. And I think aside from working on an actual piece that was something like I 

think we will start off with a warm-up and then we'll go over maybe, I don't even think it was a 

whole song like there'll be sections of the song to really focus on, you know, getting every detail 

as accurate and, you know, breath support then you know, to go into some sight-reading as well. 

Researcher: Thatôs amazing because like you said not everybody can take private lessons. Did 

they have pull-out lessons in your school? 
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Participant 4: I want to say that there was a separate class that I wasn't in. I feel like they went 

over theory I never learned theory in school. I felt like you know, I kind of just follow whatever 

the music teacher plays like in chorus and if, if I looked at sheet music, if I saw a note that 

looked high, I just put my voice high. I didn't really understand like, you know, different key 

signatures or you know, write specifically what note to sing. I think I kind of was floating by if 

you're a singer you know they kind of just boop you when it's like okay, let's sing and you kind 

of figure it out but to say I knew it accurately. I didn't and again, like knowing just a little bit of 

piano and I think only in the key of C as well. Like I couldn't maneuver in different keys on the 

piano so I would do my best and try to pick something out. 

Researcher: Was there such a thing though, like pull-out lessons where maybe you and a group 

of other chorus students were taken out of either math, science, social studies, like one of your 

classes, and you went to the chorus teacher, and you were able to work on your NYSSMA solo 

music or sight singing? Did you have anything like that? 

Participant 4: I don't believe so.  

Researcher: So I guess so it's safe to say if you didn't have pull-out lessons, that was kind of 

tough going to NYSSMA and that's probably why the teacher required private lessons to go to 

NYSSMA  

Participant 4: Everyone all had their own pieces that they needed to work on. You know, the 

teacher didn't have enough time to you know, work on everybody's separate piece and they 

always encourage everyone to get a private lesson teacher and you know, it's up to the parents at 

that point if they want to invest in that.  

Researcher: Next question. So, I mean, you kind of answered this to me, but I'm curious. What 

do you believe was the most challenging part of the NYSSMA adjudication process and why? 
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Participant 4: I'm sorry, can you say that one more time? 

Researcher: NYSSMA like the actual process of going to NYSSMA adjudications? What was 

the most challenging part to you and why? 

Participant 4: I think besides reading and coupled with nerves as you know, a middle school 

students, um, that yeah, definitely the sight reading. I think there was a lot of confidence in the 

piece that was prepared. And if there wasn't, it was probably a specific point in the song where 

maybe like I had to hit a high note or I had to switch between registers. I think my mix is 

something that's a little bit underdeveloped. I have a, I have a good belt in chest voice and I can 

hit falsetto like I can hit like high notes. But that in between the mix is not strong. So, I think 

sometimes like the private lessons, teachers, they would kind of help me pick something that was 

challenging for me so that we can work on that. So, it would just, it would just for me be trusting 

myself and all of the work that I put in to be able to hit those notes in my mix accurately and then 

also nerves, and then definitely sight reading. Right. 

Researcher: Thank you. Last question. Were you selected for the all-county festival as a seventh 

or eighth grader? If so, please describe what your all-county experience was like. If not describe 

your perception of not being accepted into the all-county festival. 

Participant 4: I believe it was eighth grade that I went to all-county. 

Researcher: And so let's let's go back then. So, in seventh grade, I'm just trying to decipher what 

you're saying. So, in seventh grade, did you go to NYSSMA or just the eighth grade  

Participant 4: okay in seventh grade.  

Researcher: So, so in seventh grade, you went to NYSSMA Did you go did you make all county 

that year? That would be division three if that helps you I know it's going back I know. 

Participant 4: Right? Right.  
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Researcher: If you don't if you don't remember that fine. Um, I was you know, I'm just curious 

but in eighth grade, you know, you definitely went to all-county. 

Participant 4: I believe I believe because I'm trying to imagine my hair and I knew I had this 

like cornrow in the front. Poof in the back situation. I'm like, I think that was eighth grade, 

seventh grade to um, I want to say it is saying the line. It is possible. I've done both. Okay. Okay. 

And just because I know eighth grade was last year in middle school, I know for sure that it was 

it was eighth grade. Yes. So I do, I do want to say I do want to say both, okay. And the 

experience there. It was amazing. Just to be around all the different students from other schools, 

and then having this all coming together. I think at times I felt I still felt behind. I don't know. 

Because I think that different schools have different levels of experience and being able to sight 

read or you know, understand what the conductor is looking for. Whereas I think there's a certain 

there was a certain culture at my school, where kind of we were more so fed every note. To be 

able to sing and follow I don't think we were really trained enough to be able to sight read on our 

own. So, like in our school, it's like the teacher really just played every note and the rhythm and 

we just repeated it versus versus us. Being able to understand what we were reading. And I think 

it helps that sheet music has the words. So more so than following the notes. I think we would 

just like listen and follow the melody and then read the words. And we were being fed that way 

but when we're all together with these other schools and you know, a conductor may be working 

with everyone but thinking that some students understand, but we're all at different levels. But, 

you know, we don't have time to really say that, we just do it, follow along the way.  

Researcher: I have a question because I know you said and again, I'm just paraphrasing because 

I don't remember the exact verbiage. But I know you were saying your, your mom just kind of 

pulled together what she could so you could have private lessons. What are your lessons 
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typically? Lessons are 45 minutes to an hour, sometimes they're a half an hour. Do you 

remember if those private lessons what how, how long they were? 

Participant 4: I would say 45 to an hour. Okay. Okay, and the lesson would be maybe anywhere 

from $30 to $40. 

Researcher: Okay, okay, was it once a week you went?  

Participant 4: Yes.  

Researcher: Okay. So I, I really appreciate everything that you shared with me today. Is there 

anything else you can think of that you want to share? About your experience? I really have to 

pull out the fact that you mentioned different cultures, you know, and looking through the lens of 

my research. I'm kind of interpreting that differently, which I think is very important for me. So, 

I do appreciate your, your communication for that. Is there anything else that you can think of? 

Participant 4: Um, I think that the experience, is something that I guess any student who's a 

music lover, I think it's very important for equal opportunity for every student who loves music 

and wants to sing and I do think that it's, it's a challenge and I'm in the process of it. I think 

what's really important is the support system for students and I'm, I'm just grateful that I had you 

know, my mom because she was that for me. And in cases where there's music lovers and they 

don't have that kind of support, I think it would be great. You know, school systems can stand in 

the gap in that way and really support and help cultivate that. That gift or you know that passion? 

Researcher: Absolutely. Did you have um, did you have other a lot of other students a lot of 

your friends go with you to all-county chorus? 

Participant 4: there were quite a few from my grade, I'm gonna say faithfully, maybe about like 

five that I know. I can name them. It was always like me, Matt Bellomo. Paul Ferrante Leilani, 
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denorfia Angie Martinez. And I think those, those five, you know, as singers, you know, we 

would, we would always engulf ourself into music in any way we can. 

Researcher: When I put this transcription into my dissertation, I'm just thinking, okay, I'm going 

to have to black out their names for anonymity. That's okay. It's not that serious. I can do that. So 

is anything else? You really, really shared some very heartfelt conversation with me.  

Participant 4: I think that I think that that's it. Okay. It was a great experience altogether. Yes. 

Researcher: All right. Thank you again and I'm going to stop the recording. 
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Appendix M 

Researcher: All right. So Doreen, thank you so much again for agreeing to be a participant in 

my research titled The Effects of Socio-economic status and Administrator Support on Middle 

School Division III All-County Chorus Selections. Just for full transparency for IRB in the event 

they ever wanted to peruse my videos, you're doing this voluntarily. If at any point you decide 

you want to withdraw from the research, I will gladly you know just take well not gladly but I 

will take your all of your information out. And it everything that is in the research itself is 

anonymous is confidential. There is no compensation and I just going to ask you to just be as 

detailed as possible. And if you want to ever add or change anything based on today's discussion, 

just you know, send me an email and just let me know we'll set up another zoom opportunity so 

again, thank you so much, and we'll begin. So my research is based on the fact that participants 

are 18 years old and older. So I'm going to ask you first what year did you graduate middle 

school or it was then junior high school? 

Participant 5:   It was junior high school. It was let's see,19 Oh wait, I forgot a year 1981. 

Researcher: Okay, and while attending junior high school, did you prepare and present a 

NYSSMA adjudication solo if so, do you remember what level you prepared? 

Participant 5:  I did. I don't remember the level. 

Researcher: Do you happen to remember the song? 

Participant 5:  Yes, I sang, ñWere you there?ò. 

Researcher: It was probably a level three or four. Does that sound about right to you? 

Participant 5:  That sounds about right to think level three.  
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Researcher: So the next three questions can be a little bit more detailed. What was your 

experience in preparing your NYSSMA solo? Did you have pull-out lessons, did you take private 

lessons? What was your experience in preparing the actual NYSSMA solo. 

Participant 5:  Aside from participating in chorus, we went to weekly voice lessons or music 

lessons with the choral teacher and they were pulled out from our classroom. So, every week we 

would miss a class and go to lessons. And so that's where I prepared my song. 

Researcher: And did you miss classes like math, science, social studies, ela? 

Participant 5:  I can't remember if it was on a rotating basis, but I feel like I didn't miss the same 

class all the time. 

Researcher: It was probably was on a rotating basis. So, what was that experience like when 

you went to your pull-out lesson and what happened in that lesson and how many participants 

were there with you? What was that like? 

Participant 5:  It was a half an hour. Lesson. And I know that like when we had our lessons that 

was a small group of maybe four or five people. I don't remember anybody else being around 

when I rehearsed the song. I had sung a lot of solos as a kid and through middle school through 

junior high and so this was the first time I was ever being adjudicated for a solo. 

 

Researcher: And did they have sight-singing? Was that part of your adjudication process? 

Participant 5:  It was and I remember specifically the comments I got, I was such a nervous 

wreck. It was the first time like I said I'd ever been judged on my singing, and I was so scared 

that I didn't do great but I scored a perfect score on my sight-reading and whoever evaluated me 

wrote across the top, ñThank God you could sight-readò. I don't even remember, but I remember 

hearing, seeing Thank God you could sight-read.  
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Researcher: Did you go through sight singing and those pull-out lessons is that where you kind 

of learned that?  

Participant 5:  yes 

Researcher: So what do you believe was the most challenging part of the NYSSMA 

adjudication process, and why? 

Participant 5:  It was my nerves. It was, I was, I had never been judged before and I had some 

solos since I was 10 years old. And I had no fear until I stood in front of someone getting judged. 

And after that, I stopped singing solos. But it just I continued with NYSSMA to the point where 

my junior year solo I was trying to keep my nerves in check. And the, the judge stopped me and 

said you're, you're stretching your vocal cords because you're afraid to make eye contact with 

me. And she said I want you to look, look at the floor. Keep your head straight, put your eyes on 

the floor. She said, I want you to sing again and she goes oh there's nothing wrong with your 

voice. You're just scared. So, but it's yours to get over that fear after that. But um, so that was the 

biggest thing for me was fear. That song also made it difficult for me to I guess, to enjoy it. 

