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Abstract

The purpose of thisermeneutiphenomenological studyasto describetheexperiences of in
serviceexpatriateeachers who providdifferentiatednstructionfor students wittspecial
educational needSEN)in regular classroomat mainlandChinese private schools. Theidy
was designed around the followingntral research questidiWhatarethe experiencof in-
serviceexpatriateeachersvho providedifferentiatednstructionfor students wittspecial
educational needa regular classrmmsat mainlandChinese private school3his studyused a
theoetical frameworlof Ajzen theory d planned behavidoy examiningthe planned behavior
of in-serviceexpatriateeachersas influenced byhe subjective norms of tisairrounding culture
andtheir perceived behavior contrar providing differentiatedinstruction for students with
special educational needs. The dailiection consisted gshysical artifacts, personal interviews,
and focus groups. Data were analyzed by deriving and clustéenges into categories to find
meaningSevent hemes wer e deri ved f r oanconcérreforptadentsi ci par
with SEN (b) awareessof differentiatedinstruction (c) reluctance to accommodate or modify
instruction; (d)feelings of inadequate preparatiog) frustraton with cultural differences(f)
overwhelmed with challenges; ang) (earning from experiencé&he findings of this study are
consistent with the resedr previously conducted on teacher sdffcacy and inclusive
educationlnterpretations of the themes included three significant interpretations: the cultural
dissonanceavithin expatriate teachers in Chinese schalsneed for cleareschool poliges,
andthe need tancrea® teacher selefficacy for providing differentiated instruction in an
inclusive classroom.

Keywords inclusive educationspecialkeducational needgheory of planned behavior

teacher efficacymainlandChina
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CHAPTER ONE: INTRODUCTION
Overview
Despitethe widespreadlobalrecognitionthat inclusive education addresses the issues
thatlearners witrspecial educational nee(fSEN)and disabilitieeencountefUnited Nations,
2015), studentareat riskof the marginalizatiorof their academigcsocial and emotionaheeds
(O Connor & )MahiNranowith SESrOngaihland China are especiallyinerale
asopportunitiego studyin inclusive educational settisgemain extremely limitedCheng et al.,
2021) The purpose of thisermeneutiphenomenological studyasto describetheexperiences
of in-serviceexpatriateeachers who providdifferentiatednstruction for students with special
educational needs in regular classro@tmaainlandChinese private school€hapterOne
examineghe historical context of thE994Chinese Learning in Regular Classrogoosicy
(Wang & Qi, 2020; Zhu & Mu, 2019exanines the sociednd culturakontexs impacing
inclusive education imainlandChina, and discusséisetheoretical context surrounding
inclusive educationThe insights gained from this studginprovideanew understanding of how
children with SENcan be included in regular Chinese classrobyngroviding insights for
improving professional developmefdr teacherandincreasng systematic suppofor student
carethat canenhance successfatademioutcomesandteacher efficacyn mainlandChinafor
differentiatednstruction ChapterOnedevelops the problem statemeistudent
marginalization the purposstatementandthe significance of the studihen provideshe
central research question, three-sefearch questions, and definitiomfe chapteconcludes

with a summary.
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Background

With theimplementatiorofthePe o pl e’ s Re p 994 Leaningih ReQutei na’ s
Classroom (LRC) initiative, the Chineseuedtion systenoutlined a policyto increaseghe
number of students with special educational needs (aHdNyedto attendregular classrooms
(Wang & Qi, 2020; Zhu & Mu, 2019 his initiativetaskedregular classroom teachewith
educatindearners of mixedbilities including SENwithin the same classroo(Xie et al.,
2021).However,along history of societal disregard for people WEN anddisabilities
combined withthe inconsistentmplementation othe LRC legislation hasmearn thatLRC has
had limitedsuccess in providingffective inclusive educatidior students witftSEN and
disabilitiesin Chinese classroomdespitema i n | a n datte@t fo pramot@clusive
educationQu, 2022; Xie et al., 2021; Xu et al., 2018 uanet al., 2022 Teacher attitude
toward SENand differentiationcombined withthe surroundingultural perceptionsdetermine
how teachersreat students with SEN in their classrooms o theymakedecisiongo
accommodatdifferentstudent need&aitas & Martins, 2017; Scarparolo & Subban, 2021)
Thereforgit is beneficial to examine the historical background of the IpRliy, the cultural
andsocietalattitudesin mainlandChina towards disabilities ar8EN, and the theoretical
backgroundunderlyinginclusive education
Historical Context

Influenced bytheglobal trend of inclusivenessiplemented by developed countries
(United Nations, 2015Yhe State Education CommissioithePe opl e’ s Republ i c of
announceafterthe 1988 National Conference on Special Educdtiatsui ban jiuduQu,
2019)or theLearning in Regular Classrooms (LRC) initiative wodkl/elop measures for

integratng students wittrsomedisabilities and special educational negslEN) ntoregular
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schoos and support theducatiorof studentsvith SENin regularclassrooms (Deng & Manset,
2000; Deng & PooMcBrayer, 20121 et al., 2022 Xie et al., 2021; Xu et al., 2018)espite
intendingto addresghelimited educational opportunitiesif students with disabilitiesho
attenabdspecialized schools mainlandChing the LRC policy indicated thaeparate schools
for students with disabilities woulgémain operational (An et al., 2018y increasing
educationabpportunitiedor childrenwith SENin regular classroomat neighborhood schools
alreadyoperating(Qu, 2019)early LRC policy intendedto meeta domestic need fancreasing
special education prograrf@eng & Manset, 2000; Deng & Pei, 2009; Deng & PddcBrayer,
2004) However, the LRC policgid not actually promot&ull inclusion (An et al., 2018)
Additional educational reform for people with disabilities &N waspassedn mainland
Chinathroughoutthe 199040 address special educational nefisao et al., 2017; Lee, 2015;
Qu, 2019; Xu et al., 2018n 2001 the Beijing Municipal Commission of Educatistarted five
pilot programs for inclusie educationandby 2008mainlandChinahadestablishea total of18
pilot schoolgHu & Roberts, 201). Chinapassedwo significantrevisionsmandating and
expanding LRGn 2006 and 2008espectivelyHu & Roberts, 2011Xu et al., 2018)that
explicitly mentioned accepting children with SEN into regular sch@ige 2008the
integration of SEN studentstmregularChinese schoolsasslowly increasedandsome
students with SENiaveattendd generaleducation classest regularpublic and privateschools
(Wang & Qi, 2020; Zhu & Mu, 2019Recent evidence suggedt®weverthatthe number of
students attending separate specialized schools for students with SEN and disabilities is
increasingand the number of students with SEreating regular primary schomwiclusion

programss decreasing (Qu, 208
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Thevarious pieces degislationthat constitutd.RC still stand as therimary policy for
the education of students with disabilities and SERhinese schoold.{ & Li, 2020; Xu et al.,
2018) Additional policiessince 2006 have modified aneinforced different aspects dheLRC
nationwide angbrovincewide (An et al., 2018Faragher et al., 202Zhu & Mu, 2019) The
20142016 Promotion Plan of Special Education was the first officially released governmental
statemento addres®penlyand promat inclusive education (Jia et al., 2022; Xie et al., 2021)
Thefollowing year, the2017 Persons with Disabilities EducatiOrdinance guarantge
educational rights to all peopile theoryby stating thasomestudents with SENnhot previously
recognized as having a legal disabilityould gain access to schooling (Faragher et al., 2021; Li
& Li, 2020). The Ministry of Educaon furtherestablishedjuidelines that all schools should
developresource rooms if more than five students with disabilities or SEN atl¢Ad et al.,
2018;Faragher et al., 2021 lowever, the availability of resource rooms and special education
support remain severely limited due to resource allocation (Xie et al., 2021).

Sincethe creation of LRCthelegislation hastruggled to provida clear definition of
the policy and direton for its implementationAn et al., 2018Peng & Manset, 2000; Deng &
Pei, 2009; Deng & PoeMcBrayer, 2004; Xie et al., 20215ven aftelincorporatinghe LRC
policy into Chinesdegislationin 2006, LRC was not considered mandatory for schadag&
PoonMcBrayer, 2012Xu et al., 2018)The governmental policy affirms a commitment to
inclusion However without clear implementation guidelines, LRC policy is cotpulsory,
and no legal penalties are imposed on schools for failure to follow tioy p&h et al., 2018).
Even current researchdravecontinuel to refer to LRC as an initiative ambtedanunclear
implementation of the policfLu et al., 2022)With no overarchingducationalaw that dictates

inclusive educationschool systeméave beerallowed to pick and choose which sof the
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LRC policy toadopt and implemeriZhu & Mu, 2019) Schoolftenexclude childrenwith
SENwho donotmeet h e s adademi¢ stasdardiom schooladmittancgYuan et al.,
2022).The resistanceotadmitting children with SEN to regularschoolss duemainly to the
prevaling view amongprimary and secondary schdebdes thatstudents with SEMind
disabilitiesare hindrances to quality educational experiencesaaievinghigh test scores

(Chao et al., 2018; Luet al., 2017Yan et al., 202)L The support children with SEN receive in
the classroom is often limited or inappropriate (Li et al., 2022et al., 202 For example,

very few educational opportunities exist for children veititism to receive meaningful academic
support even though the number Auutism Spectrum Disorder (ASDJiagnoses is rising in
China(Han & Cumming2022. Although students witkearning disabilitiesattention deficit
hyperactivity disorde(ADHD), or ASD are becoming more common in regular school
enrollment in ChingMu, 2019; Xie et al., 2022mainlandChina doesot legallyaffirm these
diagnosesandlacks diagnostic and legal prakees for evaluation and placement of suspected
SEN diagnoseéruan et al., 2022). &veral provisions of thkegalordinance allow schools to
deem studentwith these diagnoses aseducabl@nd to refus¢hemadmittanceLi & Li, 2020;
Yuan et al., 2022)Additionally, until 2015,the Chineseeducational system dibt consider
students with SENMligible to take the higistakes university entrance exam known as the
Gaokao(Qu, 2022).

Successful implementation of inclusive education relies on educators understanding and
following educational best practices, which @#se education systems have yet to achieve (An
et al., 2018). Numerous studies affirm thia Chinese educational system has provséaols
and teacherwith few practical guidelines for modification or differentiation strategies in

structuringcurriculum and instructioto supporiLRC policy (Deng & Pei, 2009L.i & Li, 2020;
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Lu et al., 2022Qu, 2022; Xie et al., 2021; Xu & Cooper, 202RAlthough the 2017 igislation
seemed to protect educational access for all people (Yuan et al., 2088arypolicy
implementation has lefeachers, administrators, and school systems to determine how inclusive
classroomshouldoperate (Xie et al., 2021; Xu et al., 2018).

Thesuccessful inclusion of students with SENegularclassesn mainland Chinavill
be challenginginlessmodifications tahe traditional lecture style of teaatcentered
instruction which is still characteristic of most Chinese classrqarsur(Gao et al., 2020Xu
& Cooper, 2020Zhu, 2017. Unlike Western school systems thgtically createlndividual
Education Plas(IEPs)for studens with SEN who attend classes in regular classroones,
Chinese system haarelyutilized best practiceske IEPsto support the inclusion @hinese
studentgHuang et al., 2013.i & Li, 2020). Other elements of inclusive education, suchas t
concept of the least restrictive environmantidentificationcriteriafor placement of students
with SEN arenot included in Chinese law (Yuan et al., 2022)

Thestatedgoals ofthe LRC policy allowedstudents with SENb beeducated with non
disabled peers in neighborhood schools (Deng & Manset, 2000; Deng &VRigrayer, 2004,
Deng & PoonAMcBrayer, 2012; Wang & Feng, 2014; Xie et al., 2021; Xu et al., 2018). However,
implementationespecially in rural Chinahas beenminimal, and inclusive education remains
unavailable for the vast majority of children with SENmainlandChina even in most urban
city center{Cheng et al., 2021; Li & Li, 2020; Mu, 2021¢an et al., 2022) egally, £hools
can requesstudentswith suspected SEN diagnodesnsfer to another schoaslo schoolswill
oftendiscontinueservices and support to students with SEMNan et al., 2022)Critics ofthe
LRC policies(Deng& PoorrMcBrayer, 2012 Qu, 2022) haveclaimed that th€hinese

legislationamounts to little more than a tokenigsponse tinternationapressure and Wesrn
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influenceandappeas to have beea pragmatic solutionf allowing students to integraiteto
regular classesather than genuineattempt to provideystenatic supporto address antheet
theneed=f students with SENThe LRCostensibly doesery little toaddresghe problematic
issuesat the core oéffectivedifferentiatednstruction in theealworld classrooml(i & Li,
2020;Qu, 2022a,2022b;Szeto et al., 20205u et al, 2018 Yuan et al., 2022Even the
phrasing of the LRC policy suggests that the concept is little more than a recommendation
(Zhang & Rosen, 2018Lontemporary critics (An et al., 2018, Mu, 2021a; Qu, 2019) claim that
LRC policies hindegovernmental support fanclusive educatiomather than promote it. Mu
(2021a) characterized the ineffective implementation of ChibB&epoliciesas“ | a z y
i ncl ugpd %B8b)a spstem that allows students with SENtiend classes in regular schools
physicallyyet provideslittle helpor supmrt to improvestudeniacademior social development
Consequently, many schoaldich claim to be inclusiveffer only tokenistianclusionfor
students with SENwhich results in the continued marginalization and stigmatizatiteaohers
with minimalacademicsupport or adjustments for learning (Cheng et al., 2024y authors
have concludethatmainlandChinamust addressignificantchallengesn theimplementation
of inclusive educatiobeforeaneffectiveinclusive system can be attaingsh et al., 2018Chao
et al., 2018Peng & Manset, 2000; Deng & PodncBrayer, 2004; Deng & PoeklicBrayer,
2012;Faragheet al., 2021Li & Li, 2020; Monteiro et al. 2019 Szetzo et al., 2020/ang &
Feng, 2014Wang et al., 207; Xie et al., 2021; Xu et al., 2018).

Experience from other countries suggests thatirud changsin societyand education
will result in increasingumbers of learners witRENwho will seek to be included egular
classroomgLandrum et al.2019) Given that more children in China with SEMyenterthe

regular classroorander the officiaLRC policy, it is inevitablethatmore and moreegular
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classroom teachersill face the responsibility and challenge of providing differentiated
instructon for learnersvith SEN (Xie et al., 2021)f inclusion is to be successful, teachers will
requiremore versatity and prepaation toteach inclusivelasseslandrum et al.2019).
Therefore, tiis vital for allregularclassroonteachers to understattie needor inclusive
classrooms and tevelopstrategies for adaptingjassroom philosophies abést teaching
practicedor students with SENAn et al., 2018; Xie et al., 2021)
SocialContext

Beforeinclusive education in Chineanbe effectively establishedChinese schools need
to addresshe issue ofocietalperceptiors andattitudes towarddisabilitiesand children with
SEN on the part gbarens, administratcs, teaches, and studeni@ia et al., 2022; Kritzer, 2012;
Lui et al.,2017;Qu, 2022; Xu et al., 2018). The slow acceptancenaiusive educatiornn
mainlandChinastems fromalong-held bias againgieople withdisabilities thastrongly
influences generaperceptions and attitudedid et al., 2022 Asiansocieties have historically
viewed disabiliesas shamefuylandtraditionalConfucian heritage and belidigve in many
ways created elitist attitudethathavelong undervalued people with disabilities (Deng & Peon
McBrayer, 2012Qu, 2022; Yuan et al, 2022 Zhang & Rosen, 2038Chinese Confucian
societyhas traditionallyegarded people witbpecial needs aisabilities as socially lower and
often ostracized them from society (Deng & Pei, 2009; Deng & fbécBrayer, 2004 Qu,
20229. Although tradiional Confucianphilosophy encourages helping people with disabilities,
disablities areviewed asa punishmentn life and are shameful to a familgreatingan unequal
status betweethedisabled and noedisabled(Zhang & Rosen, 2018Tollectivistic cultures

such as imainlandChina,place significantly greater emphasis on ¢b#ective educational
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experiencef learners than omdividual studenexperience$Qu, 2022cVan Steer& Wilson,
2020).This lack offocus on individuality isespeciallynoticeable in cases sfudents witlSEN.

Despite attempts to foster social equality in modern mainland China, inequality and low
regard for special needs remain (Qu, 202Zhgre is a prevalent tendency in contemporary
mainlandChinesesocietyto regarddisability andspecial needasa permanentnedical
conditionthat ruirs a life (Jia et al., 2022Qu, 2022, 2022bYuan et al., 2022 The general
public in mainland Chinaften views earning disabilities asedical deficiencies thateed to be
treated medicallpr fixed before a person has wartn attitudethathas inevitably influenced
perceptions of inclusive education amalv educational programs are structuf@d, 2@2a).
Rather than viewmg learners with SENholistically from academic, social, or emotional
perspectivesn mainlandChing the prevailing viewcontinues tde almost exclusively medical,
which results in students with SEN being dismisaedefectivend unacceptabldia et al.,
2022 Qu, 2022a, 2022b: Yuan et al., 202Ror example,n current Chinese policy, autism is
considered @sychiatric disabilityand is not recognizedsSEN attention deficit disorder
(ADD) andattention deficit hyperactivity disordéADHD) are notregarded akegaldisabilities
in mainlandChina andare not recognized by the educational sygteanagheet al., 2021Li &
Li, 2020. As a resultnoacademi@accommodations aregularlyavailablefor learners with
theseeducational needs

The stigma ohaving aphysicaldisability or SEN continues to impededucational
attainment and thprogression of adequate educationdochstudentsn Chinese societ{Hu et
al., 2011; Jia et al., 202Rju et al., 2020Su et al., 2020Xu & Cooper, 2020Xu et al., 2018
Yuan et al., 202R Confucian taditions view disabilities and learning diftitties as heavenly

punishment enacted on the family for some wrongd{inging & Rosen, 2018). Consequently
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many Asian parents hatvended tadelayseeking groperdiagnoss for theirchild with learning
issuesandhaveevendismissedsymptomsof potentialspecial needdue tothe societalstigmaof
labeling a childwith learning disabilities or special needs (Huang et al., 2018 Li, 2020; Li
et al., 2022Qu, 2022). These egative social perceptions of disabilities have hindessty
effective diagnoses of childreexhibitingcharacteristics of SEM classroomgHu et al., 2011).
Chinesesducationapolicy doesnat provide nondiscriminatory evaluation of students with
potentialSEN (Yuan et al., 2022).

Societal stigmaftencharacterizestudentsstrugglingwith intellectual disabilitie®r
learning disabilities akmzy (Mu, 2021a) Educators and parents consigeor academic
performanceevidence ofil e a r lack aofihternal motivation oeffort (Xu & Cooper, 2020).
Parents of children without SEN often claim ttreg inclusion otudents with SENh the
classroonwill impede instruction (Li & Li, 2020)The prevailingnegativeperceptios of
students with SENh terms of theiintelligence their behavior, andthe disruption to classrooms
are significant obstacles total acceptance and adagt of effectiveinclusiveeducationn
China (Jia et al., 2022.i & Li, 2020). Thesenegative attitudes about inclusiare perhapte
most significanbarrie to successful inclusiofSharma& Sokal 2016. These societal
perceptionslsodirecly influencet e a c tneatment of and instruction students with SEN
(Monteiro et al., 2019).

An increasing number of developed counthaseembraedinclusive educatiorand
western countries provid pre-serviceand inservicetrainingon special education topics
(Lindner & Schwab, 2020Expatriateteachersvho teachin Chinese schoolsiay haveprevious
experience in differentiated instruction and inclusive educatmencounteasocial climate

and perception of disabilitigsom the collective Chinese socidtyat may differ from their
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previous experiencgdia et al., 2022Li & Li, 2020. No previous study has examined the

impact a societal and cultural context like the one in mainland China has on expatriate teachers
who have been previously trained in programs to support inclusive education.

Theoretical Context

Since themid-1980s social constructivist learning theories hdexome increasingly
influential in terms of approachesdtassroom instructioParkay et al., 2014Yygotsky s
concept of theone of proximal developmeint which a learneis guided by a more
knowledgeal® persontypically a teachetp completeearning tasks that the learner could not
accomplish withouaissistancéas been particularly significant in terms of prevailing
pedagogical philosophi€Parkay et al., 20145chunk, 202D Socialconstructivisiearning
theoriesadvocaterovidingsupport and scaffolding learners atheir given levebf
understanding and praing supporfor increased growtfAl-Shammaret al, 2019; Parkay et
al., 2014).

Within the field ofsocial constructivist learning theorjéle contributions oGardner
(1996) Kolb (2014) and Tomlinson (2014)ave been particularly influentigdbardner €1996)
multiple intelligencesheoryposited that people have different intelligences. The theasy
encouraged educators t o usaehlearnetnwoieacaivelyimae i nt el
lessonghrough differentiated activitie§&ardneradvocated usingiultiple intelligenceso
involve more students imultiple learningstylesandproposed alternative personalized
assessmemhethodgo allow students talemonstrat¢he knowledge gaineds evidenced by the
name, (R044) éxpedential learninidpeory emphasizeaholistic learningapproach based
onexperiences aniadividual learning styleK o | b’ s t h eaxaonstrucfivstbasistod e d

promote acceddsle leaning fortraditionally marginalized populationgcluding students with
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SEN. A studyby Kolb (Joy & Kolb, 2008 hadexamined the influence of culture on learning
styles and found that cultusggnificantly affectslearning experience3omlinsori §£014)
philosophyof differentiatedinstructionproposedconceptuathangesn how teacherstructure
instruction,the contentof lessonsandthe productthatstudentsreateto demonstrate
understandingndmastery Differentiatednstructionfocuseson meetingthe educationaheeds
of studentavho learndifferently from the normandutilizes ongoingassessmerf student
learningandinstructionassessment.eachersvho adoptthe bestteachingpracticeof
differentiatel instructionrealizethatlearningandunderstandingredemonstratech many
differentformsandprocesse¢Tomlinson,2014).
Problem Statement

The problem is thattudents with special educational needs and disabilities are routinely
marginalized in Chinese classrooarglprovidedwith inadequatend ineffectiveeducational
experience (Cheng et al., 2021; Mu, 2021a; Qu, 2022 he underlyingcultural disregardor
SENin mainlandChing combined withtheineffective implementation of LRC policiglkasled
to a situation wherstudentsvith SENcontinue toexperiene difficulties learningin regular
classroomsndachiee unsatisfactoryacademi@achievementf they are fortunate enough to be
accepted into a regular classro@@u, 2022). Many learners with SEMind disabilitiesn
mainlandChinaare denied the human rigiotaccessequaleducational opportunitigkattheir
peersexperiencéFaragheet al.,, 20210 Connor & NUOnNe bldions, 200524
learners with SEN already face challenges they must overcome in learningyaerativeto
ensure that they are not doubly disadvantaged by encountering educagqguoality (Qu,

2022h).
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The disadvantages children with SEN encounter due to the stereotypes and prejudices
about SEN in China negatively impact individual education experiences (Li & Li, 2020).
Unsatisfactorystudent achievement for students with SEN l¢adgcles that reinforce existing
stereotypesgeneratanore significanstigmag andincrease the marginalizatiar students with
learning disabilities (Huang et al., 2018) high number of teachers in regular classrooms
mainland China havehownindifference to the academic outcomes of students with SEN in their
classegLi & Li, 2020). The obsession withightest scoreg§Yuan et al., 2021andacademic
excellencen Chinese schoolsasmadechildren with SENespecily particularly vulnerabléo
beingoverlooked (Li et al., 2022yndervalued (Zhang & Rosen, 2018jgmatized (Qu,
202Z), or excluded from classroomctivities(Faragheet al., 2021; Han & Cumming, 2022; Li
& Li, 2020), provided that students with SEareeven allowedadmittance ito regular classes
the first place

Teachemttitudes angberceptios areessentiain successfuinclusive classroomwhere
learners with SENeelwelcomed and accepted aakprovidedwith an environment where
they can prosper socially and academicgdligsombre et al., 201$avolainen et al., 2020)
Althoughinclusive educatiomas beemoutinelyexamined and implemented in the Wiest
many decadescholarly literaturdnas only recentlgtudied inclusive educatian mainland
China(Han & Cumming, 2022; Qu, 2022shclusive education and teacher perceptions of
inclusion havébeen studieth theHong Kongspecial administrative regiq€hao et al., 2017,
2018),the Macauspecial administrative regidipavies et al., 2018; Monteiro et al., 2019), and
some of thenore urbarcities like Shanghai and Beijing (Hu et al., 2017; Xie et al., 2021; Xu &
Cooper, 2020), buhere is a scarcity giracticalresearch on the effectivesseof Chinese

inclusive implementatiom themainland(An et al., 2018Ge & Zhang, 2019 In addition, here
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is little researclexaminng the perspectives @xpatriateteachersvorking in Chinafor inclusive
educationHan & Cumming, 2022)The perceptios of expatriateeachersired by Chinese
schools ifmainlandChinawho have likely trained foand practicednclusive educatioim their
home countrieseritexaminationTeacher behaviors in the classroom and thigirty to
providedifferentiatal instructionfor students in the class is anotkeétical determinant othe
successful inclusion aftudentsvith SEN(Mu, 2019; Nichols et al., 2020Dpespite tle
importance of teacher perception and behavitble researcthas examinedhe experiences of
expatriateeaches and theiability to maintainself-efficacy fordifferentiatednstruction in
educational environments mainlandChinese schools.
Purpose Statement

The purpose of thisermeneutiphenomenological studg to describethe experiences
of in-serviceexpatriateteachers whprovidedifferentiatednstruction for students with special
educational needs in regular classro@tmeainlandChinese private schoolBifferentiated
instructionis generally defined aa pelagogical approach thatopts teaching strategigmst
provideindividualizedstudent support armccommodations based on consideratios 6fu dent s’
personafeelings, interests, achievements, and learning abilities (Schwab&hdi, 2020).
Teacher positive attitudeswardpeople with disabilities and SEdbrrelates withtheir ability to
implement the appropriate behaviors and best practices strategies that make a cEssroom
effective and supportive academic environn{&ftarma &Sokal, 208; You et al., 2019).
Thereforeunderstanihg the perspectives and beliefs of educators responsible for providing
inclusive educatioms essentiag{NavarreMateu et al., 2019 In-service teachers currently in the

classroom have valuable perspectives tlaatcontribute to the discussion of what will benefit

inclusive education in Chinese classrooms (Qu, 2@ )escribing the social and pedagogical
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experiences aéxpatriatedeachersactively attempting t@rovide inclusive educational situations
in mainand Chinese private schoglthis study aims to describe teacher perceptisooietal
pressure and experienicdluencingtheir behavionn creatng effectiveinclusiveenvironments
Teachersvith expertisan effectively utilizing differentiated instruction andho demonstratan
ability to adopt a wide range of strategiestgpport meaningful academic and social/emotional
outcomes fostudents with SENespecially those familiar with the Chinese educational
environmentcanoffer invaluable insightinto effective implementation ahclusive education
programsn mainland ChingMonteiro et al., 201.9Schalock et al., 2018).
Significance of Study

In light of thepublished commitmenidf the Chinese education systémrely on the
edablishedLRC policies teachers n t he Peopl e’ mustRepoepdred io bandbef
inclusive classrooms and work with students who have SEN (Monteiro et al., 2019; Xu et al.,
2018).Understanding the challenges teachers face in differentiatstigictionand in
accommodating courses will provide topics ti@iningin-service teacherf®r more effective
inclusive educatioandenable schools tiearn from effective models who are attempting to
provideincreasedupportfor students with SENChao et al., 201 onteiro et al., 201,9Xu et
al., 2018; Wang & Zhang, 202There are several important areas where this study will make
an original contribution to the field of inclusive education, especially in mainland China.
Empirical Significance

This study willcontribute to the growing knowledgéoutinclusive educatioeurrently
providedin mainlandChinaand the suppogrovided to students with SEN in regular classrooms
at Chinese private schoolBhedevelopment of inclusive education in Charadthe challenges

facedin implementing_RC policies require furtheresearch and continued examinat{u et

Chi
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al., 2018).Nearly all previous research has examined the relationship between teacher perception
of inclusive education anachetperceivedself-efficacy (Schwab& Alnahdj 2020) As
researchers and scholars continue to grapple witlmjplecationsof LRC policies for education
in mainlandChing further examination of student rights ahd practica challengeof
implementingan inclusiveeducational environment has obvious importaie, 202Db;
Strogilos, 2018Yuan et al., 2022 The results of this study can proviskeongsuggestiongor
creating effective inclusive education in mainland @k&nschooland providing support for
LRC policies (Xie et al., 2021).
Practical Significance

Foraninclusive educatioprogramto be truly successful and meaningful, teachers and
administrators mudirst supportthe conceptsf accessible education aadtively implement
LRC legislation(Hu & Roberts, 2011)Since many Chinese educators seem unfamiliar with the
concept of evidere-based practices for inclusion (An et al., 2018), this research can provide
important insights andxamples of higlguality lessons and differentiation strategies that will be
useful for expanding best practices in the classrddrma.insights gained froitiis studycan
providetopics for effectivelytrainingin-service teachemnd increase systematic supgdort
inclusive educatioCrispel& Kasperski, 2021Liu et al., 2020Qu, 2021 Schalock et al.,
2018; Schwab &lnahdi, 2020 Wang & Zhang2021). Learning from the experience of
teachersvho have successfullyreatel effectiveinclusive classroomsanprovidepolicymakers
and educabnal administratorsvith anincreasedinderstanding of the importanaad impacof
pedagogical strategies likifferentiating and accommodating students with SEN in inclusive
classrooms (Schwab &Alnahdi,2020;Wang & Zhang, 2021 Resultsfrom this studywill help

in planningprofessional development for teachers by targeting areas where teachers perceive
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themselves as inadequately prepared for teaching students with SEN (George et al., 2018).
Learning howexpatriatedeachergprovidedifferentiatal instructionanddeveloppersonakfficacy
to assist students with SEN in their class@senhanceeer collabration andmprovethe
classroom environment for students with SEN, thereby increasing student academic, emotional,
and social achievementyLet al., 2017Schwab &Alnahdj 2020. The results can provide
models for irservice teachers who prepare diffietiated lessorsndattempt tancrease student
supportin the classroon(Crispel& Kasperski, 2021; Monteiro et al., 2018) focusing on the
importance of dscribng teacheattitudes angberspectives toward students with SEN and
learning how some teachers buslelf-efficacy for inclusive educatignhis studywill benefit the
entire school staff and provide modeling for peer teachers (Jia et al.,. R2ab &Alnahdi
2020)
Theoretical Significance

Changes in teacherperspectiveand behaviors throughout the educational system are
necessary ischools aréo provideimprovedsupport for learners with SEN in the classroom (Jia
et al., 2022; Monteiro et al., 2019; Yada & Savolainen,720Drawing attention to positive
educator perspectives toward SEN and highlighting existing teacher attitudes will lead to
meaningful discussions about inclusive educationeanpower teachers with the necessary
skills to provide differentiated instructian inclusive classrooms (Qu, 201%his study will
seek tdink theperception®f teachers of inclusive classes and the cultural influences on their
intentionsthat shape their attitudes and current practice thiélintended behaviaithey utilize
for inclusive educatioSchwab& Alnahdi 2020).The application oA j z e 1991202Q)
theory of planned behaviwill give abetter understanding of teacher preconceptions and

attitudes about students with SEN in regular classrooms, the $ocatss that influence
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perception®f inclusive education, and the amount of perceived behavior control teachers feel
for using differentiated instruction (Opoku et al., 282 Since there is limited knowledge about
the types and quality of differentiatictrategies used by teach&rsnainland Chinese
classroomgStrogilos, 2018)this study will advancenderstanding oéxpatriatd e ac her s’
perceptionsof SENatdiow t hese perceptions gdreeiped experi er
behavior controin terms @ inclusive teachingThis studywill benefit schools attempting to
provide inclusive instructioand add to the existing theoretical resedhMbnteiro et al., 2019
Xu et al., 2018).
Research Question

This study usé one central research question and threeggugstions t@xplore the
phenomenonThe central research questiwes designed telicit the experiences of igservice
expatriateeachers who providgifferentiatedinstruction for students with special educasl
needs in regular classrooms@inlandChineseprivate schoolsEach subsequent swjuestion
examing an aspect of ththeory of planned behavigAjzen, 1991 andwas related to the topic
broadly seen in the central research question.
Central Research Question

What are the experiences ofserviceexpatriateeachers who providdifferentiated
instruction for students with special educational needs in regular classaboramlandChinese
private schools?

