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Abstract

Achieving equal opportunity in vocal music instructfon middle school students in their
classroomss possible. Wequal practices can occur for middle school choral students who live
in low socioeconomic areaStudents in middle or high socioeconomic areasfraguentlytake
private music instructionral receiveinstruction from theipublic-school music teacherti&lents
with private music instruction mayeselected for the AlCounty festival selections over
students whe@annotafford private music instructiorStudent selections for atbuntyarebased

on ranking according to NYSSMA scor@herefore, studentsom middle and high
socioeconomi@areascanrank higher than those who do not have additignahlinstruction.

Also, students in a low socioeconomic district can emphasize core subjects over chorus classes
that administrators only acknowledgatisfyingstate requirementdlusic education researchers
determined thamiddle school vocal students who live in highhaddle-socioeconomiareas
mighttake private vocal lessonser those in lower socioeconomic areas. Receiving private
vocal lessons can jpnove their musical experience resulting in a higher NYSSMA store
addition, theres more substantiaupportfor music in the classroondepending on the rating
students are considerbg a selection committde participate in an altounty festival
Administrative supporin music education may bmeore prevalent in affluent distrigtallowing
students to havpull-out lessons. Pulbut lessongnablemusic educatato work with students

on aoneoneto-one smalgroup ensemble rather theuith the general classroom population.

Keywords:accessadjudication, administrativeupport curriculum standardgquality,musical
literacy, pull-out lessonsightsinging,socioeconomic status
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Chapter One: Intr oduction

Seventh aneighth-gradestudentexperiencenanychallengesacademically, socially,
and musically These challenges includeveloping a sense of self, beginning melationships,
and ending old oneshanging classebprmone changebglieving theywill be excludedrom
popular groupsand identity challengesAlso, whenthis particular group aftudentssin a
gradedvocal music class that is patfttheir school day, students ofteacome very insecure and
nervous about singing in front of others.

Students participating in middéehoolvocal musigorogramscan alsde adjudicated for
New York StateéSchool Music Association (NYSSMA) festivaldowever, studentehoreside
in middle orlow-socioeconomi@area may not experiencerivate music instructiarrhis lack of
opportunitymay placestudentsn a positionof relying solely on public school music instruction
which can leave them at a disadvantage. For example, this cantkadfiegtselected and
participaing in all-countyfestivalsbased on their NYSSMA scordaurthermorestudentdiving
in low socioeconomic areas belieheymustbe sufficiently prepared amkrform well for their
adjudicationsaffectingwhether they are selected to participatalircountyfestivals.AChildren
from low socioeconomic backgrounds tend to fall progressively further behind their-higher
income peerthroughout h e i r a c a d*¢lowniewer, nusic eduEtioEMproves

academi@rogresdor all studentsespecially thosaho live in lowsocioeconomiareas.

1J. Pellitteri, Stern, R., Shelton, C., & Mullé&ckerman, B. (2011)Emotionally intelligent school
counselingRoutledge.

2 Jessica Slater, Dana L. Strait, Erika Skoe, Samantha O'Connell, Elaine Thompson, and Nina Kraus.
"Longitudinal effects of group musianstruction on literacy skills in lovincome children,PLoS Oned, no. 11
(2014): €113383.

3 Ibid.



Studentdrom middleor lower socioeconomienvironment&nduremany impediments
Still, they arechallenged by exerting the necessary effortfailing to be recognized as
scholarly vocal musicia® NYSSMA adjudications include a variety of musical skiltsluding
phrasing, breathing, dynamics, expression, interpretation, note accuracy, rhythmic accuracy, and
sightsinging® Students whalo not have the opportunity to supplement their pubtibool
music educatiomwill have a differenéxtensive understanding of each musical concept. A
variable such adght-singing can significantly lower the score af & u d adjudicatisn
loweringthar ranking for being considered fall -county music festivalsSight singingcan be
challengingfor vocal studentandcan determine whether a student is selected to participate in a
festival Sight singingncludestheaccuracy of notes, rhythmdynamics and students are

allowed one opportunitio presentheir sightsinging to the adjudicatér.

Background of Topic
Middle school chorus students who originatsacioeconomicallaffluent environments
may have the advantage of enrolling in prvabcal lesson$rivate vocal lessoranresult in a
moreconcentrated focusnovocal studies. Private vocal instructors usually instruct their students
individually andquicKy identify and correcs t u d wocat cekaiengedHowever teachers who
can onduct vocal lessons are limited to group lessons within a constrained perioallica

schoolsetting Lessons allovstudents to leartheir selected repertoiredvocal techniquedn

“Vincent C. Bat es, fSoci al Class and School Music, O
98, no. 4 (June 2012): 3tps://doi.org/10.1177/0027432112442944

SRuth Ann Debrot, fSoci al Constructionism, n the Mi
(2016), Boston UniversitZollege of Fine Arts, 4.

6 New York State School Music Associati@008b. https://www.nyssma.org/wp
content/uploads/2013/06/NY SSMBightReadingHandbook.pdf.


https://doi.org/10.1177/0027432112442944

addition, pivate lessongive the student the benefits ioidividual guidancemost probably
resultingin a higher NYSSMA score

NYSSMA scores suggest a ranking of studdantsted to participate irvarious statewide
All -County festivalsNassau Music Educators Association (NME#& music organization that
invites students to participate and recognizdse r anking as per the stud
Students who take private lessons can score highehareforeare ranked higher than students
who do not.Thus students who livenilow socioeconomic areasdcannot afford private
lessons as additional instruction for th&ito vocalpreparation for NYSSMA are regularly
underrepresented at festivdigany studentsrominatedrom distressed socioecononddstricts
may only sometime participatein the festivals.The apparent disparity may dissuade students
from auditioning for the festival.

Theresearch uncovethe perspectives and experienoéstudents who live in a
distressedocioeconomidistrict of inadequacy whesdjudicating and can be reluctant to
participate in the adjudication procédn.addition, thenquiry also reveathe reluctance of
vocalteacherdo prepareand send their students to NYSSMA adjudications. Tdlisctance ray
also be due talack of administrative supporhdthedistrict'ssocioeconomistatus The
National Association for Music Educationhaspposed APl ans for | mpl eme
inclusivity and diversity towards supporting cultural awareness tmigreducation, including

all-county festivals.

" Brent Talbot Marginalized Voices in Music EducatiofNew York and London:
Routledge, 2018), 29.

SADiversity, o Googl e,202, &dnhtips/inafrde.om/aboudgositember 29,
statements/inclusivitgiversity/


https://nafme.org/about/position-statements/inclusivity-diversity/
https://nafme.org/about/position-statements/inclusivity-diversity/

These plans include
1 Providing members with the skills, information, and collegial support
necessary to work with and support an increasingly diverse society within and
outside the musiclassroom.
1 Welcomingall students who want to learn music, regardless of
exceptionalities, identity, orientatipar cultural backgroundn their music
programs K12.
1 Examining the strategic directions in the
Advocacy, Research, Leading the Professand Capacity Buildirig
Every Student Succeeds Act (ES$dtectsall students academicallgnsuring that
each studerttasan equabpportunity for a welrounded educatiof.ESSA acknowledges music
as an included subject that can provide studeittsa developed curricular experieriée.
Therefore musiceducators musissesshe needsvithin the district to help students in their
music educationvusic technologynayhelp supplemennusic theoryand sightsinging
instruction may help students whannotafford private vocal instructiorsightsinging isiit h e
singing of a pi ec e®Syghtsimgingchatleages thewaral studemttto si ght .
identify notes, rhythms, and dynammafsan éght-measure exercise they have not seen before
within an approximatéwvo-minutetime frame Solfégeis a series of syllables (do, re, mi, fa, sol,

la, and ti) utilized in vocal music exercisespecially sightinging® Using solege as support

may assit the student towardsnaoreaccurateadjudication Solfége Studentsanfurther their

SADi vyor si t

Oiynn M. Tuttlei Anot her Perspective: The Every Student Suc
for the Music Educated Music Educators Journalo. 2, December 2016):
65, https://doi.org/10.1177/0027432116674149

1 1bid.

2James L. Reifinger, i TdngingBkllkWithTanal Bigtrimination; Pi t ch Si g
Language Reading Skills, and Academic Ability in Childéelournal of Research in Music Educati6, no. 1
(2018):https://www.jstor.org/stable/485887352.

BfiSociceconomic status, 0 Google, |l ast modi fismtds. 2021, h


https://doi.org/10.1177/0027432116674149
https://www.jstor.org/stable/48588736

sightsingingabilitiesvia individual vocal lessorendhave the advantage of repetitive rehearsals

of sightsinging exercises.

Problem Statement

Seventhandeighth-gradepublic school vocal teachers are oftane-constrainedthus
limiting their preparation fovocal students participating in the festivalll-out lesson
schedules can vary from district to distrigtany middle andower-socioeconomicommurities
reject musi@san academic subjeddministratoran middle and lowesocioeconomidlistricts
mayfocus more omnath, English language afSLA), science, and social studig@is focus
may be due to the state testing mandates required of these silgectsrmakers often regard
music departmentoursesspecifically middle schoadhoral classess electives angerceive
music courses dsss significantln a conversation with DDonaldHumphrey,Turtle Hook
Middle SchoolPrincipal on November 30, 202heshared

While all subject matters aessentiato the success of our scholars, critical

decisions areoftenmattys et t i ng priorities centere

Forinstance, New York State School Report Cards tend to focus more of the core

subject areas to ensure that scholars are meeting the academic demands detailed in

Learning Standards. Howevéo,foster high academic achievement and social

successand classrom rigorasany otheti sci pl i ne. I n so doi

outcomes arenore significant
This conversation further solidifies that the emphasisusic instructiordiffers fromother
subjectdn all districts Therefore administratorsvho oversee students in distressed

communitiesnaynot allowpull-out lessons for seventh aamjhthgrade students on tipeiblic

schoolplatform

4 Donald Humphrey, interview by Celeste R. Cruz, Uniondale, NY, November 30, 2022.

d on

ng,
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Whenstudents can attend puut lessons, administrators may decide not to allow
students tdoe pulled from math or ELA classésgain, his may be in response to the pressure of
student performance on state exa@mnsequentlythis will exacerbat¢hetime constrainvocal
students magccessvith their public music teacher§his circumstance stresstat student
public school settinggreparing for NYSSMA adjudications wilave a different allotted
instructional time thathosehavehadwith private vocal lessons. For exammgublic school
teacher teaches a lessonsightsingingto a group of eight sopranos, and the lesson period is
forty-three minutesThe teacher camientify and correct vocal challenges for 5.4 minutes per
student In contrasta private student may be able mnlesightsinging skillswith their private
instructor for a possible orteur lessonTherefore, music administrators maslvocate for the
music department to communicate the importance of the music department as a curricular
concept notanextracurricularone®s

One contributing factor as to wigwer studentparticipate in alcounty music festivals
is thattheliteraturestill needs to fully addredbe student and teacher perceptions of NYSSMA
adjudicationsespecially students frolower socioeconomic communitieStudentsn troubled
districts mayneed more preparatidar adjudications and withdraw from the procdsack of
preparatiorcan result in a lack of representation in the festivals from students in low
socioeconomidlistricts. Therefore, the literature may disclose that students in more affluent
areas may hold the majority of representation in NYSSMA adjudicatimhallacounty

festivals.

15 John L. Benhamiylusic Advocacy: Moving from Survival to Visi@@hicago, IL: GIA, 201§ 59.



Purpose Statement

The purpose of thimixedmethods pheomenological study aims ttescribethe
disparitybetweerstudents who are selected for@tiunty festivals because scioeconomic
status and administrative support compared to students who live in treobledconomic
districts.Whilestudeat s and their teachers can perceive t
elevatedstudentdrom a lower socioeconomicommunityare often not afforded the sameisic
opportunitiesasstudents ilmore affluent areag&very Student Succeefict (ESSA)
recommendsighly qualifiedinstructors whacan teach all studentSigned into effect on
December 10, 2015, it was designed to continu&th€hild Left Behind Act procesgnsuring
students areollege and career ready despite their race, geadspdoeconomicbackground?
Therefore, inexperienced, unqualified music instructors maytesiith music students living
districts with financial hardshg§d” ESSA focused oraisingthe standards and expectatiafs
teachers anddministrators livingn financially troubledccommunities®

In addition, there may be a disadvantage for students who live in $oei®economic
areas where administrative support is concerned. Although administrators may support the
programs within their buildings, there may be a greater focus on core subjects such as ELA and
math fromara d mi n i oint & viewr 6 s

Lastly, while studentmay striveto adjudicatenell on New York State School Music

Association (NYSSMA) festivalgheall-county selectiolis based on a meritoriogpsocess

¥y.S. Depart ment ohftp//Ewungsadtgoviessa [ ESSA, 0

7 Richard Ingersoll, "Oubf-field teaching, educational inequality, and the organization of schools: An
exploratory analysis," (2002), 14.

18 Sheneka M. Williams and Richard O. Welsh, "ESSA and school improvement: Principall preparation
and professional development in a new era of education palieyrhal of School Leadersh¥, no. 5 (2017): 703.


http://www.nysed.gov/essa

Studentsare selected based on their NYSSMArankingge |l ecti on i s dependen
score, teacher recommendation, instrument balance, ardrtre e mb | e 6.96To eper t o
ascertain the most concise results otallinty student selection itasnecessary to research
student data among thoadjudicatedrecommended by their vocal music instructor
selected for albounty festivalaand thosenot selectedMoreover, it is essential to the study to
inquire how students ahoserfrom a diverse selection of teachers from different
socioeconomidistricts.Also, it is vital to expose reasonings that may dissuade vocal music

teachers from encouraging their students to participate in NYSSMA adjudications.

Significance of the Study

The significance of the study is to reveal unequal opportunities that result in students
from distressed i s t lack af selediion for altounty festivals due to socioeconomic status
and lack of administrative suppo#tll -County choral festivals al students to prepare selected
repertoire and work with an exceptional choral directarserby a festival committed-estival
participatione | evates studentsd musi cal experiences a
college applicationsAll -County £stival participatiotomprises the opportunity for students to
further their music education under the direction of a prominent conductor while participating
with approximately two hundred to three hundred additional choral students. In addition to the
music experience, students can foster friendships with other choral students from districts that
may allow for a crossultural experience.

As per NMEA guidelines, teachers who choose not to prepare and send students for

NYSSMA adjudications can stilominate one student to participate in the festidalwever, it

PANMEA Festival s, 0 Go o gd2zfromhttest/massaumesid.orgffrequérdyn uary 4,
askedquestions/


https://nassaumusic.org/frequently-asked-questions/
https://nassaumusic.org/frequently-asked-questions/

may be that affluent districts will have more students selected gudi-tout lessonsprivate
lessonsadministrative suppgrand preparing students to participate in adjudicatibmstdore,
acommunitywith a higher socioeconomic status where several vocal students are either taking
private vocal instruction or a greater emphasis on the importance of lessons cambase a
significantamount of representation from the distrlotcomgarison the lower socioeconomic
communitymay havdessstudent participatioat allcounty festivalsConsequentlythose music
educatorgacilitating festivalsshould preparto mediate any situation between studentdlat a
countymusic festivat.?

Vocal music educatorshould attempt to priglentify challenges for students selected to
participate in ARCounty festivalsAnothercritical componenin the studyis discussing how
students in highesocioeconomi@reas whaanexperience private vocal instruction aralued
lesson time during school hours may digcableto prepare a higher NYSSMA adjudication solo
from the NYSSMA manuaPrivate vocal instruction can affect the scoring and recommendation
process as selectimommittees have a ranked scorfngaccepting festival participants.
Studentsaccessingnusic software progrant®uldimprove their sighsinging skills @ad musical
literacy.One example of utilizing this technology@éahancemusical literacy would be éh
Smart Music software programlusic studentérom low socioeconomic communities mbg
afforded a differenbpportunity to learn music on a technological platform due todleel for

internet service or devicés.

P2Ruby K. Payne, @ A aFrdai nmegw oProkv efrotry :UnAd eCosgtni ti ve Appr
Process, 2013, 122.

2!ReneeCrawfordi Ar e Resources Solely to Be Blamed?: The Cu
Facilities, Computemnd Music Technol ogy Resddrces in Victoria. o r
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Research Questions

Studentswhoresidein a middle or lowsocioeconomi@reamaybe allowed a different
ability to prepare for New York State School Music Association (NYSSMA) adjudications
However, inadequatereparation time and focusn result in a lower score which defirges
lowerranking As a resultstudents wilhot rank accordinglgndmaynot be permitted to
participate in aHcounty festivals regardless of being nominated by their chorus teacher.

The following research questioaseanswered in this study:

RQ 1: Is there aorrelationbetweera vocalstudend socioeconomic statuperceived

administrative suppowithin the middle school choral prograandt he s tNewd e nt 6 s

York State School Music Association adjudicatsmores?

RQ 2:In what ways can privateoeal instructiorandpreparation influence the vocal

studend s s e | alcduntycselections?

RQ 3: What are the lived experiencefthose students whenroll inprivate voice

instruction versus those students who do not as it pertainsdouaityselections?

RQ 4:What are the lived experiencesmiddle school chorus teachers who teach in

distressed districts versus those who live in affl@@mtmunitiesas it pertains to

preparing their students for NYSSMA adjudications?

Null Hypotheses
Middle School vocal students have the opportunity to pregrakef SSMA solo
thattheir publiecschool vocal instructor choosé$owever, because of each district's
socioeonomic status and the school's autonomy, students in distressed socioeconomic areas may
not have an equal or equitable opportunity to prepare for their solo as those who live in a higher

socioeconomic area.
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Hol: There is no correlation between avocatlstunt 6 s soci oeconomic st
administrative suppgra nd t he studentds New York State
adjudication score.

Ho2: Private vocal instruction and preparation do not influence the opportunity for a

student to be selected for an-edluny festival.

Ho3: There is no difference as it relates to lived experiences between studerisraiho

in private vocal lessons and those who do not.

Ho4: There is no difference student preparatioior teachers who teach in distressed

districts and those who do not.

Nature of the Study

It was necessary to condugplaenomenologicahixedmethodsstudyto determinenow
private vocal lessons affect students who grade higher on NYSSMA adjudications and the
selection process for AlCounty festivalsThis studyinvolvedvocal musicstudents in grades
seven and eighThe quantitative resear@xplored students in middletsmol choral programs
nominatedselectedand not selected foine allcounty festivalthesocioeconomic statusf
districtsas pefTitle 1 identification of schoolsand administrative support.

The gqualitative studgurveyedpast and present seventh aighthgradestudents and
teachers from school districts that identify as low, middle, and high socioeconomidrareas.
addition,middle schoothorus teachermsnd district music administratospth presently
teaching and retiredvereinterviewed to disuss administrative support within their music
programsandtheir evaluatiorof the NYSSMA adjudication proceds. addition, the interview

included the opportunity to discuss thaecisionmaking hierarchyegarding the students. These
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decisions may include NYSSMA level, theory practices, ssiyinging exercises such as teaching

movable do or fixed do, song selectiomysic key, phrasing, artdmpo change

Core Conceyps

It was necessary to define and realnow each term affects the research within this study
to address the concerns of equal practices within middle school choral classrooms
Socioeconomic s firel ating to or involving a2 combinat
Students irtroubledsocibeconomidistricts are usually given free or reduced lyrasid the
schoolidentifiesas a Title | schoolThe financial need in the district results in monies allocated
to the district via the Every Student Succe®ds(ESSA).The administration may consider the
academia of thestudentsefore considering the arspart of the growth of the studerit€©ne
probablepractice would béheadministration using the ESSA funds to support materials needed
for core subject3Vhile egalitarian purposes should be at the forefront of education, perceived
equality in educatiomloes not always reflect equal outcortieherefore asa resulf it was
necessary to distinguish teelectionof studentsvhere there are studentho take private
lessons as opposed to those who do not and to determine whether the selection @nocess is
equal opportunity for all studentStudents who live in low aniddle-socioeconomi@reas
cannot always afforgrivate instructiormandcannotcorsistentlyand may not have the same
access to educational opportunities as those who live in more affluent dibtribes book,

DreamKeepersGloria LadsorBillings discusses the necessity for students of celgpecially

22 fiSocioeconomic status
21 E S S@aogle, Newrork State Department of Educatidrttp://www.nysed.gov/essa

24 Kathleen Lynch and JohnBakérEqual i ty in Education: An Equality
Theoryand Research in Education 3, no. 2 (July 20082, https//doi.org/10.1177/1477878505053298


http://www.nysed.gov/essa
https://doi.org/10.1177/1477878505053298
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those in lower socioecononmaceas, tdave the same educational opportunities as other
students?

Whetheravailable by a public school or private instructor, music lesatbos students
to focus on a selectadpertoire supplemented with music theory. Music theory may include
identifying note values, letter names, syllable recognition, key signatures, and rhythmic phrases.
In addition, the teacher may also teach important related vocal concepts such as breathing
techniques, phrasing, dynamics (the loudness and softness of thg faggtexpressions,
mouth positions, vowel placement, articulation, sung and spoken ending consonants (whether a
consonant can be sung or not), the physiological elements of how phonation is produced
interpretation, and pronunciatiofieachers providedaitional instructionfia pieceis in a
different language that is noative to the studen€omprehending and demonstratiragie
musical concept mentionéslvital to receiving a higar NYSSMA score which elevates the
ranking of the student3he higherorderthen results in thgreatemossibility of a studertieing
selected to participate inan-alounty festi val regarrahkilgss of t he
nomination.To restate weekly vocal lessons in a group setting with a public school of eight
students onhallow for less than six minutes of instruction per studérgtudent taking private
instruction may have a ofte-one vocal lesson fdorty-five minutesto one hour of privie
vocalinstruction.

All students should bdlawedto have a successful musical experietida recapitulate

all-county festival selectionrsanbecome a disproportionate selection process based on the

25 Gloria LadsorBillings, The Dreankeepers: Successful Teachers of African American
Children(San Francisco: John Wiley and Sons, 2009), 190.

%Ruth Ann Debrot, fiSocial Constructionism,n the Mi
(2016), Boston University College of Fine Arts, 27.
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student'socioeconomistatus and inability texperiencerivate vocal instructionAccording to
Minors, studentsiving in low socioeconomic areas often deal with additional financial,
emotionaland mental challengeley keep to themselv&sTherefore music educators must
exhibit empathy when preparing music students and not penalize them if they have not had the
opportunity to practice. According to the late Dr. Erik Witherspastudents areometimes
punished for not completing their homewofloo often teacherseed taconsiderthat the
student may be assisting the parents with the upbringing of their sildimget haveelectricity,
andthereforecould notcomplete their worké

Thelast term that needs clarification is adjudication. Students may confuse the
term adjudication with being judged where the result is positive or negatNew York State
School Music Association (NYSSMA) adjudication involves the following procedures. First, a
school districthat is arlNYSSMA member requests teachers to sdleestudent(s) to
participate in the NYSSMA festivaldjudication According toShaw, students can be
apprehensive about participating in ensembles based on financial strugdgtdsmay be one of
the catalyst®® Financial struggles may lower the number of NYSSMA participants in lower
socioeconomicommunitiesTeachers are then naiged to select a vocal solo from the
NYSSMA manualcontainingall pertinent rules and regulations involving NYSSMA

adjudications? The manuaincludesrelevant school instrumentatiovocal solos, and smalhd

27 Cornelius MinorWe Got This: Equity, Access, and the Quest to Be Who Our Students Need Us to Be
Portsmouth: Heinemann. 2019,19.

2Eri k Witherspoon, fAEducational EquReasponsiVehr ough Cul t
Workshop Serieé (| ect ure at Board of Cooperative Educational

PJulia T. Shaw, AToward Socially Inclusive Music Or
Choral Ensembleg The Choral Journalno. 58 November 2017): 25.

%A NYSSMA MGaogledast ugdated 2021, https://www.nyssma.org/committees/manual
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large ensembles. Easbng within the maral has been determined by a group of music
instructors thaarbitrates orthe level of eaclpiece The levels range fromang the simplest, and
six, the most challengingtudents in grades ten through twelve can also adjudicate for the All
State or All-Eastern festivalAll studentgpreparing NYSSMA soloare then scheduled to
perform their NYSSMA solos front of a qualified and certified NYSSMA adjudicator.

Students may have the opportunity to have their instructors in the room with theign duri
their solopresentationdn addition, students may also have an accompanist in the room with
them for the adjudication. Accompanists are not mandatory foahatate adjudications
students who live in higher socioeconomic areas may have accesadocompanistvhich is
most advantageous if their accompanist is also their private vocal institdtavever the
instructorand accompanishust leave during the sigbingingportionof the adjudication.
Studentgeceivea numerical scorand/orletter gradewhich is not released immediately to the
student but is provided through the following process: adjudicators submit the score to the zone
representativegndafter confirmation that the scores are calculated correctly, scores are released
to the music director or chairperson.

Next,itisatthed i r e c t o r @Gosshatkithe scoreewith thermusic teaches. hiest if
teachers wait to receive the scoresheet to corfiatthe commentalign with the score before
disclosingit to the stident.The highest possible score earned is tweigt for levels one to
four. The highest score granted for levels five andssik00.School district music administrators
receive scores and comments on NYSSMA forms and share them with the teathtrs
music teachers then share the scores thiélstudents. The adjudicator's scores and comments

include positive and constructive critiques

31 Corin T. Overland, "Music Education, Indylusic Educators Journdl04, no. 1 (2017): 55.
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Teachersnay submit the names of their Allounty recommendations frometbe scores,
and the selection committee chooses the participants based on a ranking from their NYSSMA
scores. The selection committegnconsist of teachers who teachvarioussocioeconomic
districts. It has also been noted that at past selection cteesitf there is a need for more
students within a section, usuathe lower divisionsthen those teachers who are present at
selectionganquickly advocate to include students who did not participate in NYSSMA
adjudicationsas well as their students who ddften, itbecomes a political process sime# all
districts are represented the selection committeéslt would be significant fomusic teachers
to attendheselection so that alommunitiescan be included in the selection procéssain,
underrepresentatiosancauseconcern folow socioeconomic students because their teachers
did notattend the selection committpeocessAnotherconundrummay arisevhenlow
socioeconomic studemgho attend AlkCountyfestivalsfeel like they do not belong to the point
of feeling segregated at AQounty rehearsalHence teachersnustfacilitate a positive
studentteacher relationshignd advocate for their studeritsStudents who feel uncomfortable
should have the opportunity to go to a safe space and share ththinkethey ardabeled
because of thesocioeconomistatus.Understandinghat singing is a personal experience,

students may feel insecure about sharing their singitigtheir peers®

2Juliet Hess, AEquity in Music Educati omMusicWhy Equi t
Educators Journalno. 104 (September 201'58.

33 Randall B. Lindsey, Kikanza BuRobins, Raymond D., Terrell, and Delores B. Lindsgyltural
Proficiency: A Manual for School Leader$ Edition. (Thousand Oaks, CA: Sage, 2019), 43.

Jonas Aspelin, fAWe can Reci tApprdadhtoithe TeGch@udens Now! : A
Rel ationship and Te ac,bGassso6m DRsedurasb 8 (@017:55. Compet enc e

Chel sea Rowe, ATeachersé Perception Of Students Ba
Reviewd Honor s Thesiigrsity, 2B&I14m St ate Un
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Definition of Terms
Access:ithe process that educational institutions makensgurethat students are afforded an
equal opportunity of instiction in all disciplines regardless of socioeconomic status, gender,
religion, disability, ete?
Adjudication : a formaljudgmentwhere an adjudicator should hednat they see in the music
from the performer(sy
Administrative Support: Due to the manyesponses when searchiiog administrative support,
for this research, the term has been narrowed doguitling teachers to collaboratpviding
professional development opportunities for educational graamithallowing opportunitiedor
learning spaces.
Curriculum Standards Descriptions of what students should knamd be able to do in
specific content are&%
Equality: fitheright of differentgroupsof peopleto have
asimilar socialpositionandreceivethe samereatment *°
Musical Literacy- (1) aiding cmversations between music teachers and literacy administrators,

(2) providing clarity in the examination of broad issues and general approaches in music

%% fAc ¢ e Seogl@The Glossary of Education Reforlast modified March 102014,from
https://www.edglossary.org/access/

i Adjudicati on, 0 Go btpd://leafmelorg/gréparatiadjuidi¢aiioacdecklisd 2 1 ,

38 Jennifer Harris Watson, "Administrative Support: What Teachers Say They Need," PhD diss., tyniversi
of South Carolina, 2021.

39 Section 9131-31 - Definitions, Kan. Admin. Regs. §81 ..,
https://casetext.com/regulation/kansasninistrativecode/agencpl-kansasstatedepartmenbf-education/article
3l-accreditation/sectie81-31-31-definitions

40 Cambridge Dictionary, s.Wi E q u a actessgd,Décember 5, 2082m
https://dictionary.canbridge.org/us/dictionary/english/equality


https://dictionary.cambridge.org/us/dictionary/english/right
https://dictionary.cambridge.org/us/dictionary/english/group
https://dictionary.cambridge.org/us/dictionary/english/people
https://dictionary.cambridge.org/us/dictionary/english/similar
https://dictionary.cambridge.org/us/dictionary/english/social
https://dictionary.cambridge.org/us/dictionary/english/position
https://dictionary.cambridge.org/us/dictionary/english/receive
https://dictionary.cambridge.org/us/dictionary/english/treatment
https://nafme.org/preparation-adjudication-checklist
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education, and (3) enhancing clarity and effectiveness wiaddgy instructional planning and
delively.*

Pull-Out Lesson:A small group opportunity where students can leave regular classroom
instruction to join a music group for additional music sttidy.

Sight Singing: singingan unknownpiece of written music at sightvith audiatiort?
Socioeconomic statusAn individual or grouping of a communitgeterminedhrough

educationjncome,and occupatiott.

Chapter Summary

Although New York State Music Standards has establismeididgle school vocal
classroom curriculum foundatipnot all studentsanexperience the same preparation for
NYSSMA solos.The opportunity fosimilar practicemay bepartly due to the socioeconomic
status of districts witla sense atheimportance of music education in higtseicioeconomic
areas. Administrators respectfully may allow for scheduling lessons ingammaunities
however students cannot attend lessons from core classes soatiraand ELA ilrmanylow
socioeconomidistricts Restriction of students attending palit lessonss partly due to the
New York State report card that identified the academic performance ranking of the school
districts within the stateSincemanymiddle and low soci@conomiccommunitiesare ranked

|l ower in the stateds mphasirethimportandeofvooal nsusic at or s m

1T Paul Broomhead, AA New DefinitionMui¢EdMatees ¢ Li t er a
Journal107, no. 3 (March 2021), 131, https://doi.org/10.1177/0027432121991644

427 P wlt Lessor Google,https://dpi.wi.gov/sites/default/files/imce/cal/pdf/pollit-pull-in.pdf.
43James L. Reifingegr A The Rel at i o-8isgimg SkillsWith TBrialtDisdnimirg&iiog, h t

Language Reading Skill s, daounhal &K Resahrehnin MusicAducdti6btng.1i n Chi | d
(2018):https://www.jstor.org/stable/485887362.

“fSocioecomomic status


https://doi.org/10.1177/0027432121991644
https://www.jstor.org/stable/48588736
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instruction The outcomethat canoccuris that students who live in lowsocioeconomiareas

and cannot afford private voaadlucatiomor attendadditionallessons within the school day

may score lower on their NYSSMA adjudication solo. Therefore, students may not be selected to
participate in music festivatsompared to thoseho can afford supplemental vocal instruction
andcanattend lesson instruction with th@ublic-schoolvocalteacher duringchoolhours

Music administrators musgiuideand advocate faheirteacherand students ensure that the
curriculum process is implemented based on the needs of the stiiigsitsadvocacycan

provide arequalopportunity for all vocal studengmrticipatingin NYSSMA adjudication

festivals Vocal music students may thbave an equal and fair chance of being selected to

participate in AkCounty festivalg®

45 Dee Hansen, Handbook for Music Supervision, (Lanham, MD: Rowman & Littlefl6Ri7), 19.
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CHAPTER TWO ' : Literature Review
Overview

A methodicaliterature reviewexamined the perceived disparity between vocal music
students from high and middle socioeconomic districts and those who loxg-socioeconomic
communities. Chapter Two presents various rebedrsources that address the study problem
and research questions. In addition, the literature restemprisesnformation relevant to
administrative support for middle school music education and, more specifically, choral music
education. Each elementthie literature is applied to define essential concepts applicable to the
study. The conceptual framework in this chapter details the literature necessary to support the
skills needed for students to experience a successful NYSSMA adjudication, thuisg @salt
better opportunity for selection for an-athunty festival. Next, the research provides insight into
musi c studentsd and educat or s 6 withoupegualimesicc e s
instruction opportunities. In addition, instructannequality often occurs in financially stressed
communities. Finally, the literature review provides a foundation for addressing the gap in the

literature addressed by the present study.

Conceptual Framework
To identify the challenge that middle school choral students experience when being
considered to participate in abunty festivals, it is necessary to identify three concepts
socioeconomic status, the NYSSMA adjudication process, and administigportsu
Socioeconomic status is determined through
reduced lunch programs throughout the state. These selected districts niseyidéstifiedas

Title 1 schools. The objective of Title I is designed to suppohool districts that are considered
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low-income in helping the students achieve academic state requireéfridresnext concept

necessary to explore is the NYSSMA adjudication process. In New York, music students can
prepare solos that demonstratesioal skills they have learned. In connection with

socioeconomic status, middle school vocal students who choose to prepare an NYSSMA solo
may experience the opportunity to engage in supported music instruction by experiencing private
vocal instruction owtide of their regular education in school. Finally, it is necessary to research
administrative support for music programs and their effect on music education and academic
achievement. School and district administrators may focus on subjects other thatorfastier
higherachieving scores on state tests. Therefore, it would potentially behoove administrators to
recognize and support the academic benefits of music instruction for their students.

Lev Vygotskyodés educat i on a hndtogntiverdsgvelopriente d u c a
is central throughout thisresearch Vy got skyés theory provides t ha
effectively, there must be interaction with those who are more sKilled. addi t i on, Vyg«
sociocultural theory of development idifies the premise that childrerancomplete tasks
independently. Firsgcompetent and experienced persons must guide and teach musical®€ontent
Referred to as Vygotskyo6s sociasdepittadiniFigure t heor

1, students learn from More Knowledgeable Others (MKO), who teach students throughout the

% med Bouchrika, fAWhat is a Title 1 School? A Guide
Research.com, November 4, 208ttps://research.com/education/wst-title-1-school#1

“ALev Vygotskyos Sociocul t ur aThe PEychwlogy Motes HRQOZ2Zp gni t i v e
https://www.psychologynoteshq.com/vygotstheory/.

48 |bid.


https://research.com/education/what-is-a-title-1-school#1
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learning process. The zone of proximal developrgebased on the concept that students learn

about the culture and environment they are exposed to, thus afféinigarning practicé.

Zone of proximal development

Learners cannot achieve despi
MKO guidance

Learners camchieve
with MKO guidance:
Zone of Proximal
Development
(ZPD)

Learners can
work

independently

Figure 1. Zone of proximal development defining how learnersachieve.

Concepts
Identifying the specific effects of socioeconomic status and administrative support on all
county selections was essentldentifying the specific effects of socioeconomic status and
administrative support on atbunty selections was essent@hscertain several concepifie
first variable is how socioeconomic status may or may not influence middle school vocal

s t u d expetiema with private vocal instruction. Private vocal instruction allows students

“Mi chael G. Levykh, AThe Affective Establishment an
De v e | o Edueatidnal Bheory 58)0.1 (2008): 93.
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supplemental music lessons outside the ptdaieool music faculty for specific technical
components identifieoh the NYSSMA evaluation process and ranking. It will ddlenecessary

to determine whether NYSSMA adjudications can be subjective. A subjective perspective would
entailthe adjudicator's and student's experiences or backgfdlhds, students who attend
NYSSMA adjudications and perform the same vocal solo magxperience the same results
based on the individual adjudicator. Characterizing administrative leadership and support can
also determine the success of a middle school vocal program, especially wheré [adsons

and scheduling is involved. To daté@ne the research results, it will be necessary to survey
middle school choral teachers, former middle school students who attended NYSSMA
adjudications, and osicadministrators. In addition, it will be required to identify the
socioeconomic status of pigipant districts based on free and reduced lunch programs, if
applicable. The final conceptual definition will include resolving the number of students from
these districts who prepared NYSSMA adjudications and those who attendeecthanaf

festival Figure 2 presents the framework.

50 Stephen A. Paparo, "Embodying singing in the choral classroom: A somatic approach to teaching and
learning," International Journal of Music Educatid¥, no. 4 (2016): 489.



