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Abstract

This dissertation involved summarizing and critically evaluating principals’ views on students
who have been traumatized and the treatment these students receive as a result of these
perceptions. The main focus was to ascertain whether administrators’ upbringing has a mediating
effect on the treatment of students being educated in an urban community. The central question
focused on the views and perceptions of building leaders raised in urban, suburban, or rural areas
and the impact of their perception of urban students who have experienced trauma. Sub-
questions were designed to uncover the relationship between the building administrator’s life
experiences and perceptions of disciplinary practices, the labeling of students needing special
behavioral education, and the leader’s satisfaction while working with these students. The study
was designed to determine whether implicit bias or negative perceptions affect administrators’
thoughts on suspensions, expulsions, arrests, and educational success. thoughts on suspensions,
expulsions, arrests, and educational success. A quantitative research study using a survey was
conducted to gather information from the administrators on their perceptions concerning
discipline, special education, and career satisfaction. The results showed there were significant
discrepancies between urban raised administrators and their suburban counterparts.

Keywords: posttraumatic stress, childhood trauma, community violence, perceptions,

building leaders
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CHAPTER ONE: INTRODUCTION

Wright (2017) noted generational poverty is a cycle of families having experienced
poverty for at least two generations or more. Children who are born into the cycle of generational
poverty and reside in inner cities experience a range of traumatic experiences that can disrupt
their trajectory to becoming well-adjusted adults. A child’s learning potential, socialization, and
sense of self are all affected by traumatic events (Wright, 2017). There is an abundance of
evidence to illuminate that childhood trauma can result from living in poverty, confined housing,
increased childhood abuse, and environmental violence (Frissen et al., 2015).

According to Amaya-Jackson (2017), trauma during childhood is common, creates
adversity, and affects typical mental, behavioral, and educational development. Traumatized
children can develop the inability to interpret and respond to situations with emotional
intelligence (Espinosa & Rudenstine, 2018). Children responding to the world with dysregulation
resulting from having experienced trauma may present with behavioral and emotional
difficulties. Educators may perceive these behaviors as a problem rather than a symptom or
byproduct of urban trauma. These perceived negative behaviors may cause administrators to
respond negatively to students with trauma exposure (Amaya-Jackson, 2017).

Background

According to Nijenhuis and Van der Hart (2011), the traditional definition of trauma
describes obtaining a wound or some type of injury. The emotional, social, biological, or
environmental damage caused by a traumatic event can be classified as a psychological wound.
Any preexisting conditions, such as adversity, prior traumas, or past dysregulation, can be
compounded by new trauma (Nijenhuis & van der Hart, 2011). Trauma happens when a

significant event occurs that affects the amygdala in the brain. Once this part of the brain is
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affected, an alarm system is triggered, resulting in an immediate decision to fight, freeze, or
flight. This process is characterized by increased cortisol and arousal (Power & Mullan, 2017).
Posttraumatic stress disorder (PTSD) can be diagnosed when an acute event is severe or there is
chronic trauma coupled with meeting the criteria outlined by the cluster of symptoms in the
diagnostic manual (C. L. Franklin et al., 2018).

Pain (2018) stated child abuse and intimate partner or domestic violence can develop into
chronic trauma. The intensity or frequency of such an event determines the severity of the
posttraumatic stress symptoms that develop after chronic trauma. Chronic trauma can be
influenced by repeated exposure to violence, the role of the abuser in the survivor’s life, and the
person’s perceived or actual ability to escape the trauma. Psychological violence can take the
form of verbal or physical abuse or witnessing abuse. All forms of psychological violence can
result in internalizing or externalizing behaviors.

Mokrue et al. (2011) reported citizens of the United States are no strangers to trauma.
More than 61% of males and 51% of females have been exposed to at least one traumatic
experience, with approximately 9% developing PTSD. Black and Latino populations have higher
PTSD rates than their White counterparts who reside in higher socioeconomic communities. The
U.S. minority population is more likely to concentrate in urban areas, increasing the probability
of developing PTSD as a result of witnessing environmental trauma.

The urban city of Bridgeport is located in the affluent state of Connecticut. Bridgeport’s
population is approximately 143,010, with an average household income of $62,879. Bridgeport
is 40.28% White, 35.26% Black or African American, 15.76% Hispanic, 4.72% two or more
races, and 3.47% Asian (U.S. Census Bureau, 2020). The school system has approximately

21,000 students. Although Hispanics make up 15% of the population, they make up 51.89% of
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the students in the school district, followed by 32.07% Black and 11.69% White (Bridgeport
Public Schools, 2020).

Bridgeport Public Schools (2020) reported Bridgeport has had a history of crime for
years. Although there has been a year-to-year decline in crime rates, Bridgeport City remains one
of the highest reporters of criminal infractions in the United States. In 2020, the crime offenses
count was 2,670 in 2020, which placed the city 83.2% above the average of all cities in the
United States (City-data.com, 2021). Bridgeport has several issues, such as generational poverty,
underperforming schools, and high crime, that make its citizens more vulnerable to trauma
exposure, which leads to a greater need for school professionals to be more aware of these issues
to guide disciplinary practices.

Nature of the Research Topic

Pervasive childhood trauma disrupts an entire community’s way of life, and the
community’s culture and climate can contribute to the continuation of community trauma
(Ungar, 2013). Short-term effects of trauma, such as fear and anxiety, occur after an acutely
stressful event. Fear and anxiety can dissipate if a sense of safety has been reestablished, leaving
a sense of a returned homeostasis. When the perceived danger is not extinguished or continues to
occur with no signs of a potential return to an emotional balance, the trauma can turn into a
phobia and extreme anxiety (Singewald et al., 2015).

There are also significant long-term effects of childhood trauma. Witnessing violent or
aggressive behavior from the adults in a child’s environment disturbs a child’s cognitive
processes and interferes with or interrupts a child’s critical developmental process. Emotional

regulation, attachment, and stress responses can all be affected by witnessing or being the subject
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of violence or aggression (Voith et al., 2020). According to Arseneault et al. (2011), childhood
trauma can cause the long-term effect of psychotic disorders and psychotic illnesses.

Chronic exposure to urban violence has been shown to be a significant risk factor for a
child’s emotional development. Chronic exposure can directly or indirectly affect a child and
alter their social and emotional outcomes later in life. Exposure to chronic violence affects social
and academic outcomes and can also affect psychological and cognitive functioning (Molano et
al., 2018).

Minorities residing in urban areas are exposed to high levels of trauma from several
different fronts. Although the adults in these areas are also exposed to violence, the impact is
more significant for children who are chronically exposed to the daily barrage of traumatic
experiences while attempting to make sense of the world around them. According to Hunt et al.
(2011), there are higher rates of anxiety and mood disorders, substance abuse, and PTSD
resulting from living in a distressed and volatile environment. Obesity, cardiovascular disease,
and increased cases of mental illness are associated with chronic trauma from urban communities
due to the pervasive trauma in an urban setting. Pain (2018) used the term “chronic urban
trauma” to describe this phenomenon.

According to Geronimus et al. (2015), those who reside in inner cities or urban
communities have higher rates of age-related disease and early mortality. This population lacks
access to affordable, healthier food options, contributing to higher rates of diabetes and other
health-related ailments. Food insecurity, or the uncertainty of receiving food, becomes an issue
in urban areas due to the lack of financial resources and economic deprivation. These economic

issues can result in toxic stress due to their pervasive nature (Hecht et al., 2018). With lower
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socioeconomics, a lack of access to quality education, and decreased quality of health, urban
residents experience more poverty than their suburban counterparts (Geronimus et al., 2015).
Relevant Literature

There are many perspectives on the reason for the increased trauma exposure in urban
areas. Chronic urban trauma can be explained as a historical or generational cycle of poverty
(Pain, 2018). There are many theories related to trauma in adults, but these theories cannot be
applied to childhood trauma. Children respond to trauma differently than adults, as they may not
understand or interpret the gravity of an event and its overall significance. Characteristics such as
gender, sex, ethnicity, age, severity, and proximity to the traumatic event all influence children’s
level of trauma response (Alisic et al., 2011).

Zaleski et al. (2016) described trauma as a direct result of exposure to a impactful and
unusually stressful experience that overwhelms an individual’s adaptive response. This trauma
experience can result in a life with pervasive feelings of helplessness and fear. Each person has a
unique way of processing danger or fear. Traumatic reactions such as strained relationships,
negative memories, and other physical and somatic symptoms can occur when an individual is
presented with a unique catastrophic event. Following a traumatic event, a person can enter a
state of self-preservation that places the person in a hyperarousal state. The alarm is triggered,
and balance or homeostasis is altered. According to Sletvold (2016), Breuer and Freud, early
theorists on the concept of trauma, suggested trauma is an extreme reaction to an event that
causes short-term effects like exhaustion, physical arousal, and numbness and potential long-

term effects like severe disassociation and extended periods of distress without calmness.
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Problem Statement

Public schools in the United States rank ninth among all industrial countries and public
schools in urban communities have consistently underperformed their suburban counterparts as
evidenced by standardized tests and other summative measures (Teasley et al., 2016). Statistics
for public schools in the United States show a performance gap between urban and suburban
communities. The socioeconomic disadvantage in urban schools causes minority students to
achieve less educationally than their advantaged counterparts in the core subjects (Lago et al.,
2017). Anyon et al. (2016) showed no correlation between out-of-school suspensions,
expulsions, school arrests, improved student behavior, or increased school safety overall. A
disproportionate number of minority students are given consequences compared to their majority
counterparts, causing education deficits, increased incarceration odds, and chronic urban trauma.

According to S. Wang (2019), studies show culturally informed and emotionally
intelligent school staff, particularly building principals and quality teachers, are essential to the
success of a school and its students (Kumar, 2020). The formative years in a student’s
educational process represent a critical period that shapes essential thinking skills, attitudes about
education, and behavior. In school, students learn the concept of self-discipline, which requires
the ability to control impulses when there are no consequences present (Golann et al., 2019).
Most of a child’s time spent awake is at an educational institution and students are influenced by
the people they encounter in their school. School staff influences the social and psychological
formation of the students they serve, making it vitally important for them to have quality
interactions based on cultural competence rooted in evidence-based teaching (S. Wang, 2019).

Building leaders and other school staff who harbor negative perceptions of urban students

who have experienced trauma have a narrow locus of control or understanding of the impact of
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trauma on individuals. They cannot understand and identify strategies to increase students’
educational levels while decreasing behavioral infractions (Kumar, 2020). The negative
perception of urban traumatized students and the consequences of the lack of understanding of
trauma reactions are significant issues, as evidenced by several recent studies that pointed to
cultural competence as critical to the achievement of minority students (Wolf et al., 2017).

The problem addressed in this research is that students who have suffered trauma are
given a higher frequency and degree of negative consequences by building leaders due to the
leaders’ own personal life experiences and backgrounds. Data indicate students of color
experience multiple traumas throughout their childhood and receive increased negative
consequences due to what is viewed or perceived as maladaptive behavior (Lago et al., 2017).

Purpose Statement

In schools, building leaders should have empathy and cultural competence surrounding
the populations they serve. This study was designed to advance the body of research surrounding
the problem of increased negative consequences being given to urban traumatized minority
students due to building leaders’ perceptions of these students in the school district of
Bridgeport, Connecticut. The purpose of the study was to determine whether the upbringings of
the building administrators had an effect on their views and perceptions of the students who
attend Bridgeport Public Schools. A quantitative cross-sectional survey research design was used
to investigate this issue. This design enabled the researcher to collect data by surveying a sample
population of building leaders with varied life histories about their views and perceptions of
urban students to uncover whether there was a relationship between the administrators’
upbringing and their opinions and perceptions regarding suspensions, referrals to special

education in an urban community, and overall satisfaction with working with these students.
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Significance of the Study

This study involved using data to ascertain whether there was a correlation between the
perception of building leaders and the disproportionate increase in harmful and punitive
consequences for minority students in an urban school district. The data were intended to
uncover whether implicit bias was present in the chosen school system and the community it
serves. Results shed light on the issues affecting traumatized students and can be used to provide
context to key stakeholders such as police, juvenile probation, and mental health providers
(Marchbanks et al., 2016). When minority students are disciplined more than other groups, the
stakeholders mentioned above are inundated with referrals, contributing to the school-to-prison
pipeline (Owens, 2016). According to Fitzgerald et al. (2018), the school-to-prison pipeline is
characterized by socioeconomically disadvantaged students, students of color, and students with
special needs being given harsher punishment than their majority counterparts, leading to
increased interactions with the juvenile justice system. The police are called upon to interact with
students more frequently for what building leaders deem problematic behaviors. More often than
not, the trajectory of these students moves from perceived inappropriate behaviors to school-
related discipline, culminating with interactions with the judicial system and a referral to special
education or a mental health agency. Referrals to these services can be significantly reduced if
building leaders’ negative perceptions of these traumatized students can be unmasked and
addressed.