This central research questiprovidel the framework for the entire study aasled
teachers taescribetheir varousexperienceprovidinginclusive education inegularChinese
classroomsTeachers in regular classrooargresponsible focreatingthe necessary

accommodations fatudents with SEMndimplementingdifferentiaedlessonssotheir
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experiences in the classroanerited study. Sincethe LRC policy will most likelycontinueto
providethelegislative framework foeducational policyn mainland Chinaregular classroom
teachersnust become accustomed to potentially hagituglents with SEN join their classasd
to developing practical, effective strategies for instruc{Mang et al., 202). Past and current
researclstudies reveal a pattern efratic implementation of inclusive learnipgliciesin
mainlandChina (Xie et al., 2021}¥oit is beneficial to examine the perspectivesxgatriate
teachers tasked with supporting inclusive educatianamlandChineseorivateschool
classrooms.

Sub-QuestionOne

What perceptions and attitudes deserviceexpatriateeachers have towards students
with special educational needs in their regulassf@oms?

This subguestionwas designed to extend the central research question by focusing on
the personaperspectiveshatexpatriatedeacherdaveregardingstudents with SEN and inclusive
education. Suiguestiononewas derived from the central research question and incorpidiede
first componentf perceptioro f A ] ¥edtHemy of planned behaviosince personal
perceptions influence performancedaaccomplishment of challenging tasks (Park et al., 2016)
it is crucial toexamine anallow teachers to describe thperspectivesnthe topic Many
researcherdHu et al, 2017 Liu et al., 2020 Werner et al., 2021Xu & Cooper, 2020) have
noted thageneral educatioteachers in inclusive classroomesd tohave negative perceptions
of inclusion, SENn general and even the studentsth SEN The operendedquestion alloved
expatriateeachers to shatbeir perspectivesf inclusive education from their home countries
professional experiences, personal backgrowmperspectiveslevelopedvhile teaching in

Chinese educational systems
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Sub-Question Two

What subjective norms (socitexpectations) do iserviceexpatriateeachers
experience in dealing with students who have special educational needs in their regular
classrooms?

Subquestiontwo exten@dthe central research question and incorpdrtte second
componenbf perceived social pressure or subjective nofrine external environment
Aj z el®9)shedry of planned behavidrong-held culturaldisregard for students with SEN
has influencedperceptions of learners who struggle in the classroom (Jia et al., &022)
continues to pervade perceptions today (Mu, 202Many subjective norms, both internal and
external, can influence teacher perceptions of inclusive educ&iw@o (et al.2017; Crispel &
Kasperski, 2021; Monteiro et al., 2019; Qu, 2019; Wang et al.,)20hi& questioraimedto
address the impact thatibjective normsf the surrounding Chinese culttaerdthet e ac her s’
cultural backgroundsavein shapng perspectives$or inclusive education and students with
SEN
Sub-QuestionThree

What perceived behavior control (teackelf-efficacy) do inserviceexpatriateeachers
expresdor differentiated instruction and inclusive education?

Subquestiontreeexaminedhh e t hi r d a s po9@lctheonoof pladnedz e n’ s (
behavior whichis theperceived behaviarontrol individuals feel for intended behavior.
Favorableattitudes an@donducive subjective norms leggeople to believe that they can
effectively perform intended behaviors; therefore, people act on the behaviors they feahthey
control (Ajzen, 2020)Perceptions of incompetence or inabilityachiewe success may decrease

i ndi v setreffi@dcysas they encounter challenges or obsta€lasefv et al., 201,%Bubban
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et al., 2021)Poor support and inadequate preparation for including students witinSEg¢ular
classrooms haveecreasedelf-efficacyfor many teachers such programéVonteiro et al.,
2019 Werner et al., 2021 Converselyteacher selefficacy has increased for teachers in
inclusive education programgth adequat@dministrative spport (Wang & Zhang, 2021) and
professional irservice trainingSokal & Sharma, 201%ou et al., 2019 Describng teacher
perceptions o$elf-efficacy andperceivedoehavior control canffer ideas foimproving
classroom instructiorschool cultureand school climate (Wang & Zhang, 2021).
Definitions
Key terms that are pertinent to the discussiorlisted below.
1. Differentiaioni Rather than provide identical instruction for all students in a single
classroom, tfiferentiaion as an instructional best practice seeks to cat@teroomshat
support students who learn differgnand whohave a variety afalents and interestsy
providing instructional supponmliltyandd assess
interests (Tomlinson, 2014)
2. Differentiatedinstruction- As used in this studylifferentiatedinstructionwill be
generally defined ag pedagogical approach tlatopts teaching strategigsat provide
individualized student support and accoodations based aonsiderationo$ t udent s’
personafeelings, interests, achievements, and learning abifidiesll children,
especially students with SE$chwab &Alnahdj 2020).
3. Expatriate teachersTeachers who teach and reside in a country other than their birth

country or their currently held passpooduntry(Soong & Stahl, 2021).
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4. Inclusive EducationInclusive education denotes education program whesaudents
with disabilities special educational needs, or learniiigpbilitieslearnalongside
typically developing peeris the same classroonf&lzahrani, 2020)

5. Learning in Regular Classrooms (LR&)earning in Regular Classrooms refers to the
policy initi at epubiicofClina govehnig iftlesive ddecatisn aml the
intent to allowchildren with disabilities and special educational neett® might have
previously been sent to schools specifically for special néedgtend regulamon
separateschools and attel regulay nonseparatelasses (Xu edl., 2018).

6. Seltefficacy-Selfe f f I cacy | speraomabelief df beng chpakld of reaking
a positive impactr achieving a behavigBandura, 197)

7. Special Educational Needs (SENgpecialeducational needgfer to learning difficulties
for students who experience physical or intellectual differences (Alzahrani,.2020)

Summary

The purpose of thisermeneutiphenomenological studyasto describethe experiences
of in-serviceexpatriateteachers who providdifferentiatednstruction for students with special
educational needs in regular classro@tmsainlandChinese private school§he Chinese
governmenhasenacted policies aimed at including stotgewith disabilities and SEM regular
classroomshut successful implementation of the LRC policies in mainland China has been
limited in both scope and efficien€lyi & Li, 2020; Qu, 2022a, 2022b; Szeto et al., 20%0Q;et
al., 2018 Yuan et al., 2022)The problem of students with SEMntinuing tostrugge
academicallyor beingmarginalizeddue to inadequataclusionin Chinese schools a concern
for all school stakeholdel®u, 2022). To adequately implement the policy goalstlinedin the

exising LRC policy (Xie et al., 202}, administrators andducatorsnustunderstand theultural
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factorsthatinfluence the perceptions and behaviors of the teactasteed witheducaihg
students with SEN placed in their clasd&samining teacher attitudes and perceived behavior
controlin instructingstudents with SEN can offer insight irttee importance oeacher

intentiorality in teaching effective lessons amdorporatingdifferertiated instruction strategies
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CHAPTER TWO: LITERATURE REVIEW
Overview
Social stigmas and faulty implementation of Chinese Learning in Regular Classrooms
(LRC) policies have routinely marginalized students with special educational needs in Chinese
classrooms (Cheng et al., 2021; Mu, 2021a; Qu, 20Z2ereforesignificant changes in
teacher attitude toward inclusion and teacher behaviamoviding differentiated instruction are
needed before Chinese regular classrooms are truly inclusive BAn2218; Deng & Manset,
2000; Deng & PooiMcBrayer, 2004; Deng & PoeNIcBrayer, 2012; Faragher et al., 2021; Li
& Li, 2020; Monteiro et al., 2019; Wang & Feng, 2014; Xie et al., 2021; Xu et al., 2R18).
systematic review of the literature was condudtteexplore the relationship betwegeneral
educatiorteachersperceptions of students with special educational needs (BEdare placed
in regular classrooms n d t eparcelved behavior contrahdself-efficacy for teaching
students with SEN iregular classroosi This chapter wilfeviewthe current literature related to
the topic of study. In the first sectiof,j] z 19915202, 2020 theory of planned behavior

will be examined. iene ac her s perceptions ofwith®ENWwilsi ve e
be discussed, especially in the context of cultural perceptionsoanal pressuref mainland

Chinese societyA synthesis of literature examining the factmifuencingteaches perceived

behavior controhnd selefficacyfor inclusiveeducation follove. Challenges that teachers face

in adjustingfor students with SENhto regular classroomsill be identified and recent literature

regarding the impact that perception aett-efficacy have on teachetasked with providing

lessondor students with SE regular classrooms will be addressEihally, the needfor more

extensive researan inclusive education in mainland Chifae & Zhang, 2019)especially in

English (Han & Cumming, 2022)vill be addessedThe lack of literature available regarding
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expatriated e a c peecepsons and perceived behavior control for inclusive education in
schools in mainland Chinareserd a viable need for the current studyhe chapter will conclude
with a summary bthe chapter
Theoretical Framework

In recent years, an increasing amountesearch has showhat a prerequisite for
successful inclusive educatiamfor regular classroom teachécsmodify and differentiate
classroom instructioaccording tahedifferentlearning needs of the students in the class
(Tomlinson, 2014)A betterunderstanthg ofr e gul ar c¢cl assroom teacher s’
perceptionshat guide andhfluenceteachetbehaior is essential in creating more effective
inclusive classroom@\ilson et al., 2016). Becauseachemperceptionglirecty influence
intentions and behaviors (Park et al., 2016), a theoretical framéhadrinaks verifiable
connectios between intentios andoehaviorssupports this resear¢Wilson et al., 2016).
Application of the theory of planned behavior (Ajzen, 19802( provides a link between
perception and intended individual behavior andditasousvalue forany examiration of
inclusivepedaogicalpractices in class.
Theory of Planned Behavior

Aj z 19915202, 2020 theory of planned behavi¢fPB) provides a framework for
examininginclusive educationangie ner al educat i on stutderdasevitheSEN ’ per
in regular classroom& | z e n’ STPBedamifetindividuals intentiors to behave in
particularmannes (Ajzen, 2011, 2020 The TPB developed from the theory of reasoned action
previously proposed by Ajzen and Fishbein (Ajzen, 20@8)ch determinedthgp e o p | e’ s
behavioris, to a significant extentletermined byheir perceptionandattitudes about the

intendedbehavior Additionally, the TPB found thahtentionsareinfluenced bysubjective



39

nornmsthatdefinean i ndi vi dual ' s eval uat i dasedofithetrhe | mpo
personal beliefs antthe perception®f others(Trafimow, 2009) Later, the component of

perceived behavior control for individuals was adttethe theory of reasoned acti@md the

theory was renamed thieeory of planned behavigAjzen, 2020).

The theory of planned behavior consists of thmeén factorstheattitudetowardsor
perceptiorof the behaviagrthe perceived soci@ressure or subjective norm that contributes to
the behaviagrandindividuals perceptios of ther ability to control or perform the behavior
(Ajzen, 1991). These elememtsmbine to predict individudlsntentiors and behavia (Ajzen,

1991, 2020)TheTPB posits that when given sufficidmthavioralcontrol, peoplect ontheir

intentions ancatarry out the behavidAjzen, 2011) Building gronger intentionsinfluenced by

internal and external subjective nornmglicates that behavios aremore likely to occur (Ajzen,
2020).Thereforeaccor ding to the theory of planned beh
their intentions and perceived behavior control (Navteteu et al., 2019).

Recent studies have expandedttieory of planned dhaviorinto what is known atwo-
componeniTPB (Wilson et al, 2016) by delineating subsets of each of the three faétjzen
(2002)delineatedifferences between levels of perceived behavioral comttabk discussion of
self-efficacy and locus of edrol. Thetwo-componeni PB distinguishedbetweertypes of
attitudes norms,andperceived behavior contralith affective attitudes, descriptive norms, and
selt-efficacy being strong predictors of intentions to complete behafMdiison et al, 2016)

Ajzen’s (1991) concept of plaetecoslytoBeadn douverhaa’'vsi or
(1977) theory of seHefficacy. Bandura (1977p r oposed t hat an individual
behavior restedn beliefsaboutwhether the behavior was achievable or rsotvell asndividual

personal expectatiored accomplishing task®espite first claiming thaierceived behavior
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controlwas dissimilat o0 B a n d u)rsafefcacy, AjZerv(Z020)laternotedthat the

concepthad beerderived fromideasof selfefficacy andconceded that there whttle difference

in the definitions of percei vedeffitaeghavi or al co
Usi ng A992,2000) &PB déllows researchers to understaagher preconceptions

and beliefs about students with SEN in inclusive classrooms, thesubjer societal norms

that influence those perceptions, and the confidence teachers feel and exhibit when implementing

differentiatednstruction (Opoku et al., 202L Recentstudieshave begun usinthpe theory of

planned behavior to examine ttetationship between societal norms and attitudes toward

inclusion for examplestudies have recently been conducted in Spain (NaWateu et al.,

2019), Ghana (Opoku et al., 2@R22021b) and Austria (Schwab & Alnahdi, 202(his study

will use he TPB theoretical frameworkn examiningteacher perceptions of including students

with SEN in regular classrooms, the cultural influences surrounding teatimeseprivate

schools, and educators percei veidstrietoth avi or co
Related Literature
In the field of education, one kepncepthat definesnclusionis thatregular classroom
teacherprovide educationaupportto all learnersincluding those with SENather than
sending children whexhibit learning difficultiesout of the regular classrooan to a separate
schoolto receive support (Ancil, 2006; Gaitas & Martins, 20E€ucators concuhat dilizing
best instructional practicessich as differentiated instruatito increasehe participation of
students with SEN improves the quality of instruction for all studédsdrreMateu et al.,
2019 Strogilos, 2018)As inclusiveclassrooms becontbke norm rather than the exception

more and more regular classroteaterswill be expectedo meet thendividual needs of

learners (Wilson et al., 201@egular classroone&chers are instrumental in creating
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classrooms where students with SEN feel comfortable and accep&®(ppar, 2021;
McGarrigle et al., 2021Qpoku et al., 2024 Werner et al., 2021; Wilson et al., 202Many
countries including the United States and mainland Chirave struggled to implement
inclusive education practiceSlgvarreMateu et al., 201,90poku et al.2021a; Qu, 2022k. The
implementation of the Chinese policy Learning in Regular Classroom made provisions for
students with SEN to attend regular classes in Chinese schootdg®proven to be ineffective
(An et al., 2018; Deng & Manset, 2000; Deng & PddcBrayer, 2004; Deng &oon
McBrayer, 2012; Faragher et al., 2021; Li & Li, 2020; Monteiro et al., 2019; Wang & Feng,
2014; Xie et al., 2021; Xu et al., 2018nherefore to implement better educational practiages
essential tainderstandhe perspectivesind behavia of teachers tasked withroviding effective
differentiatednstruction for students with SEN negularclassroors (Opoku et al., 2024).
Inclusion is often defined as alludentssocial participation and learnimggardless of
learning prerequisites (Miolm, 202L; Opoku et al., 2024). Terminology and perceptioof
inclusive education he shiftedin the last 50 year@\lzahrani, 2020).ntegration, just allowing
students to attend class, and inclusion, allowing students with SEN to particifyaie the
educatioal experience, areonsideredwo different conceptdnclusion is more than just placing
students with SEN into regular classrooms and hoping they sydoeettlusive educatioto
be effectivet e ac her s’ ways af thinking absutupporidg students with SEMeed
to changeAlzahrani, 2020Nilholm, 2021).However, in Chinese schools, many teachers view
themerephysical presencef students with SEN in regular classrooassnclusion (Liu et al.,
202Q Qu, 2019. The attitude ofntegrationratherthan inclusions a major stumbling block to

proper inclusive education addils to appreciate the importance of creating a truly inclusive
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learning environmerthat uses differentiatedaehing practicefor students with SEN
(Alzahrani, 2020Mu, 2021a, 2021b; Qu, 2019, 2022a).
Characteristics of Differentiated Instruction

Differentiated instructioms a method where teachgmoactivelyprepare and
purposefullydesign lessons ligsponding to the learning differences exhibited by the students in
the classroonfLindner & Schwab, 202@5carparolo & Subban, 2020; Strogilos, 2018).
Tomlinson (2014) advocatddr usingdifferentiated instruction for learners with SEN,
especially those placed in regular classesnost school systemgorldwide,current
expectationsre that teacheeme required or recommendeddifferentiate instructioio meet
the needs of the learners with SEN in their classrooms (Scarparolo &rg®i20 Whitley et
al., 2019. Differentiated instruction is student focused and aimextduce no child from
learning (Gibbs & McKay, 2021Best practices support pedagogical changes in the presentation
of instructional materialgdjustments to the classroom environment, and teacher responses to
student interactionTomlinson, 2014)Differentiationcaninclude simplenodificatiorsto
instruction classroonorganizationpr assessmes{Lindner& Schwah2020) Commonly used
exampesof differentiationincludeprovidingsome studentsxtended time to complete work or
varying thenumberand complexityof exercises requireof different students (Tomlinson,
2014) Modifying a curriculumto increasehe number ofearningoutcomesadjusting resources
or assessmemequirementsandadjusting theace of instructiomrecommon elements of an
educational program focused differentiation(Wilson et al., 2016)Most western countries
have introduced the use loidividualizedEducation Progras(IEPs) to establisha framework
for how teaches provide differentiated instruction to students with SEN in regealassrooms

(Fu et al., 208).
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Differentiatedinstructionbenefitsstudentsn many waygStrogilos, 2018Taylor,2017).
Differentiated instructiorassists educators in dealing with learneh® exhibita wide range of
abilitiesin typical classrooms by offering lessons and assessments that respond to the individual
needs of the learnerS¢arparolo & Subban, 202Taylor, 2017).Research indicates that
differentiated instruction allows learners to progress at tveirpace (Gibbs & McKay, 2021)
and provides opportunities for growth that may not have been available in a standardized
instructionformat(Gaitas & Martirs, 2017)Instructors who use differentiated instruction aim to
create environments where students feel supported and respected (Gibbs & McKay, 2021,
Scarparolo & Subban, 20RRecent evidence suggests thi&eive differentiagéd instruction
increass learner motivationstimulates greater collaboration among studdrtestsacademic
engagemenandreducegproblematic behavian students with SENScarparolo & Subban,
2021;Strogilos, 2018; Taylor, 2017$tudent literacy achievement inages when
differentiation strategies are usiadclassroomgPuzio et al 2020) Because it is imperative that
educators continuously pursue strategies and pratticesreag diversity and inclusion
(NavarreMateu et al., 2019it is essentiato compehend the attitudes and behavior of teachers
who effectively differentiate instruction and provideiadusive classroom environment
(Wilson et al., 2016).

Differentiatedinstructionproducesacademic gaingor all students, not only those with
SEN but also fortypical students working at or abogeadelevel (Gibbs & McKay, 2021).

Some opponents to differentiated instruction worry teathers who practice differentiated
instructian will neglect orignore thetypical students in the classroomhile supporting students
with SEN howeverrecentresearch hasefutedthoseclaims (Qu, 2022b) Differentiated

instruction not only suppastudents with SEN but benesfill students in the learning
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environmenttherdore, schoolsare encouragei develop differentiated instruction as the
primary strategy for instruction for all students with SEQU, 2022k Strogilos 2018.

Even though teachers may recognize the neel@déoner suppordnd perceive the
importance of differentiated instruction, the actual implementation of differentiated instruction
does not always occur (Wilson et al., 20I8)e use of differentiation as stepractice instruction
is new to the Chinese educational syseensome teacheirs mainlandChinaclaim tohave
never heard of differentiatiofi.i & Li, 2020) Similarly, sincepredominately onlgpecial
schoolsfor children with special needseindividualized educational programs (IEPs)me
regular classroom teachensmainland China schoqlslaiming toprovide inclusive education in
Chinese regular schogieportedthat they are unfamiliar with the con¢eyf IEPs for students
with SEN (Fu et al., 2018;i & Li, 2020. This lack of knowledge for accommodagiindicates
a need to understand the various perceptisageacherswho are required to provide inclusive
educational experiences fstudents with SENhold for differentiation especially in mainland
China Additionally, little research has examphexpatriate e a c éxperiencesf the social
pressures surroundirige inclusionof students with SEN inegularclassroomsn China.
TeacherAttitudes Toward Inclusive Educationand SEN

Professionals involved in designing an inclusive classroom structure must have a clear
vision of the goals and aims of the inclusive environment they wish to foster and the respective
roles of all involed in conceiving and implementing that environment (Nilholm, 20R18.
perception of teachers toward inclusive education determinesifizignessto implement
differentiatel teaching practices amtcommodatéessons for students with SENdeate a
learning environment that accegtudents with learning disabilities imregularclassroom

(Monteiro et al., 20194u, 2019 Xie et al., 2021 Surveys of teachers Hong Kong (Chao et
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al., 2018), Chile (San Martin et al., 2021), and China (Hu..e2@17; Qu, 2019; Xie et al., 2021)
have attempted to measure teacher percepiomsclusive educatiorResearch finds thathile
general classroom teacheftenexpress generally positive attitudes toward inclugiaimeory,
when required to accept students with SEN into their classes, there was much more resistance to
inclusive educatioiCarew et aJ.2019 Lozano et a|.2021; Savolainen et 312020) Teachersn
Chilean(San Martin et a.2021) Japanese and Finnish (¥afl Savolainen, 2017), Chinese (Hu
et al., 2017), and Fren¢besombre et al., 2018judiesexpressed highositivesentiment for
inclusive educatioms ageneralizedtoncept However, theyndicatedlow acceptance of having
a student with SEN in theawn classroomsSimilarly, manygeneral classroom teachers in
Chinese schools also show reticence in accepting students with SEN into their classrooms
(Huang et al., 221, Jia et al., 2022Mu, 202X; Xie et al., 202p These responses suggest that
even when a teacher claims to hold ipge attitudes toward inclusiomm a theoretical sense,
effective inclusive teaching practice is not guaran{€xpel & Kasperski, 2021; Desombre et
al., 2019; Xu et al., 2018This widespreadiichotomy betweeattitudeandacceptancéwilson

et al.,2016) illustrates many teachesdrugglewith inclusive education

Examinationofé ac her s perceptions ofisesseatiflusi on ar
because thes#titudesmpact the effectiveness of inclusive classrooms and often determine

whether teachers differentiate in the classroom and how they provideraeste instruction

and lessons for students with SEDesombre et al., 2018{avarreMateu et al., 20L;Nichols

et al., 2020Savolainen et al., 2020)Vhen teachers question the appropriateness of inclusive

education (Nilhom, 20D or base theiperceptios of inclusive educatiosolelyon the type and

severity of disability of the students (Yada & Savolained,%@eacher expectations of students
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candecline,the instructionatigor is weakenedsimplistic materials are offered, ahde ac her s’
instructional discussionecomeslemotivating (Tomlinson, 2014)

Some teachermpenlyexpressegativeperceptiongowardincluding students with SEN
in theirregular classrooms (Werner et al., 20Eyidence suggests thiaachers unwillig to
havestudens with SENin their classroom may not adequately scaffekbonor provide
effectivedifferentiatedactivities forstudents with SEN (Desombre et al., 2019; Xu & Cooper,
2020). Teachers may be unwilling to include a student with $Etdeir classroom activities
(Desombre et al., 2019) due to inexperiemath bestpractices for differentiated instructigiu
& Cooper, 2Q0). Perhaps teachers do not fully comprehend or embrace inclusive edwacation
lack experiencecausng someteachergo feel hesitant in incorporiaiy inclusive practices or
accepting students with SEN into their classrooms (Gaitas & Martins, 2017; Xie et al., 2021).
Teachers may not recognize students’ | earning
learning challenges (Xu & Cooper, Z0). Teachersvho percéved themselves as capable and
preparedo implement differentiatiohavetendedto be more willing to implement the necessary
changes in pedagogical approaches to create an effeatiusive classroomn contrast,
teachers whhavequestiomdtheir abilities to carry out differentiatidmaveshoweda much
greaterreluctanceo acceptstudents with SEN in their classroof$ibban et al2021)
Teachersvho perceive that they canredjustto students with SENh the classroom are more
likely to choose noiinclusive options (Monteiro et al., 2019).

Negative perceptions of SEN may lead to inappropriate responses from teachers to
student behavior which might cause further marginalizatiancbild with SENin class (Qu,
2022c).Teachersnayview the educational struggieatstudents with SEN experience as the

result of students’ poor motivational probl em
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teachersn Chinese classrooms expressedativeviews of dildren with SEN, suggesting that
thesestudents were lazy, unmotivated, amdierachieving academically becauséaok of
effort rather than anything to do with disability or special n€&as& Cooper2020) These
teachersposited Xu and Coop€2020) made moral judgmentboutt he st udent s’ di f
in learning rather than looking for academic causes. Emotional and behavioral diff@ntties
more severe or multiple learning difficultiaseoften perceivedasmore challengingDesombre
et al., 2019). Regular classroom teachlametimeexpress opinionthatstudents with SEN
learn best in speciakhoolsettingsor isolated classrooms (Saloviita, 2020; Yada & Savolainen,
2017)and find fault with inclusive education (Huang ket 2021).
Cultural Influence s on Attitudes towards Inclusion

Perceptions of inclusive education often differ by courttgGarrigle et al., 2021;
Saloviita 202Q Yada & Savolainen, 2017; Yada & Savolainen, 2018 ac her s’ oper cept
inclusive educatiom nonWestern developingcountriesare sometimekess accepting than
Western countriewith a long history of inclusive educati¢raragher et al., 202Y.ada&
Savolainen2017).Different educational systes and cultural perceptions of inclusion have
confoundedattemps to generalize views of inclusive education across country boundaries
(Nilholm, 2020).Two broad strategies tend to characterize approaches to inclusive education: an
intent to radically resticture the existing educational system or intranlgispecial programs to
provide inclusive education alongside the existing educatistemgStrogilos, 2018)The
implementation of inclusive policies heavily depspd local values and the surrounding
culture’” s understanding and ag S$tregias,2018van of i nc
Steen & Wilson, 2020 At the coreof the debate is the definition and understanding of equality

in education for students with SEN and disabilities (Qu, 20Z2tmsscultural studies of
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inclusive education have found that teacher attitudes @iffeording to the countmyhere
teachers wik (Van Steen & Wilson, 2020).
Global Viewsof Inclusion

Developed countries have studied inclusive education and teacher perception for many
years (Alzahrani, 2020; Van Steen & Wilson, 202®acher perceptions regarding inclusive
educatiorhave been westigated globallyCarew et a].2019 Chao et al., 203,&rispel &
Kasperski, 2021Desombre et al., 20181u et al, 2017 Lozano et al.2021;, Monteiro et al.,
2019;Mu, 2019 Qu, 2019 San Martin et al., 202XSavolainen et gl202Q Xie et al.,2021; Xu
et al., 2018y ada & Savolainen, 20)7Despitechallenges still facedith the implementation of
inclusive educatiom manydevelopedountries studiesfrom developed countries tend to report
positive teacher perception aoderallacceptancef inclusive education (George et al., 2018;
Jia et al., 2022; Lozano et al., 2021; McGarr
Martin et al., 2021; Sokal & Sharma, 2017; Subban et al., 2021; You et al., Z8&9).
relationship othe cultural impact orteacheiperception of inclusive educatidvas continually
examiredcrosscultural viewsin a general seng€aragher et al., 2021; Yada & Savolainen,
2017, 2019; Yada et al., 201 %enerally, teachers in Westerountries express positive
attitudestowardinclusion (Van Steen & Wilson, 202@)etfindings indicate that culture and
demographic factors can influence perceptions of inclusive educatmmmpaison ofltalian,
Finnish, and Germarteachersattitudes dward inclusiorrevealed thathe context of the
respect i JVassanddureaucratic’argl management structyogsrning special
educationinfluencedteacher attitudes in ¢éhrespectiveountrieg(Saloviita 2020) The level of
support each countgyrovides for inclusive educatiotends tanfluenceteacherslirectly;

countries with adequate support for inclusive educatrerikely to have much more positive
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receptionfrom teacherswhile countries with less support reportedspasitive reception of
inclusion(Saloviitg 202Q Van Steen & Wilson, 20320

Western and European countrezabraced inclusive education earlier than some Asian
countriesandhave dong history of systematic inckion (Faragher et al., 202fada&
Savolainen2017).Developed countries tend to give more benefits to disadvantaged people and
provide more support for learn€i@u, 2022b) Western and European concepts of equality
education view the school and classroom as a place to provide learning that suits individual
| e ar n e r seducatoeatetnptto make education accessible for all students as outhiyed
global initiatives Qu, 2022bUnited Nations2015 Van Stea & Wilson, 2020).
ChineseViewsof Inclusion

Compaative studie®f teacher perceptioof inclusive educatiom Asian countries
compared tWesterncountriesare still somewhat limitedyfada & Savolainen, 2019n 2021

the Peopl e’ s paeigpatddliran@Asiaocfoss@diorahreviewfor the first time,
although, admittedlyin-country reviews hagreviouslyoccurred Faragher et §l2021). Most
of the previoustsidiesof inclusive educatiomvereconductedpredominatelyn special
administrative regions like Hong Kong and Mag¢@&ao et al., 2017, 2018; Davies et al., 2018;
Monteiro et al., 2019and Taiwan (Yuan et al., 202&3ther than in the mainland

In the years sincmainland Chinastablishedhe LRC policy, students with autisifMu,
2019; Xie et al., 2022)earning and physical disabilities, such as visual and hearing impairments
(Mu, 2019) attention deficit hyperactivity disordéADHD), and emotional and behavioral
disorders (Xie et al.,@2), have become increasingly visible in regular classrooms in China.

