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ABSTRACT
When the Coronavirus Pandemic made its way into the United States in 2020, the Center for
Disease Control and Prevention (CDC) recommended that all schools pivot to an online learning
format as the country entered a lockdown in March 2020. The Coronavirus Pandemic made it
harder for music educators to retain and recruit students into their upper secondary ensemble
programs. The purpose of the proposed study is to determine that it is plausible that the residual
effects of the Coronavirus Pandemic had an effect on the retention and recruitment of the band,
choir, and orchestra programs of the George Bush High School Music Cohort. The study's first
phase was to identify the enrollment numbers of the band, choir, and orchestra programs before
the Coronavirus Pandemic during the 2019 – 2020 and 2020 – 2021 academic school years.
The study's second phase was to determine the 2021 – 2022 and projected 2022 – 2023 academic
school year enrollment numbers during the Coronavirus Pandemic in relation to the
retention and recruiting of the band, choir, and orchestra programs. The third phase surveyed the
George Bush High School Music Cohort directors with questions about why students did not
return to their respective band, choir, and orchestra programs. The method in which this study
will be conducted is the Qualitative Phenomenological case study. The performing arts programs
of the George Bush High School Music Cohort have experienced enrollment, retention, and
recruitment numbers as well as the music ensemble directors’ reported anxiety/stress
resulting from the Coronavirus Pandemic.
Keywords: Coronavirus Pandemic, COVID-19, Music Education, Recruitment, Retention
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CHAPTER I: INTRODUCTION
People are born learners beginning from infancy on and with an insatiable curiosity and
an increasing awareness of their learning. They absorb and remember untold billions of details
about objects, other people, their language, and things they know how to do.1 However, when
educational opportunities are interrupted, the pattern of learning may change. One such
interruption occurred in 2020 when the Coronavirus Pandemic altered educational opportunities
worldwide. The pandemic is referred to by both names as the Coronavirus Pandemic and
COVID-19 Pandemic, but to clarify, the Coronavirus is attributed to causing the Covid-19
illness. For the purposes of this thesis, the pandemic which began in 2020 will be referred to as
the Coronavirus Pandemic.
The Coronavirus Pandemic caused essential confinement in order to limit its expansion.
Globally, this led to a review of education processes.2 The Coronavirus Pandemic took an
enumeration of reconsiderations in the educational world and the world of music education; at
the time of this writing, COVID-19 has felt the same effects on many music programs. The
secondary music education programs of the George Bush High School Music Cohort, also
known as George Bush High School Music Cohort, in Richmond, Texas, have experienced
changes in the areas of retention, recruitment, and enrollment in the band, choir, and orchestra
programs likely caused by the Coronavirus Pandemic and school closures. This study explores
the probable residual effects of the Coronavirus Pandemic on student recruitment, retention, and

1

Linda Burzotta Nilson, Teaching at Its Best: A Research-based Resource for College Instructors. San
Francisco, CA: Jossey-Bass, a Wiley Imprint, 2016, 4.
2
Diego Calderón-Garrido and Josep Gustems-Carnicer, "Adaptations of Music Education in Primary and
Secondary School Due to Coronavirus Pandemic: The Experience in Spain," Music Education Research 23, no. 2
(2021): 140, doi:10.1080/14613808.2021.1902488)

1

enrollment in the secondary music programs of the George Bush High School Music Cohort. It
will provide an example that can assist other districts in understanding how other performing art
programs may be fluctuating in the areas of retention and recruitment.
BACKGROUND OF TOPIC
The effects of the Coronavirus Pandemic changed the educational field; in fact, by the
end of April 2020, many schools were closed in 180 countries, and over 85% of students
worldwide did not attend their classes.3 This sudden closure forced schools and teachers to act to
alleviate the academic impact as much as possible. The preferred way to continue the academic
year was online, with computers, tablets, and smartphones as the primary resources.4 The music
education world changed due to the Coronavirus Pandemic with music classes meeting online, in
a hybrid format, or sometimes not at all, and music educators explored a new path to recovery.
Due to Coronavirus Pandemic, George Bush High School Music Cohort experienced many
issues with student enrollment, retention, and recruitment in the secondary music program.
Students and their families often chose not to attend face-to-face school, and at the end of the
academic year in 2020-2021, the number of registered students was far less than in previous
academic school years.5

Emma Garica and Elaine Weiss, “Coronavirus Pandemic and Student Performance, Equity, and U.S.
Education Policy,” Economic Policy Institure, September 10, 2020, https://files.epi.org/pdf/205622.pdf.
3

4
Diego Calderón-Garrido and Josep Gustems-Carnicer, "Adaptations of Music Education in Primary and
Secondary School Due to COVID-19: The Experience in Spain," Music Education Research 23, 2 (2021): 141,
doi:10.1080/14613808.2021.1902488)

Neal A., Jr. Wentz, “String Educators’ Reflections on Teaching During the CORONAVIRUS
PANDEMIC,” (Master’s thesis, Indiana University of Pennsylvania, 2020), 12.
5
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The unplanned and unprecedented institutional change to education reshaped the manner
in which educators delivered instructions to students, used planning time to prepare each lesson,
and navigated the many aspects of requirements that were a direct result of the Coronavirus
Pandemic.6 Many secondary music educators experienced an emotional roller coaster of
depression, anxiety, and fatigue during the 2020-2021 academic year due to Coronavirus
Pandemic. This is likely due to the lack of contact, enrollment, retention, and recruitment of
students within their lead programs. Music educators often interact with students over multi-year
periods. During this time, the unique experience of learning in music classes, performing, and
traveling at outside events often leads to the development of strong bonds between each ensemble
director and their student.7 The disruption of the Coronavirus Pandemic and the performing fine
arts educational processes changed the approach to music education and the everyday approach to
education. Schools and school districts experienced a change in the delivery system of education
and the daily approach to education as a result of the Coronavirus Pandemic.
STATEMENT OF THE PROBLEM
Secondary music education programs often develop specialized recruiting strategies to
attract students. The primary reasons students choose to be in a secondary music education
program include: (a) The influence of K-5 music teachers, (b) love of music, and (c) wanting to
be a role model for future students.8 School districts across the nation face enrollment, retention,

6
Ute Kaden, "CORONAVIRUS PANDEMIC School Closure-Related Changes to the Professional Life of
a K–12 Teacher," Education Sciences 10, no. 6 (2020): 165, doi:10.3390/educsci10060165)
7
Frank James Poolos, Secondary School Band: Students Retention and Director Issues Challenges and
Strategies. Master's thesis, Liberty University, 2019. Lynchburg, 2019. 8.
8

Scott N. Edgar, "Attracting the Next Generation of Music Educators: A Case Study of Music Education
Institutional Recruiting Practices," Contributions to Music Education, 43 (2018): 37.

3

and recruitment issues within secondary music education programs. The surveying of faculty
perspectives is imperative to collectively capturing the understanding of recruitment and
retainment trends within the George Bush High School Music Consort and the distribution of a
survey. No one entity is responsible or capable of solely recruiting students. With all the
educators, it is a necessity to retain and recruit students for the band, choir, orchestra, and all
secondary music educators must value and actively contribute to the recruitment efforts.9
The effects of the Coronavirus Pandemic are perspicuous in the secondary music
programs of the George Bush High School Music Cohort. Music educators have experienced
significant changes within the music programs that they teach district-wide due mainly to the
changes in the format of teaching classes. Mostly forced to educate students online versus face to
face, each secondary music program has had significant changes due to the Coronavirus
Pandemic. Therefore, it is necessary to understand the purpose of this research in understanding
how the Coronavirus Pandemic has affected the approach to music education in the secondary
ensembles within the George Bush High School Music Cohort.
STATEMENT OF THE PURPOSE
When the Coronavirus Pandemic shut down schools in the United States, there was no
standard for how performing arts organizations should proceed. Each of these organizations
responded to the pandemic differently, and each was successful in its way.10 The Coronavirus
Pandemic has had innumerable effects on the world of music education. Some school districts
had some online learning prior to the pandemic; however, it might be better to say the
9

Edgar, 37.

10

Anna E. Mayes, Mission Fulfillment and Organization Programming in a Time of Crisis. Master's thesis,
Drexel University, 2020. Philadelphia, 2020, 50.
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Coronavirus Pandemic caused schools to move from in-person classes to online learning or
similar. For the 2020-2021 school year, the Texas Education Agency (TEA) mandated that all
schools offer virtual learning as an option for students. As of October 2020, approximately 3
million students (out of 5.5 million in Texas) were learning from home.11 Upper Secondary level
performing arts/music ensemble directors generally work constantly to recruit and retain to keep
students engaged in music education each year. At the time of this writing, the George Bush
High School Music Cohort is facing intense, ongoing issues of student enrollment, from the
widespread effects of the Coronavirus, in the band, choir, and orchestra programs in the 2019 –
2020 academic school year, which the Coronavirus Pandemic heavily impacted. This study
illuminates the effects of the Coronavirus Pandemic on the student enrollment in the secondary
band, choir, and orchestra programs of the George Bush High School Music Cohort. It provides
an understanding of how future growth and non-growth could be affected by the Coronavirus
Pandemic in the secondary performing fine arts programs across the United States.
SIGNIFICANCE OF THE STUDY
General music and music history courses have been a part of virtual school curricula for
some time now. The virtual school has never been the most effective way to teach secondary
performing arts ensembles. It is a growing concern that administrators may begin to question the
need to employ multiple ensemble teachers since the Coronavirus Pandemic closures have forced
music educators to show that an ensemble can, in fact, be taught virtually. Class lectures that
were primarily face-to-face sharply transitioned to online learning, leaving many teachers with
little time to prepare. So, why is this a concern in music education? Why is this research

11

Sarah Brown, Employee Engagement and Predictors of Potential Teacher Turnover: Does Coronavirus
Pandemic Play A Role? PhD diss., University of Houston, 2021. Houston, Texas, 2021, 129.

5

significant in the George Bush High School Music Cohort and to education in general? Why are
the residual effects of the Coronavirus Pandemic an issue for the enrollment, retention, and
recruitment of the George Bush High School Music Cohort music educators?
The primary explanation of this concern in music education is that upper secondary
music educators across the country all have one primary area of consideration: enrollment,
retention, and recruitment. School administrators focus each year on enrollment numbers; one of
the first areas that are often cut due to lack of numbers or budget is the fine arts. The effects of
the Coronavirus Pandemic could lead to other areas of concern for music educators, such as job
security, compassion and caring for students’ growth, and a reduction in programs, teachers,
budgets, support, and resources due to a declining matriculation. In a non- Coronavirus
Pandemic situation, music educators work countless hours recruiting students into their programs
and then work even more hours to retain their students. To achieve this goal, the ensemble’s
marketing must encourage students of all cultures to join the ensemble for the purpose of selfexpression, educational enrichment, and cultural engagement. It is essential for students to feel a
sense of belonging to a musical group deeply dedicated to actively performing.12 Due to
declining enrollment numbers, the Coronavirus Pandemic has made it even harder for music
educators to obtain this goal.
The author hopes that the information and data collected in this study will lead the way
for other school districts of similar sizes to examine their programs, as there are significant gaps
in the educational world in this area of study.

12

Phillip M. Hash, "Remote Learning in School Bands During the COVID-19 Shutdown," Journal of
Research in Music Education, 68, 4 (2020): 381. doi:10.1177/00224294209670
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RESEARCH QUESTIONS
The following research questions will be explored in this study:
RQ1: In what ways did the Coronavirus Pandemic impact the secondary performing
ensemble’s enrollment numbers/recruitment numbers/trends in sixth through twelfth
grades, in the George Bush High School Music Cohort music programs?
RQ2: In what ways have the effects of the Coronavirus Pandemic on student enrollment,
recruitment, and retention impacted music educators’ reported stress or anxiety levels within
George Bush High School Music Cohort?
HYPOTHESES
The Coronavirus Pandemic negatively impacted the recruitment, enrollment, and
retainment of students in secondary performing ensembles in the George Bush High School Music
Cohort and has heightened the reported anxiety and stress levels of George Bush High School
secondary ensemble directors.

7

DEFINITIONS OF TERMS
Affects – to produce an effect upon someone or something, to act on and cause a change in
someone or something, to cause illness, symptoms, etc., in someone or something, to
produce an emotional response in someone, to influence someone or something.13
Cognitive – of, relating to, being, or involving conscious intellectual activity, such as
thinking, reasoning, or remembering.14
Coronavirus Pandemic – On February 11, 2020, the World Health Organization announced an
official name for the disease: coronavirus disease 2019, abbreviated Coronavirus
Pandemic. ‘CO’ stands for ‘corona,’ ‘VI’ for ‘virus,’ and ‘D’ for disease. The virus that
causes Coronavirus Pandemic, SARS-CoV-2, is a coronavirus. The word corona means
crown and refers to the appearance that coronaviruses get from the spike proteins sticking
out of them.15
Effects – something that inevitably follows an antecedent, something designed to produce a
distinctive or desired impression, the quality or state of being operative, power to bring
about a result.16

13

Dictionary by Merriam-Webster: America's Most-trusted Online Dictionary," Merriam-Webster,
accessed July 17, 2021, https://www.merriam-webster.com
14

I bid.

15

"Basics of Coronavirus Pandemic." Centers for Disease Control and Prevention. Accessed July 17, 2021.
https://www.cdc.gov/coronavirus/2019-ncov/your-health/about-Coronavirus pandemic/basics-Coronavirus
pandemic.html.
16

"Dictionary by Merriam-Webster: America's Most-trusted Online Dictionary," Merriam-Webster,
accessed July 17, 2021, https://www.merriam-webster.com
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George Bush High School Music Cohort – This is the school district in Richmond, Texas. It
is the seventh-largest school district in Texas, with 79,000 students, over 10,000
employees. The secondary school consists of eleven high schools and fifteen middle
schools.17
Interpersonal – being, relating to, or involving relations between persons18
Intrapersonal – occurring within the individual mind or self19
Non-experimental – not experimental: nonexperimental studies/data/populations observed in
a nonexperimental setting.20
Phenomenological – the study of the development of human consciousness and selfawareness as a preface to or a part of philosophy. A philosophical movement that
describes the formal structure of the objects of awareness and of awareness itself in
abstraction from any claims concerning existence. 21
Orchestra – a group of musicians, including especially string players, organized to perform
ensemble music22

17

"Fort Bend ISD / Homepage." Fort Bend ISD District Website. Accessed July 17, 2021.
https://www.fortbendisd.com/.
18

"Dictionary by Merriam-Webster: America's Most-trusted Online Dictionary," Merriam-Webster,
accessed July 17, 2021, https://www.merriam-webster.com
19

Ibid.

20

Ibid.

21

Ibid.

22

Ibid.
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Qualitative – of, relating to, or involving quality or kind23
Qualitative Phenomenological – is a design of inquiry coming from philosophy and
psychology in which the researcher describes the lived experiences of individuals
about a phenomenon as described by participants. This description culminates in the
essence of the experiences for several individuals who have all experienced the
phenomenon. This design has strong philosophical underpinnings and typically
involves conducting interviews.24
Recruitment – the action or process of recruiting, the process of adding new individuals to a
population or subpopulation (as of breeding or legally catchable individuals) by
growth, reproduction, immigration, and stocking25
Retention – the act of retaining: the state of being retained26
Residual – of, relating to, or constituting a residue, leaving a residue that remains effective
for some time.27
Secondary – a school intermediate between elementary school and college and usually
offering general, technical, vocational, or college-preparatory courses.28

23

Dictionary by Merriam-Webster: America's Most-trusted Online Dictionary," Merriam-Webster,
accessed July 17, 2021, https://www.merriam-webster.com
24

John W. Creswell and J. David Creswell, Research Design: Qualitative, Quantitative, and Mixed
Methods Approaches (Thousand Oaks, CA: SAGE Publications, 2018), 14.
25
Dictionary by Merriam-Webster: America's Most-trusted Online Dictionary," Merriam-Webster,
accessed July 17, 2021, https://www.merriam-webster.com
26

Ibid.

27

Ibid.

28

Ibid.
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Trends – a prevailing tendency or inclination current trends in education, a general
movement, a current style or preference, a line of development, the general
movement over time of a statistically detectable change also: a statistical curve
reflecting such a change, a line of general direction or movement.29
SUMMARY
To maintain the secondary performing arts programs, directors will need to find ways of
fostering social interaction, musical growth, and performance opportunities among students until
the Coronavirus Pandemic is no longer a threat.30 The secondary performing arts programs had
no choice but to work through the effects of the Coronavirus Pandemic, as very little data shows
how much the Coronavirus Pandemic has affected schools and educators. The following is a
comprehensive research plan designed to gather and execute the research proposal effectively.
As data is given in this thesis, an understanding of academic trends in other disciplines can be
identified based on the impacts of the Coronavirus Pandemic and schools.
The Coronavirus Pandemic has had a lasting effect on the world in general. The
Coronavirus Pandemic had a dramatic effect on the Secondary Music Education of the George
Bush High School Music Cohort Music program. At the time of this writing, there is no data on
the residual effects of the Coronavirus Pandemic on the secondary band, choir, and orchestra
programs of any size school or district. As the George Bush High School Music Cohort is very
large, and the effect is very noticeable. This research will fill a gap in the literature on the

29
Dictionary by Merriam-Webster: America's Most-trusted Online Dictionary," Merriam-Webster,
accessed July 17, 2021, https://www.merriam-webster.com
30

Phillip M. Hash. "Remote Learning in School Bands During the Coronavirus Pandemic Shutdown."
Journal of Research in Music Education 68, no. 4 (2020): 381-97. doi:10.1177/0022429420967008, 394.
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Coronavirus Pandemic and secondary-level music participation and it will serve as a case study
for school districts of all sizes about the effects of the Coronavirus Pandemic on student
enrollment, retention, and recruitment in the secondary band, choir, and orchestra programs.

