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Abstract 

Middle school is a pivotal time for many students as they navigate through mental, 

emotional, and hormonal changes which affect various aspects of their personal and educational 

well-being. A teacher’s care balancing social and emotional aspects of learning can be catalyst 

that makes a profound difference for students. Social-emotional learning (SEL) under this title is 

still in its infancy as a tool for classroom engagement and management. Additionally, there is 

very little research in the way of SEL specific to the middle school choral classroom. The hope is 

that in a content analysis of the benefits of SEL through the lens of choral music education 

specific to middle school, a new pathway to whole-child instruction might be found and 

capitalized on.  

The following was a qualitative study using content analysis that explored how SEL 

competencies were reflected in the National Core Arts Standards (NCAS) and the most 

beneficial way to apply SEL strategies in the choral classroom. Chorus music education was 

found to include aspects of social, emotional, mental and behavioral health. Social-emotional 

learning strategies and techniques were naturally reflected in music education and the post-2014 

National Core Arts Standards. The intricate academic and social realities of choral music 

education lend themselves to SEL practices. The choral music class is a place where humanity 

and culture came together to provide space for personal and relational interactions can occur.1 

 
1 Scott Edgar, Music Education and Social Emotional Learning: The Heart of Teaching Music, (Chicago, 

IL, GIA Publications, 2017), 24, 177.   
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Chapter One: Introduction 

Background 

Music is universal in that, in some form, music is found in just about every culture 

around the world.2 In ancient Greece, the purpose of education was to develop and inspire 

healthy, balanced, and productive members of society. A vital aspect of that development and 

inspiration was the arts. Aristotle once said, “Music directly represents the passions of the soul. 

If one listens to the wrong kind of music, he will become the wrong kind of person.”3  

Music education and its importance within academia has been a widely debated topic 

since the early 1800’s when it was first suggested that music be incorporated as a curricular 

subject.4 Johann Pestalozzi, an educator during the turn of the nineteenth century, was said to be 

the father of a pedagogy which centered on the mental, emotional, and academic aspects of 

childhood development.5 Pestalozzi asserted that love should be the driving force to education, 

ensuring a balance of social interactions and emotional health for students. 

 More than two hundred years later, the education system is slowly beginning to make a 

return to these educational strategies through the implementation of Social-Emotional Learning 

(SEL). Much like the Greek philosophy that education should prepare students to be productive 

 
2 Hossein Kaviani, Hilda Mirbaha, Mehrangiz Pournaseh, and Olivia Sagan. “Can Music Lessons Increase 

the Performance of Preschool Children in IQ Tests?” Cognitive Processing 15, no. 1 (2014): 77. 

doi:10.1007/S10339-013-0574-0. Accessed June 22, 2021. 
3 Donald A. Hodges, A Concise Survey of Music Philosophy, (New York, NY: Taylor & Francis, 2017), 

111. 
4 Michael L. Mark, A Concise History of American Music Education, (Lanham, Maryland: Rowman & 

Littlefield Publishers, 2008), 31. 
5 Maura Sellars & David Imig, “Pestolozzi and Pedagogies of Love: Pathways to Educational Reform,” 

Early Child Development and Care 191, nos. 7-8, (2021), 1153-1154.  
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and healthy members of society6, the SEL framework depicts five areas of impact starting in 

classrooms, moving outward into schools, families, and caregivers, and lastly into communities.7  

For many students, music is the essence of identity and self-expression both in and out of 

school.8 Because of this, music education, and for this study the choral classroom, may be the 

perfect space to become the entry point for SEL strategies and concepts in the local school 

building. Not only are the SEL competencies embedded within the NCAS, the music classroom 

is innately a social environment. This is particularly true for the choral classroom because 

singers use the mouth, face, hands, and body to communicate not only with each other but the 

audience. Music teachers also have greater potential to reach students because they see the same 

students for several, consecutive years. This can maximize the impact of SEL for students. 

Statement of the Problem 

Bullying9, social withdrawal, mental health, and anxiety are on the rise within the 

education system.10 With students spending the largest part of their day in the school building, it 

is important that teachers and administrators understand the role and influence they have with 

students and be equipped to meet the needs of the students. Many content teachers are often 

bound by standardized testing structures; therefore, they are resistant to incorporate social-

emotional learning (SEL) into classroom structures – in part because they are not adequately 

 
6  Mark, A Concise History, 1. 
7 CASEL, “Fundamentals of SEL,” https://casel.org/fundamentals-of-sel/  
8 David J. Hargreaves, Nigel A. Mahshall, and Adrien C. North, “Music Education in the Twenty-First 

Century: A Psychological Perspective, British Journal of Music 20, no. 2 (2003), 156. DOI: 

10.1017/S0265051703005357. Accessed June 10, 2021. 
9 Alex W. Fung, “Equity in Music Education: Establish Safer Learning Environments Using Student-

Centered Music Activities.” Music Educators Journal 105, no. 1 (September 2018): 57–60. Accessed July 29, 2022, 

https://doi.org/10.1177/0027432118788263.   
10 Wendy Fuchs, Mindfulness for Students: A Curriculum for Grades 3-8, (New York, NY: Routledge, 

2019)   
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equipped,11 but also because feel they do not have time.12 It is not enough to provide a list of 

SEL concepts, techniques, and strategies – teachers must know how to implement them and to 

understand the long-term effects of social-emotional learning. 

Purpose Statement 

This study will use qualitative and interpretive analysis of content through the 

examination of themes, patterns and meanings; findings will be categorized based on inference 

and interpretation.13 This will allow a reflective and organized approach to understanding the 

benefits of social-emotional learning (SEL), how the skills are present within the National Core 

Arts Standards (NCAS) and how SEL skills and strategies develop in the choral classroom. 

Additional information will be gleaned from books, articles, and journals regarding social and 

emotional development specific to the middle school years, and its importance for student-

focused learning.  

Significance of the Study 

 The Collaborate for Academic, Social, and Emotional Learning (CASEL) uses five core 

competencies to create the SEL framework that is recognized throughout the world: self-

awareness (understanding one’s own emotions, thoughts and values and how they affect 

behavior), self-management (effectively managing emotions, thoughts, and behaviors and the 

ability to delay satisfaction and fulfillment, manage stress, and accomplish goals), responsible 

decision-making (making personal and social decisions with care and accountability; taking into 

account safety, integrity and possible consequences), relationship skills (forming and keeping 

 
11 Edgar, Music Education and Social Emotional Learning, 24.  
12 Carla Tanillo Philibert, Everyday SEL in Early Childhood: Integrating Social-Emotional Learning and 

Mindfulness Into Your Classroom,” New York, NY: Routledge, 2018), 1.  
13 Yan Zhang & Barbara M. Wildemuth, “Qualitative Analysis of Content” Human Brain Mapping 30, no, 

7 (2005), 2197-2198.   



  

  

 

4 

positive and supportive relationships and learning to interact with diverse people and groups), 

and social awareness (understanding the viewpoints of and showing empathy and compassion for 

others in a variety of social groups and historical backgrounds.)14  

 Since the concept of social-emotional learning is still new, there is little in the way of 

research and even less as it pertains to the music or choral classroom. This study will fill a 

significant gap of research. It is anticipated that this study will become a catalyst for additional 

research on social-emotional learning for various aspects of music education. It will also reveal 

perceptions of educators, addressing misconceptions surrounding while offering strategies that 

promote practical implementation. Recommendations can further be made for relevant and 

meaningful professional development, as well as continuing education.15  

 

  

 
14 CASEL, “What is the CASEL Framework,” casel.org/fundamentals-of-sel/what-is-the-casel-framework/ 
15 Susan Garvis, Narelle Lemon, “Are the Arts Important in Schooling? Clear Messages from the Voices of 

Pre-service generalist teachers in Australia,” Australian Journal of Music Education 2013, no 2, (2013), 103, 

accessed June 22, 2021. 
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Table 1 – CASEL SEL FRAMEWORK
16 

Competency Definition Description of Skill 

Self-Awareness The ability to 

understand one’s own 

emotions, thoughts, 
and values and how 

they influence 

behavior across 
contexts 

• Integrating personal and social identities 

• Identifying personal, cultural, and linguistic assets 

• Identifying one’s emotions 

• Demonstrating Honesty and Integrity 

• Linking feelings, values, and thoughts 

• Examining prejudices and biases 

• Experiencing self-efficacy 

• Having a growth Mindset 

• Developing interests and a sense of purpose 

Self-Management The ability to manage 

one’s emotions, 
thoughts, and 

behaviors effectively 

in different situations 
and to achieve goals 

and aspirations. 

• Managing one’s emotions 

• Identifying and using stress management strategies 

• Exhibiting self-discipline and self-motivation 

• Setting personal and collective goals 

• Using planning and organizational skills 

• Showing the courage to take initiative 

• Demonstrating personal and collective agency 

Responsible  

Decision-Making 

The ability to make 

caring and constructive 
choices about personal 

behavior and social 

interactions across 
diverse situations 

• Demonstrating curiosity and open-mindedness 

• Learning how to make a reasoned judgment after analyzing information, data, and 

facts 

• Identifying solutions for personal and social problems 

• Anticipating and evaluating the consequences of one’s actions 

• Recognizing how critical thinking skills are useful both inside and outside of school 

• Reflecting on one’s role to promote personal, family and community well-being 

• Evaluating personal, interpersonal, community and institutional impact 

Relationship Skills The ability to establish 
and maintain healthy 

and supportive 

relationships and to 
effectively navigate 

settings with diverse 

individuals and groups 

• Communicating effectively 

• Developing positive relationships 

• Demonstrating cultural competency 

• Practicing teamwork and collaborative problem-solving 

• Resolving conflicts constructively 

• Resisting negative social pressure 

• Showing leadership in groups 

• Seeking or offering support and help when needed 

• Standing up for the rights of others 

Social Awareness The ability to 
understand the 

perspectives of and 

empathize with others, 
including those from 

diverse backgrounds, 
cultures, and contexts 

• Taking others’ perspectives 

• Recognizing strengths in others 

• demonstrating empathy and compassion 

• showing concern for the feelings of others 

• understanding and expressing gratitude 

• identifying diverse social normal, including unjust ones 

• recognizing situation demands and opportunities 

• understanding the influences of organizations and systems on behavior 

 

 

 

 
16 CASEL, “What is the CASEL Framework,” casel.org/fundamentals-of-sel/what-is-the-casel-framework/ 
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Research Questions 

 Due to the lack of current research regarding social-emotional learning and its function 

within the choral classroom, it is important to explore adolescent development, SEL strategies, 

and educator perceptions. The following research questions were answered in this study: 

RQ1: What are social-emotional learning fundamental competencies and how are they 

reflected in the National Core Arts Standards for ensembles? 

 RQ2: What are social-emotional learning strategies and how can they be implemented 

specifically in the choral classroom? 

Hypotheses 

H1: Because music education lends itself to naturally include aspects of social, 

emotional, mental, and behavioral health, the social-emotional learning competencies are 

naturally embedded in the national performing arts learning standards. 

H2: Because the social-emotional learning competencies and skills are reflected in the 

National Core Arts Standards, there are strategies and techniques that evolve organically 

and develop in the choral classroom. 

Core Concepts 

The purpose of social-emotional learning as a part of a student’s education is to ensure a 

holistic approach to learning. One in every five adolescents have received some time of support 

for mental, emotional, or behavioral issues.17 As a factor affecting approximately twenty percent 

of secondary education communities, greater attention must be given in showing how to manage 

self and emotions, and how to interact with others with care and empathy.18  

 
17 National Research Council, Preventing Mental, Emotional, and Behavioral Disorders Among Young 

People: Progress and Possibilities. (Washington, D.C.: The National Academic Press, 2009,) 54.  
18 Ibid. 
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Many educators struggle with understanding and implementing SEL practices in their 

classrooms for a variety of reasons: pressure to keep up with demanding district and state 

guidelines, they do not see how it is relevant,19 inadequate SEL-centered professional 

development, and lack of their own social and emotional competence.20 However, when SEL is 

used as it is intended, it can enhance student learning because it builds community, trust, and 

relationships. Within music, performing is often seen as a vulnerable activity that can cause 

students anxiety. Students are more likely to perform and learn better, even when the task is 

daunting or risky, if they trust the person at the podium.21,22 SEL helps to build that trust between 

teacher and student, as well as between the students themselves. 

SEL cannot be a once-a-week program committed to by a few teachers and staff. It must 

be a consistent, daily effort through relationship building practiced by all in the school building. 

Because performing arts teachers often see the same students over several years, this offers a 

significant advantage toward SEL implementation in the classroom and positive student impact. 

There is further benefit because the SEL competencies and skills are reflected in the NCAS 

making it easier connect SEL to music making and performing. 

Additional concepts were discovered during survey and research. These concepts include 

how SEL and music both affect the brain, educator perceptions about SEL, and how educator 

perceptions dictate attitudes toward SEL implementation. Additional information was gleaned 

from books, articles, journals regarding social-emotional learning, adolescent development, and 

 
19 Scott N. Edgar, Portraits of Music Education and Social Emotional Learning: Teaching Music with 

Heart, (Chicago, IL: GIA Publishing, 2021), 14. 
20 Barbara A. Gueldner, Laura L. Feuerborn, and Kenneth W. Merrell, Social and Emotional Learning in 

the Classroom, 2nd ed. (New York, NY: The Guilford Press, 2020), 209.  
21 Chris Maunu, “Let’s Get Real: Creating a Culture of Vulnerability in Choir” The Choral Journal 60, no. 

1 (August 2019), 65-66. 
22 Brené Brown, Dare to Lead: Brave Work. Tough Conversations. Whole Hearts, (New York: Random 

House, 2018), 222.  
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the importance for student-focused learning. Further discovery may reveal a path toward for 

long-term implementation of social-emotional learning standards and strategies across all grade 

levels and within a district.  
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Definition of Terms 

Cognitive Dissonance. The state of discomfort one feels when two or more kinds of thought 

contradict each other. The conflicting thoughts may include ideas, beliefs, or the knowledge that 

one has behaved in a certain way.23 

Critical Thinking. The rationally methodical process of conceptualizing, applying, analyzing, 

synthesizing, and evaluating information collected from observation, experience, reflection, 

reasoning, or communication, as a guide to belief and action.24  

Emotional Dissonance. An uneasiness that happens when someone evaluates an emotional 

experience as a threat to their identity.25 

Growth Mindset. The belief that abilities, skills, and talents can be developed through a refining 

process of hard work, good strategies, and help from others.26 

Mindfulness. A mental state achieved by focusing one's current awareness, while 

acknowledging and accepting one's feelings, thoughts, and bodily sensations, used as a calming 

technique.27 

Neurology. The study of the nervous system, which involves the brain, including diagnosing 

disorders and treatment options. A growing subbranch of neurology is neuromusical research or 

the neuroscientific study of music.28 

 
23 Psychology Today, “Cognitive Dissonance,” accessed July 22, 2022, 

https://www.psychologytoday.com/us/basics/cognitive-dissonance  
24  National Council for Excellence in Critical Thinking, “Defining Critical Thinking,” accessed July 1, 

2022, https://www.criticalthinking.org/pages/defining-critical-thinking/766.  
25   Jeroen Jansz , and Monique Timmers. “Emotional Dissonance: When the Experience of an Emotion 

Jeopardizes an Individual’s Identity.” Theory & Psychology 12, no. 1 (February 2002): 79. 

https://doi.org/10.1177/0959354302121005. 
26 Carol Dweck, “What Having a Growth Mindset Actually Means,” Harvard Business Review (January 

2016), accessed July 1, 2022, https://hbr.org/2016/01/what-having-a-growth-mindset-actually-means.   
27 Lexico, s.v. “mindfulness,” accessed June 24, 2022, https://www.lexico.com/en/definition/ mindfulness.  
28 Donald A. Hodges and Michael H. Thaut, “The Neuroscientific Study of Music: A Burgeoning 

Discipline,” The Oxford Handbook of Music and the Brain (Oxford: Oxford University Press, 2019), 3. 
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Self-efficacy. A person’s belief in their capacity to execute behaviors necessary to produce 

specific performance skills. Self-efficacy suggests confidence in the ability to exercise control 

over one's own motivation, behavior, and social environment.29  

Sociology. According to the Department of Sociology at the University of North Carolina, 

sociology “is the study of human social relationships.”30 Because music education classes are, by 

nature socially motivated31, centering around a group of people of differing backgrounds, 

economic statuses, religions, sexual orientation and identifications, and races, it is expected that 

music has social influences. Social interactions and boundaries are challenged and restored 

through the common ground found in music ensembles.  

Student Agency. The idea that students have the ability and will to positively affect one’s 

learning, life, and community around them. It is a learnable skill where students can have the 

capacity to set a goal, reflect, and then act to affect change to see that goal through. It is making 

responsible choices for oneself.32 

Vocables. Syllables within a song that do not have a referenced meaning.33 

  

 
29 American Psychological Association, “Teaching Tip Sheet: Self-Efficacy,” accessed June 24, 

https://www.apa.org/pi/aids/resources/education/self-efficacy   
30 University of North Carolina, “Department of Sociology”, https://sociology.unc.edu/undergraduate-

program/sociology-major/what-is-sociology/. Accessed June 25, 2021.  
31 Nathan B. Kruse, “Sociological Perspectives of School-University Partnerships: Contextual Learning 

Though Three Lenes,” Arts Education Policy Review 112, no. 3, (2011), 115. Accessed June 25, 2021.   
32 Organisation for Economic Co-operation and Development (OECD), “Conceptional Learning 

Framework: Student Agency 2030,” (2019), accessed July 9, 2022, https://www.oecd.org/education/2030-

project/teaching-and-learning/learning/student-agency/Student_Agency_for_2030_concept_note.pdf   
33  Britannica, T. Editors of Encyclopedia. "Vocable music." Encyclopedia Britannica, July 22, 2022. 

https://www.britannica.com/art/vocable. 
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Chapter Summary 

Social-emotional learning (SEL) is the process of developing knowledge, skills, and 

attitudes to develop healthy identities, to manage emotions and achieve goals, to feel and show 

empathy for others, to establish and maintain supportive relationships, and to make conscientious 

and thoughtful decisions.34 Middle school is an essential phase for many students as they 

navigate through mental, emotional, and hormonal changes which affect various aspects of their 

personal and educational well-being. A teacher’s care balancing social and emotional aspects of 

learning can be catalyst that makes a profound difference for students. 

Being able to understand teacher and administrator perceptions regarding SEL may be 

provide guidelines for meaningful professional development and appropriate teacher training. 

Additionally, because music education naturally lends itself to include aspects of social, 

emotional, mental, and behavioral health, there are SEL strategies and techniques that evolve 

organically and are specific to music education. Many of the SEL skills are reflected in the 

NCAS, such as teamwork and collaboration, learning to received and respect others’ perspectives 

and opinions, examining prejudices, and building positive relationships. Therefore, the choral 

classroom may be an important step in introducing or extending SEL within the school building. 

  

 
34 CASEL, “Fundamentals of SEL,” https://casel.org/fundamentals-of-sel/   
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Chapter Two: Review of Literature 

Historical Precedents of Student-Centered Music Education 

Music is universal in that, in some form, music is found in just about every culture 

around the world.35 When the early settlers came to the colonial America to exercise religious 

freedom,36 they brought with them music, psalms, and hymn songs. Music was a means of 

communication, maintaining a connection to their religious preferences and social identities, and 

as a way to build community. Music was a part of community education.  It was common 

practice that the general public were educated in music (albeit not formally) through the 

influence of singing and making music in the church.37 As the colonies became settled and 

organized, it was decided that in order for society to grow and remain successful, changes in 

education needed to focus on classes that would make students not necessarily productive, but 

profitable members of society, so the arts were eliminated.38 However, in the mid-eighteenth 

century after a time of not having any formal musical education, singing schools were introduced 

to supplement music education, which had remained absent in the public school system.39 

Despite the advocacy of music educators, it would take another hundred years for music to 

become a curricular subject. Finally, in 1838, a school demonstration and concert – which was 

originally initiated as an experiment to build up singers – was the event that changed the minds 

of many regarding [vocal] music’s place in the public school. 

 
35 Hossein Kaviani, Hilda Mirbaha, Mehrangiz Pournaseh, and Olivia Sagan. “Can Music Lessons Increase 

the Performance of Preschool Children in IQ Tests?” Cognitive Processing 15, no. 1 (2014): 77. 

doi:10.1007/S10339-013-0574-0. Accessed June 22, 2021. 
36 Mark, A concise history Ibid. 9. 
37 Ibid. 12-14.  
38 Ibid. 10-12. 
39 Ibid. 18. 
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 Over the next hundred years, from the early part of the nineteenth century to the early 

part of the twentieth century, many progressive steps were made on behalf of music education. 