Research Design

The researcher used a quantitative cross-sectional survey design to study the extent to

which building leaders’ perceptions and their upbringings affected their treatment of traumatized

students raised in an urban neighborhood. Data were collected via a survey method. Questions
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were created to ascertain possible implicit biases mediated by the administrators’ upbringing to
discover their views and perceptions of the students they served. The findings were intended to
determine whether there was a relationship between an administrator’s upbringing and their
views and perceptions on the use of harsher consequences, the need for special education, or the
need for police intervention to educate urban students.

Research Questions

The research was designed to uncover the relationship between building leaders’
upbringing and their views and perceptions of urban students who have been traumatized. The
following research questions were developed to guide the study:

Central Question: Is there an association between building leaders’ upbringing and their
views and perception of urban students?

Are building administrators’ life experiences associated with how they view appropriate
penalties for students with trauma?

As a result of their views and perceptions, is there a correlation between building leaders’
perception as a result of their upbringings and their thoughts on the need for special education
classifications?

To what degree are building leaders’ views and perceptions related to their overall
satisfaction with Bridgeport Public Schools?

Definitions

Childhood trauma — results from living in poverty, confined housing, increased childhood
abuse, and environmental violence (Frissen et al., 2015).

Chronic exposure — continually experiencing chronic violence that affects social and

academic outcomes as well as psychological and cognitive functioning (Molano et al., 2018).
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Chronic urban trauma — multiple pervasive adverse events in an urban community (Pain,
2018).

Perception — the interaction with the environment that creates a sensory signal developed
by experiences over time and the knowledge of the regularity in the combined space of sensory
data (Bohg et al., 2017).

Posttraumatic stress — occurs after a traumatic event and meets the criteria outlined by the
cluster of symptoms in the diagnostic manual (C. L. Franklin et al., 2018).

Psychological violence — occurs with chronic verbal or physical abuse or witnessing
abuse, resulting in internalizing or externalizing behaviors (Pain, 2018).

School-to-prison pipeline — an overrepresentation of minority students educated in urban
areas that are socioeconomically disadvantaged, resulting in interactions with juvenile justice
systems (Fitzgerald et al., 2018).

Trauma — to obtain a wound or some type of injury (Nijenhuis & van der Hart, 2011).

Traumatic reactions — following a traumatic event, a person enters into a state of self-

preservation and hyperarousal (Zaleski et al., 2016).
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CHAPTER TWO: REVIEW OF THE LITERATURE
Overview

This literature review presents a summary and critical evaluation of principals’ views on
students who have been traumatized due to living situations that are riddled with crime and
violence. Two themes are covered: trauma and cultural competence as they relate to implications
for urban students and building leaders’ perceptions mediated by their upbringings. These two
themes are discussed and integrated, and synthesized. The review was designed to determine
whether the research supports or does not support the assertion that students who are traumatized
by their environment receive different treatment from their school administrators and whether the
adverse treatment these students face is the result of the leader’s views of these students formed
by their formative experiences. This study was designed to investigate building leaders’
perceptions of traumatized students from inner cities. The researcher developed this literature
review by creating and defining the research questions and analyzing databases and peer-
reviewed articles to gain a scholarly understanding of the problem. Relevant keywords were
employed to gather articles relevant to traumatized urban students and building leaders’
perceptions.

This study was designed to classify principals’ views and perceptions of students who
have been traumatized due to their poor living situations, which are often accompanied by
violence and tumultuous upbringing. The study was conducted to determine whether the
mediating effect of how an administrator was raised affects their treatment of students in urban
communities. This topic should be of interest to those employed in urban school districts, inner-
city stakeholders, and those who work with the products of an inner city where trauma is chronic.

In the Bridgeport Public School district, many suspensions, expulsions, and arrests are
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disproportionately levied against students of color, particularly Black males. Black male students
are more likely to be identified with an emotional disturbance as an educational classification,
decreasing their ability to obtain academic success (Young, 2011).

The researcher wanted to understand whether building leaders’ perceptions affect student
discipline and overall social and educational outcomes. The literature review covers the causes of
childhood trauma, specific trauma in urban settings, cultural competence in the school’s climate
and culture, and the perceptions of building leaders. Previous work supports that building leaders
set the tone in school buildings. This tone enables the school administration to inspire and
motivate staff and students to buy into the shared vision to achieve the purpose of educating
students (Gllsen & Gilenay, 2014). If the environment is not culturally competent, students will
be disciplined more negatively by the adults due to a lack of understanding of minority students.

A cross-sectional survey was administered to 63 building leaders born in urban, rural, and
suburban areas to gather their perceptions of inner-city students. The survey was stratified using
a Likert scale anchor (Creswell, 2018). The implication was that building administrators with
urban upbringings would have more negative perceptions of students from urban areas who
exhibit problematic behavior than would those raised in suburban and rural areas. The negative
perceptions held by the urban-raised administrators would ultimately result in more negative
consequences for these students. The cross-sectional survey was designed to ascertain whether
the early life experiences of the administrators mediated any differences in the treatment of these
traumatized students.

Daly et al. (2015) found that the causes of trauma in children include community and
domestic violence, physical abuse, sexual assault or molestation, neglect, and childhood

maltreatment. These traumas can result in negative behaviors that can influence adults’ views
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and perceptions of these students. Acute, chronic, and complex trauma affect the severity of
symptoms and may appear problematic or appear as negative behaviors in schools displayed by
these students. These behaviors can be viewed as problematic, resulting in negative thoughts,
views, and perceptions by school staff. These behaviors can lead professionals to levy harsher
penalties and increase the likelihood of special education classification for minority students.

The specific trauma that occurs due to living in an urban area and the causes and risk
factors for the traumatic reaction are understudied. Trauma experienced while living in poor
conditions can cause adverse academic and social outcomes (Pain, 2018). The reason for
studying these negative outcomes is that there can be proper professional development centered
around trauma-informed schools and interventions for those students suffering from urban
trauma. Building leaders’ perceptions of students can affect student outcomes and life
trajectories. The phenomenon of cultural competence can inform individuals’ educational,
mental health, emotional well-being, and economic health from childhood to adulthood (Larson
etal., 2017).

Theoretical Framework

The researcher used a descriptive study design to investigate principals’ perceptions and
views of students who have been traumatized due to their environment. The research was
designed to uncover the relationship between building administrators’ urban and suburban
upbringings and their effect on their treatment of students who have been exposed to trauma. The
study involved examining whether their perceptions caused these students to receive harsher
discipline and a need for special education classifications to be successful.

All humans have views and perceptions that are shaped by their personal experiences

navigating life. Sell (2018) described the work of Stanley Schachter and based his study on Kurt
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Lewin’s and Leon Festinger’s original works on social psychology, in which he discussed the
fundamental notions of group affiliation as essential to understanding humans. Kruglanski et al.
(2018) pointed out that social psychology spawned several terms that are more closely related to
perception and how lifelong experiences shape opinions, actions, and motivations. The concept
of the cognitive consistency paradigm explains the rationale behind relying on past experiences,
from childhood to adulthood, to guide current actions. If that paradigm is altered, cognitive
dissonance can occur.

Harrison-Bernard et al. (2020) expanded beyond the work of Mahzarin Banajiand and
Anthony Greenwald, who were the pioneers of what is now known as social identity theory (SIT)
or implicit bias. Implicit bias is a term used in social psychology and is defined as an
unconscious prejudice formed at an early age that can create obstacles for marginalized groups
(FitzGerald & Hurst, 2017). These unconscious prejudices are formed by deliberate and
unintentional signals and information from caretakers during childhood. Harrison-Bernard et al.
viewed implicit bias slightly differently as an unobservable system in the brains of individuals
that drives their decision making. Johnson and Bornstein (2021) described implicit bias more
narrowly, relating it to the school system and how the system marginalizes minority groups as a
result of prejudgment. Gullo and Beachum (2020) stated building leaders make decisions that
affect students daily. Implicit bias can affect these leaders’ ability to consider all factors when
addressing problematic behavior. Attitudes, preconceived notions, and stereotypes can affect
decisions concerning the treatment of students.

Social Identity Theory
A person’s identity is shaped by their experiences and is crucial in making decisions.

Davis et al. (2019) conducted a study to compare sociology’s definition of identity theory with
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psychology’s definition. Identity was defined as a multipronged construct of different social
experiences that form a response to the environment. The researchers defined SIT as a collective
identity focusing on the identity associated with a social movement. Identity theory focuses on
the “I” and SIT focuses on the “we.” According to G. M. Crow and Moller (2017), individual
identities form, revise, repair, maintain, and are strengthened throughout one’s childhood and
guide decisions in adulthood. They form as children navigate and begin to find their place in this
world, revise opinions and thoughts as dictated by their surroundings, repair ideas as they learn
more, maintain entrenched beliefs as they are reinforced, and are strengthened through
reinforcement.

Student identity constantly forms throughout the school years. According to Carlone et al.
(2014), developmental and physiological changes occur during adolescence. This period is a
critical phase that can alter a student’s educational and behavioral trajectory. This longitudinal
study followed students from middle to high school, studying how the students’ social identities
were developed and how race, gender, and class influenced student success. Carlone et al.
examined the role of maturation and puberty in forming social identity and the relationship
between motivation and choice. Findings showed a shift in student perception when there is
extrinsic motivation. According to how they are treated, this motivation is cultivated or stunted
by school staff. Maxwell et al. (2017) found effective education or teaching and learning results
from a complex psychological process that can encourage or discourage students when their
social identity is developing.

Group connections are what humans strive for to feel validated and welcomed. Nicholls
and Rice (2017) defined SIT as an individual’s identification with a group based on specific

characteristics and values held by both the individual and group in a study that explored the dual-
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identity model of responses to deviance in online groups. The definition was expanded by
asserting that SIT allows individuals to create and maintain a sense of community and promotes
social norms. Norms and expectations, learned formally and informally, influence how
individuals respond to their environment and react to others. Walker and Caprar (2020) reported
that self-knowledge is developed by membership in a particular group in which an individual
internalizes a specific social role. Social identity theory and its impact on decision making were
relevant to the current study because administrators’ social identity and collective experiences
could influence their treatment of urban students.

Kafa and Pashiardis (2019) indicated schools are becoming more complex and diverse.
Building administrators have a significant impact on ensuring students’ behavioral, social, and
academic performance levels. They can alter a student’s potential later in life, and their role and
perception of students are essential. Personal perspective influences leadership practice and
individual identities, resulting from a strengthened values system perspective formed by the
administrator’s life-critical incidents and the effect on their leadership practice through various
leadership styles. Kafa and Pashiardis used the principals’ upbringing and environment to
ascertain whether that perspective influenced their leadership style. Findings showed school
administrators’ identities, including values, assisted with their understanding of the people with
whom they were in more personal contact. These values influenced their leadership practice,
including behavioral and academic considerations.

Edge et al. (2017) defined the role of building leaders as governors, caretakers, planners,
and teachers. Administrators have a professional identity and a social identity both with norms
and expectations. Professional identity involves depersonalization, in which the administrator

holds common perceptions, views, attitudes, and behaviors. According to Nordholm et al.
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(2020), professional identity is mediated by gender, age, and administrator type. G. M. Crow and
Moller (2017) described professional identity as an influence behind the drive of a leader to
focus on work and clearly defined roles. An administrator has both personal and social views and
perceptions. Three levels of self-construct were determined to illustrate what constitutes
professional identity. These elements included individual internalization or lived experience,
relational recognition, and collective endorsement. Walker and Caprar (2020) asserted
performance is the motivator for the administrator’s perceptions. Performance and achievement
provide a sense of self and relation to a group and promote positive mental health and well-
being.

Welsh and Little (2018) argued that administrators’ policies, practices, and perspectives
play an essential role in the disparities among minority students. They reviewed peer-reviewed
literature to conclude whether the classroom, school, or neighborhood contributed to the
disproportionalities in adverse discipline outcomes. The alternatives to exclusionary discipline
policies, like suspension and expulsion, did not show a reduction in negative disciplinary rates.
The results showed the rates of harmful disciplinary practices could not be attributed to one
single factor like policy, procedures, or perception. The study did show minority students were
disciplined at higher rates than were White students. The results also showed the administrator’s
views and perceptions shaped the rates of harmful disciplinary practices and that administrators
have a clear philosophy, formed by their perception, that shapes their approach to discipline.