12

CHAPTER II: LITERATURE REVIEW
This Literature Review will provide an overview of recent related sources and materials
to help illuminate the effects of the Coronavirus Pandemic on music education. This review will
be conducted with the literature from the last three years. The literature review process will
provide a summary, explore, and give detailed information from dissertations, thesis, journal
articles, and case studies related to Coronavirus Pandemic.
For research topic one: The effects on student enrollment, recruitment, and retention were
exhibited within the secondary performing ensembles in the George Bush High School Music
Cohort music programs resulting from the Coronavirus Pandemic. All data collected will come
from the George Bush High School Music Cohort, as the enrollment for the band, choir, and
orchestra can be assessed for each school through the district guidance department.
For research topic two: Has the effects of the Coronavirus Pandemic on student
enrollment, recruitment, and retention affected music educators’ stress and/or anxiety levels
within those programs? All data collected will be conducted through an analysis process and
surveys. The need for a budget for this research proposal is very minimal. The need for a
Qualitative Phenomenological research design will address the student enrollment, recruitment,
and retention within the George Bush High School Music Cohort Secondary Music performing
ensembles as students have experienced the Coronavirus Pandemic phenomenon.
In his dissertation, Gabriel Woods shows that the lack of face-to-face interaction with
students, colleagues, parents, and other music educators on a daily has negatively affected the
profession.31 There are many possible reasons why students do not continue in secondary

Gabriel Woods, “Principal Perceptions on the Inclusion of Music Education and Professional
Development Opportunities: A Qualitative Study,” (Ph.D. diss., Liberty University, Lynchburg, 2021), 23.
31

13

performing programs; the relationships between intrapersonal, interpersonal, and environmental
influences and retention in music programs are not clearly understood. The influence of the
music educator is also a motivating factor for students and music educators who encourage from
the heart can significantly affect the students and the overall program.32 Motivating from the
heart is a strategy that is easily overlooked compared to the other strategies. Music educators
spend many years with the interaction of their students. Developing unique experiences of
learning in class and performing and traveling to outside events often leads to the development
of strong bonds between secondary ensemble directors and student.33
Many benefits are associated with music education. Music education has been found to
encourage students to express themselves through another form of communication, apart from
speaking and writing.34 Music education encourages students to be more comfortable with their
emotions and thoughts, leading them to acquire critical thinking skills because they are more
secure within themselves. Researchers have focused on students with disabilities and found that,
through music education, they can achieve connections with their peers that otherwise would not
have been achieved.35
As the Coronavirus Pandemic is impacting the educational process, the amount of
literature is growing; it used to explore the effects on student enrollment, recruitment, and
retention was exhibited within the secondary performing ensembles in the George Bush High
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School Music Cohort music programs due to the Coronavirus Pandemic, as well as how the
effects of the Coronavirus Pandemic on student enrollment, recruitment, and retention affected
music educators’ stress and/or anxiety levels within those programs.
THE CORONAVIRUS PANDEMIC
For the purpose of this thesis, it is vital to understand how the virus works and affects the
body. The coronavirus SARS-CoV-2 (severe acute respiratory syndrome coronavirus 2), which
is responsible for the disease COVID-19 (coronavirus disease 2019), has infected over 9.5
million people and has caused more than 480,000 deaths globally, as of 24 June 2020. While
SARS-CoV-2 is known to cause substantial pulmonary disease, including pneumonia and acute
respiratory distress syndrome (ARDS), clinicians have observed many extrapulmonary
manifestations of the Coronavirus. In the absence of efficacious treatment or biomedical
prevention, efforts to control the coronavirus disease 2019 have relied on nonpharmaceutical
interventions such as personal preventive actions (e.g., handwashing, face covers),
environmental cleaning, physical distancing, stay-at-home orders, school and venue closures, and
workplace restrictions adopted at the national, state, and local levels.
THE CORONAVIRUS PANDEMIC AND SCHOOLS
To mitigate the spread of severe acute respiratory syndrome coronavirus 2 (SARS-CoV2), the cause of coronavirus disease 2019 (COVID-19), US states enacted a suite of
nonpharmaceutical interventions. School closures were among the most consistently applied of
these interventions. Over a 10-day period in March, all 50 US states closed kindergarten – 12thgrade schools and childcare centers; nearly all colleges and universities followed suit. These
closures were unprecedented in scope, affecting 21 million children in childcare, 57 million
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students in kindergarten – 12th grade, and 20 million college and university students.36 All
schools and school districts had to mitigate the effects of the Coronavirus Pandemic and how to
navigate education from an online platform.
Educational leaders are working through the processes of the Coronavirus Pandemic and
the effects of the virus. When many schools closed their doors to the Coronavirus Pandemic, a
void in their communities was created. For many students, the school serves as far more than a
place to learn reading, writing, and arithmetic and to socialize with friends. School might be their
only stable environment, the place where they receive so-called wraparound services such as free
meals and health care. Besides interrupting supportive services, school closures have made it
difficult for schools to identify and address significant learning deficits as well as child and
adolescent physical or sexual abuse, substance use, depression, and suicidal ideation, which are a
part of many school districts reopening guidelines. In addition, there has been a substantial
impact on food security and physical activity for children and families.37 Schools and teachers
have long acted as an important safety net for pupils, and the current situation has highlighted the
vulnerable conditions in which some children and young people live.
The difficulties teachers experienced in reaching ‘at risk’ or disadvantaged pupils led to
them feeling powerless to help those who may need them the most. With reports of a rise in
domestic violence and growing job losses, alongside problems with ensuring families have
sufficient food and access to technology, teachers’ worries appear to be warranted. Teachers’
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usual safeguarding mechanisms have been taken away, and, without ‘eyes on the child,’ many
find themselves in the stressful situation of being unable to protect their pupils.38
Educational leaders are facing an extraordinary twin shock: while school closures have
paused or substantially reduced learning, parents and the school system are also affected by a
global economic recession. Unemployment numbers are on the rise, family incomes are falling,
and government fiscal space is shrinking, which will likely affect international aid budgets. This
shock is being observed simultaneously across the planet.39 As schools have closed around the
world, leaving more than a billion students out of school, governments have deployed a variety
of modes of remote learning. They have done so despite undergoing the largest economic
contraction of our lifetime.40 School districts are facing a mountain of academic and economic
struggles that the Coronavirus Pandemic has presented to them.
THE CORONAVIRUS PANDEMIC AND EDUCATORS
In the pandemic, each individual teacher has to manage a potential intrapersonal conflict
between the duty to go to work versus the duty to protect the family from infection. Particularly
because the job requires numerable social contacts, a safe social distance might be challenging to
keep. The possibility of opting out of work is perhaps not a genuine workableness for the
teachers. Nonetheless, mainstream society/non-educational workplaces have managed emotional
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reactions to the pandemic among different groups of frontline employees.41 Public school
teachers often express a fear of infection and the transmission of infection that is remarkably
similar to the emotional reactions in job groups taking care of sick and elderly people.42
Furthermore, knowledge about adequate test behavior, access to PPE, and protection from
contact with infected individuals, as well as indicators of trust (here: feeling secure regarding
colleagues’ actions), generally tend to be related to a lower prevalence of fear of infection and
fear of transmission. Music teachers have faced significant stressors in relation to their work.43
The pandemic required a very sudden shift to remote learning, and teachers were called
upon to support students’ academic development and well-being throughout this shift while also
navigating adversity and stress in their own lives.44 Educators face a plethora of emotions that
have been caused by the Coronavirus Pandemic. Somatic burden, stress related to change, and
emotional exhaustion are three work-related outcomes that provide an understanding of teachers’
functioning. The first of these outcomes, somatic burden, refers to individuals’ experiences of
physical symptoms, such as back or joint pain, headaches, shortness of breath, dizziness, or
trouble sleeping.45 Somatic complaints such as these are a common feature of many medical and
mental health conditions, and they are associated with a decreased quality of life and increased
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use of health care services. Teacher stress occurs when teachers feel their job demands exceed
their ability to manage them.46
Confusion and stress for teachers have been identified as one of the 13 adverse
consequences of school closures and are linked to the abruptness of the closures, uncertainty
about how long they will last, and low familiarity with remote education. Teacher stress, and the
experience of unpleasant job-related emotions associated with the depletion of psychological
resources has long been a prevalent topic of discussion among educational practitioners,
policymakers, and researchers. This attention may be due to the understanding that prolonged
experiences of stress can lead to teachers experiencing burnout which, in turn, is associated with
both lower confidence in their ability to do their job and intention to quit their job.47
When experiencing stress, individuals use coping strategies to alleviate or ameliorate the
source of the experience of stress. According to one of the dominant inventories of coping, the
COPE scale coping strategies can largely be organized into two groups: problem-focused
strategies (intended to alter the source of the stress; e.g., Teachers’ initial experiences of the
Coronavirus Pandemic planning for the future) and emotion-focused strategies (intended to alter
the emotional experience of stress; e.g., seeking emotional support). For example, the workload
can often instigate teachers’ use of emotion-focused coping strategies, while student misbehavior
is more likely to lead to problem-focused coping strategies. During the Coronavirus Pandemic,
with its unique practical and emotional challenges, it is expected that these stressors will trigger
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teachers’ and student’s coping strategies. However, we anticipate that an emotion-focused
coping strategy may be particularly prominent as many of the stressors are beyond individual
teachers’ control, thus requiring management of their affective responses.
By the summer of 2020, one out of five U.S. teachers reported they were unlikely to
return if schools opened physically in the near term. As a result, many states face the prospect of
a new wave of resignations and retirements, which, combined with potential staff cuts to meet
budget shortfalls and piled on top of pre-existing workforce challenges, may create the
counterintuitive outcome of simultaneous shortages and layoffs in the educator workforce.48
Strong educator preparation, which increases teacher efficacy and retention, is needed now more
than ever. While many of the demands being placed on teachers and school leaders are new, the
ingredients of high-quality educator preparation programs are not: they are built around a
coherent vision and well-defined standards and include the modeling of research-based, effective
practices in courses that are integrated with strong clinical experiences and performance
assessments. A policy agenda that supports such preparation incentivizes programs to provide it
and aspiring teachers to pursue it.49
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THE CORONAVIRUS PANDEMIC AND STUDENT RETENTION
Retaining students from one year to the next is critical in building instrumental music
programs and helping individual musicians reach their full potential. However, many bands and
orchestra teachers experience high dropout rates among students and, as a result, suffer stress and
frustration due to a perceived lack of progress by the ensemble and negative perceptions of the
program by administrators and other stakeholders. Furthermore, students who discontinue
participation miss the benefits of studying an instrument and possibly the likelihood that they
will become lifelong musicians.50 Music is a necessary part of life that helps all humans grow
and enjoy life. Many students do not understand the educational value of when they are in the
school music program. Participation actually provides them with a complete education. Shaping
student attitudes toward instrumental study is likely an essential part of retaining them in school
bands and orchestras. The MUSIC (i.e., eMpowerment, Usefulness, Success, Interest, Caring)
Model of Academic Motivation can provide one lens through which teachers consider and
positively influence students’ attitudes. The MUSIC Model of Motivation—not connected to the
music discipline specifically—synthesizes current motivation research and theories to provide
teachers in any subject with a guide for planning instruction to engage students in learning. The
model is based on the idea that motivation is a construct manifested in actions (e.g., task
selection, effort, and persistence) and verbalizations (e.g., “I like an orchestra”), whereby a
person instigates and sustains goal-directed physical or mental activity.51
Engagement in academic activities is strongly linked with student success. According to
the Cooperative Institutional Research Program (CIRP), a survey that has been administered to
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over 15 million incoming college students at over 1,900 institutions over 50 years, the more time
and effort students spend actively engaged in academic activities, the more they learn.
Furthermore, many studies have shown that students’ formal and informal interactions with peers
and faculty reinforce their integration into the college community, leading to higher degree
completion rates. In “Why We Will Not Return” addition, results from the National Survey of
Student Engagement (NSSE) have shown that collaborative and active learning promotes student
success. As part of a national effort to reform undergraduate education, the American
Association of Colleges and Universities (AAC&U) has identified a set of “high-impact
educational practices” that may help students engage academically and connect with faculty and
peers, including first-year seminars, learning communities, undergraduate research opportunities,
service learning, internships and capstone projects in the senior year, practices which require
students to integrate knowledge and methods of analysis from several fields of inquiry to explore
a real-world problem. “High-impact practices” have also been shown to promote deep learning
of content and personal and social development that prepare students well for life beyond college
in an increasingly complex and interdependent world.52 Regardless of the institutional level,
retention is a facet of education, and school districts are working every day to retain the students
that walk through their halls.
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CORONAVIRUS PANDEMIC AND STUDENT ENROLLMENT
Colleges and universities were some of the first organizations to be hit heavily by the
Coronavirus Pandemic-related shutdowns in early March 2020. Many higher education
institutions were pressured to issue lofty refunds for room and board, dining services, parking
fees, and other auxiliary revenues when college classes had to shift online for the remainder of
the Spring term. Further exacerbating these financial stressors were concerns regarding the
unpredictability of future enrollment. Growing concerns about the spread of the Coronavirus
Pandemic coupled with some students’ (and caregivers’) distinct preference for a traditional
face-to-face college experience made it extremely difficult for administrators and decisionmakers to have confidence in their ability to accurately anticipate future enrollment trends.53
Research is sparse on the impact of a pandemic on teaching team practices at the
secondary and university levels. The Coronavirus Pandemic has been a massive, unexpected
exogenous shock to an educational sector relatively in equilibrium. Many major changes had to
be made simultaneously and quickly to cope with COVID-19, especially the transition from faceto-face to online teaching. It is fair to say that most of the changes made in the course were
driven by the teaching staff’s intuition and past experiences, given the rapidity with which the
switch occurred. In addition, the course review in June 2020 brought more changes. Evidence is
equivocal on whether students perform better in face-to-face classes versus online classes. Some
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research shows that online classes work best for some students, while better outcomes are
obtained from traditional classroom environments for more advanced students.54
Previous periods of economic recession suggest that student enrollment increases for
some sectors of secondary and higher education, and universities are certainly concerned about
the impact of COVID-19 on their budgets as students weigh their educational options. Educators
are facing significant hurdles in providing engaging content and learning opportunities during a
pandemic where stress levels may be high and demands are plentiful and competing. Innovation
in technology allowed for higher education to continue teaching and learning activities; however,
the creation of a quarantine curriculum has likely been uneven, and some students may be feeling
as if their education was derailed.55 Individual reactions to social distancing, stay-at-home
orders, and the pandemic as a whole have run the gamut; however, international studies indicate
that amongst students, increased fear, greater substance use, and more mental health
symptomatology are present. In a large study in Greece, five hundred and fifty mostly
undergraduate students indicated that virtual platforms were used for academics, social needs,
and solitary or volunteer activities. These shifts to digital and virtual experiences are indicative
of the optimism students took toward finding new ways to meet their various needs and their
ability to look on the bright side.56
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Arnstein Aassve is a Professor at the Department of Policy Analysis and Public
Management at Bocconi University. He is actively involved at the Dondena Centre for Research
on Social Dynamics. His research interests include demography, poverty and inequality especially how it is linked to demographic processes and is trained as an economist but take an
inter-disciplinary approach to this research.57 A study by Arnstein Aassve computed a 3.8% rate
of decline in U.S. birth rates from 2019 to 2020. He found the decrease accelerated toward the
end of 2020. The Coronavirus Pandemic impact will likely persist long-term with regard to
education. Again, data is early, subject to revisions, and hotly debated, but this development
explains the saliency of education as a major issue in politics. Public school enrollment is
declining in all 50 states and nationwide. Homeschooling, whether by parents-only or in co-ops,
has skyrocketed. For decades, 3% to 4% of school-age children received home-based instruction.
The U.S. Census Bureau reported that grew to 5.4% in the spring of 2020, then 11.1% in October
2020, before peaking at 19.5% in mid-May 2021.58 While the numbers have declined from that
unprecedented level, the reasons for the change remain. Again, these are debated, but many
parents are dissatisfied with taxpayer-funded schools.59 Some blame administrators who forced
school closures and mask mandates. Others say the veil was pulled back by virtual instruction,
allowing parents to actually see what was being taught. Still, others just note the kids were forced
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home with their quarantined parents and guardians, so homeschooling was more convenient.60
As the Coronavirus Pandemic forced students to learn from home, parents and guardians are
forced to either re-enroll their students back in their school system or homeschool them.
THE CORONAVIRUS PANDEMIC AND SECONDARY MUSIC PROGRAMS
Children love music. Their involvement with music begins at a young age through
singing, moving, and playing. Most students enjoy music class, a place where everyone makes
music together.61 However, even before the COVID crisis, musicians were already living in a
state of precarity. A 2018 study showed that the average musician made about 35,000 dollars
annually, with about 21,300 dollars of that income earned from music. Musicians often must take
on secondary jobs in order to survive, patching together various sources of income in a fashion
familiar to an increasing number of workers in the “gig economy.” According to a 2019 National
Endowment for the Arts (NEA) report, the 2.5 million artists in the U.S. are 3.6 times more
likely than the average worker to be categorized as self-employed, and this difference comes
with real consequences. Without a consistent employer, obtaining health insurance is more costly
and difficult. A 2013 survey of 3,402 artists in a variety of disciplines showed that 43 percent did
not have health insurance; of those, the vast majority could not afford the premiums, despite the
passage of the Affordable Care Act.62
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Students and teachers abruptly shifted to online learning platforms that may have been
unfamiliar to them. With online learning, many students began learning entirely from home,
necessitating widespread virtual mediation. The losses experienced by teachers and students
include in-person instruction, which affects adolescents particularly because of the prominent
role social interactions play in learning during this developmental stage. Virtual learning existed
prior to the pandemic and will continue beyond it; thus, considerations for how music teachers
might care for adolescents and facilitate virtual music learning remain important.
Music often helps adolescents productively cope during a period of growth, selfdiscovery, and identity development. The feelings adolescents have about themselves, and their
abilities have the potential to have an impact on learning in significant ways. Adolescents in
general music classes should be encouraged to reflect on their musicianship and to personally
define it. This process can enhance students’ abilities to regard themselves as music makers
within and beyond school music classes. When students lack connection to school music classes,
they may have low self-efficacy related to their musicianship.63 Music activities and preferences
can serve as important identifiers that aid in constructing their senses of self and affiliations with
others. Strategies and procedures for making meanings of music may help music classes become
useful spaces for coping with change.64
The Coronavirus Pandemic has greatly impacted musical activities and, in many cases,
has driven a decline in certain forms of musical consumption, first because the majority of
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concerts and cultural events have been canceled during the pandemic, second due to the decrease
in music in public spaces, and third as a result of the decline in digital consumption of music in
many cases linked to people’s mobility and transit time or the time spent on retail and recreation,
in parks, transit stations, and in workplaces.65
During socially challenging circumstances, there is a practically unanimous consensus
that music can be beneficial. Musical initiatives during the period of confinement, by both
professional and amateur musicians, have fundamentally aspired to share music and raise the
spirits of neighbors and society in general. These initiatives reflect the widespread perception
among citizens that making music for other people contributes to their personal wellbeing. In this
way, the new musical initiatives to emerge in this period are essentially social in character and
go beyond aesthetic enjoyment.66
SUMMARY
While learning in the time of COVID has been challenging for students and teachers
alike, this moment of disruption has created the opportunity for rethinking and reinventing
preparation, as well as schooling itself. “We make the road by walking,” noted Paulo Freire of a
similar moment of transformative change, paraphrasing the words of Spanish poet Antonio
Machado. And as we walk the road, we will learn still more by committing to sharing what we
invent with one another.67
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The field of music teaching and learning encompasses a broad array of music teaching
roles—music teachers enact their practice in varied ways. Music teachers are not a particularly
unified group in terms of roles, titles, social worlds, types of students, or necessarily pedagogies.
More so, many music teachers piece together careers, enacting simultaneous music teaching
roles. They may navigate numerous social worlds, types of students, colleagues, and professional
expectations. A starting point [exists] in the certain knowledge and skills of music so that we
may shift the narrative of music education to a starting point of lives. Troubling the institutional
narrative of music education necessarily troubles how we imagine teaching teachers to teach
music. Music teachers not only educate children but society, from early childhood to retirement,
learning and doing music within a variety of institutional and community settings.68 Music
educators must seek to make interactions in the classroom relevant to adolescent students by
providing them opportunities to ask their own questions, identify their own motivations, set their
own goals, and make their own meanings. With such ownership, students should be motivated to
continue music pursuits in their own homes and communities.69
Music students can feel vulnerable in any learning situation. All students wrestle with
social dynamics and questions of identity as learners. Although self-efficacy may ebb and flow
throughout adolescents’ school experiences, it remains an important consideration for student
growth measures teachers in particular. Music-making asks a lot of most students, even those
who seem confident or participate in other music-making pursuits. Music-making in informal
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ways may cause an ensemble participant to feel all the more vulnerable. By building selfefficacy among students, teachers can contribute much toward students’ willingness to actively
participate and grow musically.
Also, students’ emotional and psychological states play an important affective role
toward self-efficacy. Teachers should make space to acknowledge students’ own ideas, feelings,
and long-term vision for meaningful music pursuits. These sources of self-knowledge interact to
formulate a learning atmosphere that will set the stage for either growing or diminishing
adolescents’ self-efficacy as music makers. Music teachers who acknowledge the role of selfefficacy toward students’ music successes can enable them to overcome difficult tasks, build
confidence, and further their motivation to pursue music in their lives, beyond their time in the
secondary music classroom.70
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CHAPTER III: THE METHODOLOGY
INTRODUCTION
Qualitative Phenomenological is a design of inquiry based on philosophy and psychology
in which the researcher describes the lived experiences and phenomena of the described. This
description culminates in the essence of the experiences of the phenomenon. This design has
strong philosophical underpinnings and typically involves conducting interviews. This study
will use a non-experimental qualitative phenomenological research design to determine the
outcome of the Coronavirus Pandemic on the band, choir, and orchestra programs regarding
student enrollment, retention, and recruitment of the George Bush High School Music Cohort.
As well as a non-experimental to determine the outcome of the Coronavirus Pandemic on the
band, choir, and orchestra programs in regard to the music educators in the content area of
retention and recruitment of the George Bush High Music Cohort.
DESIGN
The data describing the effects of the Coronavirus Pandemic on secondary music
programs regarding retention, recruitment, and enrollment will be collected through the
Qualitative Phenomenological research design tools. The qualitative phenomenological approach
will also address the meaning of stress and the perceived effects of stress on secondary music
educators. Phenomenology studies the direct experiences of individuals and observes the
phenomenon of the lived experiences of individuals. Phenomenology helps people understand
what is taken for granted and how to act tactfully in various situations. 71 The methodology
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examines experiences from the first-person perspective and seeks an understanding of a
phenomenon. The methodology does not seek to solve a problem but rather to create a better
understanding of the issue at hand through the lived experiences of individuals. A researcher can
create an understanding of the phenomenon with an inquiry into the individual or group
experience.
PARTICIPANTS
Caring for educators is an integral part of the recovery and sustainable education model
of the future. Research shows that successful student learning outcomes begin with caring about
teachers, prioritizing their mental health, nurturing their combined self-confidence, and
understanding their workload.
Regarding the George Bush High School Music Cohort, band, choral, and orchestra
music educators have been working throughout the 2020-2021 academic school year to retain as
many of their students as possible and work to recruit their future students into their programs.
The music educators that participated, in this case study were the band directors, choir directors,
and orchestra directors for George Bush High School, Hodges Bend Middle School, and David
Crockett Middle School.
SETTING
The setting for this case study was performed at each individual school. Each director
took their own time at their own pace to complete the survey. The data that was collected for the
enrollment numbers of each program was provided by each head director of each program at
each individual school.
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INSTRUMENTATION
The instrument used to collect the data was provided by the head director of each
secondary music program at each of the schools. The directors got their information from the
register of each campus. The data was collated into Dr. John Benhem’s annual status report
template72 to find the percentages and data numbers. The survey that was administered was the
John Hopkins Hospital Coronavirus Pandemic survey. Each survey question was extracted
through Microsoft Excel charts.
DATA ANALYSIS
The residual effects of the Coronavirus Pandemic on the enrollment, retention, and
recruitment of the George Bush High School Music Cohort music educators had a significant
effect, and as a result, this data and information are worth studying. August 2020 brought many
changes for the hard-working directors, with an average of over thirty percent of students
transitioning to remote learning, and overall program sizes were being cut by least 50 percent due
to the inability to recruit due to the Coronavirus Pandemic restrictions, and with new restrictions
placed on class sizes by the school board.