However currentdataon accuratenumbes orpercentages of students with SENegular

classroomsn mainland Chinese schodselacking (Faragher et al., 2021 helatest official
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data available hie 2006Chinesenational survey on disabilityeported that around 2.46 million
Chinese schoedged children had disabilitiewith 63.19%receiving compulsory education at
regularor special school@aragher et al., 2@2. Of the 63%reported in the survepnly 54%of
the studentseportedlyatterdedregular schoolg programs such as LR@n et al, 2018)
Currentsurveysshow a decline in students attending LRC classrqamet al., 2022; Qu,
2022b; Xie et al., 2022)n 2016 only 54.6% of schoehged children with SEN and disabilities
attenaedregular school$Qu, 2022b) and in2019 the percentage had dropped to #%.{8ie et
al., 2022) Mainland China has reported10.85% increase in students with SEN enrolled in
special schools the past several yediisu et al, 2022) which seems to suggest that students
are leaving regular classrooms and returning to spetigiadion school€One item of note is
thatin 2016mor e t han 80% of Chi na’dsnrusatavedsethlimged wi t h d
access to adequate school(fR@ragher et g12021) Additionally, snce China does not legally
affirm somedisabilities,such as learning disabilities, autisamd ADHD, students with these
specificspecial educational needs npagtentialbe undiagnosed or unidentified SEMd may
not be included in figureeported on national surveyguan et al., 2022

Previous research hpsstulatedhatthe collectivistandConfucian heritage cultutbat
hasin many ways shaped Chinese society has contributed to negetosptions towards
inclusive education and students with S\ et al, 2018 Zhang & Rosen2018) The
subordination of individuals and their needs and aspiratiorgefoeived criticatollective
needs continues to exert a powerful influenclistcenturyChina despite the staggering social
and economic developments of the last four decdsle®le & Lynch, 2013)T'he strict social
hierarchy supported b@onfuciansm viewslearners with SEN or disabilities lower social

positionsand unequakocialrelationshipawith peers (Qu, 2022bWhile it is expected that
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collectivist cultures might bmore inclusive (Van Steen & Wilson, 2020), in actuality,
collectivisteducational equalitgxhibitedin Chinese schools viewed as treating all students
equally and providing identical support for every studént, 2019,2022b;Su et al., 2020 To
achieve this collective equality, teachers do not view learners as individuals; therefore, they may
not provide additional support for learners with St providecurriculum adjustments and
activities that benefit student learning abiliti€u(2019,2022b;Su et al., 2020 Teachersn
mainland Chinese schools tetadegardinclusion assimply physicaly allowing learners with
SENIn the classroomwithout extending any special accommodations in terms of the actual
teachingor classroom managemefot thesdearnergo prosper in the classroofhiu et al.,
2020;Qu, 2019) Consequentlythe poor academic performanoé learners with SENs

attri but e oheffeciveefiart amdl ek bfabilityather than poor educational support
(Mu, 213 Qu, 2022bXu & Cooper, 2020 The cultural andnstitutionalpractice offorcing
children into onesizefits-all programs withoudlifferentiation or accommodatiofgnders
individual teachergrom consideing the differing needs of the learners in the classroom, often
forcing teachers to adaparriculum on a discretionary basisth little systematic suppodr to

i gnor e dfferendesaltogeshér (Jia et al., 2022; Xu et al., 2018).

For inclusion to beffectivein Chinese schools&t moreexpansive view o$ocial and
human rightgor learners witFSEN must be adopted (Qu, 2@22The accepte€hinese
mentalityis that students have a fixed ability for learning (Huang et &1)2éhdthat
disabilities or SEN are medical problems needing to be cured or(flieedtal., 2022. These
traditional viewpointscontinue toexclude students with SEN from educational opportunities
(Zhang & Rosen, 201&ndisolate people with disabilities frothetypically developing

society The tendency to vielearners as two separaetities sociallydividing children with
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SENfrom their typical peergven in a regular classropemmderscores the deep assumption that
people with special needs or SEN are inherently flaaretineed fixindQu, 2022b).

The Chinese culture tends to view regular education as more valuable than special
educationHuang et al., 281; Yan et al., 2021Zhang & Rosen, 2018)vhich leads t@an
educational systemat sometimedismis®sand often ignagsspecial educatiad needs of
struggling learner§An et al., 2018Mu, 20213 Xie et al., 2022 The prevailing klief in the
Chinesesducational system seems tothatno special accommodatiosbould beprovided for
students with disabilitiegnder thepersistent misconception that allowing accommodations
would impede theducation of the typical children in the class (Qu, 20&2wgilos, 2018
Rather than creating provisions for all children to receive access to education, current policies
view leaners with SEN witlprohibitive sympathy and concerperpetuatinghe inequality of
student groupsegative social perceptisof SEN andfurther stigmatiing children(Mu,
2021b; Yan et al., 202Zhang & Rosen, 2018).

Faced with a inclusiveclassroom, a few Chinese teachers exhibited unprofessional
behavios, such as excluding students with SEN from classroom instruction (Wang & Qi, 2020)
or using insulting language when speaking to children with SEN in the classroom (Xu & Cooper,
2020).Teacher behavisiin a few inclusive classroonis Chineseschoolsseemed
discriminatory and prejudiceabjainststudents with SEN, even though the staff had previously
expressed support for inclusive educaiino et al.,2018) Part of the antagasm towards
inclusion at many Chinese schools may betdwathes ° s al ari es are often
academic performan@nd scoresf the studentsn standardized testti & Li, 2020). To avoid
low averagdest scoresschoolsoften have amnspoken rulef not includingscores from

students with SEN ithe reports obverall academic performanoghich gvesregular

di
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classroom teachers little incentiteeprovideeducationasupport to students with SENi & Li,
2020).Overall these studie ofteacher perceptions and behavimward students with SEM
Chineseegular classroomsighlight the need for morgcholarly attentiomnd description of
inclusive education in mainland China
Teacher Self-Efficacy for Inclusive Education

Previous researddentifiedarelationshipb et we en t e a towadinglusiveat t i t ud
education and their sefffficacyin teaching students with SEN (Chao et al., 2Kéhpens et
al., 2021 Sokal & Sharma, 201X ada & Savolainen2017;You et al., 2019)Teacher self
efficacy ishaving selconfidence iro n eabilgy to achieve the goals of classroom instructon
havinga beliefof being able to influence student behavior and make positive changes in the
classroom and in student learnitig{bry et al., 201Keppens et al., 2021; Yada & Savolainen,
2017).Self-efficacy involves not only beliedboutoneselfbut also theerceived bleavior
control anctheability to organize and take the actions necessary for success (Nichols et al.,
2020).Teachesself-efficacy isabeliefinon e’ s ¢ a p a b ihbw studeertsprotess di scer r
information and a conviction that n etéachingstylecaninfluence student learning, eveith
students who may have difficulty comprehending or exhibit behavior problems (Chao et al.,
2017 You et al., 2019)Seli-efficacy for teaching influences all teacher decisions for planning,
organization, adaptabilitand performance in the classroom (Davies et al., 2018).

Somel iterature finds the | ink-effibaeytfori@cusiont e ac h e
inconclusive(Werner et al.2021) however other researchers hagencluded that teacher self
efficacy is fundamental to successful incrs{Savolainen et al2020) Teacher slf-efficacy
can providea strong prediction of inclusiveehaviorandis oftenthe decidingfactor in gauging

intention to providdifferentiaedinstruction(Wilson et al., 2016)Numerous studielsave
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linked teacher selefficacy to successfulifferentiatednstruction (Carew et al., 2019; Nichols et
al., 2020; Park et al., 2016; Subban et al., 2021; Werner et al., 2021; Wilson et al., 2020).

The Impact of HighSeli-Efficacy

Teachers make daily decisions regarding | e
studenmneedsased on teacheelfefficacy (You et al., 2019 e a ¢ h e-efficacy amce | f
beliefs about their students’ eventual succes

andinclusive pedagogigs class, how they work with students who struggle academically, and
how theymodify lessons for learner&{chols et al., 2020)Teachers wittnigh self-efficacy
believe they can provide quality instruction and cultivate classroom environments where all
students progress (Wilson et al., 20Jucators who profess high sefficacy often accept
students wittSENinto their regular classrooms mosdlingly (Savolainen et al., 2020) and
advocate for inclusive classroori§el et al, 2020) Teachers with high seéfficacy for
inclusive teaching recognize the needs of the students in the classroom and &otikety
design curricula for diverse students (Ancil, 200@achers who exhibit high efficaspon

more flexibility in planning lessons (George et al., 2018; San Matrtin et al., 2021; You et al.,
2019) exhibit more work motivation (Xie et al., 2022ndshow increased effort and
persistencéen meeings t ud e nt s ' (Padkietfalf, 20d6Hmgleressltefficacyleads
teacherdo use éroaderange of strategies and more effective pedadogglifferentiated
instruction(Chao et al., 201, Georgeet al., 2018Kiel et al., 2020Nichols et al., 2020; Park et
al., 2016)as well asapproacing differences in the classroom as opportunities for gramth
differentiationin the curriculum(George et al., 2018T.eachers whincrease their sekéfficacy
may also provide more scaffolding for students (Parkay et al., 2B\eh).in schools where

resources are lacking or studeekhibitlower ability, self-efficacy often influences whether



55

teachers wilbdaptthe curriculumbased ot e a r n e r schoosansteicicnal stnategiethat
maximizestudent learning (Chao et al., 20Wilson et al., 2020).

Higher selfefficacy in a teacher can impact the overall classroom, student achieyement
and the teachethemselves@hao et al., 201 Nichols et al., 2020; Park et al., 2016; Y&la

Savolainen, 2017 Teacher selefficacy carpositivelyi nf | uence a teacher’ s a
students, which can impact student achievement and student behavior in theriggsnbry et
al., 2019; Nichols et al., 2020; Park et al., 20Hyh self-efficacyresults inteachersiang
improve instructionalbehaviorsandmore adaptivetrategiesn their classroom management
skills (George et al., 2018; Monteiro et &019;Park et al.2016. Theuse of thee instructional
behaviorscanincreasestudent achievementhao et al., 201/ ada & Savolainen, 2017)
Teachers who feel thesan positively influencstudents or who see increased student efficacy
for classwork ptentially increase their sedffficacy as well(Nicholset al.,2020) There seems
to be areciprocal relationshipetween an increase in student efficacy and an increase in teacher
efficacy (Nichols et al., 202@avolainen et al., 2020; Subban et al., 2021).

High efficacy for teachin¢eadsto persistence in overcoming challenges (Chao et al.,
2017) greatercollaborationwith parents and colleagues (Keppens et al., 2@20)positive job
satisfaction (George et al., 2018)jtimately, teachers with higher efficacy may have higher
professional achievements and remain longer in the profession (Embry et gl.G20ige et al.,
2018, whichmay mean less burnout and reduced job stress.
The Impact ofLow Self-Efficacy

Anincreasing amount of literatutasinvestigaedthe impact of low selefficacy in

teachers for inclusive education and dfieectsoft e a c love selsefficacy on inclusive

classrooms (Chao et al., 2017, 2018; Jia et al., 2022; Li & Li, 2086ateiro et al., 2019
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Subban et al., 202Xie et al., 2022)Despitemanyteachergxpressing positive opinions about

the idea of inclusiveducationthey alscexpress low seléfficacyfor teaching students with

disabilitiesandindicateconcermabout their ability to provide adequate supportsiachlearners

(Subban et al., 20210 ower selfefficacy in teachers often results in lower ¢dahce in

overcoming the challenges of teaching students with SEN in an inclusive classroom (Carew et

al., 2019).Teachers with low sekfficacy in this area tend to be mdresitant to adjughe

curriculum they become moreasily frustrated witheaching demands or student behavior, and

theymayfeel urcertaintyabouttheir ability toeffect significanthange in studerachievement

and progres (Monteiro et al., 2019Assumingthatthey arehelpless to effect meaningful

change in studentteachersnaydeveloplower seltefficacyandshowlesseffort in their

teachingn the belief thathey lack the skills or resources to impact students (Park et al.,.2016)
Teachersith low seltefficacy may persiswith norrinclusive strategies when priding

instruction or assessments to students with gBaNies et al., 20%,8Vionteiro et al., 2019)

Studies have found thegachersnaybe less willing to accommodate learning activinesl are

less likely to scaffold lessons differently offer adequie support to students with SERark et

al., 2016;Werner et al., 2021 Teachersnay not include students with SEN in all classroom

activities They might beverwhelmed by their perceived inability to provattequatesupport

for struggling | earners n eegatiwtyteadnerscameady feel t ur n
about inclusive teaching and furtHewer their sense of selfficacy in this aregSubban et al.,
2021) Teachers with lower efficacy for inclusion may impede student learning (San Martin et

al., 2021; You et al., 2019y claiming that learning difficulties resifftomt he | earner ' s w
ethic or motivation (Werner et al., 202i)manaying the behaviors of students with SEN proves

difficult, teachers with lower sekfficacy are more likely to think thatbetter option for these
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studentavould be attending special schoalatherthan inclusive classrooms, which often lowers
teacher motivation to support these learners (Xie et al., 2822¢raresearch studies have
demonstrated th&hinese teachersaveexpressed lowelf-efficacyfor teaching students with
SEN in their regulaclassroom¢Chao et al., 2017, 2018; Jia et al., 2022; Li & Li, 2020;et
al., 2020 Monteiro et al., 2019Xie et al., 2022
Positive Influences onSeli-Efficacy

An extensivebody of literature has shown a strong connection between teablygrs
selt-efficacyand effective learning environments that provide inclusive support to all children,
especiallythosewith SEN (You et al., 20195tronger teacher seéfficacy will lead to greater
acceptance of students with SEN and their néating& Zhang,2021) Thereforegxaminng
the factors thaimpactself-efficacy and agencig beneficiallKefallinou et al., 2020; Subban et
al., 2021; Wilson et al., 2020\jzen (2011) recogazed that age, gender, educational level, past

experiences, and traininguld influence individual behaviordst eacher ' s knowl edge
subject materiaih the coursendexperiencevith behavioral management strategies for students
with SENcaninfluenceindividual teacher sekfficacyfor inclusive educatiofNichols et al.,
2020).Fact ors such as t (abbdnetrals2021fge and yearseoktpaehing e n c e
(Lozano et a].2021, Xie et al., 202 teacher training (Werner et al., 202Eadership (Wang &
Zhang, 2021), andchool culture and environmefWerner et al., 2021) can create a higher
sense of seléfficacy for teachers in inclusive classrooms.
AdequatePre-ServiceTraining and Preparation
Trainingfor inclusive education hascreasd teacher selefficacy (i & Ruppar, 2021)

The quality of preservice preparation programs is a vital factor in influencing teacher perception

of inclusive educatiomndthe sense ddelf-efficacythey feel for implementing an effective
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inclusive learning environmegGaitas & Martins, 2017)The perceptiorof inclusive education
teachers trainemh Western education systetnsspecial educatioshargy contrass with those
who hare notreceived special education trainiftdu et al, 2017) Taking coursework in special

education, regardlessofaaqpe on’ s maj or c o lyimpaestoefa cshteu dsy', posi
perceptions and beliefs about inclusiérnarge number of studies have acknowledged that
teacher training programs and universitie§Vestern countriesaveincreasinglyattempted to
provideadeaiate preparation and training for regular classroom teachers to messges in an
inclusive settingCheung et al., 2018; Crispel & Kasperski, 2021; Davies et al., 2018; Hu et al.,
2017; Qu, 2022 Yan & Deng, 2019; You et al., 201%jowever,conflicting research
examiningthe impact of inclusive trainingr preparation anthe effectof increased confidence
in pre-service teacherf®r teaching students with SENis questionethe effectivenesef
changingpre-serviceteaches perception@bou inclusive educatiofSokal& Sharma2017)
even in Western countrie§he discrepancies are attributed todifeerencesn teacher
preparation programs wowdde.

Preserviceteachers trained to work withsabilitieswho havegained experience
working with people with SEMXxpressed morngositivity towardincluding students with SEN in
regular classes (Werner et al., 20Zl§achersvith prior experiences with family members or
friends with a disabilithavetendedto have morgositive attitudes toward inclusion (Sokal &
Sharma, 2017)Australian teachers have reported higher perceptions of inclusion partly due to
t he count r y-sewicefar arsersice eraining for ¢eachefsozano et al.2021)
Adequateln-ServiceProfessional Trainingand Experience

Ongoing professional training for-service teachers has been beneficial in countering

teacher s’ | o w ampdencreasimigacheefficacy {Sok8l B Nharma, 2017)
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Ongoing pofessional developments v i t all i n reinforciwmtgthet eacher
concept of inclusion and offemgoing practicasupport for teaching inclusive educational
environmentgChao et al., 2018; Xie et al., 202Pyofessional developent sessions like
providing teaching staff and support staff with information about learning differences and
teachingdifferentiationstrategies support students with SEN in the classiamhall students
(Boroson,2017) An essential elememm trainingfor inclusive teachings providingeducators
with professionaknowledge of inclusion policies for local and national educational systems
(Werner et al.2021)

Teachers who report having hador interaction with studentsith SEN tend to have
more positive perceptions of inclusive educatmdinternalize the beliethat inclusive
educatiorcan benefitll students (You et al., 2019p-serviceteachers with experieneeorking
in inclusive classroomeported more positive attitudes than-pegvice teachers who had
received training but had rbrectexperience (Sokal & Sharma, 201P)ior experience
working with students with SEN leatb higher seHefficacyin acclimating teachers to students
who learn differently(Subban et al., 2021Bandura (1989) stressed that positive experiences
and paitive social interactionsouldbuilda n i n d i v-effitacy thereforespeoviding
increased opportunities for teachers to experience positive inbasetith students in inclusive
educational settings is vitébubban et al., 2021
Influence of T e a ¢ hAge;, Bxj@erience, and Gender

Age, educational leveland professional qualificatiomsipa c t t eselfeficacy s ’
(Monteiro et al., 2019\avarreMateu et al., 201Nichols et al., 2020You et al., 2019).
Previous teaching experienagth SEN and people with disabilities alswreassteacher self

efficacy (i & Ruppar, 2021 Xie et al., 2022 Older teachers (above 40 years of age) generally
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reported higher sekfficacy scores than younger teachers3R5ears of ag, Subban et al.,
2021).Teachers with prior experienogakingaccommodatins in their teaching andssons for
students with SENem to have more positive perceptions toward struggling students and tend
to be more accepting of inclusive education (Monteiro et al., 2019; You et al., Z8@aghing
experience influeneseself-efficacy as teachers with more than 20 years of teachperiexce
generally reported higher sadfficacy than teachers with less than five years of experience
(Subban et al., 202¥;0u et al.,2019). However, a study in the Hong Kong Special
Autonomous Region of China found that more experienced teatieeetended to adopt a more
traditional teachecentered teaching stylmakingtheseexperiencedeachers less accepting of
inclusion(Hu et al.,2017) Generally, researcsuppors findings thatgainingteaching
experienceesuls in more positive attidestowardinclusive educatiom teachers antkads toa
greater willingness on the parttefachersincluding students with SEN, increasitgaches ’
self-efficacy (Lozano et al.2021, Subban et al2021) Other factors, likehe level ofclasses
being taughtsuch as primargr secondary levelmayinfluence teacher seéfficacy even with
experienced teachef€hao et al.2018) Additionally, somestudies have suggested that gender
influences teacher perception of inclusive educatioth feimale teachers more accepting of
inclusion than male teachgiShao et al., 2018;0zano et al., 202INavarrecMateu et al., 2019
Supportive Administration and Scho@ollaboration

The surroundingchoolcultureinfluencesteacherefficacy (Wilson et al, 2020)
Environments for successful inclusive education and positive teacher laegetiuenced
primarily by having asupportive administratigipositiveschoolculture andsupportive
relationships between colleagu®gerner et al.2021). Principals, especiallyplay a vital rolen

leading an initiative for inclusion araeaing aninclusiveenvironment in schoolBy overseeing
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curriculum management and fosteragositive supportive culturéWang & Zhang, 2021
Wilson et al.,2020. Principalswho implementmechanisms and structuriesenhanceher
s t agprdfessgonal development and teaching prastia# make teachergeel validated
resuling in effective, inclusive learning environmerfWang & Zhang, 2021; Werner et,al.
2021).Supportive administrators who establish high expectations and positive school cultures
increase teacher sadfficacy and agency throudheir direct(Nichols et al., 2020and indirect
actiors (Wang & Zhang, 2021)Strong school leadership enssitbat teachers are wegliepared
and trained to differentiate instruction aadjustinstruction and assessmé@ibbs & McKay,
2021) I ncreasing teachers’” confidence in the sc
for inclusive education (Wison et al., 2020)

Collaboration with parents and colleagweslessons and curriculucanincrease
positive perceptions of inclusiand teacher sekfficacy (Keppens et al., 202#tonteiro et al.,
2019. When teachersee their teachingolleagues providingffectivedifferentiatednstruction
as a matter of routinechool behavigithey showa much greater willingness tifferentiate
instructionand create inclusive learning environments in tblaissegWilson et al., 2016)A
schoolculture of teacher mentoring aadceptance differentiation increases staff
collaboration and motivation for working with students with SEN (Gibbs & McKay, 2021).
Recent evidence implies that collaboration is the strongest predfdiazher motivatio and
self-efficacy (Xie et al., 2022Chinesdgeachers in LRC classro@mvho sought resources and
help both fromwithin and outside of school support systems became more knowledgeable and
proficientin providing differentiated instructiofWwang et al.2017)

Negative Influences orSelf-Efficacy
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Althoughmostteacherswill supportthe concept oinclusive educationt is common for
teacherdo simultaneouslgxpress lowself-efficacy forimplemening inclusive educatioim the
classroonm{Werner et al., 2021Regular classroom teachers often feel anxious about inclusion
and express concern oveeir ability toadjust lessons fatudents witlFSEN (Monteiro et al.,
2019).Several factorsontributeto teachersolding negativeperceptionsandfeeling unprepared
for theinclusionof students with SEN in regular classraof@hao et al., 2017; Crispel &
Kasperski, 2021Liu et al., 2020Monteiro et al., 201Nichols et al., 2020Qu, 2019 Wang et
al., 2017 Werner et al., 2021 Teachersometimesanticipate thait will be challenging to
includestudents with SEN in regulatassroom&nd question their ability to adequately teach a
child having SEN (Crispel & Kaspersi021; Desombretal., 2019) A lack ofteaching
experience often leads to lower efficacy (Nichols et al., 2020\ ever, structural problems in
the school systemsuallyimpact teacher sekfficacythe most (Xie et al., 2022%chool factors
such aghelevel or grade taught (Chao et al., 2017), availability of curriculum and resources for
inclusion (Crispel & Kasperski, 202Lj & Li, 2020; Wang et al., 2017; Xie et al., 202&yd
the support of instructional leaders and adisiration(Xie et al., 2021; Xu et al., 201,8npact
teacher s’ p e {efticacy foriinclusise educadion.s e | f
HeavyTeacherWorkloads

Inclusive education and workingith studentsvith SENcan be overwhelming for
teachers (Ancil, 2006 eacherdear increased workloadadditional stress, and classroom
management difficultied { & Li, 2020; Savolainen et al., 20200 common argument against
inclusion is that the placement of a studenhv8EN in regular classroomsight overload the
instructors and increase already high studeather ratios (Saloviita, 2020; Xie et al., 2021).

Implementingnclusive teachinguccessfullyakes time as teachers will negd analyze, plan,
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and modifytheir teaching approachesdtiectively differentiate(Chao et al.2017 Schunk,
2020. Insufficient planning time and intrusions on instructional tarechallengedor teachers
attempting tamplementdifferentiated instration (Whitley et al., 2019)T e a c lieelings of
overwork and increaseaslorkloads canoften lead todwered seHefficacy, which can lead to
teacher burnout, anxiety, and depression (Nichols et al.))2020

In Chinese schools$arge classizesof 50-60 studentor moreas well aghe pressures to
prepare students for the higtakes, standardized examsreasehe demands placed on
teacherandmakeit very difficult to require teachers to implement inclusive instrucgfm et
al., 2018Li & Li, 2020;Monteiro et al., 2019Qu, 2022; Xie et al., 2021; Xu et al., 2018).
Teacherdiave expressed concdhatplanning, modifying, and assessing students with SEN
would be timeconsuming, overwhelming, amacrease their workloafMonteiro et al.2019)
Teachersn mainland Chinaeportlacking time and energy for inclusive teaching due to their
heavy workload (Xie et al.,2021)andrevealed that their workloadhad increased with the
inclusion of students with SEN in their regular classrooms (Liu et al., 2886)hercritical
consideration is remuneration fibre extra workrequired for creating differentiadeclassrooms
Althoughsomeschoo$ had previouslypromisel to compensate teachdnsancially for their
labor, teachers havelaimedthatschoolshadnot paidfor the additionaivorkloadand duties
requiredin dealing with studentwith SENin thar regularclassroors (Li & Li, 2020; Liu et al.,
2020.
Low School Supporand Administrative Support

Inadequate school support for inding students with SEN in regular classrooms often
leads to loveredteacher selefficacy, especially with novice teachers (Savolainen et al., 2020).

Teachersvho feelunsupported by the school system report negative perceptions about inclusive
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education (Mor#iro et al., 2019)Many schools in China are understaffed and lack resources
(Wang & Zhang, 202). Chinese teachers involvediirclusiveeducatiorhavereported feeling
helpless, exhausted, and unsupported (Liu et al., 20G2@)eseschoolsoften lack pecial
educatiorprofessionalsand parental support from parents of students with and withdutiSE
insufficientto support regular classroom teachgiis& Li, 2020). Lack of cooperation between
different sections of school systems practical problem witkthe Learning in Regular
Classrooms policyXu et al.,2018).With little support fromadministration service providers, or
colleagues, teacheirs Chineseschoolsoften must solve problems involved in supporting
students with SENy themselves (Liu et al., 2020).

Effective inclusive educatiorelies onfirm supportfrom administrators angrincipals;
however, many principaa Chinese schoolsannotdirectly help the teacherseate
differentiated programs or overseneimplementation of inclusive prograrbgcause of their
own busy schedules and overwhelming responsibilities (Wang & Zhang, Zgdgherdgrom
schools in Shanghai haveported askindor support from adminisators but the instructorgelt
they were not fully supportddLiu et al, 2020) Someeducationaleadersat Chineseschools
have beerriticizedfor not supporting inclusive educationhich fostered &ack of cooperation
between teachers and paraprof@sslsthat proveddetrimental to effective inclusiofXu et al,
2018) The attitude and training of school administrators who are needed to support teachers in
the classroomareof concern whemhe staffis not providedsupport(Lee,2015) To counteract
negative teacher perception of administrative suppastadvisable foschool principals to
establish a positive and open environment for inclusive education and to improve teacher

perceptiofWang& Zhang 2021, Wang et al., 2022
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InadequateResourcesand Insufficient Curriculum

Teachers can experience loeeself-efficacy when faced with a lack of resource centers
or professional special education support (Lialget2020;Monteiro et al., 2019Wang & Zhang,
2021) Teachers repolacking curriculum standards, teaching materialsgdadaptive
assessment procedaffer creating differentiated lessoflsu et al., 2020)While many teachers
have learned general strategies for instructidfferentiatng lessons for students who struggle
with class materiak still challenging(Hedrick,2012) Teachers need to know how to
accommodate for learning differences &d n s i d e rdiversityu@breson, 201 7Hedrick,
2012; Miller, 2014 Whitley et al, 2019. Poor communicatioandminimal collaboratioramong
teaching peers oftaimderminethe efective implementation of inclusive classrooms (Kefallinou
et al., 2020).

The curriculum support system for inclusive education in China is still inconsiateht
few viable resources are available to teactMfang et al., 2017)There seems to be limited
official curriculumavailable for classrooms that folldwRC policies andthe sanctioned
curriculum offered by local education bureaeisds to lump all SEN students (and teacher
training) into one categor@vonteiro et al., 201.9Qu, 2019. With unclearguidelines for
modifying the standardized curriculum offered to all typical studesashters are left to create
their own curricuh for the studentsvith SEN in their classroonm to modify existingcurricula
with little suppot or oversight(Wang et al., 2017)Teachersn Chinese schoolgreoften
unfamiliar with waydo differentiate lessons anguallydo not modify or adapt curricula for
SEN(Davies et al., 2018). hbler existingChinese educationgblicy, students with SENh
regular classroomare expected to use the same curricula as all other leélchees al.,2020)

Althoughschools in th&Jnited States are legally mandated to create an Individualized Education
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Program (IEP) for individual studentsth SEN (Miller, 2014)jn Ching Individualized
EducationProgramgIEPs) are usually only used in specialized schools (Fu et al., 281&e
regularschools have no such systeany accommodation of curricula or materials is often left to
theteachérs di scr et i o nWhénleaanersedb chaokeadjustcAricaldto) .
accommodat e | e atheraekrofspieparkdifferénéatedcurrecdasfor special
educational needs and differentiation often forces Chinese teaclseslteir initiative their
time, andtheir finances to find resourcesce the Chinese Educational Bureas inat provided
adequate suppoior teachergMu, 2019).
InadequateProfessional Development antraining

Teachers in many countriasd regionssuch as Hong Kong (Chao et al., 20270718),
Macau (Monteiro et al., 2019), Japan (Yada & Savolainen, 2@iaiplandChina (Su et al.,
2020), Canada (Sokal & Sharma, 2017), Portugal (Gaitas & Martins, 2017), Finland (Yada &
Savolainen, 2017Korea {fou et al., 2019 Australia (McGarrigle eal., 202), Israel(Werner
et al, 2021) Ghana (Opoku et al., 2081 and Chile (San Martin et al., 20213ve reporteda
lack of special education training and teachingptégues for irservice teachegorofessional
developmentAlthoughteachetraining programs and universities worldwidé&empt tgprovide
training forregular classroom teachers to effectivetgpare them tmmanage in an inclusive
classroomin-service teachergspecially in Chinayften reporthat preparation is inefficiemnd
ineffective(Cheung et al., 2018; Crispel & Kasperski, 2021; Davies et al., 2018; Hu et al., 2017,
Qu, 2022; Yan & Deng, 2019; You et al., 201Researchersave posited that insufficient
teachetraining haslecreaseteachersself-efficacy (Carewet al, 2019 Liu et al.,202Q
Savolainen et al202Q Werner et al.2021) Oneargumenis thatthe separation betweespecial

education and regular education certification traksniversitiesnadequatelyreparesnost
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teachers who do not major in special education for potentially teaching in inatlesgeooms

(Crispel & Kasperski, 2021pwissteachers reportemhore negativeperceptions of inclusion

partly due to that country’s continued practi
special education teachdtozano et al.2021)

Pre-servicegenerakducatiorteachers report receiving fanclusiveclassroonteaching
opportunities during preervice teacher trainind\l-Shammari et al., 201%avolainen et al.,
2020).The scarcity of opportunities faollaboration between pigervice teachers and-gervice
teachers in incisive classroomduring preservice training hasften left preservice teachers
unpreparedSavolainen et al., 2020Recent studiesScarparola& Subban2021; Gibbs &
McKay, 2021)haveidentified the need fancreasedpportunities for pe-service teachers to
experience differentiating lessqngorking with mentorgo learn techniquesndwatching
model teachersSimilarly, inadequatdraining of pre-service teacheisasled to poor
understanding of inclusive approaches srsdifficientpreparation for providing differentiated
instruction(Al-Shammari et al., 2019)eacher coursework during pservice training and study
oftendoesnot focus on the ability toreat differentiatedstudentassessmesfor students with
SEN (Miller, 2014) leavingnovice teachers unprepared when entering the classaodm
lacking the knowledge of how tnakeaccommodaons for individual students in learning and
onexams or assessments (leual., 2020)Thelack of opportunities for prservice teachers to
work with students with SEN during their studésaching experience may causachers to feel
lessoptimisticabout inclusive educatiomhen they start their teaching careg@skal& Sharma,
2017).