According to Wiggan and Watson-Vandiver (2019), most of the research on urban
students centers around the reason for failure and increased rates of behavioral discipline.
Wiggan and Watson-Vandiver used a quantitative method to ascertain what made a school in

Ferguson, Missouri, high-performing and reported low behavior disciplinary infractions.
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According to Teherani et al. (2015), researchers work under the assumption that a similar reality
can be uncovered with a specific approach. Shernoff et al. (2011) suggested this approach
focuses on a phenomenon and outcomes from events from the perceptions and views. Shernoff et
al. described self-awareness as a significant factor in why these students were successful. They
did not attribute other social factors that could have contributed to student success in the area of
behavior and academic progress, nor did they factor in the makeup of teachers and the
background of the building administrators. The study pointed to a positive environment and self-
knowledge as contributing factors.
Implicit Bias and School Leadership

There has been a lot said about implicit bias in education. Gullo and Beachum (2020)
conducted a study in which they explored administrators’ disciplinary decisions related to social
justice for minority students. The researchers used interviews and analyzed documents of six
mid-Atlantic administrators to examine their decision-making process. Results showed the
administrators’ views and perceptions unconsciously contributed to increased discipline for
marginalized students. The findings indicated administrators use relationships as step one to
guide their decisions, followed by flexibility and morality. When making decisions about student
discipline, the administrator starts with a premise that the students can either be innocent or
guilty, offenders or victims. Prejudgment should not factor into the decision. Administrators
should view students as individuals and not groups and develop meaningful relationships. Gullo
and Beachum concluded that administrators have a bias due to their self-defined goal for the
discipline but should consider flexibility and consideration while enacting disciplinary policy.

Furthermore, they should consider an alternative when appropriate and individualize discipline.
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Implicit Bias and Special Education

According to Strassfeld (2017), implicit bias can play a role in minority students
disproportionately being labeled with special education classifications. Strassfeld described the
disproportionate overrepresentation of students of color in special education compared to their
majority counterparts. The factors outlined in the study included the parent’s education, the
minority group’s population size, ethnic bias, and the teacher’s race. Herzik (2015) focused on
African Americans as a disproportionately labeled group with a particular education
classification. They pointed to the labeling of special education as a significant issue due to the
system neglecting to analyze whether there are underlying issues to the academic difficulty or
behavioral problems (Strassfeld, 2017). Overrepresentation is such a problem in the United
States that the federal government instituted a monitoring system to ensure equality.

Connor et al. (2019) also discussed the overrepresentation of minority students in special
education and characterized the issue as perpetually “haunting” the field of special education.
The researchers examined two phenomena related to the overrepresentation of marginalized
groups in special education. Significant attention was given to a few scholars who claimed
overrepresentation does not exist. Conversely, there was a lack of considerable attention given to
many scholars who focused on the origins, manifestation, and suggested resolutions of
overrepresentation. Legislation and policies to reduce marginalized groups’ overrepresentation in
special education may be misdirected. Morgan et al.’s (2015) argument that minority students are
not overrepresented in special education was refuted due to data inaccuracies.

Implicit Bias and School Arrests
Riddle and Sinclair (2019) reported minority students are subject to disciplinary

consequences at much higher rates than their majority counterparts. These corrective actions set
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students on a negative life trajectory. School disciplinary consequences include suspensions,
expulsions, and, ultimately, school arrests. Early harsh penalties for children can have negative
life consequences, including poor interpersonal relationships and substance and mental health
issues. The disciplinary gap between majority and minority students is associated with high rates
of implicit bias.

Hughes et al. (2020) discussed implicit bias and its association with the higher rates of
school discipline given to minority students but focused more on the school-to-prison pipeline.
Inappropriate behavior in school has become criminalized. Building administrators call the
police for behavior exhibited by minority students at higher rates than for the same behavior
exhibited their White counterparts, causing high arrest rates—the primary source of referrals to
juvenile court in schools. According to the article, higher rates of school arrests are associated
with the implicit or racial bias held by the person who delivers the consequence. There is often
inconsistent enforcement of the disciplinary policy depending on the student’s racial identity.

The main focus of the current study was to ascertain whether the views and perceptions
of administrators affect the discipline and programmatic outcomes of students in urban settings.
Social identity theory reveals that an individual’s identity is shaped by their experiences
throughout life and plays a crucial role in decision-making processes. Implicit bias molded by
social identity can guide an administrator’s decision making for the students they serve.
Administrators’ formative views on how they perceive the world growing up can influence the
disciplinary practices they use with urban students and their perception that these students can
only learn and behave with external and punitive interventions and the use of special education.
This study was designed to shed light on how upbringing affects administrators’ perceptions of

discipline and special education for students living in urban areas.
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Related Literature
Trauma

According to Sanderson (2014), most studies describe trauma as exposure to or
witnessing actual threat or a threat to life, sexual violation, or severe injury accompanied by fear
and horror or helplessness. Friedman (2015) changed the definition slightly by suggesting trauma
is a catastrophic event or stressor that can create significant symptoms of distress in an individual
or psychological wounding resulting from an unusual, extraordinary event outside of an
individual’s life. Jonker et al. (2020) added that trauma is experienced, including unexpected,
perceived life-threatening occurrences, that prevent a person from responding in typical ways.
There appear to be conflicting opinions on whether witnessing a life-threatening event can cause
PTSD, but the literature points more toward the affirmative. The trauma experienced by students
of color can result in PTSD. According to Armour et al. (2016), PTSD can present with
symptoms such as emotional numbing, being misinterpreted as being aloof or distant, or
behaviors like negative alterations in cognition and mood. These symptoms can be unfavorable
and can negatively affect a building leader’s perception if they are not trauma-informed or
culturally competent.

Rajaram (2021) asserted behaviors that can be viewed as problematic include interrupting
the educational flow, attention-seeking behaviors such as telling jokes, horse playing, and
creating situations that could distract the teacher and other students. These behaviors are often
met with verbal discipline or removal from class. The general response is that the student is the
problem, not the student’s behavior. These behaviors can be an attempt to defect from the signs

of trauma. These situations often end with an intervention by the building administrator.
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Gilmoor et al. (2019) reported that PTSD is a condition that persists after experiencing a
traumatic, life-threatening event. It includes intrusive or reexperiencing the traumatic event,
avoiding symptoms, negative alterations in cognition and mood, and increased arousal. Repeated
childhood abuse increases the potential for PTSD. Helplessness, fear, and stress are other
symptoms associated with PTSD.

Types of Trauma

Acute Trauma. According to Daly et al. (2015), urban communities have issues with
violence and poverty, and children in these communities can experience long-term effects as a
result. Three types of traumas can occur after experiencing an extraordinarily stressful event or
set of circumstances. These types of traumas include acute, chronic, and complex. Acute trauma
results from a single stressful or dangerous event. Chronic trauma results from repeated and
prolonged exposure to highly stressful events.

Barbieri et al. (2019) described trauma, including child abuse, bullying, or domestic
violence as complex trauma that results from multiple traumatic events. According to the
literature, phycological trauma can be classified using types 1 and 2. Like acute trauma, type 1
refers to an unexpected event causing significant stress. Complex trauma or Type 2 describes
trauma experienced throughout an individual’s childhood or the early stages of development. It is
defined as exposure to repeated, prolonged, traumatic stress such as violence, sexual abuse, and
rape.

Reininghaus et al. (2016) referred to childhood trauma as a negative event or a series of
adverse events that affect an individual. Blitz et al. (2016) noted emotional dysregulation and

irritability to be acute trauma symptoms. At the same time, Maguire et al. (2015) reported
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increased depression, suicidality, and decreased productivity to be acute symptoms of emotional
abuse.

Lewis et al. (2016) defined child sex abuse as a significant phenomenon globally and in
the United States, where a child is touched inappropriately, exposed to sexualized content, or
raped. Acute trauma reactions are characterized by symptoms like shame or helplessness and
internalization, which happen soon after the abuse. Sexualized behavior, isolation, and
suicidality have been associated with sexual victimization. Brown et al. (2022) noted disbelief,
somatic difficulties, and self-blame as acute effects of child sexual abuse.

According to Cui et al. (2018), physical abuse is another form of trauma that can affect
students. Trauma resulting from physical abuse has been well documented. Childhood physical
abuse causes behavioral issues, especially when committed by a trusted adult (Cui et al., 2018).
The number of cases is underestimated as many go unreported—those who have experienced
abuse exhibit perceived behavioral issues, mental health problems, and physical health
complications. Mental health issues can include anxiety and depression, some cardiovascular
issues, and suicidal ideation. Physical abuse is not relegated to just one setting.

Fakunmoju and Bammeke (2015) described children interacting with various people and
being part of several physical abuse systems. Schools, daycare settings, and other relatives’
homes are examples of the different systems children navigate. Each of these settings can create
instances of physical abuse and lead to a traumatic response of depression and anxiety. Physical
abuse can create a negative physiological, emotional, and cognitive response. Abuse occurring in
multiple settings can increase the probability of negative emotional and mental responses and the
development of PTSD symptoms. Price-Wolf (2015) stated future studies should examine the

implications of abuse conducted by a mother versus a father. Social and relational issues are
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comorbid with physical abuse, so it is essential to investigate the root of the abuse to determine
whether there is variation depending on which parent conducted the infraction. Hoehn et al.
(2018) described physical abuse as maltreatment by another individual ranging from minor
injuries to more significant physical trauma. Stoltenborgh et al. (2013) narrowed the definition of
early physical abuse in childhood to harmful interactions with a child’s caregiver, including
harsh and abusive physical discipline, hitting, punching, choking, or other forms of dangerous
physical contact. Both gave examples of acute trauma reactions such as cognitive, mental, and
psychological problems affecting daily functioning.

Chronic Complex Trauma. Wamser-Nanney et al. (2021) summarized complex trauma
as multiple and frequent exposures to traumas over time. These traumas can include physical and
sexual abuse and domestic or community violence with regularity. Hoehn et al. (2018) reported
on the adverse long-term physical and mental health effects in adulthood for physical and sexual
abuse survivors. Two other long-term effects of early trauma are substance abuse and
interpersonal relationship problems. According to Wamser-Nanney et al. (2019), chronic or
complex trauma exposure happens when multiple traumas begin in early life that cause far-
reaching self-regulation difficulties across domains of functioning in adulthood.

Covey et al. (2017) stated childhood exposure to violence plays a considerable role in
developing adverse childhood outcomes. This exposure plays a role in the child’s overall
functioning and can affect their behavior and emotional well-being. Exposure to violence can be
evident in school and affect how these students are treated by the adults who observe these
behaviors. There are gaps in the literature on the relationship between exposure to early violence,
such as witnessing violence among parents or in the neighborhood, and the development of

PTSD in adulthood or whether witnessing domestic violence can lead to PTSD in adulthood.
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Conversely, Dargis and Koenigs (2017) suggested enduring abuse as a child can affect
mental health and is associated with psychopathic traits. Witnessing abuse can lead to
psychopathy, but further research must correlate witnessing abuse to PTSD. More research
should center around how witnessing events affects the student’s ability to access the curriculum
to produce more favorable academic outcomes.

Maneta et al. (2015) described emotional abuse as psychological maltreatment.
Childhood emotional abuse is strongly associated with emotional dysregulation in adulthood.
The literature shows it is also a strong indicator of poor relationship satisfaction and poor
intimate relationship functioning. T. Crow et al. (2014) found abuse directly affects low-income
families, particularly children of color. Childhood emotional trauma is a strong indicator of
depressive symptoms in adulthood and a more aggressive disposition. Emotional dysregulation is
the most prominent symptom in adulthood for emotionally abused children.

Maguire et al. (2015) reported that the severity of the symptoms of emotional abuse
depends on the severity and frequency of the treatment and the lack of social support. Emotional
abuse or neglect affects daily life and the developmental milestones by which children learn
specific developmental tasks. These tasks are incrementally integrated into the child’s abilities as
they become increasingly complex. This process is either helped or hindered by risk or protective
factors such as the environment, interactions between individuals, and biosocial and
psychological influences. Difficulty reaching pivotal milestones can affect a child’s social,
emotional, and psychological progression. Hoeboer et al. (2021) found that emotional abuse
symptoms can be mediated by learning effective emotional regulation, proper trauma-focused

therapy, and the dissipation of the act over time.
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According to Mathews and Collin-Vézina (2019), sexual abuse is unwanted sexual
contact, though other researchers considered issues of consent, including the victim’s age.
Granot et al. (2018) reported sexual abuse accounts for most traumatic events inflicted on
women. Although studies have shown women account for most sexual abuse cases, men are also
sexually assaulted. Emetu et al. (2020) found the number of assaults on men has been
underreported due to the stigma and masculinity.

Lopez-Patton et al. (2017) described childhood sexual abuse as mistreating a person
under 18 years of age and involving physical and mental injury by a person charged to care for
the individual. It can include physical and sexual acts or exploitation (Lopez-Patton et al., 2017).
According to Broadley (2018). Child sexual abuse is a major social and criminal problem and a
significant public health issue. This issue remains an important and ongoing issue in the United
States as well as worldwide. This abuse can result in short-term and long-term internalizing and
externalizing symptoms. Cole et al. (2014) reported on how commercial sexual exploitation of
children is the cause of child sexual abuse, and Meyer et al. (2017) suggested these adults have
hypersexual behaviors resulting in a preoccupation with sex and poor impulse control. This
problematic behavior has instant gratification but often results in fear and guilt. Poor self-image
and self-esteem are two characteristics of perpetrators of sexual abuse.