John Benhem. “Annual Status Report Templete”, Current Issues in Music Education, Liberty University,
June 30, 2022.
72
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CHAPTER IV: RESEARCH FINDINGS
INTRODUCTION
Music education is a multifaceted, social-psychological construct that has been defined as
the degree to which students can metacognitively, motivationally, and behaviorally manage their
own learning.73 In action, self-regulated learning involves a cyclical process wherein a learner
negotiates through three phases: forethought, performance, and self-reflection. These phrases are
described according to the goal of each:
1) Forethought phase processes precede efforts to learn and are designed to enhance those
efforts.
2) Performance phase processes occur during learning efforts and are designed to
improve action and self-monitoring.
3) Self-reflection phase processes occur after learning efforts and are designed to
optimize a person’s reactions to his or her outcomes.74
The review of data is an example of music education students mitigating their own
education. As data was inputted into Dr. John Benham’s annual status report template, trends
started to emerge, as well as an awareness of how the Coronavirus Pandemic has affected
enrollment, retention, and recruitment numbers.

Eleonora Concina, “The Role of Metacognitive Skills in Music Learning and Performing: Theoretical
Features and Educational Implications,” Frontiers in Psychology 10 (December 2019),
https://doi.org/10.3389/fpsyg.2019.01583.
73

Peter Miksza, Jennifer Blackwell, and Nicholas E. Roseth, “Self-Regulated Music Practice:
Microanalysis as a Data Collection Technique and Inspiration for Pedagogical Intervention,” Journal of Research in
Music Education 66, no. 3 (2018): pp. 297, https://doi.org/10.1177/0022429418788557.
74
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The focus of Research Question One is to determine in which ways the Coronavirus
Pandemic may have impacted the secondary performing ensembles, sixth through twelfth grades,
in the George Bush High School Music Cohort music programs? The data were numerically coded
by the school, and music program in the following order: band, choir, orchestra, and are shown in
the tables, below:
Table 1: George Bush High School Band Enrollment.75

George Bush HS Band Enrollment
160
140
120
100
80
60
40
20
0
9th Grade

10th Grade
2019

75

11th Grade
2020

2021

John Wilkerson, Original data table.
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12th Grade

Projected 2022

Total

Table 2: Hodges Bend Middle School Band Enrollment.76

Hodge Bend MS Band Enrollment
400
350
300
250
200
150

100
50
0
6th Grade

7th Grade
2019

2020

8th Grade
2021

Total

Projected 2022

Table 3: David Crockett Middle School Band Enrollment.77

David Crockett MS Band Enrollment
350
300
250
200
150
100
50
0
6th Grade

7th Grade
2019

76

John Wilkerson, Original data table.
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2020

8th Grade
2021

36

Projected 2022

Total

Table 4: George Bush High School Choir Enrollment. 78

George Bush HS Choir Enrollment
180
160
140
120
100
80
60
40
20
0
Grade 9

Grade 10
2019

Grade 11
2020

2021

Grade 12

Total

Projected 2022

Table 5: Hodges Bend Middle School Choir Enrollment. 79

Hodges Bend MS Choir Enrollment
400
350
300
250

200
150
100
50
0
Grade 6

Grade 7

2019

78

John Wilkerson, Original data table.
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2020

Grade 8

2021

37

Projected 2022

Total

Table 6: David Crockett Middle School Choir Enrollment.80

David Crockett MS Choir Enrollment
350
300
250
200
150
100
50
0
Grade 6

Grade 7
2019

2020

Grade 8
2021

Total

Projected 2022

Table 7: George Bush High School Orchestra Enrollment.81

George Bush HS Orchestra Enrollment
100
90
80
70
60
50

40
30
20
10
0
Grade 9

Grade 10
2019

80

John Wilkerson, Original data table.
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Grade 11
2020

2021

38

Grade 12
Projected 2022

Total

Table 8: Hodges Bend Middle School Orchestra Enrollment.82

Hodges Bend MS Orchestra Enrollment
180
160

140
120
100
80
60
40
20
0
Grade 6

Grade 7
2019

2020

Grade 8
2021

Total

Projected 2022

Table 9: David Crockett Middle School Orchestra Enrollment.83

David Crocket MS Orchestra Enrollment
300
250
200

150
100
50
0
Grade 6

Grade 7
2019

2020

82

John Wilkerson, Original data table.
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Grade 8
2021

39

Projected 2022

Total

STUDENT ENROLLMENT SUMMARY
All campus music programs experienced a loss from 2019 to 2021, regarding student
enrollment, retention, and recruitment numbers. The following table shows the percentage in
which the secondary music program numbers have declined during the Coronavirus Pandemic.
Table 10: Data Numbers84
Band
George Bush HS
9th Grade 10th Grade11th Grade
12th Grade
2019
27
24
33
29
2020
44
28
18
27
2021
42
26
23
13
Projected 2022
64
42
22
19
Prior to COVID -19 difference
30% Growth in Numbers

Total
113
117
104
147

6th Grade 7th Grade 8th Grade
Total
2019
145
120
85
350
2020
65
55
30
150
2021
60
50
25
135
Projected 2022 110
50
45
205
Prior to COVID -19 difference
59% Reduction in Numbers

Gain/Reduction

6th Grade 7th Grade 8th Grade
Total
2019
135
110
75
320
2020
70
60
30
160
2021
65
35
30
130
Projected 2022 120
52
50
222
Prior to COVID -19 difference
29% Reduction in Numbers

Gain/Reduction

Hodges Bend MS

57% Reduction
10% Reduction
52% Growth

David Crockett MS

84

John Wilkerson, Original data table.

40

50% Reduction
19% Reduction
71% Growth

Gain/Reduction
4% Growth
11% Reduction
41% Growth

Choir
George Bush HS
Grade 9 Grade 10 Grade 11
Grade 12
2019
40
32
22
11
2020
35
32
20
9
2021
30
32
20
8
Projected 2022
82
42
22
20
Prior to COVID -19 difference
58% Growth in Numbers

Total
105
96
90
166

Gain/Reduction
10% Reduction
6% Reduction
84% Growth

Hodges Bend MS
Grade 6 Grade 7
2019
145
110
2020
36
64
2021
60
40
Projected 2022
60
40
Prior to COVID -19 difference

Grade 8
Total
95
350
50
150
45
145
35
135
61% Reduction in Numbers

Gain/Reduction

Grade 6 Grade 7
2019
135
90
2020
80
85
2021
70
60
Projected 2022
65
45
Prior to COVID -19 difference

Grade 8
Total
75
300
50
215
55
185
38
148
49% Reduction in Numbers

Gain/Reduction

57% Reduction
3% Reduction
7% Reduction

David Crockett MS

Orchestra
George Bush HS

Grade 9 Grade 10 Grade 11
Grade 12
2019
25
19
22
15
2020
35
22
8
4
2021
30
30
20
5
Projected 2022
38
22
15
17
Prior to COVID -19 difference
29% Growth in Numbers

28% Reduction
14% Reduction
20% Reduction

Total
81
69
85
92

Hodges Bend MS
Grade 6 Grade 7
2019
65
45
2020
62
55
2021
40
45
Projected 2022
90
30
Prior to COVID -19 difference

Grade 8
Total
42
152
40
157
35
120
25
145
5% Reduction in Numbers

Gain/Reduction

Grade 6 Grade 7
2019
85
75
2020
80
75
2021
55
40
Projected 2022
180
50
Prior to COVID -19 difference

Grade 8
Total
65
225
40
195
35
130
38
268
19% Growth in Numbers

Gain/Reduction

3% Growth
24% Reduction
21% Growth

David Crockett MS

41

13% Reduction
33% Reduction
106% Growth

Gain/Reduction
15% Reduction
23% Growth
8% Growth

The George Bush High School Orchestra program is the only program that experienced
growth following the closing of schools in the spring of 2020. The effects of the Coronavirus
Pandemic are very evident in the remaining programs as shown in the reduction of student
enrollment.
The George Bush High School Band, Choir, Orchestra, and David Crockett Middle
School Orchestra Programs are the only programs that have recovered to the point there is
growth from prior to the Coronavirus Pandemic happening. All other programs are still below
prior to the Coronavirus Pandemic year.
DEMOGRAPHICS OF PARTICIPANTS
Research Question Two seeks to identify how student enrollment, recruitment, and
retention levels/numbers during the Coronavirus Pandemic impacted music educators’ reported
stress or anxiety levels within George Bush High School Cohort music programs?
A survey designed to gather these reports was distributed in the spring of the 2021-2022
school year to all twelve music educators who are members of the George Bush High School Music
Cohort. The results of participants who completed the survey were 100%. Below is the data
analysis for the survey sampling.
The following charts present the demographics of the twelve participants who completed
the survey. The indicators in the charts reveal that most of the participants were male (59.3%) and
White (75%). 25% of the music educators are Hispanic with Black/African American/Asian/
American Indian or Alaska Native are 8.3%. The age of the music educators varies into the six
groups: 20-25, 26-30, 31-35, 36-40, 41-50, and 61 or older. Most of the participants were younger
than 31-35 (58.3%). For teacher experience, teachers with different years of experience were
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compared. Teachers with ten or fewer years of experience made up 58.3% of all teachers. All the
participants have a bachelor’s degree, with 16.7% holding a master’s degree and 16.7% holding a
Doctoral Degree. Regarding the subject taught, 50% teach Band, which was the highest
percentage, with the Choir and Orchestra being the lowest percentage at 25%. All participants
teach mixed grade levels.
Demographics of Participants for Spring 2022 Survey Results

Demographics Chart 1: Gender 85

Gender

41.7%

................
59.3%

Gender Male

85

Gender Female

John Wilkerson, Original data chart.
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Demographics Chart 2: Race86

Race
8.3% ....................
8.3% ....................
8.3% ....................
.................75%

Race White

Race Black or African American

Race Asian

Race American Indian or Alaska Native

Demographics Chart 3: Hispanic87

Hispanic

............ 25%

75% ...............

Hispanic Yes

86

John Wilkerson, Original data chart.

87

Ibid.
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Hispanic No

Demographics Chart 4: Age88

Age
8.3% ..............

................. 8.3%

............... 25%

25%...............

8.3% .....................

Age 20 – 25

Age 25 – 30

.............. 25%

Age 31 – 35

Age 36 – 40

Age 41 – 50

Age 51 – 60

Age 60+

Demographics Chart 5: Experience89

Experience
................25%

33.3% ...................

................33.3%
8.3% .....................
Experience 1-5 years

Experience 6-10 years

88

John Wilkerson, Original data chart.

89
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Experience 11-20 years
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Experience 20+ years

Demographics Chart 6: Degree Held90

Degree Held
16.7% ..................

16.7% ..................
............ 66.7%

Degree Held Bachelor’s

Degree Held Master’s

Degree Held Doctoral

Demographics Chart 7: Certification Type91

Certification Type

.............. 100%

Certification Type Standard

90

John Wilkerson, Original data chart.

91
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Demographics Chart 8: Subject Taught92

Subject Taught
Orchestra ................
................... Band
Choir ....................

Subject Taught Band

Subject Taught Choir

Subject Taught Orchestra

Demographics Chart 9: Grade Level Taught93

Grade Level Taught

................ 100%

Grade Level Taught Mixed Grade Level

92

John Wilkerson, Original data chart.

93

Ibid.
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Cognitive, Emotional, Behavioral Engagement, and Teacher Anxiety and/or Stress
The reporting levels of Cognitive Engagement, Emotional Engagement, Behavioral
Engagement, and Teacher Anxiety and/or Stress related to the Coronavirus Pandemic are in the
following charts. Each section consists of multiple questions with a different approach to
understanding the effects of the Coronavirus Pandemic on music education programs.