With the number of students with SEN attending regular classrooms increasing, regular

education teachers who might have beadequately trained for special education in their pre
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service education programs have been thrust into the role of mttasihers (Xie et al., 2021).
Lack of prior experience with learning disabilities and SEtdrotreates anxiety in teachers
(Sokal & Sharma, 2017), amdadequaty trainedin-serviceteacherdeel unqualifiedto teach
children withSEN (Park et al., 2016)A lackof preparation and training famstructingan
inclusive classroorfowers teacheiself-efficacy (Saloviita, 2020)In-serviceteachersn
inclusive classroomisave repeatedlseportedow seltefficacy (Chao et al., 2017; Davies et al.,
2018; Desombretal., 2019; Keppens et al., 20McGarrigle et al., 2021; Saloviita, 2020; San
Martin et al., 2021; You et al., 201®erhapgpoor professional trainingasresulted from school
systems assuming that teachers already teskills and strategies for effective inclusive
training, yetteachers without experience teaching children with $€Nundertrained in
differentiation strategies and classroom managesiaig (Gaitas & Martins, 2017; Monteiro et
al., 2019;Sokal & Sharma, 201 Tomlinson, 2014)In-service professional development
sessions for teachensive attemptetb increaseeacherself-efficacy, however, these are often
sporadic and havalimited impact on longterm teacher perception and practeaving teachers
to express the need for more systematic training seddinnest al.,2020; Savolainen et al.,
2020). In-serviceteachergeportfeeling they have been left ievisestrategies for inclusion on
their own (Crispel & Kasperski, 2021).

In Chinese schools, little professional assistandeainingin accommodang for the
needs of students with SHis beemprovided @An et al., 2018Li & Li, 2020; Liu et al., 2020)
becaisecurrent training programgrimarily functionhaphazardiyand tend to lump all teachers
together into one broazhtegoryfor training(Wang et al., 2017)Teacherdavecalledfor China
to strengthen its preervice educational system by including special educagéiated training

for general education teachers &.iLi, 2020). Preservice education programs in China rarely
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includeinclusive education curriculaelying on futuren-service training for general education
teachers (Xie et al., 2022).

Teachers in Chinese schools reported feeling untrained in ways to differentiate for SEN
and inadequate for effectively teaching students with SkadNef al., 2022Monteiro et al., 2019
Yan & Deng, 2019)A study of eachers atlacauprivate schoolshat hadoreviouslyadmitted
SEN students revealed that only 16% of teachers interviewed felt high confidence in including
students wittspecialneedsn their classroomdue toalack oftraining (Monteiro et al., 2019).
Separate training for primary and secondary teaclerdd also be beneficiaue to the
differences in schooling structu€hao et al.2017) A handson practicaltraining programfor
all teachersn mainland schoolard in-service teacher trainingpuld becritical to changing
negative perceptions about the significance and workability of inclsioret al., 2017)
However, by 201/still lessthan halfo€Ch i na’ s r e gtaachen had leceiged tramiagm
in special education or inclusive teaching (Su et al., 202@)ether, these studies highlight the
need for training and professional development of regular classroom teachers tasked with
offering inclusive education to stants with SEN.

Summary

This review of literaturdhasexamined the theoretical frameworkAdf z g1891)s
theory of planned behaviern d | i nked t e ac h edffisatytprelusivee pt i ons a
educationAlthoughteachers with high efficacy for inclio& show a willingness to differentiate
lessons (Park et al., 2016), create more stucemtiered strategies (George et al., 2018), and
engage learners with innovative activities (Yada & Savolainen, 2017), teachers reporting low
selt-efficacy for inclusionwere less willing to adapt theurriculum or to differentiate for learners

with SEN in their classrooms (Chao et al., 2017; San Matrtin et al., Ze&dprssuch agprior
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experience teaching students with SEN;®evice teaatr training, inservice préessional
training, availability of resources, age, professional training, principal support, and experience
with SENallimpactt eacher efficacy and teachers’ percep
al., 2017; Crispel & Kasperski, 2021; Monteiro et 2D19; Qu, 2019; Wang et al., 2Q01¥ang
et al., 2022 The arrent literature xamining teacher se#fficacy showsthat finding ways to
increasdeacherself-efficacy for inclusive educatiols a vital component in any attempt to
strengthen inclusive educatisgstemgLi & Ruppar, 2021).

Teacher selefficacy and the impadf teachemperceptioroninclusive education have
been studied in Western countrideyelopedAsian countries, and Chase special
administrative regions like Hong Kong and Ma¢@arew et al., 2019; Chao et al., 2017,
Desombre et al., 2019; Lozano et al., 2021; McGarrigle et al., 2021; Monteiro et al., 2019; San
Martin et al., 2021; Yada & Savolainen, 201Collectivelythese studies call for moresearch
to describeeacher attitudes and selfficacy and taunderstandheinfluence that the cultural
background, age, professional training, instructional leader support, and experience with SEN
have on teacheself-efficacy for inclusive educatigrin educational systems suchmaginland
Chinese school#\lthough quantitative studies attempting to measure teacher perceptions for
inclusion and teacher sadfficacy have been conductedore qualitative researdh needed to
describe teacher experiences and their perceptiosedbefficacy for classroom behaviors
(Sharma & Sokal, 2016%tudies ohow cultural differences may influengeneral education
teachers p e r caadmightcausesthem tdeellower levels of selefficacy inteachingn an
inclusive situatioraremissing from the literatur@/an Steen & Wilson, 2020Yhere is limited

knowledge othe perceived behavior control and the more praaticaificationsand
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accommodfonsused by expatriate teachers in mainland Chinese schools to differentiate for
students with SENh theirclassroomgStrogilos, 2018).

Research on inclusion has predominately focused on developed countries (Faragher et al.,
2021) so this study seeks to add to the literature by looking at Asian perspectives in light of
expatriateeachers who reside and teach in the cou@oynsidering thatew studies are being
done in English to describe inclusieducationn mainlandChina(Han & Cumming 2022) this

study will add to thdody ofknowledgea b out t eacher s experiences
and inclusiorunder LRC legislationin addition,in light of theminimal number ofcrosscultural

studies beingarried out to desitre Chinese and international views of inclus{@aragher et

al., 2021) the opportunity to studgxpatriateeachers working within the Chinese educational

system offers a unique opportunity to describe the societal and cultural norespidiate

teachersexperiencen providing inclusive education in Chinese private schools.
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CHAPTER THREE: METHOD S
Overview

The purpose of thisermeneutiphenomenological studyasto describethe experiences
of in-serviceexpatriateteachers who providdifferentiatednstruction for students with special
educational needs in regular classro@tmsainlandChinese private schools.h e t eacher s
experiences providea greater understanding of tperceived behavior control falifferentiated
instructionof expatriateeachers athinese privateschoolsand their perceptions of the
surrounding cul tur e’ s s ub.Tliscdtapter will prowde detailso f i
on the research design, the central reseguelstion and sufjuestions, descripticrof the
setting and participants, and my positionality as a reseaf2htx.collection methodenddata
analysis planaredescribedthe trustworthiness and ethical considerations of the research study
areoutlined andthe chapteconclude with a summary of the t u dngthodology

ResearchDesign

This study utilizel ahermeneutiphenomenologicalesearch desigio describethe
experiences of teachers provididifferentiatednstruction for students with SEIN regular
classrooms anainlandChinese private schoolk seeking to understand thepatriateeachers
perception®f differentiatednstruction and their perceived behavior control, this qualitative
study capturé the constructs individuals makealt their experiences and perceptions (Patton,
2015).As a phenomenological study, this research atbwdividuals todescribeheshared
experience of the phenomenon of teaching students with SEimandChina (Moustakas
1994; Patton, 2015).utilized a hermeneutiphenomenological researdgsignin this studydue
to my background asaeducatoandmy experience with children who have special educational

needsRecognizing my background and common experience with the phenomenoedatiew

n

c
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to reach a deeper understanding and meaning from the perspectives of the participants (van
Manen, 2016)l kept a reflexive journal throughout the proces&éepmy perceptiongrom
unduly influencngmyj udgment s about t h@®ouptdas, 1994, Paitahnt s’ re
2015 van Manen, 2016 Thisprocessallowedmeto statemy personal opinions araksist with
reflection and interpretation d&$ocusedon t he par t i c itopeaah hew’ perspect
understanding and knowled@eaverty, 2003)

Accordirg to the definition by Creswell and Poth (201@)alitative researcheeks to
ascribe meaning to a human or social problem based on the individuals or groups who have
experienced the phenomenétuman experiences and perceptions are often not measurable by
guantitative methodology but rather by qualitative methods thatuexpon the appearance of
issues and individual perceptions (Moustakas, 1984grefore, galitative research allows
people to express their stories, voice their perspectwek;ollaborate with a researcher to
understand the common experience of theared phenomenon (Creswell & Poth, 2018).

Building on the ideas of Edmund Husserl, Moustakas (1994) developed the philosophy of
phenomenological research as the study of individual experiences, the search for meaning from
the shared experiences of the induals involved, and their understanding of the phenomenon
(Creswell & Poth, 2018; Patton, 201®h enomenol ogi c al research exan
perspectives of events and allows participants to reflect on shared expebigegesnining the
experiencesolistically (Laverty, 2003Moustakas, 1994)As aphenomenological stugyhis
studyof in-serviceexpatriateeachers irmainlandChinafocusedon themes and commonalities
that emergéfromthep ar t i c i p a ndge meaning tp their expesiesd€reswell &

Poth, 2018Moustakas, 1994).
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Hermeneutipphenomenological research allows a researcher to approach the
phenomenothrough a common experience (van Manen, 2048§he researcherneeddto
refrain from making judgments evaluatingg he parti ci pant s’ responses
subjective understanding that | already bathephenomenoriMoustakas, 1994) listedmy
assumptions and reflections of the phenomenon (Laverty, 2@ steing the studyAs a
committed Christian antthe mother of a child with SEN have becomen advocate for
providingadequateccommodations for students with SENégularclassroors. To ensure that
my own experienceand convictions id notinfluence theresearchl usal epoclein my research
methodologyto allow teachers to share their perceptions of inekisducatiorand their
experiencesf working in regular classrooms that incladdudents with SENMoustakas,
1994) | notedmy preconceived ideandminimized bias in collectig and recording databout
the participant experiencésmaximize the validity of the data collect@doustakas, 1994To
facilitate this,| kept a personal reflective journdiatrecorcedmy thoughs$ and reactions during
the data collection and analydislsolistenedto and focusdon the teacherexperiences
without allowing my personal feelings to overshadow their voices (Creswell & Poth, 2018).

Research Questions

The followingcentralresearclguestion and three swguestiongyuided this study Al
guestionsstenedfrom the theoretical framework of this study andeaigbarticipants to describe
their experienceof the phenomenon.

Central Research Question

Whatarethe experiences of iserviceexpatriateeachers who providdifferentiated

instruction for students wir special educational needs in regular classraammainlandChinese

private schools?
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Sub-QuestionOne

What perceptions and attitudes desgrviceexpatriateeachers have towards students
with special educational neentstheir regularclassrooms?
Sub-Question Two

What subjective norms (societal expectations) dseirviceexpatriateeachers
experience in dealing with students who have special educational needs in their regular
classrooms?
Sub-QuestionThree

What perceived behavior coat (teacheself-efficacy) do inserviceexpatriateeachers
expresdor differentiated instruction and inclusive education?

Setting and Participants

Qualitative phenomenological studies can be completed at one site or many (Creswell &
Poth, 2018). WhiléMoustakas (1994) recognized thla¢reareno set criteria orequirementsgor
participants in a phenomenological study, Creswell and Poth (2018) noted that participants
should be individuals who have experienced the phenomenon being examined and have

similarities in their experience3 he section below will describe thee s e a r ¢ Isettidgeasdi g n’ s
the participants
Setting

There are three types of school systems in Clpneatelyrun, public, and international
schools(Che, 2021)For this studyChinese private schools evedifferentiated from
international schools owned and operate@kyatriateentities in Chindahatfacedifferent

restrictions for operation (Cina, 2022hinese private schools mainlandChina are seemingly

contradictory in a country where the education system of the officially socialistic government is
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predominately stateun (OECD, 2016; Schulte, 2017). Howevampanies or institutions
starteda limited number ofprivate schoolén theearly 19903n major citiessuch as Shanghai,
Beijing, and Shenzhefiiberthal, 2022. Snce 1997 these schooleaveoperate with
government oversigt{Bchulte, 2017)Chinese private schools atew often Chinesewned
andcontrolled by theChinese Public Education Bureau (Cina, 202ECD, 201%. Chinese
private schod, like Chinese public schoolaye under the direcontrol ofthec i tPyblics
Education Bureau and are subject to all Chinese educational p{Ganes 2022; Liang et al.
2016;0ECD, 2016; Schulte, 2017

Due to governmentakgulations Chinese private schood$andardlyhave a Chinese
division for local Chinese passport holders and an international division for students who hold
expatriatgpassports or permanent residertards from places otherthline Peopl e’ s Rep L
of China (Cina, 2022Liang et al., 2016 Students whiavepassports from special autonomous
regions like Hong Kong, Macau, or Taiwan are allowed entry into international divisions;
however, Chinese passport holdersraveofficially permittedto enroll in international division
without a permanent residenceac¢f&om another countryChinese private schools are structured
differently than in théJnited Statestypical Chinese private schodiavea Chancellor or Head
of School,Chinese and internationalvgsion principals,Chinese and internationaivgsion
directors,departmenteads, and teachers (OECD, 2016)ernational divisions usually employ
expatriateeachersvho hold passports froeountries otherthaith e Peop |l e’ GhinRepubl i
(Cina, 2022).

The participantsor this studycame from awell-recognized private schowl a large
urban city in mainland Chin@s this privateschool hagecently gained national and

international recognitiarthelocal Public Education Bureau has taken more active control of the
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school including theEnglish.speakingnternational divisior(X Schoo) 2022).Like other

private schools hte international division dhe schookmploysexpatriateeachergrom around

the worldwho teaclctlassesn Englishandlocal Chinese teachersho teach Chinese language
classegX School, 2022)Expatriateteachers also teach in English for selected classes in the
Chinese divisionDuring the 20242022 school yeathe student body, holding passports or
permanent resident carfiem nearly 40countriesand regionstotalednearly3,500 studerd in

all divisions of the schoolWhile the school states openly that students with SEN will not receive
academicaccommodationéX School, 2022), several students with diagnosed and undiagnosed
SEN haveaattended the school, and teacher professional development in the past year has
introduced differentiated instructigX School, 2022)

Forthe 20212022 school yeath e s c thtaltedching staffotaledover550
kindergarten through grade i€achersincludingover 150 overseas teachers from 40 different
countries(X School, 2022)The schookmploys both male and female teache@vernmental
regulations requiréhat any teacher hired in the international division must baxt#ication in
their subject areandat least two years of certified teaching experigixc&chool, 2022)Nearly
half of the expatriateteacherst this schoohave earned a masteidegreer doctorate Teachers
range in age from their early twenties to late fifties and have various years of experience in
classroom teaching.

Participants

Participants in this studyereexpatriateeachersmeaninghattheyhold a passport
other tharfromth e Peopl e’ s Ranginiskriide teaclefatanEhgiish a
international divisiorof an urbanprivate schoolin mainland ChinaFor this study, irservice

teachers meamarticipants whaverecurrently teachingn a regular classrooata Chinese
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private schoolinternational divisionDue to thediversity of expatriatedeachers hired at Chinese
schools the participants randgen age from theimid-twenties to sixty years aldbut all
participants werefluent in Englishandall interviews wereconducted in Englisilrhe participants
wereselected from a range of nationalities and countries andteachers with more than two
years of experienda classroom teadhg. An attempt vasmade tanclude parttipants witha
variety of backgroundand nationalitiesa variety of agesanda variety ofteachingexperiences
with students with SEN

Collecting the data from iservice teachensorking inmainlandChinese pvate schook
allowedthe data collectioto occurwi t hi n t he p afThe sty qolie@dtdada’ cont e x
from 12 in-service expatriate teachensan attempto collectsufficientdataandreach saturation
of themes fronparticipants reflections(Creswell & Poth, 2018Participationin the studywas
voluntary. Teachers sigdan informed consent form amgereable to exit the studgt any time
they desird.

Researcher Positionality

Qualitative research inquirgan beintensely personal for thegearchergPatton 2015
van Manen, 2016 Since | have lived the phenomenon studied as a teacher in a regular
classroom in mainland Chinabtoughtmy own lived experiences to the research. Using a
hermeneutic approach alleeme to identify my positionality and bias as the researcher and the
living instrument (Moustakas, 1994)herefore, it is beneficial to include an explanation of my
interpretiveframeworkof social constructivismadescrption of thethreephilosophical
assumptions hold, and my role as a researcharteacher, and a mother of a child with SEN

Interpretive Framework
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The interpretive framework for my reseambs social constretivism. Social
constructivism seeks t o sharedxpeoepceni@reswell & Bothf r o m
2018)andpredicts that learners derive meaning through interaction with groups and socio
cultural factors (Schunk, 2020). Social constructivesaumes that peodiearnabout their
environment from their experiences (Gall et al., 2003; Schunk, 282@eople construe
meaning from their environments and experienttes;build their realities (Gall et al., 2003).

Because teachers who have hadishts with SEN in their regular classrooms have different
perspectives and realities of the experiences;dgnized the differeriéachersexperiences
with inclusive education and their pensed behavior contrdior working with students with
SEN

My framework stems from my Christian worldview and my belief that all people are
made in the image of Gotlléw International Versior,978/1982, Genesis 1:26). In Psalm
139:14, Davidsdt hat he was “fearfully and wonder ful I\
creating peopl(Newlaterreationaimersiail®78f1982. TheBible isfilled with
people who had disabilities: Moses stutteredo(s3-4), Mephibosheth was lame (2r8ael
9), and blind Bartimaeus begged for healing in Mark 10. Througheutlew Testament, Christ
set an example for believers in treating people with dignity, not ignoring peophditsr
disregarding them as inferidChrist never shied away from the disabled, crippled, mute, blind,
or chronically ill. He had compassionrfthem, touched them, and healed them. He met them in
their time of need and offered solutions. Bel
words or speech but (Newilntematianal Versiorl$/8/1D82dNithtis t r ut h

Christianworldview, teacherareencourage to support children with special learning needs or
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disabilities in their classrooms because all children deserve a learning environment where they
are acceptednd supported
Philosophical Assumptions

It is important to understand the study and research in light of the reseacher
philosophical assumptior{€reswell & Poth, 2018 Becauseresearcher always brings personal
assumptions to the experience, Creswell and @26th8)notedthatresearchers need tddress
these assumptionResearchers holaeliefs about ontologythe views ofreality; epistemology,
how knowledge is explained and kngveixiology, t h e r galuesanrresdargland s
methodologythe process atonducing researci{Creswell, 20B). These beliefs impact the
perceptions of the research€he following explais my ontological, epistemological, and
axiological assumptions.

Ontological Assumption

Ont ol ogical assumptions come f eswell&Pdthe r ese
2018).1 believe that there is an absolute reality in Godthat* He i s bef ore al |l th
him all t hi n §lewlritembtidnaltvVergod,®78/082; Colpssians 1:17). Jesus is

the “"author and peewelr202) ofamdrthai o’y (Sgibnmri
truth” (John 16:12). Because of the triune Go
and humansan know thesas we discerthe will of God(Romans 12:2). Howeveirom a

social constructiist viewpoint, individuals perceive events and situations differently (Creswell

& Poth, 2018)Individual experiencesause multipleealitiesanddifferentviewpointsof shared
experience¢Creswell, 2013)Qualitative research studies seek to report these multiple realities

and find meaning in théifferent perspectivesf others.Therefore, listeimg to otherp e o p | e’

perspectivess valuable even if they differ from mme.
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EpistemologicalAssumption

An epistemological assumption that knowl ed
shared experiences undergidthis research studCreswell & Poth, 2018). Qualitative research
exami nes pensdnabxpedencasl osa phenomen@dhoustakas, 1994)n a
constructivist epistemological assumption, thesesonakxperiences are influenced by an
individual ' s past and pr(€reseal & Pothx2pl@Bswar e t o t he
researcher accepgédt h at an pencéived beayior aointrolsand intentions are
developed ira process that can be comprehended by understanding the inds/pleralpective.
This studylookedi nt o mul ti pl e i ndividual s’ perspective
in inclusive classrooms in China.
Axiological Assumption

Realizing that all researchers bripgrsonalalues to a study (Creswell & Poth, 2018;
Moustakas, 1994}),acknowledg that my Christian worldview deems all life to be sachel\(
International Version1978/1982,Job 1210). As a veteran educatony axiological assumption
is that all students are capable of learning (Ancil, 2006). However, not all children learn
identically or respond to the same teaching methods (Arwood; &&kdner, 1996; Tomlinson,
2014). Individuals with SENand disabilitiecan show growth and imprement when supp@d
by a committed teacher (Arwood, 2QTomlinson, 2013 | recognize thatther educators may
feel differently about students with SEN and inclusive education. Allveas¢aken to value and
honor intervi ewe e 9nsaddressqd i ths stiydtoontetprietehe g u e s t |

participants perspectives honestly and accur

Researcherdés Rol e
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A qualitativestudy uses the researchers as the instrument for the study (Creswell, 2013;
Creswell & Poth, 2018oust akas, 1994) . Moustakas (1994)
to become the instrument foollecting dataand van Manen (2016) noted that researchers derive
meaning from their own experienc@ereforeas a researchdrneed taclearly desgbe my
relationship with the participants, the setting, and my role at the school.nesddoaddressny
experiences with the phenomenon and the assumptioonsdttto the study as a researcher,
teacher, and mother.

For the last 15 yearthave taught ahe same private school mainland ChinaThe
teachers interviewed for this study teach at the school where | Wovkever,| had no position
of authority overary of theparticipants, nodid | serve in an administrative roé the school
during the data collectiomeachersverefreeto answer honestly and completehithout impact
on their teaching assignment or evaluatibeacher responseserenot shared wit the
administration withouprior codingoft he par ti ci pant $protecethees and poc
confidentiality of their answers.

My role as a veteran teacher and a mother influgnoeinitial perspectiven this topic.
| taughtuniversity-level, concurent highschool university courseand Advanced Placement
coursedor yearsandl haddeveloped amlitist attitude about educatiofhirteenyears agol
becamdhe mother of a chilevith Down syndromeAs my daughter aged anddalized there
wereno viable schooling opportunities in China &rexpatriatechild with Down Syndrome, |
decided tdhomeschooiny daughterWhile continuing to work at the Chinese private schbol,
have beeimmy d au g ht e r teacheliootheegpaseighioyearsfrom kindergarten to the

presentHaving beera classroonteacheffor over 25 years when | started homeschooling,
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thought | knew my crafl considered myseH qualifiedteacheybutteachingmy daughteihas
changed myerspective on learning and education.

Although | was an experienced teactwren | began homeschoolinighad to learmew
teaching strategidsr kindergarten and primary school levalsdfor teaching a child witlSEN.
| havespent years reading methdalgy textbooksresearching best practices for teaching
childrenwith special needsind learning handsn in our daily homeschool sessions.rg
daughter learned learned. For the firdivey ear s of homeschool i ng, my
was on par wkt her chronological grade level, and | considered my teaching a great
accomplishment. However, as diesgrown older her developmergrowthhasleveled and
different strategieare required to helper comprehend informatian the lessons. havehad b
continuelearning and growing as her instructor. While there are develophustays in her
mastery of knowledge and application, she has already far exceeded earlier predictions for her
academigrowth and learning. As her teacher, | have seen firdth@accomplishmentthata
student with SENan achievevhen a caring, trained teacher accommodates curriculum, adapts
lessons, and scaffolds activities.

The experiencef teaching my daughter showed me gaps in my teaching stradegies
methodology for my high school teaching positibewitchedfrom teachingonly highly selected
students in Advanced Placement coutsdsachinggeneralgrade nine English class@he
administration claimed that the grade nieanersvould beortlevel, butl suddenlyfaced
differentstudent learning styles and students \@8EiN thatl had notpreviouslyencounteredh
the classroomintegrating strategies from my homeschooling lessoia$urther studying
differentiation strategielsenefited studds in my regular classroom teaching. My school

currentlyhas several studentsth SEN, diagnosed and undiagnosedf teachersisuallyhave



84

little support for inclusive teaching in Chinese sch¢als et al., 2018Li & Li, 2020; Liu et al.,
2020) My experience at my school has showntheimpact that a lack of support has had on
children and families as learners often flounder through school, failing multiple classes and
experiencing lowered sedfsteem until the parents eventually withdrew thesmfthe school.
Through these experiencé$iave become an advocate for studemith SEN and theineeds.
Because of my backgroundgan not separate my shared life experiences from the phenomenon
being studied. Using a hermeneutic study aldwe to dentify my researcher bias and reflect
on my experiences in ordey viewt h e p a r gelcaptiopsd providirig differentiated
instruction andaccommodating students with SEN in their classrofsom afresh perspective
(van Manen, 2016)
Procedures

The procedures for conducting a phenomenological qualitative sawdybeen described
in detailby Creswell and Poth (2018), Moustakas (1994), and Patton (201Bjs section, |
will outline the step$ used to conduct the stugyncluding the acquisition of the required
permissions and the recruitment plan for participd®é$ore any researchias conducted, |
obtairedall necessary permissions. Throughout the data collection, | eshgagelexivity to
separate my livedexpenec es from t he participant’ s experie
Permissions

Researchers should obtain permission for the study frotmstieutional Review Board
beforeconducting research (Creswell & Poth, 2018; Patton, 201&eivedconsenfrom
LibertyUn i v e rdnstitutiogal Review Boar@RB) before commencing any research with
participantsAppendixA includes the official IRB notification It is also essential to obtain

permissiorfor researchirom the highest authority of the site locatioeforeconducting research
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(Creswell & Poth, 2018; Patton, 201bpbtaired permission to researatith theteachergrom
thesuperintendent of theternationativision of the schoolsite before conductig any research
AppendixB includes thewritten authorizatiorfor site approvalParticipants sigedan informed
consent letter detang thes t u @xpéctationsAll participants vereover 18 years oldndwere
informed that thegouldwithdraw from the study at any time they choose.
Recruitment Plan

Creswell and Poth (2018) noted that qualitative research collects data from the sites
where participants have experienced the phenoménént er r ecei ving approva
IRB and theschool authority, | bean recruiting participantg-or this research study, a general
email with ateacher survey asthe initial method for recruiting participaniBhe participants
wererecruited froman urban pvate schoolin mainland ChinaAfter gaining site approval
sert a recruitmenemail with a link to aligital screeningsurveyin SurveyMonkeyand a consent
form to the general teaching staffthe international divisioonf the schoalThe recruitment
emailintroducedpotentialparticipantgo the topicof the study byrovidinginformation about
the intent and purpose of the stutlyclusive education and acceygfstudents wittSEN are not
always openlhydiscussedn China(Xu et al, 2018) sotherecruitmentmail wasdesigne to put
participants at ease with the researntkntby providing a general overview of the topic to be
studied Appendix Chasthe recruitmenemail andAppendixD has thescreeningurvey
guestiondrom SurveyMonkeyThe survey askdteachers to answeaine questiongo collect
brief demographic information to hefgreentherespondentaccording to the critemifor the
study: Criteria forinclusion in the study erethat participants wer@-service teacher helda

passportothehtan fr om t he Peop andweseuleatlyteabhihgata of Chi na
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Chinese private schodlhe surveynly took aboufive minutes for eachespondento
complete.