Granot et al. (2018) found sexual abuse has many negative consequences, including
physical and mental health problems. Broadley (2018) found the short-term effects on children
who were sexually abused included pain, confusion, anxiety, and fear. Long-term effects can
include physical injury, depression, and ongoing psychological and mental health issues,

including disassociation in extreme cases. O’Cleirigh et al. (2019) reported child sexual abuse in
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boys can lead to PTSD and higher rates of HIV infection due to promiscuity and risk-taking
sexual behavior.

According to Mathews and Collin-Vézina (2019), early sexual abuse trauma is associated
with an increased risk of chronic pain later in life. Ghosh et al. (2018) found that sexual violence
increases the risk of sexually transmitted infections, including HIV. At the same time, Bae et al.
(2018) found that somatizations or illnesses with no real medical cause constitute significant
symptoms of PTSD in children.

Vicarious Trauma. Koenig et al. (2017) stated students living in urban communities
who frequently witness trauma can experience vicarious trauma. Teachers and principals
working with these students can also experience vicarious trauma or compassion fatigue.
According to Uziel et al. (2019), numerous studies have been conducted on vicarious or
compassion fatigue. Working in a stressful field can expose a person to trauma. There are gaps in
the literature about teachers working in urban areas and witnessing traumatized students daily.
Frequently hearing traumatic stories and having empathy for students who are affected by trauma
can result in the potential for secondary traumatic stress or vicarious trauma in adults. According
to Ravi et al. (2021), vicarious trauma or a secondary trauma exposure can result in compassion
fatigue and burnout by caregivers. This type of trauma is characterized by irritability, excessive
worry, and somatic symptoms similar to PTSD. Hallinan et al. (2019) also described vicarious
trauma as a secondary exposure response to the traumatic experiences of others but narrowed the
definition to include only those individuals with whom the person interacted.

According to Bell et al. (2019), gaps in the literature relate to the upbringing of staff and
whether that experience affects educational decisions and its effect on the adults developing

vicarious or compassionate fatigue. If the building leaders have similar backgrounds, will they be
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more resistant to the development of compassion fatigue? Staff with high levels of exposure to
trauma are at a higher risk of burnout and compassion fatigue. Bell et al. found a weakness in the
literature because few studies examined this topic. Most studies described vicarious trauma but
did not delve into the causes and treatment for this issue. Working with traumatized students or
being exposed to traumatic events can create a trauma reaction (Grant et al., 2019); compassion
fatigue or vicarious trauma can be physically and emotionally taxing on an individual. Social
supports help decrease the degree of symptomatology of this type of trauma.

According to Burton et al. (2013), bullying is a growing problem in the United States.
Traditional bullying is the act of aggression against one person or a marginalized group of
people. This term has evolved into technology, resulting in cyberbullying becoming a significant
cause of school bullying. According to Sterzing et al. (2017), the issues of substance misuse and
the development of PTSD lead to an increased risk of being a perpetrator of bullying and
depression. Psychological problems resulting from trauma lead to a higher probability of being
the victim of bullying. The trauma symptoms of outward aggression, low self-esteem, and poor
self-management increase one’s risk of bullying.

Horrevorts et al. (2014) suggested there is a relationship between bullying and the school
and classroom climate. Significant bullying occurs when the environment is primed for it.
Exposure to a traumatic experience is associated with a higher risk for psychotic, aggressive, and
maladaptive symptoms resulting in bullying behavior. Berlowitz et al. (2017) suggested many
schools often discipline behaviors harshly due to zero-tolerance policies. These types of policies
have garnered immediate results, such as suspensions for the victim in these cases; however, a

problem can occur as these policies disproportionally affect students with unresolved trauma.
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The lack of acknowledgment and treatment of the underlying trauma and the discipline levied in
response to bullying contribute to the school-to-prison pipeline.
Causes of Trauma

The literature indicates child maltreatment can affect the development of a positive view
of oneself, the formation of positive relationships, and positive romantic attachment (Cederbaum
et al., 2020). The Centers for Disease Control and Prevention (2022) reported that childhood
maltreatment can take the form of physical, sexual, or emotional abuse or neglect. Physical abuse
can include physical force used intentionally on an individual resulting in bodily injury,
including shaking, hitting, and kicking. Goessmann et al. (2020) stated sexual abuse against
children worldwide affects their well-being. Sexual abuse occurs under the condition of
pressuring a child to engage in inappropriate sexual acts such as rubbing and exposing a child to
pornographic material and intercourse. Emotional abuse is problematic behavior that harms a
child’s emotional well-being through threatening, shaming, name-calling, and rejection. Neglect
refers to failing to provide a child with basic needs like shelter, food, clothing, and emotional
support. According to Sell (2018), people who develop severe mental illness are at a greater risk
of developing PTSD due to the increased risk of exposure to traumatic events and social
adversity.

Minahan (2019) suggested trauma can affect a child’s functioning in school. Traumatized
students are more likely to have poor self-regulation, negative thinking processes,
hypervigilance, difficulty trusting adults, and inappropriate social interactions. According to Dye
(2018), these behaviors can appear challenging to those who are not trauma-informed and may
lead to inaccurate perceptions and views of students. The literature describes the inability of

students to learn to express emotions appropriately instead of using maladaptive ways like
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aggression, shutting down, and avoidance as a cause of low performance and increased penalties
due to the students’ perceived negative behaviors.

Solomon and Heide (1999) conducted a study about the causes of trauma and noted
trauma is a situation or an event that creates extreme stress that the individual is unable to
manage. It is constant and creates physical and mental vulnerability in individuals, as evidenced
by tension, discomfort, and emotional strain. Primary sources or causes of trauma include a vast
range of life events, such as a violation of the person’s intimate self and inherent beliefs about
their person. A breach of fundamental rights and violation of the perceptions of those
interpersonal relationships creates a sense of uncertainty, a breach of security, confusion, safety,
and trust. Solomon and Heide described parents’ mental health issues, aggression, and domestic
threats as trauma causes. Combat operations, weather-related events, and mass violence are some
external causes of trauma. Although Solomon and Heide focused primarily on professional
stress, G. M. Crow and Moller (2017) concluded that the sustained mixture of tension,
discomfort, and stress affects mental health and creates psychological vulnerability. Feelings of
helplessness and repeated domestic anxiety cause a traumatic reaction. This is a relevant topic as
it points directly to the ongoing and repeated stressful events children living in urban areas
experience and, in turn, develop a trauma reaction.

In a study of Europe, Auxéméry (2017) defined trauma as a way to discuss psychological
distress due to its neurological and biological impact. Auxéméry described a traumatic event as
an acute confrontation with death, causing a sense of helplessness and horror. Although most
individuals do not experience an extreme trauma response, the article referenced the cause of a
trauma reaction as an intense traumatic exposure that causes a vulnerability to long-term

psychological trauma.
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Risk Factors for the Development of Trauma Reaction

Physical abuse is the most frequently reported type of abuse involving a child. Females
are affected by sexual abuse more than their male counterparts. Most abuse occurs from a child’s
parent. Children ages 10 years and older are more susceptible to physical abuse (Ben-Natan et
al., 2014). The education of caregivers, the structure of the family unit, and the environment can
cause a child to be more vulnerable to abuse.

Grote et al. (2012) stated children with disabilities and infants are at an increased risk for
child abuse because they require more care. With more care comes more stress (Biehal, 2013).
Childhood maltreatment disproportionately affects socioeconomically disadvantaged children.
Biehal (2013) stated a parent’s education, familial background, and environmental situation
contribute to an increased risk of child abuse. Those with less education or a lower
socioeconomic status are more likely to abuse a child. Culture and the level of social, emotional,
and community support may also be risk factors for a child to be abused or neglected.

Barbieri et al. (2019) found that refugees are more likely to be exposed to torture, rape,
and other human rights violations. Franco (2018) suggested child refugees experience trauma
before arriving in the United States, and many experience traumas when they arrive. This early
trauma makes these children more vulnerable and susceptible to future abuse and neglect.
Possible Negative Outcomes of Trauma

Results from a study by Crusto et al. (2010) showed negative outcomes for children who
have experienced trauma. Children and adolescents who are exposed to trauma experience
adverse effects in terms of their psychological and social well-being, and trauma harms a child’s
physical and mental health outcomes. Larson et al. (2017) noted exposure to traumatic events can

lead to PTSD later in life. Children and adolescents who are exposed to complex or chronic
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trauma have an increased risk of mental health disorders and adverse educational outcomes
compared to those with a single occurrence of a traumatic event.
Specific Trauma That Occurs in Urban Areas

Cerda et al. (2018) pointed to violence in inner cities as the primary cause of trauma
among Black males. Violence has become a significant health issue facing those in the inner city
and has long-lasting effects on the children who witness such acts. Cerda et al. also noted
homicide is twice as high in urban areas than in rural areas and has become a health crisis. Gun
violence, in particular, is a severe problem in these areas. Wamser-Nanney et al. (2019) stated
children who are exposed to trauma through witnessing domestic and community violence have
an increased potential for aggression. Community violence, specifically gun violence, is
prevalent in inner cities, and consistent exposure leaves children vulnerable to gangs
(Macfarlane, 2018). PTSD resulting from witnessing violence remains a significant mental
health issue in urban areas (Cerda et al., 2015).

New information is being gleaned from studies concerning urban warzones. Urban areas
have specific issues such as violence, economics, employment, social difficulties, and increased
crime. Urban neighborhoods directly affect the mental health of their residents. Hines et al.
(2014) reported the rate of PTSD is approximately 31% higher for soldiers returning from the
Irag war. Traumatic events in urban neighborhoods indicate later criminal activity and an
increased risk of substance use disorder. Gun violence affects the people who live in urban areas
and contributes to PTSD, especially among men of color. Adults suffering from mental health
issues and those with trauma histories are more often diagnosed with PTSD (Reichert et al.,
2015). Residing in an urban area can expose children to social and environmental factors that

may be stressful and contribute to poor health, leading to PTSD. Crime and violence can shape
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an individual’s mental health. Chronic environmental stress can affect a child or adolescent’s
emotional well-being. Minority status and the environment are indicators of poor social and
developmental outcomes (Willie et al., 2016).

Risk Factors for the Development of Trauma Reaction

De Jesus and Hernandes (2019) pointed out similarities between the symptoms and
stressors of war veterans and children living in violent, impoverished communities. Loberg et al.
(2018) noted people living in low-income or economically disadvantaged neighborhoods have a
higher mortality risk after experiencing trauma. Minorities make up most individuals living in
urban communities, and there is an increase in mortality outcomes among people of color and
lower socioeconomic status. The poor and people of color are more likely to lack insurance
coverage for treatment to recover a state of homeostasis.

In comparison, Dorrington et al. (2019) suggested violence is a severe public health
problem facing children in inner cities or urban communities. More instances of violence occur
in urban versus suburban areas. Maladaptive family functioning and economic adversity in
childhood are predictors of an individual’s vulnerability to PTSD following trauma, and lower to
middle-income environments are associated with greater trauma exposure.

According to Lloyd (2018), most schools have students who have been affected by
domestic violence. School staff are being tasked more and more to address many mental health
needs of students. Emotional well-being, safety, and healthy relational attachments play an
essential role in educating children. Children spend most of the day in school, so the potential for
feelings of emotional well-being can be affected either negatively or positively by the school

staff.
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Specific Possible Negative Outcomes of Trauma

Devries et al. (2017) found emotional, sexual abuse, and physical violence to have a
range of adverse short- and long-term health outcomes; to increase the risk of mental disorders,
suicide, and contracting a sexually transmitted disease infection; and to lead to poor health
educational outcomes. Male and female children have different risk factors and experiences
resulting from violence in urban areas. Males are more likely to experience physical violence,
whereas females are more likely to experience sexual violence. Goldstick et al. (2018) noted
chronic urban trauma increases the likelihood of developing mental health and substance use
issues, poor relationship attainment, and poor social adaptation.

Studies on childhood trauma have revealed a possible progression toward the
development and severity of psychiatric disorders and deficits in cognitive functioning,
according to Marshall et al. (2016). Early trauma might adversely affect cognitive attainment and
stunt the development of executive functioning skills. Jiang et al. (2018) discussed childhood
trauma as a leading cause of some health issues due to the impact on the functioning of the
hypothalamic-pituitary-adrenal axis. This axis is vital in managing the immune, cognitive, and
behavioral responses, causing sensitivity to future stressful situations. Kuhlman et al. (2015)
suggested childhood trauma makes an individual more prone to severe mental illness. There is a
gap in the research concerning the impact of the age at which a child experiences trauma and
whether it causes a difference in trauma symptomatology.