Professional and advocacy organizations were created, music in schools thrived, and great 

pedagogues were illuminated as pioneers in their field. In the 1950s, as music was again pushed 

to the fringes of educational importance to make room for more math and science, organizations 

such as the Music Educator National Conference (MENC) were finding ways to keep music in 

schools. MENC procured grants from large corporations to help raise the standards of music 

performance through the Contemporary Music Project, led roundtable discussions with 

government officials about the state of music in schools, and spearheaded conferences for music 

educators including the pivotal Tanglewood Symposium to discuss what music education and 

performance might look like going into the twenty-first century. John Dewey believed that the 

purpose for education was not the limited intent of future employment (profitable) through 

standards and curriculum; instead it purpose should be helping students become empathic, self-

aware, and socially conscientious (productive) members of their community.40 The most 

important skills for the twenty-first century workplace were found to be applied skills like 

teamwork, collaboration, critical thinking and problem solving, which use basic knowledge 

gained in school based on cognitive abilities as well as behavioral and social skills.41rather than 

basic skills learned from various grade level standards and curricula.42 If consideration must be 

made to further twenty-first century thinking and ability, the arts must be brought back into the 

conversation as a means of increased social awareness, heightened creative, abstract thinking – 

 
40 Lance E. Mason, “The Significance of Dewey’s Democracy and Education for 21st-Century Education,” 

Education and Culture 33, no. 1 (2017), 42.  
41 Jill Casner-Lotto, and Linda Barrington, “Are they Really Ready to Work? Employers’ Perspectives 

on the Basic Knowledge and Applied Skills of New Entrants to the 21st Century U.S. Workforce,” (2006), 1. 

 42 Ibid. 9. 
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applied skills; as well as a means of expanded communication.43,44 MENC would eventually 

become known as the National Association for Music Education (NAfME) – the world’s most 

recognized music education organization.45 NAfME states that a balanced education should not 

be limited to math, science, ELA, and social studies, but should also include music literacy – 

creating, responding, and performing music.46  

For many students, music is the essence of identity and self-expression both in and out of 

school.47 In 2001, the No Child Left Behind (NCLB) Act officially declared “English, reading or 

language arts, mathematics, science, foreign languages, civics and government, economics, arts, 

history, and geography” (emphasis added)48 as academic subjects. Sadly, this did not do much to 

help the priority of music education in schools because there was a new legislative impetus to 

hold schools accountable only for math, reading, and science.49 This accountability came with 

punitive measures for schools who produced failing test scores.50 It also created a new hierarchy 

of subject priority where the tested subjects took precedence; resources, both time and money, 

were shifted away from non-tested subjects like music education.51 Educators felt extreme stress 

in endeavoring to meet the revised academic achievement standards. The NCLB Act negatively 

 
43 Mark. A Concise History, 5-6. 
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impacted academic emphasis, teacher-student relationships, and the mental and emotional health 

and well-being of both teachers and students.52  In 2015, the law was revised and renamed as the 

Every Student Succeeds Act (ESSA).53 This was a law that embraced education as a civil right 

and equal access to quality education regardless of race, socio-economic status, disability, 

primary language or ethnicity. 

 Each revision of the law has had an impact on music education and has set the stage for 

bold advocacy of music education and its legitimacy at the academic table. Section 52 of the 

ESSA states that art and music are to be part of the educational curriculum to provide students 

with a well-rounded and enriched educational experience.54 This was a huge step forward in the 

way of music and art being recognized as a legitimate, albeit non-tested, academic subject. 

Within ESSA there is supposed protection from students being pulled out of classrooms, 

including music and art, for remediation.55 Despite this alleged protection, students are removed 

not only for remediation but meetings and celebrations such as A/B Honor roll, perfect 

attendance, positive behavior interventions and supports (PBIS), etc., during connections, 

specials, and exploratory classes. Despite the strides made in favor of music education, there is 

still much work to be done. 

Many school administrators, faculty and staff still believe that there is a hierarchy of 

importance for curricular subjects56 rather than understanding that all subjects have an equal 
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place in student learning, and this includes SEL. This perceived hierarchy influences funding and 

administrative support.57 It also perpetuates the view that class time can be commandeered for 

non-class related activities or that students can be called out of class to do other things. Often 

music education class periods are used for little more than a planning period for grade level 

teachers. Students are removed from music classes to participate in extracurricular activities like 

yearbook, step team, or behavioral reward parties. It is believed that these decisions regarding 

music education stem from administrators failing to understand the benefits of the arts for 

students58 and not prioritizing concerns on how these kinds of decisions impact the students.59 

Pedagogues and Pioneers of Student-Centered Learning 

Influence of Pestalozzi 

Johann Pestalozzi, an educator during the turn of the nineteenth century, was 

acknowledged to be the father of a pedagogy which centered on the mental, emotional, and 

academic aspects of childhood development.60 Pestalozzi asserted that love should be the driving 

force to education, ensuring a balance of social interactions and emotional health for students. 

While Pestalozzi was not a music educator, he was an advocate of music as a part of the school 

experience because music effects moral development and brings about a person’s highest 

feelings.61 Pestalozzi influenced many educators and philosophers during his lifetime including 

German educator Friedrich Froebel who was the first to recognize that young children needed to 
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60 Maura Sellars & David Imig, “Pestolozzi and Pedagogies of Love: Pathways to Educational Reform,” 

Early Child Development and Care 191, nos. 7-8, (2021), 1153-1154.  
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explore, discover, and play in order to truly learn.62 Maria Montessori, an Italian educator, was 

well-known for her hands-on educational approach not only for students, but for teachers and 

parents. Montessori also was adamant about music’s significant role in education.63 Brazilian 

Paulo Freire believed that teachers should not see themselves as the exclusive possessor of 

knowledge in which to fill the empty minds of students. Instead, teacher-student relationships 

should be mutually beneficial in the exchange of knowledge.64 

Pestalozzi influenced many educators and philosophers; his ideas held substantial 

influence on American philosopher John Dewey. Dewey was a pragmatist; he believed that 

people learn by doing. He had this to say about music education, “the thing that makes 

pragmatist music teachers different from rationalists and empiricists is their interest in helping 

the students to learn how to learn…According to pragmatists, the role of the teacher is not one of 

collaborator in the search for truth (as it is with rationalists) or dispenser of knowledge (as it is 

with most empiricists), but rather one of being a combination organizer-cheerleader in helping 

students to learn.”65 He emphasized that learning should be practical not theoretical and that 

children should have agency in their participation of learning.66 As for art and music, they should 

not be relegated to a museum or concert hall, but should be actively explored and experienced as 

a part of daily life. “Art is not the possession of the few who are recognized as writers, painters, 

musicians; it is the authentic expression of any and all individuality.”67 

These pedagogues and philosophers of education were the beginning of whole-child 

instruction and social-emotional learning. They believed that children should have autonomy in 
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their education and that teachers should not think themselves above students but rather partners 

in learning. This is not to diminish what teachers bring to the table in knowledge and experience, 

but to challenge what students are truly capable of and to inspire and grow student learning 

rather than having students simply regurgitate information. 

Zoltán Kodály 

 Hungarian composer and ethnomusicologist Zoltán Kodály was one of the most 

influential music educators to date. He devised a system of music literacy that originally 

incorporated Hungarian folk songs and singing games to teach musical concepts.68 These singing 

games promoted interactions with peers, choosing partners, and role-play.69 In the early 1960s, 

Katinka Daniel brought Kodály’s philosophy of music education and techniques to the United 

States and his approach for the educational system, becoming one of the most significant impacts 

on music education to date.70 Programs that use the Kodály method found that students had 

increased self-esteem due to learning to sing on pitch.71 Kodály created more of a philosophy 

rather than a curriculum centered around physical and mental harmony through singing together 

which creates a feeling of fitting in and belonging because everyone has a voice that can be 

used.72  Because ensemble musicians must learn to pay attention to each other and adjust 
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personal creative expression to the shared performance, this creates a sense of community and 

belonging.73,74 This is the premise of social-emotional learning in the choral classroom. 

Abraham Maslow 

 Maslow, an American psychologist and philosopher, was most known for his hierarchy of 

human needs.75 Maslow asserted that people are driven by five basic needs: physiological, safety, 

love and belonging, esteem, and self-actualization.76 Maslow was much less concerned with the 

negatives of human behavior and focused more on what people are capable of and how they 

fulfill their capabilities. Over the years, the five-stage model has been expanded to an eight-stage 

model which include cognitive, aesthetic, and transcendent needs.77 Maslow believed that a 

person is always growing and moving toward self-actualization and transcendence and should 

not become stagnant in any one stage.78 While Maslow was not a music educator, the 

understanding of these stages is a central point for social-emotional learning in the choral 

classroom. 

Music Education Concepts and Philosophy 

 Other conceptual and philosophical areas of music education can inform the SEL arena. 

One concept of music as it relates to its function in education is that music education when 

offered during the school day as a class is curricular. The implication is that because music 
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education is curricular, it should be afforded the same resources and funding to meet student 

needs in all areas of learning, including SEL. Additionally, music education, specifically choral 

music education, intersect with all grade-level or tested area subjects of math, science, social 

studies, and English language arts making it cross-curricular. Understanding that music 

education can be interwoven within the tapestry of tested subject curricula may help to change 

the perception that many educators at various levels within individual schools and at the district 

level hold regarding the academic discipline of music education – including its success, 

effectiveness, and how much it can benefit other aspects of student learning.  

According to Merriam-Webster, the word academic means “associated with an academy 

or school especially of higher learning, relating to performance in courses of study, relating to 

literary or artistic rather than technical or professional studies.”(emphasis added)79 In other 

words, academic relates to subjects that are studied in school. The meaning of academic to 

describe music education, however, is not as clear cut as a general dictionary as there is no 

agreed upon definition.80 Oftentimes, academic and core subjects are used interchangeably, 

especially since the No Child Left Behind Act acknowledged music as a core academic subject.81 

The idea that music is both curricular and academic may offer a pathway to help educators and 

administrators accept that the music classroom is the “perfect opportunity to amplify student 

voice. Arts environments coupled with social-emotional learning infuse the love of learning 

among the learner and adult, ultimately improving relationships, strengthening academic 
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performance and outcomes in public education. This will undoubtedly impact lives forever.”82 

The key to this is a shift in focus from teacher-centered instruction to student-centered learning. 

If educators and administrators are not willing to make this shift and consider what is best for 

students or what music education is from a student’s viewpoint, it becomes very easy to see 

music as nothing more than an opportunity for grade level teachers to have a break from 

students.83  

At its foundation and literal translation, philosophy means the love of wisdom.84 This love 

of wisdom can be applied to many subjects and subdivisions of learning: nature, truth, religion, 

ethics, politics, aesthetics, and music. When it is applied to music or music education, one might 

conclude that the philosophy of music education is the love of wisdom about music or music 

education. Music education philosophy is not necessarily concerned with creating better 

performers through improved techniques, but rather is to help one understand the importance of 

better technique.85 The idea that when students feel safe and supported, they become more aware 

of their impact and in music education how better technique can help make them better 

performers. 

One important reason for educators to have a philosophy about music education is so that 

they can understand the why behind what they do. This has a two-fold benefit. First, it helps as a 

reminder that music education is valid and important. This helps guide thinking and the choices 

that are made with students. Second, it helps to advocate for music and the arts. In an educational 

system where the focus is primarily set on standardized testing scores that drive qualitative data, 
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performing arts classes are the first to be placed on the list of nonessential classes. If educators 

have a philosophy that guides them, they are better equipped to advocate for music education and 

its significant place at the academic table. Also, understanding the reasons behind their desire to 

teach may also help establish an acceptance of need for SEL in their classroom. There are many 

music education philosophies. Because students who participate in the arts are incredibly diverse 

in race, ethnicity, sexual orientation, politics, socio-economic status, and family structure, rather 

than strictly adhering to one philosophy over another, educators should have a philosophy that 

reflects that diversity – recognizing that having a fluid, working theory may be more beneficial 

in the long run to promote student-centered learning.86  

Social-Emotional Learning 

Purpose of Social-Emotional Learning 

Educator Linda Darling-Hammond said that the survival of humanity is contingent upon 

fostering and supporting social and emotional intelligence as much if not more than the 

development of technical knowledge and skill.87 When a student’s mental and emotional state 

change, this can have a significant impact on learning, academic performance, and even future 

possibilities.88 When discussion happens about educational reform, the conversation centers 

around what is considered essential for quality education: uniforms, tests, class length, teacher 

pay, discipline, etc. The one thing that is rarely discussed or included in discussions on reform is 

the relationship between teacher and student. This relationship is at the very core of learning.89 
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CASEL defines social-emotional learning (SEL) as “the process through which all young 

people and adults acquire and apply the knowledge, skills, and attitudes to develop healthy 

identities, manage emotions, and achieve personal and collective goals, feel and show empathy 

for others, establish and maintain supportive relationships and make responsible and caring 

decisions.”90 The purpose of SEL as a part of a student’s education is to ensure a holistic 

approach to learning. Students should not only learn the raw content of math, science, ELA, and 

social studies, with fine arts peppered in for good measure. Students also need to learn and be 

shown how to manage self and emotions, and how to interact with others with care and 

empathy.91 

In 2009, The National Research Council stated that about 21 percent of adolescents ages 

12-17 would receive some type of counseling or treatment for mental, emotional, and behavioral 

(MEB) disorder. That is about one in every five students.92 MEB disorders can be heavily 

influenced by Adverse Childhood Experiences (ACEs), which can have a direct impact on 

student mental and emotional health causing challenges to student learning and ability to interact 

with others in a healthy way.93 Given the serious and adverse effects a global pandemic had on 

education and socializing, it would not be unrealistic to theorize that MEB disorders94 and ACEs 
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have increased exponentially, making the need for social-emotional learning in the classroom 

even more imperative.95 

Social-Emotional Learning and the Brain 

 As people grow from childhood to adulthood, the brain develops in a way that allows us 

to think, feel, and respond differently during each major stage of development. Research has 

shown that while the emotional areas of the brain are fully developed between the ages of ten 

and twelve, it is not until the mid-20s that the parts of the brain responsible for rational thinking 

and emotional control are fully matured.96 This does not excuse poor adolescent behavior; 

however, it does offer scientific reasoning as to why middle school students display intense 

emotion without the rationale to keep them contained.  

Within the last twenty years, there have been major strides in the field of social and 

emotional neuroscience and how relationships and emotions affect brain function. Because of 

this, and despite the drive to increase student academic outcomes, it is irresponsible to continue 

to separate emotion and learning.97 Social Neuroscientist Matthew Liberman believes that in the 

hierarchy of needs, physiological needs should not be first on the list like Maslow believed. 

Instead, he believes that everything begins with belonging and love.98 Humans are social 

creatures, and the brain craves relationship. When one experiences a deep connection, the brain 

releases a neurotransmitter called oxytocin from the limbic system which houses the amygdala, 

 
95 Agnes M. Varghese and Misaki N. Natsuaki, “Coping with the Pandemic: Implementing Social and 

Emotional Learning in the California K-12 School System,” Policy Insights from the Behavioral and Brain Sciences 

8, no. 2 (2021), 139-140, accessed July 18, 2022, https://doi-

org.ezproxy.liberty.edu/10.1177%2F23727322211033003 
96 Marliee Sprenger, Social-Emotional Learning and the Brain, (Alexandria, VA, ASCD: 2020), 16.  
97 Mary Helen Immordino-Yang and Mattias Faeth, “The Role of Emotional and Skilled Intuition in 

Learning” Mind, Brain, and Education (Bloomington, IN: Solution Tree Press, 2010), 69.  
98 Talks at Google, “The Social Brain and the Workplace-Matthew Lieberman,” (YouTube Video), 

February 22, 2019, accessed June 25, 2022, https://youtu.be/h7UR9JwQEYk   



  

  

 

25 

the seat of emotion.99 However, the opposite is true, when we experience distrust or relationship 

stress, the brain releases cortisol which activates the body’s stress response.100 Social interactions 

and relationships affect the brain in such a way that it can be argued that positive relationships 

between teacher and students are the gateway to in depth learning.101 

Social-Emotional Learning Curricula 

Of the more than 200 social-emotional learning programs and curricula available to 

schools, there do not appear to be any that utilize music education as a central implementation 

platform. When choosing a curriculum –each comes with its own goals, resources, and 

frameworks102– desired purpose and outcomes, school demographics and climate, facilitators, 

and cost are all things that should be considered. There is no “best program” in all contexts – 

rather, it is dependent on which program aligns more effectively with school and district mission 

and SEL standards, planning and development time frame, training requirements and program 

structure. The following is a summary of ten SEL programs where research has shown positive 

outcomes: 

Caring School Community103 

 Formerly known as the Child Development Project (CDP), Caring School Community is 

designed for students in kindergarten through the sixth grade. The premise is that the biggest 

environment that can support students’ social, ethical, and cognitive development is the 

classroom. The program offers opportunities to connect with others, encourage belonging and 

autonomy through a supportive classroom environment. Caring School Community has been 
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102 Gwendolyn M. Lawson, Meghan E. McKenzie, Kimberly D. Becker, Lisa Selby, and Sharon A. Hoover, 

“The Core Components of Evidence-Based Social Emotional Learning Programs,” Prevention Science no.20, 

(2019), 458.  
103 Gueldner, Feuerborn, and Merrell, Social Emotional Learning, 58.  



  

  

 

26 

used for over twenty-five years and has had positive effects on social competence, conflict 

resolution, anti-social behaviors, self-esteem, empathy, and school connectedness and academic 

performance. In a 2000 study centering around education change in elementary schools, many of 

the teachers involved felt that the CDP helped them to reach their state mandated objectives.104 

Incredible Years105 

 Incredible Years (IY) is a program designed for infants through twelve years of age. 

Something that makes IY unique is intentional collaboration and relationship building with 

parents and teachers. The goal of IY is to improve children’s mental health through the training 

of teachers106 and is based on social learning theory, which is “the idea that children learn 

behavior in the context of relationships – observing and interacting with others.”107 IY has been 

used for over thirty years and is cost effective. Positive results have been reflected in student 

social, emotional, and behavioral capability, parent behaviors, and the quality of student-adult, 

particularly parent, relationships.108,109 The Incredible Years is touted as a best practice program, 

has won numerous awards, and is listed on the National Registry of Evidence-based Programs 

and Practices, serving as a model program from the Blueprints Project of the Center for the 
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Study of Prevention of Violence. The professional development opportunities centered around 

Incredible Years have been praised by educators for being relevant and helpful as it involves six 

sessions which span the entire school years. Teachers can get ideas, try them in the classroom for 

a month or two, and then come back the next training session to discuss, workshop, and gain 

feedback. Some teachers also said that it helped them to be a better teacher because it trained 

them how to talk to the students in a more positive way through the development of SEL, and 

how to reduce in-the-moment frustrations.110 

LiiNK Project111 

 LiiNK (Let’s Inspire Innovation ‘N Kids) is designed for elementary aged children 

through the eighth grade. LiiNK has been used for over twenty years. It is unique in that it is not 

a blanket curriculum to be implemented in all grades simultaneously. It starts at the elementary 

school and then each year the next sections are added so that children who start the project can 

continue throughout elementary school,112 and in some places through middle school with plans 

to expand into high school.113 Influenced by Finnish thoughts on education, LiiNK teaches the 

whole child by bridging the gap between academics and children’s social, emotional, and 

physical well-being through increased unstructured play. Students are given four, fifteen-minute 

unstructured play breaks each day; two before lunch and two after.114 LiiNK has not only been 
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associated with better classroom behavior, increased math and reading outcomes, but also 

increased health benefits for students and teachers.115 

Merrell’s Strong Kids116 

 Merrell’s Strong Kids is one of the only social-emotional learning curricula that is 

designed for elementary, middle, and high school students. It uses the concept that social-

emotional and resiliency skills can be taught and learned in school and needs clear and 

intentional teaching just like academics. The framework is designed with the SAFE 

recommendations for skills training which means the lessons are sequenced, active, focused, and 

explicit. Curriculum examples and activities become more sophisticated as a student’s maturity 

and understandability increases.  