From the responses gathered fromgtievey | screeedresponderstfor participationby
contacting interested partiasinga Chinese digital platform called WeChatcommunicate
with participantsAlthough Creswell and Poth (2018) notdthtphenomenological studiesuld
incorporate five t@5 participantsl included 12 participantsbecausehe study reacliethematic
saturatiorand the datao longer generatinew themegPatton, 2015)Due to the wide variety
of expatriateeachers hired at Chinese schothe participanttada variety of backgrours)
nationalitiesages and teaching@xperiencesAs is common in phenomenological research
studies, participation asvoluntary, teachersignedan informed consent form amadthe
option to exit the studgtany time they desir€Creswell & Poth, 2018).sert an informed
consent fornthrough email and the Chinese apgtion WeChat topeoplewho expressd
interest in participating in the studppendixE includes thenformed consent form

Data Collection Plan

In a phenomenological studyhysical artifactsindividual interviews,andfocus groups
are methods used to gather data fparticipants sharedexperiencesf the phenomenon
(Creswell & Poth, 201.8Moustakas, 1994 Data collection and analysis ofjaalitative study
enablethe researchdod er i ve t hemes that ref heltben t he parti
synthesizéhemesnto a compositéextual and structuralescription(Moustakas, 1994 his
research design follosd Moustakass (1994) approacbecause of its systematic and organized
model for phenomenological study and ofiga structured approadreswell & Poth, 2018)
collecedphysical artifacts from the teacheesnduced personal interviewsandfacilitated

focus groups to triangulate the data collection process.
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The firsttypeof data collectiorwas witten artifactsoft e acher s’ orl esson pl a
assignment sheeshiowing thé intention to differentiate instruction for studeritthen
conducedinterviewswith teachergo allow participants to answer questions in a private space
beforejoining a focus group andopefullyto create rapport between the interviewer and
respondent (Moustakas, 1994; Patton, 20l)en moderated focus groups by grouping the
participants into small groups of diverse backgrounds and discippesendednterviewand
focus groumuestionsallowed participants to share their perspectives (Creswell & Poth, 2018).
Thethree focus groupscluded four participantsachto facilitate discussisoft eac her s’
shaedexperiencegrovidingdifferentiatednstruction forstudents with SEN in regular
classroomsData from thephysicalartifacts personal interviews, and focus growpsreused to
crossvalidate andriangulate the dat@Patton, 2015andto generateeonnectiondetween

themes or threads of thoughimthep ar t i ci pant s experiences ( Mou
Physical Artifacts

Physicalartifactsserve as physical exemplificatiorof a participant experience
(Patton, 2015)Patton (2015) clarifie thatphysicalartifacts can serve assource of discussion.
Research hgsroposed thatisingartifacts present during interviews leads participants to discuss
their experiencemore concretelyAbildgaard 2018) Allowing teachers teoeflecton their
ability to adjustthe curriculum to meethte needs of students who struggle with the matisrial
beneficial(McGarrigle et al.2021) For this study, teachers provided at leastmesical
artifact of a | esson plan, assignment sheet,
intention to providdifferentiatednstruction for students with SEN. Participants either emailed

a copy of thehysicalartifact before the interviewr shared the artifact during the personal

interview. During the interview, participants were asked to explain the artifact and their
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perception of usingifferentiatednstruction for their course(s). Teachers were also asked to
briefly describe their aifacts during the focus group session to allow teachers to hear differing
methods of differentiation. Artifacts such as lesson plans, assignment sheets, or project sheets
showed t eacher sdifferentiatednsttuctiannn thieioclasse¥helinformation
gained from the physical artifadtelped structure anextend interview questions and genedlate
questions for theemistructuredocus groups.
Physical Artifacts Data Analysis Plan

Data analysis fothe physical artifacts firshvolved askng the participant to describe the
artifact during the personal i nterview. The p
then beame part of the interview transcript. Additionallynanually checkdeachphysical
artifact to collect data byodingwordsand ideasisedin the artifactto find commoralities
betweerp a r t i a@itifacts andreir experiences using differentet instructionin their
coursegCreswell & Poth, 2018; Moustakas, 1994%. | coded the informatiorparticipants
provided for the physical artifactduringthe interviews! used Moustakas (1994)concept of
phenomenological reductiday describing what lawvin the physical artifadn its relationship
to the phenomenom practicel this for each artifet usinghorizonalizatiorby highlighting the
most significanstatementérom theartifactsand looking for unlimited possibilities in the data. |
incorporate imagination variatiory using multiple combinations of the data and perspectives
to generateodes that led texturalandstructuraldescriptionsf thephenomenon and the
participants’ perceptions
Individual Interviews

Individual interviews encourage participants to wigeshare their experiences by

describing theiperceptions of the phenomen(@reswell & Poth, 2018)n phenomenological
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research, onen-one interviews oinformedparticipants are the primary data collection method
(Moustakas, 1994F5emistructured interviews with opeended questionsncouragen-depth
responses from people about their feelings, experiences, perceptions, anddgareling the
phenomenoiiPatton, 2015).

For this study, Interviewed12 participants who taexperiencel teaching in a regular
classroomat an international division in an urb@hineseprivate schooin mainland Chinal
informed participants of thetudy procedures and the expectations for participatican
informed consent formAppendixE includes the informed consent forrRarticipation vas
voluntary, angparticipantshad the option tadiscontinue whenever they choséthough no
participants chose to discontinue after recruitmeetsonal interviews @vesemistructured
Mostinterviews lasted around 3 minutesand | limited longelinterviews toan hour While
most traditional interviews are conducted with the participantsttatace in a room, recent
technologcal developments mean that online interviews are also atiepCreswell & Poth,
2018).Sincenonverbal interaction is a vital part of communicatioy preferencevas to
conduct interviews on Microsoft Teams or Tencent (a Chinese app similar to Zoom or freams)
order tohave visual and audio recamds of the irterviews for future review All but one
interview wereaped with Microsoft Teamsone personal interview was taped wiitle Chinese
appTencentbecause the person could not use Microsoft Teams thalt daryduced personal
interviews at a time thatas mutually convenient for each pers&ince interviews were
conducted online, participants were able to ch@ogkace where the participanttfat ease and
had minimal distractionsWhile conducting the interviews kep areflexivejournalto record
my impressiongCreswell & Poth, 2018).used Microsoft Teams toanscribe the interviews

and then completechanualline-by-line checking.For the one interview that usé@ncent |
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manually created the transcript by listening toTeacentecording multiple timesAfter
transcription, lsert the transcript to each participdot amember checko verify the credibility
and accuracy of #hinterview transcript.
Individual Interview Questions
The following questionsvereused for interview questions.
1. How has your school year been so far? Icebreaker Q
2. Describe your educational background gederakxperience as a teacher in China.
CRQ
3. Describeatime you needed to change a lesson because students were not comprehending
the material. How did you feel, think, or reéctdoing this?SQ1
4. Describe times when you felt comfortable instructing students with special educational
needs (SEN) iiyour classes at this school. SQ1
5. Describe any challenges you have faced providiffgrentiatedinstruction to students
with SEN in your classroom at this school. SQ1
6. How would you describe the importance of inclusive educatigour teaching practice?
SQL
7. How haveprior personal experiences influenced how you perceive children with SEN in
your classroom? S&)
8. Describe professional or educational experiences thatgweilid that prepared you to
work with children with SEN in your classroo®Q2
9. How would you describe thechootwide expectations for teachers working with children

with SEN? SQ
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10.How do you collaborate with your department gmddelevel colleagues to ark with
students with SEN? SO
11.You were to provide a lesson plan or assignment sheet for a lesson you feel offered
differentiated instruction for the students in your class. Please describe your artifact and
how you used it for your cours8Q3
12.Describe ay changes you might make to the lesson or assignment if you were to use it
again.SQ3
13. Describe aothersituation in your class wineyou have used differentiated instruction or
accommodation in your classroom. SQ3
14.What has kept you fromsing the strategsan instances wheyou havenot used
differentiated instruction or accommodation for your student(s)? SQ3
15. What would make you feel more confident in using instructipratticesor
differentiationstrategiesvhen working with students with SEN in youasse8 SQ3
16.What else would you like to add to our discussion of your experiences with students with
SEN students that we hamet discussed? CRQ
Question onevas a1 icebreaker question designed to put the participant at ease and
establish rapport. Question tw@asagrand tour questiodesigned t@ather general
demographic information about the teacf@reswell & Poth, 2018)Questionghreethroughsix
inquired about the participahs perception of students with SEAllowing teacherdo share
their perception®f students with SENs beneficialMcGarrigle et al., 2021While some
studies (Crispel & Kasperski, 2021; Xie et al., 2021) have reported that tehahiersel
reported positive perceptions of students with SEN, many more studies (Desombre et al., 2019;

Hu et al., 2017; Saloviita, 2020; Su et al., 2020; Yada & Savolainen, 2017, 2019) have found that
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teacherarehesitant to include students with SEN itheir regular classroomSometeachersn
Chinese classroonigmvesometimeseld negativepercetions ofstudentsvith SEN(Xu &
Cooper 2020) Questionseventhroughl0 askedparticipants to reflect operceived subjective
norms or societal influencésr providingdifferentiatednstruction in their classroom$eachers
havereporedbeing influenced by the surrounding secidtural context (Chao et al., 2018; Hu
et al., 2017), peer collaboration (Memb et al., 2019), administratord/ang et al., 2P2; Wang
& Zhang, 2021), and professional training offered fesé@nvice teachers (Wang et al., 2Q17)
therefore encourag teachers taliscuss factors that may have impacted theiceptions of
inclusve schoolingand their intentions to differentiate instructisrbeneficial Questionsl 1
through b askedteachergo reflect onteachingbehavios and theirself-efficacywhenfaced

with special learneisneeddy asking participants tdiscusshe physical artifact providedr

the interview Some teachers have asked for administrative supporharejuidance for
including students with SEN in regular classrooms (Monteiro et al., 2019; Xu et al., 2018).
Teachers often report feeling unablefter differentiation in regular classrooms for students
with SEN, yet accommodation is occurrifgtrogilos, 2018)Asking teachers to reflect on and
discuss past experiences working with students with SERIgulin processing individual
performancexnd perception of their sedffficacy (Wilson et al., 2020)Question & returredto
the central research question aldwed participants to share additioriaformationthey fet
wasessential for the interviewhese interviewguestionsveredesignedd have teachers
describeheir experiences in the classroamd their perceptions of inclusive educatibasled
experts in the fielduch as my dissertation committegrovide feedback on these questions.
AppendixF includes the interview questions

Individual Interview Data Analysis Plan
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Data analysis for individual interviews conegbf transcribing the interviews and then
analyzing the collected data by coding the in
experiences (Creswell & PotA018; Moustakas, 1994). After each interview, | transdrthe
taped interviewinto an initial draftusing Microsoft Teams auto transcription. | also manually
checled each interviewine by lineby listeningrepeatediyto the audidiles. Participantswere
askedo verify the transcripts to ensuteat their interview was transcribed correctly and
representetheir views.Throughout the analysis processphtinuallybrackeedout my
personal responses and bias in order to present the particigspissesastheir original intent
(Moustakas, 1994). | udenemoing while reviewing the transcriptions to begin looking for
codes for the data (Creswell & Poth, 2018) and read the transcripts repeatedly while checking the
accuracy to gain immersion in the ¢ent. Ithenimported thewritten transcripts intelve
Analysis Toolto facilitateexploratory reading anditral coding.In coding thedata from the
interviews,| used Moustakas (1994)concept opphenomenological reductidsy describing what
| sawin theinterview texts and formulating experiential statementlationship to the
phenomenostudied | practical this for eachnterviewtranscriptusing horizonalization by
highlighting the most significant statements a&fichinating unnecessary informatidnooked
for values in coding the transcripts to exami
regarding their perspectives of the phenomenon (Saldana, 2016). The eoelgouped into
clusters to look for thmes in the responses of the particip@iiisustakas, 1994).incorporatel
imagination variation by using multiple combinations of data and perspetdigesierateodes
that led tatexturaland structuratiescriptionof the phenomenon and the participa s ’
experiences

Focus Groups
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After the interviews| gatheedthe participants in focus groups. Focus groups build on
personal interviews and create an environment where the interaction between participants
provides additional data fehe study (Creswell & Poth, 2018Frouping participantsan
exploreagreater drersity of perspectivesind the interactions between participants can generate
additional data for the study (Patton, 2015). The discussions of differing perspectives can lead to
adeeper mutual understanding of the phenomeasgparticipants confirm arekpound on
themes originallypresentedn their interviews Sincepart ofthis studyintends to examine
societal norms that impact behavioral intentithe interaction of participants in focus groups
with their peers will hopefully provide additional infoation about teacher experiences in
meeting the needs of students wtEN in regular classrooma mainland Chinal also
anticipatel that comments made by other focus grongmbersvould stimulate comments and
responses not offered during the individual interview sessions. | guldlg participants into
three focus groups dbur people eaclandgroupedthe participants determined by the mutual
availability of the people participatingith a conscious attempt to mix backgrouraiss,
experience level of teaching, subjddcipline,level of students taught, and perspectives shared
during the personal interviews for the most diversity.

The focus groups met online using Microsoft Teatestime when th@articipantdelt
wasconvenient! usal Microsoft Teamso keep avisual andaudio recordandan initial
transcriptionof the discussionOnce a mutual time and dat@sconfirmed,invitation and login
information for the focus growpasemailedand sent byhe Chinese apy/eChatto the
participants] reiterat@l the study mtentat the beginning aéach focus groupession and

reminded participantghat the sessiowas tobe taped. kept a reflectivejournal throughout the
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focus grougsessiorto memomy personal responseBhe time frame for the focus grouas
approximately45 minutes but most groups spoke for nearly an hour
Focus GroupQuestions
Questions for the sersiructured focus groupseredeveloped from the initial coding
and categorizing of the artifact reviews and the intervigaustakas, 1994) asked the
following questions to facilitate active discussemong thearticipants
1. Please introduce yourself, your teaching position, and lgacikground in teaching.
Icebreaker Question
2. After yourindividualinterview for this study, what thoughts about the topic and the
responses you providedcurred to yod CRQ
3. Describewhatfocus the school should have on accommodating students with SEN or
differentiating instruction for students with SESIQL
4. How does inclusive education and students with SEN in China compare with inclusive
education and students with SEN in your home cqumtwhere you studied teacher
education? SQ2
5. Describe any training the school has provided for the teachdif$arentiaed
instruction and please describe the effectiveness of that training on your practice of
differentiakedinstruction SQ3
6. Each of you provided a sample lessoran assignmeriior differentiation and
accommodatiomluring your interviewPlease describe your lesson and the intent behind

the adaptation of the lesstmthe other participantSQ3
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Follow-up questionif neededPlease respongaith comments or questions the other

members of the f oc tharintemt o adjustiass idsergtofioi pt i on o

students with SENS(B

7. From our discussion todayhathasencourage you to provide support and

accommodation for students with SEN in your classrodae3®

The focus group questiomgereintended tdouild on the interview questions by allowing
participants to expand on their experiences with students with SEN in th@ctas§)uestion
onewasan icebreaker question intended to allow participants in the focus group to introduce
themselves briefly to the other participants. Questionviasa grand tour questiodesigned to
make the group membeiesel comfortable with eachtber and find common ground by
discussing thexperiencesind topics discussed during their personal intervig@veswell &
Poth, 2018). Questiointeeaskedfor participant percepti@of students with SENStudies have
found that percepti@of SEN diffe by culture McGarrigle et al.2021; Schalock et al., 2018
Yada & Savolainen?017,2019 Yada et al., 2019 so itwasbeneficial for members of the focus
groups, whavere fromdifferent nationalities and backgrounds, to share their perspectives of
inclusive education and students with SENiestionfour askedthe participants to reflect on the
differences in subjective norms between their home countrZhird, thehost county
Question fiveasked participants to reflect on theetifacts they provided for the study and
allowedother members to hear and discuss different differentiatethodsor students
(Abildgaard, 2018)The discussiorof this questiorhelpeduncoverfactors thahaveinfluenced
intention and behaviors for inclusive educatiBmen when teachers have positive perceptions of
inclusive education, many factors may hintteractual differentiation of lessonsuch aslack

of school support or resourc@donteiroet al., 2019; Su et al., 202¥ada et al., 209), alack of
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professional training (Chao et al., 2017; Monteiro et al., 2019), large clasésieedl., 2018;
Qu, 2022; Su et al., 2020), axlack of experience with students with SEN (Yan &g, 2019)
Allowing participants to share their experiences with others ati@achpersorto reflect orthe
intentionto differentiate instruction in therespectivecoursesQuestionsix allowed participants
to develop new intentions for differentiation and building-sdficacy. To provide effective
differentiated instructiorteachersnustexpress seléfficacy andhe capabilityto adjust the
curriculum to meet the needs of students who struggle with theiahgkécGarrigle et al.
2021) Teachersnustreflecton instancesvhenthey haveshownintention andexperiencedhigh
self-efficacyfor working with students witiSEN.
Focus Group Data Analysis Plan

Similar to the methods uséar physicalartifacts andinterviewanalysis the first stepf
data analysisvasto create transcripts from the focus groups by using Microsoft Teams
transcription and manual verification of the transcripts. After transcribing the focus group
discussion and memoing fomtial coding, | uploaddthe transcripts int®elveto helporganiz
andcodethe data. In examining the data from the focus groups, | firstypedeal the
responses andusteedthe codesroundsimilarities with the data gained from the other data
collecion methods| usel themethod ofphenomenological reductiateveloped by Moustakas
(1994)to break the data into padsdlook for commonalities. Then | lirddthe codes through
imagination variatioro create clusters of meaning.
Data Synthesis

The final step in data analysisassyntheszing theraw data collected in thartifacts,
interviews, and focus group discussitagenerate texturand structuratiescriptions that

linkedthe phenomenoto themedderived fromparticipant perceptionasnd responses
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(Moustakas, 1994Patton, 201p Saldana (2016) described synthesis as consolidating meaning

Creswell and Potf2018)suggested gathering data into theninedarethencombiredinto
identifiable categories and finally synthesizintosimilar elements$o creatanvariantmeanings
within the text While modern software programs can hetganizethe data, tb synthesis
process relieprimarily on human intuitionNoustakas, 1994and is the responsibility of the
human researchePétton 2015).

In deriving themes from the data and attempting to understand partitipgmesiences

| followedthe StevickColaizziKeen method as outlined by Moustakas (1994) since | have also

experenced the phenomendWith this methodl read the transcripts and reviegithe data
repeatedly, linking the codes to other codes to create clusters of medsimgthe three data

collection formats described above, | integddtee data into themes andtegories by

synthesizing the codes and descriptions that desttfileeessence of thpar t i ci pant s

experiencedn reviewing the transcript@nd initial coding | recoragdrelevant statemenend

thenthematically clustexdinvariant meaning unit@oustakas, 1994) usel in vivo coding

where relevant to represent the p.dgavoidci pant s

trying toexplore every bit of data, | practiteean coding and develeda codeboolkn Delveto
limit myself to a managdsde number of codes and themes (Creswell & Poth, 2018). Patton
(2015) recognized that computer software corglacalysis more quickly and easily, but also
acknowledgedhat thesynthesis anthterpretation of dataccurwithin the researchevho sifts
data from the mundane to identify significiimemes| used a combination of deductive and
inductive coding to derive themes from the three forms of data colldptieramining the data
in |ight of the thelOH)thearyaof @nhed behagiommdr k o f

participant responses.

Aj ze
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From the dataynthesisl develogdand assegslthepatterns of the data in order to form
interpretations of the da{&€reswell & Poth, 2018Marshall and Rossman (2015) noted that
researchers should remain e#diin synthesizing the data from participafiom the textual and
structural description$,createda compositeuniversaldescription of the phenomentmat
focuselonthei n d i v exparientes thar own voices In chapter fourthe datéhas been
presented in a clear account of the findings in written formvashl form where appropriate

Trustworthiness

Believing that tustworthiness is essential for a qualitative resear&anton (2004)
listed four criterigfor trustworthnesstoc | ar i fy a researcher.’s trustw
credibility, transferability, dependability, and confirmabiliQualitative researcherssethese
criteriato provide validity to the research resul@é¢swell & Poth, 2018)This section desiyes
themethodsf member checking, expert reviews, informed consent, and proper storage and
identification of datdahat | usé in conducting the study.

Credibility

Credibility is acrucialcriterion for researchers to show internal validity (Shenton, 2004).
| usel triangulation and multiple data collection sourtesstablish credibility (Creswell &

Poth, 2018; Patton, 2015; Shenton, 2004). | emphézihe teachers that their partidijpa
wasvoluntary andhat Iwould use pseudonyrato identify the participantand general regions
for their home country location in order keep their identities confidenti#llowing peers or
supervisor@andparticipantgo review the data strengtheethe credibility of the research
(Shenton2004) | utilized participantmember checks by allowing each participant to check the
transcriptsof the interviews and the focus group transcrgrtdused expert reviews by my

committeemembersFocus groups pwided credibility as participantsouldheare ach ot her ' s
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perspectivesThe research findingsere available to committee members and participants
verify thes t u d@onclusionsEngaging in systematic research and actively looking for patterns
andthemes in the research also shows researcher credibility (Patton, 2015), salfdook
patterns and themes from participant responses systatlyaticd unbiasdy.
Transferability

Transferabilitydeterminesvhether thestudyresults anbeappliedto aher participants
in different contexts§henton, 2004 Having participants ofariousgendes, nationalities
countriesages andexperiencefn a studyincreasdransferability (Creswell & Poth, 2018).
Therefore, this study attengutto utilize maximum variation inecruiting participantsl was
consciouf including variousdemographis of participantdy looking for members from a
variety ofculturesand countries anbly including a range of teachers of different ages,
backgroundsexperiences, and teaching levdlbe judgment of transferability remains the

reader s responsibility in applying the findi
2018; Shenton, 2004iHowever creating deep, rich descriptions of the precasd thelata
increass the readersunderstanding and increase transferabigiignton, 2004).
Dependability
Dependability means thatstudycouldbereplicatedwith similar results if similar
participantsjocations andmethodswere utilized (Shenton, 2004). To prove dependabllity,
kept extensive logs of the research, data, and niegrem that the study coulabtentially be
duplicatedand similar results reached (Shenton, 200d)ade a log of activities completed

during theresearchincluding all the reflexivgournalsdevelopediuring the interviewsnd

focus groupsl kept records of the methods used in transcribingdt@and coding the material
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andparticipatel in expert reviews of the procelsg keepng my committeeinformed about the
procedures used during data collection and analysis.
Confirmability

Confirmability involves the steps taken by the researcher to ensure that the study reflects
the ideas and experiences of the participants rather than the resegreierencegPatton,
2015; Shenton, 2004). To enswemnfirmability, | reporedthe data from multiple perspectives
usingtriangulation ofthe datgCreswell & Poth, 201.;8Moustakas, 1994 Triangulation
involves using a range of methods to collect @at@dvariousparticipantgCreswell & Poth,
2018; Shenton, 2004) engagé in reflexivity by disclosing researcher positionality throughout
the study and continualkgflecting onmy perspectivesnd experiences thatight have
influenced my interpretatio of thedata(Creswell & Poth, 2018; Shenton, 20@4n Manen,
2019. | kept detailed records of the methods | dseroughout the study and proviidetailed
descriptions of the data collected and the process to external auditors to ensureabdity
(Shenton, 2004).
Ethical Considerations

Creswell and Poth (2018) identifieelspect for personspncern for welfare, and justice
asethical considerations that researchers shodohtainin conducting researchobtairedall
necessary approvals befdreginning taresearchio show respect fahe participants| obtaired
IRB approval and approval from Liberty University before begintingsearchandl obtaired
site approval from thsuperintendenthetop administradr for the international divisioatthe
school | soughtconsent from all participantsy collecting consent forms

All participantsin the stug wereadults who signedninformed consent forrthat

outlinedthe methodsf data collection, records storage, and data analyisisparticipantknow
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that their participatiomvas voluntary Participantsvereinformed abouproviding artifacts and
participating inpersonalnterviews and focus grousdhad the option tdiscantinue

participating at any timdarticipantsvereinformedbeforehandhat the interviews and focus
groupswould berecordedand each participant was reminded of the recording at the beginning of
each interview and focus gro@@reswell & Poth, 2018)nforming participants and creating a
rapport between timeand the researchppefullyencourage participants to be honest and
vulnerable in their responses whislasvital to the study (Shenton, 2004).

Participantswere remindedhatall information identifying participants/as to bekept
confidential; pseudonymsereused forthesitenameand all participants n a@neswell&
Poth,2018)To keep the participant’s confidentialit
geographic region, and subjects taught were generalimedd member checking of the
transcripts and results involve participants in the data interpa¢ibnand tofacilitate
collaboration betweetheresearcher and participants (Creswell & Poth, 2018; Marshall &
Rossman, 2016). Where needed, | consoldidie study 8ndingsso that no single participant
could be identified from the data (Creswell &, 2018) No informationwasprovided to the
school administratiorwithout concealing the identity of participardnd theiresponses.

Maintaining datasecurityis an ethical practice (Creswell & Poth, 201&ept al
artifacts,recordings of the interviews and focus graupw all transcripts of the data and
electronic files on a passwoemtotected personal computer that no particijpestaccess to. The
acces information tdDelve wasnot shared with anyone else. All paper material generated from
the studywaskept lockedn a personal residende protect the data. At the end of the study, if

there is no further need for the data, all informatiglh be delded within three years. If | plan to
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use the data to extend research on inetusducatiorin China, | will keep the data locked and
protected in a private location

Ethical considerations also dictate that researchers should not have any influence or
auhority over the participants (Creswell & Poth, 2018; Shenton, 200&dmo supervisory
positionat the siteand noauthority over the participantsr this study All participationin the
studywasvoluntary.Therewasnot any sensitive information aske the research questions; if
neead | was prepared timclude a referral to a professional counselor for participants who
neeadcounseling.

Reciprocity involves what participants will learn from participating and how the
researcher may give something back to the participants (Marshall & Rossman Ny hG)e is
thatthetime spent in focus groupsith other teachers in this study credteelationships and
coll aboration for peers to support edaonty ot her
the students witBENin Chinese schools but alsacourage@ndsupporedthe participating
teacherdo providedifferentiatednstruction My goalis that the information from this study
encouragd increased professional developmemntteacher@and collaboration between teachers
who encounter students with SENtheir regular classrooms

Summary

This chapteprovidead the detaik ofthe methods used for this qualitative research design.
As ahermeneutiphenomenologicalesign, this study inteedto describe the experiences of
in-serviceexpatriateeachers who provide instruction in regular classroatmsainlandChinese
schoolgthat may include students with SERII participants hd experienced the phenomenon
exploredin this study(Moustakas, 1994). The study consadf one central research question

and three sulguestionsParticipantswererecruitedby purposefulsamplingwithin a settingof a



104

mainlandChinese private schooiternational division in alarge urbancity The r esear che
positionality and role as a parent of a special needs child and a veteran \esst@enly

acknowledged throughout the resegjicaverty, 2003; van Manen, 2016) The r esear cher
interpretive framework of biblical worldviewwasexplained. The procedures for conducting

the research througirtifacts,interviews, and focus groups and theestions used in eatype

of data collectiorwereoutlined along with the methods of data analybise wayd followed
Moustakas’' s ( 1methdd)ncludiagprenomenaldgigasrédaction,
horizontalizationjmagination variation, andoding d themesnto textual and structural

descriptionavere outined Th e r e s e ar c hwassupportedsy explanationsofhi nes s

thestudy seredibility, transferability, dependability, and confirmability.
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CHAPTER FOUR: FINDINGS
Overview

The purpose of thisermeneutiphenomenological studyasto describe thexperiences
of in-service expatriate teachers who provide differentiated instruction for students with special
educational needs in regular classro@tmsainlandChinese private $wools.ChapterFour
discusses the findings from the data collection. The chapter begins with descriptions of the
participants, a discussion of the themes andtBaines generated by the artifact collection,
personal interviews, and focus group discussiBesponses to each research question and sub
guestion are examineA. summarization of the findings the studyconcludes the chapter

Participants

The participants for this study wereservice expatriate teachers who teach in regular
classrooms at amban mainland Chinese private school. All of the participaeteexpected to
provide differentiated instruction for students with special educational (8&#i§ who had
beenadmitted into the regular classroom. The participants were recfartéus studyby
purposeful sampling and were contacted through email. All participants were informed of the
study’s purpose, and all participation was Vo
informedconsent form. Pseudonyms wereused to ensure confidentiality thfe participantsand
generalgeographicategionswere usednstead of specific home country locationrder to
maintainparticipantconfidentiaity .

All participants met thperametersf the purposeful samplin@aricipants were
required to holdh passport otherthanfratme Peop | e’ s RkEemaubdnin-c of Chi r
service teacher at a private school in mainland CGh&aah in an international division of a

private school in mainland Chinandspeak English pifeciently enough to conduct an interview
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and patrticipate in a focus graupwvelve teachers were recruited for this study. Participants came

from three differengeographiaegions of the world andeld passports from six different

countries. None of the p&ipantst® d passpor t s Repuldicrof Ghinee ThBeopl e’ s
participantpool included seven males (58%) and five females (4Z%6¥e of the participants

have bachel or’”s degrees, eight participants h
doctorate All participants hdexperience teaching in their home countfése participants also

had experience teaching in a couriigsides China arttieir home country. All participants

currently teach in mainland Chin@he median teaching experience for participants was 13

years. The median teaching experience in mainland China was six and a half years. The

participants teach in different levelstbe K-12 school and included four high school teachers,

six middle school teachers, and two elemensahoolteachers. Seven participants (58%) taught

science, technology, engineering, and mathem&8d€M) subjects, and five participants (42%)

taught hmanitiessubjects Several of the participants have experience working \With t

International Baccalaureate Diploma Progran{iB¢ in addition tothe American curriculum

currently used at the school site. The particigamhographics are listed below inbla 1.

Table 1

Teacher ParticipanDemographics

Years Home Highest

Teacher Years Taughtin Country  Degree Grade
Participant Taught China Region Earnal Content Area Level
North High

Adam 14 9 America  Doctorate STEM school
High

Brenda 6.5 6.5 Asia Mastes STEM school
Middle

Darrien 35 35 Asia Mastes STEM school



Carla

Deborah

Robert

Franklin

Greg

Jason

Edwin

Maria

Hillary

Adam

33

12

16

16

16

15

12

11

Asia

North
America

North
America

North
America

North
America

North
America

North
America

Latin
America

North
America

Masters

Masters

Bachelors

Masters

Masters

Bachelors

Masters

Masters

Bachelors

STEM

Humanities

STEM

STEM

Humanities

Humanities

Humanities

STEM

Humanities
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Middle
school

High
school
High
school

Elementary
school

Middle
school

Middle
school

Middle
school

Elementary
school

Middle
school

Adam has been teaching for a total of 14 yeaxd has taughtine yearsn the

international division at a Chinese private schdalam earned hima s t degreeasd his

doctorate degreia STEM subjectérom prestigious, wetknownuniversities in North America.

After teaching at the university level for several years, he began teaching in mainland China.

Coming to Asia was hisrit time teaching high school students, yet he has now taught for nine

years in China. Heas children that attend a Chinese private school

Brenda

Brenda has been teaching for a total of six and a half years in mainlanda@tihas

taught one and a Halearin the international division at a Chinese private schBnda holds
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t wo madsgteesiiéaching is her second caregfter some years deachingbusiness and
management at university ley&8renda joined the fulime teaching staff at agdir school last
school year. She holds a passport from an Asian cowBttehas children who attend an
international school in China that uses the IB curriculum.
Darrien

Darrienhas been teaching for a total of three and a half years solely in mainlanda€China
an international division of a Chinese private schbiid home country andassporarefrom an
Asian country. He earned a bachélaegree in his home country, thenreat a second
bachelor degree and a graduate degree from a North American univ@rséghing is

Darri en’ s .Aferomoving to manlaedeChina with his family, Darrien started
teaching in local learning centers and four years ago decidedhtteaaher certification to teach
full-tme.He c | ai msprettyenew as a teathieflehas thildren that attend a Chinese
private schoal
Carla

Carlais aveteran teacher witB3 yeass of experience in the classropyet she has only
taught in four different schoal€arla taughtor 13 years in heAsian home country before
teaching in the Middle East and North America. She has taught in mainland Chi@a/éardin
the international division of a Chinese private sclammholds amastets degree in education
While herpreference is to teach high school and Advanced Placement level classes, she currently
teaclesmiddle schooSTEM classes. With her international experience, Calda has

experiencavith thelB educational system

Deborah
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Deborah has been teaching for a total of 10 years with seven of those years in mainland
China. She has taught at several schools in Gignaell as in asthercountryin Asia. For three
years she has been teachimghe international division of a Chinese private sch&jle has
experience teaching at university, middle schandl high school leveland haslsotaught atB
schoos. She has earned a mastaitegree and continuttstake classes tmcreasener
development as an educatbier child attends. Chinese private school.