24

Conceptual Framework Graphic

Administrator
Support

Socioeconomic Status NYSSMA Process

Figure 2.Interactions between socioeconomic status, NYSSMA process, administratc
support and altounty selections

Socioeconomic Status
Districts comprising socioeconomically distressed commumtigg be identified as Title
1. Title 1 was implemented in 1965, known as the Elementary and Secondary Education Act
(ESEA)* Low socioeconomic communities can also be identified througlafréeeduced
lunch programsPer the National School Lunch Program (NSLP), free and reduced lunch

communities are recognized via household inc&mieChi | dr en from househol d

®Jason Hirschfeld, AThe History of Educational Comp
Act of 1965, hitps:Jwww.ameticBnprog?e8siy/articlefhistory-of-educationacomparabilityin-
title-i-of-the-elementaryand secondaneducatioractof-1965/

United States Department of Agriculture, fADirect C
October 2018https://fnsprod.azureedge.us/sites/default/files/resodites/NSLPDirectCertification2016. pdf.


https://www.americanprogress.org/article/the-history-of-educational-comparability-in-title-i-of-the-elementary-and-secondary-education-act-of-1965/
https://www.americanprogress.org/article/the-history-of-educational-comparability-in-title-i-of-the-elementary-and-secondary-education-act-of-1965/
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between 130 and 185 percent of the poverty level are eligibiedacedpriceme a PPs . 0
President George W. Bush enacted the No Child Left Behind Act in 2001. The No Child Left
Behind Act was applied to measured@ami ¢ accountability for stud:¢
regardless of cultural and socioeconomic st&tlikis was especially important for districts to
identify the learning gapasstablished. Learning gaps are what the student has |eammgdred

to what the student was expected to krioln.2015, President Barack Obama enacted the Every
Student Succeeds Act (ESSAhe main focus of ESSA is on students from low socioeconomic
communitiesaffording thenmequal learningpportunities. Irmusic education, ESSA supports
well-rounded education by encouraging equal support for music education and acknowledging
music as a core subjeétt is important to note that governmental authorities recognized the
importance of an equal educational espnce for all studentincluding music programs.

The National Assessment of Educational Progress (NAEP) was first administered
tostudentsin1969l t i s one of the most significant ass:s
disciplines and measures student actmesnt:® Students and educators respond to the
test by answering a series of questidise 2016 National Report card for music students

in grade eight reveathatstudents who do not reside in school districts serving students

5fADirect Certification in.othe National School Lunch

54 United States Department of Education, March 261K C | B
https://lwww?2.ed.gov/nclb/overgw/intro/index.html

%The Glossary of Education Reform, fLearning Gap, 0
https://www.edglossary.org/learning.

56 Alice-Ann Darrow, "The Every Student Succeeds Act (ESSA) What it means for students with
disabilities and musieducators General Music Todag0, no. 1 (2016): 41.

iThe Nationds Report20@zard, o accessed March 28,
https://wwwnationsreportcard.gov/arts_2016/#/music/opportunéiedaccess.

%8 |bid.


https://www/
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requiring free or reduced lunch experience a more significant percentage of students
accessing private lessons, musical performance patronage in a theatiengfatiusic
specialists teachinig their schools, and a district applying a music curricul8omool
buildings usually provide a dedicated space for teaching and performing music classes in
those same districts that do not identify as Title | distpicts

In public school settings, student's socioeconomic status (SES) may determine an
assessment of success. According to the American Psychological Association (APA),
"Socioeconomic status is an individual group's social standing or class. It is often measured as a
combination of educan, income, and occupatioff. Socioeconomic status can be traced back
to when the Israelites were condemned to slavery based on their location, finances, and
religion.’* For example, the writer of Exodus 2 shares the story of Moses, a Hebrew baby born
into slavery and condemned to death. Israelites were considereddas®citizens and were,
therefore, slaves to Pharoah. Being enslaved Hebrews meant they were not entitled to the same
opportunities as the Egyptians. The Egyptian Pharoah ruled @veletirew enslaved people
and commanded each firstborn Hebrew enslaved person to be sentenced téodeatbr,
Moses, surviving this decree, was found inwsgerandr e scued by Phar oahos
enslaved Hebrews served Pharoah and did notthav&ame social or financial statsthe

Egyptians®? God appointed Moses to lead the enslaved Hebt@wmerdtheir freedom.

i The Nation®s Report Card

50 American Psychological Association, Education and Socioeconomic Status, July 2017,
https://www.apa.org/pi/segsources/publications/education

61 Unless otherwise noted, all biblical references stated are lEnthiish Standard Versiowheaton, IL
(Crossway, 2008).

62 Harold Willmington, "A Biographical Study of Moses" (2018). Old Testament Biographies. 36.
https//digitalcommons.liberty.edu/ot_biographies/36
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Anotherexample of a disadvantaged socioeconomic status is the Black enslaved people
transported via the African diaspora me# serve thoseith a more affluent status.
Educational opportunities were withheld from enslaved peé&p&sdents who live in middle
and higher socioeconomic communities may not experience stigsgting like thosdérom
lower socioeconomic commities® Students from more financially stressed householalg
experience similar stress as enslaved people mentioned abowewtimotexperience sharing
a wellrounded educatiorLower SES affects financiahealth, family and relationship issues, as
seen inTable 1 which can affect the stability of students both psychologically and

sociologically®®

Table 1.StressElementsby Socioeconomic Status

Low SES %(n) Other SES% (n)
Financial Problems* 69.9 (110) 53.1 (448)
Health Problems 44.9 (71) 40.8 (344)
Family Issues* 51.3 (81) 42.1 (355)
Relationship Issues 44.3 (70) 39.7 (335)
(Significant at <.05)
SourceAmeer a Kari mshah et al ., AOver comustmlign Adversity

Universities Review, 2013.

83 John L. Rury and Eileen H. Tamura, efilee Oxford handbook of the history of educatiorford
University Press, USA, 2019, 399.

54 iAmerican Psychological Association, Education &odioeconomic Status.

5 Ameera Karimshah, Marianne Wyder, Paul Henman, Dwight Tay, Elizabeth Capelin, and Patrigia Short
AOvercoming Adversity among Low SES  0StTihcee Mituss:t rAal Standy
Uni versitiesd OBRBgYhttgswsedrchinformit-o. 2 ( 2
org.ezproxy.liberty.edu/doi/10.3316/ielapa.715862678318000


https://search-informit-org.ezproxy.liberty.edu/doi/10.3316/ielapa.715862678318000
https://search-informit-org.ezproxy.liberty.edu/doi/10.3316/ielapa.715862678318000
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In addition, the socioeconomic status of a district may also predict teacheaddiee
(VA), which translates to teacher evaluation and qué&lA can affect the school climate and
affect student academic and musical outcofidspositive school climate can be emotionally,
academically, and mentally profitable for studeéhBarental support adds to thecasion for
good musical opportunés in higher socioeconomic areas. For instance, students in low
socioeconomic communities maged helgo afford additional music education suppstich as
instrumental rentals or private music instructibAnother example of the disparity would be
sudent sd6 inability t o aféebootramsportaticn io@ttefidensisici v a | p é
events? According to a recent study, 43 percent of American children originate from low
income familiest Research indicatébat those who experience nreaocioeconomically
stressful financial or educational situations share more negative life expertadegative life

experiencescaaf f e ct aacalemicgregnes8sd s

56 Nathan Lee StreeBredictirg Teacher Valuadded Results in Netested Subjects Based on
Confounding Variables: A Multinomial Logistic Regression., Liberty University, 2017.

67 Street,Predicting Teacher Valvadded Results in Netested Subjects Based on Confoundifagiables:
A Multinomial Logistic Regressian

88 Meagan O6Mall e
Structur e, and Acad
(2015): 142.

y, Adam Voight ASgheol LCRiemathaw, Fami
emi ¢ Ac hi e vSehoa psychology quarted yo. 1o f Mo der a
89 Vincent C. Bates, "Social class and school muditusic Educators Journ&$8, no. 4 (2012): 33.

0 1bid., 5.

“Vincent C. Bates, fAEquity in Music Education: Back
Educators Journal, no.2 (December 2018)hiths://doi.org/10.1177/0027432118803046

"2 fiReport of the APAaskforceon Soci oeconomic St,atus, o | ast modi fi
https://www.aparg/pi/ses/resources/publications/tdekce-2006.pdf 14.

“Meagan OO0Malley, Adam Voight ,iSgheol LCRiemathaw, Famid
Structure, and Academic Achievement: A Study of Moderation EffeSthool psychology quarter80, no. 1
(2015): 142.


https://doi.org/10.1177/0027432118803046
https://www.apa.org/pi/ses/resources/publications/task-force-2006.pdf
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Students who live in distressed districts may experience additional responsibilities and
endure disadvantages preventing them from experiencing a comprehensive music program.
Disadvantages may include not owning their instrument or living in a space stheéeatseed
to practice their vocadolosopenlyfi Chi | dren from | ow SES homes a
overcrowded environments, with many siblings and many overall needsuktibe met by their
parents ®Hence, music instructors még unawarefthest udent 6 s chal l enging
and unfairly assess the studdntcontrast, when students can musically express themselves,
sensing freedom may result in a beneficial situation that can overflow in their academic careers
In other words, musicedc at i on can positively af,fuehas st ude
math, readingand language arts, which can be measured by standardized. ¥egtirsic
instructionhas been connected to academic achievement, especially in réddiaddiion,
socioeconomic status directly affects the academic success of sfidéRagsarch reveals that
economic, cultural, and soci al ¢©8&atydentsal affect

originating from low SES communitiegtenunderperform academicalty Another advantage

“Adria R. Hoffman, f@ACompelling Questions Masltout Musi
Educators Journal00, no. 1 (2013): 66ttp://www.jstor.org/stable/432887.72

“Tiffany Quagliata, fAdls there a positive correlatio
achievement?o0 7.

"6Steven J. Holochwost, Cathi B Propper, Dennie Palmer Wolf, Midh&éilloughby, Kelly R Fisher,
Jacek Kolacz, Vanessa V Volpe, and Sara R Jaffee, fAMus]i
Functions, 0 Psychology of aesthetics, creativity, and

" Franziska Dege, Claudia Kubicednd Gudrun Schwarzer. "Music lessons and intelligence: A relation
mediated by executive functighdusic Perceptior29, no. 2 (2011): 195.

8 American Psychological Association, 202&tps://www.apa.org/pi/ses/resources/publications/factsheet
education.pdfil.

"9 MarkusBroer, Yifan. Bai, and Frank. Fonse&uocioeconomic Inequality and Educational Outcomes
Evidence fronTwenty Years of TIMS$st ed. 2019. Cham: Springer International Publishing, 2019.

80 American Psychological Association, Education and Socioeconomic Status, July 2017


http://www.jstor.org/stable/43288772
https://www.apa.org/pi/ses/resources/publications/factsheet-education.pdf
https://www.apa.org/pi/ses/resources/publications/factsheet-education.pdf
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of students from more affluent areas is the benefit of more musical possibilities. Options such as
attending music performances such as concerts or recitals can support a lived musical experience
for the studet.®* Figure3is based on a survey conducted by NAEP for eigindide students

responding to thqueston A Have you ever | istened 0 a musi

Music, Grade &tudents and NSLP

Eligible for National
School Lunch
Program {NSLP)

Not eligible for
Mational School
Lunch Program

(NSLP)
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Information not

available =

0 10 20 30 40 50 60 70 80 90 100
PERCENT

Figure 3. 8th Grade result$ studens eligible and not eligible for NSLP and their
experiencef atending amusical performance in a theater.
Source:U.S. Department of Education. Institute of Education Sciences, NaGemaér for
Education Statistics, National AssessmeriEdéicational Progress (NAEP), 208&s Assessment

Negative lived experiences may dissuade students from distressed communities from
participating in music progranisOne f act or may be studentsdé | ac

purchase concert attire or musical educational excursions such as concerts or music festivals.

81 Thomas A. Regelski, "Music, Music education, and Institutional Ideology: A Prakildsophy of
Musical Sociality' Action, Criticism & Theory for Music Educatidrb, no. 2 (2016), 12.

2 The Nations Report Card: Arts Assessment, Grade 8
https://www.nationsreportcard.gov/arts_2016/#/music/opporturatiesaccess

8Jennifer Lee Doyle, fdACultural Relevance in Urban N
Update: Applications of Research in Music Education 32, no. 2 (May 2014): 45.
https://doi.org/10.11777865123314521037


https://www.nationsreportcard.gov/arts_2016/#/music/opportunities-and-access
https://doi.org/10.1177/8755123314521037
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When preparing to participate in music festivals or adjudications, students may be encouraged by

their music instructors to dress accordingly for the event. Students living in distressed

communities may be discouraged from joining an ensemble if the outer apparel may resemble

clothing that idinancially stressful for the studefitlt is crucial to the vitality of music

education for instructors not to prejudge their students based on socioeconomf€ status

ACognitive distancing occur sResearchrdetamnynedtitamai ns ,

poor people and welfare recipis are typically categorized as dishonest, dependent, lazy,

uni nterested i n ed®¢&Sstaénismay,demonstdate p negate atttudeoon s . 0

behavior if they subconsciously believe their teacher is communicating this fidiornhe

contray, Students who experience a home and family environment that supysits

education may result in a more invested approach to music education on behalf of thétstudent.
Another challenge for students from low socioeconomic households is that they ofte

learn slower than their counterparts from higher socioeconomic t&uslents learning

musical literacy and music theory at a slower pace can prevent them from acquiring the

necessary skills for NYSSMA adjudicatiomdusic educators shouldeate a dialogue with their

students creating a stronger relationship and better understanding of the students they teach.

Julia T. Shaw, iToward Socially Inclusive Music Or
Choral Ensembles The Choral Journal. no. 58 (2017).

%Chel sea Rowe, Te achsBasedonBaipecongmiciStatus: AoLfteratite u d
Review. 0 Honors Thesis., Salem State University, 2018.

86 1bid.

87 |bid.

8Jennifer Lee Doyle, fdACultural Relevance in Urban N

Update: Applications of Reearch in Music Education 32, no. 2 (May 2014445
https://doi.org/10.1177/8755123314521037.

8 bid., 46.
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What is referred to as the constructivism the
understanding of why students agairning at the rate at which they &r&ygotsky embraces

this theory identifying it as social constructivism based on experiénce.

SocialFoundations

Based on lived experiences, students from higher socioeconomic districts may view themselves
differently, positively affecting their academic succ&de choruss an opportunity for

students to feel a part of a community as well as respected and impoNaiie any disparity

in educationabapsr ef | ect s a st udent omitnpay efassblethatcy or d
academic differences are affectedlbyaud e nt 6 s status’t Soreeanayhacgueithat the

zone of proximal developmedbes not affecstudents from diverse communiti&siowever,

lived experiences for students in firgadly distressed communities may not afford the sam
opportunitiesthus affecting their chance for a wekrsed music educational experietice

Consequently, students from lower socioeconomic communities may not feel as

confident in asking questions addny themselves a mogeality-orientedlearning experience.

9% Roya JafarAmineh,and Hanieh Davatgari AsIReview of constructivism and social
constructivisni' Journal of Social Sciences, Literature and Language®. 1 (2015): 9.

91 Moses Makgato, "ldentifying constructivist methodologies and pedagogic content knowledge in the
teaching and learning of temblogy," ProcediaSocial and Behavioral Sciencés (2012): 1399.

92 Mesmin Destin, Paul Hanselman, Jenny Buontempo, Elizabeth Tipton, and David S., Yeageudent
mindsets differ by socioeconomic status and explain disparities in academic achievement in the United
States?.’/AERA operb, no. 3 (2019): 2332858419857706,2.

% Doreen S. FrylingPersistence in choral music: An investigation into psychodbgiod sociological
factors involved in choral membershhpofstra University, 201534,

94 MarkusBroer, Yifan Bai, and FrankonsecaSocioeconomic Inequality and Educational Outcomes
Evidence from Twenty Years of TIM3S& ed. 2019. ChanSpringer International Publishing, 2019,3.

% Stephen Newman, and Ashkan Latif’ygotsky, education, and teacher educatidournal of
Education for Teaching7, no. 1 (2021):6.

9 Adria Hoffman. Compelling Questions. 63.
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Therefore, this can result in students from low socioeconomic areas being underrepresented in
elective classes such as music, thus resulting in underrepresentation at féstiaaldition,
studentswho are not regular participantsmusic festivals may feel separated from other

students who attend regularly

The Evolution of Music Education

Music has been a part of history from the beginning of tioevever, n the 1800s,
Lowell Mason, also known as the Father of Music Educatirgducedto thenationthe
importance of including music educatimma chi | dés educat i fom. Mas ono s
children to prepare for music, including church singithe United States Department of
Educati onds nstatess i i@urstmitsesnecat i s to promote st
preparation for global competitiveness by fostering educational exoeléerd ensuring equal
acceFheoNew York State Department of Educatio
to raise the knowledge, skill, and opportunity of all people in New York. Our vision is to provide
leadership for a system that yields the feshkicated people inthe worldd Bot h f oc i pr o
generations of educated people to maintain a thriving place in society and thdmwisdea
York, music is a compulsory core subject. Mandatory core subjects employ a minimum amount

of time and focusFor example, in NYS, studeritsgrades seven and eightistreceiveat least

97 Adria Hoffman.Compelling Questions. 63.

98 Michael L. Mark, "A history of music education advocadyliisic Educators Journa9, no. 1 (2002):
45.

99 U.S. Department of Educatioh Over vi ew and Mi ssion Statement
https://lwww2.ed.gov/about/landing.jhtml#:~:text=Overv¥é20and%20Mission%20Statement%20ED%27s%20mi
$sion%20is%20t0,1980%20by%20combining%200ffices%20from%20several%20federal%20agencies.
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360 minutes ofveekly instructiorfor English, social studies, science, and math during the
school year

On the other hand, music studemsstreceive a minimum of 90 minutes of study per
week throughout the school ye&Therefore, it is at the discretion of the school districts to
determine the priority that music is allotted. One focal point of ESSA is that information is
provided to all steeholders via a statewide assessment. The assessment may be collected
through surveys, state testing, student grades, and related professional'@gxnetter
expectation is the importance of accountabiftji St udi es have foured t hat
shares of poor and minority students have difficulty recruiting and retaining teachers with
experience and strong credentials, leading to disparities in several measures of teacher
g u a | ®Ittthen be@comes a disadvantage for the students in fingndistressed districts
taught by music educators who are not highly qualdied prepared to teach music instruction.
According totheNYS education department, a qualifieédchethas exhibited content
knowledge in a core cours¥To reiterate, it$ essential that all students are given an equal

opportunity to be taught quality vocal music instruction by qualified vocal music instructors.

W0y, s. Department of Educatiom, fAOverview and Missi
WIRESSAO
102 |pid.

103 sandra Black, Laura Giuliano, and AjiidNarayan, last modified December 9, 2016,
https://obamawhitehouse.archives.gov/blog/2016/12/08/dghilts-datashav-morework-needeereduce
inequitiesk-12-schools

043 nf ormati on and Reporting Services, Teacher/ St af f
https://lwww.p12.nysed.gov/irs/beds/PMF/documents/HighlyQualifiedTeachingOutofCertification. pdf
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With the proliferation of music education in public and private schttodsneed for a
curriculum was encaaged by administrators and teachd&ise New York State Learning
Standard for the Arts states:

The 2017 New York State-F2 Learning Standards for the Arts are designed to

develop artistically literate citizens. An artistically literate citizen has the

knowledge, skills, and understanditogengage in the arts throughout their lives

actively. The intrinsic nature of the arts leads to and promotes a civilized,

sustainable society. Artistically literate graduates are career and college ready,

capable of nderstanding and addressing the needs of society and participating in

a global economyps
Subsequent discussions have included the research conducted by 2011 Northwestern University,
which revealed that music education directly affectssktstudents ihower socioeconomic
areas® One effect is the improvement of language and reading kik@rdon makes the
comparison of music to language utilizing the same methodical proé¢&Sdesrefore, it is the
responsibility of music educators and administrators to ensure that music education remains

accessible in schools not only thie musical actevement of their students but also for academic

achievement.

057 Ne w Y oerL&arnifig Saahdards for the Arts: Guidance on Implementing the New York State
Revised Learning Standards for the Arts, 0 Summer 2017,
http://www.nysed.gov/common/nysed/files/programs/curriculngtruction/2017implementation
guide_update_final.pdpreface.

WNAf ME, fAStudy: Music Education Could Help Close t
St u d eNatiorsal, Aésociation for Music EducatioBeptember 11, 2014ttps://nafme.org/studsnusic
educationcould-help-closethe-achievemengapbetweenpoorandaffluentstudents/

107 |pid.
108 Edwin E. Gordon, "All about audiation and music apkits: Edwin E. Gordon discusses using

audiation and music aptitudes as teaching tools to allow students to reach their full music pdvarsial
Educators JournaB6, no. 2 (1999): 42.
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http://www.nysed.gov/common/nysed/files/programs/curriculum-instruction/2017-implementation-guide_update_final.pdf
https://nafme.org/study-music-education-could-help-close-the-achievement-gap-between-poor-and-affluent-students/
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Music education increased in public schools duringwleatieth centur§ musig
including music history, theory, literacy, and culturally relevant mdsktowever, inthe 1970s,
political chalenges plagued the educational syst€mlthough music began to develop as an
essential education component, music, unfortunately, assumeetladessaportant role within
educationlt was considered an elective, primarily enrolling students who maireollege
bound!* However, in 1964, Project on Instruction refocused the importance of all disciplines
and their effect on teaching the whole studérithis significantly established music education
as a core component of the curricultifin the 1970s, however, the importance of education
began to decline across the country. Still, in 1983, the National Commission on Excellence in
Education releasefl Nation at Risk: The Imperative for Educational ReféthThis resulted in
the warning that the nation's future relied heavily on the educational system.

Consequently, guidelines were needed to direct music educators and administrators on
student expectatits for learning in music education classes. The postie@culturakesults of
music education have often connected those students who live in affluent communities. Socio
cultural factors may include A musilysupporuand ur e,

soci al beneé&sfHetnsc eo,f inmusriecssuol ts in the studentos

109 Michael L. Mark and Patrice Madur&pntemporary Music EducatioBoston, MA: Schirmer, 2014, 8.
10 |pid.

111 Mark and MaduraContemporary Music Educatioti2-14.

121bid., 14.

1131bid.

114 Jennifer M. Lichter, "A History of FederalMandated Assessments in Education: From A Nation at
Risk (1983) to the Conclusion dfo Child Left Behind (2016)." (Ph.D. diss., The University of Nebraska, 20170,16.

115 Chipo Namaiko, "Music Education Contextd SocieCultural Factors as Determinants of Students'
Participation in High School Music Programs: Basis for a Music Program FrameWumilkne Submissio(2015),
60.
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participate in a music prografi.This bias can prevent students in low socioeconomic
communities from deciding to participate in the adjudicatimtess, which will most likely

result in not being selected to participate incalinty festivals.

Standardization
Understanding and implementing the standards for the arts must begin at the music
administration level. When music administratorsiane a war e of t heir facul ity
can become difficult to advocate for their pr
understand and help their teachers understand the systems process. Each component of the
process a fifAecortirg tothe Nagiana Association for Music Education (NAfME),
The National Standards for Music Education, which was initially established in 1994, included:

ASinging, alone and with others, a varied
Performing on instruments, alemand with others, a varied repertoire.

Improvising melodies, variations, and accompaniments.

Composing and arranging music within specified guidelines.

Reading and notating music.

Listening to, analyzing, and describing music.

Evaluating music and musiegormances.

Understanding relationships between music, the other arts, and disciplines outside the

arts.

9. Understanding music inelation to history

N>R~ WNE

While each are& essential to the development of music education for all studeerts, th
remains a need to simplify the requirements and framework for music educators and students.
Therefore, in 2014, the National Coalition for Core Arts Standards reported howresaus

standards reflected in music education. These standards werewed to three processes:

118 |pid.
117 Dee Hansen, Handbook for Music Supervisit@.

8 Googl e Nat dsn & br Stp:aAnmudidtantdfsundation.org/images/National_Standards.
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creating, performing, and responding. According to NAfME, ensuring students could connect to
the music rather than simply learning notes and performing was es¥éiitigse standards

opened opportunities for more exploration of a diverse repertoire and assisted in transitioning
from rote singing to more theory and literacy. NAfME prepared an Opporttaitgarn

Standards checklist to address the expectations thatipdofour specified areas to ensure that
music administrators and teachers effectively prepared the céiEmese four areas include
curriculum and scheduling, staffing, materials and equipment, and facflifie3. hi s r esour ce
offers teachers, teacheducators, administrators, and school boards information on what is
needed to create and support effective music programs on various levels and in various teaching
a r e'&yeating and supporting music programs that meet the individual needs of alidéarne
essentiato ensure that students with special needs can also experience an opportunity to learn
music. The curriculum component addresses the need to provide students of all levels with a
rigorous and welfounded curriculum® The New York State Hetation Department encourages

the curriculunto catalyzefor students to learn content and skitfs<Scheduling, in summary, is
guidance to ensure students are not regularly absent from their music classegtositon

events.

A New York State Learning Standard, 0 New York State
https://www.nyssma.org/wpontent/uploads/2019/01/Artistierocesses.pd

2 0pportunity to Learn, o accessed July 29, 2021, fr
content/uploads/2016/08/OTeummarySheet.pdf, 4.

121 | pid.

122 Mackie V. SpradleyNational Opportunity to Learn Standards Facilities, Personnel and Curricular
(2020):1, ltps://nafme.org/wgontent/uploads/2020/08/NAfMB pportunityto-LearnStandard2020.pdf.

123 | bid.

22 Curriculum and Instruction, o New Y018k State Educ:
http://www.nysed.gov/curriculurmstruction
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In 2015, Opportunity to LearStandards (OTL) was implemented by NAfME to ensure
all students would be afforded music education in an efficient and accurate enviréaA@e&ht.
was initiated via th&oals: Educate America At 200312¢ While this isan importantnoment
in music educion history, the importance of music education within a school building and
districtisthea d mi ni st r a Professiodad development ig also shared as an essential
component of the Opportunitp-Learn standards focusing on the need for teatbheaiend
sessions pertinent to their content aféln addition, teachers are afforded prospects aligned
with other content areas, indicators of teacher practice, instruction, evaluation, and teacher
contribution.

Lastly, the Opportunito-Learn reporincludes the importance of education within a
clean, welllit, well-ventilated facility, acoustically sound, and accommodating the number of
music students attending classes within a particular s@g&teidentsn lower socioeconomic
districts mayneed lelp to learrmusic instruction in a wekquipped music classroom | f we
truly want to make music education available to all studentspugtexamine the intersections
bet ween financi al me ans a Wdherefore, to@rdcoumgent e xt s
students to participate and continue in music education programs, students should feel inclusivity

despite any financial obstacles they magef as part of the music prografsccording to a

2 Opportunioty to Learn

126 Myriam |. Athanas and Brian C. Wesolowski. "Opportusity_earn: Concepts, Standards, and
Considerations for Music Teaching and Learning."

127 | bid.

128 Myriam I. Athanas and Brian C. Wesolowski. "Opportuttityearn: Concepts, Standards, and
Consicerations for Music Teaching and Learning."

129 Adria Hoffman. Compelling Questions. 63.
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survey, 58% of music educators who teach in a lower socioeconomic community felt that

fundraising was necessary regardless oetteessiveamount of time, effort, and energy

ensuring all music students exigmced an inclusive music educational experiéffce.

Administrators may consider music progrgms st an el ecti ve for studen
advocacy is based on the belief that making music is essential to learning, the enjoyment of life,

and thepreservation of culture!® Music can produce a positive soeahotional and favorable

academic effect on students, especially for students who may otherwise not experience music

education.

NYSSMA Adjudication Process
NYSSMA music festival adjudi¢eons began in 1943, and over 100,000 students
participated throughout New York in over 130 adjudicatiétidew York State School Music
Association (NYSSMA) is an organization that focuses on supporting music education.

Passed and adopted by the NYSSM#eé&utive Council in 1994, the mission statement

The New York State School Musics s o ¢ i (AIYSISMA) i@ission is to
advocate and improve the education in music of all people in New York by
promoting appropriate music activities and programs in the schools and
communities of New York Staté&

W Kenneth Elpus,, and Adam Gris®. fAiMusic Booster Gr
I nequal ity in American Public School Music Education?o
2019): 6 22. https://doi.org/10.1177/0022429418812433

131 John L. Benham, Music Advocacy: Moving from Survival to Vision, 31.

132 Elizabeth CvonWurm "A Study of the Associations between Conditions of Performance and
Characteristics of Performers and New York State Solo Performance Ratings." Order No. 3568300, State University
of New York at Albany, 2013. In PROQUESTMS ProQuest Central; ProQuestiatises & Theses Global;

Social Science Premium Collection,
http:/fezproxy.liberty.edu/login?qurl=https%3A%2F%2Fwww.proquest.com%2Fdisserttiesss%2Fstudy
associationdbetweenconditionsperformance%2Fdocview%2F1426178462%2Es@é.

18 Thomas NGellert, Historyof the New York State School Music Associatid890i1 2006, Volume I,
2007, 98.
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NYSSMA assessments do not maintain adecigfpeinl uence on student part
satisfaction with academic requiremetitSeveral NYSSMA adjudication committees are

pertinent to specific music disciplines that develop, improve, and oversee the adjudication

process throughout the state. The adjudication process is based -satertessessment. A

musical rater is a persorhw is asked to rate performances, whether it is a solo performance or

an ensembl&s NYSSMA adjudicators are qualified music educators who fulfill the
requirements, including earning-timenwsic hel or 0s
teaching exprience, and being a member of NAfME/NY SSM®Adjudicators may possess

two areas of adjudication certification, the first being in their primary instrument or%bcal.

NYSSMA adjudicator candidates must attend an NYSSMA orientation and observe NYSSMA
adjudications with a certified adjudicator before being assigned as an adjuditAtor.

NYSSMA adjudication festivals, zone representatives are assigned festivals to confitme that
adjudicators' scores are correclypmitted ensuring that NYSSMA procedwarefollowed
andassistinghe district host. Music adjudications should allow every student who participates to

be afforded equal procedurasd for each adjudicator to have the same anticip&drogach

B4Brjian C. Wesolowski, "Predictin @RRaschmeasumentdhearyl r at er
and random forests: a music performance assessment perspdotived! of Educational Measuremes®, no. 3
(2019): 610.

BHMvartin J. Bergee, "Performer, Rater, Occasion, and Sequence as Sources of Variability in Music
Performance Assessmenigurnal of Research in Music Educatib, no. 4 (Winter, 2007): 344,
http://ezproxy.liberty.edu/login?qurl=https%3A%2F%2Fwww.produeesn%2Fscholarijournals%2Fperformer
rateroccasiorsequencassources%2Fdocview%2F214486822%2P8&3Faccountid%3D12085

BSANYSSMA Adj uhtdps:#waviv.nyssmaargicommittees/adjudicatfestivat
committee/diretor-of-adjudicators/
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student 6 s s &ISimilappeoedses showddrnncluee allowing students the same time
for reviewing their sighteading section.

Creating a subjective position in which students are adjudicated may be due to an internal
measure that adjudicators may unknowingly utilize in their assessiiéterformance
adjudications began in the 1940s, and in 1954, the Walddnsum Performance Scale was
implemented at adjudications and was primarily used for instrumental evalu&tibmes.
assessment was disaggregated into several componentstipitbim, tempo, and articulatiot®?

The WatkinsFarnum Scale is no longer applied in NYSSMA adjudications. However, a similar
ratertype evaluation form igsedto adjudicate NYSSMA participants.

Students enter a school building where their adjudicégieconducted and present a
playing permit to the festival personnel. The playing permit informs the festival personnel that
the student 6s t esatcuhdeedjudibésios and thepstude rtam erfotmhthesir
NYSSMA solo.The festival host sdol personnel checks NYSSMA solmsensure that the solo
is includedin the NYSSMA manual and that students possess original copies of the music.
Photocopied music is not permitted at NYSSMA. Students will not be allowed to perform their
solo unless thelave original music scores for the adjudicator, for themselves if necessary, and

for the accompanistf applicable Students perforrtheir solosexclusively in the presence of the

¥¥Marvin E. Latimer Jr, Martin J. Bergee, and Mary I
Uutility of a Weighted Music Performance Assessment Rub

140 Stephen FzZdzinski, andGail V. Barnes. "Development and validation of a string perfoceaating
scale."Journal of Research in Music Educatib, no. 3 (2002): 246.

141 Elizabeth CvonWurm "A Study of the Associationsab

142yonWurm, 26.



43

adjudicatorand their accompanist. Music teachers and parents are allowed in the adjudication at
theadj udi catords discretion

Before students are registered to attend adjudications, school districts must be members
of NYSSMA. Teachers are required to select arrgmate level solo from the NYSSMA
manual . fAThe NYSSMA manual is a 600+ page ref
State School Musi c Associati on {“Nhé&sabh) . It i
consists of repertoire, rules, regulations, sigthtreading requirements, based on six difficulty
levels The music teacheroés responsibility is to
student to prepare for the festival adjudicatihich isespecially critical as the solo vocal level

also dictateshe sightsingingdifficulty.

NYSSMA Vocal Solo Preparation

Students who prepare an NYSSMA vocal solo share their performance
achievements with the adjudicatyr demonstrating what they have learmedront of a
gualified,certified NYSSMA music adjudicatdét* For example, students may prepare a vocal
solo demonstrating musical concepts such as dynamics, breath support, projection, phrasing,
posture, interpretatigperforming precise rhythms, note values, and accurate pitch
determining a solo vocal selection from the NYSSMA manual, music instructors must identify a
fundamental purpose of why they include their students in NYSSMA solo evaluations. Purpose

and vision of this sort will assist the student in their preparatia encourage administrative

MANYSSMA, 0 | as thttpedvdviviyssmadorg@dmnitees/manual/

144 Rudolf E. Radocy,"Evaluating student achievemewtisic Educators Journal6, no. 4 (1989): 30.
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support.In addition, assessmeot this type can benefit the instructional development of both the
student and the teacher

When the teacher receives the adjudicatoro
that shoull support the scoring. The evaluation form taBowsthe student and teacher to
discuss the recommendations with which they may or may not agree. Therefore, it is the
teacherdés decision whether to explain the com
statements as a learning tool to help develop the student'sedusi&tion.Thus,sending
students to NYSSMA music adjudications can support the importance of the overall music
program One example is NYSSMA allowing music educatorsditaborate and learn from one
another*s Studentsthrough the solo assessment, adjudicatdrs are music educators who
specialize in a specific content areammunicate the areas of the solo where the student
excelled and those in need of more develepimThis provides improvement information for
both the student and the music instructr

NYSSMA solos are based on a rating (1 through 4). The highest possible score is 28. The
highest possible score for levels 5 and 6 is 100 and includes themamsgessment areas with
a higher possible score for each area. However, assessments of levels 1 through 6 all focus on the
same componentBigure 5representshe areas of rating/assessment involved in an NYSSMA

vocal solo admedtcasi bat hidAssestsial “and a pot

145 Jeannine ASturm,ii St r i ng and Music Education Ass-b86@todons
Journal of Historical Research in Music Educati®®, no. 1 (2011):57, http://www.jstor.org/stable/41300428.

146 Scott C. Shuler, "Music education for life: Music assessmertt2painstructional improvement and
teacher evaluationMusic Educators Journ&8, no. 3 (2012)

147 3cott C. Schuler, "Music education for life: Music assessment, part 1: What andviusjc'Educators
Journal98, no. 2 (2011): 10.
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When preparing NYSSMA solos, students should be trained by their music teachers in
each area of the evaluation forihen students present their solos, tone, intonation, diction,
accuracy, and terpretation can be adjudicated as a wrong or right component resfionse
However, variables such as style, phrasing, expression, artistry, and stage presence are
components of the performance that may be interpreted one way by the teacher and student and
differently by the adjudicator

Consegently, it is the responsibility of the music teacher to direct students to listen to
professional recordings of their vocal solos and focus on the aesthetic expression of the music as
the technicatomponent* It is also the responsibility of the music instructor to exhibit complete
honesty with their students. Teachers shoefchin from givingstudentgpositive remarks based

on untruths, leading to the opposite effect once they receive their NYSSMA%core.

NYSSMA/ocal Solo Evaluation Components

Tone Intonation | Technique Diction Accuracy Interpretation Sightreading

Quality Breath Vowels | Accuracy of Notes Dynamics Accuracy of
Consistency Control | Consonants Accuracy of Style Dynamics
Projection Flexibility | Naturalness Rhythms Tempo| ~ Accuracy of Notes
Posture Steadiness o Phrasing| Accuracy of Rhythms

3 Rhythms Expression

ApproRprlate Pulse Artistry
ange Stage Presenc

Figure 4. Sections &nNYSSMA vocal solo Evaluation forrfAdapted from the NYSSMA Vocal Evaluation form).

148 | bid.
149 | bid.

