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ABSTRACT

A child referred for an assessment following fire misuse (e.g., setting a fire intentionally)
triggers an intervention strategist who constructs a program that almost universally
includes fire safety education (FSE). While FSE media tailored by age and grade is
available from the U.S. Federal Government, most youth fire misuse intervention
educational programming differentiates children by age. However, program designers
rarely consider gender, racial differences, and socioeconomic factors during education
design and delivery. Limited research demonstrates efficacious FSE. However, since
almost no FSE accounts for differences beyond age, no empirical evidence exists
examining its efficacy by demographic or socioeconomic differences. Using archival data
of juvenile fire misusers collected over the past 20 years, the investigator examined
operationalized components of an FSE program. Quantitative results were inconclusive.
However, qualitative analysis revealed predominantly masculine language used in the
FSE despite nearly 17% of the children in this study being female. Analysis showed FSE
worksheets and handouts were grade and age-appropriate. However, instructions for
educators and parents and lesson plans were scored at about a 6™-grade level. This paper
is the first known research to operationalize dimensions of fire safety education to study
their impact on reducing recidivism rates. Qualitative methods found differences between
children who completed FSE and those who did not after returning to the program.
Children who did not complete FSE were found to contain more than ten times the
number of emotional, behavioral, family-related, and school-related thematic problems as
children who completed FSE. I discuss implications for further research.
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CHAPTER 1: INTRODUCTION TO THE STUDY

Introduction

This research aims to identify specific fire safety educational material characteristics that
may predict a low repeat offense rate among children who misuse fire. | intended to study
discrete, continuous, and text data; therefore, quantitative and qualitative analyses were
performed.

According to the U.S. Department of Justice, Office of Juvenile Justice and Delinquency
Prevention (2020), 33.9 juveniles in 100,000 committed arson in 1994, while 5.3 juveniles in
100,000 committed arson in 2018. Rates of juvenile arson have been steadily decreasing from a
high of 33.9/100,000 in 1994 to 5.3/100,000 in 2018. Of these, 80% were repeat offenders (PA
State Fire Commissioner’s Office, 2020). The PA Fire Commissioner estimates that fires set by
children kill nearly 350 people and injure over 3,000 people each year. Property damage
estimates exceed $350M annually in these cases. In one year alone (2002), French (2008) found
that 14,100 fires were set by children that directly led to the deaths of 210 people and injured
1,250 others. Property damages were similar to those reported by the PA Fire Commissioner’s
Office. Reducing these numbers by just 40% would save lives, reduce property damage by about
$100M+, and restore children to their families. Reducing recidivism by over 80% would greatly
benefit families, communities, and society. Over the past 10+ years, the fire youth intervention
(FY1) program at the Burn Prevention Network (BPN) in Allentown, PA, has treated nearly 630
children under 18. The BPN boasts a recidivism rate of less than 2% over a five-year follow-up

(J. Banks, personal communication, September 2020).



Background

The BPN FY1 program consists of two essential elements. A fire safety education (FSE)
component and a referral. The referral can be to an institution, a psychotherapist, a psychiatrist,
or other mental health professional. BPN delivered fire safety education over eight days,
including interviews with firefighting professionals and educators. However, almost five years
ago, the FSE was shortened to occur in a single day. As a programming device, fire safety
education was one of the most frequently used youth fire misuse interventions (Kolko et al.,
2006; Muller & Stebbins, 2007; Kolko et al., 2008; Fritzon et al., 2011; FEMA, 2012; Yoon,
2012; Stadolnik, 2015; Ellis-Smith, 2017). FSE may represent a more generic intervention (Tyler
& Gannon, 2017). As Kolko and Vernberg (2017) describe, fire intervention programming
elements typically rely upon fire safety education and some social-psychological intervention
such as cognitive-behavioral therapies, family therapies, community-based interventions, high-
dynamic protective services (Bumpass et al., 1985; Kolko, 1988; Raines & Foy, 1994; Kolko,
2001, Satyen et al., 2004b; Ta et al., 2006; Uhnoo et al., 2015; Palmer et al., 2007; Kolko &
Vernberg, 2017; Tyler et al., 2018; Palmer, 2019; Rankin, 2019; Ribeiro da Silva et al., 2019;
Rijo et al., 2016; Garcia, 2015; Jones & Muskera, 2010; Klas, 2020). However, there was no
universal consensus throughout the literature regarding which fire safety educational elements
are most effective among which groups of firesetters (Putnam & Kirkpatrick, 2005; Ellis-Smith,
2017; Kolko & Vernberg, 2017; Gannon & Barrowcliffe, 2012). A community-based fire safety
program may offer a single type of fire safety education program written with white, male,
middle-class, low-risk 10-year-old children in mind. Nevertheless, the programming efficacy
might be more dubious when presented with adolescent Puerto Rican girls. Targeted

programming was understandable given that boys start most fires. These boys might have trouble



in school, be physically or mentally abused, or be socially isolated. They also tend to have lower
intellectual capacity, poor self-esteem, poor self-control, and anti-social behaviors (Smith-Ellis,
2017; Lambie et al., 2013; Lambie et al., 2019; Mastrangelo, 2013). Nonetheless, as Satyen et al.
(2004a) argue, fire safety education can be effective. But FSE may require regular reinforcement
(Satyen et al., 2004a). Animal cruelty was not a reliable predictor of firesetting behavior. Instead,
the probability that children (boys) would abuse animals was as likely as the probability that
children would misuse fire (Baglivio et al., 2017). However, the BPN FSE intervention does not
account for differences in the audience outside of age and language (i.e., Spanish), typical of
many FSE programs. Many FSE intervention programs refer to the Youth Firesetting
Intervention Program developed by the National Fire Academy (NFA) and available online (see
Youth Fire Setting Prevention and Intervention curriculum). Appendix A includes a sampling of
one to two FYI programs from each U.S. state and non-governmental organization (NGOSs).

Also, the appendix provides national programming material (e.g., FEMA).

Problem Statement

Kolko et al. (2008) summarized intervention programming in the U.S. This paper found
76% of programs were delivered through local fire departments, while mental health services
coordinated another 14%. More interventions need to be coordinated through mental health
services because 43% of children need some form of mental health intervention (Kolko et al.,
2008). But Doley et al. (2015) suggest that very little research exists that describes the specific
intervention elements which are most efficacious. For example, Dean (2015) describes several
interventional techniques that change behavior. One of the most common program elements was
fire safety education, usually delivered within a single day. Fire safety education was rare, as was

multi-day intervention programming. Half of the programs reviewed provided brief sessions with


https://apps.usfa.fema.gov/nfacourses/catalog/details/10525

a mental health counselor, and only 24% provided multi-session interventions. Only a tiny
proportion of intervention programs included mentoring, satiation (see Definition of Terms
below) (Peters & Freeman, 2016), residential treatment, specialized restitution, or group
counseling (MacKay et al., 2018). Standardizing national data on youth fire misuse has been
identified as one way to address disparate interventions toward seeking effective treatment (Klas
etal., 2014; Klein et al., 2008).

Putnam and Kirkpatrick (2005), in an overview of US-based firesetting intervention
programs, noted that while FSE was integral in many communities, few designers programmed
for different age groups and fire orientation (e.g., fire play versus more serious fire interest). The
authors also noted that there was little research describing the efficacy of FSE intervention. In a
review of available intervention programs in the U.K., local fire service personnel who worked
with juvenile corrections services delivered most programs (Palmer et al., 2007). Almost none of
the provided services are geared toward severe adolescent offenders. Most intervention programs
lasted a single day, and almost none were performed in collaboration with mental health services.
In a longitudinal study of change in the mean age of burn injuries, Homaie-Rad et al. (2019)
found that individuals' mean age went from 27.75 years to 32.65 years following an educational
program. While the researchers used a sample of burn survivors, it may offer indirect evidence of
FSE efficacy for the intentional firesetter population. Vekatesh and Khajuria (2020) describe in
their letter-to-the-editor additional evidence that fire safety education disseminated via public
media can help to reduce burn injuries.

Pooley (2020) found that firefighter-delivered FSE intervention programs decrease
recidivism among juveniles at risk of fire misuse (Pooley, 2017a; Pooley, 2020). Pooley’s 2020

study used ten years’-worth of assessment and interview data. Most subjects (57.4%) were



Caucasian, and nearly 90% were males aged 15 years (22.7%). However, the researcher failed to
account for specific differences in FSE characteristics, including differences in delivery
characteristics such as the firefighter demographics delivering the intervention program (e.g.,
gender, ethnicity, and age). The qualitative analysis results showed that firefighter delivery of
FSE raised awareness of the actual and potential consequences of misusing fire among children
(Pooley, 2017b; Pooley, 2020). Other themes that arose included firefighters providing fire-
specific outcome plans that reduced recidivism, and firefighter-delivered FSE contributed to
cognitive and behavioral change (Pooley, 2020). However, the researcher did not present
evidence that the FSE was effective for non-Caucasians and females. On the other hand, Adler et
al. (1994) concluded that firefighter-led fire safety education did not affect the recidivism rate
(see also Lambie et al., 2019). Instead, participating in a multi-dimensional intervention reliably
decreased repeated fire setting behavior up to 12 months following treatment. Community-based
interventions may better treat such delinquent behavior (Kolko, 1988; Kolko, 2001; Garcia,
2015).