Robert

Roberthas been teaching for a total &yearsand has taugtior seven years the
international division at a Chinese private schétd sayshathe hasalways wanted toda
teacher. At university, he began with the teacher education program but then switched to simply
focusing on his discipline topic. After earning his degree, he returned to school for
postbaccalaureate work to earn his teaching license. He spent fredgazhing in North
America before moving to China, where he has taugthiestame school for the last seven years.
Franklin

Franklin has 16 years of experience teachingtadghtin several schools and
universities in another Asian country before mgwvith his family to China. While working in
that other country he also had the opportunity to work as a couaseloamp geared for people
with vision impairments He has taught in mainland China for the past six yieaise
international divisiorof a Chinese private schodranklin has held several different roles at the
school and is currently teaching in the upper
and has begun working towards a doctorate degree. Framadia child that attends a Chinese
private school.

Greg
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Greg has 16 years of experience teaching ®itbf those years in mainland Chimathe
international division of a Chinese private schdtt experience as a teacher inclutese
years teachin@g another Asian country and two years teaching in North American public
schoolsHe majored in humanities and has a mastdegreen humanities. Grepas always
taught humanities classds.China, he has remained exclusively at the same school fidt all
years. Greg hashildren that attend a Chinese private school.
Jason

Jason is only in his fourtyear of teachingAfter one year of practicurteaching
experience in another Asian country, Jason began teaching in China three y@ath@ago
internatonal division of a Chinese private schoAlthough a younger teacher, his contribution
to the school has already been recogniaed he has moved into leadership positions at the
school.
Edwin

Edwin has been teaching fo8 §ears.Nine of those yearbave beein an international
division of a Chinese private schoBldwin commentethat hs teaching philosophgame from
“the traditional school of thoughtDescribing his first years of teaching in his home couintry
North America, Edwin saidth&ite “ di dn’t have any teaching bac
certified at the time.” Eventually, after tea
university and earned his mastedegree in teaching from a prestigious private school in North
America. After graduation, he moved to China where he has been teaching at the same school for
nine yearsHis child attends Chinese private school.

Maria
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Maria hasl5 years of teaching experienagth threeyearsof experience iran
international divisio of a Chinese private scho8he has taught a multitude of STEM subjects
atthe elementary, middle/high school, and university le&ishasworked with her home
country’s nat iwithi®lkeduatorefdaredaadhingnterratiomhlly As a
volunteer teacheat a community college North America, Maria worked with bilingual
students in a literacy program. Three years aye moved t&€hinaafter accepting a position in
a high school; however, whehe arrivedhe sclool no longer had a high school position
available soshe accepted a position in upper elementary. Maria hesster degreerom her
home countryDuring herinterviewfor this study Maria revealedhat later in lifeshehad been
diagnosedvith dyslexa, and she spoke openly about the impact of her diagnosis
Hillary

Hillary has beemclassroonteacherfor nine years and has three yeafrexperience
teachingn an international division of a Chinese private sch8blke has a bachelerdegree in a
humanitiessubject She hadeenliving in China off and on since 200Buring that time, shhas
taught at the university leveah high school, irakindergarterbriefly, and provided afteschool
tutoring classes to elementary studebige to family circumstances, Hillary took a hiatus from
classroom teaching for many years and this year returned-tinfeliclassroom teachintn her
personal interview, Hillary discussed her odiagnosisof attention deficit hyperactivity
disorder(ADHD) and her daughters d i a gDbHbDsHeisdaugtter currently attends a
Chinese private school.

Results
Using a hermeneutic phenomenological design, this study intended to describe the

experiences of service expatriate teachers who provide instruction in regular classrooms at
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mainland Chinese schools that may include studentsspéhial educational neeGEN).

Methods of data collection included artifact collection, personal interviews, and focus group
discussions. From the datavenprimary themes and several sthiemes were derived after data
analysis and an extensive reviefthe transcripts. Theevenprimary themes and trsab
themesdentified are presented visually Table 2 below.

Table 2

Primary Themes and Stthems

Primary Themes SubThemes

Concern for Students with SEN

Awarenessof Differentiatel Instruction

Reluctance té&\ccommodat or Modify Instruction

Feeling of Inadequate Preparation

Frustraion with Cultural Differences

Overwhelmed with Challenges
Large Class Size
Limited ResourceandSupport
InsufficientIn-Service Training
Time Pressures
InconsistentSupervision

Learning from Experience
Learned From Personal Contact
Learning fromColleagues

Concern for Students with SEN
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All participants expressed positive perceptiabsut the general conceptiotlusive
education and expressed positive perceptions of students with SEN. The particistatsdll
that they caredbout the students in their classes and desired to help them reach their full
potentid. The desire to help each child succeedwdr the teachers their classroom instruction
Carla expressed her attitude toward studeitts suspected SEWho struggle in her classes by
s a y i lspgnd most of my time thinking of how | can help these studddéborah expressed
many of the participan” s f eel i ngs whe malus these kidandhive gotng d , “
to unlock their potentidl. Tr ue concern to support the stude]
driven by bespractices pedagogy was evident.

Each participant shared anecdatgbats of students witltlearsymptomsof SEN, some
diagnosedindothersundiagnosedwho had been in their regular classrooms. Adam and Franklin
mentioned having had studemsclasswho had been diagnosed with autispectrum disorder
(ASD), T o ur sesdiveecompulsiveodisordegndintellectual disabilitiesAll participants
spoke of students who they suspected had &ktNneeded diagnosisuchasa student that
showed signs abppositional defiandisorderor students who showeaymptomsof ASD, ADD,
orADHD. Adam said, “Every year youeduatignhlt get on
needs.” He offered an example of one student
intellectual disability She wouldhave benefited from a specialized institution, but her father
insisted on enrolling her herm|[the Chinese private schoo§he was the sweetest, nicest girl
butfhadlver y sever e | elaonaafthegfocusigreup@reg land ason disciéss
a student with autism who had attended the school lastwkan , as Jasdad comment
maj or behavrackinahareduabotut the el emepltary stu

mean, wéve had students who have been diagnosed with ADHD and aatiditinings like
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t h aSeveral participants shared experiences of having stugéhtautismin their classes.
Edwi n c¢ o mmie the padg, ] have Bad two students whose parémtsdrry, three
students, whose parentsormed me that they were on prescribed medicgt@nADHD] to
enabl e them t o f uG@thketparbcipants mentioeed formeér stsdenks andheir. ”
classes with suspected SHN these casefhie parents hadftennot reported a diagnosis bad
notyet takerthe childto be testedor SEN.

Despite a recently published policy by the school thetschool does not admit students
“who require special education services in or
performance and sot¢ia a d j u Staffriandldodk2021, p. 45)the participantsioted that
their current classes continue to incletiedentsvith SEN.Brendaobserved | have a student
who very openly, He very public about it, that he has ADHD, and he finds it verycditfto
concentr at e Hikanr alsopointed oatl laasts . t" h i s at leastiproably eighe a r  “
of my students would qualify in that class as special needs. | know at least three, no, four. | know
at least four are officially diagnosedth ADHD, autism, and autism with selective mutisrh
Greg tal ked about infrstgralé andtleen [thateaghers]tdigdre aqutta
way to evenlike, try to work with this kid because he has sevdp#D, and it really hash
beena d d r e Shese dnectotal reports all indicate that students with SEN, diagnosed and
possibly undiagnosed, are enrolled at the Chinese private school where these participants work.
All the participants are regular teachers, not special education sgiscidherefore, with the
presence of students with these types of $ENeir classeshese teachers are expected to
provide inclusive education.

In each discussion of the students, former or current, who had ex!8liEtédriearning

disabilities in clas, all participants spoke of the concern they had for helping the students
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succeed. All participants cared about the academic and the-somébnal needs presented by
the studentd€=dwin said the goal of a teachsra class with some students who h&&N is
“being able to help the special needs student feel comfortable with their teachéicao reach
them on a more effectivelevel The aspiration of each partici
support them was evident throughout the interviewdsfaous group discussions.

Participants talked about having empathy for struggling students and understanding the
challenges that students with SBNenface academically, socially, and emotionallyo
participants openly shared that they themselvdskandiagnogd with a special educational
need, namelygyslexia and ADHDMariafelt thatbeing diagnosedith dyslexiagaveher
deeper empathfpr struggling studentdillary, who was diagnosedvith ADHD as an adujt
also felt a deeper level of understanding for students with SE&lsaid; It's important for us to
understangeven as teachers, our students who have diagnoses and have medicétian
know, therés so many things that are going on, but as someoheARIHD, | understand.The
participants’ experiences with their own diag
with SEN in their classes.
Awarenessof Differentiated Instruction

Each participant was able to produce and discuss artifacts of classroom instruction,
formative activities, or student project assignments that they believed showed their intent to
differentiate instruction for all students in the classrodhe artifactghatparticipants provided
for the study showed creativity and sensitivity to students. The predominant types of
differentiation instruction used in the artifacts were student grouping and student choice. Edwin
c 0 mme nltnetalhave ‘a variety of activés geared towards different interestdar i a’' s and

Car | a’ salsadesciibédsuntmative assignments that allowed students to choose different
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activities to complete the assignmemrtanklin JasonandGregspoke about groupingtruggling
studens and students with SEN with partnevho couldhelp them either with the content or
with language acquisitiotdillary provided an artifact that described a formative assignment that
used three different reading levels [grade levels] of text; howevetudknts were eventually
required to read and respond to kiighest on grade level textb earn full marks on the
summative assignment.
All participants expressed positive support for differentiated instrustigeneral
Hillary described differentitd i n s t rbaing &ble toriind ¢ghat sweet spot in
differentiation where those who are high level are being challenged, but those who, #ike still
in that kind of English language learner categweyable to understand whaigoing orandare
ale to comprehend the class as a wliole.B r expressethe importance ofreating lessons
that showempathyfor learners
| guess the most important thing is to be ablenerstand how the children process
things and try to look at, you know, try to look at the lessons, evdegken plan from
their point of view. So yeah, | think that that was the main thi¥fay know, trying to put
ourselves in the childrénshoes anthen when we are developing the lesson plans or
even the class activities to try and try to cater to possible modifications based on our
students.
Gregemphasized the importance of pacihg curriculumandteacherstudenicontact in
providingdifferentiated instructionHe observed Sd'l think its just beneficial for us tust
slow down a little bit. Make sure that e talking to every kid. Make sure ive just trying to

make sure the kids ardrslipping through the cracksAll lessons and assigrents provided by
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the participants showed strategies to differentiate instruction for learmagtisidadnts responded
that theyall had attempted to utilize some type of differentiation within the past year.

Only two of the participants offered fully diffentiated homeworkssignmentsr
tesfassessmemptionsfor individual needsRobert explained that he teaches a course that has
two levels concurrently in one classroom which means he has to differentiate unit tests for
students. He explainet, give them the same test that that the other students would/igjet
making modificationgl basically take out a few questiohs. However , this accomn
due to two different courséeing taught concurrently within the same classroom rather
decis on on the teacher’ s part Iteoarmoed®Ost oftifeEON.t e nt
participantoffered differentiated material to challenge students who might find the regular
grade level material not challenging enouhrrienexplainechow he offers two completely
differentd ai | 'y sets of home wo rOke satofdhomedveorkisptgradeas s act
level ... the material is the same level as my class and the textbbokDar ri en expl ai n¢
ot her set of homewor k kiedx "a t*hah a lhlassn gaes sh gmenert
concepts but are a grade | evel above the text
which level of class practice and which level of homework packet they want to complete. The
benefit, Darrien says, isdhstudents need “do challengingproblemsto really grow, so |
encourage them to takine] challenge When asked if he felt he would make any changes to
this practice in the future, he replied that he was quite satisfied with providing opportwrities f
students to choose which level of homework they desire to complete each night and during
classroom practicdarrien did point out that all students were required to take the same
exams/summative assessmeitsese adjustments to instructional methodgldowever,

showed an effective use of differentiated instruction.
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Reluctanceto Accommodat or Modify Instruction

Beyond general strategies of student grouping or allowing student choice for projects and
summative assignmentbere was limited evidenad commonaccommodations or
modificationsfor individual students with SENke extended time for taking testsral testing,
or modified homework assignments or expectationgact, several of the participants expressed
areluctance to providmdividualizeddifferentiated instruction in their classrooms. Edvéh
that“differeniated instruction is pretty challengingnd its hard to identify areas where you are
truly giving differentiation * One of the focus groups had an e
accommodations or modifications such as extended time for testing or modified expectations for
homewor k wer e “ fwihout SENit the cladsle this foaws dreup and in
another, dew participantssupported the conclusidhat accommodations or modifications were
not “ rana@dllowing acceerfimodations or modificatidas studentsvould eventually be
harmful for them.One participant expressed lgginion this way,

I’m sorry for this sentence, but | thinkatlour life is not differentiated. At the end when

we are on the streeterybody is the sam&verybody wants to feel the same. You know,

normally you must follow the same rules. You know, olgrié not differentiated.

Another participant commented that providing students with SEN with accommodations or

modi fications was “doing them no favors even
with the short storyHarrison Bergerm [a short storythatdescrilesa dystgiangovernment

forcing people with exceptional traits or abilitieswearhandicag to make all society equal
(Harrisonbergeron-summary 2023. The participat suggestdthatstudents who were allowed
accommodations in school woulde in fora rude wakening when t hey | eave scl

“t he r e &bmmendsrsuichlas these showed a reluctance in some participants to utilize
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best practicefor instructional activitiesn individualized instructionThe reliance on student
grouping and student choies a whole class strategy for differentiated instructias common
for all participants.

Thesereluctantattitudes towards differentiatiomere also evidenvhen participants
discussed expectations fassignmentand summative assessmeiNgarly all of the participants
expressed the opinion that while formative assessments could be differentiated, summative
assessments, especially examastb e i denti cal for alThestudent s.
differentiationis n’ t t h e iBsheweysupnemEme the students for the assessn@mnts.
you now offer some variety in the assignmentisen it comes to assessmemtgeryone gets the
same€. Many ot her parti ciWhemybudiffaaepateanstdictonMaur i a st a
will continue with the same teStDarrien administered the same summative assessmalht
students in his class, even though the more accelerated students might have consistently
completed the challenge homework packidiBary was frustrated by the idea of making all her
students take identical tests, but $lethat the school expectation was for her to do so. She
commented that she had to test students with SEN in“dasgrade level test” because
“t hey re expected t owitwhels&me experiencefas tepthet dtudents.r o o m
Most of the participants concurred that keeping the same standards for all students was more
“fair.”
Feelings of Inadequate Preparation

Teacher participants weable to identify students with SEN in their classes; however,
most participants noted that theytfehprepared to deal with the special educational needs

presented in their classroonfarticipants expressed frustration about trying to develop

strategiedor helping the strugglingtudentsHowever, theyelt inadequately prepared
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provide differentiated i nst rSongetimesldeelor accommo
incompetent at s uCarla,dhe moshegperiericdddeacher af thapaants, .
frequently mentioned f eel i nldgeelhelpless dojpelonest. i n he
feel helpless because I reallydon know how to help them.” Anot he
honestly say thatin not really prepared for these #is o f  sThisiidka of hosbeifig
trained or not knowing how to effectively help students with SEN was common with all
participants.

Participantshow intentiorto differentiat instructiorfor their classesut nearly all
expressed uncertaings towhether they were doing it correctly or wem@perlyfollowing
school policy Participants spoke dheir experiencevorking with students with SEMt previous
schoolsthat hadsupport systesifor struggling stdents Evenparticipants whdadhad
experience with SENtudentsat previous schookexpressedhattheyfelt unpreparedvith
strategies to suppastudents irtheir current positios. Deboralcommentedhat she felt unsure
about which accommodations stteould use for different student needs saying® For me, it
really tough athelack of the formal accommodations because | am delighted to help a student
with that kind of thing butdont f eel quahi tihedi htleatwvleterms she ¢
of those really big formal accommodations, especially for assessment, | am ridiculously
uncomfortable. | think my biggest discomfort is feeling lika hot qualified to know what
g o n n a Ithvasliclpar thaall the teacher participants desired to help the students who
struggled with their classelkie to SENhowever, 8 participans but oneexpressed feeling
unprepared to adjust lessons for students with SEN.

Frustration with Cultural Differences
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All participants were asked how their experieneaxhingn Chinese schools differed
from inclusive education in their home countri€ke differenceb et ween t hei r home
educational systems and the system and attitudes they have experienced ineCiapgpavent.
Participants from North and Latin America and one Asian country shared aboestadllished
support systems for inclusive eduoatand modifications folearners withSEN inother
countries. I n describing their home countries

| i kery fdcused and targeted on individual studeatsl* s uper prepared. Par

described thepriore x per i ences as “ gr eat ,Participanterecalled i ¢ h, ”
positive experiences of inclusive education in their home countries.

Theparadigm difference between culturespproachingnclusive education and
supporting studentsith SEN was apparenill of the participants expressed frustration with the
cultural environment in Chinese soci@tythe areaf inclusive educatiorRobertremarkedhat
the lack of recognizing SENfsa n As i an Thatkhéré a figma hrounspecial
education that is damaging to studeénte participants commented on what they viewed as
unwillingness in Chinese society to accepacknowledgeéSEN.One participant compared the
cultural environment in China to what dh&dexperienced ata ¢ h o o | i n thust Mi ddl e
like in China, theyre in denial or they dohactually like acknowledge, you know, their kids
havingspecialneeds problems” Mar i a dfeenmckigion ise bt a nain thing héere.
Jasorremarked'most of thetimet her e i s no room f orRoberpeci al ed
explained the surrounding culturelwoyldsayot i ng t
that it just kind of the mindset of the individual versus the collectiVina is very much they

embrae collectivism ” Thi s coll ectivism, he perceived,

especially individual instruction in the classroom.
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Whileacoupleopar ti ci pants noted China’s recent a
awareness of special needs, @lleparticipants expressed that the cultural environment seemed
unwel coming to students with SEN. Hillary not
educational system and Chinese education by saying,

I’ll speak as someone wisdike both a teachemnd the parent who would benegfit

honestly from being in my home country education system in the sense of | have a kid

who if in the US she would absolutely be on an IEP.

However, the Chinese private school whidikary teaches and whetéi | | a rdwattersds ¢ h i |
does not have a special education department, nor does it provide special accommodations for
the SEN needs and ADHD with which her daughter has been diagAdisealticipants

remarked on the Chineségmaizationof SEN that contrasted withdélexperiences their

home countries or other countriebere theyhad worked.

Because of the cultural stigma of SEN, many participants noted that there was a parental
disinclination to seek diagnosis or treatment or to report a diagnosis to the Sartoipants
shared numerous experiences of parents of past and current stiderdsisted seeking a
diagnoss for their child due to the cultural stigma toward learning disabiliBesticipants
described experiences of mentioning the possibility dfild having SEN or learning disabilities
to parents Often the parentsere unwilling to seek out diagnoses for their child or were
unwilling to report a diagnosis to the school, when one had been made, in an effort to avoid
labeling the child with SENJason explained the frustrations many teachers experienced at this
refusal to acknowledge SEN,

so | feel like in China in particular, parents are véingy dont want to admit that their

child might have a learning difficultyvhich puts a lot of bind oteachers. Thad like,
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OK, instead of us getting the proper help for your studestead of admitting your

student might have ADHD or some type of help that they rtbeg just totally want you

to treatthem normal. So it ends up hurting the studertead of helping them.
The parental refusal cknowledge SENrustrated all the participantgho shared that this
refusal to report special need®ated classroom environments where teachers felt they had to
guessvhat the st ude how®supporéearting wer e and

The cultural impact is apparent gthool policywhere the participants teadRobert
n ot éwould say thafin] our school currently there too much of a stigma around special
educatiori. Franklin spoke ofthe c h orod sisst ance to of fAndsoadot | v r ec
of cases, they either just, uh, you know, sweep it under the carpet or theyiigmahey make
other excuses. Butoverdlls t i | | , i Oneiparticigant §rh Noghvfanerita bluntly
st at ardchools it designed for [inclusion]. They[students with SENheed to go to a
schoolthatis. Thi s parti ci p aAndwHenaspehia meeds siucenteconteeind ,
though theres differentiationthey ae a wrench in the machinetyAs expatriate teachers, the
participants viewed Chinese attitudes toward inclusion to beanoapting of inclusive
education and averse to accepting SBBspite the fact that all participants expressed general
acceptance of the basic concepts of special needs edumadidifferentiation in the classroom,
participants also madsolated negative comments about SEN in the context of talking about
students with SENh Chinese schools

All participants expressddustration with their currergchool snwillingness to
acknowledgehatstudents with SEN are currently enrolled andshe h orepkated claims that
students with SEMave not been admitted to the school or placed in regular classes

describingthsa chool s pol i cy f or ac artnipantd sediwordgs st ude
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| i kimarticulated "vastly underwhelming "not,‘not adequate”  aemydinpfepared ”
Frankl i n cte quitechearttgedking Whien you see our studstrisggle]” The
participants spoke of different ways in which they felt the school was unprepanetute
students with SENto regular classroomg€arla, who has been teaching at the school the
longest of all the participants, commented on the changes she hasreqknethe student
b o d Kor the“longest time asghoolname redacted] we ditirhave problems of students like
these, but recently for thgast two or three years we have increasing number of students that,
you know, that shoMi lthamsy ka akherégsidt ealidreosh, ot . ”
Like we dont havelEPs [Individualized Education Programs] anddweei t have that kind of
suppa t Ad am a dgrhisesgsttm hefe that we have here is so unprepared for that
[ 1 nc | Wsboraholdimed that the ¢ h olack dfacknowledgmendf the presence of
students with SEN in the classrooms and the need for additional stgppbese stdents hd
caused considerablaustrationamong the stafiDeborah explained
If you have a school that kind of ignores them [students with SEN] like, yeah, we have
some kids, but we dontalk or think about it. That can be detrimental if you have a
school that doeshhave the institutional support. So we know the kids are falling through
the cracks, but we cardo anything about it. That creates a lot of cognitive dissonance
Thats really tough for teachers.
This type of cultural dissonance wasappent i n al |l participants’ re
Many participants spoke of the teachers’ e
after school, trying to reteach material, and providing scaffolding; however, all of the
participants were disheartened attbéhso ol s r el uct ance to recogni z

for providing accommod alrheream 8o sthoot polgigsu dent s wi t
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commentedddam Robertremarked thathe schoolneeded to think aboiriclusionmore
“because it really easy tbrush this stuff under the rug and therkind of a culture of doing
s o Thé unclear policy at the school of whether teachers can or cannot provide accommodations
and what accommodations are acceptable has created a tension in the participants.
Overwhelmed with Challenges
Although all the participants expressed concern for students who struggled academically

and who clearly hadpecialeducational needs that differed from the majority of students in the
classroomasFranklin noteds o me t meetng thdse needs is a little bit challendirgl the
participants noted that they facachumber othallengesn providing inclusive instruction to
studentsGregcommented 1 tHink it’s[inclusive educationimportant, but | dott think | can
alwaysachieve it, given institutional constraints and &pectations. Participantsstated that
themajorhindrancesd providingeffectivesupport in the classroomerelarge class size,
limited available resources and support staff, insuffidieisiervice trainingtime pressuresand
inconsistenadministrative supervision.
Large ClassSizes

Nearly all @rticipants egressed frustration with the number of students in their classes
Theyalmost allmentionedhatreduang thenumberof students in eactlassroonwould enable
themto provide more individualized instruction for all studemspecially the ones with SEN
Having taught at the school for many years, Gragnoticeda steadyncrease in class sigand
remarked Wé have so many kids now. We have so many bodiestispbae. Easy for kids to
be forgotter. Gr e g ¢ | |&ink itfs inerehsingly challenging of t more difficult now that
we have 30 kidsinaclass Hi I | ary al so comnsghkitneost on t he

challenging class h&9 students. And swith a class that size andth such varied needs, it is
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difficult to support all of those different studefits. Many parti ci panad obser\

for teachers to meet tlstudentsneeds in such large classbba r i a e xSo yoa knowe d , “

thatyou need to split your class, have more attention with thafstmdent] but it s unfair with

the other ones because they want to have your guidante tod.i | | a“The triekg tHirey ds

when you have a class that size and a l&ids who struggléo manage themselves

independentlythat obviously doing oren-one conferences is very, very slow because it

requires so much interventidnthe increased number of students in classes created an obstacle

for individualized instruction and or@tone conérencing between the students and the teacher.
In addition tothelargenumber of students in each clatbe physical space demandgdso

many studentshallengé the teachers. Maria obseryétt s difficult. I know it s impossible for

theamount of teachers, amount of classrooms and space and furnituyesralhuge logistic”

Adamsupported this observatiday saying,“In our particular schoolye are kind of maxed out

on physical spack. Tphartcipants all felthat thedemands othet eacher ' s attenti o
physical spaceonstraints thatanewith theincreased class sizenade attempting to provide
differentiated instructioextremely challenging
Limited Resourcesand Support
Many participantshoughttha access toesources and support were more limiied
themin China than in their home countries. Jason expldinadmany of his students needed
differentiated reading material due to their language acquisition struggles. He reported that he
found it very difficult to find those types of resources in Chi®compared tbis home country
thatwould havehadaresource teachevho would provide material® support the teachers and

the students. He f u findihgeghoseresbuacesl fdelj hascbeconteanbre i n Ch

difficult because | washnecessarily taught wheretoldok f or resources to dif
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instruction for his students. Many participants mentidmednginadequate resources for class
i nst r udottihavetheresburces or manipulatives’  Moainted aut

Additionally, participants compared the provision of support staff in their own countries
educational system the Chinese schools where they taugiité dorit really have that support
team or support depganent teachers as wellCarlaobservedThe lack of support stafffas
impacedclassroom instruction when teachbes/e been required learnstrategies for
accommodang instruction without support staff or an-gite resource teacheks Carlapointed
out, It’$ like you swim on your owryou do your owrthing. You come up with your own
method or way of dealing with this kind of problerfihe necessity of having to find their own
resources without support seemed to increase the feelings of inadequate preparation that the
participants expressed.

Many participants mentioned a desire for specific support staffledidated
professionals tavork with individualstudenteducationah e e d think it'$ high time that we
have like a support team for, you know, for some of our stademtow especially there are
like, you know, increasing number ofthemi s ai d Car | a. R odma suppora | s o r
st af f Weaanijustgrushthings under the rug and say things teeproblem\We need
people Need supportStudents need suppdriRobertc | a r iWe haedthe sttident body that
could support a specietl department.Maria explaned the neefbr support inthe elementary
division, “In elementary, we always need to have somebody else@fiodtunately, we ddm
have somebody else to try to support that specifi¢ kidT h e sharaddhatehaving
additional teaching staffould offer targetedsupport to the teachers for inclusive education. The
lack ofresources folearners witltSEN frustrated teachers arebulted in thenfieeling

unsupporedin thdr classrooms.
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Insufficient In-Service Training

Feelings of inadequady the participants who had students with SEN in their classes
wereoftenreinforcedby what the participants viewed as insufficiensarvice trainingDuring
individual interviews, all participanis the study specifically raisdgtielack of in-service
training or professional developmentdifferentiated instructiofor teachersThe topic was
further discussed in each of the focus grolpslescribing the training provided by the school,
the participants used phrades k ea i s p 0T -b ‘als et § o-reatlired, good intended,
but nott chedesfaurli’be t he s chooldifferenpatedetreirggéni o n a | C
commenting about her exper ivemtrealyaeenanyhelpa c ho ol
all. I mean we do get,think, PD [professional development] sometimes, but those last four, you
know how itis. I thinkitdoesh g o d e e phe maniopandgsfall expressed a desire for
more training and more instrumn in the best practices of differentiated instruction.

All participants agreed that the school had attempted to provide some trairgegeral
differentiated instruction anspecial educational needganklin confirmed thaih the
elementary divisin that“therés a lot ofinitiative for that because almost every year we have a
workshop on differentiatioh. However , most par tPDeessproffdresl s e e me
by the schoolereinsufficientfor their personal growth as aducator Deboralcommented
“My impression after walking out of several of those PDs is thasthdibrmation that is useful
to have if youre kind of at like ground zero with understanding neurodiversity and how to
differentiate assessment and thinkabt assessment practices i n an
participants in this studyere predominately more experienced teacheis, tifpe of
introductorytrainingfelt inadequate for preparing them to utilize actual best practices in their

classroomsParticipantsindicated a desire for more direct instruction from trained professionals
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in differentiated instruction angtrategiesn how toactuallyaccommodatfor students with

SEN Robertremarked Our trainings here on differentiation have bgeactically nonexistent
inmyopinion” The parti ci pan tservice prefessioaghdevelopment difered t h e
by the school hadottrained them for instructing students with SEN led to feelings of

inadequacy and incompetence, even in the expedereehers.

Time Pressures

Every participanhighlightedtime as the greatest hindrance to providing differentiated
instruction.Teachersnentioned needing more class time, more teacher preparation time, and
moreindividual instructiortime with struggling studentdVhen asked whdtaskept him from
using differentiati on mo rtlinkthatthenurebertomhey , Frankl
reasm/excuse is timeA lot of time and a lot of effort is actually used to support those
students.. They require additional time and energy and things like"tlizrteg commentedn
the | imited clldogtknow whare weahavae ihe tialedbna know, but the
school has to dedicaédime and a place and a growp to help thenfistudents with SEN}o
give them the academsupport ”

The biggest concern regarditigetime pressuresvolved having adequate teacher
preparation time. Most parti@ptssharedhe viewthat offering differentiated instruction took
too much time to prepare lessons. Carla spoke about the preparation needed,

If I have more time to really sit down angu know | think you understand me when |

say, when | plan a uniyhen | plan desson planl really wouldwant it to be the best

you know and its not like seso. And so time for me is the enemy. If | domave that

much time to really come up with a very good differentiated lesson, then | will just like,

OK, this is the most that | can do in differentiation, something like that.
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Maria also addressed theed for moréime to prepare for clasg/hen askeavhat her greatest
need was, s heptimg Because yoel deed td figure out resourddss time during
classl t s ti me after that because you need to do
parents * As a newer ttaths fird year atdha sclodohd edna r e d
overwhelning with learning theschoolsystemthe studentsand theclassmaterial. He noted,

You never really get the time to fully engage with your subject material. Sceylearning

what you should beeaching or whas expected of you. And thely the time yolve

learned thatyou have lef{the school] And so you never really get to focus on being able

to differentiate your lessons because’yeso overwhelmed with the aspect of learning the

new maerial that yolre being asked to teach
Finding time during the school day or at home to prepare was the biggest concern for the
participants.