150 |pid., 12.
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Music adjudications can be subjective due to some variabtesringduring the adjudication

process. Where it is more attainable to identify rhythm and note accura&acouracy, it may

be more challenging for an adjudicator to det
the repertoire based on the studentds prepara
judgment is inherently subjective because itingoty h u ma n i %ghileeN¥SSMA n's . 0
adjudicators are trained to evaluate music studset®ral challenges remai@ne reality vocal

students may encounter at NYSSMA adjudications may be a predetermin&élAilasdicators

may score more favorably ey are familiar with the district or music teacher who prepared the
student This is known as the halo effeethich could be eliminated if adjudicators were not
permitted to adjudicate students fromardi stri c
familiar.*>* In addition, mood and personality can also affect the adjudicators s€eAmpther

bias that can occur is the physical appearance of the student. According to a study conducted by
Elliot, music performances that werigleo recordedcored more highly for white performers

than African American performet$.Students who originate from financially distressed homes

may not be able to obtain the same performance attireisunal andphysical preparation as

those who are mom&fluent. Students who cannot present a more formal adjudication attire and

151 Scott C. Schuler, "Music education for life: Music assessment, part 1: What anti 2vhy,
152 pid.

8Gary E. McPherson & WiimF. Thompson, fAAssessing Music Perforn
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prepare in all areas as others can be discouraged seeing other students at adjudication festivals
who are dressed more in alignment with expectations while waiting to presesotbeir

Anxious students may experience more anxiety. The identifiable cultural capital achieved by the
more affluent studentds household may al so di
NYSSMA adjudications$?” Another variable may be the time ofydand location of the

adjudication'>® Students from low socioeconomic communities may have difficulty attending
NYSSMA adjudications when conducted outside their school district due to a lachkrafes
andtransportatiori?® Another element that may occur during NYSSMA adjudication festivals is
students with the same teacher may be scheduled to perform in different rooms thus with
different adjudicators. Festival coordinators may strive to keep students who share the same
teacher in the same roarflowever,when students are assigned different adjudication rooms, the
subjectivity of the adjudication process may become further comprised, especially when students

who share the same teacher are performing the same voc#? solo.

Middle School NYSSMA Vocal Solo Preparation
Middle School students endure various physical, social, and emotional changes in their

personal lives® Vocal students in middle school interested in preparing an NYSSMA solo

"Adria R. Hoffman fACompelling Questions,0alB&ut Musi
158 Elizabeth C. vonWurmb, "A Study of the Associatipds
159 Jennifer Lee Doyleil Cul t ur al Rel evance in Urban Music Educat
Update: Applications of Research in Music Education 32, no. 2 (May 203.4): 4
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should meet regularly for practicettvitheir music teacher. The process may begin with the
teacher and student meeting to select a solo from the NYSSMA manual. If the teacher does not
establishan appropriate solo for the student, this can be a disadvantage anthaffettu d e nt 6 s
NYSSMA sorel? |t would also be advantageous if instructors prepared an informal contract
signed by the student and parent or guardian to confirm that the student will greatice
NYSSMA solo. When students are singing a solo in a different language, the tamhie
teach and review the correct pronunciation with the student before learning the notes. Teachers
should then prepare the notes and rhythms of the solo. Afterward, music instructors need to focus
on shaping the music with their students as perthriation components on the NYSSMA
form, which can affect the interpretation scoring component. A significant amount of time and
commitment from studentnd their music teachers will be necessary for a hqmefatessful
adjudication. While all praates may require a time commitment, this will ensure a valuable
learning experience for both the teacher and the student. Therefore, teachers must continue their
research by refining these pedagogical skidsultingin a better relationship between the
teacher and the student and more excellent musical outé&mes.

Music instructors in financially distressed districts may be discouraged from preparing
their students for adjudications due to the low representation of students they teach with similar
demograhics at NYSSMA and altounty festivals. This type of uncertainty from the music
teacher can al so affect a%AsdordinhdorStusansWebec, paste v e me

president of NYSSMA, she shares the following on NYSSMA adjudications beyondigie m

162 Elizabeth C. vonWurmb, "A Study of thfessociations 4#.

183 Brian Dale Stiffler, "The Effects of Conducting and N@onducting Contexts on Teacher Self
Evaluation and Musical Error Detection.” Order No. 3131030, University of lllinois at iBGhampaign, 2004,
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Charl es A. EI'l i ot , iRace and Gender as Factors in
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There are so many benefits of NYSSMA from my point of view. First it forces
students to bring quality, and it gives them a godl. y rouwdrkirggtowards a
goal, then what is there to push you towards that ldvgives them that goal. It
teaches so much more than josisicbecause it teaches you to follow through

and push yourself to the next lews with everything that | believe in from
NYSSMA. Forexample putting yourself out there as if going on a job interview
and thinking positively of yourselhey get so much out of it more than just

from the music standpoiritVhen you commit to going to NYSSMA, you commit
yourself harder to go on tayr goal.Or else you're learning that you're letting
down yourself, you're letting down your district, you're letting down your teacher.
But number one, you're letting down yourself because you set yourself a goal and
you didn't reach for it. How that tnafers over the years to everything else gou
may impactyour life. NYSSMA is so much outside of just mufic a grade!®®

A 2003 study by Bergee and Platt revealed high success at music events in schools in
elevated socioeconomic are&sStudents whdive in more affluent communities may
experience the opportunity to engage in-ouit lessonslue to the high administrative support of
the music prograrit’
Pull-Out Lessons

In New York, the opportunity exists for public school vocal students tocapetkout
lessons. Pulbut music lessons allow students to attend smaller group classes during the

traditional school day. One example may be based on a rotating lesson schedule where students

leave other classes and attend their-putllessonsat a diferent period each weéek.Subject

165 Susan Webeinterview by Celeste Cruz, Uniondale, NY, March 31, 2023.

Martin J. Bergee & Jamiueneesbn Soldend\Bmansentle Festiiabel ect ed
Ratings: Replication and Extension, o 178.

¥Jennifer Lee Doyle, ACultural Relevance in Urban |
Update: Applications of Research in Music Education 32, no. 2 (Ma¥)20%46.
https://doi.org/10.1177/8755123314521037.

168 phillip M. Hash, "Effect of pullout lessons on the academic achievement of gjcadte band
students.'Update: Applications of Research in Music Educaénno. 1 (2011): 31.
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teachers may be more responsive to their students attendiraupldssons when they are not

missing the same class each weédksic teachers and music administrators must make their

building administrators aware ofelimportance of music education atsjpositive influence on

executive functionghus resulting in better academic achievem@rtccording to the inquiry

by Dege, students who attended regular-putlor private music lessohaveexperience@

significant increase in executive functions such aslisifting, selective attention, planning,

inhibition, and fluency?® Achievingadministrative support in a music program can be

challenging; it is profitable if music instructors can gatherthdiru d ent s 6 academi ¢ a

data and provide information to their administrators.

Sight Singing
Sightsinging, alsacalledsightreading, is the ability to sing notes independent of
instrumental accompanimefithe foundation of Solfege works on a series of notes created by
Guido di Arrezzaand designefly John CurwenZoltan Kodaly later popularized Solfege
According to a sentific study, students connect movement in the same brain region as they do
with learning resulting in that movement helping students foéus. addition, this usually will
result in a more accurate pitdfigure5s har es t he pr og rmeésgealsbom of Cur

DotoTi.Sightsi ngi ng ability can vary based on the s

169 Franziska Dege, Clalia Kubicek, and Gudrun Schwarzer. "Music lessons and intelligence: A relation
mediated by executive functighdusic Perceptior29, no. 2 (2011): 195.

1791bid., 199-200,

1 Phillip M. Hash, "Effect of pullout lessons on the academic achievement of gjgtte band
students.'Update: Applications of Research in Music Educaonno. 1 (2011): 16.

2Ashl ey Coffman, AThe Ef f eAcdusticafandPerceptual Measur&df nger Ge ¢
Mi ddl e School and High School Chor al Singing, o0 (Master
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school setting, an & Theseenasscal concapks involvd tiee edr,eyes, hi n g .
pitch, and harmony combined with hand signssfafége'’ There are two distinct methods of

solfege fixed Do and movable Dé&.ixed Do is based on the premise that C is always Do

regardless of the key signature. In movatdedois defined by h e mu s FoceXxanpld, € y

the key is G major, G ido. Henry and Demoresissertsnovabledo resulsin more successful
sightsinging results thafixed do . However, this may be due to t
pedagogicaskills.t

Curwen andKodaly SolegeHand Signals

SOLFEGE oo &~ -
HAND " =

. DEVELOPED
A& 4 BY

JOHN CURWEN
18% - 1550

Figure 5. Curwerand Kodlly hand signals associated with solf&@murce:The Music Fox, California

173 Grant Norris survey 1982, 29.
174 | bid.

175 Janice N. Killian, and Michele L. Henry. "A comparison of successfulllarsuccessful strategies in
individual sightsinging preparation and performancéournal of Research in Music Educatib8, no. 1 (2005):52.
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Studentsare not mandated to sing while applying solfegiéablesfor their NYSSMA
adjudicationduring the sighsinging portion of their adjudicatioimstead, theyre encouraged
to learn some sigkginging practice methodmcluding solfege or singing on numbers. However,
if a student sings on a neutral syllable and the pitches and rhythnrae,cadjudicators must
award full credit to the sighdinging evaluation. In NYSSMA adjudications, studeniprepared
to perform acceptable sighinging abilities will score lower on their evaluation forftine
definite variable that may occur in lBSMA adjudications is the time allotted for students to
review the sighsingingexercise befa performing it’” For example, onadjudicator may
allow the student a thirtgecond review timevhile anothemay allowlonger!’ Therefore,
preparation mushclude time management skilfs.

Audiationis another crucial element in developingsight ngi ng abi |l i ti es.
occurswhen one hears and comprehends music silethidy is when the sound of music is not
physi cal Binayal imagerynand. aodiation, vocalists imagine how the pitch should
sound:®! Students who experience private vocal instruction may experiemeeapportunities
to understand the process of audiation. Ki |l |

private vocal instruction reported higher accuracy in séiyiging than instructors who

176 Rudolf E. Radocy,Evaluating student achievemenMusic Educators Journal6, no. 4 (1989): 32.

TGuy W.F o r bEvaluativdimusic festivals and contéstare they fair?"Update: Applications of
Research in Music Educatidr2, no. 2 (1994): 17.

178 |pid., 53.

179 Janice N. Killian, and Michele L. Henry. "A comparison of successful and unsuccessfuliasrateg
individual sights i ngi ng preparation and performance, 0 60.

180 Gordon,fiaudiatior, 16.

8lKeitha V. Lucas, "Contextual condition and sightging achievement of middle school choral
students.'Journal of Research in Music Educatiég, no. 3 (1994 204.
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exclusively prepared thetft.While pull-out lessonsnay allow students to create a more
excellent foundation for their sigistnging skills, it is essential to recognize that small group
lessons can present a challenge whether students are actually reading, audiating, and singing the

music or simply follomng one of the stronger sighinging students?

Administrative Support

When developing and sustaining a music program, administrative support must be
evident. Hence, the music faculty can encounter many challenges when the administrative focus
is solelyon math and ELAas mentioned by the building administrator in Chapter 1.
Specifically, challenges such as scheduling, room assignments, budget allocations, and the
inability of students to experiengeill-out lessongan significantly affect the liferal success of
a music program. Lack of administrative support in these areas may be especially prevalent in
middle school vocal programs. Distreide, administrators are responsible for fostering a
positive school climate that affects the learning emvirent for students. School climate results
from behavior and interaction suggested by th

and attitudess4

182 Janice N. Killian, and Michele L. Henry. "A comparison of successful and unsuccessful strategies in
individual sightsinging preparation and performancé2.

183 Steven M. Demores and William V. May, "Sigéinging instruction in thehoral ensemble: Factors
relatedto individual performance.Journal of Research in Music Educatié8, no. 2 (1995): 157.

184 Kathleen M. Brown Vincent A. Anfara Jr, and Kathleen Rqri&yudent achievement in high
performing, suburban middle schools, dod performing, urban middle schools: Plausible explanations for the
differenceg’ Education and urban socieB86, no. 4 (2004): 434.
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Building Administration

In 2012 the New Teacher Project (TNTP) revealed via a survey that teachgds
remain in their buildings and districts if they felt supported by their building administigtion.
TNTP discovered eight characteristics of an effective leader that supigoarfaculty and
staff!#¢ These include encouraging feedback, discussing needed areas of development,
applauding teachersdé6 efforts, allowing teache
resources?” Teachers who experience the support of their building administratipniecade to
remain in their buildings or districts despite other challergiesh as budget eliminations or
additional teaching assignments. Often the challenge with music instrigdbmigget constraints
or cuts,as music is usually one of the first diimes to be considered for elimination when
financial resources become stressed with school district budgéatish the regulateciumberof
financial resources that some districts are afforded, it is the responsibility of all stakeholders to
ensure thastudents access the instruction to which they are entitieldiding a rigorous music
program for all students.

There exist four distinct administrative leadership styles: transformational, transactional,
instructional, and inspiration&. Transfornational leadership encourages faculty to desire

change and be led in that process. Dr. Lester Young, New York State Chancellor of Education,

18Gaylon Robinson, "Teacher Perceptions of Teaching Choral Music in Urban ScRol3.diss., The
Florida State Univeity, 2019, 28.

186 |pid., 29.

187 Gaylon Robinson, "Teacher Perceptions of Teaching Choral Music in Urban ScRtol3.tiss., The
Florida State University, 201992

188 John L. Benham, Music Advocacy: Moving from Survival to Visiba.

89 Bradley S. Smith, and Vicki Squirghe role of leadership style in creating a great sgh&ELU
Research Review Journh) no. 1 (2016): 67.
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shares, fATeachers do not mi nd“Thhreforegteis t hey do
transformational leaderghstyle is to be applauded as it encourages change and creates a culture
of respect in school building%.Transactional leadership is based on a system of reward and
punishment?i Fol | ower s are praised or puni $ohteed t o m
| e a &:3&choobleadership supports instructional leadersiviplving meaningful
conversations with various stakeholders and determining the best practices necessary to affect
the teaching and learning climatélnspirational leadership emplogssense of reassurance to
the faculty of courage, love, authenticity, and grécehe inspirational leadership style
communicates a sincere desire for success anebeielly to the faculty and staff.
Building administrators also maintain the respoitigitof scheduling classe#cluding
music classes. Schools that have embraced aoeided collective curriculum include music
as a core subje&f. Often, administrators may emphasize a scheithaleonly accommodates

somestudents. Academically higdichieving students may choose between participating in a

WL ester Young, AThe Power of Now: Moving Equity For
Diversity, Equity, & Inclusivity Conference, May 6, 2022.

BlBradley S. Smith, and Vicki SquirgShe role of leadership sty|legy.
1921pid., 68.

193 pid.

194 bid.

195bid., 69-70.

196 |bid., 69.

¥June Hinckley, fABlocks, Wh 8dadolsSchedulaMusidEslacamss: Bui | di r
Journal 78, no. 6 (1992): 2'https://doi.org/10.2307/3398379
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music class or enrollingp an honors class, thus affecting a music progfaiwould therefore

be beneficial for administrators to allow for a faculty assessmenginfarformancé??®

The Music Administrator

Music administrators serve in the capacity to advocate for the music pragnarh
benefits the students. One aspect of this is the responsibility of music administrators to assist as a
vessel of communicatiorebveen music faculty and building administration. Effective,
compelling music administrators wil/ be f ami/l
comprehensive approach to program advoéddhus, music administrators must apply this
knowledgetogude t heir teachers towar d>Whehereasngandi n¢
a strategic plan for music education, the focus must remain on content and how it will benefit
them. Fundamentally, music educators are called to create a successfulipprbstveeen
instruction and the learning process.

One example of the various roles of a dist
implementing an effective armbmprehensiblstrategy plan. A music department strategic plan
can be a meaningful corrstone for overseeing music instructambich affects pedagogy.
Strategic plans should encompass the following segments: curriculum, faculty, budget, and
professional development. Music students often look to music classes as an opportunity to

transition fom the regular routines that other teachers demand. When a music administrator has

¥ Hinckley,i Bl ocks, Wheels, and Teams: 2Buil ding a Middle

Wi Il 1'i am C. T h BasadNeedsirasedsmentiPlodess for School Administéatold A S S P
Bulletin 71, no. 503 (December 1987):Hitps://doi.org/10.1177/019263658707150303

200 pee Hansen, Handbook for Music Supervision, 3.

201pid., 19.
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prepared a strategic plaagvocating for the music program is an additional opportuAity
strategic plan can be implemented as a benchmark for guiding music teachtesrastddents.
Strategic plans should encompass at least three segments: curriculum, faculty, and professional
development. Before creating a strategic plan, it would be advantageous for music
admini stratorsod student s afiministsatorswonldleeonsi der t h
knowledgeablén using theOpportunityto-Learn Standards as Needs Assessment Cheuklist
this taské®

Music administrators should understand that ttreyatea climate and culture conducive
to music education. Hence, a competent music educator will construct a mission statement as a
vision statement to ensure the direction they want to see their department @&velop.
Understanding that kiever pwevhleo @ owii Isl amotswemnt i
guarantee that the individual needs of each b
meeting the unique needs of each stuéelthile holding a doctorate may not be mandated for
music administrats, research shares that most music educators believe this to be a vital
component of the music educatérAccording to the majority, music administrators who have
acquired a doctorate have the necessary skills and knowledge to oversee the music¢rogram

This can be of significant importantadministrators advocatirfgr their musicorograms.

22 Opportunioty to Learn

22Robert L. Cowden, fiWhat Ma kMusic Educa®os dodirnaiune.i6c Ad mi ni
(1984): 47. https://doi.org/10.2307/3400793.

204 John Clinton, Embracing Administrative Leadership in Music Education, (Chicago, IL: GIA, 2015),
111.

25°Robert L. Cowden, AWhat Makes a Good Music Admini

208 pid.
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AMusic advocacy is most effective when it i
f ocused on ?tTheefors,tmusit edudaters must rem@ioactive in their programs
and not reactive when considering budget eliminati®tiscreased knowledge of music
education and its benefits for students will help support any challenges music administrators may
encountersuch as pubut lessons.

Chapter Summary

While research hasnderscoredhe importance of music education for all students, it has
alsohighlightedthat all students mayeed tdbe afforded an equal opportunity fogaality
music education experience. The disparity between stumhemigre affluent communities and
thosei n financially distressed communities can
considered to participate ail-countymusicfestivals. NYSSMA advocatesif equal
opportunities for all studentsowever NYSSMA cannot control a t u d subjdctives
experience within the NYSSMA adjudication processstite u d socidedsomistatus, and
the administrative support the middle school vocal student encowitieirs their school
buildings.

It is, therefore, necessary to continue the research in identifying administrative perception
of music educatioandstudent and teacher perception of the NYSSMA adjudication process and
how it aff ect s foaal-ctnty.dhe research wdl iadlugeache juxdaposition of
affluent communities and financially stressed communifies. next chapter on methodology

will lead the research forraixed methodstudyabouthow socioeconomic status, administrative

2"Robert L. Cowden, AfwWhat Mak3s a Good Music Admini

2081pid., 21.

C



suppat, and the NYSSMA adjudication proceaf§ectthe middle school vocal student-all

county selection process.
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CHAPTER THREE : Methodology
Overview
All-County music festival selection is an honor and a privilege for selsittdents.
However, several variables may determine whether a student is chosen to participate. These
variables include studentsdé private vocal i ns
adjudications. Chapter three discusses the methodology, reseaigh, desearch questions,

hypotheses, participants, instrumentation, and procedures used for this study.

ResearchDesign

To ascertain an accurate account of the phenomenon experienced by middle school vocal
students, it was necessaryutilize both a quantitative and qualitative research design,
convergent mixedanethods research. Convergent mixed methods research identifies three
sections, including the relational dimension, the methodological dimension, and the directional
dimensiore®

Performing quantitative and qualitative research allows the methodology towards the data
from different procedures. These opportunigaableconnecting, building, hypothesis
generating, matching, diffracting, embedding, and merg#gonnectings an g@portunity for
combining through selectici. Participants recruited to participate in the interview portion of the

survey represent the sampling for the sur@ylding embraces the notion that one section of

29 Ellen Moseholm and Michael D. Fetters. "Conceptual models to guide integration anailygis in
convergent mixed methods studiedléthodological Innovation0, no. 2 (2017): 2059799117703118,1.

201pid., 4.

21 bid.
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the research enlightens the other section andwacse?'? Hypothesisyeneratingwas disovered
through common themes or verbiage used by participants in the stitMegchingin the
research indicates the intent towards a general theme or hypéthesling various parts of the
data to understand the phenomenon within the researaliad diffracting.?'> Additional
interviews with the participants may have been requoeshsure clarity anthformation
intended to be included, known esbedding' Lastly, it was vital to the research results to
mergethe quantitative and qualitative data for analysis and comparison towards identifying the
effect the socioeconomic status or administrative support can have on a middle school chorus
st ude nt Gis allsoartydestivals.o

The relational dimension of merging the quantitative and qualitative data in this research
will be the separative dimension. The separative dimension allows for quantitative and
gualitative data to be researched separately tgertee components in identifying the themes of
the results!” In other words, interviews from the qualitative research will be recognized
separately from the results of the data provided bytiaetitative research analysiherefore,
it was significanin discovering whether there was a relationship between the two and the effect

it may have on being selected for-ediunty.

212 Michael D. Fetters, Leslie A. Curry, and John W. Creswell. Achieving integration in mixed methods
designsprinciples and practices. Health Serv Res. 2013 Dec;48(6 Pt 2)558L3bi: 10.1111/1476773.12117.
Epub 2013 Oct 23. PMID: 24279835; PMCID: PMCZ899.
YMoseholm and Fetters. "Conceptual models, o 4.
214 |bid.
29 bid.
216 |bid.

27bid., 8.
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The bidirectional approach is framed by recognizing thexistence and simultaneous
research conducté#.The bidirectionalmétod has been r-ewderlredst o whi
creates an opportunity for both types of data anatydilsing a bidirectional approach was
essential within the study as it reinforced the relational influence between qualitative and
guantitative reseah. Qualitative research supports the lived experience that a student may have
from being selected or not beiojoserto participate in an alkounty music festivaln addition,
gualitative research expresses the lived experiences of music admirgsaratanusic educators
within theirrespectivealistricts.

For this research design, lived experiences are the primary reason for choosing a
phenomenological research desiilhe devised research questions allow for different
perspectives. Quantitative ezgch employs data to guide the study, and qualitative research uses
a wordsdriven approach to drive the reseatf.herefore, a mixed methods design was
necessary to gain the best insight. In addition, mixed methods research allows for a stimulating
regponse for both qualitative and quantitative anal§éiariables such as administrative
support, socioeconomic status, and NYSSMA adjudicators can influence the NYSSMA ranking

affecting whether students are selected to participate-aoatity music festals. For example,

socioeconomic status is governed bandsamef ami | y o
2®Moseholm and Fetters. "Conceptual models, o 11.
219 |pid.

220Katarzyna Peoplesjow to write a phenomenological dissertation: A dggstep guide. Vol. 56. (Sag
Publications, 2020), 3.

221 John W. Creswell and J. David CreswBlesearch design: Qualitative, quantitative, and mixed methods
approachegLos Angeles: Sage publications, 2017), 88.

2221pid., 216.
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students in lower socieconomic communities mdye unabldgo afford additional vocal

instruction?® Students from lower socioeconomic commusitian be identified as residing in a
Title | school district through the districto
equal opportunity to learn vocal music education despite socioeconomic status, this variable can
affecttheir musical lemning processthus lowering their chance of being selectepadicipate

in all-county.lt is, therefore, challenging when students cannot equally experience cognitive
devel opment as defined by Vygotskyodspmemteory o

which can affect their music opportuniti@s

Research Questions
RQl:ls there a relationship between a vocal
administrative support within the middle s
York State School Music Association adjudication scores?
RQ 2: In what ways can private vocal instruction and preparation influence the vocal
student 6s -soertyesalectiorsh i n al |
RQ 3: What are the lived experiences of those students who enrolvatgrioice
instruction versus those students who do not as it pertainsdouadty selections?
RQ 4: What are the lived experiencesmiddle school chorus teachers who teach in
distressed districts versus those who live in affl@@mtmunitiesas it petains to

preparing their students for NYSSMA adjudications?

223 fiSocioeconomic status

2‘fLev Vygotskyos Sociocul t ur aThe PEytimlogy Motes HRQOZ2o gni t i v e
https://www.psychologynoteshq.com/vygotstheory/.
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Null Hypotheses
Hll: There is no correlation between a voca
administrative suppgra nd t he studentds New York State
adjudication score.
Ho2: Private vocal instruction and preparation do not influence the opportunity for a
student to be selected for an-edlunty festival.
Ho3: There is no difference as it relates to lived experiences between studerisraiho
in private vocal lessons arldose who do not.
Ho4: There is no difference student preparatioior teachers who teach in distressed

districts and those who do not.

Setting and Participants

In determining the best representation of the effects of socioeconomic status and
administrative support on atlounty chorus selection for middle school students, it was
necessary to survey and interview middle school music educators and music adorsigirat
low, middle, and higher socioeconomic communities. In addiibparticipantgesponded to a
surveysent tomiddle school vocal music teachers addition, fve music educators were
interviewed to discuss their lived experiences with NM®&Sadjudications, and a past president
of NYSSMA was also interviewed. Alstengraduated high school vocal students who attended
NYSSMA adjudications and were or were not selected to participatedouaity music
festival(s) were interviewed. According the New York State Education Department, there are

731 public school districts in New York StateOf that number, over 1,000 middle schools,

2fEducation Statistics for New York State, o0 Googl e,
https://www.p12.nysed.goivé/statistics/public/
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junior high schools, and junigenior high schools combin&dTable2 represents the number of
students whin the school district in grades seven and eightidentifies if the school district is
Title 1. Title 1 is determined by the socioeconomic status of each district within New York State
for districts whose students receive free or reduced lunch. Corti@sunere selected based on a
combination of willingness and consent to participate as an interviewee for the research and
various socioeconomic positions. Tiredingsof students within each distriattending private

or pull-out lessons will be discussed in Chapter 4.

Table 2. Districtsepresented by interviewees.

Population of 7 & 8™ Graders Title |
District A 1052 Yes
District B 1013 Yes
District C 1165 No
District D 336 No
District E 751 Yes
District F 2780 Yes
District G 1519 No
District H 1888 No
District | 498 Yes
District J 531 No

Source:New York State Education Department (NYSED)

2fNew York State Educ ahitpsdata.iysegd.gav/t ment , 0 Googl e,
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Figure6 represents the ethnic demographics for each digattontributed to the

guantitative dat&’ The ethnic demographics include Black/African American, White, Hispanic,

Asian, or Other. Other data identify students who are multiracial or Native American

District Ethnic Demographics
3000

2500
2000
1500
1000

500

. L l_ Jl I o oL LI. A Jl

District A District B District C District D District E District F District G District H District | District J

m Black or African Americanm White Latin mAsian m Other

Figure 6. Ethnic district demographics represented in quantitative data
Source:New York State Education Department Report Card.

Figure 7visually representsach district's economically disadvantaged sevemttl eighth

grade student®? In addition, Table? includes the median income for each district in 219.

2"iNew York State Education Department

228 |bid

2AUnited States Census, 0 Google. https:// www.

census:s



Economically Disadvantaged Students

District A
District B
District C
District D
District E
= District F
= District G
= District H

= District |

Figure7. Economically disadvantaged @and & students from 230
districts representdad thequalitative research.

Table 3. Median household incomepresented by
districts in the quantitative research

District Median Household Income
A $100,507

$96.359

$126.079

$144,167

$114,863

$105,739

$115,602

I @@ m m O O

$$92,147
I $81,693
J $194,590

Source:New York State Census Bureau

i New York State EBducation Department



68

Researcher Positionality

The motivation for this study is established through both encouraging and adverse
experiences about student selection focalinty music festivals. While the abunty selection
process is fair, the variables discussed in this research can produegaal wutcome for
students and teachers in lower socioeconomic aféasefore, iis essential to disclose the
researcherds bias as a middle school wvocal te
researcher identifies as a femalerdatial must educator who hdseenchairperson for all
county music festivals for several terms. Also, the researcher has served as an NYSSMA
adjudicator in various socioeconomic districts for over twenty years and as a guest conductor for
the Division 2 AllCounty nusic festival for the Suffolk County Music Educators Association
(SCMEA). Also, the researcher actively prepares middle school vocal students for NYSSMA
adjudications and attounty music festivals who live in a Title | community. Lastly, the
researcher ptcipated in NYSSMA during junior high school and high school and was selected
for all-county festivals from grades seven to twelve, in addition to participating assaatall
participant.

The study is approached through a hermeneutic phenomeradlpgispective.
Hermeneutic phenomenology presents the phenomenon by accessing individual parts to address
the wholez*t In other words, while accessing the parts, it is necessary to comprehend the whole

but to understand the whole, it is essential to ifletite parts3? The hermeneutic circle is

231 Katarzyna Peoplesjow to write a phenomenological dissertation: A dggstep guide. Vol. 56. (Sage
Publications, 2020), 48.

22 1pid.



designed by synthesizing education, culture, socioeconomic status, history, and |&tiJinege

researcherds unique position

Hermeneutic Circle
Whole Concept

7 — N

Hermeneutic

Intergration: Contextualization:

Blending/Coordinating C | IC I e Idea/Statement

-

Part of the
Concept

Figure8. (Adaptedfrom The Hermeneutic Circle, Bontekoe: 19@8)derstanding parts to understand the

whole, understanding the whole to understand the parts.

Instrumentation

Interviews

Wi

be

f
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ul

For the qualitative portion of the research, attain pure information obtained in the

participant interviews. The interview p@ipants are current and former music educairsent
and former music administrators, and past middle school NYSSMA participanticipants

will be asked t@answerquestions abowdministrative support, putiut lessonsnusic as a core

subject,and all-county festivals. Personal interviews can lead to an emotional discussion;

however, it best communicates the lived experiences of those interviewed. If neededyollow

interviews will ensure that participants fultxpress themselves in case pgrtaats want to

233 JeanGrondin, "The Hermeneutical CircleA' Companion to Hermeneuti¢2015): 299.
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share additional informatic¥: The semistructurednterview will be operended to allow a

greater comprehension of the discussion of the participants' lived expefieli¢ette the

interviewing process can be extensive, it allows for eengoncise gathering of information

from the participantThe survey for music educators and music administrators was as follows
1. How many students are enrolled in your middle school chorus program?

2. How many students in grades seven and eight dgsepare for NYSSMA
adjudications?

3. How many students are usually accepted inte@linty based on your
recommendations?

Questions 1, 2, and 3 were composed to help determine the correct percentage of students
accepted into the atlounty festival and hothe data affects the research.

4. If you offer extracurricular opportunities for students to prepare for NYSSMA? If so,
how many students are engaged?

5. Approximately how many of your students engage in private vocal lessons?
Questions 4 and 5 are desigriedeveal whether students who are afforded supplemental vocal
instruction have an advantage over those who do not. In addigoiting if any pattern or
correlation connected students with exdraricular lessoner private vocal lessons and
acceptanceto the allcounty festival was essentiapecifically regarding their connection with
the district's socioeconomic status.

6. On a scale of-b, with 5 being the most supportive and one being the least

supportive, what is your view on administrative suppegarding your choral
program?

234 Katarzyna Peoplesjow to write a phenomenological dissertation: A sgpstep guide48.

235T, Mathiyazhagan, and Deoki Nandan, "Survey research methiediia Mimansat, na 1 (2010): 39.



71

While it can be assumed that building and district school administrators make their decisions for

the betterment of the students they serve, it@gagntiato ascertain if administrator support for

vocal musicinstrucin vari es based on the districtds soc
The interview questions for former students who experienced the NYSSMA process were as

follows:

1. What year did you graduate from middle school/junior high school?
The rationale for question numhkkmwas to ensure that the former NYSSMA participant being
interviewed was older than eighteen.
2. While attending middle school/jr. High school, did you prepare and present an
NYSSMA adjudication solo? If so, what level(s) did you prepare?
Higher NYSSMA levels may result in higher ranking, creating a greater chance of a student
being selected for altounty. It is, therefore, necessary to find out if there was a higher level of
NYSSMA solo preparation and its relationship to administrative support antbadtlitocal

lesson instruction.

3. What was your experience in preparing an NYSSMA vocal solo?

4. What do you believe was the most challenging part of the NYSSMA
adjudication process and why?

5. Were you selected for the Allounty festival? If soplease describe your all
county experience; if not, please describe your perception of not being accepted
into the allcounty festival.
Questions 3,4, and 5 were given to the interviewees to allow them to share lived experiences.

The questions were thend=x to learn if there were any similar patterns between the

participants based on variables of socioeconomic status and NYSSMA preparation opportunities.
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The interview questions for music educators and music administrators were as follows:

1. How supportiie of your choral program would you say is your administration?
Why would you indicate this? What are some elements of his or her support or
lack thereof that you would include as evidence? In your view, what do they need
to do to increase their level dfijgport?
2. Are your students permitted to attend qmut lessons, and if so, what is the
structure? If not, why not? What are your thoughts on music as a core academic
subject?
3. Do you feel your students are afforded an equal opportunity to be sétected
all-county festivals? Why or why not? Specify the elements you think are the
catalysts or impediments to your studentso
county festivals.
To reiterateit is hopeful that all building and district administrators malecisions based on
what they believe is best for the students. However, the adiated interview questions were
designed to create a space to disclose if there are subjective vafablesample,
administratorgnay feel pressured to focus on corbjeats, such as math and English language

arts if the statereport carddentifies a district as a lowcoring district.

Survey

Thequantitative segmemf the research was gathered using Survey Monkey. The term
survey represents observing anégmining a particular circumstance or positiRarticipants
in the survey will respond to six questions. Participants are surveyed regarding chorus student
enrollment, NYSSMA adjudications, the quantity of@unty students selected for the festival,
extracurricular opportunities to prepare for NYSSMA, administrative support, and the number
of students enrolled in private vocal lessons. (See Appendix ) The development of the survey

was established to identify any similarities or disparities betweeigiests who live in lower

236 T, Mathiyazhagan, and Deoki Nandan, "Survey research metiledia Mimansat, no. 1 (2010): 34.
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socioeconomic communities and those who live in middle or higher socioeconomic
communities. One benefit of survey research is the opportunity to substantiate quantitative study.
However, it also eliminates the prospect otlapthresponses’ To eliminate bias, the
researcher has included a disclaimer eliminating any specific position on the outcome of the
interviews and surveys with the participants.
Procedures

A preliminary surveywas sent to 1,215 middle school chaducators to participate in
the research-or this study45 agreed to participate in the suryand10 agreed to an interview,
all pending IRB approvalUpon IRB approval, participants who agreed to participate were sent a
surveyconsisting of six questions concerning the socioeconomic status of their district and
administrative support, as previously mentioriRelquests to participate in the survey and/
interviewwere resent three times to increase participant respbhe@terviews aimedo
di scover the participantsdéd |ived experiences
the surveys and analyzing the text from the interviews, the ress@lahoratedo determine if
there were any correlational analyses between the number of students serddatglfestivals
based on socioeconomic status and administrative supaidw-up interviews will also assist
in ascertaining gaps that may be excluffech the dat& All participants have been notified of
the potential benefits of participating in the researdwever, onlythe researcher knows the

names of all participants. The data collected were privately maintained.

237T, Mathiyazhagan, and Deoki Nandan, "Survey research metiediia Mimansat, no. 1 (2010)44.

238 John W. Creswell and J. David CreswBEsearch design: Qualitative, quantitative, and mixed methods
approaches8.
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Permissions

Before conductingnterviews and sharing the survey with music educators, participants
agreed to participate in a preliminary survey which revealed their willingness to participate after
| RB approval was granted (See Appendi itedii X0 ) .
the research to proceed danuary 17, 2023Jpon IRB approval, participants received an

of ficial |l etter of request inviting their con

Data Collection Plan

Music directors, middle school music edtars, and retired music educators from
various socioeconomic districts were provided with an informational email. The email contained
the purpose of the research, the procedures, the research questions, any level of risk of
participation, and a timelindhe survey questions were attached to the detailed explanation
letter, and responses were collected through SurveyMonkey.

Participants who responded to the survey were gieguestions focused on student
enrollment in the middle school chorus, NYYSM£#£eparation, atcounty participants, private
vocal lessons, pubbut lessons, and administrative support regarding the middle school choral
program.

Participantsvho agreed to be interviewaktre given several time slots, and interviews
were conducted iperson or via Zoom. Howeverhile interview questions included the same

focus as the survey questioitsallowed expoundingn their answers in more detail.

Data Analysis
To best ascertain the result of the data collected through the interview pioeess,
necessary to utilize the data software progra

addition, it was also vital to manually code the transcribed data collected to ensure that the
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phenomenological qualitative research is reflected accuiatéhe findings?® The Statistical
Package for the Social Sciences (SPSS) data software program was employed for the survey
results Both data collection methods highlighted the information collected to discover if there
was any relationship beeen the results based on socioeconomic status and administrative
support.