Because it suited my voice but emotionally it was just hard to sing. 

Researcher: Who selected the solo for you. 

Participant 5:  My music teacher 

Researcher: Did you have private lessons? 

Participant 5:  Not, not outside of school, we couldn't afford that. 

Researcher: So the pullout lessons really was what helped prepare you for NYSSMA 

adjudications? And my last question is based on those NYSSMA adjudications, were you 

selected for the all-county festival? If so, please describe your all-county experience. If not, 

please describe your perception of what it felt like not being accepted into the all-county festival. 
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Participant 5:  I don't think the adjudication was how I got selected for all county because if 

based on my score, I probably wouldn't have been selected. I think that it was based on teacher 

recommendation at the time because I did participate in all-county I want to say several times 

after my senior during my senior year, I got to go to the All-State Women's chorus at the time 

they had an all-womenôs chorus.  

Researcher: So you're saying back in middle school, when you did your NYSSMA adjudication 

you did go to the all-county festival though. 

Participant 5:  I'm pretty sure I went in junior high and all through high school. 

Researcher: Okay. So in junior high, when you went in junior high, what was that experience 

like? 

Participant 5:  I remember it being amazing because it was, well, it was put to us as it was a big 

deal when you get to the all-county you know, and, and having that, that guest clinician, 

somebody that just seemed that much more skilled and the way they worked us and we all took it 

so seriously. And you know, we wanted the best outcome. I just remember it being a really big 

deal. I'm very excited about it. 

Researcher: Did a lot of students from your school attend with you in middle school? 

Participant 5:  Probably we had a really large school district. So okay, it was a probably a good 

busload. Between all the instrumentalists in the chorus and everything. 

Researcher: What district was that?   

Participant 5:  Sachem, Largest suburban school district in New York State. 

Researcher: So, that actually concludes our time. Is there anything else that you'd like to share 

about your NYSSMA adjudication experience, your all-county experience? 
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Participant 5:  I loved it. I thoroughly enjoyed every opportunity I had to participate. And I 

don't know I guess it helped create who and what I am today as part of it, you know? 

Researcher: That's great. So again, I just want to thank you so much for agreeing to be a 

participant in my study, and I'm going to stop the recording now.  
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Appendix N 

Researcher: Thank you so much for allowing me to interview you as participant in my 

dissertation titled The Effects of Socio-economic status and Administrator Support on Middle 

School Division III All-County Chorus Selections. I just want to remind you, there is no 

compensation for this. This is voluntary and at any point in time you feel that you would like to 

withdraw from the study or withdraw your information from the study. I'll be more than happy to 

do so. In the dissertation itself. Everything is anonymous and confidential, you'll be referred to as 

participant, whatever the number is, your name nor anyone else's name will be attached to it. I 

would also ask you to just be as detailed as possible in your responses. And after we're over and 

done with if there's anything that you'd like to add, or change, or any of your comments, you can 

always just reach out to me and we can schedule another zoom interview. Okay. Okay, perfect. 

All right. So my first question to you is, what year did you graduate, junior high school or middle 

school? That was middle school? 

Participant 6: 2001, I graduated from middle school. 

Researcher: And while attending middle school, did you prepare and present an NYSSMA 

adjudication solo if so, do you remember what level you went? 

Participant 6: Umm, I do remember participating. I just don't remember the level. 

Researcher: That's okay. And so now, this is where I want you to these next three questions just 

be. So what was your experience like in preparing that NYSSMA solo from the time that your 

teacher said, you know, hey, I'm gonna send you to NYSSMA, what happened at that point in 

time? 

Participant 6: I remember like, preparing for it. Back then, we would have cassette tapes, 

where, you know, they would record you know, the certain selection that they would choose that 
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they think would work with your voice or that you could prepare and so you would listen to it at 

home if you could kind of on your own. I think we might have met up once or twice, at some 

point. Whether it was like a free period or during my lunch time. But other than that, I don't 

remember really preparing for it as much. It was kind of like you know, most of it you have to do 

it on your own at home. which I felt was kind of hard because back then, you know, I struggled 

with sight reading you know, so that aspect of it. I felt like I needed help. One-on-one, but I 

guess just what the time and everything they didn't really. I donôt remember meeting up after 

school or anything like that, or I know there were other students that was doing it as well. They 

might have gotten like, help outside of school from someone else. But yeah, at the time. I just 

didn't have that option. But yeah, okay, that's pretty much just a bit. 

Researcher: So it's interesting because you probably answered this next question already. But, 

um, so what do you believe was the most challenging part of the NYSSMA adjudication process 

and why? 

Participant 6: Oh, yes. So yeah, the sight reading, I needed to really practice and I felt like I 

needed more guidance was the sight reading, you know, or more lessons. But other than that, 

yeah, that was the most difficult for me. 

Researcher: What about the Solo was the solo a little bit easier for you? 

Participant 6: The solo itself. It was a little bit easier. As far as just being able to from what I 

remember, it was in a different language. That's the only thing I did need help, you know, just 

with different pronunciations, and the musicality of it. I felt like it was easier but when it came to 

reading it on the paper, it was difficult. 
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Researcher: All right. And we're at the last question already. And again, I just want you to be as 

detailed as possible. Were you selected for the all-county festival? If so, please describe your all-

county experience. If not, please describe your perception. You know what you may have gone 

through of not being accepted into all-county festival. 

Participant 6: So I think because I didn't make like a certain level, I mean, I was kind of placed 

in a, you know, like a chorus. That it was fun. I'm not going to, you know, I do remember at the 

festival, it was very, you know, the directors, they really, it was pretty intense. Like intensive 

with the rehearsals, but at the same time, they made sure that you understood and that you know, 

you were able to, you know, do your part. 

Researcher: So you want to all county when you were in seventh or eighth grade, I'm not 

talking about high school. 

Participant 6: Oh okay, no 

Researcher: Sorry, you know, and that's why I'm asking because I think some people start 

thinking about their high school experience, as opposed to their, you know, seventh and eighth-

grade experience. So you did not go to all-county. So now here, you prepared this in this 

adjudication solo. And you now find out you did not make all-county so what was your 

perception? How did that make you feel? And I'll tell you, the reason why. I chose to interview 

people over the age of 18 years old, because you know, it could bring up some not so happy 

memories sometimes. What did you experience? You work on the NYSSMA adjudication, in a 

different language, no less, but then you don't get selected for all-county. 

Participant 6: Yeah, I mean, I do remember feeling like I definitely could have done better if I 

had more help. I felt like it was just kind of like one of those things. You know, you're just kind 

of left to do it yourself. And I just feel like I could have used you know, more you know, just 
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more support, you know with it. You know, working with me after school or something or taking 

the time out to really make sure that I felt you know, confident and comfortable with my piece. 

But I do believe like I would have been able to make it if I had someone to really, you know, 

push for, okay, these are your rehearsal times that we worked together and, you know, not just 

being left on my own to kind of figure it out. So yeah, it doesn't really feel that great. 

Researcher: You said that you felt that some of your friends or peers at the time or kids in other 

classes if I can say it that way, in chorus, that you think maybe they had outside help. Do, do you 

know, did any of them make it? 

Participant 6: Um, yes. I remember it was like a select few, but I knew that they, they were 

definitely getting help from somewhere else. 

Researcher: So that really concludes our discussion the interview for today. Is there anything 

that you'd like to add to the conversation 

Participant 6: um, I guess I'll just say that, you know, in the schools, just with the music, I feel 

like, you know, just each kid should have that opportunity to, you know, really learn and really 

have that support system to be able to have that chance to go to all-county and, and you know, 

and feel confident about it for sure. Yeah. Also helps them prepare the, you know, when they get 

to high school that you know, there'll be even better you know, even make it to all state or 

something. But, yeah. 

Researcher: Well, again, I appreciate it and thank you so much for taking the time today. I 

again, if you have anything else you want to add or change at any point, just just give me a call 

and I will definitely set up another zoom interview. So thank you so much again. 

Participant 6: Thank you. You're very welcomed. Thanks for having me. 

Researcher: Okay, so Iôm going to stop the recording now. 
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Appendix O 

Researcher: All right. So Brianna, thank you so much for agreeing to be a participant in my 

research, titled The Effects of Socio-economic status and Administrator Support on Middle 

School Division III All -County Chorus Selections. I just want to remind you, this is voluntary, 

there's no compensation. If at any point in time you feel that you don't want to be a part of the 

study, you want to withdraw your information, you just say the word and I will remove 

everything. Also, you'll be recognized as participant, whatever the number happens to be. 

Everything is anonymous and confidential. Okay. Here we go. So, the first question I have is 

what year did you graduate from middle school?  

Participant 7: 2012 

Researcher: And while attending middle school did you prepare and present a NYSSMA 

adjudication solo? If so, do you remember what level 

Participant 7: I did. I don't remember what level I think I did it all three years, so I don't 

remember what level. 

Researcher: Okay, so we're going to specifically going to talk about seventh and eighth grade. 

Do you remember the solos? 

Participant 7: 1:34  Oh my gosh, no. I believe we did one in another language. I remember. 

Researcher: That's fine. All right. So, what was your experience like in preparing the NYSSMA 

solos themselves, like what did you go through to prepare your solos? 

Participant 7: Um, well, we did a lot of practices you and I, during anytime that I had free I 

believe, like sometimes during lunch and then after school, and then like at home, I would 

constantly listen to it and practice on my own time whenever we couldn't meet. 
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Researcher: So you said during lunch, so was that kind of like a pullout lesson that you would 

attend? 

Participant 7: I think Yeah. I mean, yeah. It wasn't often it was probably I think it was more 

towards the end. Like when we were finalizing certain things. 

Researcher: Okay. And, in your opinion, what do you believe was the most challenging part of 

the NYSSMA adjudication process and why. 

Participant 7: Sight singing was really difficult for me because I didn't know how to do it. And I 

had to learn from scratch basically. 

Researcher: So, what about when you went to NYSSMA that was the most challenging part of 

the adjudication process? You were saying preparing it, but what about actually, when you went 

to adjudications? Sight- reading how was that?  

Participant 7: Yeah, I feel like that was still the hardest part. It was because it was just me and 

the adjudicator, and they don't give you any type of look as if you're doing it correctly, or if 

you're doing it incorrectly, so I was just second guessing myself the entire time. 

Researcher: All right. So last question already. I know I should have said this, be as detailed as 

possible, but that's okay. Were you selected for the all-county festival? If so, please describe 

your all-county experience. If not, please describe your perception of not being accepted into the 

all-county festival. 

Participant 7: I was accepted. It was honestly very lonesome. I didn't like it because when I 

went I was the only person in chorus who got to go and when you get there, there's a whole 

bunch of people there and a whole bunch of like classmates that know each other and they all 

have established relationships. So, I kind of just felt like an outsider most of the times that I went 

and I used to tell my mom all the time how much they hated going to all-county because I just I 
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couldn't stand being by myself and not knowing anybody. And there's only three rehearsals so it's 

like you couldn't really have time to establish a relationship with anyone new. So, it just it just 

felt really lonely. Like it was very prestigious, and it was very, I was very grateful to be a part of 

it. But I was just I was extremely lonely, and I did not like the feeling of being the only one 

there. And then like the bus ride there was also pretty lonely because it's like you and like two 

other band kids like it wasn't a lot of people at all. 