Mind Up117 

 Mind Up is a mindfulness-based SEL method designed for PreK through eighth grade 

and is organized into three sections: PreK-2, grades 3-5, and grades 6-8. Students are taught 

foundational mindfulness practices, and sensory methods for mindfulness. Students also engage 

in being able to see other perspectives, growing optimistic mindsets, recalling pleasant 

memories, and practices that encourage gratitude, kindness, humanity and selflessness. Positive 

outcomes include improvements in attention, optimism, and overall social-emotional 

competency. Students also showed improved response times, empathy, math achievement, 

school connectedness, and an overall feeling of well-being.118 Teachers have experienced 

 
115 Rhea and Bauml, “An Innovative Whole Child Approach to Learning: The LiiNK Project,” 57-58.   
116 Gueldner, Feuerborn, and Merrell, Social Emotional Learning, 67-68. 
117 Ibid. 63.  
118 Kimberly A. Schonert-Reichl, Eva Oberle, Molly Stewart Lawlor, David Abbot, Kimberly Thompson, 

Tim F. Oberlander, and Adele Diamond, “Enhancing Cognitive and Social-Emotional Development Through 

Simple-to-Administer Mindfulness-Based School Program for Elementary School Children: A Randomized 

Controlled Trial,” Development Psychology 51, no. 1, 55-57, accessed July 18, 2022, 
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positive outcomes and responses in the classroom, meaningful conversation with students, and 

increased mindfulness toward helping others.119 

Mynd Time120 

 Mynd Time is a curriculum designed for grades 3-8 that centers on mindfulness – 

“paying attention in a particular way: on purpose, in the present moment, and nonjudgmentally,” 

as defined by Jon Kabat-Zinn mindfulness.121 A program built for elementary and middle school 

students, Mynd Time (a play on words for my mind) uses Mindfulness-Based Stress Reduction 

(MBSR) strategies that focus on personal well-being. Rather than laying out an extensive 

curriculum framework, Mynd Time focuses on a few foundational practices to be implemented 

within a daily routine, making it easy for both new and experienced teachers of mindfulness to 

grasp and implement. Mynd Time is not limited to school use, but can be grafted into after 

school programs, group homes, detention centers, and more. In a 2017 survey about educator 

quality of work life, it was discovered that 61 percent of educators often or always feel their 

work is stressful.122 Not only is Mynd Time appropriate for students, but also for teachers. Mynd 

Time incorporates several social-emotional learning standards including identifying and 

managing emotion, recognizing, and understanding others’ feelings and perspectives, and 

managing effective relationships. Wendy Fuchs suggests that mindfulness should be the 

foundation of the SEL competencies.123 

 Promoting Alternative Thinking Strategies (PATHS)124 

 
119 MindUp, “Coatesville Area School District: What Teachers are Saying,” (2019), accessed July 18, 2022, 
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121 Ibid. 1.  
122 American Federation of Teachers, “2017 Educator Quality of Work Life Survey,” (2017), accessed July 

29, 2022. www.aft.org/2017-educator-quality-life-survey).  
123 Fuchs, Mindfulness for Students, 5. 
124  Gueldner, Feuerborn, and Merrell, Social Emotional Learning, 63-64. 
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 Promoting Alternative Thinking Strategies (PATHS) is a program designed for PreK 

through sixth grade for the purpose of preventing behavior issues and aggression by building 

social and emotional competence and control of thought processes. It is intended for use 

throughout the school day using strategies that are specific to parts of the brain that effect healthy 

social and emotional skills. Research has shown growth in student understand and verbalization 

of emotions, and less disruptive behavior and aggression. The curriculum and strategies have 

also shown success for students with disabilities, and those in special education.125 PATHS is 

listed on the National Registry of Evidence-based Programs and Practices and served as a model 

program from the Blueprints Project of the Center for the Study of Prevention of Violence. 

RULER Approach126 

 RULER is a positive approach to development and resilience through altering classroom 

environments to encourage connection and student agency. RULER stands for recognizing, 

understanding, labeling, expressing, and regulating and it focuses on emotions to grow student 

outcomes and interactions because they play an important role in leaning, reflecting, thinking, 

relationships, and perspectives.127 Studies measuring the effectiveness of the RULER program 

showed that schools improved their teacher-student relationships, and built a more cooperative 

learning space and incorporated more student ideas into everyday activities.128 Instructional 

quality was also better, and teachers interacted with students with more emotional awareness. 

 
125 Celene E. Domitrovich, Rebecca C. Cortes, and Mark T. Greenberg. "Improving Young Children's 

Social and Emotional Competence: A Randomized Trial of the Preschool "PATHS" Curriculum." Journal of 

Primary Prevention 28, no. 2 (03, 2007): 67-91. 
126 Gueldner, Feuerborn, and Merrell, Social Emotional Learning, 64-65.  
127 Yale Center for Emotional Intelligence, “Ruler Trainings,” accessed June 21, 2022, 

https://ycei.org/ruler-trainings  
128 Susan E Rivers, Marc A. Brackett, Maria R. Reyes, Nicole A. Elbertson, and Peter Salovey. "Improving 

the Social and Emotional Climate of Classrooms: A Clustered Randomized Controlled Trial Testing the RULER 

Approach." Prevention Science 14, no. 1 (02, 2013), 77-87 Accessed July 29, 2022, https://doi.org/10.1007/s11121-
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Second Step129 

Second Step, founded in the 1980s, is one of the longest running social-emotional 

learning programs. It is a violence prevention curriculum intended for PreK through eighth grade 

students to help stave off bullying. Additionally, it introduces skills that enhance their capacity to 

learn, show empathy, problem solve, and manage emotions. It provides opportunities for 

reflection, thinking about how decisions and actions done today will affect students tomorrow; it 

includes class discussions. There have been thorough studies conducted that suggest Second Step 

is highly effective in offering prosocial skills and decreasing aggressive behaviors and 

mindsets.130,131 Second Step is registered with SAMHSA’s National Registry of Evidence-based 

Programs and Practices and has received recognition from the U.S. Department of Education’s 

Panel on Safe, Disciplined, and Dug-Free Schools, the U.S. Department of Justice, and the 

Office of Juvenile Just and Delinquency Prevention. 

SPARK132 

 SPARK (Speaking to the Potential, Ability & Resilience Inside Every Kid)133 is a social-

emotional learning program that focuses on resilience. It is designed to reduce risk factors, 

encourage emotional stability, and to make school success possible. It encompasses topics and 

themes that are both relatable and relevant. What makes SPARK unique is that the emphasis is 

not on changing thoughts, behaviors, or feelings. Instead, it centers on helping students 

 
129 Gueldner, Feuerborn, and Merrell, Social Emotional Learning, 66-67.  
130 Dorothy L. Espelage, Chad A. Rose, and Joshua R. Polanin, “Social-Emotional Learning Program to 

Reduce Bullying, Fighting, and Victimization Among Middle School Students with Disabilities,” Remedial and 

Special Education 35, no. 5, (2015), accessed July 18, 2022, https://doi.org/10.1177/0741932514564564 
131 Dorothy L. Espelage, Sabina Low, Joshua R. Polanin, and Eric C. Brown, “The Impact of a Middle 

School Program to Reduce Aggression, Victimization and Sexual Violence,” Journal of Adolescent Health 53, no. 3 

(2013), accessed July 18, 2022, https://doi.org/10.1016/j.jadohealth.2013.02.021  
132 Amy L. Green, Stephen Ferrante, Timothy L. Boaz, Krista Kutash, and Brooke Wheeldon-Reece, 

“Evaluation of the SPARK Child Mentoring Program: A Social and Emotional Learning Curriculum for Elementary 

School Students,” The Journal of Primary Prevention 42, (2021), 534-535.  
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understand that when thinking changes, their feelings, perceptions, experiences, and states of 

mind follow. The objective for SPARK is for students to realize that mental health and well-

being, common sense, and distinctive resilience intuitively happen when they are able to quiet or 

still their own thinking. There are four different programs that meet the needs of various age 

groups: Young Child (ages 5-8), Child (ages 8-10), Pre-Teen (ages 10-13), Teen (ages 13-22). 

Additionally, there are two subject-specific modules dealing with social pressures, and sex 

education and teen pregnancy prevention.134 

Social-Emotional Learning in the Classroom 

 The classroom has potential to be a community of learning through the building of 

knowledge by doing things within a social context.135 Froehlich suggests that community is “a 

particular social network of individuals sharing a sense of belonging and safety and 

relatedness."136 In order for learning to occur, students must feel safe, included, valued, and 

important.137 Relationships whether it is teacher-student, or with peers affects classroom climate, 

and the climate affects the community.138 Two sections of the SEL framework that rely on one 

another are relationship skills and social awareness. When these two aspects are present and 

active in the classroom, the climate is acclimated toward learning and growth. When students are 

learning (which means they are also feeling safe, included, valued, and important) and growing, 

their self-awareness, self-management, and responsible decision-making skills are increased – 
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which are the other three pillars of social-emotional learning.139 There is a variety of SEL 

curricula available for schools and teachers; however, the success of implementation is 

dependent on the authenticity of the relationships within the community. 

Social-Emotional Learning, Academic Standards and Policy 

 There is a growing body of research advocating that the social-emotional learning 

framework is the foundation for learning and academic growth.140 CASEL, the leading 

organization in SEL research and policy, advocates for the integration of SEL standards at both 

the district and state level.141 While it is difficult to measure SEL outcomes directly, the effects 

of SEL and the skills gained can be realized as test scores go up, discipline concerns go down, 

and school climate and culture is positive and productive. In a 2006 report about work force 

readiness, employers agreed that the most important skills were applied skills of professionalism 

and work ethic, oral and written communication, teamwork and collaboration, and critical 

thinking and problem solving, rather than basic skills.142 Basic skills are those acquired from 

grade level classes such a math, science, ELA, and social studies, whereas applied skills use 

basic knowledge gained in school based on cognitive abilities as well as behavioral and social 

skills.143 

2015 was an important year for education and SEL. In December, the Every Student 

Succeeds Act (ESSA), under Title IV 21st Century Schools, subpart 3 (which is National 

 
139 Thomas Fordham Institute, “Children Learn Best When They Feel Safe and Valued,” (April 2021), July 

27, 2022, https://fordhaminstitute.org/national/commentary/children-learn-best-when-they-feel-safe-and-valued.  
140 Katie Eklund, Kayla D. Kilpatrick, Stephen P. Kilgus and Aqdas Haider, “A Systematic Review of 

State-Level Social-Emotional Learning Standards: Implications for Practice and Research,” School Psychology 

Review 47, no. 3 (2018), 316.  
141 Ibid. 317.   
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Activities for School Safety) allowed for funding to “carry out other activities to improve 

students’ safety and well-being, during and after the school day.”144 However, in early 2015, Bill 

H.R. 850, the Academic, Social, and Emotional Learning Act of 2015 was introduced and 

passed. This law amended the Elementary and Secondary Education Act of 1965 to incorporate 

training for teachers and administrators for SEL programs. The law also specified that SEL 

programs were those that 1) integrate SEL into school curriculum, 2) provide a framework of 

instruction where SEL skills are “taught, modeled, practiced, and applied” as a part of daily 

behavior for students, 3) teach students to use SEL skills to prevent negative behaviors and 

choices, and foster positive behaviors in class, school, and community, and 4) “establish safe and 

caring learning environments that foster student participation, engagement, and connection to 

learning and school.”145 These two laws maintain that SEL affects academic outcomes in positive 

and productive ways and should be a part of daily educational instruction. To date, while all fifty 

states have stand-alone SEL standards for preschool, only three states have them for K-12.146 

Teacher Perspectives and Implementation 

 When teachers are asked to describe life in their classrooms, they often highlight the 

varying degrees of socialization and relationships.147 Teachers understand that they must be 

master multi-taskers, not only in their multi-dimensional ways to teach content, but also in their 

desire and need to facilitate what is arguably one of the most socially complex spaces in the 

world – the classroom.148 Teachers recognize the need for social-emotional learning within 

 
144 Office of Elementary & Secondary Education, “ESSA Legislation: Title IV 21st Century Schools,” 
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education to provide whole-child instruction.149 There are several possible factors that could 

influence a teacher’s desire and ability to implement SEL within their classrooms: teacher 

pedagogy and personality; comfort level and buy-in to the program; and, administrative support 

and encouragement.150 Also, many teachers feel unprepared to teach SEL concepts within their 

classrooms because of a lack of knowledge, training, or professional development 

opportunities.151 There are also some teachers who believe that SEL skills should be taught at 

home and that they, as a content teacher, do not have time nor should they make time to teach 

“touchy-feely” stuff.152 

Music Education and Social-Emotional Learning 

 The research on the impact of music education and SEL together is still new, particularly 

under the term social-emotional learning, dating back only fifteen to twenty years, but has 

become a topic of interest for many in that short time. The Collaborative for Academic, Social 

and Emotional Learning (CASEL) gives five broad and interconnected SEL competencies that 

are foundation of integrating SEL into the classroom, school, and community. The five 

competencies are self-awareness, self-management, responsible decision-making, relationship 

skills, and social awareness.153 Table 1, as presented In chapter one, offers the five competencies 

with the definition of each and the description of skills that fall under each competency. Music 

 
149 Lisa Colapietro, “A Social-Emotional Framework Aligned to Common Core State Standards: Applied 
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has a natural connection with emotions; it can calm or energize the listener, which makes it ideal 

for SEL with psychoeducational focus.154 

Music classes, specifically performing ensembles, are community-centered in nature with 

people coming together to offer their contributions to the collective to create something much 

bigger than the individual. Performing ensembles are rooted in activities which help develop and 

manage social relationships.155 Because students can and do connect with music on so many 

levels, music in schools can help students become more self-aware, manage their emotions, build 

meaningful relationships, and gain social awareness.  

 For adolescents, music is a large part of everyday life especially outside of school 

hours.156 When teachers ask students why they listen to music outside of school, many will give 

an answer involving an emotion or mood. Students need opportunities to connect and expand 

their musical interests outside of school, and practice music inside of school in ways that affect 

them not only personally and socially, but culturally as well.157 However, many times a student’s 

musical preferences or interactions with music outside of school are dismissed as irrelevant or 

inappropriate simply because they do not fit the Western music standards.158 When student music 

choice is ignored (or worse vilified), music teachers run the risk of conveying those same 

negative attitudes toward student culture, background, socio-economic status, intentionally or 

not, and in turn  alienating students.159 When students interact and experience music in way that 

centers on perception, imagination, and how they relate to understanding the world around them, 
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students can then explore their own personal culture and make connections between that culture 

and the space around them.160 

Music making, especially singing, is often seen as a vulnerable activity because the very 

sound made comes from the body itself and is closely connected to humanity.161 Not only does it 

take a profound amount of courage to sing, but to do so with a group and in front of an audience 

is especially challenging. “We put our voices out into the world without any assurance of 

acceptance or appreciation.”162 It is important for students to understand that offering music to 

the public will, at times, be met with judgment. However, educators can offer a space in the 

classroom that is safe and positive, where vulnerability and risk-taking is not only allowed but 

encouraged.163 This can be done in many ways but none more effective than teachers modeling 

and displaying vulnerability themselves; offering authenticity through deep, meaningful 

relationships, conversations, and experiences.164 This is the beginning of social-emotional 

learning. 

Music Educator Dr. Craig Hurley, emphasized to staff and counselors of a grade four to 

eight summer music camp, that they needed to aim for “relationship over rigor.”165 The idea is 

that building good rapport with the students is the first goal and once that rapport is built, 

students will be excited to learn. It should be the norm that when moments of conversation and 

introspection present themselves, especially if students are being affected by a particular piece of 

music or current events, that those moments be honored through discussion and expression.166 
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Teachers need to know their students well enough that they can  observe the collective sense of 

the class. If the class is not in a space to rehearse, an alternate activity should be considered to 

check in with students whether that is a classroom conversation, a reflection writing, or deep 

breathing exercises. Additionally, students could be given the opportunity to offer songs for class 

sing-along or dance breaks. Providing a chance and a space for students to simply breathe can be 

invaluable part of the rehearsal process without singing or playing a single note, as it can build 

trust and let them know that they are cared about beyond the music. 

 While the research surrounding “The Mozart Effect” and music makes you smarter is 

being discredited,167 neuromusical research (the research regarding music’s effect on the brain) is 

growing significantly.168 It is not so much whether music makes you smarter, but rather how 

does music affect chemical reactions in the brain that lend itself to optimal learning. Music 

activates the pleasure center and releases dopamine, a neurotransmitter that makes people feel 

happy, enhances immunity, and slows down the release of cortisol which is released when people 

are stressed.169 These effects go hand in hand with SEL’s effect on the brain. For learning to 

become memory, the information must be filtered through the part of the brain in charge of 

emotions (amygdala) and the part in charge of memory (hippocampus).170 Given this 

information, it stands to reason that music which releases pleasure and stress-reducing 

neurotransmitters (and connects closely with the amygdala) could vastly improve student 

academic outcomes by improving the brain’s ability to turn learning into memory.  
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 Performing arts teachers have the opportunity to build incredibly strong relationships 

with students because they see many of the same students, which includes additional time 

outside of the school day for rehearsals and concerts for multiple, consecutive years.171 This time 

can create a special social and emotional bond not found in any other classroom. Therefore, the 

music classroom is the prime place to implement or model SEL competencies and skills. This 

cannot be possible, however, without adequate professional development specific to SEL and 

music educators, which at this time is still significantly lacking. 
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Chapter Three: Methodology 

Introduction 

The purpose of this qualitative analysis of content was to explore how the fundamentals 

of social-emotional learning (SEL) impact music education, how the SEL competencies are 

reflected in the National Core Arts Standards (NCAS), and what strategies might be best suited 

to apply to the choral classroom. Choral music educators have expressed concern for student 

experience and nurture within the classroom environment.172 It is the position of the researcher 

that the performing arts are the best places for SEL to be implemented, and that the choral 

classroom naturally lends itself to social-emotional learning. 

Design of Study 

For this study, a qualitative analysis of content approach was used. Qualitative research 

focuses on a concept or topic that is best explained through exploration, especially when a topic 

is under-developed and there is a lack of abundant research pertaining to a specific subset.173 For 

example, the majority of available SEL research focuses on general education, with only a small 

portion extending to music education. Content analysis looks at and organizes text for the 

purposes of studying social and human behavior.174 This allowed for a deeper and reflective look 

into systems, themes, and patterns centering on SEL and the interpretation of available research 

through the scope of music education and the choral classroom. There are undoubtedly 

fundamental aspects of social-emotional learning that pertain to any subject; however, it is 

hypothesized that there are fundamental SEL skills that are naturally reflected in the music 
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classroom. Additionally, because of the nature of music education and NCAS, there are SEL 

strategies that can be implemented specifically in the choral classroom.  

From the research three overarching topics emerge that become the precursor to how the 

SEL competencies and NCAS intersect, uncovering strategies for implementation in the choral 

classroom, and they are as follows: 1) historical precedents of student-centered learning, 2) an 

overview of social-emotional learning and SEL programs, and 3) the collaboration of music 

education and social-emotional learning.  Because the breadth of SEL research in connection 

with music education is small, it helps to look at (music) education and the beginnings of whole-

child instruction from a historical standpoint. Without understanding the history of music 

education and the precents set with Johann Pestalozzi, Kódaly, Maslow and others, it is hard to 

understand the importance SEL and its implications for the future of education.  

SEL has profound benefits to the overall well-being of students. The five competencies 

are illustrated as a circle divided into five sections as shown in Figure 1. Each of these 

competencies has a set of skills that help define the framework, and these skills can be 

incorporated into the classroom to promote social and emotional learning. Research shows that 

because SEL affects the neurotransmitters and brain functions, it can have a positive impact on 

student learning outcomes.175 The more students feel valued, accepted, and cared for, the more 

they will want to learn. 
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Figure 1. SEL framework known as the "CASEL wheel."176 

 

 

The dynamics of learning within a choral classroom occur in an environment with a high 

degree of interpersonal interactions. Thus, there is an elevated opportunity and necessity for 

social-emotional learning to occur here. Music creating, performing, responding, and connecting 

are dependent on a student’s ability to be self-aware, to self-manage, to make responsible 

decisions, to build positive relationships, and to be aware that each of them influences the social 

community around them. Singing, whether it is alone or in a group, is one of the most vulnerable 

activities especially for adolescents who are hyperaware of their reputation with their peers. 

Middle school judgment is often the reason that so many have performance anxiety. SEL 

strategies such as reflection, mindfulness, and naming emotions are skills that students can learn 

early and carry with them well into adulthood. 

 
176 CASEL, “What is the CASEL Framework: Interactive CASEL Wheel,” accessed July 17, 2022, 

https://casel.org/fundamentals-of-sel/what-is-the-casel-framework/   



  

  

 

43 

Researcher’s Role 

The researcher’s motivation for an analysis of content centering around social-emotional 

learning is three-fold. First, while the body of research that focuses on SEL in general is still 

growing, research on SEL and music education is limited and even more so as SEL relates to 

choral music education. Second, there is a deep desire to provide authentic, student-centered 

instruction that meets students’ basic mental, social, emotional, and physical needs.177 Lastly, 

there is a serious need for relevant professional development for music educators, especially in 

the area of social-emotional learning. Performing arts classes have tremendous potential to 

impact students because they see many of the same students both during class time and after 

school for multiple, consecutive years. The hope is that through this study, a foundation for 

professional development that offers an authentic and practical experience for educators to fully 

understand the impact and privilege they have with students and how to maximize that impact 

through SEL concepts and strategies might be found. 

 There has been a noticeable change in students during the past year and a half as they 

slowly return to a physical classroom from virtual learning caused by the global pandemic. 

Having missed nearly two years of face-to-face instruction and relationship building because of 

school closures, many students suffered from feeling isolated, lack of socialization with peers, 

and increased pressure for completing tasks through self-motivation; as well as decreased access 

to mental and emotional supports and resources.178 

Now, nearly two and a half years outside of the educational shut down in 2020, students 

are struggling to interact with their peers and are having to re-learn how to be a student. Despite 

these setbacks, teachers and students were still required to keep up relentless pacing guides, 
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district mandated testing schedules, and state standardized testing. Because the performing arts 

are non-tested subjects, there is more autonomy with how standards are taught which offers 

flexibility for repertoire selection, allowing space and students are given a creative and 

expressive outlet. Inside the performing arts classrooms, a group of like-minded students come 

together for a shared purpose of joining their individual instruments together to make music. 