To determine the connection, if any, between socioeconomic status, administrative
support, and student selection for thecalinty music festival, it was necessary to constauct
Pearson Product Moment of Correlation graph. This will apply to discovering the relationship
between the variables mentioned in research question #1. The charts were composed as a
bivariate model, identifying two variables, whethiggir relationships positive or negativeand
the degree to which they are relat@drigure9 illustrates bar plots that signify each independent
variable and the intersecting area that may occur due to the research. The independent variables
in the study are the socioeconomic status of the district, the administrative support community,
and the prcentage of middle school vocal students selected fooatity. Pearson Product
Moment Correlation refers to this process as the assumption of bivariate correlational &halysis.
Scatter plots will be used to reveal the relationship between the varadlitee Assumption of
Bivariate Outlier For exampleX will identify socioeconomic status on one chatyill place

administrative support on the oth@&dditional scatter boxes and boxplots determine the

hypothesis(8s

239 Katarzyna Peoplesjow to write a phenomenological dissertation: A stgpstep guide, 66.

203enni fer D. Ch e enpmehtkeraaticn:cSandpke analysis.dTines University of Hawaii
at Manoa School of NursingResearch Gaté, no. 1, 2015), 2.

241 1bid., 6.
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lllustration ofCorrelation of VariablgeA and B

Independent Variable A Independent VariablB

Figure9. Graphic display of the correlation of variables A and B

To discover an association between the responses and the socioeconomic status and
administrative support in the qualitative section of the research, it was necessary to identify the
thematic analysis by crossferencing any themé&? Thematic analysis is caoteted by
collecting data through lived experiences, then eretencing to identify any common place
of themes or ide&s? Understanding similar concepts and discovering the possibility of a
common connection can be presented through cétlimfgese common themes develop
evidence that connects them to the raw data revealing the analytical revéifti@aldition,
thematic aalysis is an opportunity to assist the researcher in better comprehending the lived
experiences that may have caused the phenoni@rid®e hermeneutic circléncorporates
understanding the paris understand the whole atite whole to understand the ditaData is

collected in a software program and categorized by common themes, called data r&daitteon

242 Mohammed lbrahim Alhojailan, "Thematic analysis: A critical review of itepss and
evaluation."West east journal of social sciencesno. 1 (2012): 39.

23 bid.
2441bid., 40.
243 bid., 43.
248 |bid.

247 bid.
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common themes may be identified through words, phrases, or descriptions. Coding at this point

in the research helps to discover the meaning of ishating to be communicateé.Next, the

data is then determined to highlight sentences from each contrAttibe next section of data

reduction is further condensing the themesawsidee ach contri but or és resp
comprehensively?® The thematic analysis concludes with the researcher identifying common

threads of concepts and opinions that assist with sustaining the lived exp&tience.

Trustworthiness

Validity is the foundation that supports whether the conclusions of a research top
findings are accurate according to the researcher, participants, and reader of the#e3$earch.
strengthen the studyodés validity, it is necess
dependability, confirmability, and ethical consideration.
Credibility

Triangulation is the process of collecting information from various sources to represent a
better understanding of the resea®fhus, music educators, music administrators, and music
students who have graduated from high school were suraeykihterviewed regarding their
music experience with their distrjéhcluding administrative support. Those surveyed represent

a diversity of different socioeconomic communities.

248 Alhojailan, "Thematic analysis 4 3 .

249 | pid.

250 |pid., 44

1Al hojailan, "Th4matic analysis, o 45

252 John W.Creswell and J. David Cresw&Esearch design: Qualitative, quantitative, and mixed methods
approachegLos Angeles: Sage publications, 2017), 199.

253 John W.Creswelhnd J. David CreswelResearch design: Qualitative, quantitative, and mixed methods
approaches9.
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Transferability

The research presupposes that the researcher, particgraohteader will use the results
to serve middle school vocal students beftéis includes all middle school vocal music
studentsdé communities regardless of their soc
Readersanexplore and compare prospects that may be afforded in higher socioeconomic areas
to those in lower socioeconomic areas. Implementing the resources discussed within the research
may assist with a greater enrollment of a varied population of vocal middielstudents

participating in the alcounty music festival.

Dependability

The research effectively employed succinct data analysis techniques via surveys and
interviews that can be replicated in the process with trustworthiness and reliability. While
interview discussions may be personal relating to lived experiences, it is still reliable in the
sincerity of the experience itself. Each participant interviewed and surveyed will respond through
the same questioning process. Opeded questions will be wbas a foundation to guide the
discussion so that the participant may answer in the diretimay seem best!
Confirmability

While confirmability assures the exemption of researcher bias in the findings, the
research was initiated to discover how diedschool vocal students from various socioeconomic
communities can participate in-aibunty music festivaldAs a result, seventind eighthgrade
middle school studengsarticipatingin NYSSMA adjudications may be invited to participate in

the Divisionlll music festival.First, howeverit was necessary to determine whether students

254|rving Seidman, Interviewing as qualitative research: A guide for researchers in education and the social
sciences (Teachers college press, 2006), 91.
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weregiven an equal opportunity to participate. If this is not the case, the findings may open

opportunities for discussion that may cause questioning and affect thesgtoces

Ethical Consideration
Before conducting the research, ethical procedures were implemented to protect and
respect the confidentiality of the participants. In addition, research focused on ensuring a truthful
and accurate resui Each participant conigted an informed consent form before the interview
was conducted, including the purpose of the research, how confidentiality and anonymity would
be maintained, and any risk associated with the sumegddition, participante/ereinformed
that theymight excuse themselves from the interview at any time during the research process.
Data wagddummy codedo maintain the participants' anonymity and district affiliation
and pseudonymsaveapplied. Upon completion of the research, all data, including paper
version printouts, handwritten notes, and electronic copies of the detstoned in a locked
safe at t he r &%AsperBBigaidebnss, all stweid daganvidl lee.appropriately

destroyed after five yeat$.

Chapter Summary
The methodology process discussed in Chapter 3 reflects sincere attempts to disclose how
middle school vocal students can participate itallnty music festivals. According to the

Bible, Nehemiah is a man who feared God and was instrumental in rebaitdingestablishing

255 Barbara E. Lovitts and Ellen L. Weieveloping quality dissertations in the social sciences: A graduate
student's guide to achieving excellence (Stylus Publishing, LLC, 2020), 21.

2% John W. Creswell and J. David CreswBlksearch desigrmQualitative, quantitative, and mixed methods
approaches88.

257 John W.Creswell and J. David Cresw&lesearch design: Qualitative, quantitative, and mixed methods
approache96.

28 bid.
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Jerusalem. (Nehemiah 1 & 2)ke Nehemiah, the data collected must be protected and released
accurately and ethically to develop a valid and reliable study. Extending the principle of an equal
opportunity for all middle school vocatudents who want to participate in-etlunty music

festivals encompassed the purpose of the study. Mixed methods research allows for qualitative
research and quantitative research to merge and reveal if there is any correlation between
administrative spport, socioeconomic status, and a student selected for-t@ually music

festivals. Embracing the strengths and weaknesses of both quantitative and qualitative research
will help secure a respectful disclosure of the findings. To ensure the mostt@ceatsts, it

was necessary to survey and interview music administrators, music educators, and former
NYSSMA patrticipants to discover if there was a common thie#te responses. Chapter 4

reveas the results of the study
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CHAPTER FOUR: FINDINGS
Overview

Music education allows students to learn and share their musical and creative gifts.
Unfortunately, somstudents may only have opportunities such as participating in the Division
[l All -Countychorusmusic festival Socioeconomic stastand administrative support may
prevent students from fully reaching their potential in gaining the necessary skills to participate
and be considered. Access is therefore withheld from some students due to those mentioned
above and perhaps choral musicedat or s6 | ack of motivation bec
choral music educators must have courageous and necessary conversations with their
administrators to advocate for their students and their progiidnsconvergent mixed methods
study aimsa distinguishwhy some seventh and eigkghade chorus students may experience
more of an opportunity to participate in the Division lIFetlunty chorus festival. Several
guestions on lived experienagre inquiredf past NYSSMA participants (over eighteen),
seventh and eighthrade former and present chorus teachers, and district music administrators.
After each participant returned a consent form, zoom interviews were conducted. In addition,
surveys were sent th215 past and present middle school chorus teachers. Chapter 4 discusses
the results of the lived experiences from the interviews as well as the results of the survey.

Results

Past NYSSMA participants were asked questions based on their expg@repaeng
NYSSMA vocal solos, the adjudication process, and theoalhty experience if selectésee
Appendix D). Former and present choral music educators were asked questiatingegar
administrator support at the middle school and did&iatls. In addition, music administrators

were asked to share their reflections on-pull instructions during the school day and student
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selection for alcounty. (See Appendix C). Music adnstrators were asked the same questions
as music educators; however, they were asked to discuss their perceived support relevant to
building and district administration. (See Appendix C). All participants were allowed a fofow
interview to continue th conversation. Each question reflected the phenomenological experience
of the participants based on the following research questions and hypothesis(es):
RQ1lils there a correlation between a vocal S
administrativesupport within the middle school choralprogtam d t he st udent 6
York State School Music Association adjudication scores?
RQ2:Howcan private vocal instruction and pr e]
all-county selections?
RQ 3:What are thdived experiencesf students who enroll in private voice instruction
versus those who do not regardadycounty selections?
RQ 4:What are the lived experiencesmiddle school chorus teachers who teach in
distressed districts versus those who livafftuent districtsregardingpreparing their
students for NYSSMA adjudications?
Null Hypothesis(es)
Hil: There is no correlation between a voca
administrative suppgrand t he studentdéds New York State
adjudication score.
Ho2: Private vocal instruction and preparation do not influence the opportunity for a
student to be selected for an-edlunty festival.
Ho3: There is no difference as it relat® lived experiences between students ainoll

in private vocal lessons and those who do not.
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Ho4: There is no difference student preparatioior teachers who teach in distressed
districts and those who do not.
It was, therefore, vital to establiphogressive themes to support the discussion and reflection for
each questiorilhe survey comprised six questions and was\sammail and a social media
group focused on middle school choral educators. The first few questions request the number of
students enrolled in the middle school choral program, the number of students typically prepared
for NYSSMA adjudications, and the number of students usually accepted to participate i the all
county chorus festival. The following two questions refer to thasioa for students to
experience pubut lessons and if any or all students have or are recoiestoll in private
voice lessons to prepare for NYSSMA. The last question investigates their understood
administrator support in their program. The researanplemented Otter.ai to transcribe
interviews followed by Delvé@ools to code and establish common themes. All participants had
the opportunity to participate in a follewp interview, and two chose to do so. The themes were
pull-out lessons, privatedsons, sighsinging, adjudications, repertoire, conductors, positive
social experience and negative social experience, and socioeconomic status of the district. Codes
established for music educators and district music administrators were private labsmms)ty
music opportunities, understanding music as a core subjecgyidéssons, and administrator
support.

New York State School Music Association (NYSSMA) Adjudicated
Past Participants

Preparing NYSSMA solos
NYSSMA adjudicationsllow studerd to prepare aelectedsolofrom the NYSSMA
manual, perform the solo in front of a qualified and certified music educator, and then follow up

the solo with singing a sigisinging exercise. Students may or may not have the opportunity to
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prepare their NYSMA solos with their teachers and private instructor. Some past NYSSMA
participants reported the opportunityparticipate in pulout lessons, madstduring their lunch
period, and somalso enrolled in private voice instructions. The geneslilt was that students
who participated in private and puut lessons could prepare their solos more accurately and
were selected for the atbunty festival. Participant 4 shared:

So, for me, my mom did seek out private lessons for me to just btoglkepare.

| think there has to be some form of private lessons or, you know, working on the

piece each week, and | think what | would do is prepare on my own before | get to

practice and you know, try to really get the notes down the details and then mak

sure the dynamics are also down. Making sure like the phrases are accurate and

you know where to breathe, you know, these type of things. We would focus on

and especially tailoring the song to my voice was really important. | felt like in

private lessond was able to, you know, understand how to get the best out of a

song because | know if | would have done it all myself | probably wouldn't have

looked at all the details as | should have and maybe wouldn't even gotten like all

of the notes as accurate &hy, you know, just listening back but like if a, if a

professional can help, then they would be able to catch those, those little details.
Regarding pulbut lessons, participants discuss the importance of reviewing the notes and
preparing for adjudidéon. Participant 1 also revealed hdwuTube videos supported note and
rhythmic accuracy of their soloRarticipants 6 and 8 did not enjoy the prospect ofqoutll
lessons or private lessons, did attend NYSSMA adjudications, but were not selected to
paricipate in the alicounty festival. Participant 6 mainly describes her remembering working
diligently on the solo, not being selected, and being disappoiitede par t i ci pant 6s

noticeably softer at this time in the interview

\Y
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Yeah, | mean, | do remember feeling like | definitely could have done better if |
had more help. | felt like it was just kind of like one of those things. You know,
you're just kind of left to do it yourself. And | just feel like | could have used you
know, more you know, just more support, you know with it. You know, working
with me after school or something or taking the time out to really make sure that |
felt you know, confident and comfortable with my piece. But | do believe like |
would have been abte make it if | had someone to really, you know, push for,
okay, these are your rehearsal times that we worked together and, you know, not
just being left on my own to kind of figure it out. So yeah, it doesn't really feel
that great.

SightSinging
All participants, except for Participant 1, shared that sgiging was the most
challenging part of the adjudication process. Participant 1 shared that it may be due to being an
instrumentalist, and perhaps fingering the sghging while performing it ifiront of the
adjudicator helped. Participant 8 discussed that, in generaksangimg was difficult because of
the challenge of dyslexia.
...having dyslexia and being expected to read new music was extremely
challenging. | mean, the fact is that dysdeis a it's a spatial issue. We'll see we
see symbols and the way we see a symbol is no matter whether it's left right
upside down or sideways, it's still the same symbol. So that's what makes it
difficult because no matter what, it kind of all looks ffaene. And, you know,
you flip it upside down. It's supposed to be something different, but it's the same
for us. So, it's just a huge, it was a huge struggle.
Participant 3, who was an instrumentalist and not usually apprehensive, shared that although par
of the instruction in pulbut lessons was dedicated to sigimging, it was still the most
challenging part of the NYSSMA adjudication.
Probably sighsinging was the most challenging part. | hadn't learned how to
sight read prior to deciding to singrfNYSSMA. We did have lessons that were
dedicated to sight singing, but it was still the most challenging part.

Participant 2 participated in a folleup interview to discuss where sight singing occurs in

adjudication. Participant 2 discusses that it in@yeneficial for adjudicators to allow NYSSMA
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participants to decide whether to begin with their solo or with the sight singing portion.
Participant 2 reflected on their lived experience and shared:

there was so much preparation | was never really nsrabaut doing the solo .

But when it comes down to it, when you're, you know, the pressure of like, you
have to do these eight bars and you only have this amount of time to, you know,
to figure it out, and one wrong note can screw up the entire restavtvaim the

paper. You know, it's a lot of pressure. So | believe that if | was able to do the
sight reading first | would have been able to better apply strategies preparation for
the sightreading, because then | would have been able to get that dooatarfd

the way , | can remember almost every single time when we get to the last page
of my solo, like my brain was already ahead of that moment where | was thinking
okay, great, great. Now thishave to do sight reading. So, like even, you know,
seeingt and expressing whatever the last page of that piece was my brain was
already like getting nervous for what was upcoming. So, | believe that, you know,
maybe it's not ideal for every single student. | do think that for some students
doing the sight readg later maybe is more beneficial for the way that their brain

is wired. But for me, | think it would have been much more beneficial for me to
do my sight reading first, get it over with be done with, and then be able to really
enjoy doing my solo withowuightreading upcoming.

While some adjudicatorsffer students the opportunity to choose between doing their solo first
or their sightsinging, there is no set rule for all adjudicators, makimgpart of the process
subjective t o isiamefhavdheypreferdoaconductshéir adjaication rooms.
Participant 5, who participated in palut lessons for NYSSMA preparation, remembered an
adjudicator comment on her comments page. Par
| was so saad that | didn't do great but | scored a perfect score on my sight
reading and whoever evaluated me wrote acr
sightread.
Adjudicators
When asking questions about the NYSSMA adjudication process, none of the pasticipan
indicated a negative experience with NYSSMA adjudicators. However, particigtatedl that it
mightbe difficult for an adjudicator t&airly adjudicate someoraying twenty minutes before

the adjudication, as they had experienced on most adjudications.
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I'm singing to someone when | was just crying 20 minutes beforehand. This was
never gonna like reflect how you actually sing. Just being yourself because you're
singing for someone. And | mean, for me personally, I'm a mess. So, my notes
didn't necessarily reflect my technique in real life because | was under a different
type of pressure. Going to NYSSMA but my notes were always like the same, like
you did a greajob, your breath control was this, your sight reading, You did
perfect, blah, blah, blah. And | don't know | personally did not really look at the
notes. | just looked at the score and then once | saw my score, | was like, alright,
that's cool. And kind fgust like pass it on versus like my mom was like, oh, read
the notes. I'm like, You got it, you read the notes. Just tell me the score | got and
that's that.

Few participants experienced anxiety when performing their NYSSMA solos before their

adjudicators.

The Division Il All -County Chorus Experience
Conductors and Repertoire
All participants selected to participate in-edlunty expressed a positive, music

educational experience when attending the festival. Each participant who attendesedigbe

exceptional repertoire that their guest conductors chose. Participant 1 discusses that despite the

fear that was experienced in attending NYSSMA, the result of attendioguaity was worth

the effort and fear. Participant 1 also shared thabainel teacher continued to encourage them to

progress through the NYSSMA process.

It was definitely rewarding. | know one year | Work(ed.v—, who

happened to be my sister's chorus teacher or dire A few years later, |
believe. | cant'remember the timeline. But she was like, out of all my years going
chorus she was the one that like marked me for life where she like, totally
wrecked my whole understanding of everything choral, like chorus related to

musicality, how to conduct just tipgeces that she chose. | still listened to, to this
day. | learned one of them on the like if she doesn't wreck me and for the better

Participant 2 shared that participating in thecallinty festival changed the direction of their life

regarding theicollege choice due to working with the-atbunty conductor.
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Social Underpinnings

Most participants conveyed a positive social experience of meeting new friends at the
Division Il all-county chorus festival, except for Participant 7. Participant 7 dhlaa¢ his or
her musical experience at-albunty was remarkable. However, he or she experienced a negative
social experience at the festival. He or she reflected that it might be due to a lack of student
representation from underprivileged areas sudhasne he or she attended.

| didn't like how lonely | felt like it was just so rewarding to see like how proud

my mom was to go to the Tilles Center to watch us all perform and see how like

honored she was to be there like it was it was just cool tegept. Especially

becaus{llkthough, as is such a minoribased school. We don't really

have much outlets as other schools did. As you can see like in a lot of the all

county classes a lot of them are all like richer schools and schools withikeore

more to offer and like to be one of the only peop!|lEthat got to

represent fol | lfwas awesome. 1 loved that part of it.
NYSSMA adjudications and the albunty experience for past NYSSMA participants are
valuable experiences fdndse students who can participate. Therefore, while only some students
who engage in the NYSSMA festival will be selected to participate, it is essential that all
students feel that they have been afforded an equal opportunity to prepare for the aahigdicati
despite their socioeconomic status or that of the community where they live. Therefore, all
participants from the study who either had private vocal lessons or attendedtdaisons were
selected to participate in the-albunty festival during thejunior high or middle school years.

Middle School Choral Educators
Administrative Support
Choral educators often seek school and central administrators to support their programs.

However, administrative support may be more widespread in affluent @istver economically

disadvantaged districts. Some music educators suggesthiathey are aware thdieir
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building and district administrators support thesome believe that the support only sometimes
represents the support they need. When askada abministrative support, Music Educator 1
respohdedpuyld say they're supportive. BbBowever,
The followrup question included how the administration could support then increase, and the
r es p o n diest obak, giving @is a voiceagaino Admi ni strators are cal
schools in all content areas, including the music department. It seems that when a choral music
educator shares that they have been rherni ed a
program, that may harm the learning process for his or her students. Other responses included
positive administrative support. However, Music Educator 5 shareththatiministratiotacks
cohesivenessoncerning the music program. Music Educatehares:

Okay, um, my superintendent is extremely supportive with music and everything,

but I think he has an affinity toward chorus, | really do believe that. My principal,

however, | don't think that they're on the same page. | think that she doesn't

undestand what goes into chorus. | think that she thinks music is-gdeel,

meant to have fun subject, which we all resent greatly, because we know what

goes into it. So | would, | would say it's mixed. Okay, | would say mixed feelings.

When there is inasistent support within the administration, data indicate it may

negatively affect the music program.

Pull-Out Lessons

Pull-out lessons within a vocal music program support concert repertoiceuaty
music preparation, and NYSSMA preparation. At the time, pulout lessons may be
structured differently within districts, and any opportumitgtudent receives outside of the
regular choral classroom supplemethis instruction. In pubut lessons, students can review
notes, rhythms, dynamics, sigéihging, tone, phrasing, artistry, and pronunciation, which is
vital when singing in a different language. Some of the past NYSSMA participants shared that

their pullout lessons occurred during the lunch periods, while the music educators that were
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interviewed shared that students are allowed to attend on a rotating basis, even during core
classes such as ELA, math, social studies, and science. Again, it is essential to the effectiveness
of the music program that music educators advocate for their praghémes discussing pull
out | essons, Music Educator 5 shares, fAAnd wh
my own structure, even apa-outlessonsarendcdssmrytorand an
students, especially those who cannot takeafe lessons. Sommausic educators shared that
their studentsittendedrivate lessons, and some shared that they did not have rnamy. It is
significant to note that while all music educator districts represented do haxmiplgssons,
thosewith students who attend private lessons aally have a more substantial number of
students selected for the-atbunty music festival. Music Educator 3 respectfully allows those
students who can participate in private vocal lessons to follow whattiestnt 6 s pri vat e
are teaching; however, as a public school and private vocal instructor, Music Educator 3 believes
that he or she can further support private instruction inquuillessons.
All-County Music Festivals

According to thos®Music Educators who are employed in Title | districts, it was shared
that a low number, if any, attend private lessonsGalunty allows music students to work with
a guest conductor with a more challenging repertoire than what would usually be tahght in
choral classrooms. However, data reveal that private lessons, potentially governed by the
socioeconomic status of a district, may be one of the deterrents to students not being selected for
al-county. Mu s i ¢ Badltheprablem i'm facg is dl@t of éhese oth@r districts
that have all this big support, private lessons are the things that they have their kids are going and
doing level five and level six at the age of seventh grade. | can't compete wiih thdtu s i ¢

Educator 4 shares thlaecause some of the studentismor hedistrict areeconomically
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disadvantaged, they pay the fee so their students can atteod@ty. Data indicate that when
students can afford it, private lessons are advantageous in preparing students forANXM®ISM

increasing their odds of being selected for theallnty music festival.

Music as a Core Subject

Each music educator was asked to share his or her thoughts on music as a core subject.
Interestingly, all participants referred to and explained onassia core subject except one
participant. Music Educator 3 shares:

Well, I know that it's been scientifically proveand | can speak from my own
experience. Those students that are involved in music do better acaderttieglly
are disciplined. They doot require immediate gratification because music is
something that you know is the slow, steady, constant dfffarpayff in the

end. And so it builds that, you know, in today's society, we're used to immediate
results, immediate gratification, rightf anybody has to wait if they have to
develop a sense of tenacity. Oh, heaven fodsd, lot of them quit. So | think

this really instills that in thepand | think it spills into every subject that they
have. They realize that they might not be falislat algebra initially, but if | can
stick to it, if | can be consistent, if | can do a little bit each night, and | instill all
those, all those principles. | go ahead and use that as an example in my class.

Music Educator 4 supported teatement of music as a core subject and shared:

It is, yes it is. My feelings on this on the subject you're talking about on music,
man music, music is the core of life. Whether it is academic, it addresses
academicsit addresses emotional wddeing. And | know Personallymusic

saved my life. It really did. Also, it really addresses the spirit of a human being.
And I find that this world has become more and moraw®anistic. And music
speaks to that, and keeps us sane and keeps us human. Avdhidtate need to
maintain our humanity. And that's what that's why | think music is so important. It
also helps children with their other subjects. | mean, | use math. | use history,
especially African American and Hispanic history. | use that, you knaoeality
helps the kids understatige culture. When they learn songsit's a Japanese
song, okay, let's say Japan, right, they know about the culture. So, it's, it's very
important in every single subject. | think that it should be usable by not jbst us
by the other teachers as well.

Music Educator 5 responded that while the cho

they perceive core subjects as math and ELA. Music Educator 1 revealed that while he or she
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perceives chorus as a cord@at, the parents and some administrators do not share the same
thoughts. Thus, Music Educator 1 believes that when there is a lack of administrator and parent
support, that reflects in the sS3adyeeoughsié6 per ce
don't think parents see it as a core academic subject. Then | also feel that all of our administrators
were not music people befoso if they don't take it with the same seriousness that I'm putting
into it, it translates ta poor attitude fromthestednt because they havenodt
behind them o
District Music Administrators
Administrative Support
To fully function as amdministrator, one can only surmise that there muat be
foundation of support from the central administration. Eaakicradministrator shared that he or
she believes he or she maintains the full support of his or her central administrators, which has
allowed for success in their choral programs. Music Administrator 2 shares the following about
central administrators arids or her support:

Essentially administration has been very supportive from my time being here in
I - And considering our budget, budgetary
wise, we've always been able to at least meet our minimum requirements for
budget in order to get the resources that unnecessary for choral program are in
place. They've supported us with staffing for choral Middle School chdfes

have two brilliantchorus teachersvho | wouldn't consider replacing them for
anyone else. They are brilliant. Very glad to have them in plexckethey were

here when | got here. So | give that give credit to Central for keeping them in
place as well. | would shin terms of ou central administration. They
havebent over backwards to try to preserve our performing arts here in the
district, you know, has always had a strong history of performingaatiswe're

very fortunate in the fact that even over maybe the last 10 yéarethe budget
hasn't been, they found ways to preserve our staffing. And as you mentioned,
usually music and art, or Phys. Ed are usually the first things that they look at
what he wants to make cuts, | JJlEhas been very fortunate that they
foundother ways to make cuts in our budgets, and we haven't had to lose any one
in overtenyears.
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Music Administrator 1 discusses the administrative support he or she receives on the school level

by sharing that music is regarded as crucial as other sabjea &Ansean, iffs as supportive as it

is for all, all the other programs which is which is quite a bit, you know, they take a lot of pride

in the, in the student achievements and on, you know, on what we're able to provide them in their
experience. 0 sMw admi ni st r at ¥Varys@postiveaTheenuddle dtleol s a me , i
principal is very much involved in anything with the music department and with the choral

program, he is involved ia.

Pull-Out Lessons
Music Educator 4 applauds the administratianaitowing pullout lessons at the
middle school. When asked about support from school administration, Music Educator 4
r es p o nhk eedspn | Wollld say decesbne little thing that we have this year that
we didn't have before we were able to stessbns. So, we were able to get the teachers
out of the duty period and do a lessand the teacheewe lovingit 6 Duty periods ar
necessary to ensure the school sdéd safety proto
teachers are allowedto serveinp@c i t y t hat advantages students
musical development. Music Administrator 2, however, serves two middle schools in his
or her district. In one school, students can attendquillessons during classes in one of
the middle schoolsnithe other middle school, students can only participate in music
lessons during lunctiexceptfor one district, all music administratparticipantsallowed
students to attend pediut lessons during core classksaddition, the Title | districts
obsened no or low turnout of seventar eighthgrade students enrolling in private
lessons. Music Administrator 2 conveyed that students needing academic intervention

services are often not allowed to participate in the choral or instrumental program,
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regardless of whether they play an instrument. In addition, the administrator also shared
that due to the community's low socioeconomic status, most students can only experience
music education in the school.
All-County Music Festivals

When district musi@administrators were asked about the experience of their
students attending Division Il atlounty chorus festivals, there were various responses.
Administrators from Title | districts shared that there is a lower representation of students
from their disticts to attend. One administrator discussed how parents or guardians need
more resources for students to attend private lessons, which disadvantages their students
from other districts where communities may need more resources to supplement vocal
music edl ¢ a t Students just don't have those opportunities. So, as | mentioned before,
everything they gethey get here within our walls. And that kind of keeps them a few
steps behind some of our neighboring districts or more fluid districts in Nassaw ©@ount
Another music administrator expressed that those teachers and students were discouraged
when attending NYSSMA adjudications, sharing that they continuously received low
scores from the same judges. Therefore, they composed a workglofestival to
accommodate their students. However, the music administrator shared that the students
and teachers in the district were willing to participate in NYSSMA adjudications again.
Music administrators from nemitle | communities responded similarly and were
satsfied with the number of Division Il atounty festival students selected from their
districts. While music administrators discussed the fairness of NYSSMA scores as the
selection process for attending-edlunty, there may be a disconnect between adoes

student NYSSMA preparation processes and adjudications and how students are selected.
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Music, A Core Subject
All district music administrators discussed the importance of music as a core
subject. Each administrator presented-fomherself as arogram advocate for students
and teachers. Music Administrator 1 shared:
When you take a look at the experience of a child in your community, you know,
there's two things you look at what you want their quality of life to be. Now, in
terms of what they'rable to experience onday-to-daybasis, and the kind of
access you give the students who really need that kind of environment to learn it.
And also, it's a matter of, you know, when you look at the outcome, so like, you
know, they're gonna go out andpexience the world at some point, you know, if
you want them to have, you know, an idea of what is good and beautiful and true,
and to be able to recognize it and talk about it. You know, those things are
important too. And that's something that we offieiquely in the arts, and in this
case, the choral department.
Music administrators each shared the same sentiment in allowing space for students to
express themselves, which may not occur in other classes. Music Administrator 2
discussed how some studeotsitinue to attend school simply because of the music
department, in essence, keeping the students connected to the student community. The
administrator also mentioned that every salutatorian and valedictorian selected over the
years participated in ond the performing music classes. Music is a core subject not
because it is designated as a core subject but because it addresses the core of those who
perform it and those who listen.
Survey Results
To bestorganizeand report the data collected from theveysthe software
program Statistical Package for the Social Sciences (SPSS) was implemented to organize

and interpret the data responses receiRedrsomproductmoment orrelationbest

identifiesthe relationship between the variabdesl assists idefining the relationship
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between the variables and identifying the assumption of the bivariate outliers, the
assumption of linearity, and the assumption of bivariate normal distribeé#i@wint of
view regarding whether the Pearson product corpglasi a robust method comes from
the possibility of variables not naturally being distribu®etiVhile Pearson product
moment correlations are particularly robust against basic violations of assumptions, the
analysis continued even though most asdionp were violate@! The variables include
Enrollment in Chorus, Number of Students prepared to attend NYSSMA adjudications,
Number of Students Accepted to participate in theCAlinty Music Festival, Confirm or
Deny if students are allowed participate in pultout lessons and/or exteurricular
preparation for NYSSMA, Number of studeiitapplicable students enrolled in private
vocal instruction Each scatterplot matrix was approached using one of the following
assumptions:
1 The Assumptia of Bivariate Outliers which identifies any responses that
do not follow the usual pattern.
1 The Assumption of Linearity which identifies if there is a linear
relationship between two variables

1 The Assumption of Bivariate Normal Distribution which itiéas the
normal ity of the variable a®d should re

®Khushbu Kumari, and Suniti Yuaddydpudnal ofitheipraciceof Regr es s i
cardiovascular scienced, no. 1 (2018): 36.

%0 aerd Statisti-Ms meiiPe &pos o pHitist/sadstics.lberdzdisttjstical
guides/pearsoenorrelationcoefficientstatisticalguide.php

261 arry L. Havlicek and Nancy L. PetersdiRobustness of the Pearson correlation against violations of
assumption$ Perceptual and Motor Skil43, no. 3_suppl (1976): B3-1334.

%2 aerd Statisti-MMe meinPe&ps o ehtt@st/dsdadtiosgaird.Goo/staistical
guides/pearscnorrelationcoefficientstatisticalguide.php



97

In the results, two participants were repeated as an outlier. However, they were

still included in the research due to the low number of participants that responded. Table

3 reveals the correlation

Table 4. Statistical Package for the Social S@e(S&PSS) results

Variable Enrollment NYSSMA NYSSMA Pull Out Private
Prep. Accept. Lesson/Extra Lessons
Curricular
NYSSMA Prep 428
.004
NYSSMA Accept. 119 .303
452 .051
Pull-Out/ExtraCurricular -.076 321 111
.622 .036 485
Private Lessons .362 375 137 .024
.018 .015 .393 .881
Administrator Support .055 .059 110 141 .160
721 .709 .488 .361 311

The data reveal that for those districts where students take private lessons and

those in pulout lessons or attend extcarricular NYSSMA preparations, the NYSSMA

preparation number also increases. Lastly, the data show that as the enrollment of the

chaus increases, so does the number of students who take private lessons.

The datandicates no correlation between administrator support and any of the

variables.

In Figure10the assumption of linearity is depicted by a scatterplot matrix

betweerall variables. Among nearly all the variables, the assumption of linearity is
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tenable. However, the scatterplot ma#igo reveals that the assumption of bivariate

normal distribution has been violated except for the combinatiblY &SMAacceptance

andPrivate lessonsWhile the data could have been directed towards being more

standardized to create a more positive assumption of the bivariate normal distribution, the

decision was made not to change the data.

Scatterplot Matrix: Assumjan of Bivariate Normality
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Figurel0. Private lessons, NYSSMA preparation, accepted taCallinty through
NYSSMA score, and administrator support

Figures 11and12 furthercorroboratehat students who take private lessonsaoee
likely to be accepted into AlCounty as a result of participating in NYSSMA

adjudications.
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Scatterplot Matrix: Assumption of Bivariate Normality and Assumption of Outliers

Scatterplot Matrix NYSSMA_Accept,PO_v_EC,PrivLess
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Figurell. Variables: AltCounty accepted by NYSSMA scorégiend PultOut and/or Extra

Interestingly, Figurd 2 indicates that administrator support needs to be more considerable in

accepting students iited to participate in altounty.

Boxplot matrix: Pulout and/or Extracurricular NYSSMA preparation measure
against students selected te@unty based on NYSSMA scores
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Figurel2 The Y-axis represents students accepted toalhty based on
their NYSSMA score. Xaxis represents if students had an opportunity to
experience pullout and/or extracurricular NYSSMA preparation. 1= no and
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Figurel3discloses that districishere students camroll in private lessond)ad the
most significanhumber of students accepted intealunty due tagheir NYSSMA solo. In all

results, the assumption of bivariate outliers has been &tblat

Boxplot matrix: Private lessons measured against students selected to all
countybased on NYSSMA scores
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Figurel3. The Y- axis represents students accepted to@inhty based on
their NYSSMA score. Xaxis represents if students had an opportunity to
experience private lessons.

According to Table 4, nominations for the 2023aunty festival resulted in 89.04% of
students from noiTitle | schools nominated and 87.21% were accepted. From Title | schools,
12.79% were nominated and 10.96% were accepted. Sabiesals district da, in no particular
order, on each Nassau County public school
nominated to participate in NYSSMA adjudication, and number of students selected from Title |
and nonTitle | districts. Hence, there is a diffex@e of approximately 2% in favor of students

chosen to participate in atbunty from Title | schools and approximately 2%, not in favor of

di
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non-Title | schoolsHowever, the number izased on the number of nominated studekit,

the data show thatuo of 356 students nominated from Title | and +1otte | districts, 191 were

selected from nofTitle | communities, and 28 were chosen from Title | distridisssau Music

Educators Association permitted the inclusion ctallinty nomination and acdapce data.

(See AppendiF) . The New York State School Report Cal

statusese

Table5 All -county students nominated and accepted from Title | andliitanl districts.