Researcher: I really appreciate you sharing that. So, what about the actual experience of all-

county with the conductor? What was that like? 

Participant 7: It was fine. It was it was mostly professional. It was a lot like more discipline 

than like your middle school chorus class. So, like I felt like I had to be like a little adult at the 

time because like it was just it was like as soon as the conductor started, it was business and we 

had to run through everything correctly and get it done because we only had three rehearsals. So, 

we had to be like on our p's and q's. So, it was it was very business-like. I felt like an adult when 

I was there and when it was actually time to start like start singing. 

Researcher: I love that. That's great. Yeah. And then you got a chance to perform at the Tilles 

Center. What was that experience? Like? 

Participant 7: That was fun. I actually I think that was the like the most rewarding part of it. 

Like, even though like I didn't like how lonely I felt like it was just so rewarding to see like how 

proud my mom was to go to the Tilles Center to watch us all perform and see how like honored 

she was to be there like it was it was just cool to represent. Especially because Turtle Hook 

though, as is such a minority-based school. We don't really have much outlets as other schools 

did. As you can see like in a lot of the all-county classes a lot of them are all like richer schools 
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and schools with more like more to offer and like to be one of the only people in Uniondale that 

got to represent for Uniondale was awesome. I loved that part of it. 

Researcher: That's great. Thank you. Your responses is exactly why I am doing this research. 

So, I really appreciate it. Is there anything else you want to add about NYSSMA or all-county? 

Participant 7: Um, I like really, I mean I was I think it's great, and I think it should keep going. 

And I think that it should, like still be sought out in school like minority based schools and not so 

like highly paid schools because it really is such an honor to go there and to be able to be a part 

of that experience and like those are memories that I have for the rest of my life. Like I'll always 

tell someone that I was in all- county because when people hear that they're just like, wow, like 

what, like, how'd you do that? Or like, when did you even get a chance? And I always tell them 

like I started in middle school, like it was great and I do I even still have like all my pins and my 

medals from like all-county and NYSSMA and all that stuff. So, it's just such a high honor and 

it's something that I keep, I'll cherish forever. 

Researcher: That's wonderful and, and thank you so much. Iôm going to stop the recording.  
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Appendix P 

Researcher: Thank you so much Twyla for agreeing to be a participant in my research on The 

Effects of Socio-economic status and Administrator Support on Middle School Division III All-

County Chorus Selections. As a reminder, I just wanted to share with you that this research for 

you to participate is completely voluntary. And if for any reason you decide that you would not 

like to be included in the research and the dissertation, let me know, and I'll take everything out. 

I would ask that you be as detailed as possible in your responses. Everything is confidential and 

anonymous. And also, at the conclusion if there's anything you would like to change or add, you 

can always schedule another zoom interview with me as a follow-up interview. I want to thank 

you for your permission to record. So, let's start with the first question. What year did you 

graduate from junior high school? 

Participant 8:  Let's see. I got a I got a backtrack. So, I graduated from high school in 2004. 

Okay, so that was toll free 2003 was 2001 was nine. So it had to be the year 2000. I graduated 

from the eighth grade.  

Researcher: Thank you. And while attending junior high school, did you prepare and present a 

NYSSMA adjudication solo and if so, do you remember what levels you prepared?  

Participant 8:  I feel like I'm pretty sure that I did. Yes, I did. The song that I did, I can not 

recall. 

Researcher: That's okay. That's fine. Thank you. If you did prepare the NYSSMA vocal solo Do 

you remember what that was like? What that experience was like preparing your NYSSMA solo? 

What you went through? Were there pullout lessons did you have private lessons? 

Participant 8:  That was you know, when I was in Lawrence Road. Um, it was, it was probably 

either during lunch or maybe after school like group. Okay, um, you know, I'm sure that it was 
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something that was definitely within my capability level. I'm also pretty sure that it was 

something that you supported me highly with, you know, I'm sure as you've taught it to me you 

know, you played along with me, you I'm sure you probably sang it with me the first few times 

as I was practicing it. So, you know, I feel like it was probably a very easeful and not too nerve 

wrecking experience, as far as just the learning process. 

Researcher: You actually kind of answered the next part of the next question, which was what 

was the most challenging part of the NYSSMA adjudication process? You said it wasn't too 

much of a nerve-wracking experience because of your work with the teacher. Did you have to 

prepare any sight-reading for the NYSSMA adjudication? 

Participant 8:  Ah, I think I did. And if I did, it was probably something that I can handle. But I 

will say at the time, I mean, I struggled with sight singing and sight reading because of my 

dyslexia. So, when I at that age, I was still memorizing music. The teacher would give me the 

book or, or you know, show it to me and as soon as I heard it once, I could remember it so that I 

didn't have to remember to be able to read it because I had trouble reading notes at that time. 

Researcher: I really appreciate that response about the dyslexia. So, what was that like? And I 

know you you said you, you struggled with reading notes at that time, which I'm guessing and 

not longer. But what was that like reading notes to looking at sight reading with dyslexia, 

especially going to NYSSMA adjudications. 

Participant 8:  Okay, yeah, having dyslexia and being expected to read new music was 

extremely challenging. I mean, the fact is that dyslexia is a it's a spatial issue. We'll see we see 

symbols and the way we see a symbol is no matter whether it's left right upside down or 

sideways, it's still the same symbol. So that's what makes it difficult because no matter what, it 

kind of all looks the same. And, you know, you flip it upside down. It's supposed to be 
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something different, but it's the same for us. So it's just a huge, it was a huge struggle. And I 

didn't really fully learn how to read music until like high school going into college. And it took a 

lot of time it took a lot of effort, outside of classes to really sit in and learn it, but um, so that was 

hard. It was it was very, very difficult. Just having dyslexia in and of itself makes it hard to learn 

but my family got like specialists really early. It just kind of helped me with that so that I could 

actually be ahead of the curve.  

Researcher: Thank you. Thank you so much for sharing that. And the last question is, were you 

selected for the all-county festival in seventh and/or eighth grade? If so, please describe youôre 

all-county experience. If not, please describe your perception of not being accepted into all-

county 

Participant 8:  um, I don't think I was accepted into all-county. I really wish I could remember 

but I don't think I was I think my first experiences all-county was in high school. Um, and I 

mean, yeah, it was I'm sure it was a little tough. But at the same time, I feel like it was probably 

something that was common for kids from my area to like, not be in there because whenever I 

did make it to all-county, it was very few black kids. And most of those black kids came from 

white schools. You know what I'm saying? It was, it wasn't uncommon to find kids from 

predominantly black and brown neighborhoods to be in those schools because, um, you know, 

having the kind of education or having the kind of support that allows them to be able to have 

private sessions, private lessons, to be able to practice a song or language piece, or a really 

challenging piece, you know, when that kind of music is not something that's generally played in 

their household, you know, like, it makes for a totally different experience, because the music is 

so I guess, culturally specific. 
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Researcher: I appreciate that verbiage. Is there anything else that you would like to add as far as 

your NYSSMA experience or your all-county experience? 

Participant 8:  Um, yes. So, you know, it. It just, it just needs a lot more diversity in general. I 

know that there are a lot of folks of color in the classical realm, even if we stay in that realm as 

far as what is deserved and expected to be sung there. There are a lot of folks that can teach it. 

There are a lot of folks that perform it. And I would have loved to see more people that look like 

me. Teaching the music, adjudicating the music, and kids that look like me performing the 

music. So, and then I would like to see more, more diverse music. The fact is that, you know, 

maybe look into world music, and not just classical music might be something that can be 

considered. There's so much powerful music around the world. And I mean, I did remember 

doing a what's it called, a spiritual, I do remember doing a spiritual but it didn't sound like a 

spiritual, 

Researcher: Got it. So again, thank you so much. That concludes my interview. And again, if 

there's anything that you would like to include or change, please feel free to give me a text and 

we can set up another interview, and I'm going to stop the recording now. 
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Appendix Q 

Follow-Up Interview 

 

Researcher: Recording in progress. Okay, thank you so much again for requesting this follow-

up interview that there was something that you wanted to add to the conversation. So, the floor is 

yours, by all means, go ahead. 

Participant 8:  Okay, so you know, another thing that I struggle with was, you know, I'm a 

vocal coach now and a lot of clients come to me when it's time to audition for college. And, you 

know, it's because they, their family couldn't afford them having the kind of Voice Lessons to 

teach them classical pieces. And they have and these are I'm talking about black and brown kids 

that have these amazing, powerful voices, these rich, sultry soulful voices, but they have to like 

and in a type of style that they're completely not. That's not natural to their voice, you know, and 

so it takes away from them being able to sing in the way that they know how and the way that 

they're meant to, you know, because they're expected to sing a classical piece or a language piece 

without any training. And it's, I find it so unfair, and I feel like even as far as the expectation for 

college auditions, it should be open to you being able to just sing to sing something. So they can 

see that the skill set is there, even if the training and the cultural understanding of classical music 

isn't there yet, it is still something that can be taught. So I want to just bring that okay, I'm sorry.  

Researcher: I wanted to just bring that back to the NYSSMA adjudication process. So I know 

you had mentioned that to me when speaking again, the repertoire, which you wanted to add in. 

So, I want to kind of key in on that. We don't have too much to do with the college audition 

process, but I think it's definitely worth leaving in my paper but please share it share about the 

repertoire, and the NYSSMA adjudication process. 

Participant 8:  Absolutely. So the repertoire is the same thing. You know, you have teachers 

that have very little time to, to, you know, between their lunch period, you know, to train all 
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these kids in how to sing in a style that is not necessarily natural to them. And you know, so it's 

difficult when we're expected to sing something that only that would that we can only know and 

understand if it's something that we've had personal or private training with. So it's challenging 

to learn these pieces and see them as excellent. And then even as far as the singing goes, you 

know, if you don't have someone that's able to really train you on how to, on how to sight-read, 

before that time comes, you know, because of just your socioeconomic status and your inability 

to afford private lessons, you know, then how do you even get in the running, whether your voice 

is talented enough, whether you're smart enough whether you're capable enough? That's almost 

irrelevant if you don't have access. 

Researcher: And it's interesting that you bring that term in access, because that is a huge key 

word for my dissertation, access. So I really, really appreciate you using that word in this 

discussion. Is there anything else you would like to add? 