According to Gillikin et al. (2016), traumatic experiences are frequent in inner cities or
urban neighborhoods due to witnessing death, assaults, and violent acts by others. Witnessing
violence negatively affects children’s physical and psychological well-being, whether it is a

single major event or constant exposure. This exposure results in PTSD (Mokrue et al., 2011)
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with intrusive and avoidant symptoms. The symptoms of urban PTSD are akin to those of
veterans who have engaged in combat. Inner-city students who experience violence are more
likely to be depressed, contemplate suicide, and abuse substances. Vujanovic et al. (2018) noted
substance use produces a significant potential for developing PTSD.

Zona and Milan (2011) discussed gender differences in a longitudinal study focusing on
the impact on the mental health of urban youth exposed to violence. Like Gillikin et al. (2016),
they concluded there are gender differences in the psychological effects of trauma during
adolescence and noted repeated violent exposure is common in urban neighborhoods. In this
study, males reported witnessing more violence and females reported more symptoms of
disassociation. This supports that female adolescents are more vulnerable to experiencing trauma
symptoms.

Post et al. (2014) examined the dimensions of trauma and complex PTSD symptoms with
a sample of 65 urban community youth in Houston, Texas. The participants who lived in the
environment and specific types of traumas were studied to determine whether those variables
affected each other. Females in the study reported higher elevated PTSD response symptoms for
domestic trauma compared to males. Domestic trauma responses included numbing,
hyperarousal, and intrusive issues, and community trauma produced intrusive symptoms and
hyperarousal but not emotional numbing like domestic trauma.

Perceptions and Worldview. C. A. Franklin et al. (2020) noted individual perception
can influence a person’s worldview and alter their reactions and decisions. Several researchers
have discussed how individuals’ perceptions in different fields can cause unintended
consequences for those who experienced trauma. Sleath and Bull (2017) examined how police

officers’ perceptions of victims of rape can cause secondary victimization due to the interactions
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and treatment delivered by the officers. The perception of whether the victim deserved it or could
have avoided it causes the individual to react in less than an empathic way toward the victim.
Kimmerle et al. (2020) explored an individual’s subjective perceptions of disease influence how
they perceive the causes of particular health problems. Treatment is more amenable to the
individual if the therapy is directly related to what they consider to be the cause of the disease.
Penner et al. (2017) reported that doctors’ and patients’ race-based perceptions and attitudes
contribute to racial healthcare disparities. In their study, Black cancer patients’ race-based beliefs
and attitudes were found to predict how they would respond in subsequent clinical interactions.
Negowetti (2012) studied the role of perception in the judicial system and found empathy was
given to those perceived as likable, relatable, or agreeable. These studies illustrate that
perception plays a significant role in outcomes in multiple situations.

Paul’s (2019) study amplified the importance of perception formed by exposure to
domestic violence as a child. This perception shapes how an individual views father—mother and
father—child relationships. In domestic violence, the child’s perception of man and woman can be
negatively altered, create anxiety, and cause posttraumatic stress reactions. Future research can
examine whether there is a correlation between a husband’s perception of his role being
influenced by witnessing domestic violence as a child and his ability to manage conflict without
aggression.

Raisa and Alieva (2018) discussed the mediating factor of background related to student
outcomes and found students’ ethnicity was an influential factor in teacher expectations. Bloom
and Owens (2013) pointed out that perception in an urban school district affects student
achievement. Freeman and Fields (2020) focused on an urban school district and explored the

relationship between teachers’ perceptions of their building administrators mediating the
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treatment of students. The findings showed that if the administrator is perceived as a
transformational leader, there would be more buy-in from staff to be committed to student
success. All three articles point to perception as an integral factor in student outcomes. The
articles by Owens (2013) and Freeman and Fields (2020) illustrate how perception is formed by
how one was raised and can influence decision making in adulthood.

Cultural Competency

Cultural competence has become a central focus to combat the adverse treatment of
minority students. School and business leader have instituted policies and training to address
multicultural issues, reduce disparities, and improve productivity (Echeverri et al., 2013).
Cultural competency is used in various segments of society to teach individuals about implicit
bias and improve relations among people of different racial backgrounds. These initiatives are
designed to teach culturally specific knowledge explicitly, engage individuals in reflection on
implicit bias, and help individuals become more self-aware (Jowsey, 2019). Most cultural
competence training uses psychoeducational groups (Aggarwal et al., 2016).

Weinberg et al. (2019) indicated a school environment in which students learn and feel
safe can have a positive impact on student achievement. Negative perceptions of students’
academic ability due to traumatic experiences can influence their eagerness to excel
academically. Obtaining an appropriate education leads to positive outcomes in adulthood.
Adverse effects associated with low economic attainment include decreased financial status and
poorer health outcomes. High educational attainment is a crucial indicator to end the cycle of
poverty.

Day and Dotterer (2018) noted parental engagement and participation in a child’s

education also substantially affect student outcomes. Parents also witness violence in urban areas
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and are affected by the trauma. These parents are less likely to take a more prominent role in
their child’s education than are their suburban counterparts. The lack of engagement by many
parents of urban students gives them a disadvantage when it comes to academic attainment.

Teachers’ perceptions of students’ capabilities are fundamental to determining students’
academic trajectory. School staff should be culturally competent to mitigate the urban
environmental trauma experienced by students (Anthony et al., 2017). Cultural competence is a
combination of behaviors and attitudes that enable systems, agencies, and professionals to work
effectively in diverse cultural situations by amplifying different levels of care. Being culturally
aware occurs though identifying barrier-differentiating interventions (Arnwine, 2019).

The negative impact of trauma on students of color has created a need for initiatives like
culturally responsive positive behavior intervention systems (PBIS), trauma-informed school
models (Bilias-Lolis et al., 2017), and school-wide trauma-informed curricula (Avery et al.,
2020). Teachers’ views of their students’ behaviors significantly affect student learning, self-
esteem, and concept (Huber & Seidel, 2018). Individuals exposed to chronic trauma have an
increased risk of mental health disorders and adverse educational outcomes. Larson et al. (2017)
suggested students of color living in poverty have an increased risk of exposure to trauma and
are less likely to access mental health services.

Policies like zero tolerance have increased the suspension rate among urban students.
Teachers who are not culturally competent often lack interpersonal skills and view students as
lacking self-control or positive social and emotional skills (Okonofua et al., 2016). The
suspension of students worsens rather than improves student behavior. Suspensions predict
adverse student outcomes like reduced academic performance, poor social and emotional coping

strategies, crime, delinquency, and potential drug use (Sheryl et al., 2014).
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Socioeconomic status plays a role in a student’s cognitive ability over time and is
significantly related to cognitive and academic achievement. School staff become role models
and spend more time with students than parents during the school year—adult relationships
affect students’ social and emotional behavior. Students who have negative encounters with
school staff are less likely to have positive expectations and values for academic success,
promoting negative student engagement and achievement (Xuan et al., 2019).

Bloom and Owens (2013) suggested molding culture is essential to student achievement
and comportment among urban communities. The perception is that an orderly environment, an
emphasis on basic skills, and strong leadership lead to a thriving school environment. In contrast,
Kamil and Turkan (2021) suggested there are significant issues in urban schools and
achievement is chronically low. Kamil and Turkan focused on the relationship between the
teachers and the building leader to improve student behavior and achievement. Alford and
Sampson (2016) stated the role of an effective building leader in an urban setting is to be caring
and support rather than be a staunch disciplinarian.

In the Khalifa (2014) study, the building leader’s background and its effect on student
treatment were reviewed. The parents’ perception of the building administrators in the study was
that their Black children were treated more harshly than their counterparts by Black
administrators. This study examined how Black principals navigate their roles as chief academic
officers and disciplinarians and analyzed their perceptions of the lack of progress and the harsher
punishments for minority students. Lustick (2021) provided evidence that discipline decision
making is informed by the expectations of the administrator’s colleagues, parents, and
stakeholders. Lustick went a step further to discuss the perception that the focus should be on

high-stakes accountability and control and that students lack personal responsibility.
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Camacho and Krezmien (2018) determined there is an increased rate of suspensions and
special education classification of minority students. Black students are disproportionately
suspended and classified with behavioral special education categories at higher rates. According
to Crosby et al. (2018), trauma negatively affects students’ overall academic success, and Black
females are suspended six times more than their White counterparts. Although Crosby et al.
focused on Black female students, they also indicated Black male students are suspended at even
high rates. Trauma-informed educators assign fewer suspensions to minority students. Coles and
Powell (2019) concluded that although Black youth account for 15.5% of all public-school
students, 30% are suspended from school. Suspensions and zero tolerance policies tend to be
structured so minority students are affected. Sullivan et al. (2014) suggested minority students
with disabilities are suspended at high rates due to their perceived negative maladaptive
behavior. These studies illustrate the need for further research on building leaders’ perceptions
and their impact on minority students.

According to Ito et al. (2015), implicit bias often is interpreted strictly in terms of the
strength of automatic associations. Ito et al. described implicit bias as an automatic stereotype
associated with activating prejudice response tendencies. This phenomenon is modified by
higher-order thinking skills or cognitive processes and executive functions; however, when
higher-order thinking skills are not present, decisions become race-based and rely on the working
memories and experiences of the past. The study showed there was an association between
executive functioning and racial bias.

Summary
Urban trauma is an issue affecting children across the nation and abroad. Children can

suffer from physical, mental, and emotional abuse caused by several factors. Risk factors such as
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socioeconomics and educational levels make children more vulnerable to mistreatment. SIT and
building leaders’ perceptions as a result of their upbringings have an association with student
outcomes. The literature shows urban students attend schools with urban trauma and navigate
trauma and education. School staff play a significant part in students’ overall positive or negative
trajectory. Implicit bias, formed by administrators’ upbringing, should be addressed and
mediated to work with urban-raised students effectively. Building leaders set the cultural tone in
their school buildings. Perceptions can be integral in responding to situations and guiding
decisions. Building leaders’ perceptions of traumatized students can be influenced by that tone,
thus imposing adverse treatment on those students. Innovations in cultural competency training
and social-emotional learning have been created to combat urban trauma and improve the
likelihood of students’ economic, educational, and psychological success.
Future Areas of Research

More research is needed in the area of the impact of urban trauma overall. The views and
perceptions held by building administrators about minority students should be studied to
determine cause and effect. Academic outcomes are directly influenced by factors associated
with trauma, and studies should be conducted to create proper interventions to address the
underlying trauma appropriately. The literature lacks longitudinal studies investigating the
specific impacts of urban trauma, such as gun violence, domestic violence, and crime, on the
educational, economic, mental health, and social trajectory of children born in urban
communities. The current study was designed to answer the following question: Is there an
association between building leaders’ upbringing and their views and perception of urban
students? The sub-questions addressed in this study were: Are building administrators’ life

experiences associated with how they view appropriate penalties for students with trauma? As a
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result of their views and perceptions, is there a correlation between building leaders’ perception
as a result of their upbringings and their thoughts on the need for special education
classifications? To what degree are building leaders’ views and perceptions related to their

overall satisfaction with Bridgeport Public Schools?
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CHAPTER THREE: METHOD

This quantitative research study was designed to examine building leaders’ views, shaped
by their upbringings, toward students who have been traumatized as a result of living in poor
conditions in an inner city. A cross-sectional survey approach was used to obtain data from
building leaders who serve in Bridgeport, an urban city in Connecticut. A cross-tabulation
approach was used for data analysis and data collection was conducted using the survey method.
The public-school system in Bridgeport consists of a majority-minority student and a majority-
nonminority administrative staff. This research involved examining building leaders’ perceptions
to determine whether those perceptions influenced their behaviors toward students.

Research Design: Quantitative Study

The researcher used a quantitative research design to uncover the underpinnings of the
perception of building leader’s with urban, suburban and rural upbringings and the views of
urban students. Heale and Twycross (2015) stated quantitative studies are an evidence-based
practice and a more robust way to implement findings. Venkatesh et al. (2013) suggested the
quantitative method assists in obtaining sound results and promotes rigor in the research.
Quantitative is a positivist approach to scientific research as results can be measured through
logic and math.

Cross-Sectional Survey Approach

The researcher chose to use a cross-sectional survey approach to uncover how principals’
views and perceptions mediated by their upbringing affected their treatment of students who
have been traumatized due to being raised in an urban area. The approach was quantitative and
the researcher used a standardized method to obtain information. A cross-sectional survey was

used to clarify whether participants’ views and perceptions shaped their behaviors and actions
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toward these students due to their urban or suburban upbringing. Setia (2016) defined a cross-
sectional study design as an observational study design in which the investigator measures the
outcome by inclusion or exclusion criteria. This design provides information about the
prevalence of results or exposure. According to X. Wang and Cheng (2020), a cross-sectional
study measures the outcome and participants’ exposures simultaneously. Participants are selected
based on the outcome status association between variables.