Title1 Non # # Nominated # of all
Title 1 Nominated nonTitle 1 nominated
Title 1 students
Total Students 28 191 Total: 39 317 356
219
Total Districts 12 34

Participating

Average # of Students 2.33% 5.62%
sent from District

% of Students 10.96% 89.04%
nominated for AH

County

% of Students selectec 12.79% 87.21%
for All-County

Source:NMEA

i New Yor k State Ehdttpsd/datainsed.gewt a Gl ance, 0
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Table6. All-countystudents nominated and accepted from Title | andTita | per

District % Title Non- % from # of # of # of all % of
Economically 1 Title  District Nominated Nominated Nominated Nominated
Disadvantagec 1 Students Students students Students
in District (Title 1) (non-Title 1) Selected

1 41% 0 0.00% O 0 0%

2 13% 10 4.57% 13 13 76.92%

3 16% 4 1.83% 5 5 80.00%

4 21% 1 46% 4 4 25.00%

5 25% 11 5.02 35 35 31.43%

6 53% 7 3.20% 8 8 87.50%

7 8% 1 46% 6 6 16.67%

8 32% 3 1.37% 6 6 50.00%

9 69% 4 183% 6 6 66.67%

10 3% 5 2.28% 11 11 45.45%

11 65% 1 46% 2 2 50.00%

12 20% 8 3.65% 13 13 61.54%

13 69% 0 8 0.00% O 0%

14 14% 6 2.74% 7 7 85.71%

15 26% 6 2.74% 6 6 100.00%

16 39% 5 2.28% 5 5 100.00%

17 44% 2 .91% 3 3 66.67%

18 27% 1 46% 2 2 50.00%

19 12% 2 .91% 3 3 66.67%

20 76% 2 .91% 3 3 66.67%

21 20% 3 1.37% 4 4 75.00%

22 21% 3 1.37% 6 6 50.00%

23 32% 10 4.57% 11 11 90.91%

24 16% 12 5.48% 14 14 85.71%

25 50% 5 228% 5 5 100.00%

26 7% 5 2.28% 10 10 50.00%

27 9% 10 4.57% 19 19 52.63%

28 32% 2 .91% 4 4 50.00%

29 11% 5 2.28% 5 5 100.00%

30 20% 8 3.65% 14 14 57.14%

31 27% 1 46% 4 4 25.00%

32 12% 1 46% 4 4 25.00%

33 11% 12 5.48% 13 13 92.31%

34 21% 8 3.65% 12 12 66.67%

35 15% 3 1.37% 5 5 60.00%

36 73% 0 0.00% O 0 0.00%

37 14% 3 1.37% 4 4 75.00%

38 13% 3 1.37% 3 3 100.00%

39 38% 7 3.320% 13 13 53.85%

80.00%

N
o

9% 12 5.48% 15

=
a1



District

41
42
43
44
45

% Title  Non-
Economically 1 Title
Disadvantagec 1

in District

68% 3

38% 17
8% 2
52% 0

82% 4

% from
District

1.37%
7.76%
.91%

0.00%
1.83%

# of
Nominated
Students
(Title 1)

7

# of # of all
Nominated Nominated
Students students
(non-Title 1)

7
31 31
2 2

0

5

10¢

% of

Nominated
Students
Selected

42.86%
54.84%
100.00%

0.00%

80.00%

Source:Nassau Music Educators Association

Null Hypothesis One

The qualitative results indicate that socioeconomic status and administrative support

affect

a student 6

s New Yor k St

ate School

results, however, indicate no relationship. Because the survey did not ianlogé&on

addressing the di

stri

ctsbo

soCi

oeconomi

c

notoriously difficult,the number of students wiemrolled inprivate lessons waselected as the

variableto determine the t u d socider@omic stuges. Null hypothesis 1 is inconclusive.

Null Hypothesis Two

Qualitative results revealed that private vocal instruction was only afforded to some

Mu s i

statu

students. This influenced the opportunity to prepare a more accurate NYSSMA adjudication

solo, resultingn greater odds of being selected for thecalinty music festival. Quantitative

results also support the notion that students who participate in private vocal instruction

experience greater odds of being selected for theoalhty music festival. Null lpothesis 2 is

rejected.

Null Hypothesis Three

Quialitative results revealed that students enrolled in private vocal instruction felt better

prepared for their solos. Sighinging was the adjudication element where participants expressed

better preparednesThe survey did not measure this hypothesis. Null hypothesis 3 is rejected.
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Null Hypothesis Four

Quialitative results revealed that some economically distressed districts, specifically Title
| schools, may experience more of a challenge in prepariitgsthdents for NYSSMA
adjudications. This is due to students needing financial assistance for private lessons or,
conversely, students attending paoillt lessons during the school day, including during classes
such as math, ELA, social studies, and s@ei@uantitative results indicate that most teachers
teaching in an economically distressed district may experience more significant challenges
preparing students for NYSSMA adjudications, resulting in fewer students selected to participate
in the altcourty festival. Null hypothesis 4 is rejected.

Summary of Results

The study comprised convergenixed methods research to examine the correlation
betwen a studentds socioeconomic status, admini
having a grear chance of being selected to participate in middle schecbatity music
festivals. The results from the qualitative research indicate that there is a correlation between a
student 6s socioeconomic status, rayméemeostrati v
their NYSSMA adjudication. The results from the quantitative research indicate that districts
where students are able to enroll in private vocal instruction or are afforded the opportunity to
have pullout lessons, may have more studenkscsed to participate in the atbunty festival.

The assumption of bivariate outliers was violated. Outliers remained in the data results,
as there was no significant difference between including them and not indneingThe
assumption of linearitwas met regarding each of the variables with one another except when
administrative support was included as a variable. The assumption of linearity was violated with

each of the variables that had administrator support. Lastly, the assumption of bnamnzdé
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distribution was violted except for accepted -@lbunty students selected because of preparing an
NYSSMA solo and those who enroll in private lessons where the assumption of bivariate normal
distribution was met. Thus, the-thirectional approachanfirms the relationship between

gualitative and quantitative inquiriddypothesis 1 was inconclusive, and Hypotheses 2 through

4 were rejected.
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CHAPTER FIVE: CONCLUSION
Overview

Middle SchoolAll-County chorus festivals can afford seventh and eighdlde students
several musical opportunities. Therefore, it was essential to examine whether socioeconomic
status and administrative support affect whether students are accepted to partidigate in t
festival. The research aimed to discover if students from economically disadvantaged
communities needed more participation opportunities. Communities determined to be forty
percent or more economically disadvantaged are called Title | schools. Tha fgl@rnment
grants Title | schools additional funttsprovide an equal chance to receive similar bentefits
students who do not resideTitle | communities. In addition, the research addressed the effect
of administrative support on middle school abmusic programs and if administrative support
also is a factor worthy of consideration in the selection prospect of a student.

The research questions guiding the research are:

RQ 1: Is there a correlation between a vocal student's socioeconomic gtatiesyed

administrative support within the middle school choral program, and the student's New

York State School Music Association adjudication scores?

RQ 2: How can private vocal instruction and preparation influence the vocal student's

participation inall-county selections?

RQ 3: What are the lived experiences of students who enroll in private voice instruction

versus those who do not regardingalnty selections?

RQ 4: What are the lived experiences of middle school chorus teachers who teach in

distressed districts versus those who live in affluent communities as it pertains to

preparing their students for NYSSMA adjudications?
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A convergent mixed methods approach is necessary to ascertain results addressing each
research question. Surveys anttimiews reflected in Chapter 4 shared both qualitative and
guantitative data. The qualitative data reflected the lived experiences of past middle school
NYSSMA patrticipants, middle school choral educators, and music directors. It was essential for
the quditative portion of the research that each participant interviewedidagedto share their
lived experience. While theackgroundor some participants may not have always reflected a
positive one, several participants expressed gratitude for a chaaa#réss the issu&éhe
surveyallowed participantto share their experiences within their buildings without further
explanationand the qualitative data reflected those results. The researcher deaideduct
convergent mixed methods research to ascertain if the results were bidirectional, confirming one
another.

Chapter 5 reveals an interpretation of the findings in Chamadow this may relate to
the existing literature. In addition, Chapter 5 discusses the purpose, a summary of the procedure,
an interpretation of the findings, the conclusion, the limitations of the study, and
recommendations for further research. Limnitas refer to the validity, generalizability, and
trustworthiness of the study. Chapter 5 discusses future recommendations based on what the
research in Chapter 4 exposed. Finally, Chapter 5 concludes with a supposition based on the
researcher's opinions.

Summary of the Purpose

The research study was designed to discover whether socioeconomic status and

administrative support affect a student's chances of being selected to participate in the middle

school allcounty music festival and the degree to whiluhy are limited.
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Summary of Procedure

Interviews with the following participants best established the results: ten past NYSSMA
middle school participants, five middle school choral educators, and four music administrators.
Furthermore, the study included a survey distributeld2@5 middle dtool choral educatorgll
participants represent a variety of socioeconomic communities, experience levels, and
administrative support situations.

Interpretation of the Findings

Based on the data presented in Chapter 4, a student's socioeconomimatapermit or
prevent a student from taking supplemental vocal music instruction, which further supports
NYSSMA adjudication preparation. Students who cannot afford to enroll in private lessons are at
a disadvantagel' hesame studentisallowedfrom attendng full-period pultout lessonsind
private instructiorexacerbates the probleffherefore, studenenrolling inprivate lessons can
experience more detailed instruction from their private teachers to better prepare them for the
NYSSMA adjudicationsPrivate preparation can liketgsultin a higher scorghusdecreasing
theselection odd$or those without privatestructionor pull-out lessons. In addition, most
students who can attend pollit lessons during their school day reflect more significant support
from building administrators, allowing students to expand their practice for NYSSMA
adjudicationsSome music educatwand administrators reflected that several students enrolled
in private vocal instruction indicatla significant number of students selected for thealinty
music festival.

In several interviews, specifically, those who work or live in lower socio@odac
communities shared a common disappointment regarding the limited financial resources.

Thereforea student needs more financial resources to tievepportunity to take



private music lessonStudents residing in Title | communities can enjoy eqdals of
instruction.However, thenumber of students participating in-atbunty may decrease
when subjectingtudents from distressed communities differentoptionthan those
who live in more affluent areas

Consequentlystudents who attend ptdut lessons will experienamncentrated
vocal instruction in preparing their NYSSMA solos, which may increase their NYSSMA
score andhe prospect of being selected for thecallinty music festival. In addition,
when teachers feel a lack of support, tteeher may understand that the administrator
cares less about the music progrétfigures 4, 15, and b reflect the findings of the

research.

The Effect of Socioeconomic Status onr@unty selections

Students from Title | schools may Students in nonTitle | school may
not be able to afford private vocal be able to enroll in private vocal
instruction in preparing for their instruction, increasing their odds of

NYSSMA adjudication vocal solo being selected

Socioeconomic
Status

Students in nonTitle | schools
experience additional support to

prepare for NYSSMA adjudications,
specifically focusing on each
NYSSMA evaluation component

Figure ¥. Socioeconomic status from Titlend nonTitle | schools and how it may affeckat u d e n
NYSSMA preparation.

%Ronald T. Hyman, School Administratorés Handbook

(Englewood Cliffs, NJ: PrentieBlall, Inc., 1975), 40.

(



NYSSMA adjudication opportunities in Title | and nditle | districts

Students from Title | districts
may not be able to afford
NYSSMA fees

Title | districts that pay for
students to attend may
experience reduced student
participation due to
apprehension from feeling
underprepared

Figure 5. NYSSMA preparation in Title | and nemitle | and how itmay affecta

adjudication score

Non-Title | communities may
experience greater
representation at NYSSMA
adjudications due to better
resources to attend

Non-Title I districts create a
variety of opportunities for
students to prepare and attend
NYSSMA adjudications and
relate music to academic
achievement.

Administrative Support of a Vocal Music Prograrn

Students from Title |
communities may not be able
to participate in
pull-out vocal instruction

Students from nonTitle |
communities are able to

participate in pull -out lessons,
which may also be in addition

to private vocal instruction

Administrative
Support of
Vocal Music
Program

Teachers from Title | districts
may feel less motivated due to
lack of administrative support,
resulting in a lack of teacher
advocacy for NYSSMA and Alt
County

Figure B. Administration can determine if scheduling will allow students to participate iroptl

Students from nonTitle |
communites enjoy greater

administrator support resulting in
more opportunities to prepare and
attend NYSSMA and All-County. In

addition, teachers may feel more
comfortable advocating for their
vocal music programs

lessons regardless of the class from which they are being pulled.

student 6s

11C
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Conclusion

While the New York State School Music Association invites all students to prepare and
participate in NYSSMA festivals, students residing in less affluent sociostorareas
attending Title | schools do not enjoy the same efficient qualifying opportunities as those
residing in more affluent homes attending fIotke | schools. Therefore, Title | communities
may not be equally represented atcallinty music festival or enjoy the same musical
experience, including singing under the baton of a guest conductor and being challenged to learn
more challenging music repertoire and more robust musical concepts. Also, students from lower
socioeconomic areas may be unablpdadform with other vocal music students from other
districts in the alcounty music festival.

Implications

Thepresentesearch uncovewhy some studenenjoygreater odds adttendng all-
county festivals than others. For example, studemtslling inprivate lessonandparticipating
in pull-out lessons in their schools can better prepare for their NYSSMA adjudicatidrisus
score higher on their NYSSMA adjudication. In addititihvg research may present the
opportunity for the Nassau Music Educators Association to review the practiceotiaty
selections and determine if the process is fair for all students to partidipateesearch does not
insinuatethat the selection peoess is unfairStill, some students enjoy different occasiohs
being selected for attounty and experiencing a more significant music educational experience
For example, padtY SSMA patrticipantavho attended the altounty chorus festival in middle

school shared that the experience was positively impressionable. Participants referred to their
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experience with the guest conducdsmore challenging, and some participants discussed
positive socialization when participating with students from othércts

One strength of convergent mixed methods research is combining the results of
gualitative research with quantitatigealysis The btdirectional approach allowed for the
relational influence between the twomocessesHence, one would rely on tio¢her for
confirmation. Qualitative researtacilitatesparticipantsarticulatingtheir thoughts; however,
guantitative researdimits participantstiscussion. While the conclusions &eeable some
responses may have been inaccurate based on thi#tajivenand qualitative results
Quantitative research focusesmmerical result$o guide the studywhile qualitative research
focuses on worddHowever both are responsive to lived experienddgerefore, itwvas
necessaryo report thematic analysis results by exploring common themes or ideas relevant to
guantitative and qualitative researtinplementinga convergent mixed methodesignallowed
for the participantsexperiences was significant in theeidy.

Middle schobchoral educatorshould implementhe research and determine hiow
accommodate their students hesgardless of socioeconomic status. In addition, it would be
advantageous for music educatorapplythe research results to advocate for their progriam
building, district, and central administrators. Previous research shows that students who
participate in music education classes perform better academitakiydition to classroom

improvement, research shows that music education can imgtwlents' performance on
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standardized testing in subjects such as math ancd?ERMso, according to NAfMEmusic
educatiorenhances student'sanguage and reading skitks.

It would be advantageous for administratoranderstanénd embrace how a well
rounded music education supports studextatemic careerlt would therefore be strategic and
valuable for music teachers and district music administrators to advocate for their program and
share data on choral students' improvement of their exedutiggons due to being in the
chorus?®” In addition, the research statedBienham'soook onMusic Advocacyhat
administrators should consid@usic as a curricular subjeciotanextracurricularone.
Therefore, musieducators must advocate that ideology to district and building adminisgfators.
Finally, middle school choral educators should be encouraged to involve themselves more with
preparing their NYSSMA students, including requesting-putllessons and invdiwy
themselves with the selection procdasaddition, parents who live in lowsbcioeconomic
areas or are aware of the lack of administrator support for the vocal music program in their
child'sschool should advocate for equal access to music eduéatitheir children. Therefore,
it would be beneficial for parents to converse with the school and district administration
concerning theichildren'spossibilities as part of the music program in preparing their NYSSMA

solos. Also, it would befiadminitrators to identifghe opportunitieghat music education offers

265 Steven J. Holochwost, Cathi B Propper, Dennie Palmer Wolf, Michael T Willoughby, Kelly R Fisher,
Jacek Kolacz, Vanessa V Volpe, and Sara R Jaktfee, fAMus]i
Functions, 0 Psychology of aesthetics, creativity, and

26NAf ME, fStudy: Music Education Could Help Close tl
St u d eNatiorsal, Aésociation for Music EducatioBeptember 11, 2@ https://nafme.org/studsnusic
educationcould-help-closethe-achievemengapbetweenpoorandaffluentstudents/

267 Franziska Dege, Claudia Kubicek, and Gudrun Schwarzer. "Music lessons and intelligence: A relation
mediated by executive functionddusic Perceptior29, no. 2 (2011): 195.

268 John L. BenhamMusic Advocacy: Moving froiBurvival to Visior(Chicago, IL: GIA, 2016), 59.
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to otheracademic studies artlde positive psychological gains that vocal music education,
explicitly preparing vocal solos and participating ir@lunty, can provide studentdusic
education supports a positive school culture and climate that benefits students mentally,
emotionally, and academicaHl$?.Hence Regelski shares that when students are allowed to
participate in choral music programs, research shows that the studentsxpeeignce increases
which can then affect a student's social and psychological develogent.

Socioeconomistatus and administrator support directly affect stugeletctionfor all-
county festvals according to the lived experiences of the qualitaigearchStudents in
economically disadvantaged communities often cannot afford private vocal music instruction
Students who live in economicaliynderprivilegeccommunities may fealeterred and need help
to achievan NYSSMA adjudications or altounty festivals?’‘Therefore, students in
economically disadvantaged communitied assistance to prepare a more concentrated study
of their NYSSMA repertoireTherefore, students cannot experience equal opportunity for
cogntive developmenasdefined by Vygotsky's theory of scaffoldirdjsadvantaginghe
studentrom being selected for attounty.Vygotsky's theory of scaffolding is based on the
premise that more knowledgeable teachers teach students entirely andghhof®When

studentsare not given access to equal instructguch as pubut lessons, they may feel

%Meagan O6Malley, Adam Voight, Tyler L Renshaw, anct
Structure, and Academic Achi e vSehos psychology quarted yo.1o0f Moder af
(2015): 142.

2% Thomas A. Regelski, "Music, Music education, and Institutional Ideology: A Praxial Philosophy of
Musical Sociality,"Action, Criticism & Theory for Music Educatidrb, no. 2 (2016), 12.

MJenni fer Lee Doyl e, @ Cul tEudruacla tReolnev aAn cSey nitnh elsribsa no fl
Update: Applications of Research in Music Education 32, no. 2 (May 2014): 45.
https://doi.org/10.1177/8755123314521037
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discouraged from continuing in a program, thus lowering their chances of being selected for an
all-county experienc&? Students should be afforded thygportunity of puHout lessons so that

they can effectively focus on the NYSSMA evaluation solo's components fidoes will

present a solo as best as possible. Components such as torgngiglyt dynamics, phrasing,

breath support, diction, styland interpretation are only some of tttanponentbesidesote

and rhythmic accuracy. In addition, district music administrators should create a strategic plan to
present to thechooland central administration, discussing the structure and advanfagék o

out lessonsPullout lessons would give students access to learning the various NYSSMA
evaluation components more efficiently, preparing students for a better adjudication presentation.
Severabparticipantsharedhatrotating lessons worked Wén their districts preventing

students from missing the same cleeggularly. Students who can attend pplit lessonsind

private instruction may hawan effectiveacceleratedearning rateas opposed to students in

lower socioeconomidlistricts or thosevho needadministrator support. Vygotsky refers to the
speedf learning as an opportunity for teacherdetter compreherttie catalysts or

impediments towardsstudent'dearning rateard refers to this as the constructivism thetty.

Limitations
The mixed methods research included interviewing ten former middle school NYSSMA

vocal participantsfive middle school choral educatoesd fourmusic directorsTheresearcher

213 Adria Hoffman. Compelling Questions. 63.

24 Moses Makgato, "ldentifying constructivist methodologies pedagogic content knowledge in the
teaching and learning of technologi?focediaSocial and Behavioral Sciencég (2012): 1399.
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distributed thesurvey tol,125middle school choral directors; howevesb,résponded and
participated

Eachintervieweesharechis or heldived experiences concerning NYSSMA adjudications
and altcounty. All participants were allowed a follewp interview to add to or change their
original interview. Howevertwo participans chose to do so. Alintervieweesxceeded the age
of eighteen.

Theresearcher distributed tiservey to 1,215 middle school choral educators. The data
reflect forty-five responsesAnother limitation of the study was that participants who responded
to the survey were not required to sharthdy wereemployed in a Title | district. In addition,
the study should have includesite and ethnicitgs variablesWhile bothareconfourding
variables, theesearch did not establish thencastroled variables Convergent mixed methods
allow for a merging of the qualitative and quantitative results. Eesdarch methochan disclose
different types of information that can be significemthe study’> While the responses were
substantial, an opportunity to extend the research may have resulted in greater validity of results.
A side-by-side approachllowstheresearcheto compareconfirm,or disconfirm the
hypothesis?7

Recommendatiors

Title 1 funds ensurall studentsith equal and equitable educational opportunities,
however, the decision of the administration to determine how to allocate the funds.
Administrators often distribute Title | funds to support core subjects suetath, English

language arts (ELA), science, and social studies. The primary focus is ELA and math since the

275 John W.Creswell and J. David CreswelResearch design: Qualitative, quantitative, and mixed methods
approacheglLos Angeks: Sagéublications 2017),217.

2781bid., 220
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New York State report card reflects the student achievement in the courses. NYSSMA
adjudications do not. Therefore, music education may be coeditkss important to
administrators. Therefore, additional research is recommended to correlate the effect of vocal
music programs, putbut vocal lessons, and participation in thecallinty festival with student
academic achievement. Furthermore, midaleool choral students who excel in music may also
become a T¥M Music Honor Society member if their school facilitates a chapter. In general, to
become a member of TM, students must not only excel in their music class but must also
maintain a gradegint average of eighty unless otherwise determined by the chapter advisor and
building administration.

Vocal pullout lessons also support the studentssicality and may alseelpthe
student'socialemotionalhealth.Whether from economically disadvwaged backgrounds or
affluent, studentsnay experience a sense of belonging in smaller groups, such-asifpull
lessons, whereas that may be different in larger academic groups. Using quantitative data to
determine the connectioognducting further reseeh to discover the correlation between pull
out lessons and academic achievement and semiational welbeing would besaluable
discovering.

Another recommendation for research would be to determine the influence of middle
school choral teachers as adates of their choral and vocal programs, particularly their
students' participation in the @bunty festival. The study displayed underrepresentation for four
Nassau County public school districts in the 202&alinty Division Il chorus. Accordingt
the rules and regulations of the Nassau Music Educators Association (NMEA), every NMEA
member is allowed to nominate at least one student for the festival and have at least one student

representation. Teachers who feel less supported by their schastriot ddministrators may
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feel less motivated to advocate for their programs. It may be advantageous to discover how
teacher advocacy or lack thereof may support or oppose a student's chance to participate in
NYSSMA. While NYSSMA has and continues to atiet to bring inclusivity to students in all
areas, regardless of socioeconomic status, teachers must remember that advocating for their
program and students is esserttial.

Further recommended research would analyze the correlation bettudents preparing
for NYSSMA adjudications and academic achievement. For examptay be possible that
students who qualify for NYSSMA develop skills of repetition, memory, and perseverance,
which could affect their academic performance. Another recemaiation for further research
would be to address how academic intervention services may impede a student's opportunity to
participate in NYSSMA and attounty.

Chapter Summary

"We are the Music Makers, and We are the Dreamers of the Dreams" is a quistarik
may remember from the movie, "Willy Wonka and the Chocolate Factory." This first line
originated from a poem, "Music and Moonlight," by Arthur O'Shaughnessy in218ie
poem's central idea is the empowerment of music and th@°dmtstanza tree of the poem,
O'Shaughnesggfers to a biblical reference to Ninevélijlt-in anguish, and Babgtreated out
of joy.8° O'Shaughnesssmbraces the significance of music and its effect on peajlough

circumstances have dictated that students eaxchers live and work in lowesbcioeconomic

2""Thomas N. GellertHistory of The New York State School Music AssociatidnThomas N. Gellgrt
vol.lll, 1990-2006, 8.

28 We are The Mu s ihtps:ibadmingnstes.comRo18/@PI18aethemusicmakers
summaryarthurwilliam-edgaroshaughnessy/

219pid.

280 id.



communities, the joy of music can establish a connection and promisggsyite the
challenges, students to effectively, skillfully, and with honor prepare and present their NYSSMA
adjudication solosSome adhinistrators may feel more inclined to focus on the state test scores
for ELA and math; however, music motivates students to express themselves differently from
other subjects. All students should know they are supported regardless of their financial
situaion. The current research intent was not to divide but rather to bring awaretiess to
separation that may already occur for student selection in middle schoolaty chorus
selectionsHopefully, theresearch resultsill stimulate a rethinking ofhe allcountyselection
processencouragehorus teachemndmusic directorso advocate more for their prograand
inform administratorgiow their decision can affect musiglated opportunitiedt the same
time, though it may be welhtended, their judgment may negatively affect vocal music students
Although not all students will be selected to participatejoeconomistatus and administrator
support should ndtinderstudentsrom preparing theirvocal solo. Accordingly, students should
receive equal foundational preparation opportuntbeteveloptheir NYSSMA solos. If private
vocal music instruction is not an option, students should be able to participateontdaedsons
during the schodadllay.

Middle school choral students interested in preparing shemidgyan equal opportunity
to study vocal music education and prepare for NYSSMA adjudications. Students, teachers, and
music administrators should not feslderpreparedoncerningpther stidents due to their
financial status or lack of administrative support. While administrators may support music
programs, there should be an eqeraphasis on the importance betweasath, Ehglish language

arts otheracademiclasses, and vocal music classe
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When God created man, He created him to worship and honor Him. Music is a gift that
can shiftone'sstresses and discouragement to a place of peace and comfort. So often, students
enter school each day with emotional and finarsti@in so much so #t they are almost unable
to function through the day. The vocal music classroanbecome a safe place of calm and
respite where a shift can happen from torment to blessing. Music is a healing and strengthening
power that advances beyond a mandatedatain. Music educators, who are music makers,
should fervently strive to help their students bfiddndationalwalls as Nehemiah did to

advocate for his people and help guide students to reach their dreams. (Nehemiah 3)
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Appendix A

Survey for Music Educators
Consent Page for Survey

Welcome to My Survey

Consent - Title of the Project: The Effects of Socioeconomic Status and Administrative
Support on Division 3 ACounty Chorus Selections: A MixeMethods ResearchPrincipal
Investigator: Celeste R. Cruz, Doctoral Candidate, School of Music, Liberty University.
You are invited to participate in a research study. To participate, you must be a past or
present vocal middle school music educator. Taking part in this research project is
voluntary

Please take time to read this entire form and ask questions before deciding whether to take
part in this research.

What is the study about and why is it being done?

The purpose of the study is to discover if there is any effect on Division 3-albunty vocal

OAl AAOGEI T O AAGAA 11 A OOOAAT 060 O1 AET AATITI

program.
What will happen if you take part in this study

If you agree to be in this study, | will ask you to do the following. Take an online survey
which should take approximately eight to ten minutes.

How could you or others benefit from this study?

Participants should not expect to receive a direct benefit from taking part in this study.
Benefits to society include adding to the literature concerning music edudan on the vocal
middle school level as well as inspiring the decisions regarding the selection process for all
county Division 3 vocal students.

What risks might you experience from being in this study?

The expected risks from participating in this studyare minimal, which means they are

equal to the risks you would encounter in everyday life.

How will personal information be protected?

The records of this study will be kept private. Research records will be stored securely, and

only the researcher will hare access to the records.

EA
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Participant responses will be anonymous.

How will you be compensated for being part of the study?

Participants will not be compensated for participating in this study.

Is study participation voluntary?

Participation in this study is voluntary. Your decision whether to participate will not affect
your current or future relations with Liberty University. If you decide to participate, you
are free to not answer any question or withdraw at any time.

What should you do if you decide to withdraw from the study?

If you choose to withdraw from the study, please exit the survey and close your internet
browser. Your responses will not be recorded or included in the study.

Whom do you contact if you have questions about your rights as a resear ch
participant?

If you have any questions or concerns regarding this study and would like to talk to
someone other than the researcher, you are encouraged to contact the IRB. Our physical
address is Institutional Review Board, 1971 University Blvd., Grediall Ste. 2845,
Lynchburg, VA, 24515; our phone number is 43892-5530, and our email address is
irb@liberty.edu.

Disclaimer: The Institutional Review Board (IRB) is tasked with ensuring that human
subjects research will be conducted in an ethical mannessalefined and required by federal
regulations. The topics covered and viewpoints expressed or alluded to by student and
faculty researchers are those of the researchers and do not necessarily reflect the official
policies or positions of Liberty University.

Your Consent

Before agreeing to be part of the research, please be sure that you understand what the
study is about. You will be given a copy of this document for your records/you can print a
copy of the document for your records. If you have any questis about the study, please

contact the researcher using the information provided above.



Appendix B

Survey for Music Educators

1. How many students are or were enrolled in your middle school chorus program?

N

il
ﬂ

2. How many students in grades seven and eight do you or did you prepare for

NYSSMA adjudications?

;‘

3. How many students are usually accepted into all -county based on your

recommendations?

4. Do you offer extra -curricular opportunities for students to prepare for NYSSMA? If

so, how many students are engaged? This includes pull -out vocal lessons.

13¢
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6. 0n a scale of 15, with 5 being the most supportive and one being the least
supportive, what is your view on administrative support regarding your choral

program?

g
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Appendix C

Interview Questions for Music Educators and Music Administrators

1. How supportive of your choral program would you say is yalministration? Why would you indicate this?
What are some elements of his or her support or lack thereof that you would include as evidence? In your view,
what do they need to do to increase their level of support?

2. Are your students permitted to attgmdl-out lessons, and if so, what is the structure? If not, why not? What are
your thoughts on music as a core academic subject?

3. Do you feel your students are afforded an equal opportunity to be selecteectamdyf festivals? Why or why
not?2Speci fy the el ements you think are the catalysts or
all-county festivals.
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Appendix D

Interview Questions for Former Middle School Vocal NYSSMA Participants

1. What year did yograduate from middle school/junior high school?

2. While attending middle school/jr. High school, did you prepare and present an NYSSMA adjudication solo? If so,
what level(s) did you prepare?

3. What was your experience in preparing an NYSSMA vocal solo?

4. What do you believe was the most challenging part of the NYSSMA adjudication process and why?

5. Were you selected for the Allounty festival? If so, please describe youicallinty
experience; if not, please describe your perception of not besepted into the atlounty
festival.



Appendix E
LIBERTY UNIVERSITY.

INSTITUTIONAL REVIEW BOARD

January 17, 2023

Celeste Cruz

Nathan Street

Re: IRB Exemption IRB-FY 2} EE fects of Socioeconomic Status and Administrator Support
on Middle School AiCounty Chorus Selections: A Mixed Methods Research

Dear Celeste Cruz, Nathan Street,

The Liberty University Institutional Review Board (IRB) has reviewed your applicatiandardance

with the Office for Human Research Protections (OHRP) and Food and Drug Administration (FDA)
regulations and finds your study to be exempt from further IRB review. This means you may begin your
research with the data safeguarding methods meionyour approved application, and no further IRB
oversight is required.

Your study falls under the following exemption category, which identifies specific situations in which
human participants research is exempt from the policy set forth in 45 CEGA4®H):

Category 2.(iii). Research that only includes interactions involving educational tests (cognitive,
diagnostic, aptitude, achievement), survey procedures, interview procedures, or observation of public
behavior (including visual or auditory recand) if at least one of the following criteria is met:

The information obtained is recorded by the investigator in such a manner that the identity of the human
subjects can readily be ascertained, directly or through identifiers linked to the subjeats JRBd

conducts a limited IRB review to make the determination required by 8§46.111(a)(7).

Your stamped consent form(s) and final versions of your study documents can be found under the
Attachments tab within the Submission Details section of your study o@ayuse IRB.Your stamped

consent form(s) should be copied and used to gain the consent of your research participants. If you plan to
provide your consent information electronically, the contents of the attached consent document(s) should
be made availableithout alteration.

Please note that this exemption only applies to your current research application, and any modifications to
your protocol must be reported to the Liberty University IRB for verification of continued exemption

status. You may reportélse changes by completing a modification submission through your Cayuse IRB
account.

If you have any questions about this exemption or need assistance in determining whether possible
modifications to your protocol would change your exemption status.epdgaail us arb@liberty.edu
Sincerely,

G. Michele Baker, MA, CIP

Administrative Chair of Institutional Research

Research Ethics Office


mailto:irb@liberty.edu
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Appendix F

Permission/Responsd._etter
Dear [Recipient],

As a graduate student in the School of Music at Liberty University, | am conducting research as
part of the requirements for a doctoral degree in music education. The title of my research is,
fiThe Effects of Socioeconan8tatus and Administrator Support on Middle SchoalCallinty

Chor us S eThegurpose ofrthe study was to discover if there is any effect on Division 3
al-county vocal selections based on a studentods
of the program. Additionally, the study will explore the@unty selection process. Music
educators, music administrators, and former NYSSMA students will be surveyed and
interviewed.

| am writing to request your permission to conduct my researgfo(inschool district) OR

(utilize your membership list to recruit participants), OR (utilize student nominations for the
Division 3 alkcounty chorus selections).

Participantswill be asked to complete the attached survey or contact me to schedule a recorded
interview. Some participants will be invited to do both procedures. Participants that do the
interview will have the opportunity to review their interview transcript and tilow-up

interview if needed. Participantgll be presented with informed consent information prior to
participating.

Taking part in this study is voluntary, and participants may withdraw at any time. Thank you for
considering my request. If you@bse to grant permission, below, you will find that | am

including a response form that should be submitted back to me on (district/organization)
letterhead with the appropriate signature(s). Please do not hesitate to contact me if you have any
guestions pconcerns.

Thank you again.
Respectfully Yours,

Celeste R. Cruz
Doctoral Candidate Music Education
Liberty University

du



Response Form
Dear Celeste R. Cruz,

After careful review of your research proposal entitfed, h #ect&of Socioeconomic Status

and Administrator Support on Middle School-8llo unt'y Chorus Sel ectionsao,
to grant you permission (access our faculty list) OR (access our membership list).

D I/We grant permission for Celeste R. Cruz to contact music educators in our district to invite
them to participate in her research study

OR

D I/We will provide a membership list to Celeste R. Cruz, who may use the list to contact our
memlers to participate in her research study.

AND/OR

D I/We will provide potential information to Celeste R. Cruz, specifically, the ZR2

Division 3 alkcounty nomination list for her research.

DWe are requesting a copy of the résuwipon study completion and/or publication.

Sincerely,

[Official Name]
[Official Title]
[Official Company]
Date
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Appendix G

Recruitment Letter
Dear [Recipient]:

As a graduate student in the School of Music at Liberty University,darducting research as

part of the requirements for a doctoral degree in music education. | am conducting research to
better understand the process of middle schoeCallinty Chorus selections. The purpose of the
study was to discover if there is any effen Division 3 allcounty vocal selections based on a
studentdos socioeconomic status and admini st
study will explore the altounty selection process and how middle school vocal instructors are
afforded thenecessary time to prepare for New York State School Music Association
adjudications. Music educators, music administrators, and former NYSSMA students will be
surveyed and interviewed, and | am writing to invite eligible participants to join my study.

Paticipants must be a current or retired choral middle school music educator, or a current or
formermusic administrator, or a former Division 3 NYSSMA participant who is 18 years of age
or older. Participants who are current or former middle school chmusic educators only, if
willing, will be asked to participate in a survey that will take approximately eight to ten minutes
to complete. All participants, including some current or former middle school choral music
educators, if willing, will be asked fmarticipate in an audi@and videerecorded 45minute

interview via Zoom or in persorrior to including your interview in the study, you will have an
opportunity to review the transcript. In addition, you will be given an opportunity to have a
follow-up interview if there are any revision or additions you would like to include in your
interview. Participation in the survey will be completely anonymous, and no personal,
identifying information will be collected. For the interview, names and other iderdgifyi
information will be requested as part of the study but the information will remain confidential.

To participate in the survey, please click hettes://www.surveymonkey.con | G
To participate in the interview, please contact me to schedutgedor the interview.

The consent document will be the first page participants see after clicking on the link. The
consent document contains additional information about my research. After you have read the
consent form, please click the button to et to the survey. Doing so will indicate that you

have read the consent information and would like to take part in the survey. For the interview, a
consent document will be emailed to you and you will need to sign it and return it to me via
email beforetie start of the interview.

Respectfully Yours,

Celeste R. Cruz
Liberty University Doctoral Candidate

0

r
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Appendix H
Researcher:Okay, thank you so mudiijiliffor agreeing to be part of the study again, thank
you for your permission to report this as well as understanding that it is going to be transcribed
from my dissertation titled, The Effects of Soe@oconomic status and Administrator Support on
Middle Schal Division III All-County Chorus Selections. | did want to share with you that you
will have an opportunity in the future if you'd like to have any follow up interviews, maybe
there's something that you think of afterwards and you say wow, | wish | wawdincluded
that you only need to just email me text me and we can set up another interview. | do have five
guestions please be as detailed as you possibly can. And just for IRB, in case they decide to
peruse this, that you did not receive these quespaoior to the interview. Agreed.
Participant 1: Let's roll.
Researcher:All right. Thank you so much. So the first question | have for you is, What year did
you graduate jr. high school.?
Participant 1: | graduated high school in 2009.
Researcher:Thank you. And that's just to confirm that all of my participants are 18 and older.
So going back now while you attended middle school, or junior high school, did you prepare and
present a NYSSMA vocal adjudication solo? And if so, do you remember whaydevel
prepared?
Participant 1: | did prepare in middle school. Probably level three or four.
Researcher:Okay, thank you. And tell me what was that experience like as far as preparing
your NYSSMA vocal solo. Did you have pullout lessons in school? Did gwa private

lessons?
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Participant 1: | think, closer to my adjudication. My chorus teacher would pull me out. And |
guess fingune things, but my mother was the one that prepped me more, but I'm not sure if that
was because my chorus teachers at the timee/kmy mom was a chorus teacher or if it was
because they just didn't have a desire to prepare me as much as | probably would have wanted to.
Maybe because there were too many students going. I'm not sure about that. But yeah, that's my
answer.