Participant 8:  I'm just so passionate about this because I remember that experience. I remember 

the experience of feeling isolated. I remember the experience of feeling like I love music. I love 

singing. I love singing the song, but I'm uncomfortable because nearly no one virtually no one 

looks like me that teaching the song that doing the trainings or that singing with me. So I 

personally think there needs to be some form of a diversity initiative that allows for there to be 

more teachers of color or folks of color that can help these other students to feel more 

comfortable and confident. Because then I think it would bring in more. It would bring in more 

students willingly and they will feel better about the experience overall. Thank you for doing 

this. I know it is really going to help a lot of black and brown kids have a better music 

experience. 
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Researcher: Thank you so much, and I'm going to stop the recording. 
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Appendix R 

 

Researcher: So thank you so much for agreeing to be a music educator participant in my 

research, the effects of socio economic status and administrative support on all county division 

three chorus selections. I just want to just, again just remind you that this is completely 

voluntary. If you decide you'd like to withdraw from the from the research you know, I will take 

everything out for you, I'll destroy any recordings. Everything within the dissertation itself is 

anonymous, as well as confidential so that there's nothing that traces back to you or your district 

in any way, shape and form and so the only thing I would ask you is just to be as detailed as 

possible in your responses. My first question is, how supportive of your choral program would 

you say is your administrator, and why would you indicate this? 

Music Educator 1: I would say they're supportive. However, It's not always the support that I 

need. 

Researcher: And can you just, can you just extend on that a little bit? 

Music Educator 1: The frustration happens when we don't have communication with our three 

elementary school districts that come in there is there's a disconnect. So we don't know what 

we're getting. We don't have the opportunity to go down to the elementary schools, and 

encourage them to, you know, to bring us students that I've experienced in this month or early 

on, because once they get to the middle school level, this is these are the years of insecurity and 

shutting down. It's terrible to get them to do it now. 

Researcher: Are you specifically speaking to about your music director, or your building 

principal, or both? 

Music Educator 1: Well, I'm gonna stream with the music director because he has direct 

connections to them more so than our principal. Our principal does but doesn't at the same time. 
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Researcher: And so, then you kind of answered the next part about the elements of support or 

lack thereof you so I appreciate that you already actually answered that question. In your view, 

what do they need to do to increase their level of support? 

Music Educator 1: First of all, giving us a voice again, with a total open channel to Elementary 

and I keep saying this very strongly because we are seven through nine. So if your child has not 

experienced it, fourth, fifth, sixth, even sixth grade. The stresses and joys to be a potential for all 

county like I said, once they get into seventh, it takes all of my power and being if I don't have a 

kid that's totally outgoing. It may take me three years to get students to even do it once and by 

the time my ninth grader does it, they're only doing a level four. I don't know if that makes sense. 

Researcher: Absolutely. So I'll move on to the next question. And I, again, I really appreciate 

your answers and being so detailed. Are your students permitted to attend pull-out lessons and if 

so, what is the structure? If not, why not? 

Music Educator 1: We do have pull out lessons, which I'm grateful for, for as long as we have 

them. The structure is, first I teach all three grades. So I, I have to do, I do attend to the larger 

lesson groups because I'm on about a six day rotation. So it's better. 

Researcher: Approximately how many students when you say launch your lesson, 

Music Educator 1: It depends. I'll have 12 plus because I can't of course mix their grades 

because they each are doing their own concert so it's not like I can combine them. 

Researcher: Do you include any preparation for NYSSMA in your pull-out lessons? 

Music Educator 1: I do. I wish I had more time do it. But I'm also right now like in my lesson 

rotation I added three or four extra open lessons that I use throughout the year either for district 

people who are going to districts and for NYSSMA. I tried to use it as an open rotation for,  for 

things of necessity that come up that may not be able to get the kids to stay after school for 
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Researcher: What are your thoughts on music as a core academic subject? 

Music Educator 1: Sadly enough, I don't think parents see it as a core academic subject. Then I 

also feel that all of our administrators who were not music people before so if they don't take it 

with the same seriousness that I'm putting into it, it translates to poor attitude from the student 

because they havenôt gotten the support behind them if that makes sense. 

Researcher: Absolutely. Do you feel that your students are afforded an equal opportunity to be 

selected for all county festivals?  

Music Educator 1: No. Well, first of all, like I mentioned to you earlier about many of my 

students coming in without any music background whatsoever. They either have very limited or 

were given song sheets with music, depending on what and it's varied art you know, depending 

on which school I get that year. It's just very weird. So to get my students to sight-read music is 

like pulling teeth. I do everything I can in my power. I want them to have some knowledge and 

walk away and I don't want it to be temporary. I'm looking for permanent. I don't care. If when 

you leave here, you're still lead reading level one sight reading, but I want it to be permanent. So 

the problem I'm facing is a lot of these other districts that have all this big support, private 

lessons are the things that they have their kids are going and doing level five and level six at the 

age of seventh grade. I can't compete with that. Level three and four, or maybe five. I mean I had 

kids in the past that was on level six last year. I had wonderful ninth graders. I had four of them 

get almost perfect scores on level six, but they're at the high school and there'll be credited for it 

and I don't. By the time I do that they're not marked anymore, if that makes sense.  

Researcher: Yes, and again, I think you answered this question as well, which is really to 

specify the elements you think are the catalysts, or impediments to your studentsô opportunities 
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of participating in all county festivals. When you are mentioning other districts where students 

can take private lessons. Is your district considered a lower socio-economic district? 

Music Educator 1: Yes, we are Title 1. And also, what's interesting is it's not that students have 

the ability to take lessons is that some districts in some schools and teachers in the schools will 

not work with their students privately. I had that, I had that when I was in hell hills. But I came 

from the city so I didn't know better I didn't know that there were some districts who have 

worked with you. I just thought it was the same across the board. And that's a huge difference. 

So right now when I get a kid to do what  what they're doing when I get a student in like this 

year, I got one in Division four for me personally, one Division three. It was more like well, we 

have to make the teacher get somebody in. Did the students honestly get the scores they needed 

to really be quality. They were great kids. But did they deserve to be in it? I'm happy they got 

there because their scores they weren't my recommendations they were at the higher what was it 

truly NYSSMA quality no matter what. If that makes sense. So in some ways appeal. I gotta 

keep it in but you know, but it's not the same. I almost feel it sounds terrible. Maybe I almost feel 

that NYSSMA needs to have to be like those that have and those that don't It sounds very fair, 

but if my students weren't against others that route literally level three or level four. I think my 

students would have had an amazing shot at getting into all- county. No questions. 

Researcher: So you cut out a little bit and I want to make sure I understand. Those who have 

private lessons and those who don't, 

Music Educator 1: In other words, not two adjudications I almost feel as if it would end up 

being two separate concerts. It sounds stupid, but you know the words or do a weighted or curve 

of some kind? In other words, because I can just see schools like Herricks and all these other 

schools constantly getting people in what they don't even question it. 
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Researcher: For NYSSMA or for all county?  

Music Educator 1: I'm gonna say for the two they kind of linked together in my opinion, 

because you're really doing one to sort of get to the other. Right, you know, what's the use of 

doing this? If you don't if there's not a prize at the end 

Researcher: I really again sincerely appreciate everything that you've contributed to the 

conversation and is there anything else you'd like to add before I stop the recording? 

Music Educator 1: Um, no, I just think that this is a very valuable dissertation that you are 

embarking on and I am excited to see what the future holds. 

Researcher: I appreciate that. Thank you. Recording stopped. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

193 

Appendix S 

 

Researcher: Thank you so much for agreeing to be interviewed for my research and recording 

this interview. I know you are short on time, so I will be as quick as possible. The first question 

is how supportive of your choral program would you say is your administration? How would you 

indicate this? And what are some elements of his or her support, or lack thereof of that you 

would include as evidence? 

Music Educator 2:  Okay on a scale of one to 10, you said, 

Researcher: No, that doesn't have to be a scale of one to 10. Just in general, how supportive is 

your administration and you can either speak to your building administration or your director?  

Music Educator 2:  Okay, I'll go with building administrator. And I would say, very supportive 

of our programs. They're always open to listening to whatever issues or things that we have or 

ideas that we'd like to try, and they are always open to it. 

Researcher: And in your view, is there anything you think that they need to do to increase any 

more level of support? 

Music Educator 2:  We need to have a discussion regarding pull-out lessons that has become it's 

no longer existent as it was in its original form. That's where if the program is no longer going to 

have a pullout program for lessons the way it was originally formulated, yes. Finding what is my 

new process and there's support behind that, because we can't, we won't have teacher support. If 

we don't have administrative support, and our plan, you know, for them to tell them. That's what 

we're going to do. There's a word there. 

Researcher: So you kind of started talking a little bit about this. Question number two, which is 

are your students allowed at this point to attend pull-out lessons? If so, what's the structure? 
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Music Educator 2:  The structure is pulled-out lessons once a month on a rotating basis. 

However good attendance, doing that, during pulling out of our classes, the best attendance, 

obviously is pulling out of lunch, which is you're only getting less than 50% of the period for 

Researcher: you said once a month or once a week. 

Music Educator 2:  The lessons are once a week. However, the rotation would require them to 

miss class once a month.  

Researcher: Okay, and what are your thoughts on music as being a core academic subject? 

Music Educator 2:  Obviously, music has been indicated elsewhere as a core subject. It is not 

treated as a core subject in our district. And I'm thinking of many districts that it is. 

Researcher: Okay, we're at the last question. Do you feel that your students are afforded an 

equal opportunity to be selected for all county festivals? Why or why not? 

Music Educator 2:  I do not feel the selection process is beneficial to my students. 

Researcher: Why or why not? 

Music Educator 2:  I feel that the selection process based upon solo NYSSMA scores is not 

necessarily representative of my strongest musician. And I don't think it's necessarily the best 

avenue for selecting choral musicians. 

Researcher: I think you really answered the last question, which is to specify the elements you 

think are the catalysts or impediments to your studentsô opportunity in all county. If you want to 

take just another minute just to extend that a little bit. 

Music Educator 2:  NYSSMA solo scores being an impediment. That a previous system, 

outside group sizes program, large amounts of students getting more students opportunity. It's 

also something that would help to even the scales. 

Researcher: Thank you Is there anything else that you would like to add?  
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Music Educator 2:  Yes. The only other thing is that the combination of seventh and eighth 

grade doesn't really go in by score solely also doesn't afford the same as many opportunities a 

year. So there should be perhaps some way to and seventh graders the opportunity. 

Researcher:, I really appreciate your time. If there's anything you'd like to add or change in the 

research, any responses, please contact me. Thank you again. 
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Appendix T 

 

Researcher: Recording in progress. Again, thank you so much for allowing me to record you 

and for being a participant in my dissertation research on the effects of socio-economic status 

and administrator support on Division Three, middle school all- county chorus selections. My 

first question for you is how supportive of your choral program would you say is your 

administration? 

Music Educator 3:  Very, extremely. 

Researcher: And why do you indicate this? 

Music Educator 3:  Well, we've always had a very strong music program in general. It's, it's 

extremely important that we have I mean, ever since I can remember my very first year in all-

county NYSSMA recipients were publicized. I remember that being publicized in the Long 

Island newspaper. And I think for some reason, I was a newbie, and I don't think that I had 

recommended anyone I remember my principal walking in and holding up the paper. And there 

was no choral represented and it was elementary back then. And there was no name there. And 

that was very concerning to him. Never missed a deadline since I promise you and we have much 

representation. So I knew the value and the importance immediately. So that was one indicator. 