Participants were also concerned about the time avaflabdtassinstruction Feeling
overwhelmed with the amount of material to be covered in each curriculum, participants felt they

did not have class time to offer differentiated less®ahet ' s concerns on this
representativef the participants

| would say tlat on€fissue]particularly is timeandit's a sense of like putting forth that

much effort for two students, andstlike it[differentiated instructionjust falls by the

waysi de.  LAheydcanido thessanieithia@l Just; I'll just lower the expectation

[for the work those students d@ther than truly modify.

Edwin, whoperceivedlifferentiated instruction as offeringio different assignment® students

on the same topgaidthe planning'took a lot of timée cause noywyou know | had b grade two
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things. Almost every assignment | had to grade tlarrien, who offers additional hours of
tutoring afterschool for students who need academic support, commented,

[Studentskeally need kind of oréo-one interactionand in elementary schbthe

schedule is so tight | really couldriind the time other than after school, which students

are alreadyired, and | dont wanna keep them after school too much either.
Participants shared that the amount of maténiey needed to cover for class often kept them
from slowing down or adjusting for the learning needs of students with SEN.
In consistentSupervision

In addition to insufficient trainingndthelack of time to prepareanother frequently
mentioned topiczvas t he parti ci pamworsasnd dseusp errev ifsoorr sa dtno n“i
t hr o uighplémenting a program that cowddpportteachers ithe area oflifferentiated
instruction Participants suggested tlgakateroversight from gradéevel leadersgepartment
headsadministration, and even top management would benefit the structural ssygienhgor
teacher s. D e b oirsahard to camyaom Viitle sbmethimgwhen“you 'ddrave
positive feedback and e x pr e sadmendtratordod ebsmally fretentiomdt 1 n
supervising t eac h eHillarycontended toafrpviding effective supgont at i on .
“requiresongoing checking in and ongoing conversation Fr ank | i n wtahefacti scour .
thatthe team lead&dorit collaborate a lot when it comes to thidentifying studentsvho
strugglé as it is, and especially not when it comes to our students who have specidl needs.

Part of the administrative oversight requested by the participastor the school to
focuson classroom instruction and strategiesddferentiationin addition to focusing on

student behavioParticipantsequested help in consistently implementing best practices for
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helpng struggling studentsroughout the schoolasorsuggested that ffierentiation be part of
the improvement plan to help studestsiggling academicallife clarified
We can go to PDpprofessional development sessioabput how to differentiajéut
when it comes down t oornotteyen aldss ifahe kidsdallirgy f ai | i
multiple classes,’is not usually one of the conversations of what, how have we
differentiated?
Maria explained that she attempts to create consistency at her level wathehteachers on her
team, but she suggested theltool managemerghouldset clear expectations for teachers.
Since the beginning sa@K, for yourlesson plan, remember that you need to have this,
this, this and not just the basic structure. So in that we\l be like, yeah, have it in our
school to have the differentiation always ofs hd [that] this is something neviNo. We
are doing thisand we will continueAnd our kidsthey will, they will feel that th & ’
normal for them
Each participanspoke ofther desireto see greatayversightfrom supervisors and
administrationJason exanded on this point, explainiriige necessity of supervision by
admitingt hat I f t her e wa dfeahlike we etdtslidenundertitheve kindgf t h e n
just push ioff. So if we're not held accountable to it, then how can we really say that we have
high standards of thatThe desire to see differentiated learning occur consistently in all levels
of the school is apparent in the participactls for greater dire@n from school
administration.
Learning from Experience
Despite reporting that they often feel inadequate in offering differentiated instruction,

participants acknowledged that they had grown as teachers and had learned strategies for dealing
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with stucents with SEN. Carla summed up the growth thany of theparticipantshad
experiencedby saying wHenyou are new in the teachingpu panic if that happerjbaving a
student with SEN in a regular class].” Howeve
with SEN, watcing more experienced teachers conduct classes, andigéom colleagues
helped participants grow and develop as teachers.
Learning From Personal Contact

Participants mentioned positive experiences with extended family members, high school
peers, or childreof family friends Brenda shared abobéercousin who has Down Syndrome,
and other participants told of instances where they had taught or seen other students with SEN in
col | eag udhese expdrienses incseased their understanding of SEN and people with
learningdifferences. Robert sharédw his experienceas a studerit an inclusive high school
i mpacted hi bfoupdetvecyeid t 7 o h 8 myg High sckodl defirfitely was a very
inclusivemodel,and we not only had a kind of a rich special education department but wherever
possible our special education students, were
“ T Hsamhat we grew up withtwasit | oo k e d aPositize £xperiéncea with e . ”
inclusive education and students with SEN helped increase pgsstiveptions of inclusion.

Some jarticipants reflected on their early years of teaching and how unprepared they had
felt for inclusive educatiorMarias ai d t hat her duperddficultforeng.ly ear s w
think | did a really bad job.. So they|colleaguest}ried to give me some ideas. But for fitg
was likesuper,super, super toughOther participants also felt uncomfortable with inclusive
education at firsteranklinremembereavhen he had his first autistic student in clagoupé of
years agd h attthe Very beginning, itwas verynewtoime.Fr ankl i n went on to

managed Yy leahing on the admins and leaning on the counselors for prior experience and other
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suggestions of what to doThis experiencavasbeneficial he saidb e c a u s etridd allmga d
other tricks before. None of it worked as they were for like regular, you know, typical students.
Having opportunities to interact with students with SEN provided many of the participants with
valuable practical expemces and allowed them to gain a deeper understanding of such students.
Even after somehallenging earlexperiences as teachers, all participaingslighted the
positive experiencethey had enjoyewith students with SEN ipreviousclasses or general
interactions For all participants, thiked to more positive perceptions angprovedpedagogy.
Participants mentioned that the longer they were in the classroom and thiae@yargeracted
with students with SEN, theaore thé& confiderce increaseth terms ofprovidinginclusive
instruction
Learning from Colleagues

Many participants shared storieshafw working with colleaguest different times in
their teaching careers haélped them learn about differentiated instruction and accommodation.
Deborah spoke of working closely with a special education resource teabkeprevious
school and about how her colleaghesihelped teach her strategiéke changing the
background colors of class PowerPoint presentatimriselp one of her studentdth SEN Jason
remarked that in his home countayresource teachbadalwaysbeenavailable to locate
resources and support classroom instructoa he knew that when he needegport he could
ask her for helpParticipants shared instances whwey had been able to watch other classes
and learn from more experienced teachers. Hillary said that the most beneficial experiences for
herhad beerfotherteacherslessons that théye done that includedifferentiation | really love

to be able to visualize how to successfully do this and to hear about how others have successfully
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doneit!/ The | essons and st r atvweeggvatuablelo¢ha parii@pdntsf r o m
and sisequently helped them their curreninstructional practices

All the participanteemphasized that interaction with their curresvorkerscontinued
to improvetheir teachingParticipantcommentedhow communication with teachers in different
gradelevels wasvital for learning strategies and information about the studEnisin claimed
t h d@he mdst valuable collaboration is with the previous'getmachers. The parti ci pan
spoke of collaboration with their colleagues as a positive part diitepdVaria asserted
“communication is keyand we use our preptimetotdlk. I n descri bing a succ
for a student this year, Brendaported hovthe teacherbadc o | | a b o rwarked & a teand  “
tocomeupwithaplan” Teams of t e ac bhydisassigsirgiqgiesrandideasc h o't
for differentiated instruction andWenakr ki ng wi
about the students, you know, because we want to help the studer@stpdrtieipantsspoke
about the gradéevel and departmeiit e v el di s c u s slithe teachetslkleotk oc c ur .
together to help these kids. We identify them as early as pgssiblemented Adamlason
sharedagenda items frorthe graddevel meetings hbasattenad “ Bhavior usually is the
most time where wee talking about what works and what daesvork with that stuff. And
then academis] would be the second longest where we talk alahit I'm doing pultouts
with this kid” Teacher collaboratioand communiation with colleagues was mentioned as the
greatesinfluences in learning strategies for individual students and in influericiega c h er s’
practices for inclusive instruction

Unlike the weekly team meetings that Jakas beemble to attend, most parf@Ents
notedthat the collaboratiothey experienced wasoread-hocin nature andhad been

predominanthdriven by teacher initiativas they looked forway)sso hel p Ikseseudent s.
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conversations just kind of happen more organically and you kikdaf the abilities of
students throughout the high school, even beforé thegtually in yourclass” r emar k e d
Robert. He clarified,

[A discussion]starts with somebody bringing up a student that'tleeyustrated with in

some wayand then teachers thaave taught them previously séike, ohyeah, | had that

student too. This is what | did or this is f®@blemthat | had andyeah, that kind of is how

it would go.
Regardless of the nature of the meetings, all participants regarded the timelkipgnivith
colleaguessan essential part of learning ways to improve differentiation and deal with student
issues.

Research Question Responses
The esearch questionsovided theframework forthis qualitative stugl. This study was

created aroundnecentral research question and three-gubstions that alignedith the
theoretical framework guidg this study. Table 3 belowisually describes the alignment of the
central research question and eachauistion to the themeghis section provides a mative
summation of participant resposde the central research question and eackgsstion with
supporting descriptions of the findings.
Table 3

Thematic Alignment with Research Questions

Primary Themes Sub-Themes Research
Question
Concern forStudents with SEN CRQ

Awarenessof Differentiated Instruction SQ1
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Reluctance té&\ccommodat or Modify SQ1

Instruction

Feeling of Inadequate Prepation SQ1

Frustraedwith Cultural Differences SQ2

Overwhelmed with Challenges SQ3
Large ClassSSizes SQ3
Limited ResourcesndSupport SQ3
InsufficientIn-Service Training SQ3
Time Pressures SQ3
InconsistenSupervision SQ3

Learning from Experience SQ3
Learned from Personal Contact SQ3
Learning fromColleagues SQ3

Central ResearchQuestion

Whatarethe experiences of igservice expatriate teachers who prowiiféerentiated
instruction for students with special educational needs in regular classaboramlandChinese
private schools?

In-service expatriate teachers who prowiiféerentiatednstruction for students with
SENIn regular classroomat mainlandChinese privatschoolsall shared feeling of concernfor
including students with SEN in their classrooms. Participants deeplyabout meeting
st u d e n tasddesire &deelplsarneramprove academicallyy et, all participants have

experiencedrustrationwith thes ¢ h olack df fupport fotearners witlSEN andhe absence
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of an official policy for accommodating classroom instruction. Participants sometirites fe
inadequately prepared to provide a quality educational experience for students with SEN. The
participants felt unprepared to handle the issssed bygtudents with SEN in their
classroomsTheyexpressedeelings ofdiscouragemerds a result o§chool and culturatalues

that sometimes avoid recognizing the neafdstudents with SEN placed in ifie€tivdy

inclusive environments. Jason shared the frustrdwgofelt when faced witthese situations,

“We've had meetings. The parent has known this kid has some type of issue, lvatrtbey

willing to accept itIf they re not willing to accept jiwhat can | do”?With resignation, Brenda
shared; | guess overall, you” kwbtwwhoat $t\éhobkersuppmw
participantsexpressed a desire to see improved experiences with inclusive education in China.
Sub-QuestionOne

What perceptins and attitudes do-serviceexpatriatdeachers have towards students
with special educational needs in their regular classrooms?

The intention of thissubquestionwasto encouragearticipantso describeheir general
perceptios of students with SEN and their percepsah having students with SEN in their
classrooms. Overalthe majority ofin-serviceexpatriateeacherparticipating in the studigave
positive perceptions aftudents wittSEN, participantexpressed¢oncernand empathy for the
students i n turmleisactdlhats elp thazewso need Our help and to make
sure that they are successfuil s t a tinggener&l,dhe padicipants expressed positive
perceptions of inclusive education, studenth\@EN, and differentiated instruction.

Howeversu bt | e negative perceptions wwhee evi den
discussing accommodating classroom instructionmaadifying expectations fastudent work.

Participantsharedhat the inclusion of students with SHNtheir regular classroonteadadded
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to their workload, created new challenges for teaching, and often led to a dissonance between
expectations and actual classroom experiences for teachers and stslErdsklin pointed
out, “A lot of time and a lot of effort is actually used to support those stuti@a=icipants
seemed to feel that they needed to focus on the class as a whole rather than differentiate or
modify curriculum for individual student®Vhile the najority of the comments regarding SEN
and inclusion were positive, there were some instances where participants expressed negative
perceptions.
Sub-QuestionTwo

What subjective norms (societal expectations) deeirviceexpatriateeachers
experience imealing with students who have special educational needs in their regular
classrooms?

This subguestion was designed atlow participants talescribeanydifferences between
theeducational systesin their home countrieand the Chinesgchoolsystemhey were
experientng. Althoughthe intentioninitially wasto explore this suguestion duringdcus
groups, nearly all participants volunteetbhdir experiencem their interviews without being
asked Some participants have taught in Chinese schoolsvier a decadéHowever, the
experiences of teaching students with SEN in their home countries and in other countries remain
with them Often their experienceas other schoolsontrasédwith their expelence teaching in
China.All participants noted the influencd the prevalenhegativeculturalstigmaassociated
with SENin Chinaon their ownteachingefficacy forproviding effectiveinclusive and
differentiated instructiorDeborahsummarizedhe frustrationexpatriateeacheroften

experience trying to differentiatbeir classroonmstruction in China
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It's a really hard balance to strike, but | think that is a very important element as well
because teacher#ke you absorb that stuf€ultural normslpby osmosis. And if youe in a
place, if youre in a place that do€grvalue that kind of thing, you will over time, find
yourself with the best of intentiotaking in some ofhat.
Robert also commented on the cultural pressuteaktelt, “I definitely embracglike, an
inclusive model but kind of the nature of our aahis] we dorit [embracen inclusive modél’
Jasorcommented thdte feelscultural pressur&éom parens andthe school culturevhich
diminishes the importance or even the existenc®@tdi. He observed thdhe attitude’ ih
general in Chinaseems tdoe “if we put it on theback burnerif we ignore it, it will go away.
He continued by saying

And so | think as teachers, when we, igekind of told this, we kind of have this

understanding that this is the culture and this is the society we areifivlog, we start

to also believe that and kind of go with that function as \italhking] you know, | tried

The parentgare]ignoring it. What else do you want me to do?

Participants also remarked on thgortance okchool culturenregardtda he school ' s
current approach to students with SEBYendasaidshe desirefort he school to “fin
thatwe have many more students like this than what the administrators thir&kparticipants
expressed a desire for the schodéstigmatize SENclarify theusage occommodations
class,andimplementpolicies that would support teachers and studeRtsbert noted,

| wish it [the school] would be more honest witis], with the students that we accept

and that we haviewered the bar for students that we accept at our school and sure,

maybe 10 years ago, maybe five years ago, our schoot tave a need for a special
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education department of any sort. And | would say that now thexedsweére not, our

school is nobeing honest about that.

Participants expresséleir perceptionthatsocietal expectationgsulted in demotivation and
discouragemenh teacherandsometimesncreased sense ahpathywhen it came t@roviding
differentiated instruction for studenivith SEN in their classrooms.

Sub-Question Three

What perceived behavior control (teackelf-efficacy) do inserviceexpatriateeachers
express for differentiated instruction and inclusive education?

Low efficacy for providingdifferentiated instructiomo students itheclass was apparent
in nearly every patrticipant in this studylost of theparticipantshad to be encouraged to provide
an artifact of differentiated instructidrecause many claimelattheyd i dragularly
differentiate lessons for their classBgespite havingttended variety of professional
development sessiopsovided by the school tinain teachers in differentiated instruction, most
of the teachers claimedattheir abiliy to implementdifferentiated instruction into their
curriculum ando usedifferentiatedstrategiesn classwas weak However throughout the
interviews and discussion, participantaildall describe times in their classes when they had
providedwhole-classadjustments for students. Overall, the participants expressed lew self
efficacy for usingifferentiated instructioms individualized instruction for students with SEN

Participants described hindrandbeyhadexperiencedn developingseli-efficacy for
differentiating instruction and providing accommodatiofise challenges discussed by
participants included the increased number of students in cléssts] availableresourceand
support staffinsufficientprofessional developmenack of preparatiomnd gradingime, and

inconsistenadministrative supervisiom.hesehurdlesoften seemed insurmountable to the
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participantsin the end, most participants felt time wase of thegreatesbbstacles preventing
teacherdrom utilizing differentiated instructionlasorexplaire d , think if most of us are
honest with ourselves, & just that timeconsuming process is the only reason why we wotldn
differentiateevery single timé.

Teacher collaboration and teacher experiapeeard to be the most important
influences in increasing setdffficacy for differentiating lessons and assignments. Participants

spoke of meeting with current gratbvel teachera nd wi t h st udentbs previo
discuss strategies and behavior management ideas for their classrooms. Franklin shared that his
selfe f f i comesyront‘learning from other teachers and kind of experiencing different grades
and kind of listening to, you know, our team leads and gjwgetting suggestions from them as
well.” Each participaninentioned these types of collaboration as beneficial in increasing their
self-efficacyand intentiorto differentiate instruction

Summary

ChapterFourprovided the studyesultsof the experienes of inservice expatriate

teachers who provide differentiated instruction for students with special educational needs in
regular classrooms at mainland Chinese private schblaésuse oin-vivo quotations allowed
participants to voice their experienc&ata analyss in this hermeneuticastudy identifiedseven
themes from the partici paaydorxernfa stygentswithSENe s . Th
(b) awareessof differentiatedinstruction (c) reluctarteto accommodate or modify instruction;
(d) feelings ofinadequag prepaation; (e) frustraton with cultural differences(f) overwhelmed
with challengeswhich was thanost significantheme with fve subthemes of large class sge

limited resourceandsupport, insufficienin-service trainig, time pressuresand inconsistent

supervision; andg) learningfrom experiencewhich produced two suthemes learned from
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personal contact and learning from colleagues. The central research question and the-three sub
guestionsvereanalyzed using the themes derived from the data collection. All findings were in

line with the research questions and described the phenomenon studied.
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CHAPTER FIVE: CONCLUSION
Overview

This hermeneutiphenomenological studyescribe the experiences of igervice
expatriate teachers who providéferentiatedinstruction for students with special educational
needgSEN)in regular classroomat mainlandChinese private school$he goal of this study
was to cescribet eac her s’ usage of differentiated instr
subjecti ve nor mseffiaacy fot phoeiding iaciusivie education te stuteints with
SEN.Chapter Five offers interpretations derived from the findings andstissumplications for
policy and practice based on the findingeeThapter discusses thretical and methodological
implications in light of the findingand includeshelimitations and delimitationsf the study
The chapter ends witmy recommendatiam for future researcandmy conclusios from the
study.

Discussion

This sectiorpresentgheinterpretations ofindingsfrom the hermeneutic
phenomenological studyy discussing ththemeghat emerged during data collectidnvill
discuss thénterpreation of the findings, the implications of the study for poacylpractice,
and the theoretical and empirical implications of the results. The discussion will conclude by
discussing thémitations and delimitationef the study.
Interpretation of Findings

The followingsectiondescribes three mainterpretatios derived from the three data
collection methodand the findingsliscussed in Chapter Fodre findings align witkcurrent
literature ornthe self-efficacy of teachers wihprovide inclusive education for students with SEN.

Previous research has examined influences on teacheffssty (Chao et al., 2017; George et
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al., 2018; Monteiro et al., 201,9)etonly a fewstudies(Opoku et al., 2021&chwab & Alnahdi,
2020)have discussed the impaat the surrounding culture or subjective norms on teacher self
efficacy.
Summary of Thematic Findings

Data analysigor this hermeneuticastudy identified event hemes fr om t he
experiences. Thinemes wered) concernfor students with SENb) awareessof differentiated
instruction (c) reluctarceto accommodate or modify instructiofaf) feelingsof inadequate
prepaatiory (e) frustraton with cdtural differences(f) overwhelmed with challengeshich
includedfive subthemes of large class sgéimited resourceandsupport, insufficienin-
service trainingtime pressuresand inconsistent supervision; aml learning fromexperience
which includedtwo subthemesof learned from personal contact and learning from colleagues.
This study s f iaredaonsistest witpreviousresearch on teacher selfficacyin inclusive
educationThis section includethree significant iterpretation®f the themeswhich arethe
cultural dissonance created by subjective notheseedfor clearerschool polites andthe
importance oteacher selefficacy. These interpretations provide insights into how the quality of
differentiatednstruction in an inclusive classroocould be enhanced

Cultural DissonanceThe first interpretation of the themes is that there is a cultural
dissonance betweeaxpatriate teachers atite surrounding culturencountezd while working
in mainland ChinaPrevious studieglia et al., 2022Li & Li, 2020) have foundhatexpatriate
teacher®ften have experience teaching in school systems where inclusive eduesithre
norm andwvassupportedy schoolwide policy. Many participants shared their experiences
working atschools in other countrie@ghere there werextensive support systefor teachers

who provided inclusive educatioRreviousexperience withlearners witlSEN andnclusive
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educatiorhad created pas/e impressions of inclusive educationthe participantsMany of
the participant’ s h eduatiorcabystems with gpecialredudationt r uct ur
teachers helpingegular classroorteachers find resources and supplementing class instruction.

Teachers e X p e dteachimgevithspecial redutatiodpecthlistooresource
teaches, which greatly facilitated the implementation of effectifféerentiated instruction and
teacher collaboration.

In contrast, in China, the participantsse@ncounteed negativeperceptios of learning
disabilitiesfrom the collective Chinessociety thabften continues tgtigmatize students with
SEN This subjective norndiffers frommany ofthep a r t i @revpoasrexpsriences their
home countriesThe cultural perceptiof SEN in Chinghas also beeidentifiedby other
researcher@lia et al., 2022; Kritzer, 2018u, 2022cXu et al., 2018)Students with SENh
Chinese societstill face discrimination and marginalizatigAlduais & Deng, 2022alia et al.,
2022 Qu, 2022a, 2022b: Yuan et al., 202Recause of thstigma, many parensometimes
dismiss theic h i | decademic groblemas a lack of focus or poor motiva (Li & Li, 2020;
Li et al., 2022; Qu, 2023cParents hesitat® seek diagnoses fdneir children with learning
disabilities or speciaducationaheedsdue to social pressufeluang etal., 20)3L ear ner s’
diagnose®r suspectedases o65EN oftenare not discloseduring theenrollmentprocesso
that their children are not refused admittatcprivate schoolsr labeledby teachergJia et al.,
2022 Li & Li, 2020). L e aunrepertedearning difficulties andpecial educationddéhavior
needsnftenbecone apparent aftea child has gainedadmitinceto school.

Additionally, this cultural stigma impactsheinstruction in the classroorRarental

refusal toseek aliagnoss for suspected SEMNr disclosediagnoses with the schooleates

undue pressure on the teacher and the sclheathers feel pressurbg parents and the school
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to providethe samenstructionfor all studentandto keep academics e q,ureghrdless athe
challenges a child witBEN orlearring differencesmight encounter in a regular classradrhe
collective attitude in China that all students should be treated equally has even influenced some
of the participants who felt that offering ac
However, Mara noted thasome learnerdo “need extra suppott. S h edthattbetlack of
accommodations what is“not fair. And that is not inclusion. Because | am trying to pre&sure
thestudents with learning differences to be like every other stutibatsocieal expectatiorof
hauvng every child learn equally without accommodations or additional support unduly burdens
students with SEN who often struggle through clasBesexpectatiorof equalitycreates a
dissonance in teachers between their previous expeseand the surrounding cultural
environment in Chinese private schodlbe pressureftenleads to frustration angbmetimes
apathyas evi denced by t h ©nepaticipantcevepledmis feustratiwith mme nt s
the culture by stating

Even though there might be small thinflse giving a different reading or doing the

group or different small techniqudthat] you cando todifferentiate with just that

student to try to help theme kind of ignore it because if the parents are unwglio

help or unwilling to accept it then why should de anythin@
In describinghefocus the school should have fdlowing accommodabnsin academiacontent
and requiremestfor students with SEN, one participaommented h at t h enotsdoup o o | i
for special education studen®hen the special education student comes akbey dont fit in
with the program herand suck upmo much of the teachéréme and resourcés. Whi | e
statements like this were uncommon throughout the study, theanme=seveals a subtle

prejudice against students with SEN included in regular classes. The continued marginalization

‘N
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of learners with SENhcreases the problem of ineffective inclusive education and disheartens
teachers who attempt to change the status quo
Need for Clearer School Poliges. One indication oftie culturalstigmaaround SEN can
be seen in the fact théte school refuses to publichcknowledgehat students with SEN are
enrolled The school needs to address the presendmghosed and undiagnosed students with
SEN in the classroom and support students and tea¢tavert remarked Th'e need comes
from what the studentsneegfihn d our st udent s ndttully acknovdeelging t hat
Yeah, | feel likethere is a calfig theretodomore. St udent needandare not
teachers are increasingly frustrated by the inclusion of SEN students without support from the
overall educational system.
In addition,hest udy’ s findings make cl ear that t
administration and leadership regardwmigether teachershould makeccommodabns in their
lesson planningndshould implementully differentiated instruction beyorglmplemeasurs
like student groupin@ndprovidingstudent choice forssignmentopicsandsummative
projects As a resultteacherdeel hesitant and discouragdm fully implementing a systematic
program that providesdividualized instructiorfor students with EN. As Mariaobserved
First of all, | think the school must do a huge research about our community and about
what are the special needs that we have because | feel that we have a lot of kids with
special needs in our classrooms and we are trying tolikeveverybody with the samg
know that we are doing differentiation and some stuff, but at the end all the assessments
and everything arall the samé.
There is an obvious need for accommodations like extended tastagoral testingmodified

homework and summatiassignments, flexible seatingdjfferentiatedreading leveldor texts,

W

b

he
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and pultout sessions for academic hdifpwever,without clear poliees, teachers feel uncertain
about the extent to which theyalhd adopt such strategies in their classes, or gévbryare
allowed toutilize them at allThe lack of these types of accommodations continues to impede
student progressit’s just doing a disservice to thgstudentspecause theye not learning rad
theyre getting frustrated.’d a disservice to their classmates because they, you know, get
squirrely and offtopic. And who wouldit, honestly 'said Deboralhvhen speaking about school
policy. Generally,aclear policy is needet provide guidance and training on the provision of
differentiated instruction anAlccommodations and modificatioakowedin the classroom for
students with SEN

Current school policy lacks a support system for learners with SEhsgquetly, most
families with children with SEN eventually seem to choose to withdraw their children from
schoolwhenthe studentcannotadapt to the educational environment. Greg noted the differences
in school policy when he sharbdw the international division/tradk which he teacheglanned
to handle a young student with SEl0 was struggling Th* e y goingetokick the kid out, but
the Chinese track, they cawlo that. And s¢the Chinesdracy is figuring out ways to work
with it.” These incidentsaretypical. With unclear implementation of the countrLearning in
Regular Classroom&RC), schools often follow their own interpretation of the LRC legislation
(An et al., 2018; Xie et al., 2021olicies at the school level need to be implemented and
clarified.

Participants in this study recognized that the schdare they taughwas slowly
adjustingfor students with SENperhaps more so in the elementary diviswinere they hae
hired an additionadchoolcounselor to work with struggling students and to suppodtheu d e nt s’

sociatemotional needd$However, he provision of dferentiated instructionn the classroom



150

must be supported by school administrators yhiointo placestructures and policies that make
it clearthat there is an expectatifor teachers to providdifferentiated lessons, assignments,
and even summative exammsall classes in the scho&chools need totandardie inclusive
curriculaand inclusive practiceso that all teachers are differentiating equally and consistently
(Alduais & Deng, 202B).

Provincialand national poliesneed to be refinedJ nl ess t he country’ s e
policy is changed so thathoolsconsistentlyrecognze students with SEN and degally held
responsible for educating all students that they admit, schlbtontinueto withholdservices
and supporfor students with SENYuan et al., 2022)Jltimately, the cultural environmentan
and doesmpactstudent achieveme(@u, 2022ckandteacher efficacyOpoku et al., 2024,
2021b;Schwab & Alnahdi, 2020)Therefore, changes provincial and nationachool policies
are essentiallear school poliesfor differentiated instruction and accomnadidn and
coherennational polieesthat consistently provide for learners with SEN in regular classes
would form the foundation for a truly inclusive education system.

Teacher SelfEfficacy. Thefindingsin this study show a direct connection between the
preparation and support teachers rec@ivbe area oinclusive education and their sefficacy.
Participants were quite open abdthut challengeshey facedn providingdifferentiated
instruction intheir classrooms. Teachers need more time to prepare le$heysaidvocatedor
smallersized classes and more frequempervisiorand feedback from the administration and
department leader3hecontinuedcommitmentof a number of the participants implement
differentiated instruction in their classroomighout systematic suppad evidence of their
resilience and their desite assist struggling students.dpiteof all the challenges, participants

offered examples of creative and innovatiliterentiatedessons they were using in their
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classesThe teachersharedsuccesstories of studentwho hadprospered after receiving some
form of differentiated instruction and individuattentionfrom the teacher, such as a student
with selective mutisr and autism whbadworked with peershis yearto complete a video
presentatiotior aclassassignmenby offering to be the video editor and artistic designer.
Teachers also spoke about the learninggaodith theythemselve®iadgained fromworking
within the systemwhile trying to meet studentsieedsThe determination tow@rcone
constraintsndicated theé e a ¢ tommitsnénto increasing the learning efach childunder
their care
Despite attempts by the schooldfber training for teachersn differentiated instruction,
teachers reported feeling unprepat@dinclusive educatioandill -equippedPast teacher
training was considered too general and too simplistic to effectivepape the teachers to
implement differentiated lessons that could meet the needs of the current siillents.
participantanentionedcheeding moresupport with effectivestrategiegor differentiated
instructionto help students with SEN in tlegegular ¢cassroom. The lack of professional
support stafflack of resourcegndinsufficienttrainingmadethe teachers feeinprepared for
theclassroom Debor ah cal | e @didsdruce tb thectdachers am d at memg
clarified her comment bgaying,
Because you know, thdteachers] eerit necessarily having the information or the
support of the resources that they need to reach those kids. And a lot of it is just they need
targeted acquisition practice amgtruction,and we doit currentlyhavean

infrastructure
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Creatng lessons and proviig instructionis more challengingvhen teachers have not been
adequately trained or mentored in differentiated instruction. Learning opportunities exist for
schools to increase professional developn@nin-service teachers.