COGNITIVE ENGAGEMENT
Cognitive Engagement: Chart 10 – Focus on My Job.94

94

John Wilkerson, Original data chart.
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Cognitive Engagement: Chart 11 - Focus a Great Deal of Attention on My Job.95

Cognitive Engagement: Chart 12 - I Pay a Lot of Attention to My Job?96

95

John Wilkerson, Original data chart.

96

Ibid.
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Cognitive Engagement: Chart 13 - I Concentrate on My Job?97

Cognitive Engagement: Chart 14 - I am Absorbed in My Job?98

97

John Wilkerson, Original data chart.

98

Ibid.
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Cognitive Engagement: Chart 15 - I Pay a Lot of Attention to My Job?99

The cognitive engagement at work from the music educators indicates that they are
engaged in the education of their students. As they are not all absorbed by work, when they are
there, it does indicate that they are devoted to music education and the education of their students.

99

John Wilkerson, Original data chart.
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EMOTIONAL ENGAGEMENT
Emotional Engagement: Chart 16 - I am Enthusiastic About My Job.100

Emotional Engagement: Chart 17 - I am Energetic about My Job.101

100

John Wilkerson, Original data chart.

101
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Emotional Engagement: Chart 18 - I am Interested in My Job?102

Emotional Engagement: Chart 19 - I am Proud of My Job.103

102

John Wilkerson, Original data chart.

103
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Emotional Engagement: Chart 20 - I am Excited about My Job?104

The emotional engagement at work has varied results, as all educators are excited about
the job that they are doing each day. The realism of the Coronavirus Pandemic has made it where
music educators have to approach work in a different manner. As shown in the previous charts,
the majority of music educators in the George Bush High School Cohort strongly agree or
somewhat agree they are emotionally engaged in their work.

104

John Wilkerson, Original data chart.
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BEHAVIORAL ENGAGEMENT
Behavioral Engagement: Chart 21 - I Work with Intensity on My Job?105

Behavioral Engagement: Chart 22 - I Exert My Full Effort to My Job.106

105

John Wilkerson, Original data chart.
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Behavioral Engagement: Chart 23 - I Devote a Lot of Energy to My Job? 107

Behavioral Engagement: Chart 24 - I Try My Hardest to Perform Well on My Job?108

107

John Wilkerson, Original data chart.
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Behavioral Engagement: Chart 25 - I Strive as Hard as I can to Complete My Job.109

Behavioral Engagement: Chart 26 - I Exert a Lot of Energy on My Job.110

109

John Wilkerson, Original data chart.

110
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Behavioral engagement at work has varied results, as all educators are demonstrating a
level of high energy and intensity in their jobs. The realism of the Coronavirus Pandemic has
made it where music educators have to approach work in a different manner. As shown in the
previous tables, the majority of music educators in the George Bush High School Music Cohort
strongly agree or somewhat agree they are engaged in a behavioral engagement at work.
TEACHER ANXIETY/STRESS-RELATED TO THE CORONAVIRUS PANDEMIC
Teacher Anxiety/Stress-Related: Chart 27 – I am Very Worried about the Loss of Income if I get
Sick from The Coronavirus.111

111

John Wilkerson, Original data chart.
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Teacher Anxiety/Stress-Related: Chart 28 – I am Very Worried about My Family/Friends getting
The Coronavirus.112

Teacher Anxiety/Stress-Related: Chart 29 – I am Very Worried about Giving Someone Else The
Coronavirus.113

112

John Wilkerson, Original data chart.

113
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Teacher Anxiety/Stress-Related: Chart 30 – I have a Hard Time Sleeping because of The
Coronavirus.114

Teacher Anxiety/Stress-Related: Chart 31 – I have had Difficulties Concentrating because of The
Coronavirus?115

114

John Wilkerson, Original data chart.

115
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Teacher Anxiety/Stress-Related: Chart 32 – Thinking about The Coronavirus Makes Me very
Anxious?116

Teacher Anxiety/Stress-Related: Chart 33 – I am Feeling Overwhelmed by The Coronavirus?117

116

John Wilkerson, Original data chart.
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Teacher Anxiety/Stress-Related: Chart 34 – I am Worried about Money because of The
Coronavirus?118

Teacher Anxiety/Stress-Related: Chart 35 – I am Worried about having Enough Food because of
The Coronavirus?119

118

John Wilkerson, Original data chart.
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Teacher Anxiety/Stress-Related: Chart 36 – I am Worried about Loss of Income if I get Sick
from The Coronavirus?120

Teacher Anxiety/Stress-Related: Chart 37 – I am Spending More Money because of The
Coronavirus?121

120

John Wilkerson, Original data chart.

121
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Teacher Anxiety/Stress-Related: Chart 38 – I am Worried about Medical Bills if I get The
Coronavirus?122

Teacher anxiety and/or stress related to the Coronavirus Pandemic is a real part of
education and especially in the George Bush High School Music Cohort. Teacher anxiety and/or
stress related to the Coronavirus Pandemic at work has varied results, as all educators are
demonstrating a different level of high anxiety and/or stress in their jobs. The realism of the
Coronavirus Pandemic has made it where music educators have to approach work in a different
manner. As shown in the previous tables, the majority of music educators in the George Bush
High School Cohort strongly agree or somewhat agree they are engaged in teacher anxiety and/or
stress related to the Coronavirus Pandemic at work.
SUMMARY
The data gathered in the previous charts are broken down into two major sections of
research as they indicated the results of the research questions. The first section is based on

122

John Wilkerson, Original data chart.
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research question 1: In what ways did the Coronavirus Pandemic impact the secondary
performing ensembles, sixth through twelfth grade, in the George Bush High School Music
Cohort music programs? The second section of research is based on Research Question 2: In
what ways have the effects of the Coronavirus Pandemic on student enrollment, recruitment, and
retention impacted music educators’ reported stress or anxiety levels within George Bush High
School Cohort Secondary Music Programs? The teacher stress and/or anxiety variable was again
measured by the John Hopkins Hospital Coronavirus Pandemic survey. Twelve questions were
used to determine the effects the Coronavirus Pandemic has had on the music educators. Music
educators strongly agree or somewhat agree that the effects of the Coronavirus Pandemic have
created stress and/or anxiety in their careers and life. Reduced program sizes, additional teaching
methods, new technologies, and a truncated previous year left all of the directors stressed out and
worried about how it would all work.
COGNITIVE ENGAGEMENT
The cognitive engagement section shows that the music educators strongly agree (50%)
and somewhat agree (41.7%) that they focus at work. The level of paying attention is split with
strongly agree (50%) and somewhat agree (50%). The remaining cognitive engagement
questions all indicate strongly agree and somewhat agree, with the only outlier being the
question are “music educators absorbed in their work”. With 16.7% being a strongly disagreeing
result. However, 75% of the music educators strongly agree and somewhat agree that they are
absorbed in their work. The overall cognitive engagement has a resounding strongly
agree/somewhat agree with the workplace.
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EMOTIONAL ENGAGEMENT
Music educators all indicated that they are emotionally engaged in their jobs. The
majority of all questions had a resounding 50% or higher from the music educators in the areas
of enthusiasm, energetic, interest, pride, and excitement about their job. As the Coronavirus
Pandemic did not have a major effect on this category.
BEHAVIORAL ENGAGEMENT
The music educators exhibit a level of behavior in their job that is positive. All questions
were in the strongly agree and somewhat agree on category, with minimal outliers. The one
question that music educators did differ on was the one pertaining to their level of excitement.
Some music, educators are not as excited about their job as others. Overall behavioral
engagement is still high even with the Coronavirus Pandemic.
MUSIC EDUCATOR’S ANXIETY/STRESS FROM CORONAVIRUS PANDEMIC
The Coronavirus Pandemic has had an effect on the mental stability of the music
educators within the George Bush High School Performing Fine Arts Cohort. The majority of
music educators strongly agree or somewhat agree that they are secure in their position and that
they will be able to provide for their families. The majority of music educators strongly agree or
somewhat agree that they are overwhelmed by the Coronavirus Pandemic (41.7), anxious about
the Coronavirus Pandemic (50%), worried about giving the Coronavirus Pandemic to their
students (66.7%), worried about giving the Coronavirus Pandemic to their family or friends
(58.4%), having medical bills as a result of the Coronavirus Pandemic (41.7%), and worried that
their income will be affected if they contracted the Coronavirus Pandemic (41.7%). The mental

66

stability of music educators is affected by the Coronavirus Pandemic. Therefore, creating a level
of anxiety/stress for the music educators.
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CHAPTER V: CONCLUSION
SUMMARY
Music education has been affected by the Coronavirus Pandemic in many ways. Based on
the data provided in this research it is clear that the performing arts programs of the George Bush
High School Music Cohort have been seemingly affected by the Coronavirus Pandemic. The
downward shift in enrollment, retention, and recruitment indicated that the Coronavirus
Pandemic likely had an effect on the music programs. The projection of numbers for the 20222023 school year also indicated that the music programs are starting to recover from the
Coronavirus Pandemic. However, the effects will be evident until the sixth-grade students who
started in the music programs in the middle of the Coronavirus Pandemic have cycled through
high school and graduated.
Music educators who teach in the George Bush High School Music Cohort have
indicated that they are recovering from the effects of the Coronavirus Pandemic on their
programs. Stress and anxiety have plagued the George Bush High School Cohort Secondary
music programs since the introduction of the Coronavirus Pandemic. As the data indicates the
music educators work each day with some stress and anxiety and are recovering from the 2020
school year.
SIGNIFICANCE OF DATA
The significance of the data is that The Coronavirus Pandemic has manifested enrollment
numbers in the secondary performing arts programs in the George Bush High Music Cohort. The
data shows that enrollment numbers from The Coronavirus Pandemic could cycle through all
grade levels until each grade level graduates.
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Anxiety and stress as it relates to the Coronavirus Pandemic have amplified music
educators more than usual anxiety and stress as a music educator. The primary area of concern is
income, passing the Coronavirus on to family members, friends, and their students, as well as the
coverage of cost for medical bills as it relates to the Coronavirus Pandemic.
LIMITATIONS
As with any study, this thesis also has limitations. This section will describe six ways that
the study was limited and offer ways that future researchers could address those limitations.
First, the participants of this study belonged to a single school cohort within a large school
district, limiting the generalizability of the findings to other districts with different cohorts of
schools.
A second limitation stems from the cohort’s unique context: a suburb outside of the
fourth largest city in the country. Further research recommends surveying/studying districts
surrounding cities smaller than Houston, Texas, to replicate findings.
A third limitation is to survey all music educators at all levels. Teacher anxiety and stress
affect teachers across all levels, including in elementary schools.
A fourth limitation is the design of the survey. This study was non-experimental;
therefore, caution should occur when interpreting the results. Music educators at all levels
engage in stress, and/or anxiety related to the Coronavirus Pandemic. Therefore, music educators
could not be randomly assigned to levels of engagement or stress and/or anxiety. It is essential
to recognize that other factors that are not as easy to measure can also contribute to an
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employee’s engagement level and a teacher’s level of stress and/or anxiety related to the
Coronavirus Pandemic.
A fifth limitation also relates to the design of the survey. Qualitative studies are
recommended for further research to provide an understanding of why music educators indicate
an intent to leave the field of education. For example, other contributing factors could be whether
or not a music educator was already disengaged due to prior year experiences or outside personal
factors such as family issues. Other contributing factors could be whether the teacher is the sole
provider of his/her family, has a spouse who lost their job due to the Coronavirus Pandemic, or
lost a loved one due to the Coronavirus Pandemic.
The sixth limitation is the unique context of the Coronavirus Pandemic. This limitation
may mean that findings are not just related to the Coronavirus Pandemic. There could be other
factors that lead to low enrollment numbers and anxiety/stress. The Coronavirus Pandemic and
the other factors are likely related.
RECOMMENDATION for FUTURE STUDY
A recommendation is for the administration of the George Bush High School Cohort and
the Fort Bend Independent School District to develop a program that helps educators in content
areas deal with stress and anxiety. Furthermore, educational leaders need to find ways to create
safe and open platforms of communication at the campus level and the district level. One
example is how a simple, enduring, and powerful conversation between an employee and
employer can on its own produce positive emotional engagement that leads the employee to stay
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rather than seek a higher salary or better benefits elsewhere.123 Therefore, allowing music
educators an outlet to seek counseling or assistance on how to deal with stress and anxiety
related to the Coronavirus Pandemic and/or everyday life situations.
One recommendation for future study is for the George Bush High School Secondary
Music programs to collaborate in a large professional learning community and work as a team to
improve the retention, enrollment, and recruitment of students into their programs, with breakout
professional learning communities of specialized content areas. In this environment, music
educators can provide more in-depth methods on how to recruit, retain and motivate their
students to stay in their programs, as well as the George Bush High School Music Cohort to
work with the administration of each school to assist in identifying recruiting efforts to grow
each program for the performing arts.
IMPLICATIONS
This research is not only for educational leaders at the campus and/or district level, but
it also has implications for policymakers. It is important to note that teacher anxiety and/or
stress related to COVID-19 could result from the Texas Education Agency’s (TEA) decision to
mandate schools open up with face-to-face instruction or risk losing their funding. In August
2020, 1.7 million American Federation of Teachers called for a safety strike out of fear of not
being protected from the coronavirus. One Texas district released a statement upon the news
stating, The TEA’s announcement is disappointing because the guidance, as written, does not
provide local school districts with the flexibility to make decisions based on local data or

123
Brad Shuck, Twyford, Devon, Reio, Thomas, & Shuck, Angie. (2014). Human Resource Development
Practices and Employee Engagement: Examining the Connection With Employee Turnover Intentions. Human
Resource Development Quarterly, 25(2), 265. https://doi.org/10.1002/hrdq.21190
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community and staff values and expectations.124 Therefore, a recommendation is suggested
that policymakers in the state of Texas ensure that districts and schools have the autonomy to
meet the needs of their constituents without the threat from the state level.
The findings in this study have various implications for music education. Music
educators can explore district-provided programs that are offered to educators that provide
resources that can assist with anxiety and/or stress. A program that allows music educators to
release their anxiety and/or stress in a positive manner is beneficial for the music educator and
their programs.
SUMMARY
The goal of this study was to identify the effects the Coronavirus Pandemic has had on
the music programs of the George Bush High School Performing Art Cohort. The qualitative
phenomenological findings of this study add to the dialogue surrounding teacher turnover as it
relates to engagement and anxiety and/or stress related to a pandemic. These results may guide
school leaders to intervene and put systems in place to counteract the lack of engagement and/or
stress and/or anxiety teachers feel because of current and future pandemics. Further research
could provide valuable information regarding the probable impact of the Coronavirus Pandemic
and on performing in secondary schools and reported anxiety levels of the music educators.

124
John Miles, I don't think one size fits all HISD, FBISD calls TEA re-opening
guidelines too little, too late. (2020, July 14). Retrieved March 10, 2021, from KHOU-11:https://www.khou.com/
article/news/education/i-dont-think-one-size-fits-all-texas-school-districts-react-to-tea-re-opening-guidelines/285ac2d4857-ac7d-4963-89f2 dab8ec21f87#:~:text=Basically,%20the%20TEA%20is%20mandating%20that%
20public%20school,think%20.
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IRB Overview

Application for the Use of Human Research Participants
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Administrative Withdrawal Notice

This section describes the IRB's administrative withdrawal policy. Please review this
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Study Submission & Certification

This section describes how to submit and certify your application. Please review this
section carefully. Failure to understand this process may cause delays.
Submission
Once you
submission

click complete submission, all study personnel will need to certify the
before it is sent to the IRB for review.
Instructions for submitting and certifying an application are available in
the IRB's Cayuse How-tos document.

Certification
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✔ I have read and understand the above information.
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In Cayuse, your IRB submission will move through different stages. We have
provided a quick overview of each stage below.
In Draft
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The In
Draft stage means that the study is with the study team (you). In this
stage, the
study team can make edits to the application.
When the
IRB returns a submission to the study team, the submission will move
back to the In-Draft stage to allow for editing.
Awaiting Authorization

Each time

a study is submitted, it will move from In-Draft to Awaiting
Authorization.
During this
stage, the submission must be certified by all study personnel listed on
the application (PI, Co-PI, Faculty Sponsor). This ensures that every member of the
study team is satisfied with the edits.
Please note, the IRB has not received your submission until all study personnel
have clicked “certify” on the submission details page.

Pre-Review

When your
application is submitted and certified by all study personnel, your study
will move
into the Pre-Review stage.
PreReview means the IRB has received your submission. The majority of
the IRB
review occurs during the Pre-Review stage.
Once
received, an IRB analyst will conduct a cursory review of your
application to ensure we have all the information and documents necessary to
complete a preliminary review. This cursory review usually occurs within 3 business
days of receipt.
If
additional information or documents are needed to facilitate our
review,
your submission will be returned to you to request these changes.
Your study
will be assigned to an analyst once it is ready for review.
Preliminary
and any subsequent reviews may take 15–20 business days to
complete depending on the IRB's current workload.

Under Review

80

Studies will only move into the “Under Review” stage when the analyst has
completed his or her review and the study is ready for IRB approval.

*required
✔ I have read and understand the above information.

Finding Help

The IRB has several resources available to assist you with the application process.
Please review the below information, or contact our office if you need assistance.
Help Button Text (?)
Some
questions within the application may have help text available.
Please
click on the question mark to the right of these questions to find
additional guidance.

Need Help? Visit our website, to find:
Cayuse
FAQs
Supporting

How-Tos
document templates

Contact Us:

Office

Hours: M-F; 8:00AM-4:30PM
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✔ I have read and understand the above information.
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Acknowledgment

Please acknowledge that you have reviewed and understand the above information.
You can refer back to this information at any time.
I acknowledge that I have read and understand the above information. Take me to the IRB
✔
application.
Project Information

*required

What type of project are you seeking approval for?

Please make the appropriate selection below.
✔ Research

Research is any undertaking in which a faculty member, staff member, or
student collects information on living humans as part of a planned, designed activity
with the intent of contributing relevant information to a body of knowledge within a
discipline.