Researcher: That's beautiful. Is there anything that you feel the true administration can do to 

increase their support of your program? 

Music Educator 3:  I don't really think that they can, because I can actually arrange my lessons, 

if I so choose to accommodate those students. And if they had denied me that opportunity, an 

episode absolutely everything had to be done before and after school, then I would say that that 

would be a means to increase the support, because I'm at liberty to create lessons that 
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accommodate those students that are auditioning for all county through the process. I find them 

to to be completely supportive. 

Researcher: That's excellent. And you kind of actually segued into my next question. You 

mentioned lessons are your students permitted to attend pull-out lessons and if so, how is that 

structured? 

Music Educator 3:  Okay, so I'm in middle school, and currently on a every six day pull out and 

I rotate as many periods as I can because it's more conducive to their academic teachers, not 

giving us any pushback. If you're limited in the number of periods that you rotate, and the 

teachers being impinged upon. Often, then I see them suggesting that we don't have the lessons 

so we go out of our way to make sure that that doesn't happen from our perspective. But I will 

say that the students come to me once every six days. I would like it to be once every five days, 

and I know I'm pushing the window I should be very happy. But I have sixth, seventh and eighth 

grade, all coming to a lesson once every six days, which means they have maybe seven or eight 

lessons per quarter. 

Researcher:  And in any of those classes are they allowed to be pulled out of like, core classes 

such as math, ELA, and social studies? 

Music Educator 3 :  They are, okay 100% And as of this year, they are in attendance when the 

teacher looks at their attendance the core class teacher, they can see that it indicates a lesson the 

student doesn't even need to report to them. The student comes directly to me, and I'm 

responsible for them. 

Researcher: Now, do any of your students take private lessons? Are you aware of any of them 

taking private lessons? 
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Music Educator 3:  Absolutely. I mean, I will say that it fluctuates from year to year. But I am 

vocal it goes hand in hand with theatrics and drama. Okay. So, I find that my students that are 

theatrical and they're involved in the musical have more of a tendency to take the private voice 

lessons. 

Researcher: So what are your thoughts on music as a core academic subject we know that 

nationally music is recognized as a core academic subject. What are your thoughts on that? 

Music Educator 3:  Well, I know that it's been scientifically proven and I can speak from my 

own experience. Those students that are involved in music do better academically, they are 

disciplined. They do not require immediate gratification, because music is something that you 

know is the slow, steady, constant effort pay off at the end. And so it builds that, you know, in 

today's society, we're used to immediate results, immediate gratification, right? If anybody has to 

wait, if they have to develop a sense of tenacity. Oh, heaven forbid, like a lot of them quit. So I 

think this really instills that in them and I think it spills into every subject that they have. They 

realize that they might not be fabulous at algebra initially, but if I can stick to it, if I can be 

consistent, if I can do a little bit each night, and I instill all those, all those principles. I go ahead 

and use that as an example in my class. 

Researcher: Nice and correct me if I'm wrong. Your district is not a Title I school. Am I 

correct? 

Music Educator 3:  Can you explain Title I? 

Researcher: Yes. Title One means that there are more than 40% of your community is 

economically disadvantaged.  

Music Educator 3:  Yes, I don't know if it's 40%. No. 

Researcher: Do you know if the students get free or reduced lunch? 
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Music Educator 3:  Some of them but I can tell you not all of them right. 

Researcher: Thank you. Do you feel that your students are afforded an equal opportunity to be 

selected for all-county? 

Music Educator 3:  I, I do think that because I do a lot of preparation. You don't have to have a 

private teacher in order to go. I prepare a lot of my soloists vocally, I find, you know, and I've 

switched sides of the district. At one time I was on the other side of the district. I found a lot 

more of the students had private lessons. And then I switched, and I realized, well, that 

responsibility was mine so I'm in essence giving them an equal opportunity. 

Researcher: You really kind of answered the next part, which was the elements that you think 

are the catalysts for your students opportunities, and really, in essence, it's, it's you, you are 

making that way. And one thing I do discuss in my dissertation is teacher advocacy. So, it really 

sounds like you advocate greatly for your, for your students. Can you just maybe discuss what 

that looks like? 

Music Educator 3:  Well, you know, I was a private voice teacher. And I essentially tell them, 

I'm doing this in a much shorter time span, but I'm essentially giving you and not holding back 

anything that you would get if you were taking a private lesson, right? Exercises, things that go 

beyond just the piece, or all of the sight-reading information that they need. So I am I call it fast 

food NYSSMA. Because I do think when you reach a certain level, it would be much better if 

you had an hour designated just for you. Right, you know, and those students that have that 

luxury, I said, you know you should take full advantage of that. 

Researcher: Yes, definitely. So that actually concludes my questions. Is there anything that 

you'd like to add to our conversation? 
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Music Educator 3:  I do think that those students that are taking lessons do have an advantage. I 

can go ahead and I never deny anybody. I listened to everyone and I accompany everyone 

because I will tell you 99.9% of the bulk of teachers do not go to the festival and accompany 

their students. So you can pay all the money you want. You're not showing up and playing right. 

When I was teaching private voice. I went to all the different locations because my student came 

to me once a week and their parents afforded them that money. How could I not go and play for 

your festival? I said and that is just part of my studio. I just felt very guilty because I know as a 

parent, it's a lot of money to lay out. Right. And I can tell you I was not a very good 

businesswoman. Because then when it was time for my son to take lessons, they got their check 

upfront. And they got a monthly check. And they put children through medical school just 

teaching those lessons. I don't know how Yeah. So I will tell you that I like fielding things. So to 

the teacher, if I can say have you teach your work on this. Did you think about that? I never 

interfere with technique. I don't step on people's toes because I know what it's like to be in that 

spot. Right but it's a beautiful resource for me to say you need to spend more time with this. Did 

you discuss this? And and know that that's being taken care of. I don't have to keep on the 

students.  

Researcher:  Well, thank you so much, and I'm going to stop the recording. Recording stopped. 
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Appendix U 

 

Researcher: Recording in progress. It's been tough. So, Dr. Spruill, I want to thank you again 

for allowing me to interview you for my dissertation. And I appreciate you as you know that if at 

any point in time you decide that you'd like to withdraw your information from the study, I will 

certainly withdraw and destroy any pertinent research that we're discussing today. And also, 

everything will remain anonymous and confidential. If you have anything to add or you'd like to 

change after weôve concluded, then please feel free to reach out to me and I will certainly 

schedule another zoom interview. So my first question to you and I've already shared with you 

my dissertation topic. My first question is, how supportive of your chorus program would you 

say is your administration and why would you indicate this? 

Music Educator 4:  are you speaking about my administration district wide or my principal? 

Researcher: It can be either any portion that you'd like to discuss? Again, it is confidential and 

anonymous. Whichever, one you'd like to discuss 

Music Educator 4:  Okay, um, my superintendent is extremely supportive with music and 

everything, but I think he has an affinity toward chorus, I really do believe that. My principal, 

however, I don't think that they're on the same page. I think that she doesn't understand what 

goes into chorus. I think that she thinks music is a feel-good, meant to have fun subject, which 

we all resent greatly, because we know what goes into it. So I would, I would say it's mixed. 

Okay, I would say mixed feelings. 

Researcher: So you kind of touched on this a little bit. Well, what are some other elements of 

their support or lack thereof that you would actually include as evidence? 

Music Educator 4:  The verbal support I love from my district, my district superintendent, he 

comes to most of our concerts. He always comes up to me and thanked me for my hard work. He 
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greets me even my husband because he knows my husband as well. He's very personable, and he 

always has been since I have been working there. Um, the principal however, does not do those 

things. She does not congratulate any of the groups the assistant principal does. I have to start the 

congratulations which I do gladly because I love my job, my students. And so I do it mostly, I do 

it for all groups. But it's almost like it's an afterthought, like, Oh, let me get on after school and 

congratulate all the teachers in the group. It's like, okay,we donôt need that, itôs too late. So, my 

principal does not do that. I gotta say to be honest. Okay. But my superintendent does.  

Researcher: So you would so one way I guess you're saying for them to increase your level of 

support is just actually being supportive. 

Music Educator 4:  Yes, being appreciative. I don't, we don't need anything but a verbal thank 

you or you know what, you've done a job well done. That's what we need and really sincere. 

Right? And also if we need anything, you know, if there's anything that we need, like costumes, 

or anything like that, please, I would love, I would love that because a lot of times teachers and 

you know we pay for things out of our pockets. And I think that that's basically the administrator 

and the principal job. 

Researcher: Thank you. Next question is, Are your student permitted to attend pull-out lessons 

and if so, what is the structure? 

Music Educator 4:  The principal does allow us to have pull-out lessons. The structure is the 

child has to go to their classroom, whatever class that they're in. They have to show aid. I have 

them print out index cards. I give them index cards to put their lessons on. And I also give them a 

large calendar. I include the calendar in an email to all the teachers so they know. They never 

look at them, but they can't say that they don't know. So the child comes in and shows the card, 
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they get all the work that they're supposed to get. And then they come to my classroom, the 

teacher marks them absent and I mark them present. 

Researcher: Gotcha. And are they allowed to have a lesson during their math class ELA class as 

well? 

Music Educator 4:  Yes, we get some pushback from the teachers, of which I immediately go to 

their classroom and confront them. And then ask them why and that is mandated by the district 

and this is legal, you know, now music is a subject that stands on its own. A lot of times they 

don't know this, but I remind them that you know, if you don't allow them to do that, that you are 

not supporting their entire education process. 

Researcher: You actually segued into my next question, which is what are your thoughts on 

music as a core academic subject because we know that music is nationally recognized as a core 

subject? 

Music Educator 4:  It is, yes it is. My feelings on this on the subject, you're talking about on 

music, man music,  music is the core of life. Whether it is academic, it addresses academics, it 

addresses emotional well-being. And I know personally, music saved my life. It really did. Also, 

it really addresses the spirit of a human being. And I find that this world has become more and 

more dehumanistic. And music speaks to that, and keeps us sane and keeps us human. And that's 

what we need to maintain our humanity. And that's what that's why I think music is so important. 

It also helps children with their other subjects. I mean, I use math. I use history, especially 

African American and Hispanic history. I use that, you know, it really helps the kids understand 

culture. When they learn songs. If it's a Japanese song, okay, let's say Japan, right, they know 

about the culture. So, it's, it's very important in every single subject. I think that it should be 

usable by not just us, but by the other teachers as well. 
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Researcher: Thank you. Is your district a Title I district? 

Music Educator 4:  Yes, yes. 

Researcher: And do you feel that your students are afforded an equal opportunity to be selected 

for all county festivals? 

Music Educator 4:  Well the all-county festival is basically selected by of course, you know, 

minimum scores and personally, what I do is I just put them all in. I put them in because I don't 

see why a number should have to define a childôs opportunity to have that kind of experience. 