Within the choral classroom there is a space to breathe. Students use their voices to 

communicate text to an audience. They are challenged to be reflective, deep thinkers and all 

feelings are valid. Through text and musical concepts, students learn about emotions and 

feelings, and how they relate to music, create meaningful connections with peers and teachers, 

and how personal experiences shape our musicians create, perform, respond, and connect to 

music.179 
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Chapter Four: Research Findings 

Introduction 

This qualitative and interpretive analysis of content explored themes, patterns and 

meanings placing them into categories based on inference and interpretation regarding social-

emotional learning.180 This allowed for a reflective and organized approach to understanding the 

benefits of SEL, how the skills are present within the National Core Arts Standards (NCAS) and 

how SEL skills and strategies develop in the choral classroom. During the analysis process of the 

current research, attention was given to the five SEL competencies and how they are reflected in 

the NCAS. Additionally, SEL strategies were examined to find which might be applicable and 

relevant for the choral classroom and how can they be implemented. 

More than a few music educators have commented during a discussion or professional 

development on SEL, “we already do that in music education,”181 because the dialogue 

emphasizes expression and emotion of the music and how the performer can communicate this to 

the audience.  However, there is much more to SEL than just overly emotional expression. When 

effectively applied with intention, SEL provides a framework for deeper engagement with music 

and with people.182  

Another piece of the SEL skillset in the music classroom involves giving students 

autonomy and agency. This is incredibly challenging because music educators are expected to 

bear sole responsibility in music selection, class agenda, or even the type of music making that 

occurs. Offering students the opportunity to be a part of the preparation process can give them a 

 
180 Yan Zhang & Barbara M. Wildemuth, “Qualitative Analysis of Content” Human Brain Mapping 30, no, 

7 (2005), 2197-2198.   
181 David Schumacher, “Empathy-The Empathy Project: Accentuating the Inherent SEL Component in 

Music Education,” School Band & Orchestra, (October 2020), 22. 
182 Michael P. Fleishmann, Christopher Schroeder, Scott N. Edgar, “Musical Creativity is in the DNA of 

SEL,” NAfME Music in a Minuet Blog, (October 5, 2021), https://nafme.org/musical-creativity-is-in-the-dna-of-sel/   
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sense of purpose which helps them take some ownership in class productivity. This also gives 

them agency over their learning and allows them to exercise self-efficacy. 

Results: Social-Emotional Learning Competencies and National Core Arts Standards 

It is important to note that social-emotional learning in and of itself is not a curriculum or 

a program, but rather an approach to learning - a methodology. The body of research on social-

emotional learning (SEL) is still being developed, most of which focuses on elementary or high 

school students. The research on SEL and music education is limited and what is available 

centers primarily around instrumental ensembles or general music. At this time, there is no 

research specifically focused on the choral classroom.   

The five fundamental competencies, according to the Collaborative for Academic, Social 

and Emotional Learning (CASEL) are social-awareness, self-management, responsible decision-

making, relationship skills, and social awareness. For each of the competencies, there are skills 

that demonstrate that social-emotional learning is occurring. SEL is a lifetime journey, and the 

skills can be refined but not perfected. The connection with SEL in the music classroom is not 

automatic, it must be intentionally made but SEL skills are ever-present. Appendix A provides a 

list of each SEL framework competency, each of the four National Core Arts Standards for 

performing ensembles, and which of the competency skills aligns with each standard.  

National Core Arts Standard One: Creating 

Of the four National Core Arts Standards for performing ensembles, creating, responding, 

performing, and connecting, the one that is least focused on is creating.183 Providing students an 

SEL culture that encourages authenticity and risk-taking, and affording them independence to be 

 
183 Daniel Albert, “Creating, Responding, and Connecting in the Ensemble,” NAfME Blog-Music in a 

Minuet (June 29, 2021). https://nafme.org/creating-responding-connecting-ensemble/ 
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creative can present opportunities for self-expression, nurtures belonging, and enhance student 

agency.184 

Imagine: Generate Musical Ideas for Various Purposes and Contexts – Fig. 3 

It takes courage to compose. When students are given the chance to create and compose, 

they must be allowed to do so in a way that is authentic to them. When creating or improvising a 

melody or rhythm, not only should students know how to demonstrate musical concepts, but also 

learn how to use those concepts to reflect emotion. Students must be aware of emotions and how 

to link their thoughts and emotions to musical qualities or characteristics allow students to 

express their personal and social identities which can be represented within their compositional 

choices. Students must believe that they are even capable of completing this task, and that 

through use and exploration, their basic skills and thoughts can grow. 

While the creative process is just that – a process – it can cause many students a 

considerable amount of stress, so it is helpful for them to identify when stress occurs and how to 

manage that stress. They must, at a basic level, set goals for their intended product and use 

planning skills. Creativity, by its very nature, requires curiosity and open-mindedness. While it 

can be flexible in the parameters, students must anticipate how their decisions influence the 

outcome. Students have potential to impact the world around them and they have a role in 

influencing their own well-being and those around them. They must be shown that the critical 

skills they use through the creative process can be used outside the classroom as well. 

Creating music rarely involves only one person. Being able to communicate effectively is 

vital to ensure that the team is all on the same page, even at the brainstorming stage. Because 

composing and music creating are often collaborative, a leader often immerges and that 

 
184 Fleishmann, Schroeder, and Edgar, “Musical Creativity is in the DNA of SEL.”  
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leadership must be worked and refined, just like the music does. When thinking about what 

direction the music should go, being able to acknowledge the strengths and perspective of others 

can be valuable in the sharing of ideas. It is important to seek help from others who have more 

experience, knowledge, or differing perspectives. It is just as much an act of courage to offer 

input in the collaborative process as it is to make music. Because of this, it is important that 

students and teachers show concern for the feelings of others as a means of respecting those who 

are part of the process. Composers should never be above showing gratitude for those who hold 

them up and support them.  

Plan and Make: Select and Develop Musical Ideas for Defined Purposes and Contexts – 

Fig. 4 

When students are given the opportunity to create a musical work of any kind, there 

inevitably will be a planning process. The planning process requires the use of organizational 

skills and to have a goal for the composition which could be personal and/or collaborative. They 

will incorporate their own personalities and identities into that process because music can be 

personal. Students, through creating and planning, can link emotions, values, and thoughts to 

musical elements and identify their own in the process.  

 Students must demonstrate self-discipline and motivation in order see the process through 

to the end. Students must create music that is authentic and meaningful to who they are. As with 

anything, students must have courage to get started, and a growth mindset is a must. Music 

creation requires curiosity and open-mindedness as to what is possible. Critical thinking occurs 

in how choice effects compositional outcomes, not only in the music room, but also in the world; 

how choice effects outcomes. Music creating can be hard. There is no set formula and most of it 
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is interpretive. Students can learn that they are responsible for their own well-being through the 

process and how they can impact their own space and that of the community. 

 When creating becomes collaborative, one must clearly communicate the plan, process, 

or intentions for the piece. Positive relationships with the group will affect the ability to work as 

a team and to resolve conflicts constructively. When working in a group, leadership is necessary, 

but this does not mean that the leader takes over, but rather works collaboratively with others, 

offering help when possible. Collaborative work, music or otherwise, must allow for other’s 

perspectives, even if those perspectives are not shared. As collaboration occurs, strengths in 

people emerge and those strengths must be recognized. Music can often offer a gateway to social 

norms which gives insight on how to approach them, including unjust norms. There are many 

situations that music is created for and each of them have their demands and opportunities. Those 

demands and opportunities must be handled as they come, with care and integrity 

Evaluate and Refine: Evaluate and Refine Selected Musical Ideas to Create Musical Work 

– Fig. 5 

One of the hardest parts of music making and creating is evaluation and refinement. 

When students evaluate their own or someone else creative work, they do so through the lens of 

their personal and social identities, as well as their personal, cultural, and linguistic advantages. 

There is always a chance that one’s biases can cloud an honest evaluation. Students and teachers 

alike must be diligent to examine any prejudices that may occur due to any socially constructed 

dividing line. During the process empathy and compassion are vital – understanding that the 

composition is a personal creation from another human – which also requires being able to show 

concern others’ feelings. Lastly, it is important for students and teachers to show appreciation for 

thoughtful, supportive, and beneficial evaluation. 
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During any evaluation or refinement process, it can sometimes be overwhelming and 

emotional. Composers put so much of themselves into their creative work and students are no 

different. During the evaluation process, it is important that students learn how to manage and 

express emotions in an appropriate way, especially when differing perspectives or interpretations 

are offered. Stress management skills and techniques can be used to mitigate anxiety. Lastly, 

when one’s creative work is being evaluated, negative thoughts or self-criticism can run rampant, 

so it is necessary to use self-discipline to remain focused on the practice and process of music 

making. Having an open mind is essential especially when changes need to be made to meet 

criteria or to express things differently. However, one must also understand that not all 

suggestions have to or should be taken. After evaluating, one learns to make a reasoned 

judgment on what, if anything, needs to be edited or refined. Sometimes, when creating, 

depending on the criteria, a problem arises in instrumentation or voicing, lyrics and syllable 

distribution, or rhythmic and melodic structures. The creator or team must identify solutions to 

fix these issues.  

Music creators cannot have a productive evaluation without being able to communicate 

effectively and taking other perspectives into account. It is also important to foster positive 

relationships to build an atmosphere and community where trust and safety are paramount. This 

helps students stand up against any negative social pressures which occurs often toward those 

who are expressive and creative. Should these social pressures become targeted or 

overwhelming, which can happen, students learn to stand up for their peers, for the rights of 

others, and offering help when they can. More importantly, the supportive relationships and 

environment allow students to ask for help when necessary. 
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Present: Share Creative Musical Work that Conveys Intent, Demonstrates Craftmanship – 

Fig. 6 

 At the very foundation of music creation is the idea that one has control over their own 

motivation and abilities to accomplish the task at hand, and that growth and development comes 

not from the absence of failure but how one uses failure to move forward. Offering one’s 

creative work to an audience, especially an audience of peers, can be very stressful. When it is 

time to present the music that students create, it can cause a spectrum of emotions. There are 

often questions of self-doubt and ability level. Students must identify their emotions so that they 

can learn how to respond when they have them. As they become aware of the emotions they are 

feeling, it becomes important that through the presentation of their compositions, students 

manage their emotions. This also allows them to link their feelings, values, and thoughts together 

which can make the music more powerful.  

Music performance is all about communicating, whether it is with other musicians or 

with the audience. When presenting an original composition, there is an opportunity to realize 

that what a student has created and the process used to create it can have an impact on not only a 

person’s well-being, but also the community around them. The more positive and supportive the 

community is, the better the communication is and the easier it is to resist negative social 

pressure. Students can also offer support to other performers and teammates as needed and to 

stand up for others who are being affected by negativity and injustice. A music performance is a 

great place to demonstrate empathy, compassion, and concern for the feelings of others by 

paying attention and responding in a positive way. At the end of selections, when the audience 

responds, it is important to express gratitude; to be thankful and appreciative for the support.  
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National Core Arts Standard Two: Performing 

 The second NCAS standard is often the central focus of a performing ensemble because it 

is its sole purpose. Everything centers around preparing for the next concert or evaluation. 

Choral teachers are at an advantage to focus in on connecting SEL competencies to NCAS 

because they are heavily involved in the music selection, analyzation, and conveying the 

interpretation of performance pieces. Teachers can model the SEL skills and help students learn 

to do the same. 

Select: Select Varied Musical Works to Present – Fig. 7 

During music selection, personal and social identities, as well as cultural and linguistic 

assets should be integrated into the process. When looking at or introducing music, teachers 

should consider how to link feelings, values, and thoughts as it pertains to musical elements and 

text. Sharing this process with students and explaining how and why the music was chosen can 

help students understand and it make easier for them to communicate the music to the audience. 

This can lead to developing interests and a sense of purpose. It is important to ensure that 

prejudices about music, ethnic origins, time periods, or even linguistic integrity does not hinder 

the presentation of a piece. This is especially true if a student has chosen a piece. A teacher may 

choose not to perform that piece, but the reason should be articulated in a way free of bias.  

 Whether it is students or teachers preparing for a concert, there must be a collective goal. 

Planning and organizational skills are important so that the music matches the ability level of the 

ensemble and meets the goal for the concert. It takes courage, open-mindedness, and curiosity to 

select music and to share the ideas with a group of people. When students are a part of the 

selection process, the rehearsals and performance are more meaningful and relevant because they 

are motivated by interest; students are vested in the process. 
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After examining and listening to several pieces, an informed decision is made as to what 

will work best given the goal of the concert and the ability of the singers. With selecting music 

comes great responsibility; positive and negative consequences come with each song choice. Not 

every song will be received well in the beginning. Students and teachers who do not respond 

well at first to the music choices, learn to like them once they have rehearsed them.  However, it 

is important to understand that if the majority still do not buy-in to a piece after a while, it may 

need to be removed from the program.  

Working with an ensemble in any capacity requires high levels of teamwork and 

collaboration. Ensembles are full of many different personalities, and disagreements are 

unavoidable. Constructive conflict resolution is a powerful tool. When members of the group 

voice their dislike for the music that has been selected, it is hard not to take offence, but negative 

social pressures must be resisted and not taken personally. As students work to select music, they 

show leadership within the group. It is important to take the perspective of others into account 

and recognizing the strengths of the group so that some of the music can both enhance and 

challenge those strengths. Part of the planning process is recognizing what the difficulties and 

opportunities may be, even when choosing music. Students and teachers alike begin with the end 

in mind. For example, the season or time of year, size of ensemble, performance venue and 

attendees can present different challenges and moments to shine and should be considered when 

choosing music. 

Analyze: Analyze the Structure and Context of Varied Musical Works – Fig. 8 

There is so much that goes into preparing for a concert which incorporates how students 

and teachers analyze musical structure and context. This analysis includes identifying personal 

and cultural advantages and how these advantages might impact the performance. As music is 
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analyzed, students and teachers must be able to connect their feelings, values, and thoughts to the 

structure and context of the music. It is also important to be aware of any biases that may be 

hindering the analysis of the musical structure and performance implications. 

 Analyzation of music is not always the most enjoyable part of performance preparation. It 

takes self-discipline and self-management to ensure that even the not-so-fun work gets 

completed. Analysis must be intentional and organized. This can often be found when 

conductors engage in score study. This skill can be taught to students as well. Having students 

involved in the analysis process allows them to have a voice in what they are learning. It is no 

longer a teacher dictating what songs will be sung or played, rather it is the students making 

investment into their art in a way that motivates them to learn. 

Students can learn how to make reasoned judgments after analyzing a piece of music. It 

can solidify musical technique and they can then ask the more meaningful questions about how 

the music can grow and become expressive. Through the process, challenging sections of the 

music will become apparent and solutions to these challenges will need to be found. Some of 

these solutions are dependent on specific rehearsal techniques and thought must be given as to 

how these techniques will be presented and the affect it will have on the outcome of the 

ensemble. Analysis cannot happen without critical thinking which is objective examination to 

make an informed decision.  

Some musical analysis is done alone, but many times, especially in the classroom, it is 

done in groups or as a class discussion. There is not a solid formula for analysis and much of it is 

at the interpretation of the individual. People can listen to the same piece and hear totally 

different things. There is nothing wrong with considering others’ perspectives and thoughts 

about the music analysis and relying on their strengths to help teach and grow the ensemble. 
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Students must be able to communicate effectively. This is especially true when working as a 

group and trying to find solutions to musical challenges through rehearsal techniques. It takes 

courage for someone to offer their opinions and perspectives about things, including music. It is 

important to consider their feelings when responding to what they have offered, and to express 

gratitude for the information and the courage to share it. 

Interpret: Develop Personal Interpretations that Consider Creators’ Intent – Fig. 9  

Interpretation at its very core requires the incorporation of personal identities and the use 

of personal strengths. Personal interpretation, even as it reflects the creator’s or composer’s 

intent, still involves identifying one’s emotions and linking feelings, values, and thoughts. It can 

often give students a voice in the process of music making. Plus, it is important to keep the 

composer’s intent in mind and examine prejudices one may have regarding the music, the 

composer, or how the music might be portrayed. Since musical interpretation is personal, it is 

important that emotions are managed so they do not diminish the power of the music.  

Interpretation is not straightforward but can be rather abstract. This lends itself to needing 

curiosity and open-mindedness to get to an outcome that honors both self and composer. One 

makes reasonable conclusions based on the music and anticipates the results of those 

conclusions; this is critical thinking. These skills can be applied both to music, school, and 

beyond. One of the main purposes for spending time interpreting music is so that the performers 

can communicate more effectively with the audience. This also helps with communicating with 

the ensemble. Intentional, supportive communication helps build positive relationships which 

creates an atmosphere of trust. It is important to listen to what students have to say because 

considering their perspectives builds trust, cooperation, and helps to recognize the strengths 

others have to offer.  
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Rehearse, Evaluate, Refine: Evaluate and Refine Personal and Ensemble Performances – 

Fig. 10 

 Music making and performing is all about how the individual benefits the group. Students 

each bring personality and strengths to the group and those identities are grafted into the 

collective. Identifying personal and cultural assets can help bring cohesion to the ensemble 

because a common bond can be found. The bulk of musical work is done in the rehearsal process 

which includes a constant cycle of evaluating and refining, both individually and collectively. It 

can be frustrating, tiring, but rewarding. Being able to identify emotions can help both manage 

them and connect them to thoughts and values. Ensembles are full of people with many 

differences, prejudices and biases are almost inevitable but must be examined and challenged 

when necessary. Students can grow in their belief that they are fully capable of presenting music 

in a meaningful way, with great artistry and musicianship. The performing arts classroom can 

become a place of safety and support, and it often offers students a sense of purpose, of being a 

part of something larger than themselves.  

 Because the ensemble spends so much time rehearsing, it is not uncommon for emotions 

to rise especially as the performance date gets closer. This provides a chance for students to 

practice identifying and managing what they are feeling. As stress levels rise, strategies of stress 

management can be implemented. Students learn daily to exercise self-discipline through focus 

and reducing the number of distractions. Making rehearsal time, which is often limited, as 

efficient as possible requires a plan and organization. Students can be brought into this process 

providing that the teacher is willing to relinquish a little of the control.  

Most students, at least at the middle and high school levels, choose to be in band, chorus, 

or orchestra. Through music making, they explore learning through activities that are meaningful 
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and important to them because they are there by choice and are already interested in the content. 

They are working on communicating with the audience and reflecting on the personal role in 

community well-being and influence. Students and teachers are constantly balancing the making 

of music with the thinking about music.  

During rehearsal, relationship skills and social awareness are intertwined. The success of 

the ensemble is directly related to the group’s ability to communicate effectively and the health 

of the relationships within the group. This is not to say that everyone is best friends, but it does 

mean that there is a mutual respect full of empathy, compassion, and showing concern for the 

feelings of others. This allows students and teachers to practice teamwork, promote constructive 

conflict resolution, and offer support when needed.  

Present: Perform Expressively with Appropriate Interpretation – Fig. 11 

Performances are full of emotion both from the music and the musician. Managing one’s 

emotions does not necessarily mean having to restrain them or hold them back. It means being 

able to express them at the appropriate time. To perform expressively, one must integrate their 

personal and social personalities into their performance. The student must be able to identify 

their emotions and associate them to their values and thoughts so that they can communicate 

effectively. The performance is the greatest moment where a student experiences self-efficacy. 

 Concerts naturally bring a certain amount of stress, both positive and negative, and 

provide opportunities for students to use strategies to mitigate that stress. Students must show 

self-discipline to maintain appropriate performance etiquette. The performance is the event that 

the student and teacher have been working toward for months. It can be a vulnerable moment 

and requires courage. It becomes a significant moment of meaningful instruction as the outcome 

is experienced in real-time. 
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Most of the responsible decision-making has occurred prior to the performance. 

However, students have one decision to make the night of the performance and that is to show 

up. They must evaluate the consequences of their actions and their impact on the ensemble if 

they do not attend. They have a role in the well-being of the ensemble. Students must understand 

that they are important part of the ensemble and when something prevents them from being at the 

concert, it effects the group. The performance is built on the foundation of trust and positive 

relationships, but nothing ensures cohesiveness like the sense of accomplishment that is felt at 

the end of the performance. A group of students, many of whom were strangers in the beginning, 

had come together for a common purpose to produce something meaningful for themselves and 

others. This is teamwork. This is efficacy. 

When one is a part of a group like a performing ensemble, it is hard not to be affected by 

the energy and emotions being displayed. Everyone handles stress in different ways and before, 

during, and after a performance, students have the chance to show concern for the feelings of 

their peers and to extend empathy. At the end of the performance is the biggest opportunity to 

understand and express gratitude to the teacher, to the venue staff, to the audience, and to receive 

gratitude which can be uncomfortable but necessary. 

National Core Arts Standard Three: Responding 

Because of music’s effect on the brain, people respond to music physically, mentally, and 

emotionally. Understanding why a person responds to music the way they do is important for 

creating self-awareness and building community. However, part of the practice of music is also 

allowing music to be a response to social and emotional situations. To select and interpret music 

for a specific context or as a response to an event or moment in time allows people, not just 

musicians, to contribute to music and to society in meaningful ways. 
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Select: Choose Music Appropriate for Specific Purposes and Contexts – Fig. 12  

When choosing music, there are often characteristics that should be considered like vocal 

range and voicing, style, and difficulty. Additionally, if performances have a theme based on 

season, holiday, or topic, this is taken into consideration as well. Students given the task to help 

select music should be able to articulate these characteristics, how it incorporates the strengths of 

the ensemble, and why they have selected the pieces. Recognizing how what demands and 

opportunities the concert might present can also help make informed music choices. 