Researchers studying a firefighter-led intervention program in Dallas found that psycho-
social professionals could reduce recidivism rates under close supervision (Bumpass et al.,
1985). However, the Dallas program was based on aggressive graphing behaviors that could
manifest as firesetting. Presentations on fire safety education were delivered to children. But
their impact was not systematically analyzed.

Researchers studying programming methodology efficacy have found that
multidisciplinary, multi-session, and more intense interventions significantly lower recidivism
rates (Kolko et al., 2006; Johnson et al., 2013). Fire safety education (FSE) delivered with

cognitive-behavioral treatment (CBT) by mental health professionals also significantly reduces



repeat offense rates among children (Kolko et al., 2006). In one study, FSE and CBT effects
were moderated by the child’s family history, fire attraction, and externalizing behaviors,
suggesting that mental health and fire-specific factors mediate treatment outcomes (Kolko et al.,
2006). Furthermore, Lambie et al. (2012) found that relationships built between families, child
offenders, and counselors were significant predictors of treatment success (i.e., lower recidivism
rate) and programming tailored to the child’s developmental level (adolescent versus younger
children) tends to be more impactful. Researchers have also found that caregiver involvement
may contribute to programming efficacy during the intervention. Overall, empirical research
reviews show recidivism rates from multi-day, multidisciplinary intervention programs are
significantly lower than rates following single-day intervention programs (Stadolnik, 2016;
MacKay et al., 2018).

However, outside of programming methodologies such as a multidisciplinary approach,
multiple intense sessions, FSE, CBT, and family therapies (Johnson, 2016), current intervention
research fails to identify specific components within the educational component of the
intervention that is most efficacious for girls (MacDonald, 2010; Drew, 2017; Johnson et al.,
2017; Kolko & Vernberg, 2017; MacKay et al., 2018; Brereton et al., 2020; Darmis et al., 2020).
For example, Johnson (2016) failed to uncover intervention programming research detailing
gender-relevant spiritual or faith-based components. The current secular psycho-social
worldview attempts to espouse religious-free and objective empirical evidence for phenomena
(Johnson, 2010). Secular fire intervention programming truncates the Christian teleology of
children by omitting the positive effects of forgiveness (of self and others, and by others; Roberts
& Watson, 2010; Griffin et al., 2015; Worthington, 2003) and the need for redemption (Wolters,

2005) and reconciliation (McMinn, 2017). Suppose intervention providers would like to see FY|



programs become more effective. In that case, research needs to identify specific components
that work, components that do not work, and missing components (e.g., a Christian worldview

teleology of children that includes constructs such as forgiveness).

Purpose of the Study
This mixed-methods, primarily retrospective, quasi-experimental study aimed to identify

FSE elements related to decreases in recidivism rates among boys and girls who misuse fire.

Research Questions and Hypotheses
Research Questions

RQ1: Does the educational component of the Burn Prevention Network (BPN) Fire
Youth Intervention (FY1) program decrease recidivism rates differently for different age groups
of children?

R.Q. 2: Does the recidivism rate vary among children by race/ethnicity after attending
the BPN FY program’s educational component?

R.Q. 3: Does the recidivism rate vary among children by gender after attending the BPN
FY1 program’s educational component?

R.Q. 4: Does the recidivism rate vary among children by socioeconomic statuses, such as
family type and home type (SES), after attending the BPN FY'| program’s educational
component?

R.Q. 5: How well do the intervention's educational component characteristics predict the
recidivism rate?

Hypotheses
Ha1: Among participants in the BPN YFMI, the recidivism rate was lower for younger

children than adolescents. Hai: p1 < 2, where pl was the frequency of repeat offense for



children under 13 and u2, was the frequency of repeat offense of adolescents (i.e., children >=
13).

Ha2: The repeat offense rate was lower for Caucasian children than non-Caucasian
children. Ha2: Pcaucasian < MNon-Caucasian Where Hcaucasian Was the frequency of repeat offense of
Caucasian children, and pPnon-caucasian Was the frequency of repeat offense of non-Caucasian
children.

Haz: Girls will have lower recidivism rates than boys. Has: Hiremale < H2male Where Himae
was the frequency of repeat offense for male children, and pliremate Was the repeat offense of
female children.

Has: Children from higher SES will have lower recidivism rates than children from lower
SES regardless of age or educational programming. Haa: Jixsgs-Hi > HixSES-LOW, 2xSES-HI > H2xsES-
Low, HlaxsEs-HI > Maxses-Low, and plaxses-HI > Hixses-Low Where Hixses-wi Was the frequency of repeat
offense for children < 13 from high SES, Hixses-Low was the frequency of repeat offense for
children < 13 from low SES, paxses-Hi Was the frequency of repeat offense for children >= 13
from high SES, and Haxses-Low Was the frequency of repeat offense for children >= 13 from low
SES.

Has: (1) Children who fire misusers whose educators were fire professionals will have
lower recidivism rates than children whose educators were not fire professionals. (2) Having a
Caucasian fire educator will predict lower recidivism rates among Caucasian children. (3)
Children whose fire educator was male will have lower recidivism rates than children whose fire
educator was female. (4) Educational media that include tactile objects such as firefighters’

helmets or gloves and videos will predict lower recidivism rates among children. (5) Regardless



of age, SES, gender, and race/ethnicity, educational characteristics will significantly predict

recidivism.

Assumptions and Limitations of the Study

The volume of data collected on assessment forms (see Appendix B) required me to
narrow my focus for this research to a few selected predictors, such as gender, age, SES,
race/ethnicity, and educational programming characteristics. One of the limitations of this
approach was that it did not consider other potential contributors to recidivism rates. Results
from a more robust study that regresses more variables may overshadow FSE (see Lambie &
Krynen, 2017). Principal components analysis may be successfully employed to reduce the
number of dimensions and hopefully mitigate the impact of multicollinearity in predicting
recidivism frequency.

Another limitation of this study was that its population was not a random sample. Burn
Prevention Network referrals usually come from the three counties served by the BPN. Residents
from Lehigh County are likely substantively different from residents from other parts of
Pennsylvania because Lehigh County was one of the more affluent counties. Results from my
research may thus not be generalizable to children from other parts of the state or other states.
Sample size challenged and prevented me from using specific analyses (e.g., multivariate
regression). Therefore, qualitative methods were used in those instances where the sample size
was too small.

The inability to randomly assign children to various educational programming limits the
possible inferences made from this research. BPN staff assigned children to one of two types of
educational programming based solely on their age. This research can be made stronger by

manipulating various factors related to the intervention’s educational component, such as using
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photos of children from races other than Caucasian or matching the female teachers to female
children. A lack of a control group was also a limiting factor in this study.

| assumed data were collected objectively by members of the BPN staff or their
representatives. | also assumed that if a child committed another offense (e.g., started another
fire), the BPN received a notification, and the child was referred back to the FYI program. Of
course, families move, or children may continue to set fires that do not rise to the level of
concern and therefore go unnoticed and un-referred. Families may shield their children from the
perceived stigma associated with the label “juvenile firesetter.” However, the outcome variable -
recidivism rate - was assumed to represent continued firesetting behavior accurately.

This project assumed that the BPN Program Director accurately recalled the educators’
gender, profession, and race/ethnicity when developing educational characteristic variables.
Assessors did not record these factors on the original referral or assessment tool. Another
assumption was that this project would find children who have since turned 18 who will agree to

participate in a survey on what they felt was important about their FY| experience.

Theoretical Foundations of the Study

Working with Dr. Kenneth Fineman, the multifactor dynamic-behavioral theory informed
the BPN FYI program (D. Dillard, personal conversation, March 22, 2021). Fineman (1980)
first introduced the theory to explain firesetting behavior. In brief, the theory proposes that
multiple existential proximal and environmental factors and constitutional factors (p.489,
Fineman, 1990) contribute to fire-setting behavior and reinforce the act. For example, children
whose parents present psychopathology, abuse alcohol, drugs, or whose upbringing includes
school problems, are socially isolated, or whose peer group promotes anti-social cognitions are

more prone to firesetting (Fineman, 1980; Ekbrand & Uhnoo, 2015). Constitutional factors
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related to firesetting include increased EEG abnormalities, physical abnormalities such as
allergies, and decreased epinephrine levels (Fineman, 1980). High impulsivity, callousness, and
low empathy were significant correlates of adolescent firesetting behavior (Hoerold & Tranah,
2014). Reinforced by peer pressure, attention-seeking, or revenge, to name a few, firesetters may
explore their fascination with fire or succumb to poor impulse control (Fineman, 1980;
O’Ciardha & Gannon, 2012; Gannon et al., 2012; Ekbrand & Uhnoo, 2015; Ellis-Smith, 2017).