Archival or Secondary Data Use Research ONLY

Archival data is information previously collected for a purpose other than the
proposed research. Examples include student grades and patient medical records.
Secondary data is data that was previously collected for the purpose of
research. For example, a researcher may choose to utilize survey data that was
collected as part of an earlier study.

Doctor of Nursing Practice (DNP) Scholarly Project
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This option is specific to doctor of nursing practice (DNP) students' evidencebased practice scholarly projects.

Doctor of Ministry (DMin) Project

This option is specific to Doctor of Ministry (DMin) student projects.
*required

Please indicate the primary purpose of this project:

Why is this project being proposed?
✔ Doctoral Research

*Note: Students must enter themselves as PI and their faculty sponsor under Faculty
Sponsor.

*required

Have you passed your dissertation proposal defense?

Doctoral candidates may not submit their project for IRB review until they have
successfully passed their proposal defense.
✔ Yes
No
N/A

Masters Research
Undergraduate Research
Faculty or Staff Research
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Class Project
Other

Study Personnel

Please fill in all associated personnel below.
Please note: All study personnel must complete CITI training prior to receiving IRB
approval. The IRB will accept either of the following CITI courses: "Social &
Behavioral
Researchers" or "Biomedical & Health Science Researchers."

*required

Primary Contact

The individual who will receive and respond to communication from the IRB should
be listed as the primary contact. For student projects, the primary contact will be the
student researcher(s). For faculty projects, the primary contact may be the
researcher or a student(s), administrative assistant, etc. assisting the faculty
member. The same individual may be listed as the primary contact and the principal
investigator.
Name:
Organization:
Address:
Phone:
Email:
*required

Principal Investigator (PI)
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The principal investigator (PI) is the individual who will conduct the research or
serve as the lead researcher on a project involving more than one investigator. For
theses or dissertations, the student should be listed as PI.
Name:
Organization:
Address:
Phone:
Email: Co-

Investigator(s)

Co-investigators are researchers who serve alongside the principal investigator and
share in the data collection and analysis tasks.
*required

Faculty Sponsor

Projects with students serving as the PI must list a faculty sponsor, typically a
dissertation or thesis chairperson/mentor.
Name:
Organization:
Address:
Phone:
Email:
*required

Will the research team include any non-affiliated, non-LU co-investigators?

For example, faculty from other institutions without Liberty University login
credentials. Note: These individuals will not be able to access the IRB application
in Cayuse, however, the information provided below allows the LU IRB to verify the
training and credentials of all associated study personnel. Yes
✔ No
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Conflicts of Interest

This section will obtain information about potential conflicts of interest.
*required

Do you or any study personnel hold a position of influence or academic/professional
authority over the participants?

For example, are you the participants supervisor, pastor, therapist, teacher,
principal, or district/school administrator? Yes
✔ No

*required

Do you or any study personnel have a financial conflict of interest?

For example, do you or an immediate family member receive income or other
payments, own investments in, or have a relationship with a non-profit organization
that could benefit from this research? Yes
✔ No

Funding Information

This section will request additional information about any funding sources.
*required

Is your project funded?

Yes
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✔ No

Study Dates

Please provide your estimated study dates.
*required

Start Date

01-24-2022
*required

End Date

05-27-2022

Use of Liberty University Participants

Please make the appropriate selection below:
*required
I do not plan to use LU students, staff, and/or faculty as participants.
✔
Note: Use of LU students, faculty, or staff also includes the use of any existing data.

I plan to use a single LU department or group.

You will need to submit proof of permission from the department chair, coach, or dean to use LU
personnel from a single department.

I plan to use multiple LU departments or groups.
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If you are including faculty, students, or staff from multiple departments or groups (i.e., all
sophomores or LU Online) and you have received documentation of permission, please attach it to
your application. Otherwise, the IRB will seek administrative approval on your behalf.

*required

Purpose

Please provide additional details about the purpose of this project.
Write an original, brief, non-technical description of the purpose of your project.

Include in your description your research hypothesis/question, a narrative that
explains the major constructs of your study, and how the data will advance your
research hypothesis or question. This section should be easy to read for someone
not familiar with your academic discipline.
ABSTRACT
When COVID-19 made its way into the United States, the Center for Disease Control and
Prevention (CDC) recommended that all schools should transitioned to an online learning format as
the country entered a lockdown in March 2020. COVID-19 has now made it harder for music
educators to retain and recruit students into their programs. The purpose of the proposed study is to
determine the residual effects of COVID-19 on the retention and recruitment of the band, choir, and
orchestra programs of the Fort Bend Independent School District. (FBISD) The first identification
area is to identify the enrollment numbers of the band, choir, and orchestra programs before
COVID-19 in the 2018–2019 and 2019–2020 academic school year. Second, it will be determining
the enrollment numbers during COVID-19 in the 2020-2021 academic school year related to the
retention and recruiting of the band, choir, and orchestra programs. Third, the FBISD directors will
be surveyed/polled, respond to survey questions about why students did not return to their
respective band, choir, and orchestra programs. The method in which this study will be conducted
is the Qualitative Phenomenological case study. A Qualitative Phenomenological is a design of
inquiry coming from philosophy and psychology in which the researcher describes the lived
experiences of individuals about a phenomenon as described by participants.[1]

RESEARCH QUESTION
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The following research questions that will be explored in this study,
RQ1: In what ways did the COVID-19 pandemic impact the secondary performing ensembles, ninth
– twelve grades, in the Fort Bend Independent School District music programs?
RQ2: In what ways have the effects of COVID-19 on student enrollment, recruitment, and retention
impacted music educators’ on reported stress or anxiety levels within FBISD music programs?
HYPOTHESES
The COVID-19 pandemic negatively impacted the recruitment, enrollment, and retainment of
students in secondary performing ensembles in the Fort Bend Independent School District and has
heightened the anxiety and stress levels of FBISD secondary ensemble directors.

SIGNIFICANCE OF THE STUDY
General music and music history courses have been a part of high school virtual schools’
curriculums for some time now. It can be assumed that never before has virtual school been the
most effective way to teach secondary performing arts ensembles. It is a growing fear that since the
COVID-19 closures have forced ensemble teachers to show that an ensemble can, in fact, be
taught virtually, the administrators will begin to question the need for an ensemble teacher. Class
lectures that were primarily face-to-face sharply transitioned to online remote learning, which left
many teachers with little time to prepare. The question that comes to mind is why this is a concern
in music education. Why is this research significant in the Fort Bend Independent School District
and to education in general? Why are the residual effects of COVID-19 an issue for the enrollment,
retention, and recruitment of the Fort Bend Independent School District music educators?
The primary explanation of this concern in music education is that music educators across the
country all have one primary concern they face each day: enrollment, retention, and recruitment.
The effect of COVID-19 could have other areas of concern such as job security, compassion and
caring for students’ growth, and a reduction in programs, teachers, budgets, support, and resources
due to a declining matriculation? In a non-COVID-19 situation, music educators work countless
hours on their recruiting students into their programs and then work even more hours to retain their
students. To achieve this goal, the ensemble’s marketing had to encourage students of all cultures
to join the ensemble for the purpose of self-expression, educational enrichment, and cultural
engagement. It was essential for students to feel a sense of belonging to a musical group deeply
dedicated to actively performing.[2] Therefore, COVID-19 has made it even harder for music
educators.
Music educators, it seems, are not like other humans. They might catch COVID-19 in a reasonably
busy supermarket while wearing a face-covering or anywhere else where they spend even short
periods of time with other people, but in a classroom (although not in a staffroom). They were
deemed to be at no more risk than other adults (those who spend their lives socially distancing from
all others and avoid being with all but their closest family).
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The information and data collected in this study will lead the way for other school districts of similar
sizes to examine their programs, as there are significant gaps in the educational world in this area
of study.

[1]. John W. Creswell and J. David Creswell, Research Design: Qualitative, Quantitative, and Mixed
Methods Approaches (Thousand Oaks, CA: SAGE Publications, 2018), 14.
[2]. Phillip M. Hash. "Remote Learning in School Bands During the COVID-19 Shutdown." Journal
of Research in Music Education 68, no. 4 (2020): 381-97. doi:10.1177/0022429420967008, 381.

Investigational Methods

Please indicate whether your project involves any of the following:
*required

Does this project involve the use of an investigational new drug (IND) or an approved
drug for an unapproved Use?

Yes
✔ No

*required

Does this project involve the use of an investigational medical device (IDE) or an
approved medical device for an unapproved Use?
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Yes
✔ No
Participant Information

Participant Criteria

Please provide additional information about your participants.
*required

What characteristics make an individual eligible to be in your study (i.e., your inclusion
criteria)?

For example, do your participants have to be 18 or older? Must they work in a
specific career or field? Do they have to be part of a specific racial or ethnic group?
If you will have multiple participant populations/groups, like a teacher group and an
administrator group, please list the populations/groups separately and provide the
inclusion criteria for each.
To be eligible to participate in this study. The adults must be over 18 and full time music educators
in the Fort Bend Independent School District. The participation groups is all Secondary Instrumental
Music Educators who teach band, choir and orchestra within the FBISD.
*required

What characteristics make an individual ineligible to be in your study (i.e., your
exclusion criteria)?

For
example, will you exclude persons under 18 years of age?
Note:
Exclusion criteria are not simply the inverse of inclusion criteria-these are specific characteristics that would disqualify an individual from
participating.
NO minor students under will participate in the study.
*required
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How and when will you screen your potential participants? Be specific. Common
options are listed below:

1. My screening questions will be the first questions asked on my study
survey/initialstudy survey, and
(If
electronic) the survey will close if a disqualifying answer is given.
(If on pen
and paper) the survey will be discarded if a disqualifying answer is
given.
2. Potential participants will
Click on a
link in the recruitment email to a screening survey.
Be
emailed a link to a screening survey when they contact me to
express
their interest in my study.
Answer
screening questions when they talk to me in person/call/email me to
express their interest in my study.
3. I/a designated official from my study site(s) will identify individuals who
meet mystudy criteria and contact them directly by email, etc.
4. I will list my participant criteria in my recruitment document and consent
form, but Iwill not utilize additional screening processes.
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Note: Screening involves ensuring that the individuals who express interest in your
study meet your participant criteria. It does not involve deciding whom among your
screened and consented participants will engage in your separate study procedures.

If you will use a screening survey/questions, please attach your screening document(s)
as separate Word documents* here.

*If you are using a proprietary screening tool (e.g., PAR-Q), it can be submitted as a
PDF.

Note: If any screening documents will need to be provided in a different language,
the translated documents should also be attached here.
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*required

Will your participant population be divided into different groups (or different
procedures)?

(i.e., experimental and control groups)
Yes
✔ No

*required

Are you related to any of your participants?

Yes
✔ No

*required

Types of Participants

Who will be the focus of your study? (Check all that apply).
✔ Adult Participants (18-65 years old)
Minors (under 18 years)
Seniors (65+)
College or University Students
Armed Forces Members (active duty, retired, discharged, etc.)
Persons Residing in the European Union (EU)
Inpatients, Outpatients, or Patient Controls
Pregnant Women
Fetuses
Individuals with Cognitive Disabilities
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Individuals with Physical Disabilities
Individuals Incapable of Giving Consent Prisoners or
Institutionalized Individuals
Specific Ethnic or Racial Group(s)
Other Potentially Elevated Risk Populations

*required

Please provide a rationale for selecting the above groups(s).

(i.e., Why will these specific groups enable you to answer your research question?
Why is the inclusion of these groups necessary?)
This is the age of the music educators in the FBISD.
*required

Provide the maximum number of participants you plan to enroll for each participant
group.

You will not be approved to enroll a number greater than the number listed. If at a
later time it becomes apparent that you need to increase your sample size, you will
need to amend your protocol prior to doing so. As appropriate, sample sizes should
be justified in accordance with the study design and methodology.
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Recruitment

Recruitment of Participants

This section will collect additional information on the recruitment of potential
participants.
*required

How will you contact potential participants to recruit them for your study?
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Be
specific. Examples include email, a phone call, social media,
snowball
sampling, flyers, etc.
If you plan
to use phone calls or emails, please describe how you will obtain the
phone numbers/email addresses (e.g., publicly available, list will be provided to you,
personal acquaintances, etc.).
Please state whether the same recruitment template will be used for all recruitment
methods. For example, if separate recruitment templates are required (e.g., one for
email and one for social media), please attach both below. If you will follow-up with
participants (phone, email, etc.) please say so in your below response.
All correspondence will be made through email.
*required

Describe the location and timing of recruitment.

Unless you are recruiting at a specific event, please refrain from listing an exact date
(you can provide a general estimate, or simply state "recruitment will begin upon IRB
approval.").
"recruitment will begin upon IRB approval."
*required

Attach your recruitment documents as separate Word documents here.

Depending on your above responses, you may need to attach multiple documents:
Email(s)
Letter(s)
Social
media post(s)
Flyer(s), etc.
Sample documents:

Note: If any recruitment documents will need to be provided in a different language,
the translated documents should also be attached here.
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Consent

Determination of Consent Waiver Eligibility

The below questions will help us determine if your project qualifies for a waiver of
consent, consent elements, or signed consent.
*required

Does your project involve deception?

Deception may include, but is not limited to, the following:
Withholding the full/true purpose of the study.
Withholding information about experimental/controls groups.
Audio/video recording or photographing participants without their
knowledge.
Yes
✔ No

*required

Does your project involve anonymous data collection methods?
✔ Yes
No

*required

Does your project involve a participant population where signing forms is not the norm?

Yes
✔ No
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*required

Waiver of Signed Consent

Please answer the below questions.
*required

Would a signed consent form be the only record linking the participant to the research?
✔ Yes, only the signed form would link the participant to the study.
No, there are other records/study questions linking the participants to the study.

*required

Does a breach of confidentiality constitute the principal risk to participants?
✔ Yes, while unlikely, the primary risk is a potential breach of confidentiality.
No, there are other risks involved than a breach of confidentiality.

*required

Does the research pose no more than minimal risk to participants?

(i.e., no more risk than that of everyday activities)
✔ Yes, the study is minimal risk.
No, the study is greater than minimal risk.

*required

Does the research include any activities that would require signed consent in a nonresearch context?

(e.g., liability waivers)
Yes, there are study-related activities that would normally require signed consent.
✔ No, there are not any study-related activities that would normally require signed consent
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*required

Are the subjects or their legally authorized representatives (LARs) members of a
distinct cultural group or community in which signing forms is not the norm?

Yes, the subjects/their LARs are members of a distinct cultural group or community in which signing
forms is not the norm, and there is an appropriate alternative mechanism for documenting that
informed consent was obtained.
No, the subjects/their LARs are not members of a distinct cultural group or community in
✔
which signing forms is not the norm.

*required

Will you provide the participants with a written statement (i.e., an information sheet
that contains all of the elements of an informed consent form but without the
signature lines) about the research?

✔ Yes, participants will receive written information about the research.
No, participants will not receive written information about the research.

Obtaining Parental Consent and Child Assent

This section will gather details about the parental consent and child assent
processes.
*required

Does your study require parental/guardian consent?

If any of your participants are under 18 years of age, parental consent is most
likely a requirement. Yes
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✔ No

*required

Is child assent required for your study?

Assent is required unless the child is not capable of assenting due to age,
psychological state, or sedation OR the research holds out the prospect of a direct
benefit that is only available within the context of the research.
Children under the age of 13 should receive a separate child assent form written at
their grade level that they can read or that can be read to them.
Children between the ages of 13 and 17 can provide assent on the parental
consent form.
Yes
✔ No

General Data Protection Regulation (GDPR) Consent

This section will gather details about the consent process for persons residing within
European Union (EU).
*required

Does your study involve the collection of data from or about persons in the European
Union (EU)?

Yes
✔ No

102

*required

Obtaining Consent

This section will gather details about the consent process.
*required

How and when will you provide consent information to participants?

For example, will consent be provided as an attachment to your recruitment email,
as the first page participants see after clicking on the survey link, etc.? Recruitment
email
*required

How and when will signed consent be obtained?

For example, participants will type their names and the date on the consent form
before completing the online survey, participants will sign and return the consent
forms when you meet for their interview, etc.
If your study is anonymous and qualifies for a waiver of signed consent, please
state the following in the below box: "A waiver of signed consent has been
requested." a waiver of signed consent has been requested.
Please attach your consent form(s) as separate Word documents.

If you have multiple participant groups, you may need to submit a consent form for
each group.
Sample documents:

Note: If any documents written in a language other than English will need to be
provided to potential participants, the translated documents should also be attached
here.
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Procedures

Study Design

This section gathers additional information about planned procedures.
*required

Will your study involve any of the following?

Check the applicable boxes. If none apply, select "N/A."
Extra costs to the participants (tests, hospitalization, etc.)
Alcohol consumption
Protected Health Information (from health practitioners/institutions)
VO2 Max Exercise
Pilot study procedures (which will be published/included in data analysis)
Use of blood
The use of rDNA or biohazardous material
The use of human tissues or cell lines
Fluids that could mask the presence of blood (including urine/feces)
Use of radiation or radioisotopes
✔ N/A

Procedures
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This section will gather additional information about all planned study procedures.
*required

In an ordered list, please describe the procedures for each participant group.

Be concise. Please include time estimates for each procedure. For example:
1. Online survey. 10 minutes.
2. Interview. 30-45 minutes.

If different participant groups are involved, you must also specify which procedures
correspond to each group. For example:
1. Online Survey. 15 minutes. (All participants).
2. Focus Group. 45 minutes. (4-5 participants from Group A).
3. Recorded Interview. 30 minutes. (3 participants from Group B).
Online Survey -10 mins

Please attach all of your data collection instruments as separate Word documents*.

*If any of your data collection instruments are proprietary/validated instruments, you
may submit them as PDFs.

Possible attachments may include:

Interview
Session
Prompts
Checklists

Survey/Questionnaire questions
questions
Observation protocols
outlines

Educational handouts, etc.
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Note: If any documents written in a language other than English will need to be
provided to participants, the translated documents should also be attached here.
Compensation

Note: Certain states outlaw the use of lotteries, raffles, or drawings as a means of
compensating research participants. Research compensation exceeding $600 per
participant within a one-year period is considered income and will need to be filed on
the participant's income tax returns. If your study is grant funded, the Office of
Sponsored Programs (OSP) policies might affect how you compensate participants.
Contact the IRB or OSP for additional information.
*required

Will this project involve participant compensation?