Researcher:So you said that as you got closer to the adjudication, you thetufiee like they

were looking to fingune your adjudication. And is that something that before school or after
school or were there actual pollit lessons where you will pulled outaidre classes?

Participant 1: | believe it was, if I'm remembering correctly, it was during school hours, like
lunch period hours.

Researcher:But not during classes?

Participant 1: Not during classes because | was in band, so | didn't get chorus lésa@ss,'t

a class for me. | was in band so it would be either like, I'm pretty sure it was during my lunch
period. Maybe after school, never before school.

Researcher:Okay, so you didn't actually have pollit lessons during the school day. What was
your experience like preparing that NYSSMA vocal solo?

Participant 1: It was, um, it was interesting. The singing was easy for me. | would listen to the
song, learn it more than like, reading the music to learn it, | think. But it wasn't very difficult. At
thatage where the songs were like in a different language or something. Everything was mostly
in English and like | said, | was able to kind of go on YouTube and kind of hear it and seeing it
versus like having to sit there and like, look at the notes to ledBut it was it was a lot easier

vocally for me to learn. It isn't a piece that it was instrumentally.
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Researcher:it was easier for you to learn a NYSSMA solo vocal you said than instrumentally
Participant 1: Yes.

Researcher:Why do you think that was?

Participant 1: because | grew up singing my whole life. So it was easier for me to it was just
like learning a sonthat | would hear on the radio. | was able to kind of just sing it after hearing

it a few times versus having to learn the fingerings of a song or like having to | would have to
read the music in order for me to play the song for trumpet versus sindihgigt heard it. |

can just see it. | didn't have to look at sheet music to kind of hear it.

Researcher:All right. Next question. What do you believe was the most challenging part of the
actual adjudication NYSSMA adjudication process and why?

Participant 1: Going to the adjudication and doing the actual adjudication. | personally | hated
NYSSMA | did not like to. | didn't like the idea of being not forced, but heavily encouraged to

do something in front of someone who didn't know me. So, you judge sang, and then get
scored on it, | think was like the cherry on top of it. | didn't like to take tests in school. So going
to NYSSMA was just something that | didn't necessarily enjoy doing. Because in some eyes, it's
something to help people to encaggahem to, you know, get notes from someone they don't
know to do better. And in other people's lives, it was a competition to gedoualty. And |

think that it was great experience, but | that was the most challenging for me was actually going
to theadjudication. | cried every year. On my way to the adjudication up till the last year. | could
do it in 11th grade, my band teacher helped a lot, and it was, it was not fun for me. That, that

portion of it all, the prepping was fine, but once the day damas two hours terrified.
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Researcher:Okay, and last question. Were are you selected for to@aitity festival in middle
school? If so, could you please describe youcailinty experience? If not, please describe your
perception of what it felt likeot being accepted into albunty festival.

Participant 1: Sure, so | was accepted. In my, in my town, my middle school was considered
seventh and eighth grade. | was accepted both years. One year | went for chorus one year | went
for band and I, I liked a lot. You know, met a lot of really kind people there. | mostly love all
the conductors and the pieces that they chose. | think that was my favorite part was meeting
different conductors and the different choral pieces that | was never introducedabletel in
middle school because you know when you're in middle school, your chorus teacher can only
pick as challenging levels as the students allow them to versus all county is a whole bunch of
students who are really dedicated to the art of musicharus specifically, and so the director
can be a little bit more challenging in the pieces and for me that's fun of like hearing music and
being challenged by it versus like kind of being bored in chorus class because the students don't
even want to béhere. So | did enjoy it a lot. Just in the fact of being challenged with my
musicality, and yeah, did that. Does that answer your question?

Researcher:Yes. So that's all my questions. Is there anything that you can think of that you'd
like to add to it a far as your experience through the NYSSMA process or through-ttwually
process? Anything at all? Did you have a lot of friends who went with you?

Participant 1: | did | had a lot of friends in middle school that would go with [ llkis

really known for like, their music and the athletic department. So, I luckily did not have to go to
all- county alone. | did have a lot of my close friends to go with awdstreally nice to from

middle school to high school, go with them like year after year, and kind of like it was like

almost like not a routine but it was just like something that we all work towards. As much as like
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sometimes we all hated it at the sameet It was just like it just turned into like a fun thing of

like, Oh, I wonder who's going to be the conductor this year or what songs are going to be
chosen this year or whatever that is, but yeah, it was it was nice to be able to go with friends and
nat have to like, be super awkward in a place where nobody knew anybody.

Researcher:So | know you mentioned earlier that it was very challenging for you. You cried on
your way every single time. It was just a grueling process. Would you say that evem thlfoug

of that, you know the reward of being able to go to thealinty festival was worth it?

Participant 1: | would it was definitely worth it. Like | said, | think it was more out of like fear
because | knew | was a bad test taker. So in my mindramslated the same way of like, oh,
there's gonna be a score at the end of it. And if it's disappointing to anybody, I'm gonna feel bad
because XYZ but it was definitely rewarding. | know one year | worked | i}, who
happened to be my sister'soctis teacher or director [k A few years later, | believe. | can't
remember the timeline. But she was like, out of all my years going chorus she was the one that
like marked me for life where she like, totally wrecked my whole understanding of emgryth
choral, like chorus related to musicality, how to conduct just the pieces that she chose. | still
listened to, to this day. | learned one of them on the like if she doesn't wreck me and for the
better,

Researcher:Right | was going to ask you that, bwted to clarify that it was for the better.
Participant 1: And you know, it's rewarding when you are able to work towards something as
much as you don't want to or you're scared and then not knowing what the reward is finally, like
getting there and beirigtroduced to, in my case, this woman who like totally transformed music
for me in areally great way. So yeah, it's a lot of time preparing for the piece, like | said, but

actually just going and doing it that sucks for me. But you know, my sisterdsgsakid being
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able to encourage them and understand, understand that they can be nervous and stuff. And being
able to honestly say Yo, honestly, | hated it. But the reward at the end of the day is great, and
even if you don't make it, it's fine because'y@unever gonna see the adjudicator again. So even

if you don't do well take the notes they gave you and do better next time and practice.
Researcher:So you mentioned notes. What was that like for you? | was waiting to see if you're
going to mention thahe comments section.

Participant 1: Yeah, so I, | always did pretty well on my adjudications. Obviously, since | was
selected to go to altounty, year after year, not to say boastfully, outside of like music classes, |
just love music. So | was reallydssed to have the gift of music in my life, and | was always
around growing up. But what was your question?

Researcher:About the notes.

Unknown Speaker 14: 15 oh yeah, theyodre al wa
control here or | don't knowust like nothing that | can really like, like other than like, like

breaths, but | was like, maybe in that particular song and obviously I'm singing to someone when
| was just crying 20 minutes beforehand. This was never gonna like reflect how ydly actua

sing. Just being yourself because you're singing for someone. And | mean, for me personally, I'm
a mess. So, my notes didn't necessarily reflect my technique in real life because | was under a
different type of pressure. Going to NYSSMA but my notegevedways like the same, like you

did a great job, your breath control was this, your sight reading, You did perfect, blah, blah, blah.
And | don't know | personally did not really look at the notes. | just looked at the score and then
once | saw my scoréwas like, alright, that's cool. And kind of just like pass it on versus like

my mom was like, oh, read the notes. I'm like, You got it, you read the notes. Just tell me the

score | got and that's that.



Researcher:So you mentioned sigisinging? Were & you prepared with sight singing?

Because | know that's part of the adjudication process. How prepared were you?

Unknown Speaker 15:42 | felt pretty prepared. Because | was an instrumentalist. So | kind of
was able to use like, | would sit there likeking at my notes and | played the trumpet. So, |
would like sit and look at the notes and kind of like do the fingerings of the trumpet to kind of
help me sing it which was super helpful for me. | can't really remember off the top of my head
but I did | an't really recall sighsinging ever being like anything that's a point. Okay, maybe

but | was, | was always pretty confident with sigiading just because like played the trumpet

or whatever.

Researcher:Okay, is there anything else you can think afl yeould like to add?

Unknown Speaker 16:29 don't think so. | hope this was helpful. | tried to be as transparent and
raw as possible.

Researcher:So again, thank you so much. And if there's anything that you can think of that you
would wish you would hee said, please don't hesitate to let me know we'll set up another zoom
interview time, thank you so much again.

Participant 1: Sure thing, good luck.
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Appendix |

Researcher:Okay, so|JJJil},| just want to thank you for agreeing to be a participa my

study titled, The Effects of Soceconomic status and Administrator Support on Middle School

Division 11l All -County Chorus Selectioriii | | NG -
T  \ Ou are
I =1 e is no compensation for it at all. In

addition, I would like to let you know that if you decide at any point in time that you'd like to
withdraw from the study, everything that you share with me during this time will be completely
erased. However, if you choose to allow it, then there is full anonymiteelhas confidentiality.

| would ask you to be as detailed as possible. And lastly, when we conclude if you'd like to add
anything or change anything, please do not hesitate to contact me and we can reschedule another
Zoom meeting. So, you're ready.

Participant 2: We're ready.

Researcher:Wonderful. Thank you so much, again, for participating in the study. My first
guestion to you is what year did you graduate from middle school? Or junior high school?
Participant 2: 2004.

Researcher:And that's really just to show IRB that all of my participants are 18 and older. So,
thank you, when you were attending middle school, junior high school, did you prepare and
present a NYSSMA adjudication solo? If so, what level so did you do in sevehéigiuth

grade?

Participant 2: Yeah, | did one in seventh and eighth lewsde. | would say it would have had

to have been level, | don't know what does it go to level six right?
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Researcher: It does.

Participant 2: Probably level four or maybe five?

Researcher: Okay, great. So now share with me please what was your experience in preparing a
NYSSMA vocal solo did you have ptdlut lessons, did you have any private lessons?
Participant 2: | had pultout lessons. In school, we also had the opportunitygtogp for

additional like lessons aftexchool preparation lessons. | wasn't taking any vocal private lessons
at the time but plenty of preparation in school.

Researcher:Okay, and um the pullout lessons were those during the school day.

Participant 2: Yeah. Not during lunch like during a subject like math, ELA, no it wasn't during
like a subject. | am trying to remember what she did. It might have been, it might have been
during like lunch periods where we would eat lunch for like half, half of the Ipedbd to eat

and then after lunch period to do preparation.

Researcher:Was that done on a weekly basis?

Participant 2: Yeah.

Researcher:Okay, and so then you had no outside additional assistance. With your NYSSMA
vocal solo.

Participant 2: Umm, the aly assistance that | would have had probably would have been with
I i we went over stuff at home.

Researcher:All right. And what exactly what did you go over in that NYSSMA preps you
know, preparation with your teacher? What did you go through?

Participant 2: We went through, obviously, the melodic lines of the song, you know, to make

sure that we had that down the expression of the song and we would do sight reading prep also.
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Researcher:And what do you believe was the most challenging part di¥8SMA

adjudication process and why?

Participant 2: Definitely the sight reading and I think it's because as much as you prepare and
practice sight reading, you know, due to nerves or anything else that you know, can happen in
the morning if something go@gong and your solo even if you forget a word or something like
that mentally it can affect you know, all the preparation that you did, and sight reading that can
affect that in one moment, sounds challenging.

Researcher:That's, that's very interestingo, if you didn't do well or if something happened
during your solo, then that scaled out to the sight reading.

Participant 2: Yeah.

Researcher:Do you think, do you think it would be different if they began with sight singing
first and then do their soP Do you think there's any difference if they began with sight reading,
or do you think that would still have an effect on the performance? | should say the adjudication.
Participant 2: | think that if we did sight reading first it will not really affdbe performance
because even if you mess up on the sight reading, at least you prepared like your NYSSMA solo
and, you know, you could have bombed the sight reading completely but you know, you know
your solo. You've done tons of preparation for your ssidoyou, at least you can go in there and
mess up on the sight reading.

Researcher:So, my last question is, were you selected for thealhty festival in seventh and

or eighth grade? And if so, could you please describe ycuaoality experience? ffot, can you
please describe your perception of not being accepted into the LA County festival?

Participant 2: | was accepted for both seventh and eighth grade. And it was an amazing

experience both times we did preparation for the festival or after schted week of and it was
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just so much fun for the festival getting to ride the school bus together to wherever the rehearsals
were for that year. Not only being there with, you know our friends from our own school but
being able to make friends from, Wwipeople from all over Nassau County was really cool. |

have people still now on my Facebook that | became friends with from this not middle school but
in high school. So, it was definitely an experience that was fun. And you know, | always look
back on itas a really great time that not | know not everyone is able to have. So, I'm appreciative
that | was able to be selected.

Researcher:And | just want to clarify, being able to make friends you said with people from
NYSSMA, did you mean with people from-&lounty?

Participant 2: Yeah, from allcounty.

Researcher:And so you already answered one of my questions, which was there were other
students who attended all county with you so, so that was just fun in itself. | appreciate that
response. That's realpyetty much all that | have. Is there anything you'd like to add anything
about the experience musically speaking with the guest conductor?

Participant 2: | think you know the conductors that are selected for theoalhty festivals,

every single one thdve had has been amazing. Obviously, there was one in particular that

stood out in my senior year of high school that literally changed my route in my entire college
decision because | really enjoyed the way that she conducted the ensemble just hextgenowl

that she showed | want to continue educating myself from music under her baton so you know
NYSSMA and the aitounty festival both are things that | believe every musician you know,
children from you know as early as they can start till you know, dageyout should really take
advantage of the you know, adjudication process and you know, it'd be nice to see some more of

the schools give about the festivals and the opportunities that are available. My children now are
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just starting to, you know, getfinor mat i on about doing this and
out).

Researcher:I'm gonna cut you off really quickly because you had cut out and | really wanted to
hear what you said. You said that you think schools now should and then you cut owd, And s
missed that part.

Participant 2: |1 was saying | think that schools now should give out more information to parents
about NYSSMA. And about atounty because my kids now are just starting to get information
for that in fourth and fifth grade. And | kv because dJij and having the knowledge | started
doing this when | was in third grade. And it was, it was a good preparation to just do the
NYSSMA festival where you know you can get your feet wet without having like the pressure
you know of you knowhaving to make all county and stuff like that. So, it would be nice if

music educators just across the board speak to parents regarding this not and what's upcoming
before it. We're ready at that point in fifth grade or sixth grade to be doing, you Khoauaty.

It'd be nice if they started out a little bit beforehand and gave out information about that.
Researcher:That's excellent. | know you said that your guest conductor in your senior year was
extremely impressionable to you that really just kihdl@anged the course of that you were

already on. What about the guest conductors in middle school in seventh and eighth grade? Did,
did the experience was it one that you said you know, like how did you feel? Were you like |
really want to do this. You kaw again, what, was that experience?

Participant 2: | would say that in middle school, the conductors were very high energy. Like
they had very light, bubbly, you know, personalities and so it was very welcoming, you know, as
a first time participant in the atlounty festival. So, it was something that ymow, from the

very first experience | was like, | want to do this again it was so you know, being able to go to
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the Tilles Center and perform on that brand of a stage was an amazing experience. So, it was
something that all around between the musicttieyt picked, you know, we had amazing pieces
that we got to before and then just the whole like all of it, you know being able to develop
friendships with different people. And then the musicality aspect of it to all of it makes together
and made amazingeriences that you know, | would have, | would have been upset you know
for the following years if | wouldn't have been selected.

Researcher:Thank you so much. And that really concludes this interview. Is there anything else
you'd like to add?

Participant 2: No.

Researcher:So again, thank you so much. And if at any point in time you would like to change,
add or withdraw from the study. Please let me know. Thank you so much, and | will now stop

recording.
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Appendix J
Follow-Up Interview

Researcher:So again, | want to thank ydjjjj§for adding to the discussion and wanting you

to come and just kind of share out a little bit more about the sight reading and what that looked
like for you because | think what you are sharingealy something to be taken into

consideration. So, the floor is yours.

Participant2: Yeah, so basically, what we were just
to take place before the participant sings their solo and | honestly think thabthidthave been
beneficial for someone like me, who did have a ton of preparation for both sight reading and for
the solo. What | said was that | never was super nervous about doing my solo for the adjudicator
as | got older when | was younger, it wastiéelibit different, but as | got older, you know, there

was so much preparation | was never really nervous about doing the solo but I liked reading
because it is something that you can do tons of preparation for, you can apply all the strategies to
all of these different measures that are put in front of you. But when it comes down to it, when
you're, you know, the pressure of like, you have to do these eight bars and you only have this
amount of time to, you know, to figure it out, and one wrong note@awsaup the entire rest of
what's on the paper. You know, it's a lot of pressure. So | believe that if | was able to do the sight
reading first | would have been able to better apply strategies preparation for theaityhdg,

because then | would havedn able to just get that done and out of the way, and then my solo
would have just came easily and and would have been fine because | wouldn't have already had
that pressure of okay, now the sighadings coming because while | was seeing my solo, | can
remember almost every single time when we get to the last page of my solo, like my brain was
already ahead of that moment where | was thinking okay, great, great. Now this | have to do

sight reading. So like even, you know, seeing it and expressing whtteuast page of that
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piece was my brain was already like getting nervous for what was upcoming. So | believe that,
you know, maybe it's not ideal for every single student. | do think that for some students doing
the sight reading later maybe is more dfesial for the way that their brain is wired. But for me,

| think it would have been much more beneficial for me to do my sight reading first, get it over
with be done with, and then be able to really enjoy doing my solo withoutrsigghing

upcoming.

Researcher: So some adjudicators will actually ask students, would you prefer to start with your
sightsinging, or do you want to do the solo? Was that opportunity afforded to you, were you
asked?

Participant 2: From what | can remember, | was never askedht sight reading first. And |

guess it's maybe just because of what's normally done in adjudications. It's normally your solo
first and then sight reading. | mean, this is going back 10 plus years now what the norm was then
it's probably changed now. Bat that point in time, | believe that the norm was just your solo

and then your sighteading and that was how it was described to me by every single music
teacher that | had. It was never discussed that oh, you may get asked you know to do your sight
reding first. That wasn't that wasn't even dis
solo, then I'm going to leave the room because most of the time my music teacher was also my
accompanist. And then | would do my sight reading. So it was nevedesarssed to me that

there wasn't even a possibility of me doing my sight reading first. That was that was not the case.
Researcher: Well, thank you so much again. And really that's something for me to really think
about you know, as | continue goingiommy research and something that maybe hopefully will

help others if if that's an opportunity afforded to upcoming NYSSMA adjudication students. So

thank you so much agaijj}land have a great day.
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Appendix K
Researcher:l just want to thank you forour permission to allow me to record as this also
transcribes. And thank you for being a participant in my study on The Effects ofé&dntiomic
status and Administrator Support on Middle School Division I1}@dlunty Chorus Selections.
I'm going to ask/ou to be as detailed as you possibly can. If there is anything that you would
like to add or change, after we're done with the interview, just please contact me and we will set
up another zoom interview. The first question is, what year did you graeitiae middle
school or junior high school?
Participant 3: | graduated in 2014 from middle school.
Researcher:Thank you, while attending middle school, did you prepare and present an
NYSSMA vocal adjudication solo, and if you did, what level?
Participant 3: Yes, | did. And it was a level four.
Researcher:It was a level four. And that was for both seventh anbtkigrade?
Participant 3: That was in the eighth grade.
Researcher:Thank you. So, just share with me what was your experience like in preparing your
NYSSMA adjudication solo for your vocal solo.
Participant 3: Sure. | did not have a private voice teaglsermy middle school choir teacher
would prepare the solos with us during our lesson periods and during lunch chorus.
Researcher:So just to kind of expand on that a little bit, you had-puli lessons?
Participant 3: Yes

Researcher:Were those over lik core subjects like math, science, and social studies?
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Participant 3: Yes, and they were mandatory. We were allowed to switch our lesson date if we
had a conflict like a test or something we had to be present for in one of our classes. But other
than that our music teachers would call looking for us and we would be forced to go
Researcher:You mentioned, pubut lunch lessons. What is that?
Participant 3: There was a handful of us who were enrolled in chorus and band. So, for one of
our music electives &would go during our lunch period so that we could participate in both
ensembles.
Researcher:Was that mandatory as well?
Participant 3: No, that was a choice. | either had to choose band or chorus or give up half my
lunch for one of them.
Researcher:Students who were just in band or just in chorus didn't have those mandatory lunch
lessons?
Participant 3: Not during lunch. No, but everybody had pailt lessons.
Researcher:Your experience in preparing and NYSSMA solos, you talk aboutoptillessons.

Can you tell me a little bit about what that looked like?

Participant 3: Sure. So, our pulbut lessons worked on a rotation schedule. So that was to
ensure that we were not missing the same class multiple times in a row so they would think |
don't know exactly how they figured it out. But you went one week your lesson wesktbnd
period, the next week it would be third the next week, it would be four, so we had one per week.
So it would be a different class every time but they were once a week, and it was a group of five
of us at a time it would be all sopranos togetheallaaltos together in groups of five or six or

seven.
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Researcher:Okay, so groups of five to seven, and it would be sections, all sopranos, all altos.
Participant 3: Yes.

Researcher:Now just moving on to the next question. What do you believe was the mo
challenging part of your NYSSMA adjudication process and why?

Participant 3: Probably sighsinging was the most challenging part. | hadn't learned how to
sight read prior to deciding to sing for NYSSMA. We did have lessons that were dedicated to
sightsinging, but it was still the most challenging part.

Researcher:You had lessons dedicated to sightging and you didn't have a private voice
teacher. So, in these groups of five to seven, everybody worked together on tsengight

And what about th actual adjudication process itself? Once you got to NYSSMA, what did you
experience?

Participant 3: Um, when | got to NYSSMA, | was not very nervous, but I've never been one to
have any type of performance anxiety. So that's not surprising for me pgrsdBubeverything
went well until | was told that there was going to be a CD player for me to play my
accompaniment from and then there was not, and then they had to call my chorus teacher and she
came in to play for me but my whole adjudication got yledabecause of that. But other than

that, it went fine.

Researcher:That's great, and last question. Were you selected for thaoidity festival if so,

can you please describe youradunty experience? If not, please describe your perception of
not beng accepted into the ACounty festival.

Participant 3: So, | was selected for atbunty that year. However, | did have to give up my
spot and not participate because | was hospitalized with a kidney infection. So, | did not get to

participate in alicounty. But | was selected too.
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Researcher:Did you have a lot of your friends from school also selected faroalhty who

went to adjudications?

Participant 3: Um, | would say there were maybe 15 to 20 of us who prepared NYSSMA solos.
| don't quite remembehe exact number, but it was somewhere between 15 and 20, | believe.
And | think that year, it was more than five but less than 10 who ended up goingaaral.
Researcher:l just want to clarify, when you say 15 to 20 students is that vocal only or for
chorus, band, and orchestra?

Participant 3: That was just for chorus. I'm unaware of the numbers for the band and orchestra.
Researcher:ls there anything else that you caimk of, about the altounty experience, about
pull-out lessons? Anything you want to add to what you've already said?

Participant 3: | think that pultout lessons, particularly for students like myself who could not
afford private voice lessons was extiely helpful. It gave me the opportunity to still be able to
participate and to learn, and as a solo and have the chance to gootn@jl. If my choir

director was unable to work with me during lesson periods, then | wouldn't have been able to
participae. So I'm grateful for that.

Researcher:Was that for the whole period?

Participant 3: Lessons were for a full 4inute period and once a week.

Researcher:Anything else you want to add?

Participant 3: | don't believe so.

Researcher:If there is anythig else, please let me know. | appreciate you taking the time.

Thank you so much.
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Appendix L
Researcher:Thank you so mucjjjjiffor choosing to be a participant in my study, The
Effects of Socieeconomic status and Administrator Support on Middle ScbBoasion 111 All -
County Chorus Selections. | am very passionate about this study and I'm like, right towards the
end. So, just a couple of things. Thank you also for allowing me to record you as well as there is
going to be a transcript. If you have arnigithelse to say, when everything is said and done, if
you say Oh, | meant to say this, please don't hesitate to call me, text me, and we can set up
another time for a Zoom meeting. This is completely voluntary, as it says on the study, you're not
being conpensated. If at any point you say, Hey, listen, | don't want to be included in your study.
Then everything will be destroyed and you won't be a part of the study. | do want you to also
know that when it comes time to me rolling this out in the dissertat@mnwill not be you
know, it won't bjjflLyou will be identified as participant with the number. Everything is
confidential and anonymous. And | would just ask you to just be as detailed as possible in your
responses. And | think that that is it foe. So you're ready.
Participant 4: Yes.
Researcher:All right. Perfect. So, here's the first one. What year did you graduate middle
school or if you had junior high school?
Participant 4: | graduated | believe | was in eighth grade. That was therdagego it would
have been 2008.
Researcher: And while attending middle school, or was it a middle school or a junior high
school?

Participant 4: It was the middle school so Middle School ran from fifth grade to eighth grade.
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Researcher:Okay, perfect. Sowe're going to really look specifically at your seventh and
eighth-grade year, so I'm glad | asked that question. So, while attending middle school, did you
in seventh or eighth grade, did you prepare and present a NYSSMA adjudication solo? And if
you did, do you remember what level?

Participant4:1 di d prepare a solo at the | evel | was
know it, Doe a deer a female deer.

Researcher:Okay, so That's a level two, | believe or level three.

Participant 4: | started around there. Okay.

Researcher:And so you think for seventh gra@lewant to look specifically at seventh and

eighth grade do you remember what level solos you sang?

Participant 4: 1 don't know if I'm getting some of the years mixed up. | know | think a German
piece

Researcher: Okay, so that's possible. You know, you're very talented. It's possible. You could
have done that in eighth grade. But we'll just say maybe betwegaldhree and level four or

five. Does that sound correct

Participant 4: Yeah.

Researcher:Okay. All right. Great. And, you know, again, just being as detailed as possible,
what was your experience and preparing the NYSSMA vocal solos when you wedslie

school? What, what did you do? How did you prepare that solo with private lessomtpull
lessons?

Participant 4: My school didn't offer any private lessons. But if you did go to the chorus teacher
and ask if she has any referrals, they would yflmnknow, give you some people that we can

contact and at that point it's really up to the parents because you'll be, you'll be paying for private
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lessons. So, for me, my mom did seek out private lessons for me to just be able to prepare. |
think there ha to be some form of private lessons or, you know, working on the piece each

week, and | think what | would do is prepare on my own before | get to practice and you know,
try to really get the notes down the details and then make sure the dynamics dosvalso

Making sure like the phrases are accurate and you know where to breathe, you know, these type
of things. We would focus on and especially tailoring the song to my voice was really important.

| felt like in private lessons, | was able to, you knonderstand how to get the best out of a

song because | know if | would have done it all myself | probably wouldn't have looked at all the
details as | should have and maybe wouldn't even gotten like all of the notes as accurate as why,
you know, just listeimg back but like if a, if a professional can help, then they would be able to
catch those, those little details. You know, as you're going over it in the lessons though. So those
are the things that in private lessons, those helped me

Researcher:What about sight singing?

Participant 4: That was actually | think a weakness for me. | think the only upper hand | might
have had was | had taken a little bit of piano beforehand. So, if, if | needed to figure out notes, |
can just play it vesus like trying to figure it out on my own. And that would help me but to sight
read on the spot like it that might have been one of my weaknesses and something that | had to
really work on. And | think aside from working on an actual piece that was sogpéke |

think we will start off with a warrup and then we'll go over maybe, | don't even think it was a
whole song like there'll be sections of the song to really focus on, you know, getting every detail

as accurate and, you know, breath support teerkypow, to go into some sightading as well.

ResearcherThat 6 s amazing because | ike you said not

they have putbut lessons in your school?
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Participant 4: | want to say that there was a separate class that Itwadrfeel like they went

over theory | never learned theory in school. | felt like you know, | kind of just follow whatever
the music teacher plays like in chorus and if, if | looked at sheet music, if | saw a note that
looked high, I just put my voidaigh. | didn't really understand like, you know, different key
signatures or you know, write specifically what note to sing. | think | kind of was floating by if
you're a singer you know they kind of just boop you when it's like okay, let's sing anthgiou k

of figure it out but to say | knew it accurately. | didn't and again, like knowing just a little bit of
piano and | think only in the key of C as well. Like | couldn't maneuver in different keys on the
piano so | would do my best and try to pick sormagtout.

Researcher:Was there such a thing though, like patit lessons where maybe you and a group
of other chorus students were taken out of either math, science, social studies, like one of your
classes, and you went to the chorus teacher, and yeuabks to work on your NYSSMA solo
music or sight singing? Did you have anything like that?

Participant 4: 1 don't believe so.

Researcher:So | guess so it's safe to say if you didn't havequillessons, that was kind of

tough going to NYSSMA and thatprobably why the teacher required private lessons to go to
NYSSMA

Participant 4: Everyone all had their own pieces that they needed to work on. You know, the
teacher didn't have enough time to you know, work on everybody's separate piece and they
alwaysencourage everyone to get a private lesson teacher and you know, it's up to the parents at
that point if they want to invest in that.

Researcher:Next question. So, | mean, you kind of answered this to me, but I'm curious. What

do you believe was the mashallenging part of the NYSSMA adjudication process and why?
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Participant 4: I'm sorry, can you say that one more time?

Researcher:NYSSMA like the actual process of going to NYSSMA adjudications? What was
the most challenging part to you and why?

Participant 4: | think besides reading and coupled with nerves as you know, a middle school
students, um, that yeah, definitely the sight reading. | think there was a lot of confidence in the
piece that was prepared. And if there wasn't, it was probably a syadiiit in the song where

maybe like | had to hit a high note or | had to switch between registers. | think my mix is
something that's a little bit underdeveloped. | have a, | have a good belt in chest voice and | can
hit falsetto like | can hit like highotes. But that in between the mix is not strong. So, | think
sometimes like the private lessons, teachers, they would kind of help me pick something that was
challenging for me so that we can work on that. So, it would just, it would just for me begtrusti
myself and all of the work that | put in to be able to hit those notes in my mix accurately and then
also nerves, and then definitely sight reading. Right.

Researcher:Thank you. Last question. Were you selected for theaalhty festival as a seventh

or eighth grader? If so, please describe what yowgoalhty experience was like. If not describe
your perception of not being accepted into thecalinty festival.

Participant 4: | believe it was eighth grade that | went toeaiunty.

Researcher:And 0 let's let's go back then. So, in seventh grade, I'm just trying to decipher what
you're saying. So, in seventh grade, did you go to NYSSMA or just the eighth grade

Participant 4: okay in seventh grade.

Researcher:So, so in seventh grade, you went t636MA Did you go did you make all county

that year? That would be division three if that helps you | know it's going back | know.

Participant 4: Right? Right.
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Researcher:If you don't if you don't remember that fine. Um, | was you know, I'm just curious

but in eighth grade, you know, you definitely went tealnty.

Participant 4: | believe | believe because I'm trying to imagine my hair and | knew | had this

like cornrow in the front. Poof in the back situation. I'm like, | think that was eighth grade,
seventh grade to um, | want to say it is saying the line. It is possible. I've done both. Okay. Okay.
And just because | know eighth grade was last year in middle school, | know for sure that it was
it was eighth grade. Yes. So | do, | do want to saywadnt to say both, okay. And the

experience there. It was amazing. Just to be around all the different students from other schools,
and then having this all coming together. | think at times | felt | still felt behind. | don't know.
Because | think that ddrent schools have different levels of experience and being able to sight
read or you know, understand what the conductor is looking for. Whereas | think there's a certain
there was a certain culture at my school, where kind of we were more so fedaeerlonbe

able to sing and follow | don't think we were really trained enough to be able to sight read on our
own. So, like in our school, it's like the teacher really just played every note and the rhythm and
we just repeated it versus versus us. Bebig to understand what we were reading. And | think

it helps that sheet music has the words. So more so than following the notes. | think we would
just like listen and follow the melody and then read the words. And we were being fed that way
but when we'rall together with these other schools and you know, a conductor may be working
with everyone but thinking that some students understand, but we're all at different levels. But,
you know, we don't have time to really say that, we just do it, follow aloagvay.

Researcher:l have a question because | know you said and again, I'm just paraphrasing because
| don't remember the exact verbiage. But | know you were saying your, your mom just kind of

pulled together what she could so you could have privateries What are your lessons
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typically? Lessons are 45 minutes to an hour, sometimes they're a half an hour. Do you
remember if those private lessons what how, how long they were?

Participant 4: 1 would say 45 to an hour. Okay. Okay, and the lesson wouldbdlybe anywhere

from $30 to $40.

Researcher:Okay, okay, was it once a week you went?

Participant 4: Yes.

Researcher:Okay. So |, | really appreciate everything that you shared with me today. Is there
anything else you can think of that you want to sh&out your experience? | really have to

pull out the fact that you mentioned different cultures, you know, and looking through the lens of
my research. I'm kind of interpreting that differently, which I think is very important for me. So,

| do appreciatgour, your communication for that. Is there anything else that you can think of?
Participant 4: Um, | think that the experience, is something that | guess any student who's a
music lover, | think it's very important for equal opportunity for every studbntloves music

and wants to sing and | do think that it's, it's a challenge and I'm in the process of it. | think
what's really important is the support system for students and I'm, I'm just grateful that | had you
know, my mom because she was that fer And in cases where there's music lovers and they
don't have that kind of support, I think it would be great. You know, school systems can stand in
the gap in that way and really support and help cultivate that. That gift or you know that passion?
Reseacher: Absolutely. Did you have um, did you have other a lot of other students a lot of
your friends go with you to atounty chorus?

Participant 4: there were quite a few from my grade, I'm gonna say faithfully, maybe about like

five that | know. | can name them. It was always like || GTcNGGEEEEEEEEEE



. d | think those, those five, you know, as singecs) know, we

would, we would always engulf ourself into music in any way we can.

Researcher:When | put this transcription into my dissertation, I'm just thinking, okay, I'm going
to have to black out their names for anonymity. That's okay. It's not timisd can do that. So

is anything else? You really, really shared some very heartfelt conversation with me.
Participant 4: | think that | think that that's it. Okay. It was a great experience altogether. Yes.

Researcher:All right. Thank you again and I'm going to stop the recording
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Appendix M
Researcher:All right. So il thank you so much again for ageg to be a participant in
my research titled The Effects of So@oonomic status and Administrator Support on Middle
School Division Il Al-County Chorus Selections. Just for full transparency for IRB in the event
they ever wanted to peruse my videgsy're doing this voluntarily. If at any point you decide
you want to withdraw from the research, | will gladly you know just take well not gladly but |
will take your all of your information out. And it everything that is in the research itself is
anonymais is confidential. There is no compensation and | just going to ask you to just be as
detailed as possible. And if you want to ever add or change anything based on today's discussion,
just you know, send me an email and just let me know we'll set upearzoibm opportunity so
again, thank you so much, and we'll begin. So my research is based on the fact that participants
are 18 years old and older. So I'm going to ask you first what year did you graduate middle
school or it was then junior high school?
Participant 5: It was junior high school. It was let's see,19 Oh wait, | forgot a year 1981.
Researcher:Okay, and while attending junior high school, did you prepare and present a
NYSSMA adjudication solo if so, do you remember what level you prepared?
Participant 5: | did. | don't remember the level.
Researcher:Do you happen to remember the song?
Participant5: Ye s , Il sang, AWere you there?o0.
Researcher:It was probably a level three or four. Does that sound about right to you?

Participant 5: That souds about right to think level three.
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Researcher:So the next three questions can be a little bit more detailed. What was your
experience in preparing your NYSSMA solo? Did you have quillessons, did you take private
lessons? What was your experient@iieparing the actual NYSSMA solo.

Participant 5: Aside from participating in chorus, we went to weekly voice lessons or music
lessons with the choral teactserd they were pulled out from our classroom. So, every week we
would miss a class and go to lessons. And so that's where | prepared my song.
Researcher:And did you miss classes like math, science, social studies, ela?

Participant 5: | can't remember it was on a rotating basis, but | feel like I didn't miss the same
class all the time.

Researcher:It was probably was on a rotating basis. So, what was that experience like when
you went to your pulbut lesson and what happened in that lesson and how paaticipants

were there with you? What was that like?

Participant 5: It was a half an hour. Lesson. And | know that like when we had our lessons that
was a small group of maybe four or five people. | don't remember anybody else being around
when | reheesed the song. | had sung a lot of solos as a kid and through middle school through

junior high and so this was the first time | was ever being adjudicated for a solo.