Despite a relatively large body of supporting research, Horley and Bowlby (2011) found
inconclusive and conflicting conclusions in their review of theories on firesetting. Gannon
(2016) found limitations in the dynamic-behavioral theory. For example, the theory postulates
that firesetting requires a minimum negative existential experience without considering cultural
factors (Ellis-Smith, 2017). Researchers also suggest that the theory’s focus on adverse
developmental history limits its applicability to adult arsonists (Ellis-Smith, 2017; Gannon,
2016). The Multi-Trajectory Theory of Adult Firesetting (Gannon et al., 2012) provides a more
robust etiology to the cognitive-behavior theory. However, this was outside the scope of this
paper because the BPN FY| was cognitive behavior theory-based.

Definition of Terms

The following was a list of definitions of terms used in this study.
Firesetting refers to children deliberately or accidentally starting fires in this paper's context.
The child may have started the fire for internal and existential reasons. The fire does not require
an injury or property damage to be considered firesetting behavior (Tromans et al., 2020;
Alexander et al., 2015; Burton et al., 2012; Fritzon, 2015; Kolko & Foster, 2017). In contrast,
pyromania was a DSM-5 psychological disorder. It was a relatively rare event compared to

firesetting behavior (Blum et al., 2018). Pyromania represents repeated fire-related offenses
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typically unrelated to external influences or rewards (American Psychological Association,
2013). All children referred to the BPN FY1 program for intentional or accidental firesetting
regardless of injury or property damage were included in this study. Diagnoses of pyromania are
outside the scope of this research. However, if any children in the sample have this diagnosis,
they were identified separately. Depending on the data quality, a separate analysis may be
performed.
Educational Intervention — A type of intervention that models teacher-student interactions
focused on what fire was, what it can do, and how to control it. The FEMA Youth Firesetter
Intervention Specialist: YFIS-Student Manual (2017) describes youth firesetting educational
intervention as:

“A strategy used to provide educational information to youth firesetters and their
families. The content of an intervention should include education on:

1. Fire science.

2. Fire safety.

3. Decision-making skills.

4. Consequences of inappropriate decisions.

5. Cause and effect relationship of fire.

6. Legal ramifications for firesetting.” (p. S.M. 4-5).
The educational intervention component’s goal was to provide the child with the tools to make
“better decisions regarding fire and prevent future firesetting” behaviors (FEMA, 2017, p. S.M.
4-5).
Juvenile/Youth — For this research, these terms refer to any person below 18. Our sample

contains children between the ages of 7 and 17.
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Referral — In this study, the act of directing a child to the BPN was a referral. Referrals can arise
from any source but have typically originated from Lehigh County (P.A.) Child Youth Services,
the Lehigh Valley Hospital Burn Center, Lehigh County Juvenile Justice System, and the fire
marshals from Allentown, Bethlehem, and Easton, PA. A sample referral form was in the
appendices.

Satiation — This term refers to the notion that children who, in an interventional setting, repeat

the act of starting a fire until they lose interest.

Significance of the Study

This research was significant because it was one of the first studies to examine
retrospective data collected across a relatively large group of subjects (N ~ 630) and apply mixed
analytics methods to study the relationship between various dimensions of education and
recidivism. This research challenges the assumption that for FSE, one size fits all. It also adds to
the existing literature by presenting essential empirical evidence for choosing a relevant FSE for
children who misuse fire. This study is widely applicable since nearly every FY| program
reviewed (see Appendix A) uses some form of FSE in its intervention. Given the current state of
education across the United States during the pandemic, new delivery approaches need
exploration.

This project attempted to identify effective educational components for children who
misuse fire. | also suggest new approaches to reach previously underserved subgroups (e.g.,
Latinas) using culturally and racially sensitive education material. This project’s results can
further the BPN’s FYI model into Philadelphia, Harrisburg, and Pittsburgh, PA. FSE national
standards do not exist vis-a-vis FY| programming. Therefore, this study could also build an

evidence-based national approach to FSE in FY1 programs.
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Summary
This chapter has provided the introduction, background, and problem. | presented the
purpose of this research, research questions, and hypotheses. This chapter also describes the

assumptions and limitations of this work. Finally, term definitions are also found in this chapter.
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CHAPTER 2: LITERATURE REVIEW

Overview
Chapter 2 presents relevant research written within the past five years. It also relies upon
older work frequently cited by other researchers as seminal in the field (e.g., Kolko, 1985;
Fineman, 1995; Stadolnik, 2000). This chapter briefly describes this project’s search strategy.
Search terms are in Appendix C. Finally, at the end of the chapter are added Biblical foundations

for the study.

Description of Search Strategy
| used Google Scholar, ProQuest, EBSCO, ProQuest Dissertations & Theses Global,
Elsevier, Worldcat.org, and the Jerry Falwell Library at Liberty University for this dissertation. I
searched the Jerry Falwell Library more deeply when Google Scholar Search uncovered

references. A sample list of search words and phrases is in Appendix C.

Review of Literature

History of the Educational Component in Children’s Intervention Programs

Looking across nearly 80 clinical case studies, Kolko (1985) categorized juvenile
firesetters’ characteristics into classes that included comorbidities, co-pathologies, aberrant
behaviors, age, gender, family composition, SES, motives, fire format, the fire site, parental
pathology, as well as diagnoses, intellectual functioning, incidence, and prevalence. Kolko
performed most of his review using individual documented case studies where therapeutic
methodology varied by the therapist. Recidivism rates were not reported.
FYI Education Intervention Use and Components

As a crucial element in FY programming, education addresses the notion that fire misuse

is a learned behavior (Sharp et al., 2005). FSE can help a child understand the impact of
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misusing fire, using fire appropriately, and staying safe around a fire (Lambie et al., 2016). FSE
can also de-emphasize fire fascination, fire curiosity, and lower fear of fire (Lambie & Randell,
2011). While some researchers suggest reserving FSE for less severe firesetting cases (Stadolnik,
2000), others recommend it for all misuse levels (Lambie et al., 2016). Some of the essential
components of successful FSE include (a) an educator experienced in child development and its
relationship to firesetting dynamics, (b) child-centered curricula that engage the child, (c)
reliable resource material to adapt the intervention to the child, (d) engaging the parents,
caregivers, and family, (e) ongoing evaluation, and (f) using multidisciplinary professionals (pp.
263-265, Pinsonneault et al., 2002). The original educational component of the BPN FY
followed an eight-week regimen originally proposed by Pinsonneault et al. (2002). This course
progressed from basic fire safety rules to practice crawling out of a burning building. Upon
completing the course, the educator gave each child a graduation certificate and concluded the
intervention with a fire station tour (J. Banks, personal conversation, March 2021). Around 2015,
to save time, the BPN FSE was condensed to take place over a single day. This project will try to
answer one of the questions in this study: whether shortening the FSE increased recidivism.

In a study of recidivism rates of high- and low-risk children who misuse fires, McDonald
(2010) found that low-risk children benefited from the educational component of the Victorian
(Australia) Juvenile Fire Awareness and Intervention Program (JFAIP). In comparison, high-risk
children were more likely to continue setting fires. The program emphasizes educational
interventions. The JFAIP curriculum includes (1) understanding the nature of fire, (2) teaching
personal fire safety strategies, (3) taking responsibility for fire safety strategies, (4) describing
the consequences of unsafe fire use, (5) building a working knowledge of fire, (6) understanding

fire hazards, and (7) targets firesetting misbehavior (MacDonald, p. 45, 2010). Program
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administrators gave this same material to Australian aboriginal children, including children
whose first language was not English. This project notes that the same standard FSE was
delivered regardless of the child’s gender or ethnicity. Program administrators recruited trained
firefighters to deliver the FSE intervention in the child’s home. Parental participation was
required.

The educational resources available to the firefighter included DVDs, books, and other
visual aids. The firefighter exercised discretion in deciding which media to use during the
intervention. In cases where the children displayed cognitive, emotional, or physical deficits,
program administrators delivered the same material with unspecified modifications according to
the firefighter delivering it (McDonald, 2010). Data regarding specific attributes of FSE
intervention delivery or modifications were not collected. However, assessors gathered
demographic data and fire-specific information. The analysis did not include outcomes such as
lower recidivism rates by educational differences, gender, or ethnicity. Overall, recidivism rates
decreased for all children. However, high-risk children were more likely to repeat offend
regardless of education and intervention. Low-risk children showed significant decreases in
repeat offenses when education was the sole intervention.