Compensation may include gift cards, meals, extra credit, etc.
Yes
✔ No

Study Sites & Permissions

This section with gather information about study locations and any necessary
permissions.
*required

Please state the actual location(s)/site(s) at which the study will be conducted. If the
study will occur online, state "online/virtual."

Be specific. Include the city, state, school/district name, clinic name, etc.
Online/Virtual
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*required

Will you need to receive conditional IRB approval before your study location(s) will
grant permission?

The conditional IRB approval letter states that a study is ready for complete
IRB approval once documentation of permission is received. Yes
✔ No

Please submit any permission letters you have obtained.

If you are
uploaded
If you
permission

still in the process of obtaining permission letters, they can be
at a later time.
would like us to review your permission request template(s) or
letter template(s), please submit those here.
Acceptable permission documentation includes signed statements
on official letterhead and/or time and date stamped email correspondence
originating from an appropriate official/authority.
Sample documents:
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Data Security

Privacy & Data Analysis

This section will collect additional information about how you plan to protect privacy
and analyze your data.
*required

For each procedure you have listed, describe the steps you will take to protect the
privacy of your participants.

If you are
not
If you plan
an online
If you plan
cabinet/desk?

conducting interviews, will you use a private setting where others will
overhear?
to use online surveys, will they be anonymous or stored securely in
database?
to use hardcopy surveys, will the data be stored in a locked

No names will be used in the dissertation and all data is kept on external hard drive.
*required

Where will the data be stored and who will have access to the data?

I.e., a password-locked computer, a locked drawer, and locked filing cabinet, etc;
only the researcher; the researcher/faculty committee.
All data will be password protected and kept on an external hard drive that is password protected.
Myself and Fort Bend ISD Fine Arts Department will be the only who access to the data.
*required

Will the data be destroyed after three years?

It is strongly advised that data be retained for a minimum of 3 years after the study
has been completed.
✔ Yes
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*required

Describe how the data will be destroyed.

I.e., it will be deleted from the computer, paper copies will be shredded, etc.
Deleted from hard drive.

No

*required

How will the data be analyzed?

As applicable, describe the statistical methods to be used, any use of data analysis
software/packages, whether you will use grouping or themes, etc.
Qualitative Phenomenological is a design of inquiry coming from philosophy and psychology in
which the researcher describes the lived experiences of individuals about a phenomenon as
described by participants.
*required

What will be done with the data and resulting analysis?

Include any plans for publication or presentation.
publication and presentation

*required

Will this project involve the use of archival data or secondary data?

Archival data is information previously collected for a purpose other than the
proposed research. Examples include student grades and patient medical
records.
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Secondary data is data that was previously collected for the purpose of research. For
example, a researcher may choose to utilize survey data that was collected as part of
an earlier study.
If you plan to collect documents from participants or an organization (meeting
minutes, policies, syllabi, notes, etc.) please respond "yes."

Yes
✔ No
*required

Media Use

This section gathers additional information about any planned use of media and/or
audio/video devices.
*required

Will this project involve any of the following?

Check the applicable boxes. If none apply, select "N/A."
Audio recording
Video recording
Photography
✔ N/A*required

Confidentiality

Confidentiality means that the researcher can identify participants and link them to
their data, but the researcher will not reveal participant identities to anyone outside
of the study.
*required

Based on the above definition, are any aspects of your study considered confidential?
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Yes
✔ No

*required

Anonymity

Anonymity means that although the researcher knows whom he or she invited to
participate in his or her study, once the data is collected, the researcher cannot link
individuals to their personal data. This means that no personally-identifying
information can be collected in an anonymous study.
*required

Based on the above definition, are any aspects of your study considered anonymous?

Yes
✔ No
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Risks & Benefits

Risks

This section will gather additional information about any potential risks involved with
your project.
*required

Describe the risks to participants and any steps that will be taken to minimize those
risks.

If the only potential risk is a breach in confidentiality if the data is lost or stolen, state
that below. Remember:
Risks can
No study

be physical, psychological, economic, social, or legal.
is completely without risk.

The only risk in the study is the participate fill out the survey. All names are removed and all privacy
of participates are fully utilized.
*required

Will alternative procedures or treatments that might be advantageous to the
participants be made available?

Yes
✔ No

*required

Is this project considered greater than minimal risk?

Remember, minimal risk means that the probability and magnitude of harm or
discomfort anticipated in the research are not greater in and of themselves than
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those ordinarily encountered in daily life or during the performance of routine
physical or psychological examinations or tests. Yes
✔ No

Benefits

This section will gather additional information about any potential benefits involved
with your project.
*required

Describe the possible direct benefits to the participants. If participants are not expected
to receive direct benefits, please state "No direct benefits."

Remember:

result in
Benefits
in this section.

Completing a survey or participating in an interview will not typically
direct benefits to participants.
are not the same as compensation. Do not list gift cards, meals, etc.

The data will help the a better understanding of how COVID-19 has affected the instrumental
programs in the FBISD, there will be no direct benefits.
*required

Describe any possible benefits to society.

For example, increased public knowledge on the topic, improved learning outcomes,
etc.
It will increase public awareness of the effects of COVID-19 on the school district that their children
attend.

Evaluation of Risks and Benefits
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This section establishes whether or not the study is worth doing based on the risks
and benefits described.
*required

Evaluate the risk-benefit ratio.

Why is the study worth doing, even with any identified risks?
General music and music history courses have been a part of high school virtual schools’
curriculums for some time now. It can be assumed that never before has virtual school been the
most effective way to teach secondary performing arts ensembles. It is a growing fear that since the
COVID-19 closures have forced ensemble teachers to show that an ensemble can, in fact, be
taught virtually, the administrators will begin to question the need for an ensemble teacher. Class
lectures that were primarily face-to-face sharply transitioned to online remote learning, which left
many teachers with little time to prepare. The question that comes to mind is why this is a concern
in music education. Why is this research significant in the Fort Bend Independent School District
and to education in general? Why are the residual effects of COVID-19 an issue for the enrollment,
retention, and recruitment of the Fort Bend Independent School District music educators? The
primary explanation of this concern in music education is that music educators across the country
all have one primary concern they face each day: enrollment, retention, and recruitment. The effect
of COVID-19 could have other areas of concern such as job security, compassion and caring for
students’ growth, and a reduction in programs, teachers, budgets, support, and resources due to a
declining matriculation? In a non-COVID-19 situation, music educators work countless hours on
their recruiting students into their programs and then work even more hours to retain their students.
To achieve this goal, the ensemble’s marketing had to encourage students of all cultures to join the
ensemble for the purpose of self-expression, educational enrichment, and cultural engagement. It
was essential for students to feel a sense of belonging to a musical group deeply dedicated to
actively performing. Therefore, COVID-19 has made it even harder for music educators. Music
educators, it seems, are not like other humans. They might catch COVID-19 in a reasonably busy
supermarket while wearing a face-covering or anywhere else where they spend even short periods
of time with other people, but in a classroom (although not in a staffroom). They were deemed to be
at no more risk than other adults (those who spend their lives socially distancing from all others and
avoid being with all but their closest family). The information and data collected in this study will
lead the way for other school districts of similar sizes to examine their programs, as there are
significant gaps in the educational world in this area of study.
Attachments

Human Subjects Training Documentation

Note: This upload is only required for non-affiliated, non-LU personnel. If you are
affiliated with LU, we are able to view your CITI training report.
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Sample documents: CITI Program Website

External Investigator Agreement

Note: This upload is only required for non-affiliated, non-LU personnel. If you are
affiliated with LU, you are able to provide certification within the Cayuse system.

Proof of Permission to Use LU Participants, Data, or Groups

Note: If you are not using LU participants, data, or groups, you do not need to
include an attachment here.

DNP Permission

Note: If you are not in the Doctor of Nursing Practice Program (School of Nursing),
you do not need to include an attachment here.
Sample documents:

Screening

Note: If your study does not involve a screening instrument, you will not need to
provide an attachment here.
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Recruitment

Note: If you are strictly using archival data, you may not need to include an
attachment here.
Sample documents:

Parental Consent

Note: If your study does not involve minors, you will not need to provide an
attachment here. Sample documents: Consent (Parental)

Archival Data Forms, Templates, or Collection Sheets

Note: If you are not using archival data, you will not need to provide an attachment
here.
Archival Data Permission

Note: If you are not using archival data, you will not need to provide an attachment
here.
Sample documents:
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Data Collection Instruments

Note: If you are strictly using archival data, you may not need to provide an
attachment here.

Site Permission

Note: If you do not require external permission(s) to conduct your study, you may
not need to provide an attachment here.
Sample documents:

Child Assent

Note: If your study does not involve minors, you will not need to provide an
attachment here.
Sample documents: Child Assent

Consent Templates

Note: If you are strictly using archival data, you may not need to provide an
attachment here.
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Debriefing

Note: If your study does not involve deception, you will not need to provide an
attachment here.
Sample documents:

GDPR Consent

Note: If your study does not involve European Union (EU) residents, you will not
need to provide an attachment here.
Sample documents:

Modification Submission

Modification

IMPORTANT REMINDER
Researchers must submit a modification submission and receive approval for the
following changes:
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Increasing the number of participants
Adding an instrument (survey, interview, etc.)
Adding questions to an instrument
Changing a data collection form to make it easier for subjects to read
A
change in principal investigator (PI)
Changes in personnel other than the PI for expedited or full-review studies
Adding an additional study/field site
Changes in the objective of the study as originally submitted and approved
by
the IRB Changes which increase risk to the subjects resulting in greater
discomfort or in a greater degree of invasiveness
Researchers DO NOT need to submit a modification submission for the following
changes:
Decreasing the number of planned participants
Removing an instrument
Removing questions from an instrument
Using
smaller focus groups due to participant scheduling conflicts
Eliminating a study site
Utilizing a survey platform (e.g., SurveyMonkey, Qualtrics, etc.) different from
what
was listed on the IRB application
Utilizing data analysis software different from what was listed on the IRB
application Changing the title of a study (unless title change occurs due to
study changes that require a modification)

*required

Based on the above information, do you need to make changes to the project?

✔ Yes

Please make any desired changes in the sections to the left and submit your
modification request to the IRB.
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If any documents need to be revised based on the changes, those should be
uploaded to the application once you proceed past this page.

No

*required

Justification for Modification

Please provide the reasons for the modification(s).
Dear IRB,

Due to district restrictions in Fort Bend ISD regarding surveys to the district personnel, the district
as rejected my application to survey the educators as they sited survey fatigue as the reason.

Therefore, I am requesting that the sampling pool will need to be change from the entire district to
the cohort in which I lead. Here is the educator breakdown for the sampling pool.

Here is the breakdown of educators at each school:
1. High School
1. Band - 3
2. Choir - 1
3. Orchestra - 1
2. Middle School 1
1. Band - 2
2. Choir - 2
3. Orchestra - 2
3. Middle School 2
1. Band - 2
2. Choir - 2
3. Orchestra - 2
4. There is plenty of data for the three schools that I can show the effects of COVID-19.
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As far as data, there is a lot of data for the three schools that can be used. Therefore, I ask that my
IRB information be changed from Fort Bend ISD to George Bush High School Cohort.

Thank you,
John Wilkerson
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IRB Overview

Application for the Use of Human Research Participants

Before proceeding to the IRB application, please review and acknowledge the below
information:

Administrative Withdrawal Notice

This section describes the IRB's administrative withdrawal policy. Please review this
section carefully.
Your study may be administratively withdrawn if any of the following conditions are met:

Inactive for
greater than 60 days and less than 10% of the app has been
completed
Duplicate
submissions
Upon
request of the PI (or faculty sponsor for student submissions)
Inactive for
90 days or more (does not apply to conditional approvals, the IRB will
contact PI prior to withdrawal)

*required
✔ I have read and understand the above information.

Study Submission & Certification
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This section describes how to submit and certify your application. Please review this
section carefully. Failure to understand this process may cause delays.
Submission
Once you
submission

click complete submission, all study personnel will need to certify the
before it is sent to the IRB for review.
Instructions for submitting and certifying an application are available in
the IRB's Cayuse How-tos document.

Certification
Your study
certified by
If you do
has not
Please

has not been successfully submitted to the IRB office until it has been
all study personnel.
not receive a “submission received by the IRB office” email, your study
been received.
check your junk folder before contacting the IRB.

*required
✔ I have read and understand the above information.

Moving through the Cayuse Stages

In Cayuse, your IRB submission will move through different stages. We have
provided a quick overview of each stage below.
In Draft
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The In
Draft stage means that the study is with the study team (you). In this
stage, the
study team can make edits to the application.
When the
IRB returns a submission to the study team, the submission will move
back to the In-Draft stage to allow for editing.

Awaiting Authorization
Each time
a study is submitted, it will move from In-Draft to Awaiting
Authorization.
During this
stage, the submission must be certified by all study personnel listed on
the application (PI, Co-PI, Faculty Sponsor). This ensures that every member of the
study team is satisfied with the edits.
Please note, the IRB has not received your submission until all study personnel
have clicked “certify” on the submission details page.

Pre-Review

When your
application is submitted and certified by all study personnel, your study
will move
into the Pre-Review stage.
PreReview means the IRB has received your submission. The majority of
the IRB
review occurs during the Pre-Review stage.
Once
received, an IRB analyst will conduct a cursory review of your
application to ensure we have all the information and documents necessary to
complete a preliminary review. This cursory review usually occurs within 3 business
days of receipt.
If
additional information or documents are needed to facilitate our
review,
your submission will be returned to you to request these changes.
Your study
will be assigned to an analyst once it is ready for review.
Preliminary
and any subsequent reviews may take 15–20 business days to
complete depending on the IRB's current workload.

Under Review
Studies will only move into the “Under Review” stage when the analyst has
completed his or her review and the study is ready for IRB approval.
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*required
✔ I have read and understand the above information.

Finding Help

The IRB has several resources available to assist you with the application process.
Please review the below information, or contact our office if you need assistance.
Help Button Text (?)
Some
questions within the application may have help text available.
Please
click on the question mark to the right of these questions to find
additional guidance.

Cayuse
FAQs
Supporting

How-Tos
document templates

Contact Us:

Office

*required
✔ I have read and understand the above information.
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*required

What type of project are you seeking approval for?

Please make the appropriate selection below.
✔ Research

Research is any undertaking in which a faculty member, staff member, or
student collects information on living humans as part of a planned, designed activity
with the intent of contributing relevant information to a body of knowledge within a
discipline.

Archival or Secondary Data Use Research ONLY

Archival data is information previously collected for a purpose other than the
proposed research. Examples include student grades and patient medical records.
Secondary data is data that was previously collected for the purpose of
research. For example, a researcher may choose to utilize survey data that was
collected as part of an earlier study.
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Doctor of Nursing Practice (DNP) Scholarly Project

This option is specific to doctor of nursing practice (DNP) students' evidencebased practice scholarly projects.

Doctor of Ministry (DMin) Project

This option is specific to Doctor of Ministry (DMin) student projects.
*required

Please indicate the primary purpose of this project:

Why is this project being proposed?
✔ Doctoral Research

*Note: Students must enter themselves as PI and their faculty sponsor under Faculty
Sponsor.

*required

Have you passed your dissertation proposal defense?

Doctoral candidates may not submit their project for IRB review until they have
successfully passed their proposal defense.
✔ Yes
No
N/A

Masters Research
Undergraduate Research
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Faculty or Staff Research
Class Project
Other

Study Personnel

Please fill in all associated personnel below.
Please note: All study personnel must complete CITI training prior to receiving IRB
approval. The IRB will accept either of the following CITI courses: "Social &
Behavioral
Researchers" or "Biomedical & Health Science Researchers."

The individual who will receive and respond to communication from the IRB should
be listed as the primary contact. For student projects, the primary contact will be the
student researcher(s). For faculty projects, the primary contact may be the
researcher or a student(s), administrative assistant, etc. assisting the faculty
member. The same individual may be listed as the primary contact and the principal
investigator.
Name:
Organization:
Address:
Phone:
Email:
*required

Principal Investigator (PI)
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The principal investigator (PI) is the individual who will conduct the research or
serve as the lead researcher on a project involving more than one investigator. For
theses or dissertations, the student should be listed as PI.
Name:
Organization:
Address:
Phone:
Email: Co-

Investigator(s)

Co-investigators are researchers who serve alongside the principal investigator and
share in the data collection and analysis tasks.
*required

Faculty Sponsor

Projects with students serving as the PI must list a faculty sponsor, typically a
dissertation or thesis chairperson/mentor.
Name:
Organization:
Address:
Phone:
Email:
*required

Will the research team include any non-affiliated, non-LU co-investigators?

For example, faculty from other institutions without Liberty University login
credentials. Note: These individuals will not be able to access the IRB application
in Cayuse, however, the information provided below allows the LU IRB to verify the
training and credentials of all associated study personnel. Yes
✔ No
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Conflicts of Interest

This section will obtain information about potential conflicts of interest.
*required

Do you or any study personnel hold a position of influence or academic/professional
authority over the participants?

For example, are you the participants supervisor, pastor, therapist, teacher,
principal, or district/school administrator? Yes
✔ No

*required

Do you or any study personnel have a financial conflict of interest?

For example, do you or an immediate family member receive income or other
payments, own investments in, or have a relationship with a non-profit organization
that could benefit from this research? Yes
✔ No

Funding Information

This section will request additional information about any funding sources.
*required

Is your project funded?

Yes
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✔ No

Study Dates

Please provide your estimated study dates.
*required

Start Date

01-24-2022
*required

End Date

05-27-2022

Use of Liberty University Participants

Please make the appropriate selection below:
*required
I do not plan to use LU students, staff, and/or faculty as participants.
✔
Note: Use of LU students, faculty, or staff also includes the use of any existing data.

I plan to use a single LU department or group.

You will need to submit proof of permission from the department chair, coach, or dean to use LU
personnel from a single department.