Researcher:And did they have sigkginging? Was that part of your adjudication pro@ess

Participant 5: It was and | remember specifically the comments | got, | was such a nervous

wreck. It was the first time like | said I'd ever been judged on my singing, and | was so scared

that | didn't do great but | scored a perfect score on my-ggliing and whoever evaluated me

wrote across the topsrefaanKk G@od'yowveanulrdk meim

hearing, seeing Thank God you could sigfad.
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Researcher:Did you go through sight singing and those fmult lessons is thathere you kind

of learned that?

Participant 5: yes

Researcher:So what do you believe was the most challenging part of the NYSSMA

adjudication process, and why?

Participant 5: It was my nerves. It was, | was, | had never been judged before and | had some
solos since | was 10 years old. And | had no fear until | stood in front of someone getting judged.
And after that, | stopped singing solos. But it just | continued with NYSSMA to the point where
my junior year solo | was trying to keep my nerves in chéckl the, the judge stopped me and

said you're, you're stretching your vocal cords because you're afraid to make eye contact with
me. And she said | want you to look, look at the floor. Keep your head straight, put your eyes on
the floor. She said, | wagbu to sing again and she goes oh there's nothing wrong with your
voice. You're just scared. So, but it's yours to get over that fear after that. But um, so that was the
biggest thing for me was fear. That song also made it difficult for me to | guesgoyoit.

Because it suited my voice but emotionally it was just hard to sing.

Researcher:Who selected the solo for you.

Participant 5: My music teacher

Researcher:Did you have private lessons?

Participant 5: Not, not outside of school, we couldn'tatl that.

Researcher:So the pullout lessons really was what helpegpare you for NYSSMA

adjudications? And my last question is based on those NYSSMA adjudications, were you
selected for the altounty festival? If so, please describe youicallinty experience. If not,

please describe your perception of what it fé&k Inot being accepted into the-edlunty festival.
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Participant 5: | don't think the adjudication was how | got selected for all county because if
based on my score, | probably wouldn't have been selected. | think that it was based on teacher
recommendatin at the time because | did participate ircallinty | want to say several times

after my senior during my senior year, | got to go to theStdite Women's chorus at the time
theyhadanawomenés chorus.

Researcher:So you're saying back in middlelsol, when you did your NYSSMA adjudication
you did go to the altounty festival though.

Participant 5: I'm pretty sure | went in junior high and all through hggihool.

Researcher:Okay. So in junior high, when you went in junior high, what was tkpe¢gence

like?

Participant 5: | remember it being amazing because it was, well, it was put to us as it was a big
deal when you get to the @lbunty you know, and, and having that, that guest clinician,
somebody that just seemed that much more skillddl@way they worked us and we all took it
so seriously. And you know, we wanted the best outcome. | just remember it being a really big
deal. I'm very excited about it.

Researcher:Did a lot of students from your school attend with you in middle school?
Participant 5: Probably we had a really large school district. So okay, it was a probably a good
busload. Between all the instrumentalists in the chorus and everything.

Researcher:What district was that?

Participant 5: || schoo!district in New York State.

Researcher:So, that actually concludes our time. Is there anything else that you'd like to share

about your NYSSMA adjudication experience, yourcallinty experience?
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Participant 5: | loved it. | thoroughly enjoyed every oppanity | had to participate. And |
don't know I guess it helped create who and what | am today as part of it, you know?
Researcher:That's great. So again, | just want to thank you so much for agreeing to be a

participant in my study, and I'm going to tilne recording now.
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Appendix N
Researcher:Thank you so much for allowing me to interview you as participant in my
dissertation titled The Effects of Soegonomic status and Administrator Support on Middle
School Division Il Al-County Chorus Selections. | just want to remind you, there is no
compensation for this. This is voluntary and at any point in time you feel that you would like to
withdraw from the study or withdraw your information from the study. I'll be more than happy to
do so. In the dissertation itself. Everything is anonymous anfidential, you'll be referred to as
participant, whatever the number is, your name nor anyone else's name will be attached to it. |
would also ask you to just be as detailed as possible in your responses. And after we're over and
done with if there's anlying that you'd like to add, or change, or any of your comments, you can
always just reach out to me and we can schedule another zoom interview. Okay. Okay, perfect.
All right. So my first question to you is, what year did you graduate, junior high schootdle
school? That was middle school?
Participant 6: 2001, | graduated from middle school.
Researcher:And while attending middle school, did you prepare and present an NYSSMA
adjudication solo if so, do you remember what level you went?
Participant 6: Umm, | do remember participating. | just don't remember the level.
Researcher:That's okay. And so now, this is where | want you to these next three questions just
be. So what was your experience like in preparing that NYSSMA solo from the time that your
teacher said, you know, hey, I'm gonna send you to NYSSMA, what happened at that point in
time?
Participant 6: | remember like, preparing for it. Back then, we would have cassette tapes,

where, you know, they would record you know, the certain seledtairtiiey would choose that
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they think would work with your voice or that you could prepare and so you would listen to it at
home if you could kind of on your own. | think we might have met up once or twice, at some
point. Whether it was like a free periodduring my lunch time. But other than that, | don't
remember really preparing for it as much. It was kind of like you know, most of it you have to do
it on your own at home. which | felt was kind of hard because back then, you know, | struggled
with sight reading you know, so that aspect of it. | felt like | needed help-diume, but |

guess just what the time and everything they
school or anything like that, or | know there were other students thatoiagit as well. They

might have gotten like, help outside of school from someone else. But yeah, at the time. | just
didn't have that option. But yeah, okay, that's pretty much just a bit.

Researcher:So it's interesting because you probably answeredthit question already. But,

um, so what do you believe was the most challenging part of the NYSSMA adjudication process
and why?

Participant 6: Oh, yes. So yeah, the sight reading, | needed to really practice and | felt like |
needed more guidance was #ight reading, you know, or more lessons. But other than that,
yeah, that was the most difficult for me.

Researcher:What about the Solo was the solo a little bit easier for you?

Participant 6: The solo itself. It was a little bit easier. As far as just being able to from what |
remember, it was in a different language. That's the only thing | did need help, you know, just
with different pronunciations, and the musicality of it. | felt like &saeasier but when it came to

reading it on the paper, it was difficult.
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Researcher:All right. And we're at the last question already. And again, | just want you to be as
detailed as possible. Were you selected for theaalhty festival? If so, pleaskescribe your all
county experience. If not, please describe your perception. You know what you may have gone
through of not being accepted into-atlunty festival.

Participant 6: So | think because | didn't make like a certain level, | mean, | was kpldeed

in a, you know, like a chorus. That it was fun. I'm not going to, you know, | do remember at the
festival, it was very, you know, the directors, they really, it was pretty intense. Like intensive
with the rehearsals, but at the same time, theyersace that you understood and that you know,
you were able to, you know, do your part.

Researcher:So you want to all county when you were in seventh or eighth grade, I'm not
talking about high school.

Participant 6: Oh okay, no

Researcher:Sorry, you knav, and that's why I'm asking because | think some people start
thinking about their high school experience, as opposed to their, you know, seventh and eighth
grade experience. So you did not go tecallinty. So now here, you prepared this in this
adjudicdion solo. And you now find out you did not make@unty so what was your

perception? How did that make you feel? And I'll tell you, the reason why. | chose to interview
people over the age of 18 years old, because you know, it could bring up somé&aop\s
memories sometimes. What did you experience? You work on the NYSSMA adjudication, in a
different language, no less, but then you don't get selected-faalty.

Participant 6: Yeah, | mean, | do remember feeling like | definitely could have Better if |

had more help. | felt like it was just kind of like one of those things. You know, you're just kind

of left to do it yourself. And | just feel like | could have used you know, more you know, just
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more support, you know with it. You know, wankj with me after school or something or taking
the time out to really make sure that | felt you know, confident and comfortable with my piece.
But | do believe like | would have been able to make it if | had someone to really, you know,
push for, okay, thee are your rehearsal times that we worked together and, you know, not just
being left on my own to kind of figure it out. So yeah, it doesn't really feel that great.

Researcher:You said that you felt that some of your friends or peers at the tikidsin other

classes if | can say it that way, in chorus, that you think maybe they had outside help. Do, do you

know, did any of them make it?

Participant 6: Um, yes. | remember it was like a select few, but | knew that they, they were
definitely gettinghelp from somewhere else.

Researcher:So that really concludes our discussion the interview for today. Is there anything
that you'd like to add to the conversation

Participant 6: um, | guess I'll just say that, you know, in the schools, just with theciridsel

like, you know, just each kid should have that opportunity to, you know, really learn and really
have that support system to be able to have that chance to godaraly and, and you know,

and feel confident about it for sure. Yeah. Also héhesn prepare the, you know, when they get
to high school that you know, there'll be even better you know, even make it to all state or
something. But, yeah.

Researcher:Well, again, | appreciate it and thank you so much for taking the time today. |
again,if you have anything else you want to add or change at any point, just just give me a call
and | will definitely set up another zoom interview. So thank you so much again.

Participant 6: Thank you. You're very welcomed. Thanks for having me.

ResearcherOk ay, so |1 d&m going to stop the recordi

ng
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Researcher:All right. So |JJJill.thank you so much for agreeing to be a participant in my
research, titled The Effects of So@oonomic status and Administrator Support on Middle
School Division Il All -County Chorus Selections. | just want to remind you, this is voluntary,
there's no compensation. If at any point in time you feel that you don't want to be a part of the
study, you want to withdraw your information, you just say the word and lemiibwe
everything. Also, you'll be recognized as participant, whatever the number happens to be.
Everything is anonymous and confidential. Okay. Here we go. So, the first question | have is
what year did you graduate from middle school?
Participant 7: 2012
Researcher:And while attending middle school did you prepare and present a NYSSMA
adjudication solo? If so, do you remember what level
Participant 7: 1 did. | don't remember what level | think | did it all three years, so | don't
remember what level.
Researcher: Okay, so we're going to specifically going to talk about seventh and eighth grade.
Do you remember the solos?
Participant 7: 1:34 Oh my gosh, no. | believe we did one in another language. | remember.
Researcher:That's fine. All right. So, what &s your experience like in preparing the NYSSMA
solos themselves, like what did you go through to prepare your solos?
Participant 7: Um, well, we did a lot of practic{jjjjjilij during anytime that | had free |
believe, like sometimes during lunch andrrafter school, and then like at home, | would

constantly listen to it and practice on my own time whenever we couldn't meet.
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Researcher:So you said during lunch, so was that kind of like a pullout lesson that you would
attend?

Participant 7: | think Yeéh. | mean, yeah. It wasn't often it was probably | think it was more
towards the end. Like when we were finalizing certain things.

Researcher:Okay. And, in your opinion, what do you believe was the most challenging part of
the NYSSMA adjudication processid why.

Participant 7: Sight singing was really difficult for me because | didn't know how to do it. And |
had to learn from scratch basically.

Researcher:So, what about when you went to NYSSMA thats the most challenging part of

the adjudication process? You were saying preparing it, but what about actually, when you went
to adjudications? Sighteading how was that?

Participant 7: Yeah, | feel like that was still the hardest part. It was becdwgas just me and

the adjudicator, and they don't give you any type of look as if you're doing it correctly, or if
you're doing it incorrectly, so | was just second guessing myself the entire time.

Researcher:All right. So last question already. | kndwhould have said this, be as detailed as
possible, but that's okay. Were you selected for theoalhty festival? If so, please describe

your alkcounty experience. If not, please describe your perception of not being accepted into the
all-county festval.

Participant 7: | was accepted. It was honestly very lonesome. | didn't like it because when |
went | was the only person in chorus who got to go and when you get there, there's a whole
bunch of people there and a whole bunch of like classmates thatdath other and they all

have established relationships. So, | kind of just felt like an outsider most of the times that | went

and | used to tell my mom all the time how much they hated goingtowtity because | just |
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couldn't stand being by myselhd not knowing anybody. And there's only three rehearsals so it's
like you couldn't really have time to establish a relationship with anyone new. So, it just it just
felt really lonely. Like it was very prestigious, and it was very, | was very gratehd & part of

it. But | was just | was extremely lonely, and | did not like the feeling of being the only one
there. And then like the bus ride there was also pretty lonely because it's like you and like two
other band kids like it wasn't a lot of peopteall.

Researcher:l really appreciate you sharing that. So, what about the actual experience of all
county with the conductor? What was that like?

Participant 7: It was fine. It was it was mostly professional. It was a lot like more discipline
than likeyour middle school chorus class. So, like | felt like | had to be like a little adult at the
time because like it was just it was like as soon as the conductor started, it was business and we
had to run through everything correctly and get it done beseismly had three rehearsals. So,
we had to be like on our p's and g's. So, it was it was very budikesisfelt like an adult when

| was there and when it was actually time to start like start singing.

Researcher:l love that. That's great. Yeah. Atlten you got a chance to perform at the Tilles
Center. What was that experience? Like?

Participant 7: That was fun. | actually | think that was the like the most rewarding part of it.
Like, even though like | didn't like how lonely I felt like it was jgstrewarding to see like how
proud my mom was to go to the Tilles Center to watch us all perform and see how like honored
she was to be there like it was it was just cool to represent. Especially i EEGzGz&k

though, as is such a minorbased scha. We don't really have much outlets as other schools

did. As you can see like in a lot of the-edlunty classes a lot of them are all like richer schools
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and schools with more like more to offer and like to be one of the only ped i Ethat

got to represent folEwvas awesome. | loved that part of it.

Researcher:That's great. Thank you. Your responses is exactly why | am doing this research.
So, | really appreciate it. Is there anything else you want to add about NYSSMAouaty/?
Participant 7: Um, I like really, | mean | was | think it's great, and | think it should keep going.
And | think that it should, like still be sought out in school like minority based schools and not so
like highly paid schools because it really is such an honor to go there and te beladbh part

of that experience and like those are memories that | have for the rest of my life. Like I'll always
tell someone that | was in atounty because when people hear that they're just like, wow, like
what, like, how'd you do that? Or like, efndid you even get a chance? And | always tell them
like | started in middle school, like it was great and | do | even still have like all my pins and my
medals from like altounty and NYSSMA and all that stuff. So, it's just such a high honor and
it's something that | keep, I'll cherish forever.

ResearcherThat ' s wonderful and, and thank you s

0]

n
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Appendix P
Researcher:Thank you so mucljjij for agreeing to be a participant in my research on The
Effects ofSocioeconomic status and Administrator Support on Middle School Division HI All
County Chorus Selections. As a reminder, | just wanted to share with you that this research for
you to participate is completely voluntary. And if for any reason you détéde/ou would not
like to be included in the research and the dissertation, let me know, and I'll take everything out.
| would ask that you be as detailed as possible in your responses. Everything is confidential and
anonymous. And also, at the conclusiitiere's anything you would like to change or add, you
can always schedule another zoom interview with me as a foioivterview. | want to thank
you for your permission to record. So, let's start with the first question. What year did you
graduate fom junior high school?
Participant 8: Let's see. | got a | got a backtrack. So, | graduated from high school in 2004.
Okay, so that was toll free 2003 was 2001 was nine. So it had to be the year 2000. | graduated
from the eighth grade.
Researcher: Thankyou. And while attending junior high school, did you prepare and present a
NYSSMA adjudication solo and if so, do you remember what levels you prepared?
Participant 8: | feel like I'm pretty sure that | did. Yes, | did. The song that | did, | can not
reall.
Researcher:That's okay. That's fine. Thank you. If you did prepare the NYSSMA vocal solo Do
you remember what that was like? What that experience was like preparing your NYSSMA solo?
What you went through? Were there pullout lessons did you hawselessons?
Participant 8: That was you know, when | was ||| | |} j ], it was, it was probably

either during lunch or maybe after school like group. Okay, um, you know, I'm sure that it was
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something that was definitely within my capability levy&h also pretty sure that it was

something tha} supported me highly with, you kno{i G o
B o 2y ed along with md wrobably sang it with me the first few times

as | was practicing it. So, younéw, | feel like it was probably a very easeful and notnexwe
wrecking experienceas far as just the learning process.

Researcher:You actually kind of answered the next part of the next question, which was what
was the most challenging part of tR¥ SSMA adjudication process? You said it wasn't too

much of a nervavracking experience because of your work with the teacher. Did you have to
prepare any sigkreading for the NYSSMA adjudication?

Participant 8: Ah, I think | did. And if | did, it was psbably something that | can handle. But |
will say at the time, | mean, | struggled with sight singing and sight reading because of my
dyslexia. So, when | at that age, | was still memorizing music. The teacher would give me the
book or, or you know, showto me and as soon as | heard it once, | could remember it so that |
didn't have to remember to be able to read it because | had trouble reading notes at that time.
Researcher:l really appreciate that response about the dyslexia. So, what was thatrikée?
know you you said you, you struggled with reading notes at that time, which I'm guessing and
not longer. But what was that like reading notes to looking at sight reading with dyslexia,
especially going to NYSSMA adjudications.

Participant 8: Okay,yeah, having dyslexia and being expected to read new music was
extremely challenging. | mean, the fact is that dyslexia is a it's a spatial issue. We'll see we see
symbols and the way we see a symbol is no matter whether it's left right upside down or
sidawvays, it's still the same symbol. So that's what makes it difficult because no matter what, it

kind of all looks the same. And, you know, you flip it upside down. It's supposed to be
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something different, but it's the same for us. So it's just a huges & Wwage struggle. And |

didn't really fully learn how to read music until like high school going into college. And it took a
lot of time it took a lot of effort, outside of classes to really sit in and learn it, but um, so that was
hard. It was it was vgr very difficult. Just having dyslexia in and of itself makes it hard to learn
but my family got like specialists really early. It just kind of helped me with that so that | could
actually be ahead of the curve.

Researcher:Thank you. Thank you so mucbrfsharing that. And the last question is, were you
selected fortheat ounty festi val in seventh and/ or ei gt
all-county experience. If not, please describe your perception of not being accepted into all
county

Participant 8: um, | don't think | was accepted into-aflunty. | really wish | could remember

but I don't think | was | think my first experiences@dunty was in high school. Um, and |

mean, yeah, it was I'm sure it was a little tough. But at the sameltfeel like it was probably
something that was common for kids from my area to like, not be in there because whenever |
did make it to alcounty, it was very few black kids. And most of those black kids came from
white schools. You know what I'm sagip It was, it wasn't uncommon to find kids from
predominantly black and brown neighborhoods to be in those schools because, um, you know,
having the kind of education or having the kind of support that allows them to be able to have
private sessions, prit@llessons, to be able to practice a song or language piece, or a really
challenging piece, you know, when that kind of music is hot something that's generally played in
their household, you know, like, it makes for a totally different experience, babauseisic is

so | guess, culturally specific.
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Researcher:l appreciate that verbiage. Is there anything else that you would like to add as far as
your NYSSMA experience or your abunty experience?

Participant 8: Um, yes. So, you know, it. It just, ii$t needs a lot more diversity in general. |
know that there are a lot of folks of color in the classical realm, even if we stay in that realm as
far as what is deserved and expected to be sung there. There are a lot of folks that can teach it.
There are ot of folks that perform it. And | would have loved to see more people that look like
me. Teaching the music, adjudicating the music, and kids that look like me performing the
music. So, and then | would like to see more, more diverse music. Thetfat gou know,

maybe look into world music, and not just classical music might be something that can be
considered. There's so much powerful music around the world. And | mean, | did remember
doing a what's it called, a spiritual, | do remember doingraws but it didn't sound like a

spiritual,

Researcher:Got it. So again, thank you so much. That concludes my interview. And again, if
there's anything that you would like to include or change, please feel free to give me a text and

we can set up anothiterview, and I'm going to stop the recording now.
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Appendix Q
Follow-Up Interview

Researcher:Recording in progress. Okay, thank you so much again for requesting this-follow

up interview that there was something that you wanted to add totiersation. So, the floor is
yours, by all means, go ahead.

Participant 8: Okay, so you know, another thing that | struggle with was, you know, I'm a

vocal coach now and a lot of clients come to me when it's time to audition for college. And, you
know, it's because they, their family couldn't afford them having the kind of Voice Lessons to
teach them classical pieces. And they have and these are I'm talking about black and brown kids
that have these amazing, powerful voices, these rich, sultry soulfesydut they have to like

and in a type of style that they're completely not. That's not natural to their voice, you know, and
so it takes away from them being able to sing in the way that they know how and the way that
they're meant to, you know, becaubey're expected to sing a classical piece or a language piece
without any training. And it's, | find it so unfair, and | feel like even as far as the expectation for
college auditions, it should be open to you being able to just sing to sing som8ththgy can

see that the skill set is there, even if the training and the cultural understanding of classical music
isn't there yet, it is still something that can be taught. So | want to just bring that okay, I'm sorry.
Researcher:l wanted to just bringhat back to the NYSSMA adjudication process. So | know

you had mentioned that to me when speaking again, the repertoire, which you wanted to add in.
So, | want to kind of key in on that. We don't have too much to do with the college audition
process, buitthink it's definitely worth leaving in my paper but please share it share about the
repertoire, and the NYSSMA adjudication process.

Participant 8: Absolutely. So the repertoire is the same thing. You know, you have teachers

that have very little timéo, to, you know, between their lunch period, you know, to train all
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these kids in how to sing in a style that is not necessarily natural to them. And you know, so it's
difficult when we're expected to sing something that only that would that we cannanlyand
understand if it's something that we've had personal or private training with. So it's challenging
to learn these pieces and see them as excellent. And then even as far as the singing goes, you
know, if you don't have someone that's able to reediy you on how to, on how to sigtrgad,

before that time comes, you know, because of just your socioeconomic status and your inability
to afford private lessons, you know, then how do you even get in the running, whether your voice
is talented enough, lvether you're smart enough whether you're capable enough? That's almost
irrelevant if you don't have access.

Researcher:And it's interesting that you bring that term in access, because that is a huge key
word for my dissertation, access. So | really,lyeappreciate you using that word in this
discussion. Is there anything else you would like to add?

Participant 8: I'm just so passionate about this because | remember that experience. | remember
the experience of feeling isolated. | remember the expmriehfeeling like | love music. | love
singing. | love singing the song, but I'm uncomfortable because nearly no one virtually no one
looks like me that teaching the song that doing the trainings or that singing with me. So |
personally think there neetts be some form of a diversity initiative that allows for there to be
more teachers of color or folks of color that can help these other students to feel more
comfortable and confident. Because then | think it would bring in more. It would bring in more
students willingly and they will feel better about the experience overall. Thank you for doing
this. I know it is really going to help a lot of black and brown kids have a better music

experience.



Researcher:Thank you so much, and I'm going to stoprdeording.
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Appendix R
Researcher:Sothank you so much for agreeing to be a music educator participant in my
research, the effects of socio economic status and administrative support on all county division
three chorus selections. | just want to just, again just remind you that this istegnpl
voluntary. If you decide you'd like to withdraw from the from the research you know, | will take
everything out for you, I'll destroy any recordings. Everything within the dissertation itself is
anonymous, as well as confidential so that there'sngpthat traces back to you or your district
in any way, shape and form and so the only thing | would ask you is just to be as detailed as
possible in your responses. My first question is, how supportive of your choral program would
you say is your admintisator, and why would you indicate this?
Music Educator 1: 1 would say they're supportive. However, It's not always the support that |
need.
Researcher:And can you just, can you just extend on that a little bit?
Music Educator 1: The frustration happensh&n we don't have communication with our three
elementary school districts that come in there is there's a disconnect. So we don't know what
we're getting. We don't have the opportunity to go down to the elementary schools, and
encourage them to, you knote, bring us students that I've experienced in this month or early
on, because once they get to the middle school level, this is these are the years of insecurity and
shutting down. It's terrible to get them to do it now.
Researcher:Are you specifically peaking to about your music director, or your building
principal, or both?
Music Educator 1: Well, I'm gonna stream with the music director because he has direct

connections to them more so than our principal. Our principal does but doesn't at the same tim
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Researcher:And so, then you kind of answered the next part about the elements of support or
lack thereof you so | appreciate that you already actually answered that question. In your view,
what do they need to do to increase their level of support?

Music Educator 1: First of all, giving us a voice again, with a total open channel to Elementary
and | keep saying this very strongly because we are seven through nine. So if your child has not
experienced it, fourth, fifth, sixth, even sixth grade. Thesses and joys to be a potential for all
county like | said, once they get into seventh, it takes all of my power and being if | don't have a
kid that's totally outgoing. It may take me three years to get students to even do it once and by
the time my nith grader does it, they're only doing a level four. | don't know if that makes sense.
Researcher:Absolutely. So I'll move on to the next question. And |, again, | really appreciate
your answers and being so detailed. Are your students permitted topattkeadt lessons and if

so, what is the structure? If not, why not?

Music Educator 1: We do have pull out lessons, which I'm grateful for, for as long as we have
them. The structure is, first | teach all three grades. So |, | have to do, | do attenkhtgeihe

lesson groups because I'm on about a six day rotation. So it's better.
Researcher:Approximately how many students when you say launch your lesson,

Music Educator 1: It depends. I'll have 12 plus because | can't of course mix their grades
becauseltey each are doing their own concert so it's not like | can combine them.
Researcher:Do you include any preparation for NYSSMA in your pollit lessons?

Music Educator 1: 1 do. | wish | had more time do it. But I'm also right now like in my lesson
rotation | added three or four extra open lessons that | use throughout the year either for district
people who are going to districts and for NYSSMA. | tried to use it as an open rotation for, for

things of necessity that come up that may not be able to gaetith® stay after school for
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Researcher:What are your thoughts on music as a core academic subject?

Music Educator 1: Sadly enough, | don't think parents see it as a core academic subject. Then |
also feel that all of our administrators who were notimpsople before so if they don't take it

with the same seriousness that I'm putting into it, it translates to poor attitude from the student
because they havendét gotten the support behin
Researcher:Absolutely. Do you feel thatour students are afforded an equal opportunity to be
selected for all county festivals?

Music Educator 1: No. Well, first of all, like | mentioned to you earlier about many of my
students coming in without any music background whatsoever. They eitleevdrgMimited or

were given song sheets with music, depending on what and it's varied art you know, depending
on which school | get that year. It's just very weird. So to get my students toeaghthusic is

like pulling teeth. | do everything | can imy power. | want them to have some knowledge and
walk away and | don't want it to be temporary. I'm looking for permanent. | don't care. If when
you leave here, you're still lead reading level one sight reading, but | want it to be permanent. So
the problen I'm facing is a lot of these other districts that have all this big support, private
lessons are the things that they have their kids are going and doing level five and level six at the
age of seventh grade. | can't compete with that. Level three anafaenaybe five. | mean | had

kids in the past that was on level six last year. | had wonderful ninth graders. | had four of them
get almost perfect scores on level six, but they're at the high school and there'll be credited for it
and | don't. By the tne | do that they're not marked anymore, if that makes sense.
Researcher:Yes and again, | think you answered this question as well, which is really to

specify the el ements you think are the cataly
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of paticipating in all county festivals. When you are mentioning other districts where students
can take private lessons. Is your district considered a lower-sogcimic district?

Music Educator 1: Yes, we are Title 1. And also, what's interesting is atstimat students have

the ability to take lessons is that some districts in some schools and teachers in the schools will
not work with their students privately. | had that, | had that when | Wil But | came

from [l so | didn't know beer I didn't know that there were some districts who have

worked with you. | just thought it was the same across the board. And that's a huge difference.
So right now when | get a kid to do what what they're doing when | get a student in like this
year, Igot one in Division four for me personally, one Division three. It was more like well, we
have to make the teacher get somebody in. Did the students honestly get the scores they needed
to really be quality. They were great kids. But did they deserve itoitiel'm happy they got

there because their scores they weren't my recommendations they were at the higher what was it
truly NYSSMA quality no matter what. If that makes sense. So in some ways appeal. | gotta
keep it in but you know, but it's not tharsa | almost feel it sounds terrible. Maybe | almost feel
that NYSSMA needs to have to be like those that have and those that don't It sounds very fair,
but if my students weren't against others that route literally level three or level four. | think my
students would have had an amazing shot at getting intocaihty. No questions.

Researcher:So you cut out a little bit and | want to make sure | understand. Those who have
private lessons and those who don't,

Music Educator 1: In other words, not two adjudications | almost feel as if it would end up

being two separate concerts. It sounds stupid, but you know the words or do a weighted or curve
of some kind? In other words, because | can just see schodjjjiand all thee other

schools constantly getting people in what they don't even question it.
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Researcher:For NYSSMA or for all county?

Music Educator 1:I'm gonna say for the two they kind of linked together in my opinion,
because you're really doing one to sort dftgehe other. Right, you know, what's the use of
doing this? If you don't if there's not a prize at the end

Researcher:l really again sincerely appreciate everything that you've contributed to the
conversation and is there anything else you'd like tbbadiore | stop the recording?

Music Educator 1: Um, no, | just think that this is a very valuable dissertation that you are
embarking on and | am excited to see what the future holds.

Researcher:l appreciate that. Thank you. Recording stopped.
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Appendix S
Researcher:Thank you so much for agreeing to be interviewed for my research and recording
this interview. | know you are short on time, so | will be as quick as possible. The first question
is how supportive of your choratggram would you say is your administration? How would you
indicate this? And what are some elements of his or her support, or lack thereof of that you
would include as evidence?
Music Educator 2: Okay on a scale of one to 10, you said,
Researcher:No, that doesn't have to be a scale of one to 10. Just in general, how supportive is
your administration and you can either speak to your building administration or your director?
Music Educator 2: Okay, I'll go with building administrator. And | would say, very supportive
of our programs. They're always open to listening to whatever issues or things that we have or
ideas that we'd like to try, and they are always open to it.
Researcher:And in you view, is there anything you think that they need to do to increase any
more level of support?
Music Educator 2: We need to have a discussion regarding-putllessons that has become it's
no longer existent as it was in its original form. That's wiféhe program is no longer going to
have a pullout program for lessons the way it was originally formulated, yes. Finding what is my
new process and there's support behind that, because we can't, we won't have teacher support. If
we don't have administige support, and our plan, you know, for them to tell them. That's what
we're going to do. There's a word there.
Researcher:So you kind of started talking a little bit about this. Question number two, which is

are your students allowed at this point temadl pultout lessons? If so, what's the structure?
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Music Educator 2: The structure ipulled-outlessons once a month on a rotating basis.
However good attendance, doing that, during pulling out of our classes, the best attendance,
obviously is pulling at of lunch, which is you're only getting less than 50% of the period for
Researcher:you said once a month or once a week.

Music Educator 2: The lessons are once a week. However, the rotation would require them to
miss class once a month.

Researcher:Okay, and what are your thoughts on music as being a core academic subject?
Music Educator 2: Obviously, music has been indicated elsewhere as a core subject. It is not
treated as a core subject in our district. And I'm thinking of many districts that it is
Researcher: Okay,we're at the last question. Do you feel that your students are afforded an
equal opportunity to be selected for all county festivals? Why or why not?

Music Educator 2: | do not feel the selection process is beneficial to my students.
Researcher:Why or why not?

Music Educator 2: | feel that the selection process based upon solo NYSSMA scores is not
necessarily representative of my strongest musician. And | don't think it's necessarily the best
avenue for selecting choral musicians.

Researcher: | think you really answered the last question, which is to specify the elements you
think are the catalysts or impediments to you
take just another minute just to extend that a little bit.

Music Educator 2: NYSSMA solo scores being an impediment. That a previous system,
outside group sizes program, large amounts of students getting more students opportunity. It's
also something that would help to even the scales.

Researcher:Thank you Is thererg/thing else that you would like to add?
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Music Educator 2: Yes. The only other thing is that the combination of seventh and eighth
grade doesn't really go in by score solely also doesn't afford the same as many opportunities a
year. Sahere should be perhaps some way to and seventh graders the opportunity.
Researcher; | really appreciate your time. If there's anything you'd like to add or change in the

research, any responses, please contact me. Thank you again.
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Appendix T
Researcher:Recording in progress. Again, thank you so much for allowing me to record you
and for being a participant in my dissertation research on the effects eckesociomic status
and administrator support @ivision Three, middle school altounty chorus selections. My
first question for you is how supportive of your choral program would you say is your
administration?
Music Educator 3. Very, extremely.
Researcher:And why do you indicate this?
Music Educator 3: Well, we've always had a very strong music program in general. It's, it's
extremely important that we have | mean, ever since | can remember my very first year in all
county NYSSMA recipients were publicized. | remember that being publicized irotige
Island newspaper. And | think for some reason, | was a newbie, and | don't think that | had
recommended anyone | remember my principal walking in and holding up the paper. And there
was no choral represented and it was elementary back then. Anav#i'en® name there. And
that was very concerning to him. Never missed a deadline since | promise you and we have much
representation. So | knew the value and the importance immediately. So that was one indicator.
Researcher:That's beautiful. Is there anytig that you feel the true administration can do to
increase their support of your program?
Music Educator 3: | don't really think that they can, because | can actually arrange my lessons,
if | so choose to accommodate those students. And if they hagtidaei that opportunity, an
episode absolutely everything had to be done before and after school, then | would say that that

would be a means to increase the support, because I'm at liberty to create lessons that
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accommodate those students that are audigoior all county through the process. I find them
to to be completely supportive.
Researcher:That's excellent. And you kind of actually segued into my next question. You
mentioned lessons are your students permitted to attendyiu#ssons and if shpw is that
structured?
Music Educator 3: Okay, so I'm in middle school, and currently on a every six day pull out and
| rotate as many periods as | can because it's more conducive to their academic teachers, not
giving us any pushback. If you're limitgdthe number of periods that you rotate, and the
teachers being impinged upon. Often, then | see them suggesting that we don't have the lessons
S0 we go out of our way to make sure that that doesn't happen from our perspective. But | will
say that the sdents come to me once every six days. | would like it to be once every five days,
and | know I'm pushing the window | should be very happy. But | have sixth, seventh and eighth
grade, all coming to a lesson once every six days, which means they havesmagrber eight
lessons per quarter.
Researcher: And in any of those classes are they allowed to be pulled out of like, core classes
such as math, ELA, and social studies?
Music Educator 3: They are, okay 100% And as of this year, they are in attenddraethe
teacher looks at their attendance the core class teacher, they can see that it indicates a lesson the
student doesn't even need to report to them. The student comes directly to me, and I'm
responsible for them.
Researcher:Now, do any of your stients take private lessons? Are you aware of any of them

taking private lessons?
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Music Educator 3: Absolutely. | mean, | will say that it fluctuates from year to year. But | am
vocal it goes hand in hand with theatrics and drama. Okay. So, | find thettidents that are
theatrical and they're involved in the musical have more of a tendency to take the private voice
lessons.

Researcher:So what are your thoughts on music as a core academic subject we know that
nationally music is recognized as a core aoaid subject. What are your thoughts on that?

Music Educator 3: Well, | know that it's been scientifically proven and | can speak from my
own experience. Those students that are involved in music do better academically, they are
disciplined. They do noequire immediate gratification, because music is something that you
know is the slow, steady, constant effort pay off at the end. And so it builds that, you know, in
today's society, we're used to immediate results, immediate gratification, right? l&gmgsoto
walit, if they have to develop a sense of tenacity. Oh, heaven forbid, like a lot of them quit. So |
think this really instills that in them and | think it spills into every subject that they have. They
realize that they might not be fabulous lgielra initially, but if | can stick to it, if | can be
consistent, if | can do a little bit each night, and | instill all those, all those principles. | go ahead
and use that as an example in my class.

Researcher:Nice and correct me if I'm wrong. Yoursdiict is not a Title | school. Am |

correct?

Music Educator 3: Can you explain Title 1?

Researcher:Yes. Title One means that there are more than 40% of your community is
economically disadvantaged.

Music Educator 3: Yes, | don't know if it's 40%. No.

Researcher: Doyou know if the students get free or reduced lunch?



Music Educator 3: Some of them but | can tell you not all of them right.

Researcher:Thank you.Do you feel that your students are afforded an equal opportunity to be
selected for albounty?

Music Educator 3: |, | do think that because | do a lot of preparation. You don't have to have a
private teacher in order to go. | prepare a lot of my soloists vocally, | find, you know, and I've
switched sides of the district. At one time | wastle other side of the district. | found a lot

more of the students had private lessons. And then | switched, and | realized, well, that
responsibility was mine so I'm in essence giving them an equal opportunity.

Researcher:You really kind of answered éhnext part, which was the elements that you think
are the catalysts for your students opportunities, and really, in essence, it's, it's you, you are
making that way. And one thing | do discuss in my dissertation is teacher advocacy. So, it really
soundsike you advocate greatly for your, for your students. Can you just maybe discuss what
that looks like?

Music Educator 3: Well, you know, | was a private voice teacher. And | essentially tell them,
I'm doing this in a much shorter time span, but I'm egdgngiving you and not holding back
anything that you would get if you were taking a private lesson, right? Exercises, things that go
beyond just the piece, or all of the sighading information that they need. So | am | call it fast
food NYSSMA. Becase | do think when you reach a certain level, it would be much better if
you had an hour designated just for you. Right, you know, and those students that have that
luxury, | said, you know you should take full advantage of that.