Teachers are overcoming what they perceive as minimal training with teaitizaéed
learning and collaboratioifeachers arénding resourcesor themselvesinddiscoveringways
to better prepare for inclusive teachiRgcognzing the essential need for information and
strategies to help students, teachers meet in geadeteamsadhocdi scussi ons, and
department meetings to seek help froolleaguesOne participant explained that she seeks help
from her daughteliving in another country because her daughter has a special education degree.
Teachers are seeking answers and attemptipgefmare lessons awedrriculathat meet student
needs, even without an official school policydifferentiated instructionThe® teacherspoke
of their attempts tencouragtheir colleagues talso collaboate and work together to find
solutions rather tharustignoring thevariousneeds of the students.

Teacher selefficacyis essential fosuccessful inclusn (Savolainen et al020)and
indicatesa strong prediction deachebehavior inprovidingdifferentiatedinstruction (Wilson
et al., 2016)Increasedelf-efficacy in teacher benefits many facets of the educational system,
includingstudentprogressthe classroonmenvironmentandpedagogy(Chao et al., 203 Nichols
et al., 2020; Park et al., 201\8/ang et al., 2022yada& Savolainen, 201)/ The actions of the
participants to seek out help from colleagues and outside sources showHdhsito increase
their selfefficacy. Prior positive experiences with students with SEN and support staff in their
home countri es i nrceptiens ofstudents avithtSEN: Thpsa intéractemmsp e
practical experiencaacreased seléfficacy inteachers for inclusive education.

Implications for Policy or Practice
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The following section includes discussions of the implications for policy addipe to
improve expatriate teachérs e x p eiminclesive @assrooms at Chinese private schddis.
recommendations are basedtbafindings from the data collestl Theimplications for policy
found in this sectiooffer recommendations for cultalrawarenessf SENandpolicy changes
for K-12 schoolslmplications for practice includéarification of acceptablelassroom
academiaccommodations and modificatigmevamped irservice teacher professional
development, and increased peer collaboration and mentoring.

Implications for Policy

The implications for policy in this sectidacus onthe need for greater cultural
awareness and acceptance of SEN and the pe@alicy changes in KL2 schools regarding
inclusive education. Thisstudys f i n d i n greviows eseareh thite ctiltbralstigma
toward SENhas hinderedaccepanceand adopon of inclusiveeducationin China (i et al.,
2022;Schalock etl., 2018) This study s f isopgarta geed fagreater cultural awareness
to improve thegeneraperception of students with SENtimeregular classroom environment
(Alduais & Deng, 2022a), especially in Chinese private schBalents need awaresseofways
they can support thechildren with SEN(Alduais & Deng, 2028; Li et al., 2022 and a
willingness toseek and acknowledgkagnogsof learning disabilitiesand SEN

In the Chinese school system, the argungentinues ovewhether students with SEN
should attend special educatigchoolsor remainin regular classes (Alduais & Deng, 2022a).
The mssage and revision of the Chinese inclusive education policy, Learning in Regular
Classrooms (LRChasprovided policies foteachers in regular classroomsadjust forstudents
with SENwhen they arenrolledin regular school§Xu & Cooper, 202 Laws, policies, and

regulationdor inclusive education do exist; however, they need to be accurately implemented
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(Alduais& Deng 2022b). With LRC a legal initiative for Chinese schools, scksbbuld
implementand follow thepolicy (Li & Li, 2020; Lu et al., 2022Xu et al., 2018 Guidelines
requirethatall schoolswith more than five students with disabilities or SEMNolledshould
develop resource rooms (An et al., 2018; Faragher et al., a@d1rovide support for students
with SEN in regular classroomidowever, few schools have followed those guideli@s et
al., 2021) nor haveall private schools been required to implement these palicies

The lack of implementatiois evidentat thelocallevel, the provincial level, and the
national level(Lu et al., 2022Zhang, 202p Policy changes are essentf@ystematt support for
inclusive educatiom K-12 schoolsandacknowledgnentof the presence of students with SEN
enrolled in their programmust occu(An et al., 2018)Policymakers and educational
administratorsieed to understand the importance of inclusive education and pedagogical
strategies like differentiated instruction and accommodations for students with SEN in inclusive
classrooms (Schwab & Alnahdi, 2020; Wang & Zhang, 202a&jpporing regular classroom
teachers would change the learning environmenuétimdately benefitall students and teachers.
Implications for Practice

Analysis of theexperiences of kservice expatriate teachers teaching students with SEN
in regular classshas revealedomeimportantimplications for practice. The firsimplication for
practice derived from the findingsthat relesigningin-service teacher professional
developmentouldmore adequatelgrepargeachersNumerous studiesave emphasized the
need for improved Hserviceteacher trainindor inclusive teachingAlduais & Deng, 2022b;
Crispel & Kasperski, 2021; Liu et al., 2020; Qu, 2021; Schalock et al., 2018; Schwab & Alnahdi,
2020; Wang & Zhang, 202Zhang, 202p This study found thatn-service trainingnightbe

more beneficial to teacherstife contenttargetedoractical strategieand resourcefor teachers
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in differentiated instructionlraining teachers with strategies éducateéSEN students in the
regular classroorasingbest practice differentiatiomethodologies and approaclwsgreatly
enhance the quality afistruction andhe generatlassroom environmeiiBoroson,2017).
Trainingin differentiated instructioshould be onsistent, and the administration should
establishfollow up mechanisms that actually moniteachers p r a@aensure e s
implementationT e a ¢ traningshould belifferentiated to meet the needs of a large variety
of staffwith varying levels oexperience

In general, educators in China hampeared tbeunfamiliar with the concepgtof
differentiated instruction and othevidencebased practices for inclu@ educatiorfAn et al.,
2018) Teachers who experience inadequate traimmgyovidinginclusive education may
sometimes feel incompetent and inadequdien faced witlthe challeng®f teaching students
with SEN in the regular classroof@arew et al., 2019; Subban et al., 20FEBdings of
inadequacyometimedead to low confidence levels aadhesitancy tattemptdifferentiatel
instruction. Lack of training compounéeelings ofincompetencand may loweteacherself
efficacywheneducators artaced with the challenge of providg adequate instruction for
students with SEN. Low seéifficacy affects instructional choices agenerateacher
perceptios of students with SENDavies et al., 20L8onteiro et al., 2019Park et al., 2016;
Werner et al., 2091Research has shown thedtective,ongoingtrainingfor in-service teachers
increagsteacher efficacyChao et al., 2018; Sokal & Sharma, 20Xi& et al., 2021)Therefore,
improvedin-serviceprofessionatlevelopmentnay increase teacher efficaimy inclusive
education

An additional implication of this study is the need ifmereased peer collaboration and

peermentoring Schools neetb provide teachers wittonsistent, regular tinget aside
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specificallyfor teachercollaborationto facilitate theshating of strategies and management plans
for the students in their classrooms. For the participagdasher collaboration and experience
seemed to be the most important influesicencreasing seléfficacyand behaviofor

differentiatinglessons and assignmenitéeeting with current gradievel teachers to discuss

strategies and behavior management for the students in their classtoeae d par t i ci pan:

self-efficacyfor inclusive education. Discussions should odnterdepartmerdlly to facilitate

best practices all aspects oflifferentiation. Experienceaachers should model effective

methodsand techniquefor colleagues and be available to coach novice and younger teachers.

Coaching and peer training have prdvee f f ect i ve str ategies for
evidencebased instructional activities for inclusion (Gibbs & McKay, 2021; Wilson et al.,;2016
Xie et al., 2022)Teachers armvariablywilling to share ideadn her interviewMaria said,
“ @e thing that Iwill love to do if | have the opportunity is try to show other teachers some
resour ces an dSchoolsoauld leakforavaye tg deeekp professional learning
communities to foster discussion and collaboration. Ultimatelgroved pedagogy and
instruction will benefit students with SEN who may be currently struggling in classrooms
(Monteiro et al., 2019)
Theoretical and Empirical Implications

This sectiordiscusseshe theoretical and empirical implications related to this research
study Thetheoretical implicationss s e d A31921£20R0) theorfy of planned behavi¢rPB).
TPBexaminecA n i n d ipredorccepohs’adbeliefs aboud topic and/or planned behavjior
the subjective or societal norms that influebck e i n dpereeptidns,anthe kvel of

control the individuamight feelfor the planned behavior. The empirical implications are drawn

mp
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from theparticipants e x p eandt édin s e &dingdTh’ s s thenkeywere derived
from the participantsexperiencesindcorroboratd thefindings inpreviousstudies in the field
Theoretical Implications

Thes t u dindingsaddtothe mer gi ng | i t e1981t2020)¢hecoyrof Aj z e n ' s
planned behavior and inclusive educatibiayarreMateu et al., 2019; Opoku et al., 2@21
2021h Schwab & Alnahdi, 2020)Thedescrptions ofin-service expatriate teacheexperiences
with thesurroundingsubjective norm&ave theoretical implication®Vhile most teachers
generallyexpressdpositive perspectives of inclusive education artticateda desire to provide
differentiated instruction, the impact of the surrowmgdculture and the ongoing stigratiached
to SENinthe countryma y i mp a c self-effieaayand everguallynfluenceteacher
intentions attitudes and practice for inclusive education (Schwab & Alnahdi, 202Bis
st udy’ smafch predioustgdes that found internal and external subjective norms
influence teacher perceptions of inclusive education and teacheffssty (Chao et al., 2017;
Crispel & Kasperski, 2021; Monteiro et al., 2019; Qu, 2019; Wang et al., 2017).
Empirical Implications

In recent years, there has bearincreasedocus in the literaturerothe importance of
using differentiated instruction in the classromimprove the educational experience for
students of SENScarparolo & Subban, 2020; Whitley et al., 20T%is researclstudyaimed to
describe the experiences ofgarvice expatriate teachers teaching students with SEN in regular
classesUsing dfferentiated instructionteacherpurposefullydesign lessonthatsuitthe
learning differencesf theindividual students in the clagkindner & Schwab, 2020 carparolo
& Subban, 202; Strogilos, 2018)Commonly used examples of differentiation inclstiedent

grouping, student choice, and student autonomy in leamimglinson, 2014)This study found
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thatexpatriate teachers teaching students with SEGhinausal predominatelyasictypesof
differentiated instruction in their coursesich as student grouping and student choice for
assignmentsThey havenotyetimplemened more specific angersonalizediccommodations

for learners with SENsuch as exterdltest time, leveled reading assignments, or individualized
assessments of learnirigesearch indicates thiatividualizedaccommodationallow students

with SEN to learnata pacethat suits their acquisition of knowled{@ibbs & McKay, 2021) and
provideacademic gains not always supportedstandardized instructicend assessme(tbaitas

& Martins, 2017).

Teacher PerceptionsCurrent literaturdasalsoexamned theimportance of the
relationship between teacher perception of SEN aneeffatbcyin developng aclassroom
environment that accepstudents with SENMonteiro et al., 2019u, 2019 Xie et al., 2021
Crossculturalresearch hafound that attitudesan be influenced by the surrounding cultural
normswheretheteachers work (Van Steen & Wilson, 2020his study fillsagap inthe
literature by exploring the Asian perspective of students with SEN in light of expatriate teachers
who reside and teach in the counffjne thematic findings of the study indicated that expatriate
teachers heldenerallypositive perspectives of learners with SEN and a deep concern for these
students to succeed academicatlyenwhenthey fet unprepared and unqualified to implement
differentiated instruction into their instructiohhese findings are consistent with current
literature examiningeacher perceptioraf SEN and inclusive education.

Cultural Environment. Unsupportive schoalulture can lower sekefficacy for
inclusive educatiofOpoku et al., 2021bgincel ocal val ues and Vvidwe surra
and acceptance of inclusican determine the effectivenessraflusive policies (Opoku et al.,

2021a; Strogilos, 2018; Vasteen & Wilson, 2020)this studysought to describe the
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participants’ perceptions of their experience

and in China. Te cultural environmenih Chinastill showsa hesitancy to embrace inclusive

educationHuang et al., 281, Jia et al., 2022; Mu, 2021a; Xie et al., 2022pwever this

cultural disregard for SEN created a dissonance in participants, many of whom had experienced

effective inclusive education in former schools in their home casmtWhile previous studies

have examined the cultural environment surrounding the Chinese acceptance of inclusion and the

remaining stigma in receiving a diagnosis of SEN, little research has described the clash of

cultures expatriates often feel while¢bang in a country unlike their own. This study fills a gap

in the literature bylescribing the participaritexperiences. Additionally,dving been conducted

in English, this study is unique in that very fewernationalktudies have been conducted in

English in mainland China to describehn e count r y’ s inclusigeleducatont at i on

(Faragher et al., 202Han & Cumming, 2022jnaking it accessible to a wider global audience
Teacher SelfEfficacy. Thes t u dindihgs confirmed that teachérattitudes

(Desombre et al., 2018%avarreMateu et al., 20LNichols et al., 2020Savolainen et al., 2020)

andsocietal and cultural norms (Opoktial., 202%; Strogilos, 2018; Vasteen & Wilson,

2020)caninfluence teacher se#fficacyfor providing inclusive education in Chinese private

school classrooméinclear school policies and lack of administrative oversight resulted in a

negative experience fane participantsandminima differentiated instructiorf-eelings of

inadequacy anthck of preparation caudeéeachers to doubt their ability to differentiate

instructioneffectively. Teachers struggled to develop sefficacy forimplementing

differentiatel lessons and assignments for individual students with SEN. The finditigs of

factors that could lead loweredt e a c $ekaffisaty for inclusive educatioare congruent
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with the currentiterature(Crispel & Kasperski2021; Desombret al., 2019Monteiro et al.,
2019 Xie et al., 202

A supportive environment cameate a higher sense of sefficacy for teachers in
inclusive classroom@poku et al., 2021bY he connectiomamongteacher trainingpeer
collaboration andincreasd self-efficacyalign with other studief.i & Ruppar, 2021) andre
confiirmedinthisstudyThe study’s findings suggest -that ir
to-peer mentoring can increase teachera#i€acy for inclusive educatiohe participa t s’
experiences corroborated previous literature that had examined influences that increased teacher
self-efficacy for providing differentiated instructighozano et al., 2021Subban et al., 2021
Werner et al., 202XXie et al., 2022
Limitations and Delimitations

This hermeneutiphenomenological studyescribe the experiences af-service
expatriate teachers who providéferentiatedinstruction for students with special educational
needs in regular classroomsmainlandChineseprivate schoolsThe following sectiomwill list
the limitations of this studywhich wereaspects of the study that were outside ofstheu dy * s
control(Patton, 2015)Thedelimitations of this studto limit the criterion of the participants and
the boundaries of the studyll also be discussed as theseidemsweremadeby the
researcher
Limitations

This study’ s | i mowtedgedi Farst, therswere anlly d2 plargcipants,k n
which isa relatively small samplef expatriate teachers in mainland Chimhis study occurred
at a singl&k-12 school in one urban city in mainland Chuhae tofinding suitableparticipants

easily Secadly, many factorand vari abl es, such asand he t eache



161

educatiorievel, can influence teacher sdfficacy for differentiated instruction in inclusive
environmeng. The participant experience and knowledgeiablesvner e out si de of
control. All participation was voluntarywhich could mearthat participantsvho held definitive
views on the researdhpic and had available time for participatingremore Ikely to
volunteer
Delimitations

The most significant delimitation for the study was theatiicipants werexpatriate
teachersvho heldpasspos other tharthosefromthePeopl e’ s RepThibl i ¢ of
delimitation was so that the study could examine the impact of cultural norms on teacher
efficacy; therefore, participants were limited to expatriatehers who were regular classroom
teachers employed in mainland Chinese private schools nangfégrecial education classes for
students with SEN. Participants were limited to Engéipkaking teachers because of the
resear ch e abilites Theparticipasian ef Chinesspeaking teachermight have given
more variety of responses. Finaltiie choiceof hermeneutic phenomenology over
transcendental phenomenologgs due to the e s e a priorexperiensavith inclusive
education and students with SEN.
Recommendations for Future Research

In light of the thematic findings of this studfis section recommends potenfiature
researctior administrabrs andresearchers whmaywish to develop thisopic. Due to the small
sample size, further research on expatriate teachers working in Chinese schtus cities
would be beneficialResearctihatincludesmore teacherandadditionallocations would be
advisable tgeneratenorerepresentativéindings. The examination of school systems in more

ruralareasand smaller cities is needed to gather ntmmaprehensiveata.Quantitative stdies

t h

Chi
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using measurable surveys such asTiacher Efficacyor Inclusive Practicescale(Park et al.,
2016) wouldgeneratelatawith moreparticipantsMost of the participants in this study were
experiencedeachers whaad taught formore tharfive years andivedin China forseveral
years | recommend further qualitative studies to describe the experienoesefteachers,
perhaps in their first or second yediteachingn mainland China, to broaden the perspective of
the experiencesf expatriate teachers-urther research, if language ability alksvcould
include Chinesepeaking teachers from the Chinese division of the school to compare their
experiences and perceptions with the experiences of the expatriate teacaensingthe
atitudes of administrats, supervising teachers, and school management would also generate
research on schoalide impressions of SEN and inclusive education.
Another recommendatidior future researcls to conducta more systematiexamiration
of the issies that potentially increase and decrease teaelfesfficacyfor inclusive education.
Furtherqualitativeresearch couléxaminehows t u d a&cadensic and sociakeds changand
how teachers adapt to these chandeklitional research could describew adjustments in
school supportaninfluence teacher efficacy and the overall environment for inclusive
educationContinued examination of these issues will lead goeater understanding of school
improvements needed tieveloplearning environments hat meet all students’
A final recommendation is taesearch theducational experiences students with SEN
andthar p a r eerpergrices with the Chinese systéualitative study of these stakeholders
would allow students and parentsescrbe theirexperiencesf different schooling
environmentsA comparison between the attitudesvards anaxperiences of SEN in the
classroom betweegxpatriate learners and their parents @hthese passport holdeasd their

parents could provide zble insights into cultural obstacles to inclusive educaBamticipants
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could be students with SEMho are currentlgnrolledor alums who previously stuced at
schoos that dd not provideLRC or special education support. What areste | ear ner s’
experiences with education in ChinA8 Chinese society embraces SEN more, discovering the
changing perspectives dfitdren and adults with special education nesdsportant
Quialitative studies allowing parents/caregivers and students to voice tispiegeres and
experiencesouldultimately benefit theeducational systemsresearchergain insight into what
students actually experienced during their years at scheatning from the students and
parents can createpartnership with the school and teachehich could result in enhanced
educational and support practices in areasdi@ssroom activities, potential curriculum, and
related policies.
Conclusion

This hermeneutic phenomenological reseastldydescribe the experiences of4in
service expatriate teachensproviding differentiated instruction siudents with SEN in
Chinese private school classroodss i ng Aj zen’ s (1991, 208#®) theo
theoretical framework, this study examined the impacteption and cultural norms had on self
efficacy and planned behavior for inclusive educatRamticipants were selectesing
purposeful samplingand 12expatriate teacheparticipated Datacollection involved
interviews, teacher artifacts, and focus groumgsroviding triangulation of the results. Data were
analyzed using Moustakad 994) methods afodingandby grouping data intethemes and
commonalities that emerged fromthea r t i c i p a nThsfindingsere/gnledssne s
themesAnalysisof the themes revealed three significant interpretations: the cultural dissonance

created by subjective normesneed for cleareschool wlicies andincreasedeacher self

efficacy for providing differentiated instruction in an inclusive classroom. Further research is
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suggested tdiscoverthe experiences of a more diverse group of educators, administrators,
parents, and learners with SEN.

The days of excluding people widducationabr socialdifferences arguickly fading
The latest pedagogical learning theories encourage differentiated instruction todivedal
studentearning need®Best practices foniclusive classrooms usaned instructional strategies
for student s ;suchasastudegraugng,athdert choice, earsd individuatize
instruction.While aurrent Chinese educational law shows an increased desire for inclusivity and
acceptance dSEN, many improvementare stillneeded before effective inclusion is achieved.
In China thesocietal reluctance® diagnos or recognizeSEN continues to marginaé students
and deprive learners gliality educationagénvironmentsEducational and school poiés must
be adjusted to accept that students with SEN, diagnosed and undiagnosed, will most likely
increasan numberin the coming years. Administratoaadeducators must adapt and recognize
thecontinual need foa conducivelearning environment fastudents with SENand all students,
in Chinese classroom$eachers, parents, and specialmststcollaborate to develop
comprehensive plans that develop individualized learning that suits the needs of eadMitthild.
proper training in pedagogy, increased school support, and more peer collaboration, teachers c
increase seléfficacy and show greait flexibility and confidence in adapting curriculum and
teaching lessons that benefitd supporstudent learning-dopefully, more classrooms and
school systems will adopt policies to boost teasledfrefficacy and training so that more

students with SH will be helped.
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Appendix C
Recruitment Email
Dear[Name}

As a doctoral candidate in the School of Education at Liberty University, | am conducting
research as part of the requirements for a Doctor of Philosophy in Curriculum and Instruction
degree. The purpose of my researclo iddscribe the experiences ofservice expatriate

teachers who provide differentiated instruction for students with special educational needs in
regular classrooms at mainland Chinese private schools. | am writing to invite eligible
participants to joirmy study.

To participate, you must fit the following requirements:

9 Hold a passport other than from the People
1 Be an inservice teacher. For this studyssarvice will mean participants who are
currently teaching or who have been employed within the last school year at a Chinese
private school.
1 Teach in an international division of a private school in mainland China.
1 Speak English proficiently enough to conduct an interview and participatiogus

group.
What will you be asked to do?

1 Provide a physical or digital artifact of lesson plans or assignment sheets that shows your
intent to offer differentiated instruction. This should take no longer than 10 minutes.

1 Participate in a 4650 mirute individual interview and a 4finute focus group. Both will
be audie and videerecorded. All procedures will be virtual.

1 Check the transcript of your interview to ensure that | have represented your experiences
accurately.

To participate, pleasdick here to complete a screening survey:
https://www.surveymonkey.com/r/KZBQNBC

A consent document is attached to this email. The consent document contains additional
information about my research. If you choose to participate, you will need to sigontbent
document and return it to me before the start of presenting your artifact.

Sincerely,
Sharon Ann Ma

Doctoral Candidate, Liberty Univers || NG

WecChat ID[redacted
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Appendix D
Recruitment Screening

1. Do you hold a passport other thanfrtme Peopl e’ s Republ ic of
your passport?

2. Are you an inservice teacher (you are currently teaching or have been employed within
the last school year at a private school in mainland China)?

3. Do you teach in an international division of a private school in mainland China?

4. Do you speak English pricfently enough to conduct an interview and participate in a
focus group?

5. What is your name?

6. What division/grade level do you teach?

7. What subject do you teach?

8. How many years have you been teaching?

9. Please provide contact information where you caodmacted such as your email or
WeChat ID.

Below is the link to the Survey Monkey
https://www.surveymonkey.com/r/KZBQNBC
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Appendix E

Consent Form for Participants

Title of the Project: A Phenomenological StudyfIn-Ser vi ce Expat refieadcese Teac
with Inclusive Educatiomn Chinese Private Schools

Principal Investigator: Sharon Ma, Doctoral Candidate for a Ph.D. in Curriculum and
Instruction, Liberty University, Lynchburg, VA, United States

Invitation to be Part of a Research Study

Youare invited to participatm a research study olparticipate, you must lmver 18 years and
mustbeae x patri ate teacher, meaning that you hold
Republic of China. You should be ansarvice teacher or {igerviceassistant teacher in an

English international division of an urban private school in mainland Chalang part in this

research project is voluntary.

Please take time to read this entire form and ask questions before deciding whether to take part in
this research.

What is the study about and why is it being done?

Thestudy aimdo describeheexperiences of iservice expatriate teachers who provide
differentiated instruction for students with special educational needs in regular clasatooms
mainlard Chinese private schoolBhis study intends to allow teachers to describe the successes
and challenges of differentiating course material for students of mixed ability. Teachers will be
asked to reflect on how their experience impacts their behavioowdmng differentiated

instruction.

What will happen if you take part in this study? \

If you agree to be in this study, llivask you to do the following things:

1. Provide a physical or digital artifact of lesson plans or assignment sheets thayshows
intent to offer differentiated instructian your course This will take about 10 minutes
to complete.

2. Participate in a45-60 minute individuainterview. This will be audieand videe
recorded. This will be virtual.

3. Participate in @5minute foas group. Thiswill be audic and videerecordedThis will
be virtual.

4. Check the transcript of your interview to ensure that | have represented your experiences
accurately.

How could you or others benefit from this study? \

The direct benefits participgsishould expedtom participatingn this studyincludeincreased

professional development for teachers and collaboration between teachers who encounter

students with SEN in their regular classroohigpefully, the information from this study will

encounge teachers to create relationships@uaperatiot o support each ot her’
training and supporting teachers in providing differentiated instruction.
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Benefits to society includieenefits for students with SEN in Chinese schoolsvaliclso train
and support participating teachers in providing differentiated instruction.

\ What risks might you experience from being in this study? \
The risks involved in this studyre minimal, which means they are equal to the risks you would
encounter ireveryday life.

| How will personal information be protected? |
The records of this study will be kept privaiblished reports will not include any information
that will make it possible to identify a subject or sch&asearch records will be stored
secuely, and only the researchaill have access to the record¥ata collected from you may be
shared for use in future research studies or with other researchers. If data collected from you is
shared, any information that could identify you, if applicabv#,be removed before the data is
shared.

9 Participant responses will be kept confidential through the use of pseudonyms. Interviews
will be conducted in a location where others will not easily overhear the conversation.

1 Data will be stored on a passwldocked computerand hard copies of data will be kept
in a locked cabineWhile data may be used in future presentations, no personal
information will be shared. After three years, all electronic records will be delated
hardcopies will be shredded.

1 Interviews and focus groups will be recorded and transcribed. Recordings will be stored
on a passwortbcked computer for three years and then erased. Only the researdher
research committewill have access to these recordings.

1 Please note that conédtiality cannot be guaranteed in focus group settings. Members of
the focus group will be discouraged from sharing informat&iill, participationin a
focus group may result in others sharing what was discussed with persons outside the

group.

\ How will you be compensated for being part of the study? \
Participantswill not be compensated for participating in this study.

\ Is study participation voluntary? \
Participation in this study is voluntary. Your decision whetramnotto participatewill not affect
your current or future relations with Liberty Universay[school name redactedf you decide
to participate, you are free to not answer any questiavithdraw at anyime without affecting
those relationships.

What should you do if you decide to withdraw from the study?
If you choose to withdraw from the study, please contact the reseat¢heremail
address/phone number included in the nexagraph. Should you choose to withdraw, data
collected from youapart from focus group dataill be destroyed immediately and will not be
included in this studyF-ocus group data will not be destroyed, but your contributions to the focus
group will not bencluded in the study if you choose to withdraw.
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] Whom do you contact if you have questions or concerns about the study? \

The researchaonducting this studis Sharon Ann MaYou may ask any questions you have
now. If you have questions latgqu are encouragdd contacheratWechat ID[redacted or

B You may also contact [N  cher’
]

\ Whom do you contact if you have questions about your rights as a research participant?\
If you have any questions or concerns regarding this study and would like to talk to someone
other than the researchgou are encouragedo contact the Institutional Review Bal, 1971
University Blvd., Green Hall Ste. 2845, Lynchburg, VA 24515 or emaib&@liberty.edu

Disclaimer: The Institutional Review Board (IRB) is tasked with ensuring that human subjects
research will be conducted in an ethical mannedeained and requiretly federal regulations.
The topics coveredndviewpoints expressed or alluded to by student and facedearchers

are those of theesearchers and do not necessarily reflect the official policies or positions of
Liberty University.

Your Consent
By signing this document, you are agreeing to be in this study. Make sure you understand what
the study is abat before you signYou will be given aopy of this document for your records.
The researchewill keep a copy with the study records. If you have any questions about the
study after you sign this document, you can contacstindy teanusing the inforration
provided above.

| have read and understood the above information. | have asked questions and have received
answers. | consent to participate in the study.

[] The researcherds my permission taudicrecord and videsecordme as part of my
participation in this study.

Printed Subject Name

Signaturek Date
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Appendix F

Interview Questions

The following questionsvereused for interview questions.

1. How has your school year been so far? Icebreaker Q

2. Describe your educational background gederakexperience as a teacher in China.
CRQ

3. Describeatime you needed to change a lesbenause students were not comprehending
the material. How did you feel, think, or re&@tdoing this?SQ1

4. Describe times when you felt comfortable instructing students with special educational
needs (SEN) in your classes at this school. SQ1

5. Describe anyltallenges you have faced provididdferentiatedinstruction to students
with SEN in your classroom at this school. SQ1

6. How would you describe the importance of inclusive educatigour teaching practice?
SQL

7. How haveprior personal experiences influenced how you perceive children with SEN in
your classroom? S&)

8. Describe professional or educational experiences that you have had that prepared you to
work with children with SEN in your classroo®Q2

9. How would youdescribe thachoolwide expectations for teachers working with children
with SEN? SQ

10.How do you collaborate with your department gmedelevel colleagues to work with

students with SEN? SO
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11.You were to provide a lesson plan or assignment sheet fes@ngou feel offered
differentiated instruction for the students in your class. Please describe your artifact and
how you used it for your cours8Q3

12.Describe any changes you might make to the lesson or assignment if you were to use it
again.SQ3

13. Descrile anothersituation in your class wineyou have used differentiated instruction or
accommodation in your classroom. SQ3

14.What has kept you fromsing the strategias instances wheyou havenot used
differentiated instruction or accommodation for youdstut(s)? SQ3

15. What would make you feel more confident in using instructipratticesor
differentiationstrategiesvhen working with students with SEN in your class8&3

16.What else would you like to add to our discussion of your experiences with studdnt

SEN students that we hamet discussed? CRQ
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Appendix G
Focus Group Questions
Questions for the sersiructured focus groupgeredeveloped from the initial coding
and categorizing of the artifact reviews and the interviews (Moustakas, 1984&gche
following questiongo facilitate active discussicamong the members

1. Please introduce yourself, your teaching position, and lyackground in teaching.

Icebreaker Question
. After your individual interview for this study, what thoughts about the topic and the
responses you provided occurred to ¥QRQ
. Describe what focus the school should have on accommodating students witihh SEN o
differentiating instruction for students with SEBIQL
. How does inclusive education and students with SEN in China compare with inclusive
education and students with SEN in your home country or where you studied teacher
education? SQ2
. Describe any traimig the school has provided for the teachediffierentiakdinstruction
and please describe the effectiveness of that training on your pradiifentiaed
instruction SQ3
. Each of you provided a sample lesson for differentiation and accommodatiag your
interview. Please describe your lesson and the intent behind the adaptation of the lesson
to the other participant&(3
Follow-up question: Please respond with comments or questions to the other
member s of t Wescriptionoiutteir igtentdauadjustsclass instruction

for students with SEN. SQ3
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7. From our discussion today, what has encouraged you to provide support and

accommodation for students with SEN in your classrodae3®
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