Researcher: Do any of your students take private lessons? 

Music Educator 4:  Not many. Maybe one or two. 

Researcher: So specify the elements you think are the catalyst or impediments to your studentsô 

opportunities to actually be selected to participate in the all-county festival? 

Music Educator 4:  Um, I think that a lot of us do with money on the parents. A lot of times the 

kids can't afford it. Sometimes I will, many times, I will pay for it myself. Because I see that 

hunger in their eyes. And I know how wonderful every one of our kids when they're in music 

because they want to be in music. Right. And I also have seen earlier in my career there, the pain 

on the kidsô faces when they're not selected, and the pain on their faces when they're not 

included. And that truly affected me to the point where I had to I had to call the parents to say 

listen, I understand your situation. Would you mind if I helped to get your child to all-county and 

I mean, it almost makes me cry because the parents are like oh my God, thank you so much. You 

don't know what this is to our family. And we really appreciate this because they go into this 

whole thing about how much the kids etc, like I said, Trust me, I get it. I know. That's why I 

want to do this for your child. 
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Researcher: So you'll have students selected for all-county and then they can't afford the fee to 

participate in all-county or transportation I guess and then you'll help the students to participate 

in the festival. 

Music Educator 4: Yes 

Researcher:  So that's actually it for me. Those are all the questions I have. Is there anything 

that you'd like to add to this conversation on socio-economic status and administrative support 

and how it does affect Division Three all county chorus selections? 

Music Educator 4: I think that there needs to be more diversity in the actual administration. I 

think that mostly it's one ethnicity, and that needs to change because of the changes that made 

the songs in the NYSSMA manual will be more diverse. And the songs that the conductor's will 

also be more and more diverse. Because a lot of times I see just one ethnicity that's represented. 

And the songs especially because I'm telling you, being at some of the rehearsals, it's like really, 

and then they're doing, they're basically manufacturing the same songs over and over. It's like, 

okay, I'm bored. But some of the kids you know, they're like really ductus for why are we doing 

this song again? And I have to explain, Well, it's the process for yada yada yada. So I think that 

if we can get more African Americans more Hispanics more Asians, more Indian people, we 

need those things because that will basically give us a well-rounded representation of what we do 

in this art in this field. 

Researcher: Thank you so much. I really appreciate you contributing to the research and I am 

going to stop the recording. Recording stopped.  

 

 

 



 

 

 

 

206 

Appendix V 

 

Researcher:  Recording in progress. I just want to thank you for allowing me to record and in 

addition to that, just to remind you that everything is confidential and anonymous, and if at any 

point in time you choose to withdraw from the study, I will gladly withdraw information and 

everything will be destroyed pertinent to this research containing your portion of it. And in 

addition if there's anything that you'd like to add, after we have our conversation, please feel free 

to contact me and I will schedule another Zoom meeting. My first question is, how supportive of 

your choral program would you say is your administration and that's either on the central level 

building level 

Music Educator 5:  Okay, that's good. Nine out of 10 is good. Iôm trying to be as honest as 

possible, please. I would say that, I would say that because I think currently the administration is 

doing everything in their power to be as supportive as possible. And I recognize that I see that I 

definitely appreciate that. I don't give it a full 10 Because I believe you always want more. I 

think they're still getting used to having a really competent chorus teacher. I think I'm still getting 

used to having a strong choral program. I've been here for three years. So it's still new and a lot 

of those years went through during a pandemic. So it's still quite new. So I think we're doing 

everything they can currently but because it's new, it's there's still more to be done. And I am 

definitely willing to be patient with them because I am happy with how it is now and I I believe 

it will get better as time goes on that one extra point for 10 will come.  

Researcher:  So you actually answered the other questions in that first part. So my second is, are 

your student students permitted to attend to pull-out lessons? If so, what is the structure? 

Music Educator 5:  Yes, they are. And what I really appreciate is that I was able to make my 

own structure even apart from the band and orchestra. Because no like protocol and how it has to 
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be, so yes, they are. And they're pulled out once a week. The only issue with that is that I also 

teach general music. And actually, I teach general music most of the time, even though chorus is 

what I am more passionate about I also the general one I'm the only full time general music 

teacher here. Okay. If I were to so because of that I have a limited number of free periods. The 

kids can't miss the same periods, same periods all the time. So if I were to pull them out of 

lessons during my free periods, I can only see them a handful times because marking period, 

whereas I believed for cost reports at least once a week is the best way to go. So because of that, 

my schedule is through a rotation through every period. Even the periods I teach general music. 

The only period that does not rotate through is sixth. period. That's when the chorus is this week, 

the lessons are all period one. And I don't teach general music at all period one. Next week is 

going to be period two, and I teach general music every other day periods on the days where a 

group has a lesson during my general music classes, one of my classes I will just teach, I'll say 

weôre going to have a chorus lesson today. I do feel a little bad for the chorus kids because when 

they are, when they do have a lesson about general music classes, happens half the time for the 

chorus kids. It hinders them a little bit because more kids look hard. It's harder I can imagine a 

lot bigger group, so it's quite hard for them to keep up with them.  

Researcher:  Thank you so much. Are the kids pulled out core subjects such as math ELA, 

social studies  

Music Educator 5: they are. 

Researcher: Do you know if any of your students they take private lessons? 

Music Educator 5: I donôt know, but I think I have none. 
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Researcher:  What are your thoughts on music as a core academic subject because we know that 

nationally our music is recognized as a core academic subject.  

Music Educator 5:  What was the question?  

Researcher:  What are your thoughts as music as a core academic subject? 

Music Educator 5:  As a core academic subject, right, I might be shooting myself in the foot 

here. I think chorus is incredibly important and I was very upset when I first got here because 

that wasn't the mentality. And I bought that I will say I bought that notion that mentality to the 

school that chorus is important and it has to be treated like any other class and it's just now that, 

that the school and administration's finally getting that but I never used the word. I don't know I 

never used the word core because in my mind core subjects just means English, science, Social 

Studies, math. I feel it's very important.  

Researcher:  Let me ask you is your district a Title I school? 

Music Educator 5:  Title I? 

Researcher:  Title I is when there are 40% or more economically disadvantaged students in the 

community and I do believe your district is. 

Music Educator 5:  Yes, then, yes. 

Researcher: Thank you. So do you feel your students are afforded an equal opportunity to be 

selected for all county festivals? 

Music Educator 5:  Yes, I do. Okay, so why this year, where I saw you is my first time 

attending all county as a teacher and so I only have this year to pull-off of my experience. I 

haven't seen any issue with that at all. I would say I mean, there definitely could be inherent 

discrepancies like how none of my kids have private lessons. How it's probably easier. It's 

probably easier for students from more affluent districts to do well at the NYSSMA Festival. But 
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I think so and I think students in my district have more hurdles to overcome. Just based on like 

the inherent stuff, not having access to a private, limited access to it, but none of my students 

have that and I think there's a reason for that. I think once that hurdle is over passed, and I think 

it's fair. 

Researcher:  Thank you, for saying access. When my participants use the word access because 

that really has a lot to do with this whole process. So that actually concludes my questions. Is 

there anything that you'd like to add to the conversation at this point? 

Music Educator 5:  I think it's important because your questions are kind of weird for me to 

answer because Had you asked me these questions a year ago, I would have my answer with a 

completely different lesson year ago. Now my question we've been, we've been totally different. 

My situation has changed tremendously. Even though this is my I've been here for three years. 

This year. I feel I'm working a brand new job because it's, it's truly completely different. I guess 

too long story short. I feel as if, when I first came into this job, I had to prove myself to be 

competent at my job in order to be taken seriously in order for my voice to be heard, in order for 

my opinion to be valued. But because we were in COVID First my job is chorus. So because we 

were in COVID for so long, there was really nothing for us. I couldn't, I didn't do my first spring 

concert until my third year here. And so last year COVID was winding down and that was finally 

after two and a half years finding able to do performances and concerts and stuff like that. And 

then after I did those concerts, administration, they were like, Oh my God, Mr. Insert my name. 

You're doing a really good job. And I was like, I know that's what I've been trying to tell you. 

And then they were like, wow, like these concerts were amazing. I was like, No, they weren't like 

you think they were amazing? Because you're not used to a competent teacher. So anything I do, 

you're gonna think it's great. But I come from a really strong background. I know this is not 
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great. Give me the tools I need to do my job well, and I'll show you really great performances. 

And they're like, oh, okay, cool. We'll do that. So this is the first year with giving me the tools 

that I need to adequately do my job. That's outstanding. 

Researcher: Thank you. So I'm going to stop the recording. 
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Appendix W 

Researcher: 

Recording in progress. Okay, so I just have a few questions. And if you can just be as detailed as 

possible. I am so impressed with your district. And again, everything's confidential and 

anonymous as well. So I'm not going to use any names of the district but I am very impressed 

with your district, and what you have accomplished and what is happening. So my first question 

is, how supportive of your coral pro program would you say your central administration is? 

 

Music Administrator 1:  

I mean, it's as supportive as it is for all all the other programs which is which is quite a bit, you 

know, they take a lot of pride in the, in the student achievements and on, you know, on what 

we're able to provide them in their experience. 

 

Researcher: 

Thank you and what are some elements of their support or lack there? Of that you would include 

his evidence? 

Music Administrator 1:  

Sure. You know, any kind of initiative that the teacher takes in terms of community outreach, 

you know, trips you know, competitions. Without question, they've been supportive of them 

throughout the years, and certainly in the, in the time that I've been here, which not terribly long, 

but you know, there's something that's positive for students and it's to their benefit. They give it 

the green light, you know, so there's really not much more you can ask for than that. 

Researcher: 

I appreciate that answer. Is there anything that they can do to even increase their level of 

support? 
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Music Administrator 1:  

Wouldn't say on the district level, I would say if there was a way that you could support it will be 

more on the programmatic scheduling level, you know, in terms of, you know, making space for 

the performing arts in general. In this case chorus, and in prioritizing it, you know, that's always 

a constant ongoing fight, you know, to try to make sure that the things are set up just from a 

scheduling standpoint in a way that makes it easy for students to be able to do all the things they 

want to do in addition to remaining in the choral program. 

 

Researcher: 

And that actually segues to my next question, which is are your students permitted to attend pull-

out lessons and if so, what is the structure? 

 

Music Administrator 1:  

Yes, it's on a rotational basis. It's a you know, they receive a schedule where are they rotate 

through the teachers available periods. In addition to that, you know, students who have a 

conflict or they have a math test or teachers are very flexible here in terms of allowing them to 

come with other groups or do some kind of a makeup so we've been able to successfully 

maintain a rotational lesson schedule in whereas, in a lot of other schools, that's been a little bit 

more difficult. 

 

Researcher: 

So even on the middle school level, they are allowed to have pull out lessons over core subjects, 

such as math, science, social studies, and ELA. 

 

Music Administrator 1:  

Yes, but like I said, you know, it's not uncommon that a student will say, You know what, I can 

miss math. So, then you kind of figure it out. 
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Researcher: 

I appreciate that. Do you have many students who take private lessons? 