Ahrns-Klas et al. (2015) looked at burn centers that offer FY'| programs. The results show
that the same number of verified burn centers have FY| programs (n=32) as those that do not
(n=32). Of those burn centers that do not provide a YFMI, nearly 66% treat pediatric burn
survivors. However, they refer YFMs to outside agencies for intervention. Burn centers reported
cuts in funding and staff shortages as the most prevalent reasons they referred juveniles to
outside agencies following treatment for their injuries. The researchers found that most burn

centers treat juvenile burn survivors with an FY'l. When asked, most directors reported that a
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video-based learning app would be the most useful to address the need for FSE. The researchers
also discussed the need for efficacy evaluations of FY1 programs, including their reliability.

Porth et al. (2018) suggested that FY'| programming needs to adapt to the specific
attributes of the child. In his research on children fire misusers with ADHD, Porth found that the
incidence of ADHD among children who misuse fires was nearly 40%. Children with ADHD
think and behave differently than neurotypical children; therefore, any intervention must include
special accommodations. The author’s paper concludes that interventions that do not account for
mental or learning disorders tend to be ineffective. Effective FYI programs focus on four things:
(a) teaching why and how the fire was dangerous; (b) messaging needs to be short but repetitive;
(c) the environment was essential (i.e., distractions, quiet, and calm improve the likelihood that
an FY was successful when working with children with ADHD). Moreover, finally (d), when
the FY uses role-play, games, and behavior modeling, they can effectively reach ADHD kids
(Porth, 2019). However, his research did not account for differences in gender or ethnicity.

Other professionals’ experiences have informed FSE programs, including the one used by
the BPN (Banks, 2020). FEMA offers age-relevant (under nine years old) FSE materials written
in English and Spanish (see FEMA in references for URL), and the U.S. Fire Administration
(USFA) (2018) offers media kits geared toward children. The National Fire Prevention
Association (NFPA) offers free fire intervention educational media at sparkyschoolhouse.org
with grade-specific curricula for children up to grade five (NFPA, n.d.). It was unclear which
communities or agencies/institutions use this material. It was also unclear how effective this
material was. Gender and ethnic-specific material were not available.

YFM Etiology
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Building atop earlier work by, for example, Dolan et al. (2011), summary and meta-
analytic reviews of YFM etiology were conducted by Perks et al. (2019), who looked across 30
empirical trials of nearly 22,000 children (youth fire misusers and non-misusers). Results showed
37 variables that were statistically significantly different between firesetters and non-firesetters.
For example, some of these variables included previous history and fire fascination, predictive of
YFM. Other variables found to be different included behavioral variables such as level of
violence, cruelty toward animals, anti-social behavior, conduct disorders, and socio-economic
factors (Raines & Foy, 1994; James et al., 2019). Some of the most significant variables
associated with YFM include abuse and, to a lesser degree, trauma, and adverse life experiences.
Children who set fires have experienced more abuse, emotional and physical trauma, and adverse
life experiences than non-firesetters (Jones, 2015) and have a lower intellectual capacity (Tyler et
al., 2015; Tyler et al., 2019; Taylor & Thorne, 2019). Perks et al. (2019) also found family
disruption and lack of cohesiveness significant environmental predictors for YFM. Parental
marital status and religiosity were not significantly associated with YFM. The most significant
psychopathological variables associated with YFM included substance abuse, ADHD, self-harm,
depression, medication, health concerns, emotional dysfunction, and callous-unemotional traits
(Watt et al., 2015). Finally, the researchers found support from family and friends, high levels of
self-esteem, optimism, and problem-solving provided children protection from fire misuse (Perks
etal., 2019).

Girls Who Set Fires

Researchers who trace differences between boys and girls who set fires, such as Fritzon

and Miller (2016), found higher reports of severe family disruption and maltreatment among

juvenile females. These researchers also describe thrill-seeking as a reason adolescent females
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set fires, whereas adult females describe their behavior as a form of attention-seeking. McKeown
(2010) describes lower anti-social behavior among adolescent females than adolescent males. A
study comparing 217 boy arsonists with 114 girl arsonists (Roe-Sepowitz & Hickle, 2011)
showed significant differences. For example, girls reported more suicidal ideation, greater
incidences of running away from home, lower levels of mental health issues (such as lower
levels of attention deficit hyperactivity disorder (ADHD)), more significant amounts of truancy
and tardiness to school, and significantly higher levels of maltreatment (Roe-Sepowitz & Hickle,
2011). The study describes other differences between boys and girls who set fires; for example,
boys are more likely to have had multiple arson incidents usually ending in arrests, and girls
were more likely to set fires at school than boys (Roe-Sepowitz & Hickle, 2011). Young females
describe thrill-seeking and parental separation at an early age as motivating factors for firesetting
(Fritzon & Miller, 2016). Rankin (2019) describes statistically significant increases in rates of
female delinquency than males over a similar period. Female delinquency's contributing factors
include sexual abuse, early onset of puberty, physical abuse, lower SES, low self-esteem, and
poor academic performance (Rankin, 2019).

Firesetting motivation seems to change as girls grow into adulthood. Nanayakkara et al.
(2020) studied motivational differences between men and women arsonists. Women display
more self-harm, mood dysregulation, and borderline personality disorder behaviors than men or
younger females (Fritzon & Miller, 2016). Adult males reported being motivated by financial
gain and revenge when they set fires (Nanayakkara et al., 2020).
YFM Classification System

Del Bove and MacKay (2011) used a sample of 240 YFM to explore patterns in

upbringing, values, problem-solving, and behaviors to develop a classification system for YFM.
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A cluster analysis based on recidivism, fire characteristics, and environmental and individual
factors uncovered three YFM classes: conventional-limited (CL), home-instability-moderate
(HIM), and multi-risk-persistent (MRP). Children in the CL category expressed the lowest level
of interest in fire, had a generally stable home life, expressed remorse for starting the fire, had
the lowest number of fire setting incidents, and were the oldest age at onset of fire-starting
behavior; this class also consisted of a minor proportion of children with anti-social behaviors
(Jones, 2015). The MRP group starts setting fires at the youngest ages. They expressed high
levels of fire interest, used more accelerants, and were antisocially motivated. The MRP group
had low academic performance, skill, and attention deficits and came from violent homes. The
HIM group falls somewhere between the CL and MRP groups. Comparisons between the
categories showed that the MRP group’s fires lasted the longest; they also showed persistent
recidivism and higher fire-related arousal levels and had the greatest access to flammable
material.
Biblical Foundations Provide Intervention Program Building Blocks

The Christian worldview provides values such as the virtue of forgiveness that can be
foundational in FYI programming. As Wolters (2005) discusses, Christian forgiveness means
that God forgives us first before we can forgive others or ourselves. From Fox (1938), the
Sermon on the Mount was an example of Jesus’ protreptic on forgiveness and reconciliation.
Before we ask for forgiveness, we must reconcile those we have harmed (Matthew 5:23-24
NIV). Jesus valued reconciliation above forgiveness, which forms a telos of humanity (McMinn,
2017). McGinn et al.’s (2015) summary of forgiveness research finds that those who commit
offenses seek forgiveness and then forgive themselves as they approach a new mental health

balance. The authors found that seeking forgiveness from others and God promoted healthier
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mental outcomes. Before we ask for forgiveness, we must reconcile those we have harmed
(Matthew 5:23-24 NIV). Jesus valued reconciliation above forgiveness, which forms a telos of
humanity (McMinn, 2017). Moreover, when perpetrators forgave themselves, Griffin et al.
(2015) found levels of anger, anxiety, and life dissatisfaction dropped significantly, while
reported levels of happiness, satisfaction with life, and gratitude rose. Therefore, like
psychology, the Christian worldview needs to be foundational to identifying strengths and
weaknesses in intervention programming (Roberts & Watson, 2010; Johnson, 2003).

If prescribing effective education that prevents further arson were as simple as teaching a
child how to pray, this study might be moot. However, as the literature review above shows,
intervening to prevent further childhood arson requires multiple disciplines that combine psycho-
social, fire safety, education, and community service professionals. It seems glib to suggest that
teaching a child to pray can play a crucial role as a cognitive-behavioral specialist in an
intervention scheme. However, none of this project's intervention programs address spirituality,
faith, or religious systems. The doctoral program at Liberty University encourages me to
consider my Christian worldview’s role in this work. As Kierkegaard describes, humans
synthesize fact and faith, infinite and finite, temporal and eternal, and freedom and necessity
(Hong & Hong, 1997). Therefore, it was unsurprising that | would look for virtues such as
forgiveness, gratitude, and spirituality in my research.