When students are offered the opportunity to choose music, they demonstrate agency and 

are given a voice to contribute to the work that take place of the next several months. They also 

get to help set the goals for the ensemble; the goals being the songs to learn. Music selection also 

uses planning and collaborative skills. They must be able to management themselves in a way to 

follow through with the commitment they have made to choose music. 

Curiosity and wonderment are at the forefront of music selection. Wondering how it will 

sound with their ensemble, curious as to the possibility of adding body percussion or bucket 

drumming, or if it is practicable to make some sections of a piece open to solos or small groups. 

Students learn by being able to help make these decisions and offering solutions of problems that 

arise and being able to anticipate the effects of their choices. 

Positive relationships are built with students when they are offered a chance to be heard 

and offer their thoughts regarding music selection. This is especially true when they can share 

their opinions without fear of reprisals or ridicule. After good relationships have been built, 

students’ leadership abilities begin to emerge, and the students begin to understand the culture of 

support and trust. They are more likely to take others’ perspectives into account if that has been 

reciprocated within the culture. Positive relationships also help recognize strengths in others. 



  

  

 

60 

Analyze: How the Structure and Context of Varied Musical Works Inform the Response – 

Fig. 13 

To understand how the structure and context of music can inform listener response, 

students must be able to recognize how musical elements like dynamics, tempos, and expression 

are used to convey emotion and text. But to appreciate how musical elements relate to emotions, 

students must be able to identify their emotions and how they connect to their feelings, values, 

and thoughts. Also, they need to know how their personal and social identities are associated 

with conveying emotion. 

It takes self-motivation to explore and manage one’s own emotional journey and how it 

relates to music. It can also help give students a voice. When analyzing how composers use 

music to convey emotion and text, it helps to use organizational skills like color coding musical 

elements like expression, dynamics, and melodic/harmonic patterns. Analyzing music at this 

level requires an open mind to make free associations between sound and feeling. It also takes 

critical thinking so that a reasonable conclusion can be made using the information and data 

gained.  

As trust is built within the classroom, communication becomes more effective because 

there is less fear. This opens students up to hearing other’s perspectives which is helpful with 

musical analysis. It also makes it easier to ask for and give help because everyone is more 

cooperative. Analysis is not a simple process and has demands and opportunities for learning and 

engaging with music which allows for teamwork and collaboration. 
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Interpret: Support an Interpretation of a Musical Work that Reflects Expressive Intent – 

Fig. 14 

Individual and social identities help shape how people interpret music because the way 

we experience music is personal. In the process, students learn to identify their own emotions 

and connect them to musical concepts. As the emotion-music connection becomes clearer, so 

does how they interpret and express the music. This is also helped by taking other’s perspectives 

into account. Even though musical interpretation can be personal, there are times when it is 

challenging to put that into words and collaborating with others can make it easier.  

It takes courage to offer an interpretation because other people may not hear or 

experience the music the same way. When students share an interpretation, they demonstrate a 

belief in themselves that they are capable to making the interpretation. Many times, 

communicating emotions is difficult because not only are they personal, but they are abstract and 

objective. However, in a space of open-mindedness and trust, where the culture is one of support 

and collaboration, it is easier to talk about and to ask for help. 

Students can use planning and organizing skills that allow themselves to have agency 

over the task. They must also be able to think in new and different ways because there are no set 

requirements for making an interpretation. This also requires courage. The ability to make 

reasonable judgments or assumptions about the music is thinking critically and that is an asset 

for all aspects of life.  

Every time someone shares their interpretation, someone else has the chance to listen. 

This offers the listener an opportunity to show empathy and compassion, to observe different 

social norms, and to recognize strengths in others. This gives a unique perspective about 

situational demands, identifying and managing one’s own emotions, resisting negative peer 
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pressure, and demonstrating open-mindedness. Being able to listen to someone else’s thoughts 

and interpretation without judgment is important and helps build supportive relationships and 

classroom culture.  

Evaluate: Support Personal Evaluation of Musical Works and Performance Based on 

Analysis, Interpretation, and Established Criteria – Fig. 15 

Students struggle with evaluating themselves. Part of SEL is not only building positive 

relationships with others, but also learning how to be kind, compassionate, and to honor their 

own way of thinking. When students evaluate their own performances, they may have a tendency 

to look down on their personal and social identities, bending to negative social pressure. This is 

where the pre-established supportive classroom culture is important. 

Students  must not only identify but manage their emotions, which means analyze the 

emotions and determine what is truth and what is not,  and being able to see past them. This 

allows them to link feelings, values, and thoughts. It takes courage and resolution to evaluate 

oneself and it is helpful to have a written rubric or criteria to help organize thoughts. This is 

where a growth mindset is necessary; understanding that progress occurs from challenging 

situations and that failure is not a personal descriptor but is a catalyst for growth. 

When students have a chance to evaluate performances, it is important to acknowledge 

those areas where the performers did well and not to focus all their time and energy on negative 

things only. It is also important to examine any prejudices or biases that may adversely affect the 

evaluation. When working on an evaluation, open and honest communication between students 

and teachers is essential in teaching students how to remain objective. 
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National Core Arts Standard Four: Connecting 

 The fourth standard takes the first three standards and ties them together. Students are 

challenged with “how interests, knowledge and skills relate to personal choices and intent when 

creating, performing, and responding to music.”185 Choral music education is one content area 

that connects with math, science, language, and social studies. 

Synthesize: Synthesize and Relate Knowledge and Personal Experiences to Make Music – 

Fig. 16 

Music can be the one thing where personal and social identities become clear. Those 

identities come from experience, home, and peers and are shaped through identifying personal, 

and cultural strength. It is here where students, with an honest look, can connect emotions, 

values, and thoughts using the thread of music. They can look at how prejudice impacts music’s 

value and how it influences musical preference.  

 There is a level of curiosity and open-mindedness necessary to connect personal musical 

choices to interests, knowledge, and skills. Students have the opportunity to evaluate personal 

and social impacts on their musical choice and music making. Students can use organizational 

skills to connect how their interests, knowledge, and skills directly influence their creating, 

performing, and responding to music. Relating knowledge and experience to music making can 

be a collaborative activity. The development of positive and supportive relationships helps 

students to be able to communicate effectively and to accept differing perspectives. Students are 

also able to show concern for the feelings of other and to extend empathy and compassion. 

 

 

 
185 NAfME, “2014 Music Standards for Ensembles,” (2014), https://nafme.org/wp-

content/uploads/2014/11/2014-Music-Standards-Ensemble-Strand.pdf    
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Relate: Relate Musical Ideas and Works with Varied Context to Deepen Understanding – 

Fig. 17  

 For students to understand the relationship between music and other arts as well as other 

content areas and aspects of life, it is important for them to first understand how music relates to 

them and how they relate to music. All the skills and connections referenced in previous pages 

have laid the foundation for students to engage with music on a personal and emotional level. 

There is a high level of creativity and critical thinking required to create, perform, and respond to 

music. There is also a deep level of social and emotional regulation that takes place in order to 

create, perform, and respond to music with others.  

 Being able to relate music to life outside of music requires students to understand 

themselves and their social sphere. They must know and recognize their own strengths and those 

of others. They must be able to identify and regulate their own emotions and be cognizant of 

other’s feelings and emotions. They must also be able to honor their own contributions and 

respect the perspectives of others. 

 Music involves all the major content areas of math, science, ELA, and social studies. 

Music reflects personal, cultural, and societal choices and influences. Music both evokes and 

manages emotion. It is active and reflective. It can lift and ground. Music brings people together 

and offers solitude. Greek philosopher Plato said this, "I would teach children music, physics, 

and philosophy; but most importantly music, for the patterns in music and all the arts are the 

keys to learning."(emphasis added)186 

 
186 NAMM, “Why Music Matters,” https://www.nammfoundation.org/why-music-matters, accessed July 2, 

2022.  
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Results: Social-Emotional Learning Strategies for the Choral Classroom 

National Core Arts Standard One: Creating 

 Music creation and composition is the least focused on of the NCAS as it pertains to 

classroom instruction. Many music educators feel a high level of discomfort and anxiety when it 

comes to teaching students how to produce original created content, in part because educators are 

often not taught how to teach it and they, themselves, are uncomfortable creating and 

composing.187 However, there are many benefits to having students create their own music. 

Because this can be a very vulnerable moment and takes great courage, SEL work must be done 

prior to the activity to ensure an environment and culture of trust and support is already 

established. Creating offers students an opportunity to express their identities, to set goals, to 

work collaboratively, to demonstrate agency, and experience self-efficacy. They can build 

positive relationships, identify and manage stress and emotions, and they can develop a sense of 

purpose.  

 Students can create short rhythmic patterns over a series of chord progressions. They can 

do musical or movement-based improvisation centered on ideas like the elements, weather, or 

feelings. They can also develop musical depictions of ideas being worked on in their other 

classes like literary characters, moments in history, or concepts in science or math.188 These 

changes for student music creating can be done in small groups to help build teamwork and 

promote trust and belonging. 

 
187 Huib Schippers, “Pedagogy,” Smithsonian World Music Pedagogy Professional Development Seminar 

(Lecture, West Virginia University School of Music, June 26, 2017).   
188 Fleischmann, Schroeder, Edgar, “Musical Creativity is in the DNA of SEL”  
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Strategy: Music and Social Justice189 

 Anytime social justice or potential political climate concerns are addressed in a 

classroom, great care must be taken. Approval and support from school administration should be 

considered. This strategy might be best done several months or more into the school year 

because the building of a safe environment and a community of trust and openness is essential. 

This also may take some significant groundwork on the part of the teacher to address any 

cognitive or emotional dissonance, to show students how to actively listen for understanding 

without interruption and teach them that to respect someone does not mean they must agree with 

them. 

 This activity allows students and teachers to discuss what social justice is and then 

connect music with social justice issues using guiding questions. This can be a challenging 

project for students, and it may take time and patience to get students to offer strong and 

meaningful responses. The final project is for students to compose lyrics related to a social 

justice issue they care about. At the onset, this will most likely make many students very 

uncomfortable. This is where SEL skills come into play. Allowing students to feel, express, and 

acknowledge whatever feelings emerge is paramount in their ability to believe they can actually 

do the work even though it feels daunting at first. 

 Students begin by answering questions about what they care most about regarding social 

justice issues, what changes they want to see, how can those changes happen, and which musical 

style would be best for communicating their ideas. The answers are then transformed into verses 

for their song which students can perform acapella, rap over pre-recorded loops and beats in a 

digital audio workstation, or even present as poetry. They can also use rhythm sticks, boom 

 
189 Edgar, Portraits of Music Education, 167-173. 
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whackers, or body percussion to enhance the performance. Getting help from a language arts 

teachers may prove to be helpful regarding poetry and oral delivery of the words. At the 

completion of the project, there may be additional opportunities for reflection, responding and 

connecting.  

Strategy: Brainstorm – Don’t Judge Me!190 

Creativity does not have to be subject to composition or improvisation only. Many times, 

creative brainstorming can offer students a chance to come up with alternatives to personal or 

collective problems. Not only does this afford a chance for the student doing the brainstorming a 

creative and expressive outlet, it also provides those around an opportunity demonstrate each of 

the SEL framework competencies. 

National Core Arts Standard Two: Performing 

 Allowing students to be a part of the music selection process for a concert or an event 

provides many opportunities for SEL. Students are given agency to choose music that may be 

meaningful to them and how it can affect the ensemble. It requires students to analyze and 

interpret musical elements and text so that they can link feelings and values, to identify personal 

and community assets. Additionally, the very essence of performing requires students to be 

aware of their emotions, manage stress, to have a growth mindset, to offer support to, and show 

concern for others. Performing is also part of the large opportunity for self-efficacy.  

 When learning music to perform, it is important for student to understand their role not 

only within the ensemble but also within the music itself. Within the ensemble, each person is 

important to the success of the group. Students must be made aware through their own growth or 

the empowerment of the teacher. Everyone is significant. Musically, they must know if they have 

 
190 Edgar, Music Education and Social Emotional Learning, 152  
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the melody or if they are supporting the melody. This determines how the parts function within 

the music so that one part does not overpower another and that the important text can be heard. 

Strategy: Understanding Your Musical Role191 

 Many choral directors hear complaints from students about voice part assignments, 

thinking that there is a hierarchy and that one is better than the other. Students must be taught 

that everyone has a role to place in the ensemble. Some may have the melody or the harmony. 

Others may have the primary motif or important text. There may be voice parts that act more like 

accompaniment or percussion. 

 During rehearsal, questions can be asked about who has which part and how those parts 

function within each piece. Students can be guided toward self-awareness and how they, as an 

individual member of the ensemble, contribute to their section or part, what happens when they 

do not contribute fully, or how they would evaluate their contribution to their part. These 

questions can be in relation to an entire song or specific section. This strategy for rehearsing can 

helps students understand that they are important to the success of the ensemble and that 

everyone shares in the responsibility.  

Strategy: You Sound…192  

Part of performing is the expression of emotions founds in the text and in the 

interpretation of a composer’s music. Students need to practice expressing emotions and 

empathy, and this can be done musically. Singers have a wide range of sounds that can be 

created with their voices. This includes impressions, sound effects, and vocables. Singers can 

also use their faces to communicate. 

 
191 Edgar, Portraits of Music Education 142-143.  
192 Edgar, Music Education and Social Emotional Learning, 139. 
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Students use their voice to create sounds or phrases (without words) to express emotions 

and how they are feeling. Other students try to guess the emotion or how the performer is 

feeling. Another option is having other students respond in the same way as the performer. This 

allows for a “conversation” about emotion without ever speaking. It can also lead to a lot of 

laughter. 

National Core Arts Standard Three: Responding 

 Students respond to music every time they listen to it, no matter where they are. 

Sometimes the response is physical, through small movements or dance. Other times, the 

response is pensive and more reserved. The response to music can be collective or individual. 

When they express their response, it allows them to share with others different aspects of their 

personal identities. There is also an opportunity to connect feelings, values, and thoughts. 

 Reflection is one of the best ways to offer space for students to respond. Reflection can 

be done in several ways including virtual bulletin boards like Padlet, video response platforms 

like Flipgrid, and guided questions through Google Forms. Reflections can also be written or 

verbal through class discussions. One example of non-specific reflection is an activity called 

“Brain Dump.” Brain Dump allows students a space to write for a set period of time. Teachers 

can offer a topic or allow students the chance to write whatever comes to their mind without 

consequence. It is for the teacher’s eyes only and is never shared with anyone without the 

student’s permission, unless there is a situation that requires mandated reporting. At first, 

students may struggle to write because they are still trying to provide the right answer, but after 

trust and safety within the classroom have been built between the student and the teacher, they 

begin to let their mind reflect on many things without limitations. 
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Strategy: Jukebox193 

 Not all strategies that address SEL skills need to be profound or emotional. Some can be 

fun, active, and done several times throughout the year. Jukebox is one such activity. A playlist 

is created of music that is popular among students. This can be teacher or student created; 

however, care must be taken to ensure the music is school appropriate. Next, various emotions 

and feelings are written on paper and posted around the room. These can be more generalized 

like angry, sad, happy, or they can be a bit more specific like alive, joyful, frustrated.  

It would depend on the maturity level of the participating group. The music begins, and students 

move to the emotion or feeling that best describes how the music made them feel.  

After everyone is in place, one student from each area is asked to share why they chose 

that feeling. There is no judgement, and no answer is unacceptable. Once everyone has shared, 

the process is repeated with the next song on the playlist. This strategy builds community, 

emphasizes empathy and understanding, and allows students to share their personal musical 

tastes, which can be empowering. 

Strategy: We Sound Like That? I Was Nervous194 

 A common practice for choral ensembles is listening to and evaluating a performance 

after it has occurred. Many evaluations focus on the quality and technical aspect of the 

performance. This has value because it is important for students to hear good intonation and 

technique based off traditional choral singing standards. However, another way to evaluate a 

performance is to ask students to recall how they felt before, during, and after a performance. 

This allows them a chance to relate what they were feeling to how they actually sounded. A 

 
193 Edgar, Portraits of Music Education, 116-119. 
194 Edgar, Music Education and Social Emotional Learning, 108-109 
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simple continuum rather than a Likert-style scale can be more helpful in this type of evaluation 

because it eliminates extremes. 

National Core Arts Standard Four: Connecting 

 People respond and connect with music from infancy. All aspects of learning and life can 

be interwoven in and through music. Connecting is where all the NCAS and SEL framework 

skills come together. It is where students can relate their lives and identities to the music they 

listen to, being able to connect music creating, performing, and responding to various parts of 

life, both in and out of the classroom. Music is also how students express the complex emotions 

they may be feeling but cannot understand. It goes beyond happy or sad but includes a greater 

range of emotional expression at various levels of intensity.195  

Strategy: Musical Driver’s License196 

 Building community is the first step in integrating SEL into the choral classroom. One 

strategy for this is to have students make a musical driver’s license. The information can be 

adjusted to fit the culture of the class and school. This could be done digitally or in hardcopy. If 

done in paper format, they could be laminated and displayed in the class. This gives students an 

opportunity to get to know their classmates at their own pace and see similarities and differences. 

An example is shown below. 

 
195 Alfonso Semeraro, Salvatore Vilella, Giancarlo Ruffo, “PyPlutchik: Visualizing and Comparing 

Emotion-Annotated Corpora,” PLOS ONE 16, no. 9 (September 2021), 3. Accessed July 11, 2022. 

https://doi.org/10.1371/journal.pone.0256503. 
196 Edgar, Portraits of Music Education 229-232.  
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Figure 2 Musical Driver's License197 

 

Strategy: The Musical Soundtrack To My Life198 

 There is no denying that the musical preferences of students today differ from what is 

heard or performed in the choral classroom, but it is important to emphasize that their 

preferences are no less valid. Choral music educators must work to connect music outside the 

classroom to music inside the classroom. Students respond to music differently and for a variety 

of reasons. For The Musical Soundtrack to My Life, students choose songs that they enjoy or 

have enjoyed listening to at different points in their life. Students then put together a presentation 

using the music they chose to tell their life story. There is a lot of flexibility in how the 

presentation is done using technology like Band Lab, PowerPoint, iMovie, and Canva. While this 

should be personal and should cause an emotional response, students should only be as 

vulnerable as they feel they are able. 

 
197 Edgar, Music Education and Social Emotional Learning, 119. 
198 Ibid. 115-116. 
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Summary 

 The choral classroom as a social learning community that uses musical elements and text 

to explore and expand understanding of the complex array of emotions that students and their 

classmates can feel. For educators to be aware of and foster this kind of environment can help 

students learn how to manage and express feelings and thoughts so they can build supportive 

relationships with those around them. When the classroom turns from teacher-centered 

instruction to student-centered learning, students are given opportunities to personally invest in 

and take ownership of their own learning. 

When looking at the NCAS for performing ensembles, it is clear that the five SEL 

competencies are present and the incorporation of the SEL skills into lesson plans can facilitate 

student-centered learning. There are SEL activities and strategies that can be implemented in the 

choral classroom that can be integrated into lessons and repertoire without it being burdensome. 

Care should be taken to, first and foremost, create a positive and safe environment. This is the 

foundational aspect of SEL that encourages authenticity and builds trust so that students feel safe 

to be themselves and to make music as an ensemble. 
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Chapter Five: Conclusion 

Summary of Findings 

 Social-emotional learning (SEL) is a critical and necessary process where students learn 

how to use knowledge, skills and attitudes to develop healthy identities, manage emotions, set 

and achieve goals, feel and show empathy for others, to build positive relationships, and make 

responsible decisions.199 SEL has a profound impact on learning and the brain. It is vital for 

educators and administrators to be familiar with child and adolescent development so that they 

can understand how and why students respond to social environments and cope with emotions in 

the way that they do.    

While there are plenty of programs to choose from, SEL cannot be relegated to a singular 

program to be checked off a to-do list once a week. Instead, it is a pedagogy, a method of 

teaching that incorporates social and emotional concepts into already established curricula and 

lessons. Learning occurs when students feel safe, important, valued, and included in the 

community.200 Relationships, whether it is teacher-student, or with peers affects classroom 

climate, and the climate affects the community.201 For true success to be seen and experienced, it 

simply cannot be up to one or two teachers and a handful of staff. It must become integrated 

consistently into the day-to-day within the school day, where everyone is involved through 

common purpose and language.  

To date, while all fifty states have stand-alone SEL standards for preschool, only three 

states have them for grades K-12.202 However, the Collaborative for Academic, Social, and 

Emotional Learning (CASEL), is advocating at the state and national level to affect change in 

 
199 CASEL, “Fundamentals of SEL,” https://casel.org/fundamentals-of-sel/    
200 Gueldner, Feuerborn, and Merrell, Social and Emotional Learning in the Classroom, 79.     
201 Ibid.  
202 Eklund, Kilpatrick, Kilgus and Haider, “A Systematic Review,” 318-319. 
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this area. Their SEL framework, includes five competencies, self-awareness, self-management, 

responsible decision-making, relationship skills, and social awareness. Each of these 

competencies promote a set of skills, and these skills are reflected in the National Core Arts 

Standards (NCAS) and supported through strategies specific for the choral classroom. Sadly, the 

current body of research focused on SEL and music education is shallow at best. There are a 

handful of agencies and educators who are seen as pioneers in this area but there is much more 

work to be done. 