According to Goodman and Liao (2016), Paul Felix Lazarsfeld was one of the founders
of modern empirical methods in social sciences. He was the pioneer of social survey techniques
and other empirical methods. Lazarsfeld first introduced research through surveys in the 1930s
by studying Marienthal, a small-town suffering from a high unemployment rate. His early work,
“Marienthal: The Sociography of an Unemployed Community,” showed his ability to use the
survey as a valuable quantitative methodology. Staudte (2020) discussed the role of Karl Pearson
in the field of statistics. Karl Pearson’s first use of the contingency table was in 1904 for his
work, “On Contingency and its Relation to Normal Correlation.” The paper discussed the
correlation between the presence or absence of a smallpox vaccination mark and disease
outcomes in the smallpox epidemic. Out of his work came the advent of cross-tabulation.

Research Questions
A research question’s purpose is to examine a particular event or phenomenon
through structured and guided tactics to uncover perceptions and views from individuals on a
specific topic (Martinez-Mesa et al., 2014). The main research question in this study was
developed to examine principals’ perceptions and opinions on students who have been
traumatized: Is there an association between building leaders’ upbringing and their views and

perception of urban students? Sub-questions included: Are building administrators’ life
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experiences associated with how they view appropriate penalties for students with trauma? As a
result of their views and perceptions, is there a correlation between building leaders’ perception
as a result of their upbringings and their thoughts on the need for special education
classifications? To what degree are building leaders’ views and perceptions related to their
overall satisfaction with Bridgeport Public Schools? The researcher hypothesized that building
leaders with upbringings similar to the students they served and who were tasked with providing
discipline, consequences, or participating in making educational decisions for particular
education classification would err on the side of more harmful and stricter views, and actions for
students with similar upbringings. The building administrators with different upbringings will be
softer and more accepting of opinions, views, and perceptions for these students.
Participants/Setting

A total of 63 principals participated in the study. The pool of building leaders represented
a cross-section of the educational landscape, including elementary and secondary administrators,
during the 2021-2022 school year. The school district is the largest in Connecticut and has
schools in low-income neighborhoods to more affluent parts. The building leaders vary in terms
of racial and ethnic backgrounds and economics. There was no compensation for the survey,
recruitment was voluntary, and building leaders were all sent an electronic invitation to
participate. The district has brought in several initiatives to inform cultural competency and
implicit bias issues at the request of building leaders. This research enabled them to be a part of
the process that will inform possible solutions they have been trying to find for years.

The participants were building-based principals from schools across the district of 21,000
students. All building leaders were included in the survey; other district administrators not

directly working with students were included, but the data were disaggregated. Those building



55

leaders who were not directly involved with students were excluded from the survey, including
district administrators.
Procedure

The researcher is an employee of the district and works with all of the participants in the
study; therefore, the survey was anonymous to guard against altering responses based on
personality or the researcher’s role as the director of social work services. After reviewing the
literature, the researcher assembled a focus group of administrators to develop the questions for
the survey instrument. The issues uncovered through the literature and from statistical data of the
district guided the formation of each question in the survey instrument. An online platform
provided anonymity to gather background information on the survey participants, such as race,
gender, and type of upbringing (i.e., urban, suburban, rural). The researcher included questions to
ascertain the leaders’ perceptions of discipline, special education, and police intervention. Once
the survey instrument questions were complete, the researcher asked volunteers from the
administrative body to participate by providing them with a link to access the survey instrument
online. All building leaders who had access to discipline or made decisions regarding students’
academic plans could participate in the study. This instrument was created due to the lack of
tools focused on administrators’ perceptions and upbringing or backgrounds.

Data Collection/Methodology

Data were collected through a quantitative single-stage survey approach. The quantitative
survey approach is a systematic method of soliciting opinions and perceptions from a sample of
group members to find quantitative descriptors attributed to a larger population. Sample groups
can come from cities, towns, organizations, schools, and other institutions. The survey was

designed to characterize the members’ perceptions and views and not observe social interactions.
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A quantitative survey can be used to examine the diversity of a topic within a population to gain
meaningful variation within the group (Jansen, 2010). Affirmative responses to the questions
would reflect the respondent’s perception that there is a need for outside influences to educate
urban students. Suspensions, special education, and police interventions are necessary to produce
positive student outcomes.

The researcher used a quantitative survey approach to poll 63 building administrators
from urban and suburban areas. Questions centered around their views on suspension, expulsion,
and special education. Race, ethnicity, and the overall perceptions of the student population were
used to determine the impact of the administrators’ perceptions. A confidential survey was
conducted using an online platform, and all identifiable descriptors were eliminated to ensure
anonymity. This anonymity allowed for more candid responses.

Data Analysis

A stratified nonprobability sampling method survey approach was used for data analysis.
A Likert scale response anchor ensured the response options were balanced and there were an
equal number of positive and negative possibilities. The difference between values was the same,
so the results were not skewed. As a result of using the survey approach to this study, the data
analysis helped gain further insight into principals’ views and how these views shaped their
actions and reactions to traumatized students mediated by the administrators’ upbringing. The
researcher used the SPSS statistical system to run multiple regression analyses using different
variables to determine whether there was a relationship between a single dependent variable and
several independent variables. This statistical technique involved several explanatory variables,

such as perceptions of the need for suspensions, special education, and police intervention, to
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predict whether participants’ upbringing affected those thoughts. This regression model was used
to model the linear relationship between independent and dependent variables.

Each question from the survey instrument was weighted using the Likert scale and run
through the regression model to determine whether there was a correlation between participants’
perception of the interventions and their upbringing. The second approach involved using a
simple mediation model to test the hypothesis and determine the effect of the variable
transmitted through a mediator. SPSS was used to determine the direct effect by using the
bootstrap process. Each variable was analyzed, including perceptions of students, special
education, and career satisfaction. The degree of the direct effect was determined by using the
administrator’s upbringing as the mediator.

Validity

Validity of research is defined as assessing whether a research design is sound, the
appropriateness of the method used, and whether there will be integrity in the study’s outcomes
(Royal, 2016). Quantitative studies have inherent validity as they are numerical and rigorous due
to quantifiable math. Diligent record-keeping of the findings can show a clear decision trail to
interpret consistent and transparent data (Heale & Twycross, 2015). The researcher in this study
used all the criteria mentioned earlier to ensure the research was valid and the outcomes had
integrity.

According to Noble and Smith (2015), investigator bias is the tendency for the researcher
to prejudge the participants, resulting in a systematic error that enables one outcome over
another. The researcher is a product of Bridgeport Public Schools, which made it essential to
guard against bias when reviewing and reporting on the research findings. The researcher

properly studied the design and its implementation to prevent bias. Before the survey was
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disseminated, the researcher defined the risks and outcomes and standardized a blind data
collection method (Pannucci & Wilkins, 2010).
Conclusion

Trauma among children who live in impoverished areas has been increasingly
represented within the literature. Studies on the impact of this urban trauma on students are few,
and 1s even more scarce in terms of the effect of school leaders’ perceptions and views of urban
students and how these perceptions influence academic success. School plays a vital role in
developing productive and mentally healthy adults. Rates of suspension, expulsion, and
classifications for special education have been high for minority students, specifically male
students of color. The source of these high rates of treatment is an ongoing debate. Building
leaders can influence school climate and culture, and their perceptions and views mediated by

their upbringing can be pivotal in their treatment of these students.



59

CHAPTER FOUR: FINDINGS

This study was designed to examine the upbringing of building leaders raised in urban,
suburban, or rural areas to determine whether there was an association with their views and
perceptions of urban students who have experienced trauma. A total of 63 Bridgeport Public
Schools administrators were surveyed about their views on special education and discipline for
these students. The research questions and hypothesis were as follows:

Central Question: Is there an association between building leaders’ upbringing and their
views and perception of urban students?

Are building administrators’ life experiences associated with how they view appropriate
penalties for students with trauma?

As a result of their views and perceptions, is there a correlation between building leaders’
perception as a result of their upbringings and their thoughts on the need for special education
classifications?

To what degree are building leaders’ views and perceptions related to their overall
satisfaction with Bridgeport Public Schools?

H1: Building leaders with upbringings from urban areas will have harsher and stricter
views and perceptions toward students in this urban community. Building leaders with
upbringings from suburban and rural areas will have softer and more accepting opinions,
perceptions, and views toward these students.

Descriptive Statistics

Table 1 shows the demographic characteristics of the 63 school building leaders. The

respondents were primarily female (n = 43). One Asian, 20 African Americans, three

Hispanics/Latinos, one multi-race, and 38 White administrators responded to the survey. The
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majority (n = 41) of the respondents fell within the age range of 39 to 54 years, two respondents
fell within the range of 19 to 38 years, and 20 fell within the range of 55 to 73 years. There were
49 elementary school administrators and 14 high school administrators. Most respondents
reported being raised in urban areas (n = 34), followed by suburban (n = 27) and rural (n = 2)
areas. Forty-one respondents reported growing up in working-class families, followed by 17
reporting white collar and five reporting they grew up in a poor household.

Table 1

Demographic Characteristics (N = 63)

Demographic N %
Gender

Female 43 68.3%

Male 20 31.7%
Race

Asian 1 1.6%

Black/African American 20 31.7%

Hispanic/Latino 3 4.8%

Multiracial 1 1.6%

White 38 60.3%
Age range

19-38 2 3.2%

39-54 41 65.1%

55-73 20 31.7%
Type of administrator

Elementary 49 77.8%

High school 14 22.2%
Type of upbringing

Rural 2 3.2%

Suburban 27 42.9%

Urban 34 54.0%
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Demographic N %
Economic upbringing
Poor 5 7.9%
Working class 41 65.1%
White collar 17 27.0%

The survey used a 7-point Likert scale to measure the respondents’ likelihood of
disagreeing to agreeing with each statement. Life experience, discipline, special education, and
career satisfaction were the four themes surveyed, with four questions contained in each theme.
Table 2 provides the minimum and maximum scores reported in the study. The minimum
possible score given by any participant was a 4 and the maximum was a 28. The table displays
the respondents’ mean or average score and the standard deviation on the measure or the spread
between scores. The highest mean was for life experience (21.4) and the lowest was for special
education (14.2). Variability in responses was the greatest for discipline, where the minimum and
maximum scores were obtained, and it had the largest standard deviation (6.4).

Table 2

Perception Subscales

Minimum Maximum M SD
Life experience 10 28 21.4 4.3
Discipline 4 28 16.1 6.4
Special education 4 24 14.2 4.9
Career satisfaction 6 25 14.5 4.5

Table 3 shows the results by gender. There were no significant differences between
genders regarding their views on life experience, discipline, special education, or career
satisfaction, as all fell above the 0.05 p-value threshold. The Cohen’s d effect sizes indicate the

differences between the genders ranged from none (career satisfaction) to medium size (special
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higher score than females.
Table 3

Comparisons by Gender (Mean + SD)

62

Female Male p Cohen’sd
Life experience 21.6+4.4 21.0+£4.0 .589 147
Discipline 153 +6.7 176 +55 .189 -.360
Special education 13.4+438 16.0£4.7 .053 -.534
Career satisfaction 144 +£5.0 146+34 .884 -.040

Figure 1 displays the means and standard errors of each subscale for each gender.

Overall, the mean scores were similar and the error bars mostly overlapped.

Figure 1
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Table 4 was generated by using an analysis of variance (ANOVA) as there were more
than two groups being compared. There were more categories for race in the survey, but the
sample sizes in the other categories were too small. As a result, Asian, Hispanic, and multiracial
were combined. There was a significant difference in life experience and post-hoc tests revealed
Blacks responded significantly higher than Whites (p = .001). The significant difference in terms
of discipline was due to Whites scoring significantly higher than Blacks (p = .020) and Other (p
=.016). Blacks’ scores did not differ from Other (p = .305). Similarly, Whites had higher scores
on special education compared to Blacks (p =.002) and Other (p =.034), with no difference
between the latter two groups (p =.791). Last, for career satisfaction, Other had a significantly
higher score compared to Blacks (p =.009) and Whites (p = .037), with no difference between
the latter two groups (p = .240). The effect size eta-squared values were all above 0.10,
suggestive of a large effect.

Table 4

Comparisons by Race (Mean + SD)

Black White Other p Eta?
Life experience 23.7+3.2 20.0+4.3 23.0+3.3 .004 .169
Discipline 13.9+5.1 179+6.6 108+4.2 .010 142
Special education 11.8+4.0 159+49 112+16 .003 179
Career satisfaction 13241 146 +45 19.0+45 .032 .108

Figure 2 shows the means for each race on each subscale. There was a noticeable

difference between groups, with the error bars generally not overlapping.
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Table 5 shows the mean subscale scores by age group. There were no statistically

significant differences between age groups for any of the four subscales (all p-values > 0.05).