I plan to use multiple LU departments or groups.
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If you are including faculty, students, or staff from multiple departments or groups (i.e., all
sophomores or LU Online) and you have received documentation of permission, please attach it to
your application. Otherwise, the IRB will seek administrative approval on your behalf.

*required

Purpose

Please provide additional details about the purpose of this project.
Write an original, brief, non-technical description of the purpose of your project.

Include in your description your research hypothesis/question, a narrative that
explains the major constructs of your study, and how the data will advance your
research hypothesis or question. This section should be easy to read for someone
not familiar with your academic discipline.
ABSTRACT
When COVID-19 made its way into the United States, the Center for Disease Control and
Prevention (CDC) recommended that all schools should transitioned to an online learning format as
the country entered a lockdown in March 2020. COVID-19 has now made it harder for music
educators to retain and recruit students into their programs. The purpose of the proposed study is to
determine the residual effects of COVID-19 on the retention and recruitment of the band, choir, and
orchestra programs of the George Bush High School Cohort. (GBHSC) The first identification area
is to identify the enrollment numbers of the band, choir, and orchestra programs before COVID-19
in the 2018–2019 and 2019–2020 academic school year. Second, it will be determining the
enrollment numbers during COVID-19 in the 2020-2021 academic school year related to the
retention and recruiting of the band, choir, and orchestra programs. Third, the GBHSC directors will
be surveyed/polled, respond to survey questions about why students did not return to their
respective band, choir, and orchestra programs. The method in which this study will be conducted
is the Qualitative Phenomenological case study. A Qualitative Phenomenological is a design of
inquiry coming from philosophy and psychology in which the researcher describes the lived
experiences of individuals about a phenomenon as described by participants.[1]

RESEARCH QUESTION
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The following research questions that will be explored in this study,
RQ1: In what ways did the COVID-19 pandemic impact the secondary performing ensembles, sixth
– twelve grades, in the George Bush High School Cohort music programs?
RQ2: In what ways have the effects of COVID-19 on student enrollment, recruitment, and retention
impacted music educators’ on reported stress or anxiety levels within GBHSC music programs?
HYPOTHESES
The COVID-19 pandemic negatively impacted the recruitment, enrollment, and retainment of
students in secondary performing ensembles in the George Bush High School Cohort and has
heightened the anxiety and stress levels of FBISD secondary ensemble directors.

SIGNIFICANCE OF THE STUDY
General music and music history courses have been a part of high school virtual schools’
curriculums for some time now. It can be assumed that never before has virtual school been the
most effective way to teach secondary performing arts ensembles. It is a growing fear that since the
COVID-19 closures have forced ensemble teachers to show that an ensemble can, in fact, be
taught virtually, the administrators will begin to question the need for an ensemble teacher. Class
lectures that were primarily face-to-face sharply transitioned to online remote learning, which left
many teachers with little time to prepare. The question that comes to mind is why this is a concern
in music education. Why is this research significant in the Fort Bend Independent School District
and to education in general? Why are the residual effects of COVID-19 an issue for the enrollment,
retention, and recruitment of the Fort Bend Independent School District music educators?
The primary explanation of this concern in music education is that music educators across the
country all have one primary concern they face each day: enrollment, retention, and recruitment.
The effect of COVID-19 could have other areas of concern such as job security, compassion and
caring for students’ growth, and a reduction in programs, teachers, budgets, support, and resources
due to a declining matriculation? In a non-COVID-19 situation, music educators work countless
hours on their recruiting students into their programs and then work even more hours to retain their
students. To achieve this goal, the ensemble’s marketing had to encourage students of all cultures
to join the ensemble for the purpose of self-expression, educational enrichment, and cultural
engagement. It was essential for students to feel a sense of belonging to a musical group deeply
dedicated to actively performing.[2] Therefore, COVID-19 has made it even harder for music
educators.
Music educators, it seems, are not like other humans. They might catch COVID-19 in a reasonably
busy supermarket while wearing a face-covering or anywhere else where they spend even short
periods of time with other people, but in a classroom (although not in a staffroom). They were
deemed to be at no more risk than other adults (those who spend their lives socially distancing from
all others and avoid being with all but their closest family).
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The information and data collected in this study will lead the way for other school districts of similar
sizes to examine their programs, as there are significant gaps in the educational world in this area
of study.

[1]. John W. Creswell and J. David Creswell, Research Design: Qualitative, Quantitative, and Mixed
Methods Approaches (Thousand Oaks, CA: SAGE Publications, 2018), 14.
[2]. Phillip M. Hash. "Remote Learning in School Bands During the COVID-19 Shutdown." Journal
of Research in Music Education 68, no. 4 (2020): 381-97. doi:10.1177/0022429420967008, 381.

Investigational Methods

Please indicate whether your project involves any of the following:
*required

Does this project involve the use of an investigational new drug (IND) or an approved
drug for an unapproved Use?

Yes
✔ No

*required

Does this project involve the use of an investigational medical device (IDE) or an
approved medical device for an unapproved Use?
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Yes
✔ No
Participant Information

Participant Criteria

Please provide additional information about your participants.
*required

What characteristics make an individual eligible to be in your study (i.e., your inclusion
criteria)?

For example, do your participants have to be 18 or older? Must they work in a
specific career or field? Do they have to be part of a specific racial or ethnic group?
If you will have multiple participant populations/groups, like a teacher group and an
administrator group, please list the populations/groups separately and provide the
inclusion criteria for each.
To be eligible to participate in this study. The adults must be over 18 and full time music educators
in the George Bush High School Cohort. The participation groups is all Secondary Instrumental
Music Educators who teach band, choir and orchestra within the GBHSC.
*required

What characteristics make an individual ineligible to be in your study (i.e., your
exclusion criteria)?

For
example, will you exclude persons under 18 years of age?
Note:
Exclusion criteria are not simply the inverse of inclusion criteria--these
are specific characteristics that would disqualify an individual from participating.
NO minor students under will participate in the study.
*required
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How and when will you screen your potential participants? Be specific. Common
options are listed below:

(If
(If on
given.

1. My screening questions will be the first questions asked on my study
survey/initialstudy survey, and
electronic) the survey will close if a disqualifying answer is given.
pen and paper) the survey will be discarded if a disqualifying answer is

2.

Potential participants will

Click on
a link in the recruitment email to a screening survey.
Be
emailed a link to a screening survey when they contact me to express
their
interest in my study.
Answer
screening questions when they talk to me in person/call/email me to
express their interest in my study.
3. I/a designated official from my study site(s) will identify individuals who
meet mystudy criteria and contact them directly by email, etc.
4. I will list my participant criteria in my recruitment document and consent
form, but Iwill not utilize additional screening processes.
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Note: Screening involves ensuring that the individuals who express interest in your
study meet your participant criteria. It does not involve deciding whom among your
screened and consented participants will engage in your separate study procedures.

If you will use a screening survey/questions, please attach your screening document(s)
as separate Word documents* here.

*If you are using a proprietary screening tool (e.g., PAR-Q), it can be submitted as a
PDF.

Note: If any screening documents will need to be provided in a different language,
the translated documents should also be attached here.

*required

Will your participant population be divided into different groups (or different
procedures)?

(i.e., experimental and control groups)
Yes
✔ No

*required

Are you related to any of your participants?

Yes
✔ No
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*required

Types of Participants

Who will be the focus of your study? (Check all that apply).
✔ Adult Participants (18-65 years old)
Minors (under 18 years)
Seniors (65+)
College or University Students
Armed Forces Members (active duty, retired, discharged, etc.)
Persons Residing in the European Union (EU)
Inpatients, Outpatients, or Patient Controls
Pregnant Women
Fetuses
Individuals with Cognitive Disabilities
Individuals with Physical Disabilities
Individuals Incapable of Giving Consent Prisoners or
Institutionalized Individuals
Specific Ethnic or Racial Group(s)
Other Potentially Elevated Risk Populations

*required

Please provide a rationale for selecting the above groups(s).

(i.e., Why will these specific groups enable you to answer your research question?
Why is the inclusion of these groups necessary?)
This is the age of the music educators in the FBISD.
*required
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Provide the maximum number of participants you plan to enroll for each participant
group.

You will not be approved to enroll a number greater than the number listed. If at a
later time it becomes apparent that you need to increase your sample size, you will
need to amend your protocol prior to doing so. As appropriate, sample sizes should
be justified in accordance with the study design and methodology.
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Recruitment

Recruitment of Participants

This section will collect additional information on the recruitment of potential
participants.
*required

How will you contact potential participants to recruit them for your study?

Be

specific. Examples include email, a phone call, social media, snowball
sampling, flyers, etc.
If you
plan to use phone calls or emails, please describe how you will obtain
the phone numbers/email addresses (e.g., publicly available, list will be provided to
you, personal acquaintances, etc.).
Please state whether the same recruitment template will be used for all recruitment
methods. For example, if separate recruitment templates are required (e.g., one for
email and one for social media), please attach both below. If you will follow-up with
participants (phone, email, etc.) please say so in your below response.
All correspondence will be made through email.
*required

Describe the location and timing of recruitment.
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Unless you are recruiting at a specific event, please refrain from listing an exact date
(you can provide a general estimate, or simply state "recruitment will begin upon IRB
approval.").
"recruitment will begin upon IRB approval."
*required

Attach your recruitment documents as separate Word documents here.

Depending on your above responses, you may need to attach multiple documents:
Email(s)
Letter(s)
Social
media post(s)
Flyer(s), etc.

Note: If any recruitment documents will need to be provided in a different language,
the translated documents should also be attached here.
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Consent

Determination of Consent Waiver Eligibility

The below questions will help us determine if your project qualifies for a waiver of
consent, consent elements, or signed consent.
*required

Does your project involve deception?

Deception may include, but is not limited to, the following:
Withholding the full/true purpose of the study.
Withholding information about experimental/controls groups.
Audio/video recording or photographing participants without their
knowledge.
Yes
✔ No

*required

Does your project involve anonymous data collection methods?
✔ Yes
No

*required

Does your project involve a participant population where signing forms is not the norm?

Yes
✔ No
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*required

Waiver of Signed Consent

Please answer the below questions.
*required

Would a signed consent form be the only record linking the participant to the research?
✔ Yes, only the signed form would link the participant to the study.
No, there are other records/study questions linking the participants to the study.

*required

Does a breach of confidentiality constitute the principal risk to participants?
✔ Yes, while unlikely, the primary risk is a potential breach of confidentiality.
No, there are other risks involved than a breach of confidentiality.

*required

Does the research pose no more than minimal risk to participants?

(i.e., no more risk than that of everyday activities)
✔ Yes, the study is minimal risk.
No, the study is greater than minimal risk.

*required

Does the research include any activities that would require signed consent in a nonresearch context?

(e.g., liability waivers)
Yes, there are study-related activities that would normally require signed consent.
✔ No, there are not any study-related activities that would normally require signed consent
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*required

Are the subjects or their legally authorized representatives (LARs) members of a
distinct cultural group or community in which signing forms is not the norm?

Yes, the subjects/their LARs are members of a distinct cultural group or community in which signing
forms is not the norm, and there is an appropriate alternative mechanism for documenting that
informed consent was obtained.
No, the subjects/their LARs are not members of a distinct cultural group or community in
✔
which signing forms is not the norm.

*required

Will you provide the participants with a written statement (i.e., an information sheet
that contains all of the elements of an informed consent form but without the
signature lines) about the research?

✔ Yes, participants will receive written information about the research.
No, participants will not receive written information about the research.

Obtaining Parental Consent and Child Assent

This section will gather details about the parental consent and child assent
processes.
*required

Does your study require parental/guardian consent?

If any of your participants are under 18 years of age, parental consent is most
likely a requirement. Yes
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✔ No

*required

Is child assent required for your study?

Assent is required unless the child is not capable of assenting due to age,
psychological state, or sedation OR the research holds out the prospect of a direct
benefit that is only available within the context of the research.
Children under the age of 13 should receive a separate child assent form written at
their grade level that they can read or that can be read to them.
Children between the ages of 13 and 17 can provide assent on the parental
consent form.
Yes
✔ No

General Data Protection Regulation (GDPR) Consent

This section will gather details about the consent process for persons residing within
European Union (EU).
*required

Does your study involve the collection of data from or about persons in the European
Union (EU)?

Yes
✔ No
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*required

Obtaining Consent

This section will gather details about the consent process.
*required

How and when will you provide consent information to participants?

For example, will consent be provided as an attachment to your recruitment email,
as the first page participants see after clicking on the survey link, etc.? Recruitment
email
*required

How and when will signed consent be obtained?

For example, participants will type their names and the date on the consent form
before completing the online survey, participants will sign and return the consent
forms when you meet for their interview, etc.
If your study is anonymous and qualifies for a waiver of signed consent, please
state the following in the below box: "A waiver of signed consent has been
requested." a waiver of signed consent has been requested.
Please attach your consent form(s) as separate Word documents.

If you have multiple participant groups, you may need to submit a consent form for
each group.
Sample documents:

Note: If any documents written in a language other than English will need to be
provided to potential participants, the translated documents should also be attached
here.
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Procedures

Study Design

This section gathers additional information about planned procedures.
*required

Will your study involve any of the following?

Check the applicable boxes. If none apply, select "N/A."
Extra costs to the participants (tests, hospitalization, etc.)
Alcohol consumption
Protected Health Information (from health practitioners/institutions)
VO2 Max Exercise
Pilot study procedures (which will be published/included in data analysis)
Use of blood
The use of rDNA or biohazardous material
The use of human tissues or cell lines
Fluids that could mask the presence of blood (including urine/feces)
Use of radiation or radioisotopes
✔ N/A

Procedures
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This section will gather additional information about all planned study procedures.
*required

In an ordered list, please describe the procedures for each participant group.

Be concise. Please include time estimates for each procedure. For example:
1. Online survey. 10 minutes.
2. Interview. 30-45 minutes.

If different participant groups are involved, you must also specify which procedures
correspond to each group. For example:
1. Online Survey. 15 minutes. (All participants).
2. Focus Group. 45 minutes. (4-5 participants from Group A).
3. Recorded Interview. 30 minutes. (3 participants from Group B).
Online Survey -10 mins

Please attach all of your data collection instruments as separate Word documents*.

*If any of your data collection instruments are proprietary/validated instruments, you
may submit them as PDFs.

Possible attachments may include:

Session
Prompts

Survey/Questionnaire questions
Interview questions
Observation protocols
outlines
Checklists
Educational handouts, etc.

Survey Questions.docx

147

Note: If any documents written in a language other than English will need to be
provided to participants, the translated documents should also be attached here.

Compensation

Note: Certain states outlaw the use of lotteries, raffles, or drawings as a means of
compensating research participants. Research compensation exceeding $600 per
participant within a one-year period is considered income and will need to be filed on
the participant's income tax returns. If your study is grant funded, the Office of
Sponsored Programs (OSP) policies might affect how you compensate participants.
Contact the IRB or OSP for additional information.
*required

Will this project involve participant compensation?

Compensation may include gift cards, meals, extra credit, etc.
Yes
✔ No

Study Sites & Permissions

This section with gather information about study locations and any necessary
permissions.
*required
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Please state the actual location(s)/site(s) at which the study will be conducted. If the
study will occur online, state "online/virtual."

Be specific. Include the city, state, school/district name, clinic name, etc.
Online/Virtual
*required

Will you need to receive conditional IRB approval before your study location(s) will
grant permission?

The conditional IRB approval letter states that a study is ready for complete
IRB approval once documentation of permission is received. Yes
✔ No

Please submit any permission letters you have obtained.

If you

are still in the process of obtaining permission letters, they can be
uploaded at a later time.
If you
would like us to review your permission request template(s) or
permission letter template(s), please submit those here.
Acceptable permission documentation includes signed statements on
official letterhead and/or time and date stamped email correspondence originating
from an appropriate official/authority.
Sample documents:
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Data Security

Privacy & Data Analysis

This section will collect additional information about how you plan to protect privacy
and analyze your data.
*required

For each procedure you have listed, describe the steps you will take to protect the
privacy of your participants.

If you
are conducting interviews, will you use a private setting where others
will not
overhear?
If you
plan to use online surveys, will they be anonymous or stored securely
in an
online database?
If you
plan to use hardcopy surveys, will the data be stored in a locked
cabinet/desk?
No names will be used in the dissertation and all data is kept on external hard drive.
*required

Where will the data be stored and who will have access to the data?

I.e., a password-locked computer, a locked drawer, and locked filing cabinet, etc;
only the researcher; the researcher/faculty committee.

*required

Will the data be destroyed after three years?

It is strongly advised that data be retained for a minimum of 3 years after the study
has been completed.
✔ Yes
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*required

Describe how the data will be destroyed.

I.e., it will be deleted from the computer, paper copies will be shredded, etc.
Deleted from hard drive.

No

*required

How will the data be analyzed?

As applicable, describe the statistical methods to be used, any use of data analysis
software/packages, whether you will use grouping or themes, etc.
Qualitative Phenomenological is a design of inquiry coming from philosophy and psychology in
which the researcher describes the lived experiences of individuals about a phenomenon as
described by participants.
*required

What will be done with the data and resulting analysis?

Include any plans for publication or presentation.
publication and presentation

*required

Will this project involve the use of archival data or secondary data?

Archival data is information previously collected for a purpose other than the
proposed research. Examples include student grades and patient medical
records.

151

Secondary data is data that was previously collected for the purpose of research. For
example, a researcher may choose to utilize survey data that was collected as part of
an earlier study.
If you plan to collect documents from participants or an organization (meeting
minutes, policies, syllabi, notes, etc.) please respond "yes."

Yes
✔ No
*required

Media Use

This section gathers additional information about any planned use of media and/or
audio/video devices.
*required

Will this project involve any of the following?

Check the applicable boxes. If none apply, select "N/A."
Audio recording
Video recording
Photography
✔ N/A

*required

Confidentiality
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Confidentiality means that the researcher can identify participants and link them to
their data, but the researcher will not reveal participant identities to anyone outside
of the study.
*required

Based on the above definition, are any aspects of your study considered confidential?