Nevertheless, let us not assume links between the Christian worldview and FY
programming flow logically by quoting a few lines from Kierkegaard. Roberts and Watson (in
Johnson, 2010) argue for a unified teleology of humankind that demonstrates the inseparability
of Christian psychological tradition from studies of human well-being. Many examples in

Scripture demonstrate psychological principles within Christianity. For example, in Matthew 5-
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7, Jesus’ protreptic on the Mount was psychology. Psychological well-being, or marakios in the
original Greek, was the sensation we receive when our light (to use the term Jesus uses to
describe His apostles) was shared back from others (Roberts & Watson, 2010; Fox, 1938). The
light reflected in us was marakios (Roberts & Watson, 2010; NIV, 2015, 5 Matthew). Marakios
informs our sense of well-being (Roberts & Watson, 2010). Watson (2008) uses an “empirical
translation” methodology to demonstrate that the language in today’s scientific literature can be
expressed in Biblically-based traditions. Christian psychology does not need to compromise its
practical value because of semantics when Christian concepts such as sin, tolerance, forgiveness,
and gratitude have identical secular concepts (Watson, 2008). Therefore, the epistemology of this
paper was that Christianity was, at least in part, psychology.

This paper was not a comparative empirical investigation similar to Johnson’s and
Watson’s (2010) empirical translation scheme approach. The authors cite examples where a
secular epistemology and Christian worldview are not incommensurable (see, for example,
Andrews et al., 2017; Bufford et al., 2017; Ghorbani et al., 2016; and Watson & Morris, 2006).
Instead, | want to acknowledge my Christian worldview as the epistemology for this work.
Future research needs to empirically evaluate the role Biblically-based themes such as
spirituality, gratitude, and forgiveness play in FYI programs.

Summary

Chapter 2 examined scientific literature on the use of education in FYI programs. This
project briefly touched upon firesetting etiology and classification systems. Intervention
specialists often overlook gender differences when considering educational media for youth fire
misusers. This chapter looked at the most recent research on how girls and boys differ in their

firesetting behaviors. Finally, | presented the Biblical foundation for this research.
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CHAPTER 3: RESEARCH METHODS

Overview
This chapter describes this dissertation's population sampling, data collection, and

analysis methods.

Research Questions and Hypotheses

Research Questions

RQ1: Does the educational component of the Burn Prevention Network (BPN) Fire
Youth Intervention (FY1) program decrease recidivism rates differently for different age groups
of children?

R.Q. 2: Does the recidivism rate vary among children by race/ethnicity after attending
the BPN FY program’s educational component?

R.Q. 3: Does the recidivism rate vary among children by gender after attending the BPN
FY1 program’s educational component?

R.Q. 4: Does the recidivism rate vary among children by family type and home type after
attending the BPN FY program’s educational component?

R.Q. 5: How well do the intervention's educational component characteristics predict the
recidivism rate?
Hypotheses

Ha1: Among participants in the BPN FY | recidivism rate was lower for younger children
than adolescents. Ha1: 1 < 2, where pl was the frequency of repeat offense for children under

13 and p2, was the frequency of repeat offense of adolescents (i.e., children >= 13).
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Ha2: The repeat offense rate was lower for Caucasian children than non-Caucasian
children. Ha2: Pcaucasian < MNon-Caucasian Where Hcaucasian Was the frequency of repeat offense of
Caucasian children, and pPnon-caucasian Was the frequency of repeat offense of non-Caucasian
children.

Has: Girls will have lower recidivism rates than boys. Has: Hiremale < H2male Where Himae
was the frequency of repeat offense for male children, and piremale Was the repeat offense of
female children.

Ha4: Children who lived with both biological parents and in a single home (not an
apartment) will have lower recidivism rates than children who lived in foster care, with a single
parent or another relative, and lived in apartments.

Has: (1) Children who fire misusers whose educators were fire professionals will have
lower recidivism rates than children whose educators were not fire professionals. (2) Having a
Caucasian fire educator predicts lower recidivism rates among Caucasian children. (3) Children
whose fire educator was male will have lower recidivism rates than children whose fire educator
was female. (4) Educational media that included tactile objects such as firefighters’ helmets or
gloves and videos will predict lower recidivism rates among children. (5) Regardless of age,

SES, gender, and race/ethnicity, educational characteristics will significantly predict recidivism.

Research Design
This research study was primarily a retrospective analysis designed to determine the
efficacy of the educational intervention on juvenile fire misusers. Children learn fire safety, fire
science, decision-making, cause and effect, consequences, and legal ramifications (FEMA,
2017). The goal of the educational component of an FY'| was to teach children how to avoid

misusing fire. Quantitative analysis of the retrospective data was performed. The qualitative
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analysis examined the grade- and age-level appropriateness of the FSE material. Also, |
examined language, gender, and racial themes in child and parent worksheets and instructor’s
guides. Qualitative methods were applied to study dominant themes across all cases. This design
was chosen based on the data already collected. Data included demographic information and
client-specific data. BPN staff collected data using an assessment instrument (see Appendix B)
which summarized participant information, including:
e Referral / Admission Information
e Social History
e Education Reports/Progress Reports
e Fire/Police / Probation Reports
e Psychiatric Assessment
e Progress notes
e Individual Education Plan
e Assessment Interview
e Psychological Testing
e Comprehensive Evaluation Reports
e Discharge Summary

Since the assessment form contains numeric, character, and open-ended responses, all
responses were entered into a database using Wufoo (Survey Monkey, n.d.) and, where possible,
re-coded to facilitate analysis. | developed a survey to solicit responses from children who had

turned 18 since their intervention. My goal was to determine which parts of the FY| were most
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salient for them. However, the survey went un-used because none of the participants agreed to
respond.
Participants

In nearly 20 years of operation, the BPN has worked with about 631 children. Various
entities can refer a child to the BPN YFI program, including the Lehigh County Child Youth
Services, Fire Marshall, Fire Chiefs, local municipal- and county-level criminal justice systems
(i.e., courts), hospitals and burn centers, family members, counselors, therapists, religious
leaders, and social workers. Once referred, the BPN program director completes a referral form
(see Appendix D) before scheduling an assessment. The criterion for referral was that the child
must be between 7 and 17. However, BPN has accepted children as young as three and as old as
19. There are no other exclusion criteria. 12.5% (n=53) of past participants were females. All
participants resided in Lehigh or neighboring counties in eastern Pennsylvania. This study uses a

convenience sample; therefore, a power analysis was unnecessary.

Study Procedures

Participants for this study include all children who participated in the BPN FY| over the
past 21 years. Once a child has been referred, the BPN program director contacts the child’s
family to describe the process. Note that the intervention program is free for all participants.
Next, a trained social worker, psychologist, and BPN representative perform an assessment (see
example in Appendix B). The assessment form may include input from the child’s parents, legal
guardians, the court system, fire professionals, hospital personnel, schoolteachers, and others
intimately familiar with the case. From these responses, the assessment team constructs a
treatment plan, which invariably contains fire safety and fire effect education, usually cognitive-

behavioral therapy. If, after completing the program, a juvenile committed another fire-related
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offense or was referred again into the BPN program, BPN personnel performed another
assessment as was done previously. It developed another treatment program that addressed why
the child repeatedly offended. | employed retrospective data collected on assessment forms over

the past twenty years for this paper’s research.

Instrumentation and Measurement

Fire and Youth Intervention Program Handbook

Burn Prevention Network’s intervention program handbook (as shown in Appendix E)
ensures all parties working with the BPN FY | team follow the same standard instructions. It
forms the protocol for the intervention program. It prescribes a multidisciplinary approach that
relies on psycho-social professionals, firefighters, educators, law enforcement, and others to
design an intervention tailored to address each child’s personal needs. The program parses into
three primary activities: identification/referral, intake, and intervention.
Identification/Referral

During the identification/referral stage, children can be referred to the BPN program by
fire service, law enforcement, social service agencies, medical professionals, juvenile justice
systems, mental health professionals, schools, parents, religious leaders, or any other person in
the community. The referrer completes a referral form (see Appendix D), including the referral
source name, occupation, employer, and relationship to the youth. The person or agency making
the referral also provides their contact information. The youth’s name, age, gender, and other
demographics are collected, as is information on their school, grade, adjudication status (i.e.,
whether the child was remanded over to the court system, or was on parole, or has some other
court-mandated status), parent or guardian information, and other contact information. Specific

details related to the fire incident are also given at this stage. The referral also solicits
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information on the child’s mental and physical background, including recent medical or mental
health professional visits, concomitant medications, and comorbidities.

A BPN FY1 coordinator contacts parents about the referral and the BPN intervention
process. In most cases, mainly when the child has been court-ordered to attend, an appointment
is made with the parents or legal guardians to meet and perform an assessment. An assessment
can be done in the home or BPN offices or other mutually acceptable locations like a clinic. The
assessment is usually made within ten days of a referral.