 

Music Administrator 1:  

I would say we do. Not sure if I can help with a percentage. More than any district I've been in 

up to this point. 

Researcher: 

And what are your thoughts of music as a core academic subject? 

 

Music Administrator 1:  

My thoughts on it. You know, I think when you take a look at the experience of a child in your, 

in your community, you know, there's two things you look at what you want their quality of life 

to be Now, in terms of what they're able to experience on a day to day basis, and the kind of 

access you give the students who really need that kind of environment to learn it. And also, it's a 

matter of, you know, when you look at the outcome, so like, you know, they're gonna go out and 

experience the world at some point, you know, if you want them to have, you know, an idea of 

what is good and beautiful and true, and to be able to recognize it and talk about it. You know, 

those things are important too. And that's something that we offer uniquely in the arts, and in this 

case, the choral department. 

 

Researcher: 

Thank you and we're coming down to the last two three questions here. Do you feel that your 

students are afforded an equal opportunity to be selected for the All county chorus, Middle 

School chorus all-county festival? 

 

Music Administrator 1:  

Yeah, I mean, I've seen the I've been on both sides of the process, you know, in terms of being an 

administrator and teacher you know, on the nominating side, and then on the selection side, I 

haven't been involved with all-county and, you know, it's, it's pretty straight ahead in terms of it's 



 

 

 

 

214 

related to the dismal score. You know, it is competitive, we, we are in a competitive County, you 

know, especially as I become more involved in NYSSMA. And I see other counties in the state, 

and the way they're, they're just not as populated as ours. It's not as much of a challenge to get 

into those honors groups, whereas they're out here because we run 20 NYSSMA festivals in one 

county, you know, if there's a lot of kids here trying to get into the same group, you know, so I, 

I've always thought that the solution to it is more opportunity, try to just create ways to get more 

kids involved. 

 

Researcher: 

Thank you. And you actually answered my last question about what are the catalysts to your 

studentsô opportunities. So again, I appreciate that. Is there anything else that you would like to 

add as a district music administrator in relation to middle school all- county chorus and the 

selection process, the socioeconomic status, anything that you would like to add? 

 

Music Administrator 1:  

Yeah, I think you know, at the middle levels, the challenge becomes you know, at that point, 

where you have the changing voice right, so now you have your from SA to SAB. You know, I 

think the calculus about being able to potentially participate. You know, for sopranos and altos 

versus baritones is very different. You know, if you're, you're a baritone, and you go to 

NYSSMA, you have a very good chance of being selected for the all-county experience, you 

know, and it becomes a lot more selective for sopranos and altos at that point. So I think, you 

know, it's a little bit tricky in terms of selection, in terms of music, selecting the correct music, 

but also you really start to see the paths diverge in terms of, you know, what kind of access there 

is, for those two different groups of students. 
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Researcher: 

Okay, I thank you, I, I applaud the fact that to utilize the term access because that happens to be 

one of my keywords in my dissertation, so I appreciate that again. So thank you so much for your 

time and if you have any questions, anything you'd like to change or add to this interview or 

withdraw, please do not hesitate to contact me. recording right now. recording stopped.  
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Appendix X 

 

Researcher: Okay, thank you. Again. I just have a few quick questions. And thank you again for 

your permission to record. Just a couple of brief questions I have and if you could be as detailed 

in your responses as possible, I would appreciate that. My first question is how supportive and I 

should start by saying again, the topic of my dissertation is ñThe effects of socio-economic status 

and administrative support on middle school all county chorus selections.ò So how supportive of 

your choral program would you say is the central administration 

Music Administrator 2:   Concerning my middle school choral program?  

Researcher: Yes. 

Music Administrator 2:   Essentially administration has been very supportive from my time 

being here in Uniondale, and this is my thirteenth year. And considering our budget, budgetary 

wise, we've always been able to at least meet our minimum requirements for budget in order to 

get the resources that unnecessary for choral program are in place. They've supported us with 

staffing for choral Middle School chorus. We have two brilliant chorus teachers, who I wouldn't 

consider replacing them for anyone else. They are brilliant. Very glad to have them in place and 

they were here when I got here. So I give that give credit to Central for keeping them in place as 

well. As far as having dates on the calendars, with permission from central administration, we've 

been given pretty much autonomy and scheduling events throughout the year that highlight our 

middle school chorus program. So I think I guess they will be considered very supportive in that 

aspect as well. 

Researcher: Okay, thank you, what are some elements which I think you did answer this, but 

some elements of their support that you would include as evidence and you did speak a little bit 

about that. Even as far as staffing, supporting, you know, the staff because as you know, sir that 
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often music is the first discipline that they decide to cut from. So can you just expound on that a 

little bit as far as the support in the program of budgets and support staff? 

Music Administrator 2:   I would say Uniondale in terms of our central administration. They 

have bent over backwards to try to preserve our performing arts here in the district, you know, 

has always had a strong history of performing arts and we're very fortunate in the fact that even 

over maybe the last 10 years where the budget hasn't been, they found ways to preserve our 

staffing. And as you mentioned, usually music and art, or Phys. Ed are usually the first things 

that they look at what he wants to make cuts, but Uniondale has been very fortunate that they 

found other ways to make cuts in our budgets, and we haven't had to lose any one in over 10 

years. 

Researcher: Thank you so much. So I'm interested in your next response to this question. Are 

your students on the middle school chorus level allowed to attend pullout lessons? And if so, 

what is the structure? 

Music Administrator 2:   Unfortunately, our pull-out structure is not what it should be. It's kind 

of sporadic due to the students being pulled for other academic intervention services, while being 

scheduled for other academic courses as early as sixth grade, and maybe seventh grade. So even 

if a student has studied an instrument or voice for three years in elementary school, if that student 

is far as needing intervention in sixth grade, they are unfortunately not allowed to participate in 

the music chorus classes as they should. And when I say as they should, I mean being in the 

rehearsal classes, as well. As the small lessons. One of my goals in the next coming year as is to 

restructure the two middle schools and have them mirror each other in that structure. So those 

students will have the same opportunity to sit in small group vocal lessons, like our counterparts 
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do around the county and therefore, I don't want to go into the next question, but I am looking 

into that. 

Researcher: No, no, that's that's fine.  

Music Administrator 2:   Yes, the benefits of that would be more students participating in 

NYSSMA, and therefore acquiring NYSSMA scores. And the NYSSMA score is what makes 

them eligible to be considered for all county concerts, and hopefully, eventually for all state 

events. 

Researcher: Thank you on the middle school level, do you have many students who have 

private vocal lessons, on the middle school level? 

Music Administrator 2:   No, we don't in our district. The only opportunity they have to study is 

actually within our buildings, our school buildings, with music staff. And it could be based on 

the socio economic status of union Dale is a very transient community and a lot of immigration 

students who migrated here, maybe first generation students as early as elementary school. So 

because of their socioeconomic status, they might have had the funds or the resources to take or 

to study music privately. 

Researcher: Thank you. So it's interesting because you talk about AIS. Yes, Mr. Jenkins, and 

what are your thoughts on music as a core academic subject because we know nationally, music 

is regarded as a core academic subject. So what are your thoughts on that? 

Music Administrator 2:   Yes, as you mentioned, music is an academic subject nationally, it's a 

core subject, and my feelings is that well, over the past maybe 10 or 12 years. Our top 

performing students such as our valedictorian or salutatorian have been students who are 

engaged in the arts throughout their educational career in Uniondale. And I think that's an added 

plus to our student's educational experience here in Uniondale. And when you consider it as an 
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academic intervention, not only do these interventions serve to bring students up to par, but they 

also serve those students who are advanced to supporting them. Many of our students are only 

here, especially at the high school because of their experiences in the arts. That's what keeps 

them here. And I know it wouldn't be realistic for every student to participate in a performing 

group and actually receive small group lessons but thatôll be far too expensive in a public school 

setting, but for those students who are are afforded the opportunity, they should get the full 

experience. And it only adds to that just like those students who have who need language 

interventions. We have students who will need the music intervention so that they can continue 

to progress in their musical skills as well.  

Researcher: I really I applaud the mention of how music can be one of the catalysts that actually 

may keep a student in school and I really might might include that in my recommendation for 

further research. So thank you. It's my understanding that your district is a Title I district, do you 

feel that your students are afforded an equal opportunity to be selected for all county festivals? 

Music Administrator 2:   Unfortunately, no. And, and again, the reason for that is the lack or the 

lack of opportunity to study privately. And that's, of course, will depend on the parents or the 

studentsô resources that they have to spend on private instruction, the Title I, as opposed to other 

more fluid districts where, you know, it's second nature in some of those households that they 

have to study an instrument for some type of musical studies or some type of art studies. 

Students just don't have those opportunities. So as I mentioned before, everything they get they 

get here within our walls. And that kind of keeps them a few steps behind some of our 

neighboring districts, or more fluid districts in Nassau County. 
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Researcher: Thank you so much. And that actually concludes my message, my message like I'm 

preaching. That actually concludes this interview. Is there anything that you would like to change 

or add to this conversation? 

Music Administrator 2:   Oh, no. Thank you for so making it so easy. Also, thank you for 

including me in your research. I consider you one of the top vocal instructors and Iôm very 

grateful for this research to hopefully open doors for my students. 

Researcher: You're most welcome. Thank you again, and I'm gonna stop the recording now. 

recording stopped.  
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Appendix Y 

Researcher: Thank you for allowing me to record. I'm actually going to record on Zoom 

anyway because this way I'll have two recordings So, again, thank you so much for agreeing to 

participate. 

Music Administrator 3:  Your welcome. So you're at the stage of collection of dissertation data. 

What is your dissertation title? 

Researcher: So my dissertation topic is the effects of socio-economic status and administrators 

support on Middle School, all-county chorus selections. I know that you are the chair for your 

music department in your district. And I'm just going to ask you a couple of questions. My first 

question is, how supportive of your choral program would you say the central administration is 

for the middle school? 

Music Administrator 3:  Very supportive. The middle school principal is very much involved in 

anything with the music department and with the choral program, he is involved in. Are you 

talking about central or building? 

Researcher: You can talk about either the central administration or the building principal?  

Music Administrator 3:  The building principals are very much involved. They help feed the 

program, they help me make sure that the program is you know, if there's kids that are thinking 

about quitting, they speak with them and help them keep them involved. The central 

administration is very supportive because you know, we are very active in the community. So 

central loves to see everything, the middle school doesn't really do too much performances in 

this community, but the high school does. So Central is always concerned to make sure that the 

kids stay in the program, just waiting to continue doing those community events. 
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Researcher: Thank you. So much. And you really kind of answered a couple of my next few 

questions. Is there anything that they could do however to even increase further their level of 

support? 

Music Administrator 3:  Well, as a chair so I can only do so much. If there was a director. I 

think the director position would be more helpful and more involved because the central 

administration and building administration they have so much to do I think music is just, they 

care about it, but there's so much going on. So they're very spread very thin. So I feel if they did 

create such a position, which they are creating a director of Humanities and music, that person 

might be more involved in the program to help boost the numbers and help boost what they need. 