Significance 

Bullying,203 social withdrawal, mental health, and anxiety are on the rise within the 

education system.204 Students need social and emotional support – particularly in middle school 

contexts. This is the time when hormones become a significant factor in learning environments, 

and neurological developments encourage complex emotional expressions that students 

sometimes find difficult to manage. SEL not only helps students learn to be better people, but 

can also bolster academic outcomes and attendance, reduce behavioral issues, strengthen abilities 

to manage stress and depression, and help with diversity and inclusion. 

The choral classroom is a significant place to encourage SEL for several reasons. First, 

performing ensembles are community-centered because people come together to offer their 

contributions to the collective to create something much bigger than the individual. Performing 

ensembles are rooted in activities which help develop and manage social relationships.205 

Second, because the choral ensemble communicates the thoughts and emotions of composers 

 
203 Alex W. Fung, “Equity in Music Education: Establish Safer Learning Environments Using Student-

Centered Music Activities.” Music Educators Journal 105, no. 1 (September 2018): 57–60. Accessed July 29, 2022, 

https://doi.org/10.1177/0027432118788263.   
204 Fuchs, Mindfulness for Students, 5. 
205 Váradi, “A Review of the Literature, 3. 
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through musical expression and text, it offers students a chance to explore and connect to their 

own thoughts and emotions. Additionally, performing arts teachers spend multiple, consecutive 

years with the same students. This consistency and predictability is helpful for building 

relationships and shaping SEL in students. Lastly, the SEL framework competencies and skills 

are reflected in the National Core Arts Standards (NCAS). This can make integration and 

implementation less challenging, almost seamless. Singers must be able to communicate 

effectively both with their classroom community but with their audience. The use of lyrics lends 

itself naturally to the analyzation and interpretation of feelings and emotions, how to express 

feelings to an audience, and reflect on how one might experience and manage emotions in daily 

life. 

Limitations 

This study was limited to the analysis of content currently available. Not using 

participants to gain insight and perspective, especially considering the lack of available research, 

presented challenges of its own. The body of SEL research is still growing and the subset of 

research as it pertains to music education is incredibly small.  

Recommendations 

The opportunities for future research are boundless. While the intent of this study is to 

discover how SEL might benefit the middle school grades, this study is not limited to secondary 

music education as this is a very under-researched aspect of SEL. Conducting research on SEL in 

the choral classroom with input from teachers, both music and non-music teachers, about their 

perspectives of SEL benefits and implementation will expand the current research immensely. It 

is the researcher’s contention that implementation and support are dependent on a teacher’s 

personality, pedagogy, perception, and/or philosophy. The insights gained from music teachers 
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could lead into advocacy conversations and the sustainability and importance of the arts and their 

impact on academic outcomes and student growth.  

Also, because there is a significant need for relevant and meaningful professional 

development for teachers, especially music teachers, insights gained from teachers on SEL 

perspectives could begin to lay the foundation and framework for necessary professional 

development. Pre-service teacher education and certification programs rarely address SEL in the 

classroom at all. If there is a professional development session on SEL, it might include a list of 

strategies that incorporate SEL, but nothing offered in the way of how to implement them. Many 

times, the training for SEL stand-alone programs like the ones listed in chapter two either sends 

teachers to a website to learn on their own or a short, hollow course on the SEL platform without 

any real meaning or context included. This is not effective professional development, nor does it 

help teachers understand and value SEL. 

There is also a need for research surrounding SEL training for teachers. They cannot 

model or value what they themselves have not experienced. It is as important to reach the whole 

teacher as it is the whole child. This would include interactions with colleagues, staff, 

administrators, and those at the district level. Students will struggle in an environment where 

they do not feel safe, valued, and trust the ones in charge; the same is true for teachers. This is an 

untapped aspect of pre-service or in-service teacher training that could prove to be the difference 

maker in SEL advocacy and implementation. In many teacher-training programs, the social and 

emotional aspects of child development is touched on briefly at best, and formal SEL as offered 

by CASEL is rarely mentioned if at all. Addressing these deficiencies is a necessary first step 

toward intentional implementation of SEL both for teachers and in the classroom. 
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Secondary Music Education 

 Middle school is one of the most turbulent times for students because of the mental and 

emotional changes that occur within the brain and body during adolescence. There may be future 

implications about SEL and secondary music education. With the understanding of how the brain 

works and the stages of development, responses to student actions can be modified to create 

better and more open and positive teacher-student relationships. The incorporation of SEL 

promotes an environment that helps keep students safe physically, emotionally, and mentally. 

Implementing SEL practices into the school does not mean consequences for adverse behavior 

do not occur; however, punitive consequences no longer become the first line of defense. 

Interventions, conversations, and positive reinforcement strategies are the primary response. 

 In a middle school choral ensemble, like many classrooms, there are a variety of 

personalities and backgrounds. Careful consideration for SEL implementation can be used to 

bring about desired student outcomes derived from the NCAS. According to CASEL, SEL-

focused classroom environments include a supportive environment, and integration of consistent 

SEL practices into instruction.206 However, there are implications that application and SEL 

engagement in the classroom may depend on teacher personality and pedagogy. 

 SEL can help ensembles become more cohesive through the building of positive 

relationships and managing social interactions. When they are treated like their presence matters, 

they begin to believe that they matter. When they believe they matter (self-awareness), they 

desire to add to the positive outcomes (self-management) and make choices that reflect that 

desire (responsible decision-making).  

 

 
206 CASEL, “SEL in the Classroom,” Accessed July 30, 2022. https://casel.org/systemic-

implementation/sel-in-the-classroom/  
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Concerns of Music Education Hierarchies 

 In many situations, leadership with in performing ensembles is necessary. This is 

particularly true for large choral programs, marching band, and instrumental ensembles. In 

choral programs, the need for section leaders, a librarian, a chorus president may be necessary to 

lead rehearsals or be a liaison between the chorus and the director or other leadership. Within 

instrumental programs, particularly at the high school level, students compete for first chair 

status. There may be benefits to having first chair students. However, there are some questions 

for future consideration: 1) are there disadvantages to implementing first chair that outweigh the 

benefits, 2) are there ways of using a first chair approach while still adhering to SEL practices, 3) 

is there a different way of organizing instrumental students that consider more than playing 

ability, particularly in middle and high school level bands and orchestra. 

 For choral ensembles, there are concepts of singer placement not based on skill level but 

on vocal color or timbre (warm, bright, dark, light). While these identifiers are not meant to be 

hierarchical, care should be taken at how educators present vocal timbre so as not to elevate one 

vocal type over another. This is also true for voice part divisions (soprano, alto, tenor, bass). 

There is room for research regarding how to address these concerns within the scope of SEL and 

student-centered classrooms. 

CASEL Competencies 

Because music education and SEL is a newly approached topic, there opportunities to 

explore for future inquiry by music educators. Table 1, presented in chapter one, outlines the five 

CASEL competencies and their respective skills. Following are possible research questions to 

consider for future research.  
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Self-Awareness is one’s ability to understand themselves, their emotions, values, and 

how they influence behaviors. Research questions for self-awareness (bullet points 6 and 8) 

might be: how can choral students examine prejudices and biases more effectively while singing 

songs from another culture? How can they grow personally by working to experience the music 

that stems from another culture or identity?  

Self-management is the ability to cope with and motivate one’s emotions and thoughts 

effectively to realize goals and desires. Research questions for self-management (bullet points 1, 

2, 3 and 6) could include: how can middle school ensemble directors better encourage students to 

take initiative toward auditions or trying out for solo sections? What is the process of choral 

students to identify stress and anxiety factors? What are strategies that can help choral students 

identify and manage stress during auditions or solo performance? 

Responsible decision-making is the capacity to make constructive choices about personal 

conduct and interactions within a social environment. Potential research questions for 

responsible decision-making (bullet points 1 and 3) are: how can middle school choral educators 

encourage and empower students to explore curiosity and open-mindedness through 

composition? How can choral students explore and identify solutions to personal and social 

problems through improvisation?  

Relationship skills are being able to maintain healthy relationships and to be able to 

interact with diverse people and groups. Research questions for relationship skills (bullet points 

2, 4 and 5) might be: how can choral directors promote positive relationships, teamwork, and 

collaboration through selecting music for performances? How can they provide opportunities for 

students to resolve conflicts constructively through connecting music to student’s personal 
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identities outside of school? How can choral students explore human rights through social justice 

music and examine practice application in current situations? 

Social awareness is being able to understand the perspectives of others and empathize 

with people from different backgrounds and cultures in various contexts? Potential research 

questions for social awareness (bullet points 1, 2, and 3) could be: how can middle school music 

educators facilitate opportunities for students to offer varying perspectives on student-created 

compositions? How can students recognize strengths in others through the creative process? How 

can they demonstrate empathy and compassion through evaluating and refining a created work? 

Summary 

 Social-emotional learning is the foundation for which student-centered care and teaching 

is built. It is not a program to use, but a journey or process to be experienced. SEL skills offer 

students a path for self-awareness, self-management, responsible decision-making, relationship 

skills, and social awareness. These competencies are not so much progressive elements to be 

attained in sequence but rather they are a holistic element to be considered entirely, working 

together in harmony and balance to generate optimal learning. SEL should be integrated in with 

the learning that is already occurring not something added to supplement the learning. 

 The choral classroom is the ideal place to launch SEL for students because they are 

challenged and grow socially and emotionally. Being a part of a performing ensemble requires 

that the participants be responsible, dedicated, persistent and self-disciplined and because of this 

this build self-esteem, confidence, and life skills.207  However, it cannot solely be limited to the 

arts. It must be a collaborative effort within the entire school building among teachers, staff, and 

administrators. The SEL framework and skills, when made a part of the daily culture of the 

 
207 Edgar, Music Education and Social Emotional Learning, 3.  
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school has potential to increase learning, reduce behavior concerns, and shape students into 

caring, compassionate, and productive members of society, full of understanding, awareness, and 

empathy. 
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Appendix A – SEL Competencies and NCAS 

Figure 3. SEL Competencies and NCAS: Creating – Imagine 

 

Self-Awareness

The ability to understand one’s own 

emotions, thoughts, and values and how 

they influence behavior across contexts

Self Management

The ability to manage one’s emotions, 

thoughts, and behaviors effectively in 

different situations and to achieve goals 

and aspirations.

Responsible 

Decision-Making

The ability to make caring and 

constructive choices about personal 

behavior and social interactions across 

diverse situations

Relationship Skills

The ability to establish and maintain 

healthy and supportive relationships and 

to effectively navigate settings with 

diverse individuals and groups

Social Awareness

The ability to understand the 

perspectives of and empathize with 

others, including those from diverse 

backgrounds, cultures, and contexts

•Integrating personal and social 

identities

•Identifying personal, cultural, and 

linguistic assets

•Identifying one’s emotions

•Demonstrating Honesty and Integrity

•Linking feelings, values and thoughts

•Examining prejudices and biases

•Experiencing self-efficacy

•Having a growth Mindset

•Developing interests and a sense of 

purpose

•Managing one’s emotions

•Identifying and using stress 

management strategies

•Exhibiting self-discipline and self-

motivation

•Setting personal and collective goals

•Using planning and organizational 

skills

•Showing the courage to take initiative

•Demonstrating personal and collective 

agency

•Demonstrating curiosity and open-

mindedness

•Learning how to make a reasoned 

judgment after analyzing information, 

data, and facts

•Identifying solutions for personal and 

social problems

•Anticipating and evaluating the 

consequences of one’s actions

•Recognizing how critical thinking 

skills are useful both inside and outside 

of school

•Reflecting on one’s role to promote 

personal, family and community well-

being

•Evaluating personal, interpersonal, 

community and institutional impact

•Communicating effectively

•Developing positive relationships

•Demonstrating cultural competency

•Practicing teamwork and collaborative 

problem-solving

•Resolving conflicts constructively

•Resisting negative social pressure

•Showing leadership in groups

•Seeking or offering support and help 

when needed

•Standing up for the rights of others

•Taking others’ perspectives

•Recognizing strengths in others

•demonstrating empathy and 

compassion

•showing concern for the feelings of 

others

•understanding and expressing 

gratitude

•identifying diverse social normal, 

including unjust ones

•recognizing situation demands and 

opportunities

•understanding the influences of 

organizations and systems on behavior

•Integrating personal and social 

identities

•Identifying one’s emotions

•Linking feelings, values and thoughts

•Experiencing self-efficacy

•Having a growth Mindset

•Developing interests and a sense of 

purpose

•Identifying and using stress 

management strategies

•Setting personal and collective goals

•Using planning and organizational 

skills

•Showing the courage to take initiative

•Demonstrating personal and collective 

agency

•Demonstrating curiosity and open-

mindedness

•Anticipating and evaluating the 

consequences of one’s actions

•Reflecting on one’s role to promote 

personal, family and community well-

being

•Evaluating personal, interpersonal, 

community and institutional impact

•Communicating effectively

•Showing leadership in groups

•Seeking or offering support and help 

when needed

•Taking others’ perspectives

•Recognizing strengths in others

•Undertanding and expressing 

gratitude.

•showing concern for the feelings of 

others

CREATING

Imagine: Generate musical ideas for various purposes and contexts.

MU:Cr1.1.E.8a: Compose and improvise ideas for melodies and rhythmic passages based on characteristic(s) of music or text(s) studied in rehearsal.
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Figure 4. SEL Competencies and NCAS: Creating – Plan and Make 

 

Self-Awareness

The ability to understand one’s own 

emotions, thoughts, and values and how 

they influence behavior across contexts

Self Management

The ability to manage one’s emotions, 

thoughts, and behaviors effectively in 

different situations and to achieve goals 

and aspirations.

Responsible 

Decision-Making

The ability to make caring and 

constructive choices about personal 

behavior and social interactions across 

diverse situations

Relationship Skills

The ability to establish and maintain 

healthy and supportive relationships and 

to effectively navigate settings with 

diverse individuals and groups

Social Awareness

The ability to understand the 

perspectives of and empathize with 

others, including those from diverse 

backgrounds, cultures, and contexts

•Integrating personal and social 

identities

•Identifying personal, cultural, and 

linguistic assets

•Identifying one’s emotions

•Demonstrating Honesty and Integrity

•Linking feelings, values and thoughts

•Examining prejudices and biases

•Experiencing self-efficacy

•Having a growth Mindset

•Developing interests and a sense of 

purpose

•Managing one’s emotions

•Identifying and using stress 

management strategies

•Exhibiting self-discipline and self-

motivation

•Setting personal and collective goals

•Using planning and organizational 

skills

•Showing the courage to take initiative

•Demonstrating personal and collective 

agency

•Demonstrating curiosity and open-

mindedness

•Learning how to make a reasoned 

judgment after analyzing information, 

data, and facts

•Identifying solutions for personal and 

social problems

•Anticipating and evaluating the 

consequences of one’s actions

•Recognizing how critical thinking 

skills are useful both inside and outside 

of school

•Reflecting on one’s role to promote 

personal, family and community well-

being

•Evaluating personal, interpersonal, 

community and institutional impact

•Communicating effectively

•Developing positive relationships

•Demonstrating cultural competency

•Practicing teamwork and collaborative 

problem-solving

•Resolving conflicts constructively

•Resisting negative social pressure

•Showing leadership in groups

•Seeking or offering support and help 

when needed

•Standing up for the rights of others

•Taking others’ perspectives

•Recognizing strengths in others

•demonstrating empathy and 

compassion

•showing concern for the feelings of 

others

•understanding and expressing 

gratitude

•identifying diverse social normal, 

including unjust ones

•recognizing situation demands and 

opportunities

•understanding the influences of 

organizations and systems on behavior

•Integrating personal and social 

identities

•Identifying personal, cultural, and 

linguistic assets

•Identifying one’s emotions

•Demonstrating Honesty and Integrity

•Linking feelings, values and thoughts

•Experiencing self-efficacy

•Having a growth Mindset

•Exhibiting self-discipline and self-

motivation

•Setting personal and collective goals

•Using planning and organizational 

skills

•Showing the courage to take initiative

•Demonstrating personal and collective 

agency

•Demonstrating curiosity and open-

mindedness

•Anticipating and evaluating the 

consequences of one’s actions

•Recognizing how critical thinking 

skills are useful both inside and outside 

of school

•Reflecting on one’s role to promote 

personal well-being

•Communicating effectively

•Developing positive relationships

•Practicing teamwork and collaborative 

problem-solving

•Resolving conflicts constructively

•Resisting negative social pressure

•Showing leadership in groups

•Seeking or offering support and help 

when needed

•Taking others’ perspectives

•Recognizing strengths in others

•identifying diverse social normal, 

including unjust ones

•recognizing situation demands and 

opportunities

•understanding the influences of 

organizations and systems on behavior

Plan and Make: Select and develop musical ideas for defined purposes and contexts.

MU:Cr2.1.E.8a: Select and develop draft melodies and rhythmic passages that demonstrate understanding of characteristic(s) of music or text(s) studied in rehearsal.

MU:Cr2.1.E.8b: Preserve draft compositions and improvisations through standard notation and audio recording.

CREATING
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Figure 5. SEL Competencies and NCAS: Creating – Evaluate and Refine 

 

Self-Awareness

The ability to understand one’s own 

emotions, thoughts, and values and 

how they influence behavior across 

contexts

Self Management

The ability to manage one’s emotions, 

thoughts, and behaviors effectively in 

different situations and to achieve 

goals and aspirations.

Responsible 

Decision-Making

The ability to make caring and 

constructive choices about personal 

behavior and social interactions 

across diverse situations

Relationship Skills

The ability to establish and maintain 

healthy and supportive relationships 

and to effectively navigate settings 

with diverse individuals and groups

Social Awareness

The ability to understand the 

perspectives of and empathize with 

others, including those from diverse 

backgrounds, cultures, and contexts

•Integrating personal and social 

identities

•Identifying personal, cultural, and 

linguistic assets

•Identifying one’s emotions

•Demonstrating Honesty and 

Integrity

•Linking feelings, values and 

thoughts

•Examining prejudices and biases

•Experiencing self-efficacy

•Having a growth Mindset

•Developing interests and a sense of 

purpose

•Managing one’s emotions

•Identifying and using stress 

management strategies

•Exhibiting self-discipline and self-

motivation

•Setting personal and collective goals

•Using planning and organizational 

skills

•Showing the courage to take 

initiative

•Demonstrating personal and 

collective agency

•Demonstrating curiosity and open-

mindedness

•Learning how to make a reasoned 

judgment after analyzing information, 

data, and facts

•Identifying solutions for personal 

and social problems

•Anticipating and evaluating the 

consequences of one’s actions

•Recognizing how critical thinking 

skills are useful both inside and 

outside of school

•Reflecting on one’s role to promote 

personal, family and community well-

being

•Evaluating personal, interpersonal, 

community and institutional impact

•Communicating effectively

•Developing positive relationships

•Demonstrating cultural competency

•Practicing teamwork and 

collaborative problem-solving

•Resolving conflicts constructively

•Resisting negative social pressure

•Showing leadership in groups

•Seeking or offering support and 

help when needed

•Standing up for the rights of others

•Taking others’ perspectives

•Recognizing strengths in others

•demonstrating empathy and 

compassion

•showing concern for the feelings of 

others

•understanding and expressing 

gratitude

•identifying diverse social normal, 

including unjust ones

•recognizing situation demands and 

opportunities

•understanding the influences of 

organizations and systems on 

behavior

•Integrating personal and social 

identities

•Identifying personal, cultural, and 

linguistic assets

•Demonstrating Honesty and 

Integrity

•Linking feelings, values and 

thoughts

•Examining prejudices and biases

•Managing one’s emotions

•Identifying and using stress 

management strategies

•Exhibiting self-discipline and self-

motivation

•Demonstrating curiosity and open-

mindedness

•Learning how to make a reasoned 

judgment after analyzing information, 

data, and facts

•Identifying solutions for personal 

and social problems

•Recognizing how critical thinking 

skills are useful both inside and 

outside of school

•Communicating effectively

•Developing positive relationships

•Practicing teamwork and 

collaborative problem-solving

•Resolving conflicts constructively

•Resisting negative social pressure

•Showing leadership in groups

•Seeking or offering support and 

help when needed

•Standing up for the rights of others

•Taking others’ perspectives

•Recognizing strengths in others

•demonstrating empathy and 

compassion

•showing concern for the feelings of 

others

•understanding and expressing 

gratitude

Evaluate and Refine:

Evaluate and refine selected musical ideas to create musical work that meets appropriate criteria.

MU:Cr3.1.E.8a: Evaluate and refine draft compositions and improvisations based on knowledge, skill, and collaboratively-developed criteria.

CREATING
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Figure 6. SEL Competencies and NCAS: Creating – Present

 

Self-Awareness

The ability to understand one’s own 

emotions, thoughts, and values and 

how they influence behavior across 

contexts

Self Management

The ability to manage one’s 

emotions, thoughts, and behaviors 

effectively in different situations and 

to achieve goals and aspirations.