Intake

A firefighter will accompany the assessor into the child’s home during a typical intake
and perform a home fire safety check. Parents are usually interviewed separately from children.
An assessor, whom the BPN Program Coordinator has assigned, conducts the assessment by
interviewing the family, the juvenile, teachers, and other relevant parties. S/he completes the
Prevention and Intervention Child and Parent Youth Fire Misuse Assessment Tool during intake
(see Appendix B). S/he will then participate and give recommendations to the multidisciplinary
team on a course of action. Skills requirements, experience levels, and the specific training
needed to complete the assessment are in Appendix E.

Prevention and Intervention Child and Parent Youth Fire Misuse Assessment Tool

Appendix B contains a sample assessment tool to collect relevant data on children
referred to the BPN program. Each item on the assessment tool was annotated, and codes were
created where necessary. A BPN research assistant then entered the data into an online form.
Open-ended text fields were entered verbatim. A first- and second-pass data entry process was

used to verify the data quality.
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Variables were used in the analysis that include child age at referral (to be derived from
the date of birth found on the first page of the assessment tool); gender, which was prompted
using M/F? and therefore will reflect only these two categories; race/ethnicity, which includes
Caucasian, Hispanic, African American, Asian, Native Hawaiian or other Pacific Islander, Two
or more races, and Other; and socioeconomic status (SES) variables family type and home type.
Fire Safety Education Survey

| intended to ask a limited set of open-ended questions to participants who have turned 18
since their intervention. However, although | contacted all former participants who met this
criterion, none of them agreed to participate.

Fire Safety Education Materials

BPN FY 1 uses fire safety education material, which can be found in Appendix G.

Qualitative methods were used to analyze BPN FSE material.

Operationalization of Variables
Recidivism Rate — This variable represents the number of times a child was referred into the
BPN FYI and was an outcome measure for this study. Out of 631 children referred to the BPN
program, 17 (2.9%) were repeat offenders. No children were referred more than twice.
Therefore, the recidivism rate can be considered a dichotomous variable for analysis. Therefore,
each data record represents a child, not a case, because if they repeat offended, a single child
would have more than one case. All variables described below were considered predictor
variables.
Age —Child’s age at assessment. This interval scale variable is measured by subtracting the

child’s date of birth from the assessment date.
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Age Group - This was a nominal variable used to indicate where each child was placed. These
groups include younger children (<13) and teens (>=13). The age group determined which set of
educational material was delivered.

Gender — This nominal scale variable was either an ‘M’ or an ‘F’ based on the BPN assessment
tool (see Appendix B).

Race/Ethnicity — This was a nominal scale variable whose values represent the assessor's
assignment given to each child.

Socioeconomic Variable — Family Type — Responses to this variable describe the child's living
situation, e.g., living with biological parents, single mothers, foster families, or other relatives.
Socioeconomic Variable — Housing Type — This variable represents the physical home the
child lived in and includes values such as apartment/townhouse/rowhome/condo and a single-
family home.

Instructor’s Profession — This nominal scale variable represents the instructor’s profession and
may include firefighter, social worker, and therapist.

Instructor’s Gender — This nominal scale variable was scored with ‘M’ or ‘F’ depending on the
instructor’s gender.

Educator’s Race/Ethnicity — This nominal scale variable will reflect the educator’s race if
known.

Educational Media — Nominal scale variables included handouts, video, hardcopy, discussion,

presentations, and activity sheets. These variables were scored 1/0, where a one indicated that
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the child was given that media type (e.g., video), and 0 indicated the child did not receive that
media type. Children often receive multiple media types.

Gender Scoring Educational Material — Educational materials were given a
masculine/feminine score based on the perceived gender orientation of their language.

Readability Scoring — Educational materials were evaluated for grade-level appropriateness.

Data Analysis

Quantitative Analysis

Quantitative analysis was performed on data collected using the assessment tool (see
Appendix B), while qualitative analysis was performed on fire safety education materials and
survey results. For this study, o = .10 (p <.10) was selected to evaluate Type | errors. This alpha
was larger than those typically used in social science research trials (Jackson, 2016). Since the
impact of incorrectly rejecting a true null hypothesis (Type | error) results in more children
receiving fire prevention education, and it was doubtful that the education would cause harm, a
higher alpha level was justifiable. SPSS v28.0.0.0 (190) and SAS OnDemand for Academics
(n.d.) were used in all quantitative analytics.
Hypothesis Testing

To test Hoz — that recidivism rates do not vary between children and adolescents — one
must first determine whether the outcome variable was normally distributed before selecting a
statistic. The dependent variable was the recidivism rate; the independent variable was the age
group. Since most (~85%) participants never returned (i.e., they do not reappear in the database),
this project assumed that the recidivism rate was not normally distributed. | used a chi-square test

to perform analysis on Ho:. Recidivism, in this case, meets the assumptions of ratio scale, non-
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normal distribution, and independent observations (Jackson, 2016). | used a chi-square test to test
Ha2, which posits that Caucasians have lower recidivism rates than non-Caucasians. | created a
dummy variable to capture whether the child was Caucasian (0 = non-Caucasian, 1 = Caucasian).
The dependent variable was the recidivism rate; the independent variable was race. | used a chi-
square test to test Ha3, which posits that no difference in recidivism frequency exists between
boys and girls. The dependent variable was the recidivism rate; the independent variable was
gender.

| intended to test Ha4, the two SES variables family type and home type, using chi-square
analyses of recidivism rate. However, due to the small number of repeat offenders (n=17), cross-
tabulated descriptive statistics were created instead (see Table 1).

To evaluate Has, | attempted to gauge whether educational characteristics predict
recidivism. The gender of educators, professions, race/ethnicity, and media format were
evaluated based on repeat offense rate. Cross-tabulations were used to analyze educators’
profession, gender, and race, while Fisher’s exact tests evaluated the relationship between
educational media and recidivism. These results can be found in Table 7 below.

Qualitative Analysis

As part of this project, a vast amount of qualitative data from assessments was entered
into the study database. Using qualitative methods, | sought themes among responses given by
children and their parents. MAXQDA Pro (2022), NVivo (2021), text2data (Proxmedia, 2021),
and readable.com (2021) were used for qualitative analytics. Qualitative methods were also used
to study grade appropriateness, language-gender tendency, and racial equity on the fire safety
education material used in the BPN’s fire youth intervention. Data came from responses to open-

ended assessment questions (see Appendix B) from the Child/Youth Interview: Have you ever



34

been bullied? Have you ever bullied anyone? Have you gotten in trouble in school? Do you have
any friends? Have you ever stolen or shoplifted? Do you smoke? Tell me about what was
burned?

All open-ended questions were used in the qualitative analysis from the Parent Interview
(see Appendix B). These included questions such as: What was your reaction to the fire? Fire
History (chart). Are there smokers in the home? Is your child in a special classroom of any kind?
Does your child have any learning problems? Have there been any discipline problems in school
within the last year? Has your child been diagnosed with ADHD, ODD, Depression, Conduct
Disorder, Bipolar Disorder, or Other? Additional open-ended textual responses were analyzed,
including assessors’ summary of findings, observations, and recommendations.

Qualitative analysis was performed using assessment responses from the 17 children who
returned to the BPN FY program for re-setting fires. These children were grouped according to
whether they completed the fire safety education component of the FY'| program. These
children’s parents’ and guardians’ responses were used in the qualitative analysis. The
qualitative analysis also used professional assessors hired by the Burn Prevention Network to
collect this data from these children and their parents and guardians.

Using a set of ten high-level codes, themes emerged that — when applied to all study
participants — created 228,646 coded segments. Among the seventeen participants who were
referred twice to the BPN FY | program, 1,988 segments were coded. These were further
subdivided into two groups. One group was created representing those children who completed
the FSE program (nc=7), and a second group representing children who did not complete the FSE
program (nnc=10). The combination of small sample sizes and extensive interview data justify

qualitative analysis. | derived the codes and themes from a combination of techniques. His
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approach included reading through all responses on the assessments to look for word patterns
and themes shared across subjects. | selected the 100-most and 50-most often repeated terms
found in word cloud analysis. He then used sentiment analysis found in NVivo (2021) and
text2data (Proxmedia, 2021) to help identify emotional constructs. Tools such as text2data
(Proxmedia, 2021) were used to find 2-word and 3-word combinations that might be construed
as a theme. NVivo’s (2022) auto-theme feature also contributed to identifying themes.

In MaxQDA Pro (2022), codes and themes are known as a “code system” (See Table 9).
The code system was used to find and code segments throughout all assessments and text
variables. Once coded, segments then underwent further analysis and summarization. MaxQDA
Pro (2020) and NVivo (2021) have automated facilities for locating themes and codes across all
text variables.