The effect sizes were generally small.
Table 5

Comparisons by Age Range (Mean = SD)
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19-38 39-54 55-73 p Eta?
Life experience 240+14 22.1+38 19.7+4.8 072 .084
Discipline 155+35 15.7+59 16975 74 .009
Special education 16.0+2.8 14150 14450 .853 .005

Career satisfaction 195+0.7 146 +4.6 13.8+4.4 227 .048
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Figure 3 shows the mean scores for each age group on each subscale. There was overlap,
and the one apparent difference in career satisfaction was due to there only being two
administrators under 38 years old, so the estimate was not precise.

Figure 3
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Table 6 compares the administrator type between elementary and high school. There
were no differences in the views and perceptions of the groups concerning life experience,
discipline, or career satisfaction. However, there was a difference between the two groups in
special education, as high school administrators perceived that there needed to be more special
education classification compared to elementary administrators. The difference was large, as

indicated by the size of the Cohen’s d.
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Table 6

Comparisons by Type of Administrator (Mean = SD)

Elementary High school p Cohen’s d
Life experience 21.8+4.4 20.0+3.8 172 419
Discipline 155+6.2 18.1+6.6 179 -412
Special education 132146 176146 .003 -.944
Career satisfaction 141 +47 15.7+4.0 .250 -.352

Figure 4 shows that the mean sores were far apart and much higher for the high school
administrators.
Figure 4
Mean (xSEM) Subscale Scores by Type of Administrator

Type of
Administrator

EElementary
W High School

25

20

15

Mean Score

10

Life Experience Discipline Special Career
Education Satisfaction

Scale

Table 7 compares the administrators’ upbringing. Respondents were asked whether they

were raised in rural, urban, or suburban settings. There were no differences in views and
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perceptions among the groups concerning life experience, special education, or career
satisfaction. There was a statistical difference in their views on discipline (p = .038), and the
effect was large, as indicated by eta-squared. Those with a suburban upbringing had a
significantly higher mean score than those with an urban upbringing (p =.011). There were no
significant pairwise differences.

Table 7

Comparisons by Type of Upbringing (Mean + SD)

Rural Suburban Urban p Eta?
Life experience 285+7.8 205+4.7 22.3+3.6 .169 .058
Discipline 175+12.0 183+7.1 142+49 .038 104
Special education 13.0+14 155+5.38 13.2+4.0 184 .055
Career satisfaction 145+ 10.6 146 +4.2 144+ 46 .984 .001

Figure 5 shows the mean scores for upbringing for each subscale. The suburban mean
was higher than the urban and rural means for discipline. Only two administrators had a rural

upbringing, so the estimate was not precise.
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Figure 5

Mean (xSEM) Subscale Scores by Type of Upbringing
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Table 8 compares the type of economic upbringing of the administrators. There were no
significant differences for life experience, discipline, or career satisfaction. The results showed
those who reported growing up in white-collar families viewed the special education system
more favorably, with a large eta-squared effect. They had higher scores compared to both poor (p

=.013) and working class (p = .005), whereas the latter two did not differ.



Table 8

Comparisons by Economic Upbringing (Mean £ SD)

Poor White collar Working class p Eta?
Life experience 24.0+35 19.7+ 3.0 21.8+4.6 .078 .081
Discipline 126 +£5.0 185+7.3 154+59 108 .072
Special education 112+3.2 17.2+48 13.3+4.6 .007 152
Career satisfaction 13.6 £4.6 147 +438 14545 .902 .003

Figure 6 illustrates the higher mean scores for white collar raised administrators
compared to the poor and the working-class educators on special education.
Figure 6

Mean (xSEM) Subscale Scores by Economic Upbringing

a0 Economic
Upbringing

BEraor
B White Collar
B wWorking Class

20

Mean Score

10

Life Experience Discipline Special Career
Education Satisfaction

Scale



70

Results

Table 9 compares the administrators’ upbringing. Respondents were asked whether they
were raised in rural, urban, or suburban settings. There were no significant differences in views
and perceptions among the groups concerning life experience, special education, or career
satisfaction. The null hypothesis was rejected, as there was a statistical difference in their views
on discipline (p = .038) and the effect was large, as indicated by the eta-squared (n? = .104).
Pairwise comparisons revealed those with a suburban upbringing had a significantly higher mean
score than those with an urban upbringing (p = .011). There were no other significant pairwise
differences. Figure 6 showed the mean scores for each subscale, and the suburban mean was
higher than the urban and rural means for discipline. Only two administrators had a rural
upbringing, so the estimate was not precise.
Table 9

Comparisons by Type of Upbringing (Mean + SD)

Rural Suburban Urban p Eta?

Life experience 285+7.8 205+4.7 22.3+3.6 .169 .058

Discipline 175+12.0 183+7.1 142+49 .038 104

Special education 13.0+14 155+5.38 13.2+4.0 184 .055

Career satisfaction 145+ 10.6 146 +4.2 144+ 46 .984 .001
Summary

This quantitative study involved examining the views and perceptions of building leaders
raised in urban, suburban, and rural areas to determine whether their upbringing affected their
treatment of urban Bridgeport Public Schools students who had experienced trauma. The
quantitative single-stage survey results were significant in suburban upbringing, with a mean

score significantly higher than urban and rural (p = .011). This falls in line with a study that



showed individuals who are not culturally competent can lack interpersonal skills and view
students as lacking self-control or positive social and emotional skills (Okonofua et al., 2016).
There were no significant differences in race or gender concerning respondents’ views and

perceptions of the students they served.
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CHAPTER FIVE: CONCLUSION
Overview

This chapter presents a discussion of the results of the study. Implications of how this
study adds to the body of work in the area are outlined. This chapter presents the study’s
limitations and recommendations for future research in the areas of perception and trauma. A
conclusion closes out the chapter.

Discussion

The purpose of this study was to determine whether the upbringings of building
administrators had an effect on their views and perceptions of the students who attend Bridgeport
Public Schools.

Central Question

Is there an association between building leaders’ upbringing and their views and
perception of urban students?

According to Tosh and Doss (2020), influential leaders display practices that improve
their school organizations and student achievement. They frame the mission and goals to
promote high expectations and advocate continued professional development. Self-awareness
and self-perception are related to effective leadership. Leaders’ views and perceptions, shaped by
their early interactions with the world, influence how they approach students. Martin and Bowers
(2019) discussed how upbringing affects leadership. The authors described childhood
experiences as psychological residue in adulthood and indicated this residue shapes how adults
respond to circumstances. Leaders respond to students based on their experiences if they are not
self-aware and cannot separate their personal views from their professional duties. The results of

the current study confirm the association between building leaders’ upbringing and their
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perception of urban students. The findings from the current study support the idea that early
perception correlates to how special education and discipline are viewed.
Sub-Question 1

Are building administrators’ life experiences associated with how they view appropriate
penalties for students with trauma?

Public schools in urban communities have consistently underperformed their suburban
counterparts as evidenced by standardized tests and other summative measures (Teasley et al.,
2016). The findings from the Teasley et al. (2016) study showed administrators raised in
suburban areas came with the views and perceptions of the area in which they were raised.
Teasley et al. did not point to this statistic as the reason for the achievement gap in urban public
schools, but it does shed some light on a problem that needs to be addressed. Culturally informed
and emotionally intelligent building principals are essential to the success of a school and the
students they serve (Reyes et al., 2013). This study adds to the literature surrounding the views
and perceptions of building leaders as the results showed suburban raised building leaders
believed strict discipline and special education are necessary to educate urban students.

According to the findings of the current study, 72.6% of the respondents felt in and out-
of-school suspensions were a viable way to deter problematic student behavior. Forty-two
percent believed Bridgeport Public Schools students learned better with strict rules and
procedures. These thoughts correlate with the zero tolerance policies that aided in increasing the
suspension rates among urban students (Okonofua et al., 2016). Bottiani et al. (2017) reported
that African American students have experienced harsher punishments than their suburban
counterparts for decades. These disciplinary actions include high rates of suspensions leading to

increased minority student delinquency and dropout. The potential risk of out-of-school
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suspensions had a negative association with the student’s perception of their sense of belonging
to the overall school community. Shirley and Cornell (2011) studied the perception of school
climate from the student’s perspective. In their study, Black students were referred to the office
for discipline three times as frequently as their White counterparts and were suspended five times
more often. Shirley and Cornell also found Black students were less likely to report a positive
school climate due to earlier statistics. These findings highlight that differences in perception can
cause individuals to view penalties for students through the lens that was formulated as a result
of their upbringings. The current study revealed an association between building leaders’
upbringing and their views and perceptions of urban students. Most respondents used their life
experiences to guide their decision making.

Sub-Question 2

As a result of their views and perceptions, is there a correlation between building leaders’
perception as a result of their upbringings and their thoughts on the need for special education
classifications?

Special education has been an issue as it relates to classification. Pregot (2020) suggested
most of the principals in their study believed higher rates of special education classification
could be attributed to a lack of understanding of special education. This suggestion aligns with
the results of the current study, as 66.1% of all respondents felt students were labeled correctly.
There are approximately 4,000 students in Bridgeport Public Schools with a special education
classification out of roughly 20,000 students. Seventy-one percent of those surveyed believed
Bridgeport Public Schools students learned differently than their suburban counterparts, contrary

to the 74.2% who reported they were satisfied with the educational environment provided for
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special education students. In comparison, 45.2% believed students with extreme behaviors
needed a more restrictive environment outside their school.

Implicit biases occur when outside conscious awareness leads to a negative perception of
individuals based on characteristics such as race or gender (FitzGerald & Hurst, 2017). Implicit
bias can cause minority students to be disproportionately labeled with special education
classifications. As a result of this disproportionality, students of color are overrepresented in
special education compared to their majority counterparts (Strassfeld, 2017).

Suburban raised building leaders perceive that students with special education
classifications will require this level of intervention until they finish schooling, and urban
students with extreme behavior need a more restrictive environment. The study revealed no
significant differences between the age of respondents with regard to their perception of career
satisfaction or special education; however, there was a considerable difference between
elementary and high school principals. High school principals viewed special education the same
as White respondents in the study.

Sub-Question 3

To what degree are building leaders’ views and perceptions related to their overall
satisfaction with Bridgeport Public Schools?

In the current study, 56.7% of respondents report being satisfied working with the
students and parents of Bridgeport. According to a study by Woodcock (2021), satisfaction
occurs when administrators feel supported and well-trained. This supports that Bridgeport Public
Schools administrators are overall satisfied with their career choice. According to S. Wang
(2019), culturally informed and emotionally intelligent building principals and quality teachers

are essential to the success of a school and the students they serve (Reyes et al., 2013). Career



76

satisfaction is necessary for principals to be dedicated to students and they must be culturally
competent to help students achieve social and academic success. The results of the current study
revealed no association between building leaders’ upbringing and their views and perceptions of
career satisfaction.

Implications

An examination of the survey data did not support the hypothesis that building leaders
with similar upbringings to the students they serve would perceive that harsher consequences
increased positive outcomes. Although the hypothesis was not supported, the data uncovered a
statically significant difference between suburban-born administrators and their urban and rural
counterparts. The findings of this study have answered the research question concerning the
possible association between building leaders’ upbringing and their views and perceptions of
urban students. This question was answered by establishing a relationship between a suburban
upbringing and building leaders’ views and perception of how urban students should be
educated.

The research question concerning discipline can have far-reaching consequences.
Administrators’ disciplinary decisions surrounding social justice for minority students are
affected by their thoughts about the students they serve. The administrator’s views and
perceptions unconsciously contribute to increased discipline for marginalized students.
Administrators use relationships as step one to guide their decisions, followed by flexibility and
morality, but should view students as individuals and not groups and develop meaningful
relationships (Gullo & Beachum, 2020). Results of the current study showed 93% of all
respondents used their past experiences to understand students, and 91.9% used their past

experiences to guide how they educated these students.
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According to the survey results, the views and perceptions formed due to a person’s
upbringing affect student outcomes. This study adds to the existing body of work as a result of
uncovering a significant difference in the views of suburban-raised administrators and the
problem of harsher penalties levied on students of color, which contributes to the school-to-
prison pipeline.

There are more significant implications regarding special education and the school-to-
prison pipeline. According to Aronowitz (2021), students in urban school systems are subject to
disciplinary practices that are disproportionally harsher than their suburban counterparts. As a
result, there are increased suspensions and expulsions as well as lower academic achievement
among students of color. These issues increase the likelihood of a student’s dropout and
interactions with the criminal justice system. Aronowitz reported that 85% of students who
interact with juvenile justice centers have a special education label, with 40% receiving
behavioral support.