Responsible 

Decision-Making

The ability to make caring and 

constructive choices about personal 

behavior and social interactions 

across diverse situations

Relationship Skills

The ability to establish and maintain 

healthy and supportive relationships 

and to effectively navigate settings 

with diverse individuals and groups

Social Awareness

The ability to understand the 

perspectives of and empathize with 

others, including those from diverse 

backgrounds, cultures, and contexts

•Integrating personal and social 

identities

•Identifying personal, cultural, and 

linguistic assets

•Identifying one’s emotions

•Demonstrating Honesty and 

Integrity

•Linking feelings, values and 

thoughts

•Examining prejudices and biases

•Experiencing self-efficacy

•Having a growth Mindset

•Developing interests and a sense of 

purpose

•Managing one’s emotions

•Identifying and using stress 

management strategies

•Exhibiting self-discipline and self-

motivation

•Setting personal and collective 

goals

•Using planning and organizational 

skills

•Showing the courage to take 

initiative

•Demonstrating personal and 

collective agency

•Demonstrating curiosity and open-

mindedness

•Learning how to make a reasoned 

judgment after analyzing 

information, data, and facts

•Identifying solutions for personal 

and social problems

•Anticipating and evaluating the 

consequences of one’s actions

•Recognizing how critical thinking 

skills are useful both inside and 

outside of school

•Reflecting on one’s role to promote 

personal, family and community 

well-being

•Evaluating personal, interpersonal, 

community and institutional impact

•Communicating effectively

•Developing positive relationships

•Demonstrating cultural competency

•Practicing teamwork and 

collaborative problem-solving

•Resolving conflicts constructively

•Resisting negative social pressure

•Showing leadership in groups

•Seeking or offering support and 

help when needed

•Standing up for the rights of others

•Taking others’ perspectives

•Recognizing strengths in others

•demonstrating empathy and 

compassion

•showing concern for the feelings 

of others

•understanding and expressing 

gratitude

•identifying diverse social normal, 

including unjust ones

•recognizing situation demands and 

opportunities

•understanding the influences of 

organizations and systems on 

behavior

•Identifying one’s emotions

•Demonstrating Honesty and 

Integrity

•Linking feelings, values and 

thoughts

•Experiencing self-efficacy

•Having a growth Mindset

•Managing one’s emotions

•Identifying and using stress 

management strategies

•Anticipating and evaluating the 

consequences of one’s actions

•Reflecting on one’s role to promote 

personal, and community well-being

•Evaluating personal, interpersonal, 

community and institutional impact

•Communicating effectively

•Developing positive relationships

•Resisting negative social pressure

•Seeking or offering support and 

help when needed

•Standing up for the rights of others

•demonstrating empathy and 

compassion

•showing concern for the feelings 

of others

•understanding and expressing 

gratitude

Present: 

Share creative musical work that conveys intent, demonstrates craftsmanship, and exhibits originality.

MU:Cr3.2.E.8a: Share personally- developed melodies and rhythmic passages – individually or as an ensemble – that demonstrate understanding of characteristics of music or texts studied 

CREATING
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Figure 7. SEL Competencies and NCAS: Performing – Select 

 

Self-Awareness

The ability to understand one’s own 

emotions, thoughts, and values and 

how they influence behavior across 

contexts

Self Management

The ability to manage one’s emotions, 

thoughts, and behaviors effectively in 

different situations and to achieve goals 

and aspirations.

Responsible 

Decision-Making

The ability to make caring and 

constructive choices about personal 

behavior and social interactions across 

diverse situations

Relationship Skills

The ability to establish and maintain 

healthy and supportive relationships 

and to effectively navigate settings with 

diverse individuals and groups

Social Awareness

The ability to understand the 

perspectives of and empathize with 

others, including those from diverse 

backgrounds, cultures, and contexts

•Integrating personal and social 

identities

•Identifying personal, cultural, and 

linguistic assets

•Identifying one’s emotions

•Demonstrating Honesty and Integrity

•Linking feelings, values and thoughts

•Examining prejudices and biases

•Experiencing self-efficacy

•Having a growth Mindset

•Developing interests and a sense of 

purpose

•Managing one’s emotions

•Identifying and using stress 

management strategies

•Exhibiting self-discipline and self-

motivation

•Setting personal and collective goals

•Using planning and organizational 

skills

•Showing the courage to take initiative

•Demonstrating personal and collective 

agency

•Demonstrating curiosity and open-

mindedness

•Learning how to make a reasoned 

judgment after analyzing information, 

data, and facts

•Identifying solutions for personal and 

social problems

•Anticipating and evaluating the 

consequences of one’s actions

•Recognizing how critical thinking 

skills are useful both inside and outside 

of school

•Reflecting on one’s role to promote 

personal, family and community well-

being

•Evaluating personal, interpersonal, 

community and institutional impact

•Communicating effectively

•Developing positive relationships

•Demonstrating cultural competency

•Practicing teamwork and collaborative 

problem-solving

•Resolving conflicts constructively

•Resisting negative social pressure

•Showing leadership in groups

•Seeking or offering support and help 

when needed

•Standing up for the rights of others

•Taking others’ perspectives

•Recognizing strengths in others

•demonstrating empathy and 

compassion

•showing concern for the feelings of 

others

•understanding and expressing 

gratitude

•identifying diverse social normal, 

including unjust ones

•recognizing situation demands and 

opportunities

•understanding the influences of 

organizations and systems on behavior

•Integrating personal and social 

identities

•Identifying personal, cultural, and 

linguistic assets

•Linking feelings, values and thoughts

•Examining prejudices and biases

•Experiencing self-efficacy

•Developing interests and a sense of 

purpose

•Setting personal and collective goals

•Using planning and organizational 

skills

•Showing the courage to take initiative

•Demonstrating personal and collective 

agency

•Demonstrating curiosity and open-

mindedness

•Learning how to make a reasoned 

judgment after analyzing information, 

data, and facts

•Anticipating and evaluating the 

consequences of one’s actions

•Reflecting on one’s role to promote 

personal, and community well-being

•Demonstrating cultural competency

•Practicing teamwork and collaborative 

problem-solving

•Resolving conflicts constructively

•Resisting negative social pressure

•Showing leadership in groups

•Taking others’ perspectives

•Recognizing strengths in others

•recognizing situation demands and 

opportunities

Select:

Select varied musical works to present based on interest, knowledge, technical skill, and context.

MU:Pr4.1.E.8a: Select a varied repertoire to study based on music reading skills, an understanding of formal design in the music, context, and the technical skill of the individual and ensemble.

PERFORMING
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Figure 8. SEL Competencies and NCAS: Performing – Analyze 

 

Self-Awareness

The ability to understand one’s own 

emotions, thoughts, and values and 

how they influence behavior across 

contexts

Self Management

The ability to manage one’s emotions, 

thoughts, and behaviors effectively in 

different situations and to achieve goals 

and aspirations.

Responsible 

Decision-Making

The ability to make caring and 

constructive choices about personal 

behavior and social interactions across 

diverse situations

Relationship Skills

The ability to establish and maintain 

healthy and supportive relationships 

and to effectively navigate settings with 

diverse individuals and groups

Social Awareness

The ability to understand the 

perspectives of and empathize with 

others, including those from diverse 

backgrounds, cultures, and contexts

•Integrating personal and social 

identities

•Identifying personal, cultural, and 

linguistic assets

•Identifying one’s emotions

•Demonstrating Honesty and Integrity

•Linking feelings, values and thoughts

•Examining prejudices and biases

•Experiencing self-efficacy

•Having a growth Mindset

•Developing interests and a sense of 

purpose

•Managing one’s emotions

•Identifying and using stress 

management strategies

•Exhibiting self-discipline and self-

motivation

•Setting personal and collective goals

•Using planning and organizational 

skills

•Showing the courage to take initiative

•Demonstrating personal and collective 

agency

•Demonstrating curiosity and open-

mindedness

•Learning how to make a reasoned 

judgment after analyzing information, 

data, and facts

•Identifying solutions for personal and 

social problems

•Anticipating and evaluating the 

consequences of one’s actions

•Recognizing how critical thinking 

skills are useful both inside and outside 

of school

•Reflecting on one’s role to promote 

personal, family and community well-

being

•Evaluating personal, interpersonal, 

community and institutional impact

•Communicating effectively

•Developing positive relationships

•Demonstrating cultural competency

•Practicing teamwork and collaborative 

problem-solving

•Resolving conflicts constructively

•Resisting negative social pressure

•Showing leadership in groups

•Seeking or offering support and help 

when needed

•Standing up for the rights of others

•Taking others’ perspectives

•Recognizing strengths in others

•demonstrating empathy and 

compassion

•showing concern for the feelings of 

others

•understanding and expressing 

gratitude

•identifying diverse social normal, 

including unjust ones

•recognizing situation demands and 

opportunities

•understanding the influences of 

organizations and systems on behavior

•Identifying personal, cultural, and 

linguistic assets

•Linking feelings, values and thoughts

•Examining prejudices and biases

•Exhibiting self-discipline and self-

motivation

•Setting personal and collective goals

•Using planning and organizational 

skills

•Demonstrating personal and collective 

agency

•Learning how to make a reasoned 

judgment after analyzing information, 

data, and facts

•Identifying solutions for personal and 

social problems

•Anticipating and evaluating the 

consequences of one’s actions

•Recognizing how critical thinking 

skills are useful both inside and outside 

of school

•Communicating effectively

•Practicing teamwork and collaborative 

problem-solving

•Seeking or offering support and help 

when needed

•Taking others’ perspectives

•Recognizing strengths in others

•showing concern for the feelings of 

others

•understanding and expressing 

gratitude

MU:Pr4.2.E.8a: Demonstrate, using music reading skills where appropriate, how the setting and formal characteristics of musical works contribute to understanding the context of the music in prepared 

or improvised performances.

PERFORMING

Analyze

Analyze the structure and context of varied musical works and their implications for performance.
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Figure 9. SEL Competencies and NCAS: Performing – Interpret

 

Self-Awareness

The ability to understand one’s own 

emotions, thoughts, and values and 

how they influence behavior across 

contexts

Self Management

The ability to manage one’s emotions, 

thoughts, and behaviors effectively in 

different situations and to achieve goals 

and aspirations.

Responsible 

Decision-Making

The ability to make caring and 

constructive choices about personal 

behavior and social interactions across 

diverse situations

Relationship Skills

The ability to establish and maintain 

healthy and supportive relationships 

and to effectively navigate settings with 

diverse individuals and groups

Social Awareness

The ability to understand the 

perspectives of and empathize with 

others, including those from diverse 

backgrounds, cultures, and contexts

•Integrating personal and social 

identities

•Identifying personal, cultural, and 

linguistic assets

•Identifying one’s emotions

•Demonstrating Honesty and Integrity

•Linking feelings, values and thoughts

•Examining prejudices and biases

•Experiencing self-efficacy

•Having a growth Mindset

•Developing interests and a sense of 

purpose

•Managing one’s emotions

•Identifying and using stress 

management strategies

•Exhibiting self-discipline and self-

motivation

•Setting personal and collective goals

•Using planning and organizational 

skills

•Showing the courage to take initiative

•Demonstrating personal and collective 

agency

•Demonstrating curiosity and open-

mindedness

•Learning how to make a reasoned 

judgment after analyzing information, 

data, and facts

•Identifying solutions for personal and 

social problems

•Anticipating and evaluating the 

consequences of one’s actions

•Recognizing how critical thinking 

skills are useful both inside and outside 

of school

•Reflecting on one’s role to promote 

personal, family and community well-

being

•Evaluating personal, interpersonal, 

community and institutional impact

•Communicating effectively

•Developing positive relationships

•Demonstrating cultural competency

•Practicing teamwork and collaborative 

problem-solving

•Resolving conflicts constructively

•Resisting negative social pressure

•Showing leadership in groups

•Seeking or offering support and help 

when needed

•Standing up for the rights of others

•Taking others’ perspectives

•Recognizing strengths in others

•demonstrating empathy and 

compassion

•showing concern for the feelings of 

others

•understanding and expressing 

gratitude

•identifying diverse social normal, 

including unjust ones

•recognizing situation demands and 

opportunities

•understanding the influences of 

organizations and systems on behavior

•Integrating personal and social 

identities

•Identifying personal, cultural, and 

linguistic assets

•Linking feelings, values and thoughts

•Examining prejudices and biases

•Experiencing self-efficacy

•Developing interests and a sense of 

purpose

•Setting personal and collective goals

•Using planning and organizational 

skills

•Showing the courage to take initiative

•Demonstrating personal and collective 

agency

•Demonstrating curiosity and open-

mindedness

•Learning how to make a reasoned 

judgment after analyzing information, 

data, and facts

•Anticipating and evaluating the 

consequences of one’s actions

•Reflecting on one’s role to promote 

personal, and community well-being

•Demonstrating cultural competency

•Practicing teamwork and collaborative 

problem-solving

•Resolving conflicts constructively

•Resisting negative social pressure

•Showing leadership in groups

•Taking others’ perspectives

•Recognizing strengths in others

•recognizing situation demands and 

opportunities

PERFORMING

Select:

Select varied musical works to present based on interest, knowledge, technical skill, and context.

MU:Pr4.1.E.8a: Select a varied repertoire to study based on music reading skills, an understanding of formal design in the music, context, and the technical skill of the individual and ensemble.
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Figure 10. SEL Competencies and NCAS: Performing – Rehearse, Evaluate, Refine 

 

Self-Awareness

The ability to understand one’s own 

emotions, thoughts, and values and 

how they influence behavior across 

contexts

Self Management

The ability to manage one’s emotions, 

thoughts, and behaviors effectively in 

different situations and to achieve goals 

and aspirations.

Responsible 

Decision-Making

The ability to make caring and 

constructive choices about personal 

behavior and social interactions across 

diverse situations

Relationship Skills

The ability to establish and maintain 

healthy and supportive relationships 

and to effectively navigate settings with 

diverse individuals and groups

Social Awareness

The ability to understand the 

perspectives of and empathize with 

others, including those from diverse 

backgrounds, cultures, and contexts

•Integrating personal and social 

identities

•Identifying personal, cultural, and 

linguistic assets

•Identifying one’s emotions

•Demonstrating Honesty and Integrity

•Linking feelings, values and thoughts

•Examining prejudices and biases

•Experiencing self-efficacy

•Having a growth Mindset

•Developing interests and a sense of 

purpose

•Managing one’s emotions

•Identifying and using stress 

management strategies

•Exhibiting self-discipline and self-

motivation

•Setting personal and collective goals

•Using planning and organizational 

skills

•Showing the courage to take initiative

•Demonstrating personal and collective 

agency

•Demonstrating curiosity and open-

mindedness

•Learning how to make a reasoned 

judgment after analyzing information, 

data, and facts

•Identifying solutions for personal and 

social problems

•Anticipating and evaluating the 

consequences of one’s actions

•Recognizing how critical thinking 

skills are useful both inside and outside 

of school

•Reflecting on one’s role to promote 

personal, family and community well-

being

•Evaluating personal, interpersonal, 

community and institutional impact

•Communicating effectively

•Developing positive relationships

•Demonstrating cultural competency

•Practicing teamwork and collaborative 

problem-solving

•Resolving conflicts constructively

•Resisting negative social pressure

•Showing leadership in groups

•Seeking or offering support and help 

when needed

•Standing up for the rights of others

•Taking others’ perspectives

•Recognizing strengths in others

•demonstrating empathy and 

compassion

•showing concern for the feelings of 

others

•understanding and expressing 

gratitude

•identifying diverse social normal, 

including unjust ones

•recognizing situation demands and 

opportunities

•understanding the influences of 

organizations and systems on behavior

•Integrating personal and social 

identities

•Identifying personal, cultural, and 

linguistic assets

•Identifying one’s emotions

•Linking feelings, values and thoughts

•Examining prejudices and biases

•Experiencing self-efficacy

•Having a growth Mindset

•Developing interests and a sense of 

purpose

•Managing one’s emotions

•Identifying and using stress 

management strategies

•Exhibiting self-discipline and self-

motivation

•Setting personal and collective goals

•Using planning and organizational 

skills

•Showing the courage to take initiative

•Demonstrating personal and collective 

agency

•Demonstrating curiosity and open-

mindedness

•Recognizing how critical thinking 

skills are useful both inside and outside 

of school

•Reflecting on one’s role to promote 

personal, family and community well-

being

•Evaluating personal, interpersonal, 

community impact

•Communicating effectively

•Developing positive relationships

•Practicing teamwork and collaborative 

problem-solving

•Resolving conflicts constructively

•Resisting negative social pressure

•Showing leadership in groups

•Seeking or offering support and help 

when needed

•Recognizing strengths in others

•demonstrating empathy and 

compassion

•showing concern for the feelings of 

others

•understanding and expressing 

gratitude

•recognizing situation demands and 

opportunities

MU:Pr5.3.E.8a: Develop strategies to address technical challenges in a varied repertoire of music and evaluate their success using feedback from ensemble peers and other sources to refine performances.

PERFORMING

Rehearse, Evaluate, Refine:

Evaluate and refine personal and ensemble performances, individually or in collaboration with others.
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Figure 11. SEL Competencies and NCAS: Performing – Perform

 

Self-Awareness

The ability to understand one’s own 

emotions, thoughts, and values and 

how they influence behavior across 

contexts

Self Management

The ability to manage one’s emotions, 

thoughts, and behaviors effectively in 

different situations and to achieve goals 

and aspirations.

Responsible 

Decision-Making

The ability to make caring and 

constructive choices about personal 

behavior and social interactions across 

diverse situations

Relationship Skills

The ability to establish and maintain 

healthy and supportive relationships 

and to effectively navigate settings with 

diverse individuals and groups

Social Awareness

The ability to understand the 

perspectives of and empathize with 

others, including those from diverse 

backgrounds, cultures, and contexts

•Integrating personal and social 

identities

•Identifying personal, cultural, and 

linguistic assets

•Identifying one’s emotions

•Demonstrating Honesty and Integrity

•Linking feelings, values and thoughts

•Examining prejudices and biases

•Experiencing self-efficacy

•Having a growth Mindset

•Developing interests and a sense of 

purpose

•Managing one’s emotions

•Identifying and using stress 

management strategies

•Exhibiting self-discipline and self-

motivation

•Setting personal and collective goals

•Using planning and organizational 

skills

•Showing the courage to take initiative

•Demonstrating personal and collective 

agency

•Demonstrating curiosity and open-

mindedness

•Learning how to make a reasoned 

judgment after analyzing information, 

data, and facts

•Identifying solutions for personal and 

social problems

•Anticipating and evaluating the 

consequences of one’s actions

•Recognizing how critical thinking 

skills are useful both inside and outside 

of school

•Reflecting on one’s role to promote 

personal, family and community well-

being

•Evaluating personal, interpersonal, 

community and institutional impact

•Communicating effectively

•Developing positive relationships

•Demonstrating cultural competency

•Practicing teamwork and collaborative 

problem-solving

•Resolving conflicts constructively

•Resisting negative social pressure

•Showing leadership in groups

•Seeking or offering support and help 

when needed

•Standing up for the rights of others

•Taking others’ perspectives

•Recognizing strengths in others

•demonstrating empathy and 

compassion

•showing concern for the feelings of 

others

•understanding and expressing 

gratitude

•identifying diverse social normal, 

including unjust ones

•recognizing situation demands and 

opportunities

•understanding the influences of 

organizations and systems on behavior

•Integrating personal and social 

identities

•Identifying personal, cultural, and 

linguistic assets

•Identifying one’s emotions

•Linking feelings, values and thoughts

•Experiencing self-efficacy

•Managing one’s emotions

•Identifying and using stress 

management strategies

•Exhibiting self-discipline and self-

motivation

•Setting personal and collective goals

•Showing the courage to take initiative

•Demonstrating personal and collective 

agency

•Anticipating and evaluating the 

consequences of one’s actions

•Reflecting on one’s role to promote 

personal, family and community well-

being

•Evaluating personal, interpersonal, 

community and institutional impact

•Communicating effectively

•Developing positive relationships

•Demonstrating cultural competency

•Practicing teamwork

•Resisting negative social pressure

•Seeking or offering support and help 

when needed

•demonstrating empathy and 

compassion

•showing concern for the feelings of 

others

•understanding and expressing 

gratitude

•recognizing situation demands and 

opportunities

PERFORMING

Present:

Perform expressively, with appropriate interpretation and technical accuracy, and in a manner appropriate to the audience and context.

MU:Pr6.1.E.8a: Demonstrate attention to technical accuracy and expressive qualities in prepared and improvised performances of a varied repertoire of music representing diverse cultures and styles.

MU:Pr6.1.E.8b: Demonstrate an understanding of the context of the music through prepared and improvised performances.
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Figure 12. SEL Competencies and NCAS: Responding - Select  

 

Self-Awareness

The ability to understand one’s own 

emotions, thoughts, and values and 

how they influence behavior across 

contexts

Self Management

The ability to manage one’s emotions, 

thoughts, and behaviors effectively in 

different situations and to achieve goals 

and aspirations.