Slightly different qualitative methods were used to examine fire safety education
material. To study the fire safety education material used in the BPN FY I program, | wanted to
determine age and grade appropriateness. Were the children who received the FSE given
material they could understand given their age and grade? Secondly, | wanted to know whether
the material was written using language typically identified as masculine. Gender-language
analysis was necessary for the study because the effect of gender-relevant FSE material is
unknown. Do female children respond more positively to female-identified language and
masculine-identified language? Finally, given work by Egalite and Kisida (2018), for example,
which shows that children who can identify racially, ethnically, and sexually with their teachers
are more likely to stay in school, have fewer behavioral problems, and report higher retention
levels, | looked for race-related terms in the FSE. Therefore, the fire safety education material

was examined for gender orientation of language used, age and grade appropriateness, and
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readability using readable.com (2021). This tool relied upon a series of published scoring
methods such as the Fry Readability score (1968) (see Tables 10-15). I identified race-related
themes using various sources, such as results from Bhopal (2004) and Kiritchenko and
Mohammad (2018) (see Table 16). These themes were then added to the code systems in

MaxQDA Pro (2022) and NVivo (2021) for segment coding.

Delimitations, Assumptions, and Limitations

One of the delimiters of this work was the population used. Children who were not
referred to the BPN FY program were not part of this work. | note this because researchers (e.qg.,
Klas, 2020 and Johnson et al., 2017) argue that almost two-thirds of children who misuse fire go
unreported and therefore un-referred for treatment. Therefore, the sample of children used in this
study may differ from those not referred to the BPN program. Additionally, BPN developed the
educational media over twelve years ago, and therefore this project was bound by the BPN’s
specific slides and printed media. Finally, the educators assigned to deliver the program delimit
this research. Social workers, psychologists, psychiatrists, fire professionals, and volunteers
delivered the intervention. Aside from two paid psychologists and a paid social worker, all other
educators worked pro bono.

The volume of data collected on assessment forms (see Appendix B) required me to
narrow my focus for this research on a few selected predictors, such as gender, age, SES,
race/ethnicity, and educational programming characteristics. One of the limitations of this
approach is that it does not consider other potential contributors to recidivism rates, such as

intelligence.
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Another limitation of this study was that its population was not a random sample.
Participants were referred to the Burn Prevention Network. Therefore, they live in one of the
three counties served by the BPN. Residents from Lehigh County may differ from residents in
other parts of Pennsylvania because Lehigh County is one of the more affluent counties. Results
from this research may not be generalizable to children from other parts of the state or other
states. Sample size may also present a challenge because, for some analyses (e.g., multivariate
regression), it may become too small to analyze using quantitative methods. Therefore, this
project used qualitative methods to address some research questions instead.

Failure to randomly assign children to various educational programming also limits the
inferential qualities of this project. The BPN program director assigned children to two types of
educational programming based solely on their age. This research could be made stronger by
manipulating various factors related to the intervention’s educational component, such as using
photos of children from races other than Caucasian or matching the female teachers to female
children. A lack of a control group was also a limiting factor in this study.

| assumed that data were collected objectively by members of the BPN staff or their
representatives. | also assumed if a child committed another offense (i.e., started another fire),
BPN was notified, and the child was referred again to the FY| program. Of course, families
move, children may continue to set fires, but none rise to the level of concern and therefore go
un-noticed and un-referred. Families may be shielding their child from the perceived stigma
associated with the label “juvenile firesetter.” Thus, the outcome variable - recidivism rate -
was assumed to represent continued firesetting behavior accurately.

When developing educational characteristic variables, | assumed that the BPN Program

Director had accurately recalled the educators’ gender, profession, and race/ethnicity. The



38

assessors did not record these values on the referral form or during the assessment. | assumed
there would be ample data to perform statistical analysis.
Summary
In summary, this paper used pre-existing data collected over an extended period.
Examining the educational component of FYI programming is a novel and essential research
contribution because little is known about specific educational elements that may be most salient
to preventing repeat behavior. However, because of study limitations, the inferential value may

be limited.
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CHAPTER 4: RESULTS

Overview

This mixed-methods, retrospective, quasi-experimental study aimed to identify FSE
elements related to decreases in recidivism rates among boys and girls who misuse fire. Five
research questions were developed. These included RQ1: Does the educational component of
the Burn Prevention Network (BPN) Fire Youth Intervention (FY1) program decrease recidivism
rates differently for different age groups of children? RQ2: Does the recidivism rate vary among
children by race/ethnicity after attending the BPN FY | program’s educational component? RQ3:
Does the recidivism rate vary among children by gender after attending the BPN FY program’s
educational component? RQ4: Does the recidivism rate vary among children by socioeconomic
status (SES) variables, family type, and home type after attending the BPN FY| program’s
educational component? RQ5: How well do the intervention's educational component
characteristics predict the recidivism rate?

The retrospective data used for this study came from assessments made over the past 20
years of children referred to the BPN FY 1 program for misusing fire. Prospective data was to
have been collected from children who attended at least one BPN FY1 FSE session and turned
18. A total of 146 children had been identified as fitting this requirement. However, after several
attempts to contact them, not a single person agreed to participate. Two people asked that I stop
trying to contact them. Qualitative methods were employed to examine fire safety education

materials.
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Descriptive Results

When the analysis dataset was created, six hundred thirty-one cases were referred to the
BPN FY program between 2001 and September 2021. Of these, 17 children were referred more
than once. Children returned to the BPN program and continued to misuse fire. This represents a
2.7% recidivism rate. Caucasian children represented 20% (n=114) of the sample; African
American children represented 6.4% (n=36); while 15.4% (n=87) were reported as Hispanic; and
3% (n=18) were reported as multi-racial. Missing racial data accounted for 54.9% (n=310) of the
sample. Boys made up 87.5% (n=371) of the sample, while girls accounted for 12.5% (n=53).
Gender was missing for the remainder of the sample. Children under 13 years old accounted for
63% (n=267), while 37% (n=157) of children were 13 or older. The remainder were missing age

and date of birth. Table 1 summarizes the variables used in the analysis.

Study Findings

Results for Research Question 1: Does the educational component of the Burn Prevention
Network (BPN) Fire Youth Intervention (FY1) program decrease recidivism rates
differently for different age groups of children?

Ha1: Among participants in the BPN FY recidivism rate will be lower for younger
children than adolescents.

To test this hypothesis, | used two independent variables for age. These included AGE,
which was the difference between the date of the assessment and the child’s date of birth, and
AGE Group, which categorized children as either below 13 at assessment or 13 and above at the

time of assessment. Results from testing show no difference between recidivism rates regardless
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of AGE (x¥(16, N=423) = 11.936, p=0.748) or AGE GROUP (3(1, N=423) = 0.728, p=0.394).

Tables 2 and 3 summarize crosstabs of recidivism by age and age group.

Results for Research Question 2: Does the recidivism rate vary among children by
race/ethnicity within age groups after attending the BPN FYI program’s educational
component?

Ha2: Repeat offense rate will be lower for Caucasian children than non-Caucasian
children.

| used the variable RACE to test this hypothesis, coded Caucasian, African American,
Hispanic, and Multi-racial. Results show no statistically significant difference in recidivism rate
across race y%(3, N=254) = 4,745, p=0.191. Table 4 summarizes crosstab results of recidivism by

race.

Results from Research Question 3: Does the recidivism rate vary among children by
gender within age groups after attending the BPN FYI program’s educational component?

Has: Girls will have lower recidivism rates than boys.

| used the variable GENDER, which was coded, Male or Female, to test this hypothesis.
Results show a statistically significant difference in recidivism rate across gender ¥?(1, N=423) =
3.400, p=0.065. However, ¢ = .090 is considered a minimal effect size (Cohen, 1988; Jackson,
2016). Therefore, the difference observed between girls and boys who repeat offended is not
practically significantly accounted for by the child’s gender. Table 5 summarizes crosstab results
of recidivism by race. The number of girls who repeat offended (n=4) represented a larger

proportion (28.6%) of the total number of children who repeat offended (n=14) than they did in



42

the group that did not re-offend (n=49, 12%). However, two boys and two girls repeat offending
among children who completed the FSE intervention component (Table 6). Small cell totals

made the results untrustworthy.

Results from Research Question 4: Does the recidivism rate vary among children by
socioeconomic status (SES) variable family type and home type within age groups after
attending the BPN FYI program’s educational component?

Has: Children from higher SES will have lower recidivism rates than children from
lower SES regardless of age or educational programming.

Analyses could not be performed on this research question because there was insufficient
data. Data for the variables Housing Type and Family Type, which were used as proxies of SES,
were missing for all but one participant who repeat offended and two participants who repeat
offended, respectively. Children who repeat offended reported living with their mother only or in
a stepfamily with shared custody. The child who repeat offended reported living in an apartment,

townhome, or rowhouse.

Results from Research Question 5: How well do the intervention's educational component
characteristics predict the recidivism rate?

Has(1): Children fire misusers whose educators were fire professionals will have
lower recidivism rates than children whose educators were not fire professionals.