Building leaders influence the school’s climate as they set the tone for the educational
environment. School climate can affect teacher productivity, morale, and job longevity (Tajasom
& Ariffin Ahmad, 2011). According to Woodcock (2021), building leaders are more satisfied
with their careers if they feel supported and valued. This support comes in the form of
transparency from the district, professional development, and fellowship among colleagues.
Although this study revealed building administrators were satisfied with their jobs in Bridgeport
Public Schools, there should be a focus on more professional development and mentorship to

continue this trajectory.
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Limitations of the Study

This study had some limitations. The first limitation was that the survey was conducted in
one local urban school district. The internal validity was sound as the researcher conducted
careful data collection by using a confidential survey design and used statistical analysis at the
core of this study. The results can be generalized to other situations and deemed trustworthy if
relevant factors are analyzed without judgment and there is internal validity. This study had
internal validity, but exclusionary criteria could make it difficult to generalize the findings to the
general public (Kukull & Ganguli, 2012).

Another limitation is that this study used a nonprobability sampling method technique.
The nonprobability sampling technique uses a larger sample to conduct studies rather than a
single-subject design. Although a nonprobability sampling method improves the ability to
generalize the results, a single-subject approach allows for a more random selection of
respondents, which removes bias (Emerson, 2021).

This study has an impact on the field of traumatology as it revealed the implication of an
individual’s perception of students who display trauma symptoms and the possible adverse
effects. School district officials can use the survey to get a pulse of the district’s climate and use
the data to inform professional development. District leaders can also use the data to disclose
how they use their resources, such as school resource officers, suspension monitors, and special
education.

Recommendations for Future Research

From the data, the researcher developed multiple recommendations for future research.

As a result of the first limitation in that the study occurred in one local urban district, a broader

study can be conducted in other urban communities to compare results. Using the survey from
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this study in other urban school districts will increase the strength of external reliability and
eliminate any bias in using a nonprobability sampling method.

More research is needed on the impact of urban trauma on students overall. The views
and perceptions of school staff in urban communities should be studied to determine root causes
and effects. Academic outcomes are influenced by factors associated with trauma, and studies
should be conducted to create proper interventions to address the underlying trauma
appropriately. There is a lack of longitudinal studies investigating specific aspects of urban
trauma, such as gun violence, domestic violence, and crime, on the educational, economic,
mental health, and social trajectory of children born in urban communities.

Conclusion

Building leaders use their views and perceptions of urban students to formulate
consequences and to help guide their decision-making processes. If they are not conscious of
their perceptions from their upbringings, they may harbor negative perceptions and have a
narrow locus of control or understanding of the impact of trauma on individuals. Their inability
to understand their bias as a result of their upbringing can hamper their ability to identify
interventions to address students’ academic and social needs to increase academic achievement
while decreasing problematic behaviors (Kumar, 2020).

The views and perceptions of urban traumatized students and the consequences of the
lack of understanding of trauma reactions are significant issues that can be addressed through
cultural competence training. The problem examined in this study was how upbringing affects
how administrators view the role of discipline, special education, and overall career satisfaction.
The purpose of this quantitative study was to add to the literature that focuses on perception and

student outcomes. Results showed there was a significant difference in the views and perceptions



of discipline and special education as it related to suburban-raised administrators compared to

their urban-raised and rural counterparts.
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Appendix A

Consent Form

CONSENT FORM
Administrator’s Perceptions of Urban Raised Students
Liberty University
School of Behavioral Sciences -Community Care and Counseling

You are invited to be in a quantitative investigative research study to summarize and critically
evaluate the topic concerning administrators’ views on students who have been traumatized and
the treatment the students receive due to their perceptions. You were selected as a possible
participant because you hold an administrator’s certification and hold a position that impacts the
social-emotional and education of Bridgeport Public school Students.

Please read this form and ask any questions you may have before agreeing to be in the study.

Dementred Young, a doctoral candidate in the Department of Community Care and Counseling
at Liberty University, is conducting this study.

Background Information: The purpose of this study is to ascertain whether implicit bias or
negative perceptions will affect students’ outcomes in the area of suspensions, expulsions,
arrests, and educational success. Eighty-seven urban building leaders will be surveyed using
questions to gauge perceptions and background information. An investigation with the use of a
survey will be used for this study.

Procedures: If you agree to be in this study, | will ask you to do the following things:
1. Complete an online survey on the platform SurveyMonkey.

Risks: The risks involved in this study are minimal, which means they are equal to the risks you
encounter in everyday life.

Benefits: Participants should not expect to receive a direct benefit from taking part in this study.
Benefits to society include uncovering potential implicit bias in Bridgeport Public Schools and
providing effective interventions to combat bias if applicable.

Compensation: Participants will not be compensated for participating in this study.
Confidentiality: The records of this study will be kept private Research records will be stored

securely, and only the researcher will have access to the records. | may share the data I collect
from you for use in future research studies or with other researchers; if | share the data I collect



100

about you, | will remove any information that could identify you, if applicable, before I share the
data.

e The procedure will be taken to safeguard confidentiality by using an anonymous survey.
e Data will be stored on a password-locked computer and may be used in future
presentations. After three years, all electronic records will be deleted.

Conflicts of Interest Disclosure:

I am a district administrator and an executive board union member. To limit potential conflicts,
the study will be anonymous, so the researcher will not know who participated. This disclosure is
made so that you can decide if this relationship will affect your willingness to participate in this
study. No action will be taken against an individual based on his or her decision to participate in
this study.

Voluntary Nature of the Study:

Participation in this study is voluntary. Your decision whether or not to participate will not affect
your current or future relations with Liberty University. If you decide to participate, you are free
not to answer any questions or withdraw at any time.

How to Withdraw from the study:
If you choose to withdraw from the study, please exit the survey and close your internet browser.
Your responses will not be recorded or included in the study.

Contacts and Questions: The researcher conducting this study is Dementred Young. You may
ask any questions you have now. If you have questions later, you are encouraged to contact him
at I 2 d/or I Y ou may also contact the researcher’s
faculty chair, Dr. Mario Garcia, D. Min, J.D., M.Div., MCC, at il S -

If you have any questions or concerns regarding this study and would like to talk to someone
other than the researcher, you are encouraged to contact the Institutional Review Board, 1971
University Blvd., Green Hall Ste. 2845, Lynchburg, VA 24515 or email at irb@liberty.edu.

Please notify the researcher if you would like a copy of this information for your records.

Statement of Consent: | have read and understood the above information. | have asked
guestions and have received answers. | consent to participate in the study.

Signature of Participant Date

Signature of Investigator Date
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Gender

Race

Age range
Type of administrator
Type of upbringing

Economic upbringing

Appendix B

Survey

g Leaders Perception Survey

Maled Female O Nonbinary O

Hispanic or Latino OO American Indian or Alaska Native
Asian [ Black or African American O

Native Hawaiian or Other Pacific Islander O

Multiracial O White O

19-38 [0 Age 39-54 [ Age 55-73 [0 Age 74-92 [
Elementary (I High School O

Suburban O Urban O Rural O

Poor O Working Class I White Collar OO Upper class [
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Strongly Neither Strongly
Disagree agree

Questions: Life Experience

1.12. 13|14 |5 |6. |7

1. My past experiences have helped me understand how to
educate the students of Bridgeport Public Schools.

students.

2. | use my life experience as a means of understanding my

motivation.

3. Lacking success in school is a result of the student’s

suburban counterparts.

4. All Bridgeport students can learn at the same rate as their

Strongly Neither Strongly
Disagree agree

Questions: Discipline

1. In-school and out-of-school suspension is a viable way of
deterring problematic behavior.

rules and procedures.

2. Bridgeport Public School students learn better with strict

3. Bridgeport students display more problematic behavior
than their suburban or rural counterparts.

problematic behaviors

4. SRO (School Resource Officers) play a role in controlling

in students.
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Strongly Neither Strongly
Disagree agree
Questions: Special Education 1|2 4. |5 |6. |7
1. Bridgeport students that hold a special education
classification are labeled correctly.
2. Students in Bridgeport learn differently than their urban or
rural counterparts.
3. Students that receive special education will require special
education or behavior services until they complete
schooling.
4. Students with extreme behaviors need a more restrictive
environment outside of school.
Strongly Neither Strongly
Disagree agree
Questions: Career Satisfaction 1. ]2 4, |5 |6. |7
1. I am satisfied with the educational environment provided
for students who receive special education.
2. | am satisfied with the support | receive while working
with students that display problematic behavior.
3. lam satisfied with the programs in my school that deal
with students that exhibit problematic behavior.
4. | receive support from parents while working with
students of Bridgeport Public Schools
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Appendix C
Permission
Good afternoon,

My name is Dementred Young, and | am in the dissertation phase of my doctoral program at
Liberty University. | am writing to seek approval to survey building leaders in Bridgeport Public
School. The survey is the instrument to research building leaders’ perceptions of urban students.
The study will ascertain whether the background of the building administrator affects a student’s
educational progress and social-emotional well-being. As a prerequisite to obtaining IRB
approval, 1 will need your approval to conduct this survey.

If you have any questions, feel free to contact me. Thank you

Dementred Young LCSW
Director of Social Work Services
Bridgeport Public Schools

45 Lyon Terrace, Room 330
Bridgeport, CT 06604

Testani, Michae! |
Mon 5/24/2021 9:54 AM

To: Young, Dementred [ EG_—

OK. No issues with the survey being done.

Michael J. Testani
Superintendent of Schools

Bridgeport Public Schools
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CONFIDENTIALITY NOTICE: This email transmission (and/or the attachments
accompanying it) may contain legally privileged and confidential information,
and is intended only for the use of the individual or entity named above. If you
are not the intended recipient, you are hereby notified that any dissemination,
disclosure, distribution or copying of this communication is strictly prohibited. If
you have received this communication in error, please promptly notify the sender
by reply email and destroy the original message.
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Appendix D

Participation Letter

Administrator Perceptions of Urban Raised Students
April 20, 2022

To Whom It May Concern

Dear Sir or Madam,

My name is Dementred Young, and | am a Doctoral student in Liberty University’s School of
Behavioral Sciences, Community Care and Counseling program. As part of my dissertation, | am
conducting an investigation to assess the district leader’s perception of urban students.

Your response will aid in the understanding of variables that may contribute to the discipline and
special education rates of inner-city students. | would greatly appreciate your participation in this
study.

This survey is voluntary and confidential and should not take any longer than 10 minutes. The
Institutional Review Board (IRB) approved the research conducted in this survey at Liberty
University. There are no expected risks associated with your participation in this study. If you
have any questions, please reach out to me at | Y ou may also contact my
dissertation chair, Dr. Mario Garcia, D. Min, J.D., M.Div., MCC, at il E SN ~"Y
questions related to the Liberty University IRB process can be directed at (434) 592-5530 or
irb@liberty.edu.

Thank you in advance for your time.
Sincerely,

Dementred Young LCSW
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Conceptual Model: Simple Mediation Model

Mediator Variable (M)

Urban

Upbringing Susrtan

Rural

Administrator Student

QOutcomes

Causal Antecedent (X) Direct Affect Con.sequent
Variable (Y)

Views
Suspensions
Special Education
Career satisfaction
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Appendix F

IRB Approval Letter

LIBERTY UNIVERSITY.

INSTITUTIONAL REVIEW BOARD
September 1, 2022

Dementred Young
Mario Garcia

Re: IRB Exemption - IRB-FY21-22-1189 Administrators’ Perceptions of Urban-Raised Students
Dear Dementred Young, Mario Garcia,

The Liberty University Institutional Review Board (IRB) has reviewed your application in accordance
with the Office for Human Research Protections (OHRP) and Food and Drug Administration (FDA)
regulations and finds your study to be exempt from further IRB review. This means you may begin your
research with the data safeguarding methods mentioned in your approved application, and no further IRB
oversight is required.

Your study falls under the following exemption category, which identifies specific situations in which
human participants research is exempt from the policy set forth in 45 CFR 46:104(d):

Category 2.(i). Research that only includes interactions involving educational tests (cognitive, diagnostic,
aptitude, achievement), survey procedures, interview procedures, or observation of public behavior
(including visual or auditory recording).

The information obtained is recorded by the investigator in such a manner that the identity of the human
subjects cannot readily be ascertained, directly or through identifiers linked to the subjects.

Your stamped consent form(s) and final versions of your study documents can be found under the
Attachments tab within the Submission Details section of your study on Cayuse IRB. Your stamped
consent form(s) should be copied and used to gain the consent of your research participants. If you plan to
provide your consent information electronically, the contents of the attached consent document(s) should
be made available without alteration.

Please note that this exemption only applies to your current research application, and any modifications to
your protocol must be reported to the Liberty University IRB for verification of continued exemption
status. You may report these changes by completing a modification submission through your Cayuse IRB
account.

If you have any questions about this exemption or need assistance in determining whether possible
modifications to your protocol would change your exemption status, please email us at irb@liberty.edu.

Sincerely,

G. Michele Baker, MA, CIP

Administrative Chair of Institutional Research
Research Ethics Office