Yes
✔ No

*required

Anonymity

Anonymity means that although the researcher knows whom he or she invited to
participate in his or her study, once the data is collected, the researcher cannot link
individuals to their personal data. This means that no personally-identifying
information can be collected in an anonymous study.
*required

Based on the above definition, are any aspects of your study considered anonymous?

Yes
✔ No
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Risks & Benefits

Risks

This section will gather additional information about any potential risks involved with
your project.
*required

Describe the risks to participants and any steps that will be taken to minimize those
risks.

If the only potential risk is a breach in confidentiality if the data is lost or stolen, state
that below. Remember:
Risks
No study

can be physical, psychological, economic, social, or legal.
is completely without risk.

The only risk in the study is the participate fill out the survey. All names are removed and all privacy
of participates are fully utilized.
*required

Will alternative procedures or treatments that might be advantageous to the
participants be made available?

Yes
✔ No

*required

Is this project considered greater than minimal risk?

Remember, minimal risk means that the probability and magnitude of harm or
discomfort anticipated in the research are not greater in and of themselves than
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those ordinarily encountered in daily life or during the performance of routine
physical or psychological examinations or tests. Yes
✔ No

Benefits

This section will gather additional information about any potential benefits involved
with your project.
*required

Describe the possible direct benefits to the participants. If participants are not expected
to receive direct benefits, please state "No direct benefits."

Remember:

result in
Benefits
this section.

Completing a survey or participating in an interview will not typically
direct benefits to participants.
are not the same as compensation. Do not list gift cards, meals, etc. in

*required

Describe any possible benefits to society.

For example, increased public knowledge on the topic, improved learning outcomes,
etc.
It will increase public awareness of the effects of COVID-19 on the school district that their children
attend.

Evaluation of Risks and Benefits
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This section establishes whether or not the study is worth doing based on the risks
and benefits described.
*required

Evaluate the risk-benefit ratio.

Why is the study worth doing, even with any identified risks?
General music and music history courses have been a part of high school virtual schools’
curriculums for some time now. It can be assumed that never before has virtual school been the
most effective way to teach secondary performing arts ensembles. It is a growing fear that since the
COVID-19 closures have forced ensemble teachers to show that an ensemble can, in fact, be
taught virtually, the administrators will begin to question the need for an ensemble teacher. Class
lectures that were primarily face-to-face sharply transitioned to online remote learning, which left
many teachers with little time to prepare. The question that comes to mind is why this is a concern
in music education. Why is this research significant in the George Bush High School Cohort and to
education in general? Why are the residual effects of COVID-19 an issue for the enrollment,
retention, and recruitment of the George Bush High School Cohort music educators? The primary
explanation of this concern in music education is that music educators across the country all have
one primary concern they face each day: enrollment, retention, and recruitment. The effect of
COVID-19 could have other areas of concern such as job security, compassion and caring for
students’ growth, and a reduction in programs, teachers, budgets, support, and resources due to a
declining matriculation? In a non-COVID-19 situation, music educators work countless hours on
their recruiting students into their programs and then work even more hours to retain their students.
To achieve this goal, the ensemble’s marketing had to encourage students of all cultures to join the
ensemble for the purpose of self-expression, educational enrichment, and cultural engagement. It
was essential for students to feel a sense of belonging to a musical group deeply dedicated to
actively performing. Therefore, COVID-19 has made it even harder for music educators. Music
educators, it seems, are not like other humans. They might catch COVID-19 in a reasonably busy
supermarket while wearing a face-covering or anywhere else where they spend even short periods
of time with other people, but in a classroom (although not in a staffroom). They were deemed to be
at no more risk than other adults (those who spend their lives socially distancing from all others and
avoid being with all but their closest family). The information and data collected in this study will
lead the way for other school districts of similar sizes to examine their programs, as there are
significant gaps in the educational world in this area of study.
Attachments

Human Subjects Training Documentation

Note: This upload is only required for non-affiliated, non-LU personnel. If you are
affiliated with LU, we are able to view your CITI training report.
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Sample documents: CITI Program Website

External Investigator Agreement

Note: This upload is only required for non-affiliated, non-LU personnel. If you are
affiliated with LU, you are able to provide certification within the Cayuse system.

Proof of Permission to Use LU Participants, Data, or Groups

Note: If you are not using LU participants, data, or groups, you do not need to
include an attachment here.

DNP Permission

Note: If you are not in the Doctor of Nursing Practice Program (School of Nursing),
you do not need to include an attachment here.
Sample documents: Permission Request , Permission Letter

Screening

Note: If your study does not involve a screening instrument, you will not need to
provide an attachment here.
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Recruitment

Note: If you are strictly using archival data, you may not need to include an
attachment here.
ample documents:
(Follow-up) , Recruitment (Flyer) , Recruitment (Social Media) ,
Recruitment (Verbal)

Parental Consent

Note: If your study does not involve minors, you will not need to provide an
attachment here. Sample documents: Consent (Parental)

Archival Data Forms, Templates, or Collection Sheets

Note: If you are not using archival data, you will not need to provide an attachment
here.
Archival Data Permission

Note: If you are not using archival data, you will not need to provide an attachment
here.
Sample documents: Permission Request , Permission Letter
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Data Collection Instruments

Note: If you are strictly using archival data, you may not need to provide an
attachment here.
Survey Questions.docx

Site Permission

Note: If you do not require external permission(s) to conduct your study, you may
not need to provide an attachment here.
Sample documents: Permission Request , Permission Letter

Child Assent

Note: If your study does not involve minors, you will not need to provide an
attachment here.
Sample documents: Child Assent

Consent Templates

Note: If you are strictly using archival data, you may not need to provide an
attachment here.
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Wilkerson's Consent Form.docxSample documents: Consent , Consent (Medical) , Consent (Blood
Draw)

Debriefing

Note: If your study does not involve deception, you will not need to provide an
attachment here.
Sample documents: Debriefing

GDPR Consent

Note: If your study does not involve European Union (EU) residents, you will not
need to provide an attachment here.
Sample documents: Consent (GDPR)
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APPENDIX B: IRB APPROVAL
Consent
Title of the Project: THE RESIDUAL EFFECTS OF CORONAVIRUS PANDEMIC ON
STUDENT RECRUITMENT AND RETENTION IN SECONDARY PERFORMING
ARTS ENSEMBLE: A CASE STUDY
Principal Investigator: John W. Wilkerson, Doctoral Candidate, Liberty
University
Invitation to be Part of a Research Study
You are invited to participate in a research study. To participate, you must be 18
years of age or older and a full-time secondary music educator in the George Bush
High School Cohort. Taking part in this research project is voluntary. Please take
time to read this entire form and ask questions before deciding whether to take part
in this research.
What is the study about and why is it being done?
The purpose of the study is to see how badly CORONAVIRUS PANDEMIC has
affected the Secondary Music Programs in the Fort Bend ISD.
What will happen if you take part in this study?
If you agree to be in this study, I will ask you to do the following things:
1. Complete an anonymous online survey (10 minutes).
How could you or others benefit from this study?
Participants should not expect to receive a direct benefit from participating in this
study. Benefits to society may include giving the secondary music directors and the
GEORGE BUSH HIGH SCHOOL COHORT an understanding of how
CORONAVIRUS PANDEMIC affected the music programs in the district.
What risks might you experience from being in this study?
The risks involved in this study are minimal, meaning they are equal to the risks you
would encounter in everyday life.
How will personal information be protected?
The records of this study will be kept private. Research records will be stored
securely, and only the researcher will have access to the records.
•
Participant responses will be anonymous.
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•
All survey records will be stored on a private external hard drive.
After three years all electronic records will be deleted.
How will you be compensated for being part of the study?
Participants will not be compensated for participating in this study.
Is study participation voluntary?
Participation in this study is voluntary. Your decision whether or not to participate
will not affect your current or future relations with Liberty University. Should you
decide to participate, you are

Liberty University
IRB-FY21-22-639
Approved on 5-20-2022

free to not answer any question or withdraw at any time, prior to submitting the
survey, without affecting those relationships.
What should you do if you decide to withdraw from the study?
If you choose to withdraw from the study, please exit the survey and close your
internet browser. Your responses will not be recorded or included in the study.
Whom do you contact if you have questions or concerns about the
study?
The researcher conducting this study is John W. Wilkerson, a student at Liberty
University. You may ask any questions you have now. If you have questions later,
you are encouraged to contact him

Whom do you contact if you have questions about your rights as a research
participant?
If you have any questions or concerns regarding this study and would like to talk to
someone other than the researcher[s], you are encouraged to contact the
Disclaimer: The Institutional Review Board (IRB) is tasked with ensuring that
human subjects research will be conducted in an ethical manner as defined and
required by federal regulations. The topics covered and viewpoints expressed or
alluded to by student and faculty researchers are those of the researchers and do
not necessarily reflect the official policies or positions of Liberty University.

162

Your Consent
Before agreeing to be part of the research, please be sure that you understand what
the study is about. You can print a copy of the document for your records. If you
have any questions about the study later, you can contact the researcher using the
information provided above.
Liberty University

IRB-FY21-22-639

May 20, 2022
John Wilkerson
Rebecca Watson
Re: Modification - IRB-FY21-22-639 THE RESIDUAL EFFECTS OF CORONAVIRUS PANDEMIC
ON STUDENT RECRUITMENT
AND RETENTION IN SECONDARY PERFORMING ARTS ENSEMBLE: A CASE STUDY
Dear John Wilkerson, Rebecca Watson,
The Liberty University Institutional Review Board (IRB) has rendered the decision below for IRBFY21-22-639 THE
RESIDUAL EFFECTS OF CORONAVIRUS PANDEMIC ON STUDENT RECRUITMENT AND
RETENTION IN SECONDARY PERFORMING ARTS ENSEMBLE: A CASE STUDY.
Decision: Exempt
Your request to adjust your study site from Fort Bend ISD to George Bush High School Cohort has
been approved. Thank you for submitting your revised study documents for our review and
documentation. Your revised, stamped consent form and final versions of your study documents can
be found under the Attachments tab within the Submission Details section of your study in Cayuse
IRB. Your stamped consent form should be copied and used to gain the consent of your research
participants. If you plan to provide your consent information electronically, the contents of the
attached consent document should be made available without alteration.
Thank you for complying with the IRB’s requirements for making changes to your approved study.
Please do not hesitate to contact us with any questions.
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We wish you well as you continue with your research.
Sincerely,
G. Michele Baker, MA, CIP
Administrative Chair of Institutional
Research Research Ethics Office
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APPENDIX C: TEACHER SURVEY
Teacher Characteristics
1. Which of the following describes the teaching certificate you currently hold that certifies
you to teach in Texas?
0 – Probationary
1 – Standard
2. What subject best describes what you teach the majority of the school day?
0 – Band
1 – Choir
2 – Orchestra
3. What grade level do you teach the majority of the day?
0 – 9th Grade
1 – 10th Grade
2 – 11th Grade
3 – 12th Grade
4 – Mixed Grade Level
4. Was your bachelor's degree awarded by a university or college of education?
0 – No
1 – Yes
5. What is the highest level of education you have completed?
0 – Bachelor’s Degree
1 – Master’s Degree
2 – Doctorate Degree
6. Did you receive any practice or student teaching before your first year of teaching?
0 – No
1 – Yes
7. Have you ever taken any graduate or undergraduate courses that focused solely on
teaching methods or teaching strategies?
0 – No
1 – Yes
8. How many years of teaching experience do you have?
0 – 0 years
1 – 1-5 years
2 – 6-10 years
3 – 11-20 years
165

4 – 20+ years
9. Are you a male or female?
0 – Male
1 – Female
10. Are you of Hispanic or Latino origin?
0 – No
1 – Yes
11. What is your race?
0 – White
1 – Black or African American
2 – Asian
3 – Native Hawaiian or Other Pacific Islander
4 – American Indian or Alaska Native
12. What is your age range?
0 – 20 – 25
1 – 26 – 30
2 – 31 – 35
3 – 36 – 40
4 – 41 – 50
5 – 51 – 60
6 – 61 or order
Cognitive Engagement
1. At work, my mind is focused on my job?
1 – Strongly Disagree
2 – Somewhat Disagree
3 – Neither Agree or Disagree
4 – Somewhat Agree
5 – Strongly Agree
2. At work, I pay a lot of attention to my job?
1 – Strongly Disagree
2 – Somewhat Disagree
3 – Neither Agree or Disagree
4 – Somewhat Agree
5 – Strongly Agree
3. At work, I concentrate on my job?
1 – Strongly Disagree
2 – Somewhat Disagree
3 – Neither Agree or Disagree
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4 – Somewhat Agree
5 – Strongly Agree
4. At work, I focus a great deal of attention on my job?
1 – Strongly Disagree
2 – Somewhat Disagree
3 – Neither Agree or Disagree
4 – Somewhat Agree
5 – Strongly Agree
5. At work, I am absorbed in my job?
1 – Strongly Disagree
2 – Somewhat Disagree
3 – Neither Agree or Disagree
4 – Somewhat Agree
5 – Strongly Agree
6. At work, I devote a lot of attention to my job?
1 – Strongly Disagree
2 – Somewhat Disagree
3 – Neither Agree or Disagree
4 – Somewhat Agree
5 – Strongly Agree
Emotional Engagement
1. I am enthusiastic about my job?
1 – Strongly Disagree
2 – Somewhat Disagree
3 – Neither Agree or Disagree
4 – Somewhat Agree
5 – Strongly Agree
2. I feel energetic about my job?
1 – Strongly Disagree
2 – Somewhat Disagree
3 – Neither Agree or Disagree
4 – Somewhat Agree
5 – Strongly Agree
3. I am interested in my job?
1 – Strongly Disagree
2 – Somewhat Disagree
3 – Neither Agree or Disagree
167

4 – Somewhat Agree
5 – Strongly Agree
4. Emotional Engagement, I am proud of my job?
1 – Strongly Disagree
2 – Somewhat Disagree
3 – Neither Agree or Disagree
4 – Somewhat Agree
5 – Strongly Agree
5. Emotional Engagement, I feel positive about my job?
1 – Strongly Disagree
2 – Somewhat Disagree
3 – Neither Agree or Disagree
4 – Somewhat Agree
5 – Strongly Agree
6. Emotional Engagement, I am excited about my job?
1 – Strongly Disagree
2 – Somewhat Disagree
3 – Neither Agree or Disagree
4 – Somewhat Agree
5 – Strongly Agree
Behavioral Engagement
1. I work with intensity of my job?
1 – Strongly Disagree
2 – Somewhat Disagree
3 – Neither Agree or Disagree
4 – Somewhat Agree
5 – Strongly Agree
2. I exert my full effort to my job?
1 – Strongly Disagree
2 – Somewhat Disagree
3 – Neither Agree or Disagree
4 – Somewhat Agree
5 – Strongly Agree
3. I devote a lot of energy to my job?
1 – Strongly Disagree
2 – Somewhat Disagree
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3 – Neither Agree or Disagree
4 – Somewhat Agree
5 – Strongly Agree
4. I try my hardest to perform well on my job.
1 – Strongly Disagree
2 – Somewhat Disagree
3 – Neither Agree or Disagree
4 – Somewhat Agree
5 – Strongly Agree
5. I strive as hard as I can to complete my job.
1 – Strongly Disagree
2 – Somewhat Disagree
3 – Neither Agree or Disagree
4 – Somewhat Agree
5 – Strongly Agree
6. I exert a lot of energy on my job.
1 – Strongly Disagree
2 – Somewhat Disagree
3 – Neither Agree or Disagree
4 – Somewhat Agree
5 – Strongly Agree
Teacher Anxiety and/or Stress Related to Coronavirus Pandemic
1. I am very worried about getting the coronavirus.
1 – Strongly Disagree
2 – Somewhat Disagree
3 – Neither Agree or Disagree
4 – Somewhat Agree
5 – Strongly Agree
2. I am very worried about my family/friends getting the coronavirus.
1 – Strongly Disagree
2 – Somewhat Disagree
3 – Neither Agree or Disagree
4 – Somewhat Agree
5 – Strongly Agree

3. I am very worried about giving someone else the coronavirus.
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1 – Strongly Disagree
2 – Somewhat Disagree
3 – Neither Agree or Disagree
4 – Somewhat Agree
5 – Strongly Agree
4. I have a hard time sleeping because of the coronavirus.
1 – Strongly Disagree
2 – Somewhat Disagree
3 – Neither Agree or Disagree
4 – Somewhat Agree
5 – Strongly Agree
5. I have had difficulties concentrating because of the coronavirus.
1 – Strongly Disagree
2 – Somewhat Disagree
3 – Neither Agree or Disagree
4 – Somewhat Agree
5 – Strongly Agree
6. Thinking about the coronavirus makes me very anxious.
1 – Strongly Disagree
2 – Somewhat Disagree
3 – Neither Agree or Disagree
4 – Somewhat Agree
5 – Strongly Agree
7. I am feeling overwhelmed by the coronavirus.
1 – Strongly Disagree
2 – Somewhat Disagree
3 – Neither Agree or Disagree
4 – Somewhat Agree
5 – Strongly Agree
8. I am worried about money because of the coronavirus.
1 – Strongly Disagree
2 – Somewhat Disagree
3 – Neither Agree or Disagree
4 – Somewhat Agree
5 – Strongly Agree
9. I am worried about having enough food because of the coronavirus.
1 – Strongly Disagree
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2 – Somewhat Disagree
3 – Neither Agree or Disagree
4 – Somewhat Agree
5 – Strongly Agree
10. I am worried about the loss of income if I get sick from the coronavirus.
1 – Strongly Disagree
2 – Somewhat Disagree
3 – Neither Agree or Disagree
4 – Somewhat Agree
5 – Strongly Agree
11. I am spending more money because of the coronavirus.
1 – Strongly Disagree
2 – Somewhat Disagree
3 – Neither Agree or Disagree
4 – Somewhat Agree
5 – Strongly Agree
12. I am worried about medical bills if I get the coronavirus.
1 – Strongly Disagree
2 – Somewhat Disagree
3 – Neither Agree or Disagree
4 – Somewhat Agree
5 – Strongly Agree
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