Researcher:Yes, definitey. So that actually concludes my questions. Is there anything that

you'd like to add to our conversation?
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Music Educator 3: | do think that those students that are taking lessons do have an advantage. |
can go ahead and | never deny anybody. | listeneddnyone and | accompany everyone

because | will tell you 99.9% of the bulk of teachers do not go to the festival and accompany
their students. So you can pay all the money you want. You're not showing up and playing right.
When | was teaching private wei. | went to all the different locations because my student came
to me once a week and their parents afforded them that money. How could | not go and play for
your festival? | said and that is just part of my studio. | just felt very guilty because ldshaw
parent, it's a lot of money to lay out. Right. And | can tell you | was not a very good
businesswoman. Because then when it was time for my son to take lessons, they got their check
upfront. And they got a monthly check. And they put children thrangtical school just

teaching those lessons. | don't know how Yeah. So | will tell you that | like fielding things. So to
the teacher, if | can say have you teach your work on this. Did you think about that? | never
interfere with technique. | don't step people's toes because | know what it's like to be in that
spot. Right but it's a beautiful resource for me to say you need to spend more time with this. Did
you discuss this? And and know that that's being taken care of. | don't have to keep on the
students.

Researcher: Well, thank you so much, and I'm going to stop the recording. Recording stopped.
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Appendix U
Researcher:Recording in progress. It's been tough. |l | want to thank you again
for allowing me to interview you for my dissertation. And | appreciate you as you know that if at
any point in time you decide that you'd like to withdraw your information from the study, | will
certainly withdraw and destroy apgrtinent research that we're discussing today. And also,
everything will remain anonymous and confidential. If you have anything to add or you'd like to
change after webve concluded, then please fee
scheduleanother zoom interview. So my first question to you and I've already shared with you
my dissertation topic. My first question is, how supportive of your chorus program would you
say is your administration and why would you indicate this?
Music Educator 4. are you speaking about my administration district wide or my principal?
Researcher:It can be either any portion that you'd like to discuss? Again, it is confidential and
anonymous. Whichever, one you'd like to discuss
Music Educator 4. Okay, um, my sup@tendent is extremely supportive with music and
everything, but | think he has an affinity toward chorus, | really do believe that. My principal,
however, | don't think that they're on the same page. | think that she doesn't understand what
goes into chaus. | think that she thinks music is a fgelod, meant to have fun subject, which
we all resent greatly, because we know what goes into it. So | would, | would say it's mixed.
Okay, | would say mixed feelings.
Researcher:So you kind of touched on thiditile bit. Well, what are some other elements of
their support or lack thereof that you would actually include as evidence?
Music Educator 4: The verbal support | love from my district, my district superintendent, he

comes to most of our concerts. Havays comes up to me and thanked me for my hard work. He
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greets me even my husband because he knows my husband as well. He's very personable, and he
always has been since | have been working there. Um, the principal however, does not do those
things. She des not congratulate any of the groups the assistant principal does. | have to start the
congratulations which | do gladly because | love my job, my students. And so | do it mostly, | do
it for all groups. But it's almost like it's an afterthought, like, hme get on after school and
congratul ate all the teachers in the group.
principal does not do that. | gotta say to be honest. Okay. But my superintendent does.
Researcher:So you would so oneay | guess you're saying for them to increase your level of
support is just actually being supportive.

Music Educator 4. Yes, being appreciative. | don't, we don't need anything but a verbal thank
you or you know what, you've done a job well done. Thaiat we need and really sincere.

Right? And also if we need anything, you know, if there's anything that we need, like costumes,
or anything like that, please, | would love, | would love that because a lot of times teachers and
you know we pay for thingsut of our pockets. And | think that that's basically the administrator
and the principal job.

Researcher:Thank you. Next question is, Are your student permitted to attenapuléssons

and if so, what is the structure?

Music Educator 4. The principaldoes allow us to hayaull-outlessons. The structure is the

child has to go to their classroom, whatever class that they're in. They have to show aid. | have
them print out index cards. | give them index cards to put their lessons on. And | also mivae the
large calendar. | include the calendar in an email to all the teachers so they know. They never

look at them, but they can't say that they don't know. So the child comes in and shows the card,
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they get all the work that they're supposed to get. Attty come to my classroom, the

teacher marks them absent and | mark them present.

Researcher:Gotcha. And are they allowed to have a lesson during their math class ELA class as
well?

Music Educator 4: Yes, we get some pushback from the teachers, of which | immediately go to
their classroom and confront them. And then ask them why and that is mandated by the district
and this is legal, you know, now music is a subject that stands on its own. Ailoesthey

don't know this, but | remind them that you know, if you don't allow them to do that, that you are
not supporting their entire education process.

Researcher:You actually segued into my next question, which is what are your thoughts on
music as &ore academic subject because we know that music is nationally recognized as a core
subject?

Music Educator 4: ltis, yes it is. My feelings on this on the subject, you're talking about on
music, man music, music is the core of life. Whether it is avagét addresses academics, it
addresses emotional wdleing. And | know personally, music saved my life. It really did. Also,

it really addresses the spirit of a human being. And I find that this world has become more and
more dehumanistic. And musicesks to that, and keeps us sane and keeps us human. And that's
what we need to maintain our humanity. And that's what that's why | think music is so important.
It also helps children with their other subjects. | mean, | use math. | use history, especially
African American and Hispanic history. | use that, you know, it really helps the kids understand
culture. When they learn songs. If it's a Japanese song, okay, let's say Japan, right, they know
about the culture. So, it's, it's very important in everylsisgbject. | think that it should be

usable by not just us, but by the other teachers as well.
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Researcher:Thank you. Is your district @itle | district?

Music Educator 4: Yes, yes.

Researcher:And do you feel that your students are afforded an equal opportunity to be selected

for all county festivals?

Music Educator 4. Well theall-county fesival is basically selected by of course, you know,

minimum scores and personally, what | do is | jugtthem all in. | put them in because | don't

see why a number should have to define a chil
Researcher:Do any of your students take private lessons?

Music Educator 4. Not many. Maybe one or two.

ResearcherSo specify the el ements you think are t
opportunities to actually be selected to participate in theoalhty festival?

Music Educator 4. Um, | think that a lot of us do with money on the parents. A lonoési the

kids can't afford it. Sometimes | will, many times, | will pay for it myself. Because | see that

hunger in their eyes. And | know how wonderful every one of our kids when they're in music
because they want to be in music. Right. And | also haveesatier in my career there, the pain

on the kidsodé faces when they're not selected,
included. And that truly affected me to the point where | had to | had to call the parents to say
listen, | understand yourtaation. Would you mind if | helped to get your child te@unty and

| mean, it almost makes me cry because the parents are like oh my God, thank you so much. You
don't know what this is to our family. And we really appreciate this because they ¢fusnto

whole thing about how much the kids etc, like | said, Trust me, | get it. | know. That's why |

want to do this for your child.
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Researcher:So you'll have students selected forallnty and then they can't afford the fee to
participate in aHcountyor transportation | guess and then you'll help the students to participate
in the festival.

Music Educator 4: Yes

Researcher: So that's actually it for me. Those are all the questions | have. Is there anything
that you'd like to add to this conversatiansmcieeconomic status and administrative support

and how it does affect Division Three all county chorus selections?

Music Educator 4: | think that there needs to be more diversity in the actual administration. |
think that mostly it's one ethnicity, atitht needs to change because of the changes that made
the songs in the NYSSMA manual will be more diverse. And the songs that the conductor's will
also be more and more diverse. Because a lot of times | see just one ethnicity that's represented.
And the sngs especially because I'm telling you, being at some of the rehearsals, it's like really,
and then they're doing, they're basically manufacturing the same songs over and over. It's like,
okay, I'm bored. But some of the kids you know, they're like rellbfus for why are we doing

this song again? And | have to explain, Well, it's the process for yada yada yada. So | think that
if we can get more African Americans more Hispanics more Asians, more Indian people, we
need those things because that will baldy give us a welfounded representation of what we do

in this art in this field.

Researcher:Thank you so much. I really appreciate you contributing to the research and | am

going to stop the recording. Recording stopped.
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Appendix V
Researcher: Recording in progress. | just want to thank you for allowing me to record and in
addition to that, just to remind you that everything is confidential and anonymous, and if at any
point in time you choose to withdraw from the study, | will gladly withdrafermation and
everything will be destroyed pertinent to this research containing your portion of it. And in
addition if there's anything that you'd like to add, after we have our conversation, please feel free
to contact me and | will schedule another Zaoeeting. My first question is, how supportive of
your choral program would you say is your administration and that's either on the central level
building level
Music Educator5: Ok ay, that's good. Nine out of 10 is
possible, please. | would say that, | would say that because | think currently the administration is
doing everything in their power to be as supportive as possible. And | recognize that | see that |
definitely appreciate that. | don't give it a full 10 Bezali believe you always want more. |
think they're still getting used to having a really competent chorus teacher. | think I'm still getting
used to having a strong choral program. I've been he|jjjyears. So it's still new and a lot
of those yearsvent through during a pandemic. So it's still quite new. So | think we're doing
everything they can currently but because it's new, it's there's still more to be done. And | am
definitely willing to be patient with them because | am happy with how itwsaral | | believe
it will get better as time goes on that one extra point for 10 will come.
Researcher: So you actually answered the other questions in that first part. So my second is, are
your student students permitted to attend to-pulllessons ko, what is the structure?
Music Educator 5: Yes, they are. And what | really appreciate is that | was able to make my

own structure even apart from the band and orchestra. Because no like protocol and how it has to
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be, so yes, they are. And they'relpdlout once a week. The only issue with that is that | also
teach general music. And actually, | teach general music most of the time, even though chorus is
what | am more passionate about | also the general one I'm the only full time general music
teache here. Okay. If | were to so because of that | have a limited number of free periods. The
kids can't miss the same periods, same periods all the time. So if | were to pull them out of
lessons during my free periods, | can only see them a handful timassbeunarking period,
whereas | believed for cost reports at least once a week is the best way to go. So because of that,
my schedule is through a rotation through every period. Even the periods | teach general music.
The only period that does not rotateaiingh iSJlif period. That's when the chorus is this week,
the lessons are all periff And | don't teach general music at all pefff Next week is
going to be period two, and | teach general music every other day periods on the days where a
grouphas a lesson during my general music classes, one of my classes | will just teach, I'll say
webre going to have a chorus | esson today. I
they are, when they do have a lesson about general olasseshappen$alf the time for the
chorus kids. It hinders them a little bit because more kids look hard. It's harder | can imagine a
lot bigger group, so it's quite hard for them to keep up with them.
Researcher: Thank you so much. Are the kids pulled oate subjects such as math ELA,
social studies
Music Educator 5: they are.
Researcher:Do you know if any of your students they take private lessons?

Music Educator 5: | donot know, but I t hi nk | have none
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Researcher: What are your thoughts on music as a core academic subject because we know that
nationally our music is recognized as a core academic subject.

Music Educator 5: What was the question?

Researcher: What are your thoughts as music as a core academertb

Music Educator 5: As a core academic subject, right, | might be shooting myself in the foot
here. | think chorus is incredibly important and | was very upset when | first got here because
that wasn't the mentality. And | bought that | will say | glothat notion that mentality to the
school that chorus is important and it has to be treated like any other class and it's just now that,
that the school and administration's finally getting that but | never used the word. | don't know |
never used the ovd core because in my mind core subjects just means English, science, Social
Studies, math. | feel it's very important.

Researcher: Let me ask you is your district a Title | school?

Music Educator 5: Title 1?

Researcher: Title | is when there are 40% more economically disadvantaged students in the
community and | do believe your district is.

Music Educator 5: Yes, then, yes.

Researcher:Thank you. So do you feel your students are afforded an equal opportunity to be
selected for all county festivals

Music Educator 5: Yes, | do. Okay, so why this year, where | saw you is my first time
attending all county as a teacher and so | only have this year “offpodlmy experience. |

haven't seen any issue with that at all. | would say | mean, theré@ealgfoould be inherent
discrepancies like how none of my kids have private lessons. How it's probably easier. It's

probably easier for students from more affluent districts to do well at the NYSSMA Festival. But
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| think so and | think students in my distrhave more hurdles to overcome. Just based on like

the inherent stuff, not having access to a private, limited access to it, but none of my students
have that and | think there's a reason for that. I think once that hurdle is over passed, and | think
it's fair.

Researcher: Thank you, for saying access. When my participants use the word access because
that really has a lot to do with this whole process. So that actually concludes my questions. Is
there anything that you'd like to add to the conversatidghis point?

Music Educator 5: | think it's important because your questions are kind of weird for me to
answer because Had you asked me these questions a year ago, | would have my answer with a
completely different lesson year ago. Now my questionevaéden, we've been totally different.

My situation has changed tremendou|| GGG - -

This year. | feel I'm working a brand new job because it's, it's truly completely different. | guess
too long story short.feel as if, when | first came into this job, | had to prove myself to be
competent at my job in order to be taken seriously in order for my voice to be heard, in order for
my opinion to be valued. But because we were in COVID First my job is chorusc&asbeve

were in COVID for so long, there was really nothing for us. | couldn't, | didn't do my first spring
concert until myJjflj year here. And so last year COVID was winding down and that was finally
after two and a half years finding able to do perfances and concerts and stuff like that. And

then after | did those concerts, administration, they were like, Oh my Go| GG .

You're doing a really good job. And | was like, | know that's what I've been trying to tell you.

And then they werbke, wow, like these concerts were amazing. | was like, No, they weren't like
you think they were amazing? Because you're not used to a competent teacher. So anything | do,

you're gonna think it's great. But | come from a really strong background. Itkigis not
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great. Give me the tools | need to do my job well, and I'll show you really great performances.
And they're like, oh, okay, cool. We'll do that. So this is the first year with giving me the tools
that | need to adequately do my job. That'stutding.

Researcher:Thank you. So I'm going to stop the recording.
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Appendix W
Researcher:
Recording in progress. Okay, so | just have a few questions. And if you can just be as detailed as
possible. | am so impressed with your district. And again, everything's confidential and
anonymous as well. So I'm not going to use any names of the districhm very impressed
with your district, and what you have accomplished and what is happening. So my first question
is, how supportive of your coral pro program would you say your central administration is?
Music Administrator 1:
| mean, it's as supptive as it is for all all the other programs which is which is quite a bit, you
know, they take a lot of pride in the, in the student achievements and on, you know, on what
we're able to provide them in their experience.
Researcher:
Thank you and what arsome elements of their support or lack there? Of that you would include

his evidence?

Music Administrator 1:
Sure. You know, any kind of initiative that the teacher takes in terms of community outreach,

you know, trips you know, competitions. Without gtien, they've been supportive of them
throughout the years, and certainly in the, in the time that I've been here, which not terribly long,
but you know, there's something that's positive for students and it's to their benefit. They give it
the green ligh you know, so there's really not much more you can ask for than that.

Researcher:
| appreciate that answer. Is there anything that they can do to even increase their level of

support?
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Music Administrator 1:
Wouldn't say on the district level, | would say if there was a way that you could support it will be

more on the programmatic scheduling level, you know, in terms of, you know, making space for
the performing arts in general. In this case chorus, andaritfing it, you know, that's always

a constant ongoing fight, you know, to try to make sure that the things are set up just from a
scheduling standpoint in a way that makes it easy for students to be able to do all the things they
want to do in additioo remaining in the choral program.

Researcher:

And that actually segues to my next question, which is are your students permitted to attend pull
out lessons and if so, what is the structure?

Music Administrator 1:

Yes, it's on a rotational basis. It's a you know, they receive a schedule where are they rotate
through the teachers available periods. In addition to that, you know, students who have a
conflict or they have a math test or teachers are very flexiblarh&anms of allowing them to

come with other groups or do some kind of a makeup so we've been able to successfully
maintain a rotational lesson schedule in whereas, in a lot of other schools, that's been a little bit
more difficult.

Researcher:

So even orthe middle school level, they are allowed to have pull out lessons over core subjects,
such as math, science, social studies, and ELA.

Music Administrator 1:

Yes, but like | said, you know, it's not uncommon that a student will say, You know what, | can

miss math. So, then you kind of figure it out.
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Researcher:
| appreciate that. Do you have many students who take private lessons?

Music Administrator 1:
| would say we do. Not sure if | can help with a percentage. More than any district I've been in

up 1o this point.

Researcher:
And what are your thoughts of music as a core academic subject?

Music Administrator 1:
My thoughts on it. You know, | think when you take a look at the experience of a child in your,

in your community, you know, there's two thengou look at what you want their quality of life

to be Now, in terms of what they're able to experience on a day to day basis, and the kind of
access you give the students who really need that kind of environment to learn it. And also, it's a
matter of, yu know, when you look at the outcome, so like, you know, they're gonna go out and
experience the world at some point, you know, if you want them to have, you know, an idea of
what is good and beautiful and true, and to be able to recognize it and talktaldou know,

those things are important too. And that's something that we offer uniquely in the arts, and in this
case, the choral department.

Researcher:

Thank you and we're coming down to the last two three questions here. Do you feel that your
stucknts are afforded an equal opportunity to be selected for the All county chorus, Middle
School chorus aitounty festival?

Music Administrator 1:

Yeah, | mean, I've seen the I've been on both sides of the process, you know, in terms of being an
administraor and teacher you know, on the nominating side, and then on the selection side, |

haven't been involved with atbunty and, you know, it's, it's pretty straight ahead in terms of it's
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related to the dismal score. You know, it is competitive, we, waa&ompetitive County, you
know, especially as | become more involved in NYSSMA. And | see other counties in the state,
and the way they're, they're just not as populated as ours. It's not as much of a challenge to get
into those honors groups, wherelasytre out here because we run 20 NYSSMA festivals in one
county, you know, if there's a lot of kids here trying to get into the same group, you know, so |,
I've always thought that the solution to it is more opportunity, try to just create ways to get mor
kids involved.

Researcher:

Thank you. And you actually answered my last question about what are the catalysts to your
studentsé opportunities. So again, | apprecia
add as a district musadministrator in relation to middle school-albunty chorus and the

selection process, the socioeconomic status, anything that you would like to add?

Music Administrator 1:

Yeah, | think you know, at the middle levels, the challenge becomes you krtbat point,

where you have the changing voice right, so now you have your from SA to SAB. You know, |
think the calculus about being able to potentially participate. You know, for sopranos and altos
versus baritones is very different. You know, if yowm@y're a baritone, and you go to

NYSSMA, you have a very good chance of being selected for toewtity experience, you

know, and it becomes a lot more selective for sopranos and altos at that point. So | think, you
know, it's a little bit tricky in tens of selection, in terms of music, selecting the correct music,

but also you really start to see the paths diverge in terms of, you know, what kind of access there

is, for those two different groups of students.
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Researcher:
Okay, | thank you, I, I applaud the fact that to utilize the term access because that happens to be

one of my keywords in my dissertation, so | appreciate that again. So thank you so much for your
time and if you have any questions, anything you'd likehtnge or add to this interview or

withdraw, please do not hesitate to contact me. recording right now. recording stopped.



21¢

Appendix X
Researcher:Okay, thank you. Again. | just have a few quick questions. And thank you again for
your permission to record. Just a couple of brief questions | have and if you could be as detailed
in your responses as possible, | would appreciate that. My first quisstiow supportive and |
should start by saying again, the topic of my dissertatiénfie effects osociceconomicstatus
and administrative support on middle schalbtounty chorus selectioisSo how supportive of
your choral program would you saytie central administration
Music Administrator 2: Concerning my middle school choral program?
Researcher:Yes
Music Administrator 2: Essentially administration has been very supportive from my time
being here i GG 2. And considering our budget, budgetary
wise, we've always been able to at least meet our minimum requirements for budget in order to
get the resources that unnecessary for choral program are in place. They've supported us with
staffing for choral Middleschool chorusWe have two brillianthorus teachersvho | wouldn't
consider replacing them for anyone else. They are brilliant. Very glad to have them in place and
they were here when | got here. So | give that give credit to Central for keeping thiawweias
well. As far as having dates on the calendars, with permission from central administration, we've
been given pretty much autonomy and scheduling events throughout the year that highlight our
middle school chorus program. So | think | guess thilype considered very supportive in that
aspect as well.
Researcher:Okay, thank youwhatare some elements which | think you did answer, this
some elements of their support that you would include as evidence and you did speak a little bit

about that. Even as far as staffing, supporting, you know, the staff because as you know, sir that
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often music is the first discipline that they decide tofirh. So can you just expound on that a
little bit as far as the support in the program of budgets and support staff?
Music Administrator 2: | would sayjlEin terms of our central administration. They
havebent over backwards to try to preserve performing arts here in the district, you know,
has always had a strong history of performing arts and we're very fortunate in the fact that even
over maybe the last 10 years where the budget hasn't been, they found ways to preserve our
staffing. And ayyou mentioned, usually music and art, or Phys. Ed are usually the first things
that they look at what he wants to make cuts | JfilEhas been very fortunate that they
found other ways to make cuts in our budgets, and we haven't had to lose angwarel
years.
Researcher:Thank you so much. So I'm interested in your next response to this question. Are
your students on the middle school chorus level allowed to attend pullout lessons? And if so,
what is the structure?
Music Administrator 2: Unfortunately,our pull-out structure is not what it should be. It's kind
of sporadic due to the students being pulled for other academic intervention services, while being
scheduled for other academic courses as early as sixth grade, and maybe seventhegyade. So
if a student has studied an instrument or voice for three years in elementary school, if that student
is far as needing intervention in sixth grade, they are unfortunately not allowed to participate in
the musiachorusclasses as they should. And wHesay as they should, | mean being in the
rehearsal classes, as well. As the small lessons. One of my goals in the next coming year as is to
restructure the two middle schools and have them mirror each other in that structure. So those

students will havéhe same opportunity to sit in small group vocal lessons, like our counterparts
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do around the county and therefordon't want to go into the next question, batn looking

into that.

Researcher:No, no, that's that's fine.

Music Administrator 2: Yes, the benefits of that would be more studgatgicipating in
NYSSMA, and therefore acquiringY SSMA scores. Andthe NYSSMA score isvhat makes

them eligible to be considered for all countncertsand hopefully, eventually for all state
events.

Researter: Thank you on the middle school level, do you have many studentbavieo

private vocal lessonsn the middle school level?

Music Administrator 2: No, we don'in our district.The only opportunity they have to study is
actually within our buildingspur school buildings, witmusic staff. And it coulde based on

the socio economic status | llEs a very transient community and a lot of immigration
students who migrated here, maybe first generation studes#sly as elementary school. So
because of their socioeconomic status, they might have had the funds or the resources to take or
to study music privately.

Researcher:Thank you. So it's interesting because you talk abost Yiés, | | ]I and

what are your thoughts on music as a @m@&demic subject because we know nationally, music
is regarded as a core academic subject. So what are your thoughts on that?

Music Administrator 2: Yes, as you mentioned, music is an academic subject nationally, it's a
core subject, and my feelings kst well, over the past maybe 10 or 12 years. Our top
performing students such as our valedictorian or salutatorian have been students who are
engaged in the arts throughout their educational car{ll§ And | think that's an added

plus to our stdent's educational experience her|| il And when you consider it as an
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academic intervention, not only do these interventions serve to bring students up to par, but they
also serve those students who are advancsgpmorting them. Many of ourstients are only

here, especially at the high school because of their experienitesarts. That's what keeps

them here. And | know it wouldn't be realistic for every student to participate in a performing
group and actually receive small group lessarigha t Ildelfar too expensive in a public school
setting, but for those students who are are afforded the opportunity, they should get the full
experience. And it only adds to that just like those students who have who need language
interventions. We have studemtho will need the music intervention so that they can continue

to progress in their musical skills as well.

Researcher:l really | applaud the mention of how music can be one of the catalysts that actually
may keep a student in school and | really migight include that in my recommendation for

further research. So thank you. It's my understanding that your distri€ttie adistrict, do you

feel that your students are afforded an equal opporttmie selected for all county festivals?
Music Administrator 2: Unfortunately, no. And, and again, the reason for that is the lack or the
lack of opportunity to study privately. And that's, of course, will depend on the parents or the

s t u d esodrcedthat they have to spend on priveieuctian, theTitle |, as opposed to other
more fluid districts where, you know, it's second nature in some of those households that they
have to study an instrument faome type of musical studies or some type oftrties.

Students just don't have those opporiagitSo as | mentioned before, everything they get they
get here within our walls. And that kind of keeps them a few steps behind some of our

neighboring districts, or more fluid districts in Nassau County.
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Researcher:Thank you so much. And that actuatigncludes my messagay message like I'm
preachingThat actually concludes this interview. Is there anything that you would like to change

or add to this conversation?

Music Administrator 2: Oh, no. Thank you faso makingt so easyAlso, thank you fo
including me in your research. I consider you
grateful for this research to hopefully open doors for my students.

Researcher:You're most welcome. Thank you again, and I'm gonna stop the recording now.

recordng stopped.
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Appendix Y
Researcher:Thank you for allowing me to recortin actually going to record on Zoom
anyway because this way I'll hawedarecording So, again, thank you so much for agreeing to
participate.
Music Administrator 3: Your welcome. So you're at the stage of collectiodis§ertation data
What is your dissertation title?
Researcher:So my dissertation topic is the effectssotioceconome status and administrators
support on Middle School, atlounty chorus selections. | know that you are the chair for your
music department in your district. And I'm just going to ask you a couple of questipfisst
guestion is, how supportive of your choral program would you say the central administration is
for the middle school?
Music Administrator 3: Very supportiveThe middle school principal is very much involved in
anything with the music gartmen and with the choral program, he is involvedAne you
talking about central or building?
Researcher:You can talk about either the central administration or theibgilarincipal?
Music Administrator 3: The building principals are very much involved. They help feed the
program, they help me make sure that the program is you know, if there's kids that are thinking
about quitting, they speak with them and help thenp kkem involved. The central
administration is very supportive because you know, we are very active in the community. So
central loves to seeverything the middle school doesn't really do too much performances in
this community, but the high school do8s. Central is always concerned to make sure that the

kids stay in the program, just waiting to continue doing those community events.
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Researcher:Thank you. So much. And you really kind of answered a couple of my next few
guestions. Is there anything thiléy could do however to even increase further their level of
support?

Music Administrator 3: Well, asa chair so | can only do so much. If there was a director. |

think the director position would be more helpful and more involved because the central
administration and building administration they have so much to do | think music is just, they
care about it, but there's so much going on. So they're very spread very thin. So | feel if they did
create such a position, which they are creating a directouwfadities and music, that person

might be more involved in the program to help boost the numbers and help boost what they need.
Researcher:Okay. Thank you. Now, on the middle school chorus level, are the students
permitted to attend pullout lessons Andaf what is the structure?

Music Administrator 3: Yes they can attend the lessons. It is a rotating period of lessons and so
they go through some different periods. | was always missing the same periods, and they do offer
extra credit. | mean, extra helghink once or twice a week on a specific day. So the extra help

of course, they can come to extra lessons.

Researcher:Okay, andare they permitted to come out of classes such as Elath

Music Administrator 3: Yes.

Researcher:Wow, that's wonderfuDo students who are ithe chorus pogram at the middle

schoo] doyou know is there a number of students who take private lessons

Music Administrator 3: That | really don't know that much. | do know there's a few. And the
only reason why | know that something as when | attend concetftgere area few that always

stick out with solos. Andwind up talkingto the choral director. I'm like, wow, they're really

good. She's really good. He's really good. Oh, yeah. They study with so and so. So | do know,
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private lessons do happen, but | don't think it's that much. We really don't have that many people
who study primarily.

Researcher:Okay, and what are your thoughts on music as a core academic subject?

Music Administrator 3: Very important. | think it's, it's, it's an outlet for the kids. When | first
started teachinthoselong years ago, they always used to be trying to relate to music to all the
core factors. | had a different philosophy. The last concert | turned addfdithe community
and the parents, you know, | used to think that music was part of each and every subject and
related. And | turned around I told him | said, You know what, after what we've been through
and my career, I'm changing that philosophy dredkids need an outlet to have fun, express
themselves and feel comfortable with in a safe place and enjoy part of the day. And so that's my
feeling at thigooint. It was really it was very well received. | was very shocked. And some
parents afterwards shiYou know what, you're right. This is great. Even like my prialsip
saidywow, that was kind of bold of you to say but wow. Yeah, | said you know what? It is and
this year, especially, that's the way I'm approaching everything is you know what? Waae gon
have a good time. We're gonna feel good, or feel safe. And I'm gonna smile a lot.
Researcher:l love that. Thank you so much. Do you feel that your students are afforded an
eqgual opportunity to be selected for the middle schdalountychorusfestivd?

Music Administrator 3: | don't know. | wish they did more thédlYy SSMA So this way there'd

be out there we don't have the ones that do get selected. | think | can actually give you our
numbers if that helps.

Researcher:l think | have them but feel freedo think | have them. | was able to get them from
NMEA.

Music Administrator 3: Okay, because | think we would have more selected if they did this.
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Researcher:What do you think are the catalyst or impediments to your students to have that
opportunity inparticipatingin all-county or NYSSMA

Music Administrator 3: | don't know if the kids a lot of the kids who are | don't even know if
they have that drive that they want toked think a lot of the kids nowadays they just status
guo. And they're like olkg I'm moving along. It's great. You know, | missed some the numbers
have gonghave gone down a little bit. So, | think it's just a lot of kids, | don't know if you feel
the same way that somebody gets. They don't want to be they don't want to putvise el
there.

Researcher:That's interesting. Do you think the pandemic might have anything to do with that?
Music Administrator 3: | think so.

Researcher:Thank you so much. So, that was actually my last question. Is there anything that
you would like b add to this conversation?

Music Administrator 3: Not that | know of.

ResearcherThank you. |l 6m gonna stop the recordi

ng
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Appendix Z
Researcher:Thank youfor allowing me to recordSomy first question for you is how
supportive of youchoralprogram would you say is your administration in regards to central
administration? Building administration?
Music Administrator 4: You know, | would say pretty decent. And the reason | would say
decentone little thing that we have this year that we didn't have before we were able to start
lessos. So we were able to get the teachers out of the duty period and do a lesson and the
teachers are loving it. And | say instead, | would say that'd bessife to do itinless lhad the
support from mycentral orbuilding, and they weren't, | said they basically all went for it. And
it's paying big dividends to say because there's a certain courage now that I didn't have in the
chorus And the teachers asaying, oh, yeah, yealauseyou know, we're able to work with
them in small groups.
Researcher:That's amazing. That's actually another question.. On the middle school level the
the students have pulled out lesdon
Music Administrator 4: Yeah, rightnow we're able to donly eighth grade because it's one
period that we could really work for them. But, you know, it's a great thing we're taking
whatever we could get brings a whole new level of respect that they the teachers didn't have
before. Becausdé teachers who gave lessons, you know, they just made it look like you know,
choirdoesmatter
Researcher:Do you find that there's any lack in the administrative support?
Music Administrator 4: No, not really. | honestly can say I'm really happy wité support |

get very little pushback from the building.was a matter of, you know, hey, why don't you
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know, why not? It's not about me. It made sehs¢|didn't have to sell it too har@hatsays a

lot.

Researcher:So you were talking about youulfpout lessons, what's the actual structure of those
pullout lessons?

Music Administrator 4: They rotate the lesson between you know, their preps. Today, you

know, they're not pulling their kids out. | mean, you would think you might get a little more flak
because | assume you have instrumental, you know, we have instrumental, you know, you have a
teacher as a whole day during the lesson, right? Or, you know, those kids go like in a seven eight
period cycle. And the regular teacher, they do like, likeyetreee, four weeks, the kid gets

pulled out of the same class. With the issue with the vocals, | gGesasically getting pulled

out every two weeks. And no one's calling you know, crji GG cmplaints.
Researcher:Are they allowedo attend lessons oveoresubjects such as math or ELA?

Music Administrator 4: Yes.

Researcher:That's impressive.

Music Administrator 4: Soyou know, so. So that's, you know, again, | think the main major

plus which is always a thing, I'm a little sensitive to is the recruitmfaghiedooy® Because

yeah, as we know, in this age, yongs you actyou're gay Yeah. That's so that little thgnbut |

think there again, but | think they're just getting that little courage. They will work with them,

you know, voices still in transition. But | said, | think that's the one little key that we had, and
another little aside, connected to it. In theoke scheme of things we did @Gsethis year in high
school. And the reason that the teacher direGieéseshe wanted to do something that she can
grab more boys. And it worked. We had 18 boys in the musical. And the reason I'm also bringing

that up isbecause we did some lead programs for the we usually do it for sixth graders this year,
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we invited eighth graders, hoping that we can recruit more, and | think it was great, you know,
when they ddGreased.ightninghadl8 men on the stage. And | think anithink you know, that
little undercurrent, | think is gonna give you know, | think it's gonna pay major dividends.
Researcher:Oh, that's great.
Music Administrator4: T h ey 0 r eit's skayy lt'srcapl,
Researcher:Yeah. Great. That's | love that. Wh&hat are your thoughts on music as a core
academic subject because we know that music is nationally recognizedrasubject. So what
are your thoughts?
Music Administrator 4: Obviously, | agree I, | mean, but | remember a long time ago, | read
sone book they said, you know, there's two curriculums the written one and and then they're like
the real one. So, is it a core class? Yeah. But again, | mean, I'm saying because we're giving the
lessons. I'm saying we're getting a little more we're gettlitieamore crazy. But | wouldn't say
we're there ye |, |
I But | did push to try to get | did try to push this in. Can we expand it to three, you know,
can | give the credit teaels three lsorallessons a day now? | mean, they see a lot of kids too,
you know? And | just got a call and | completely forgot about trgutta make a not&o, no,
because it's there. You know, it's because there's a lot of things that a choirteatieo do.
Yeah. You know, but, you know, when you're seeing such a large group, and obviously, there's a
little additional foundational thing that you would like to establish that are really hard to do, and
get lost in it. You knowit geslost becaus it's a group.
Researcher:How many students approximately, do you know are in your middle school chorus

program?
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Music Administrator 4: It varies.There ardour middle schoolsSixth, seventh, and sixth

graders. It is an interesting one. Okay. Because sixth grade, they're only there for half a semester.
So they said what | mean, but if you combine it, | mean, there's easily only about 200 Kids in the
sixth grade. And then the ydanow, seventh grade, say really gets started getting a little smaller,
you know, more and more like about-80.

Researcher:So, do you feel your students are afforded an equal opportunity to be selected for
all county festivals? And also let me ask yisuyour district aritle | school?

Music Administrator 4: Yes, definitely alitle | school. Okay. Well, one thing you need also,

not necessarily chorallfput instrumentally. We don't start the kids till setvei$o you'realready

at a disadvantage because have talented kids. But, you know, by the time they get to a three,
you know, they're really second year students.

Researcher:But what abotithe chorus®hat about your seventh and eighth grade chorus
students do they get selected ddircounty?

Music Administrator 4: Okay. Sowe have a small representation. Yeah, but the part of the
problem Well, it's hard for me to judge that because we're also coming out of the pandemic and |
got there during thpandemic.

Researcher:l was gonna ask why or why not?

Music Administrator 4: yeabh, it's a little harder. | don't know where, you know, so I'm not sure
where the disconnect is a little bit. This year was a quote unquioée)ingyear. Yeah. You

know, now | can kind of ask, you know, why don't you know, w&hy ewe @idminating as

many kids. I'm expecting to hear you know, the usual answers, you know, something in between,

or sometimes, you know, we don't always get as many kids selected you kneehtalkgets
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more always gets, you know, six kids we only get one type of thirmubecagain, 6 m 1 i n
would have said it's similar, you know, similar situation.

Researcher:T h a all the questions that | have for you. Is there anything that you'd like to add
about or county abolNYSSMA, about the festival, anything you'd like tddato the, to the
research?

Music Administrator 4: Yeah, | you know, again, interesting. You kndw SSMA islike a

love hate relationship. And again, when | wajjllldmy teachers had a love hate
relationship and broke with they also have a loae melationship. WittNYSSMA The

interesting thing is | had a lot ohoralteachers, kind of kind of did a little push. Even
elementary through high scho@rchestrgarticipated in NSSMA this year in majas;

especially, but then we didn't haveWe traditionally we had not been a Choral Festival here
like in about six, seven years. And when | felt when | went to ask what happened? They told me
they kept getting the sanNY SSMA judges. And they did not feel the kids were really being
fairly rated by he saméwo judges. And so they started doing their own way they started doing
their ownfestival And you know,as aworkshop model. So they were willing, you know, this
year they said they were willing to you know, give it a try and go

Researcher:Well, that's well that's encouraging. Do you have many of your middle school
chorus students taking private lessons?

Music Administrator 4: No, majority it's a very local number. Probably like 5% If then,
Researcher: Okay, so that is all | have. And again, &mt to thank you so much. I'm gonna

actually stop the recording. Recording stopped
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