Responsible 

Decision-Making

The ability to make caring and 

constructive choices about personal 

behavior and social interactions across 

diverse situations

Relationship Skills

The ability to establish and maintain 

healthy and supportive relationships 

and to effectively navigate settings with 

diverse individuals and groups

Social Awareness

The ability to understand the 

perspectives of and empathize with 

others, including those from diverse 

backgrounds, cultures, and contexts

•Integrating personal and social 

identities

•Identifying personal, cultural, and 

linguistic assets

•Identifying one’s emotions

•Demonstrating Honesty and Integrity

•Linking feelings, values and thoughts

•Examining prejudices and biases

•Experiencing self-efficacy

•Having a growth Mindset

•Developing interests and a sense of 

purpose

•Managing one’s emotions

•Identifying and using stress 

management strategies

•Exhibiting self-discipline and self-

motivation

•Setting personal and collective goals

•Using planning and organizational 

skills

•Showing the courage to take initiative

•Demonstrating personal and collective 

agency

•Demonstrating curiosity and open-

mindedness

•Learning how to make a reasoned 

judgment after analyzing information, 

data, and facts

•Identifying solutions for personal and 

social problems

•Anticipating and evaluating the 

consequences of one’s actions

•Recognizing how critical thinking 

skills are useful both inside and outside 

of school

•Reflecting on one’s role to promote 

personal, family and community well-

being

•Evaluating personal, interpersonal, 

community and institutional impact

•Communicating effectively

•Developing positive relationships

•Demonstrating cultural competency

•Practicing teamwork and collaborative 

problem-solving

•Resolving conflicts constructively

•Resisting negative social pressure

•Showing leadership in groups

•Seeking or offering support and help 

when needed

•Standing up for the rights of others

•Taking others’ perspectives

•Recognizing strengths in others

•demonstrating empathy and 

compassion

•showing concern for the feelings of 

others

•understanding and expressing 

gratitude

•identifying diverse social normal, 

including unjust ones

•recognizing situation demands and 

opportunities

•understanding the influences of 

organizations and systems on behavior

•Integrating personal and social 

identities

•Identifying one’s emotions

•Linking feelings, values and thoughts

•Examining prejudices and biases

•Exhibiting self-discipline and self-

motivation

•Setting personal and collective goals

•Using planning and organizational 

skills

•Demonstrating personal and collective 

agency

•Demonstrating curiosity and open-

mindedness

•Learning how to make a reasoned 

judgment after analyzing information, 

data, and facts

•Identifying solutions for personal and 

social problems

•Anticipating and evaluating the 

consequences of one’s actions

•Communicating effectively

•Developing positive relationships

•Demonstrating cultural competency

•Showing leadership in groups

•Seeking or offering support and help 

when needed

•Taking others’ perspectives

•Recognizing strengths in others

•identifying diverse social norms

•recognizing situation demands and 

opportunities

Select:

Choose music appropriate for specific purposes and contexts.

MU:Re7.1.E.8a: Explain reasons for selecting music citing characteristics found in the music and connections to interest, purpose, and context.

RESPONDING
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Figure 13. SEL Competencies and NCAS: Responding - Analyze

 

Self-Awareness

The ability to understand one’s own 

emotions, thoughts, and values and 

how they influence behavior across 

contexts

Self Management

The ability to manage one’s emotions, 

thoughts, and behaviors effectively in 

different situations and to achieve goals 

and aspirations.

Responsible 

Decision-Making

The ability to make caring and 

constructive choices about personal 

behavior and social interactions across 

diverse situations

Relationship Skills

The ability to establish and maintain 

healthy and supportive relationships 

and to effectively navigate settings with 

diverse individuals and groups

Social Awareness

The ability to understand the 

perspectives of and empathize with 

others, including those from diverse 

backgrounds, cultures, and contexts

•Integrating personal and social 

identities

•Identifying personal, cultural, and 

linguistic assets

•Identifying one’s emotions

•Demonstrating Honesty and Integrity

•Linking feelings, values and thoughts

•Examining prejudices and biases

•Experiencing self-efficacy

•Having a growth Mindset

•Developing interests and a sense of 

purpose

•Managing one’s emotions

•Identifying and using stress 

management strategies

•Exhibiting self-discipline and self-

motivation

•Setting personal and collective goals

•Using planning and organizational 

skills

•Showing the courage to take initiative

•Demonstrating personal and collective 

agency

•Demonstrating curiosity and open-

mindedness

•Learning how to make a reasoned 

judgment after analyzing information, 

data, and facts

•Identifying solutions for personal and 

social problems

•Anticipating and evaluating the 

consequences of one’s actions

•Recognizing how critical thinking 

skills are useful both inside and outside 

of school

•Reflecting on one’s role to promote 

personal, family and community well-

being

•Evaluating personal, interpersonal, 

community and institutional impact

•Communicating effectively

•Developing positive relationships

•Demonstrating cultural competency

•Practicing teamwork and collaborative 

problem-solving

•Resolving conflicts constructively

•Resisting negative social pressure

•Showing leadership in groups

•Seeking or offering support and help 

when needed

•Standing up for the rights of others

•Taking others’ perspectives

•Recognizing strengths in others

•demonstrating empathy and 

compassion

•showing concern for the feelings of 

others

•understanding and expressing 

gratitude

•identifying diverse social normal, 

including unjust ones

•recognizing situation demands and 

opportunities

•understanding the influences of 

organizations and systems on behavior

•Integrating personal and social 

identities

•Identifying personal, cultural, and 

linguistic assets

•Linking feelings, values and thoughts

•Experiencing self-efficacy

•Exhibiting self-discipline and self-

motivation

•Using planning and organizational 

skills

•Showing the courage to take initiative

•Demonstrating personal and collective 

agency

•Demonstrating curiosity and open-

mindedness

•Learning how to make a reasoned 

judgment after analyzing information, 

data, and facts

•Recognizing how critical thinking 

skills are useful both inside and outside 

of school

•Communicating effectively

•Demonstrating cultural competency

•Showing leadership in groups

•Practicing teamwork and collaborative 

problem-solving

•Seeking or offering support and help 

when needed

•Taking others’ perspectives

•recognizing situation demands and 

opportunities

MU:Re7.2.E.8a: Describe how understanding context and the way the elements of music are manipulated inform the response to music.

RESPONDING

Analyze: 

Analyze how the structure and context of varied musical works inform the response.
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Figure 14. SEL Competencies and NCAS: Responding - Interpret

 

Self-Awareness

The ability to understand one’s own 

emotions, thoughts, and values and 

how they influence behavior across 

contexts

Self Management

The ability to manage one’s emotions, 

thoughts, and behaviors effectively in 

different situations and to achieve goals 

and aspirations.

Responsible 

Decision-Making

The ability to make caring and 

constructive choices about personal 

behavior and social interactions across 

diverse situations

Relationship Skills

The ability to establish and maintain 

healthy and supportive relationships 

and to effectively navigate settings with 

diverse individuals and groups

Social Awareness

The ability to understand the 

perspectives of and empathize with 

others, including those from diverse 

backgrounds, cultures, and contexts

•Integrating personal and social 

identities

•Identifying personal, cultural, and 

linguistic assets

•Identifying one’s emotions

•Demonstrating Honesty and Integrity

•Linking feelings, values and thoughts

•Examining prejudices and biases

•Experiencing self-efficacy

•Having a growth Mindset

•Developing interests and a sense of 

purpose

•Managing one’s emotions

•Identifying and using stress 

management strategies

•Exhibiting self-discipline and self-

motivation

•Setting personal and collective goals

•Using planning and organizational 

skills

•Showing the courage to take initiative

•Demonstrating personal and collective 

agency

•Demonstrating curiosity and open-

mindedness

•Learning how to make a reasoned 

judgment after analyzing information, 

data, and facts

•Identifying solutions for personal and 

social problems

•Anticipating and evaluating the 

consequences of one’s actions

•Recognizing how critical thinking 

skills are useful both inside and outside 

of school

•Reflecting on one’s role to promote 

personal, family and community well-

being

•Evaluating personal, interpersonal, 

community and institutional impact

•Communicating effectively

•Developing positive relationships

•Demonstrating cultural competency

•Practicing teamwork and collaborative 

problem-solving

•Resolving conflicts constructively

•Resisting negative social pressure

•Showing leadership in groups

•Seeking or offering support and help 

when needed

•Standing up for the rights of others

•Taking others’ perspectives

•Recognizing strengths in others

•demonstrating empathy and 

compassion

•showing concern for the feelings of 

others

•understanding and expressing 

gratitude

•identifying diverse social normal, 

including unjust ones

•recognizing situation demands and 

opportunities

•understanding the influences of 

organizations and systems on behavior

•Integrating personal and social 

identities

•Identifying one’s emotions

•Demonstrating Honesty and Integrity

•Linking feelings, values and thoughts

•Experiencing self-efficacy

•Managing one’s emotions

•Using planning and organizational 

skills

•Showing the courage to take initiative

•Demonstrating personal agency

•Demonstrating curiosity and open-

mindedness

•Learning how to make a reasoned 

judgment after analyzing information, 

data, and facts

•Recognizing how critical thinking 

skills are useful both inside and outside 

of school

•Communicating effectively

•Demonstrating cultural competency

•Showing leadership in groups

•Seeking or offering support and help 

when needed

•Taking others’ perspectives

•Recognizing strengths in others

•demonstrating empathy

•identifying diverse social norms

•recognizing situation demands and 

opportunities

RESPONDING

Interpret:

Support an interpretation of a musical work that reflects the creators’/performers’ expressive intent. 

MU:Re8.1.E.8a: Identify and support interpretations of the expressive intent and meaning of musical works, 

citing as evidence the treatment of the elements of music, contexts, and (when appropriate) the setting of the text.



    

 

104 

Figure 15. SEL Competencies and NCAS: Responding - Evaluate 

 

Self-Awareness

The ability to understand one’s own 

emotions, thoughts, and values and 

how they influence behavior across 

contexts

Self Management

The ability to manage one’s emotions, 

thoughts, and behaviors effectively in 

different situations and to achieve goals 

and aspirations.

Responsible 

Decision-Making

The ability to make caring and 

constructive choices about personal 

behavior and social interactions across 

diverse situations

Relationship Skills

The ability to establish and maintain 

healthy and supportive relationships 

and to effectively navigate settings with 

diverse individuals and groups

Social Awareness

The ability to understand the 

perspectives of and empathize with 

others, including those from diverse 

backgrounds, cultures, and contexts

•Integrating personal and social 

identities

•Identifying personal, cultural, and 

linguistic assets

•Identifying one’s emotions

•Demonstrating Honesty and Integrity

•Linking feelings, values and thoughts

•Examining prejudices and biases

•Experiencing self-efficacy

•Having a growth Mindset

•Developing interests and a sense of 

purpose

•Managing one’s emotions

•Identifying and using stress 

management strategies

•Exhibiting self-discipline and self-

motivation

•Setting personal and collective goals

•Using planning and organizational 

skills

•Showing the courage to take initiative

•Demonstrating personal and collective 

agency

•Demonstrating curiosity and open-

mindedness

•Learning how to make a reasoned 

judgment after analyzing information, 

data, and facts

•Identifying solutions for personal and 

social problems

•Anticipating and evaluating the 

consequences of one’s actions

•Recognizing how critical thinking 

skills are useful both inside and outside 

of school

•Reflecting on one’s role to promote 

personal, family and community well-

being

•Evaluating personal, interpersonal, 

community and institutional impact

•Communicating effectively

•Developing positive relationships

•Demonstrating cultural competency

•Practicing teamwork and collaborative 

problem-solving

•Resolving conflicts constructively

•Resisting negative social pressure

•Showing leadership in groups

•Seeking or offering support and help 

when needed

•Standing up for the rights of others

•Taking others’ perspectives

•Recognizing strengths in others

•demonstrating empathy and 

compassion

•showing concern for the feelings of 

others

•understanding and expressing 

gratitude

•identifying diverse social normal, 

including unjust ones

•recognizing situation demands and 

opportunities

•understanding the influences of 

organizations and systems on behavior

•Integrating personal and social 

identities

•Identifying one’s emotions

•Linking feelings, values and thoughts

•Having a growth Mindset

•Examining prejudices and biases

•Managing one’s emotions

•Using planning and organizational 

skills

•Showing the courage to take initiative

•Demonstrating personal and collective 

agency

•Demonstrating curiosity and open-

mindedness

•Learning how to make a reasoned 

judgment after analyzing information, 

data, and facts

•Recognizing how critical thinking 

skills are useful both inside and outside 

of school

•Communicating effectively

•Resisting negative social pressure

•Seeking or offering support and help 

when needed

•Taking others’ perspectives

•Recognizing strengths in others

•understanding and expressing 

gratitude

•recognizing situation demands and 

opportunities

•understanding the influences of 

organizations and systems on behavior

MU:Re9.1.E.8a: Explain the influence of experiences, analysis, and context on interest in and evaluation of music

RESPONDING

Evaluate: 

Support personal evaluation of musical works and performance(s) based on analysis, interpretation, and established criteria.
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Figure 16. SEL Competencies and NCAS: Connecting – Synthesize   

 

Self-Awareness

The ability to understand one’s own 

emotions, thoughts, and values and 

how they influence behavior across 

contexts

Self Management

The ability to manage one’s emotions, 

thoughts, and behaviors effectively in 

different situations and to achieve goals 

and aspirations.

Responsible 

Decision-Making

The ability to make caring and 

constructive choices about personal 

behavior and social interactions across 

diverse situations

Relationship Skills

The ability to establish and maintain 

healthy and supportive relationships 

and to effectively navigate settings with 

diverse individuals and groups

Social Awareness

The ability to understand the 

perspectives of and empathize with 

others, including those from diverse 

backgrounds, cultures, and contexts

•Integrating personal and social 

identities

•Identifying personal, cultural, and 

linguistic assets

•Identifying one’s emotions

•Demonstrating Honesty and Integrity

•Linking feelings, values and thoughts

•Examining prejudices and biases

•Experiencing self-efficacy

•Having a growth Mindset

•Developing interests and a sense of 

purpose

•Managing one’s emotions

•Identifying and using stress 

management strategies

•Exhibiting self-discipline and self-

motivation

•Setting personal and collective goals

•Using planning and organizational 

skills

•Showing the courage to take initiative

•Demonstrating personal and collective 

agency

•Demonstrating curiosity and open-

mindedness

•Learning how to make a reasoned 

judgment after analyzing information, 

data, and facts

•Identifying solutions for personal and 

social problems

•Anticipating and evaluating the 

consequences of one’s actions

•Recognizing how critical thinking 

skills are useful both inside and outside 

of school

•Reflecting on one’s role to promote 

personal, family and community well-

being

•Evaluating personal, interpersonal, 

community and institutional impact

•Communicating effectively

•Developing positive relationships

•Demonstrating cultural competency

•Practicing teamwork and collaborative 

problem-solving

•Resolving conflicts constructively

•Resisting negative social pressure

•Showing leadership in groups

•Seeking or offering support and help 

when needed

•Standing up for the rights of others

•Taking others’ perspectives

•Recognizing strengths in others

•demonstrating empathy and 

compassion

•showing concern for the feelings of 

others

•understanding and expressing 

gratitude

•identifying diverse social normal, 

including unjust ones

•recognizing situation demands and 

opportunities

•understanding the influences of 

organizations and systems on behavior

MU:Cr3.2.E.8a Share personally-developed 

melodies and rhythmic passages – 

individually or as an ensemble – that 

demonstrate understanding of characteristics of 

music or texts studied in rehearsal.

MU:Pr4.2.E.5a Select a varied repertoire to 

study based on music reading skills (where 

appropriate), an understanding of formal 

design in the music, context, and the technical 

skills of the individual and ensemble.

MU:Pr6.1.E.5c Demonstrate understanding 

and application of expressive qualities in a 

varied repertoire of music through prepared 

and improvised performances.

MU:Re7.1.E.8a Explain reasons for selecting 

music citing characteristics found in the music 

and connections to interest, purpose, and 

context.

•Integrating personal and social 

identities

•Identifying personal, cultural, and 

linguistic assets

•Identifying one’s emotions

•Demonstrating Honesty and Integrity

•Linking feelings, values and thoughts

•Examining prejudices and biases

•Exhibiting self-discipline and self-

motivation

•Setting personal and collective goals

•Using planning and organizational 

skills

•Showing the courage to take initiative

•Demonstrating personal and collective 

agency

•Demonstrating curiosity and open-

mindedness

•Learning how to make a reasoned 

judgment after analyzing information, 

data, and facts

•Evaluating personal, interpersonal, 

community and institutional impact

•Communicating effectively

•Developing positive relationships

•Demonstrating cultural competency

•Practicing teamwork and collaborative 

problem-solving

•Resolving conflicts constructively

•Taking others’ perspectives

•Recognizing strengths in others

•demonstrating empathy and 

compassion

•showing concern for others' feelings

•recognizing situation demands and 

opportunities

CONNECTING

Synthesize: 

Synthesize and relate knowledge and personal experiences to make music.

MU:Cn10.0.H.8a Demonstrate how interests, knowledge, and skills relate to personal choices and intent when creating, performing, and responding to music.
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Figure 17. SEL Competencies and NCAS: Responding - Relate 

 

Self-Awareness

The ability to understand one’s own 

emotions, thoughts, and values and 

how they influence behavior across 

contexts

Self Management

The ability to manage one’s emotions, 

thoughts, and behaviors effectively in 

different situations and to achieve goals 

and aspirations.

Responsible 

Decision-Making

The ability to make caring and 

constructive choices about personal 

behavior and social interactions across 

diverse situations

Relationship Skills

The ability to establish and maintain 

healthy and supportive relationships 

and to effectively navigate settings with 

diverse individuals and groups

Social Awareness

The ability to understand the 

perspectives of and empathize with 

others, including those from diverse 

backgrounds, cultures, and contexts

•Integrating personal and social 

identities

•Identifying personal, cultural, and 

linguistic assets

•Identifying one’s emotions

•Demonstrating Honesty and Integrity

•Linking feelings, values and thoughts

•Examining prejudices and biases

•Experiencing self-efficacy

•Having a growth Mindset

•Developing interests and a sense of 

purpose

•Managing one’s emotions

•Identifying and using stress 

management strategies

•Exhibiting self-discipline and self-

motivation

•Setting personal and collective goals

•Using planning and organizational 

skills

•Showing the courage to take initiative

•Demonstrating personal and collective 

agency

•Demonstrating curiosity and open-

mindedness

•Learning how to make a reasoned 

judgment after analyzing information, 

data, and facts

•Identifying solutions for personal and 

social problems

•Anticipating and evaluating the 

consequences of one’s actions

•Recognizing how critical thinking 

skills are useful both inside and outside 

of school

•Reflecting on one’s role to promote 

personal, family and community well-

being

•Evaluating personal, interpersonal, 

community and institutional impact

•Communicating effectively

•Developing positive relationships

•Demonstrating cultural competency

•Practicing teamwork and collaborative 

problem-solving

•Resolving conflicts constructively

•Resisting negative social pressure

•Showing leadership in groups

•Seeking or offering support and help 

when needed

•Standing up for the rights of others

•Taking others’ perspectives

•Recognizing strengths in others

•demonstrating empathy and 

compassion

•showing concern for the feelings of 

others

•understanding and expressing 

gratitude

•identifying diverse social normal, 

including unjust ones

•recognizing situation demands and 

opportunities

•understanding the influences of 

organizations and systems on behavior

MU:Cr1.1.E.8a Compose and improvise ideas 

for melodies and rhythmic passages based on 

characteristic(s) of music or text(s) studied in 

rehearsal.

MU:Cr3.2.E.8a Share personally-developed 

melodies and rhythmic passages – 

individually or as an ensemble – that 

demonstrate understanding of characteristics of 

music or texts studied in rehearsal.

MU:Pr6.1.E.5b Demonstrate an understanding 

of the context of the music through prepared 

and improvised performances.

MU:Re9.1.E.8a Explain the influence of 

experiences, analysis, and context on interest 

in and evaluation of music.

•Integrating personal and social 

identities

•Identifying personal, cultural, and 

linguistic assets

•Identifying one’s emotions

•Demonstrating Honesty and Integrity

•Linking feelings, values and thoughts

•Examining prejudices and biases

•Exhibiting self-discipline and self-

motivation

•Setting personal and collective goals

•Using planning and organizational 

skills

•Showing the courage to take initiative

•Demonstrating personal and collective 

agency

•Demonstrating curiosity and open-

mindedness

•Learning how to make a reasoned 

judgment after analyzing information, 

data, and facts

•Evaluating personal, interpersonal, 

community and institutional impact

•Communicating effectively

•Developing positive relationships

•Demonstrating cultural competency

•Practicing teamwork and collaborative 

problem-solving

•Resolving conflicts constructively

•Taking others’ perspectives

•Recognizing strengths in others

•demonstrating empathy and 

compassion

•showing concern for others' feelings

•recognizing situation demands and 

opportunities

MU:Cn11.0.T.8a Demonstrate understanding of relationships between music and the other arts, other disciplines, varied contexts, and daily life.

CONNECTING

Relate:

Relate musical ideas and works with varied context to deepen understanding.