Researcher: Okay. Thank you. Now, on the middle school chorus level, are the students 

permitted to attend pullout lessons And if so, what is the structure? 

Music Administrator 3:  Yes they can attend the lessons. It is a rotating period of lessons and so 

they go through some different periods. I was always missing the same periods, and they do offer 

extra credit. I mean, extra help. I think once or twice a week on a specific day. So the extra help 

of course, they can come to extra lessons. 

Researcher: Okay, and are they permitted to come out of classes such as math, Ela? 

Music Administrator 3:  Yes.  

Researcher: Wow, that's wonderful. Do students who are in the chorus program at the middle 

school, do you know is there a number of students who take private lessons 

Music Administrator 3:  That, I really don't know that much. I do know there's a few. And the 

only reason why I know that is something as when I attend concerts, there are a few that always 

stick out with solos. And I wind up talking to the choral director. I'm like, wow, they're really 

good. She's really good. He's really good. Oh, yeah. They study with so and so. So I do know, 
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private lessons do happen, but I don't think it's that much. We really don't have that many people 

who study primarily.  

Researcher: Okay, and what are your thoughts on music as a core academic subject? 

Music Administrator 3:  Very important. I think it's, it's, it's an outlet for the kids. When I first 

started teaching those long years ago, they always used to be trying to relate to music to all the 

core factors. I had a different philosophy. The last concert I turned around, I told the community 

and the parents, you know, I used to think that music was part of each and every subject and 

related. And I turned around I told him I said, You know what, after what we've been through 

and my career, I'm changing that philosophy and the kids need an outlet to have fun, express 

themselves and feel comfortable with in a safe place and enjoy part of the day. And so that's my 

feeling at this point. It was really it was very well received. I was very shocked. And some 

parents afterwards said, You know what, you're right. This is great. Even like my principals 

said,wow, that was kind of bold of you to say but wow. Yeah, I said you know what? It is and 

this year, especially, that's the way I'm approaching everything is you know what? We're gonna 

have a good time. We're gonna feel good, or feel safe. And I'm gonna smile a lot. 

Researcher: I love that. Thank you so much. Do you feel that your students are afforded an 

equal opportunity to be selected for the middle school all-county chorus festival? 

Music Administrator 3:  I don't know. I wish they did more than NYSSMA So this way there'd 

be out there we don't have the ones that do get selected. I think I can actually give you our 

numbers if that helps. 

Researcher: I think I have them but feel free. I do think I have them. I was able to get them from 

NMEA. 

Music Administrator 3:  Okay, because I think we would have more selected if they did this. 
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Researcher: What do you think are the catalyst or impediments to your students to have that 

opportunity in participating in all-county or NYSSMA 

Music Administrator 3:  I don't know if the kids a lot of the kids who are I don't even know if 

they have that drive that they want to make. I think a lot of the kids nowadays they just status 

quo. And they're like okay, I'm moving along. It's great. You know, I missed some the numbers 

have gone, have gone down a little bit. So, I think it's just a lot of kids, I don't know if you feel 

the same way that somebody gets. They don't want to be they don't want to put themselves out 

there. 

Researcher: That's interesting. Do you think the pandemic might have anything to do with that? 

Music Administrator 3:  I think so.  

Researcher: Thank you so much. So, that was actually my last question. Is there anything that 

you would like to add to this conversation? 

Music Administrator 3:  Not that I know of.  

Researcher: Thank you. Iôm gonna stop the recording right now. Recording stopped. 
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Appendix Z 

Researcher: Thank you for allowing me to record. So my first question for you is how 

supportive of your choral program would you say is your administration in regards to central 

administration? Building administration? 

Music Administrator 4:   You know, I would say pretty decent. And the reason I would say 

decent one little thing that we have this year that we didn't have before we were able to start 

lessons. So we were able to get the teachers out of the duty period and do a lesson and the 

teachers are loving it. And I say instead, I would say that'd be impossible to do it unless I had the 

support from my central or building, and they weren't, I said they basically all went for it. And 

it's paying big dividends to say because there's a certain courage now that I didn't have in the 

chorus. And the teachers are saying, oh, yeah, yeah, cause you know, we're able to work with 

them in small groups.  

Researcher: That's amazing. That's actually another question.. On the middle school level the 

the students have pulled out lesson? 

Music Administrator 4:   Yeah, right now we're able to do only eighth grade because it's one 

period that we could really work for them. But, you know, it's a great thing we're taking 

whatever we could get brings a whole new level of respect that they the teachers didn't have 

before. Because the teachers who gave lessons, you know, they just made it look like you know, 

choir does matter. 

Researcher: Do you find that there's any lack in the administrative support? 

Music Administrator 4:   No, not really. I honestly can say I'm really happy with the support I 

get very little pushback from the building. It was a matter of, you know, hey, why don't you 
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know, why not? It's not about me. It made sense that I didn't have to sell it too hard. That says a 

lot.  

Researcher: So you were talking about your pullout lessons, what's the actual structure of those 

pullout lessons? 

Music Administrator 4:  They rotate the lesson between you know, their preps. Today, you 

know, they're not pulling their kids out. I mean, you would think you might get a little more flak, 

because I assume you have instrumental, you know, we have instrumental, you know, you have a 

teacher as a whole day during the lesson, right? Or, you know, those kids go like in a seven eight 

period cycle. And the regular teacher, they do like, like every three, four weeks, the kid gets 

pulled out of the same class. With the issue with the vocals, I guess itôs basically getting pulled 

out every two weeks. And no one's calling you know, crying murder you have heard complaints. 

Researcher: Are they allowed to attend lessons over core subjects such as math or ELA?  

Music Administrator 4:   Yes. 

Researcher: That's impressive. 

Music Administrator 4:   So you know, so. So that's, you know, again, I think the main major 

plus which is always a thing, I'm a little sensitive to is the recruitment of the boys? Because 

yeah, as we know, in this age, you sing, you act, you're gay. Yeah. That's so that little thing, but I 

think there again, but I think they're just getting that little courage. They will work with them, 

you know, voices still in transition. But I said, I think that's the one little key that we had, and 

another little aside, connected to it. In the whole scheme of things we did Grease this year in high 

school. And the reason that the teacher directed Grease, she wanted to do something that she can 

grab more boys. And it worked. We had 18 boys in the musical. And the reason I'm also bringing 

that up is because we did some lead programs for the we usually do it for sixth graders this year, 
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we invited eighth graders, hoping that we can recruit more, and I think it was great, you know, 

when they do Greased Lightning had18 men on the stage. And I think and I think you know, that 

little undercurrent, I think is gonna give you know, I think it's gonna pay major dividends. 

Researcher: Oh, that's great. 

Music Administrator 4:   Theyôre saying, it's okay. It's cool. 

Researcher: Yeah. Great. That's I love that. What What are your thoughts on music as a core 

academic subject because we know that music is nationally recognized as a core subject. So what 

are your thoughts?  

Music Administrator 4:   Obviously, I agree I, I mean, but I remember a long time ago, I read 

some book they said, you know, there's two curriculums the written one and and then they're like 

the real one. So, is it a core class? Yeah. But again, I mean, I'm saying because we're giving the 

lessons. I'm saying we're getting a little more we're getting a little more crazy. But I wouldn't say 

we're there yet. Okay, you know, and I'm actually you know, and I forgot and it slipped my 

mind. But I did push to try to get I did try to push this in. Can we expand it to three, you know, 

can I give the credit teachers three choral lessons a day now? I mean, they see a lot of kids too, 

you know? And I just got a call and I completely forgot about that. I gotta make a note. So, no, 

because it's there. You know, it's because there's a lot of things that a choir teacher wants to do. 

Yeah. You know, but, you know, when you're seeing such a large group, and obviously, there's a 

little additional foundational thing that you would like to establish that are really hard to do, and 

get lost in it. You know, it gets lost because it's a group. 

Researcher: How many students approximately, do you know are in your middle school chorus 

program? 
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Music Administrator 4:   It varies. There are four middle schools. Sixth, seventh, and sixth 

graders. It is an interesting one. Okay. Because sixth grade, they're only there for half a semester. 

So they said what I mean, but if you combine it, I mean, there's easily only about 200 Kids in the 

sixth grade. And then the you know, seventh grade, say really gets started getting a little smaller, 

you know, more and more like about 60-80. 

Researcher: So, do you feel your students are afforded an equal opportunity to be selected for 

all county festivals? And also let me ask you, is your district a Title I school? 

Music Administrator 4:   Yes, definitely a Title I school. Okay. Well, one thing you need also, 

not necessarily chorally, but instrumentally. We don't start the kids till seventh. So you're already 

at a disadvantage because we have talented kids. But, you know, by the time they get to a three, 

you know, they're really second year students. 

Researcher: But what about the chorus? What about your seventh and eighth grade chorus 

students do they get selected for all-county? 

Music Administrator 4:   Okay. So we have a small representation. Yeah, but the part of the 

problem Well, it's hard for me to judge that because we're also coming out of the pandemic and I 

got there during the pandemic. 

Researcher: I was gonna ask why or why not?  

Music Administrator 4:   yeah, it's a little harder. I don't know where, you know, so I'm not sure 

where the disconnect is a little bit. This year was a quote unquote, wheeling year. Yeah. You 

know, now I can kind of ask, you know, why don't you know, why arenôt we nominating as 

many kids. I'm expecting to hear you know, the usual answers, you know, something in between, 

or sometimes, you know, we don't always get as many kids selected you know, this school gets 
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more always gets, you know, six kids we only get one type of thing because, again, Iôm in,  I 

would have said it's similar, you know, similar situation. 

Researcher: Thatôs all the questions that I have for you. Is there anything that you'd like to add 

about or county about NYSSMA, about the festival, anything you'd like to add to the, to the 

research? 

Music Administrator 4:   Yeah, I you know, again, interesting. You know, NYSSMA is like a 

love hate relationship. And again, when I was at Hempstead, my teachers had a love hate 

relationship and broke with they also have a love hate relationship. With NYSSMA The 

interesting thing is I had a lot of choral teachers, kind of kind of did a little push. Even 

elementary through high school, Orchestra participated in NYSSMA this year in majors, 

especially, but then we didn't have it. We traditionally we had not been a Choral Festival here 

like in about six, seven years. And when I felt when I went to ask what happened? They told me 

they kept getting the same NYSSMA judges. And they did not feel the kids were really being 

fairly rated by the same two judges. And so they started doing their own way they started doing 

their own festival. And you know, as a workshop model. So they were willing, you know, this 

year they said they were willing to you know, give it a try and go 

Researcher: Well, that's well that's encouraging. Do you have many of your middle school 

chorus students taking private lessons? 

Music Administrator 4:   No, majority it's a very local number. Probably like 5% If then, 

Researcher:  Okay, so that is all I have. And again, I want to thank you so much. I'm gonna 

actually stop the recording. Recording stopped 
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