I used the variable Educator’s Profession to examine this hypothesis, coded fire service or
other. It was found that only three educators were not fire professionals. Of the children who had

fire service professionals as educators (n=199), seven (3.4%) repeat offended. However, none of
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the children taught by other professionals repeat offended. Further analysis was not performed
since the small number of children who were not taught by fire professionals (n=3) violates cell
size assumptions (>=5) of the chi-square test.

Has(2): Having a Caucasian fire educator predicts lower recidivism rates among
Caucasian children.

| used the variable Educator’s Race to examine this hypothesis. However, only three
educators were not Caucasian (they were Hispanic). None of the children taught by the Hispanic
educator repeat offended. On the other hand, seven of the children taught by Caucasian educators
repeat offended. However, due to low sample sizes, these results may be coincidental. Further
analysis was not performed because the small number of children taught by non-Caucasian
educators (n=3) violates cell size assumptions of the chi-square test.

Has(3): Children whose fire educator was male will have lower recidivism rates than
children whose fire educator was female.

| used the variable Educator’s Gender to examine this hypothesis. However, only eight
educators were not male. None of the children taught by the female educators repeat offended.
On the other hand, seven of the children taught by male educators repeat offended. Further
analysis was not performed because none of the children taught by females re-offended (n=0),
which violates sample size assumptions of the chi-square test.

Has(4): Educational media that included tactile objects such as firefighters’ helmets
or gloves and videos will predict lower recidivism rates among children.

Educators used six types of educational media. These included hardcopy, video,
discussion, presentation, homework, and activity sheets. Statistical analysis (Fisher’s exact test,

2-sided) found no significant difference in recidivism rate regardless of educational media.
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Seven (7/202, 3.5%) children who watched the fire safety video repeat offended.
However, none of the children (0/9) who did not watch the video repeat offended (p = 1.000,
Fisher’s exact test, 2-sided).

Of the children given fire safety hardcopy educational material, six (6/187, 3.2%) were
re-referred to the program (repeat offended). There was no significant difference in recidivism in
children given hardcopy education material (187/211, 88.6%, p = 0.576, Fisher’s exact test, 2-
sided) versus those who were not.

No significant difference was found in the recidivism rate between children who
participated in a discussion of fire safety education (102/211, 48.3%) versus those who did not
(109/211, 51.7%, p = 0.267, Fisher’s exact test, 2-sided).

The number of children who repeat offended but sat through a presentation on fire safety
(2/7) was not statistically significantly different from the number of children who repeat
offended but did not sit through the presentation (5/7, p = 0.267, Fisher’s exact test, 2-sided).

The number of children who repeat offended who had received activity sheets (1/6) was
not statistically significantly different from the number of children who did not receive activity
sheets (6/7, p = 0.678, Fisher’s exact test, 2-sided).

Since none of the children who received fire safety homework were re-referred to the
program (0/7), no statistically significant difference was found between them and the group that

did not receive homework but repeat offended (7/7, p = 1.000, Fisher’s exact test, 2-sided).
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Children who were given hardcopy education material (187/211, 88.6%, p = 0.576, Fisher’s
exact test, 2-sided) versus those who did not show any statistically significant difference.
Has(5): Regardless of age, SES, gender, and race/ethnicity, educational
characteristics will significantly predict recidivism.
Statistical results could not be reported for this hypothesis due to low numbers of non-
missing data. Only 30 children (3.5%) had non-missing data for all variables. None of these 30

children was recidivistic.

Descriptive Statistics of Recidivistic Children Who Completed the Fire Safety Education

Table 7 displays frequency distributions of all variables used in this analysis for children
who repeat offended (i.e., were referred more than once to the BPN program) after completing
the fire safety education component of the FY| program. Of the seventeen children who repeat
offended, seven (41.2%) completed the fire safety education (FSE). Four of these children were
under 13 years old, while one was over 13. One Caucasian child completed the FSE. Two boys
and two girls completed the FSE. The repeat offender who was living with their mother
completed the education. One child who completed the FSE lived in an apartment, townhome, or
rowhome. But all seven children who completed the education were taught by Caucasian male
fire professionals who used video FSE media and sent homework home. Six of the seven
children who completed the education were given hardcopy educational media; five were led in
discussions; two were given a presentation; one was handed activity sheets.

Among repeat offenders, more children who completed FSE reported that this was their

first offense (4) versus those who did not complete the FSE (2), as shown in Table 8. Five
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children who did not complete FSE reported setting between 2 and 5 fires, while three children

who completed FSE reported setting the same number of fires (see Table 8.)

Qualitative Results

Despite a paucity of inferential results from quantitative analyses (see above), the nearly
250,000 data elements collected for this study provided the investigator with a substantial
amount of qualitative data that could be analyzed to provide information relevant to the purpose
of this study. Although the sheer amount of qualitative data made an exhaustive investigation
impractical for this paper, | completed a high-level qualitative analysis on the seventeen subjects
who repeated fire offenses and were referred twice to the BPN FY'I program (i.e., recidivists). |
began the qualitative analysis by looking at the readability of the FSE materials. Readability
looked at whether the material was appropriate for children given their age and grade. Next, |
examined the FSE for racial equity terminology. Finally, | performed a qualitative analysis of
the assessments. Using a set of ten high-level codes, themes emerged within the assessments that
—when applied to all study participants — created 228,646 coded segments. Among the seventeen
participants who were referred twice to the BPN FY1 program, 1,988 segments were coded.
These were further subdivided into two groups. One group was created representing those
children who completed the FSE program (nc=7), and a second group represented children who
did not complete the FSE program (nnc=10). The combination of small sample sizes and
extensive interview data justify qualitative analysis. Results of these findings are found below.
Readability Analysis of the BPN Fire Safety Education Materials

The Burn Prevention Network delivers two sets of fire safety educational material, one

for each age group (<13, >=13) (see Appendices H and I). Qualitative analyses were performed
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on the BPN YFI FSE material using the online tool from readable.com (2021). The basic
curriculum targets children from 5 to 9 years and can be completed in 30 to 60 minutes over one
or two sessions per the instructions. The curriculum is divided into three parts: (1) lesson plans,
(2) resources and student activity sheets, and (3) handouts for parents. There are three activity
sheets, including “Good Fire/Bad Fire,” “Tools or Toys,” and “Novelty Lighter Display Sheet.”
Five parent handouts include “What to Look For,” “The Fact Is...”, “Fire Misuse — What You
Can Do,” and “Home Safe Home” checklist. The total number of pages is 24 (see Appendix G).
Advanced curriculum for children ages 10 to 17, completed in 40 to 60 minutes in one lesson,
can be found in Appendix H. The curriculum comprises five sections, including (1) lesson plan,
(2) parent handouts, (3) optional activity youth collage, (4) collage instructions, and (5) the full
instructor’s guide for “Sean’s Story.” The parent handouts are identical to those used in the basic
curriculum. “Sean’s Story” includes a set of educator guidelines and a video.

Fire Safety Basic Curriculum Qualitative Analysis Results

Grade-level testing results show that the basic curriculum’s lesson plan has an average
reading level appropriate for 5™ grade (readable.com, 2021) (see Table 10). These results are
based on five separate tests that include the Flesch-Kincaid Grade Level (Kincaid et al., 1975),
Coleman Liau Readability Index (Coleman and Liau, 1975), Powers Sumner Kearl Grade
(Powers et al., 1958), Rix Readability (Anderson, 1983), and the Fry Readability scale (Fry,
1968). These tests were chosen because they suggest a grade level for which the material is best
suited. Results from the Lensear Write Index (LWI) (O’hayre, 1966) indicate that the text is
overly simplistic (LWI1=99.6). | performed a reader proficiency analysis known as the Common
European Framework of Reference for Languages (CFER) (Little, 2006). CFER scored the

lesson plan as a C2, which indicates that the passage shows that the lesson plan was written by
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someone with a high degree of proficiency in the subject. Gender analysis scored the language
used in the lesson plan at nearly 85% masculine (readable.com, 2021), which is reasonable given
that over 85% of the children in this study were boys.

The three basic child worksheets were examined using the same approach described
above. The average grade level for the worksheets is the third grade (see Table 11). The Lensear
Write Index is 115.4, which indicates that the worksheets are overly simplistic even for this
grade level (third) (O’hayre, 1966). The Common European Framework of Reference for
Languages score is B1, which indicates that the material was developed by someone with
passable everyday knowledge but is not proficient (Little, 2006). The language used in the
worksheets scored 100% masculine (readable.com, 2021).

Parent handouts, activity sheets, and checklists were evaluated separately. The average
grade level was six (see Table 12). CFER scored the lesson plan as a C2, indicating that the
passage shows that the lesson plan was written by someone with a high degree of proficiency
(Little, 2006). LWI=93.2 indicates that the material is simplistic (O’hayre, 1966). Using a gender
analyzer (readable.com, 2021), the language used in the parental forms was scored
approximately 80% masculine.

Fire Safety Advanced Curriculum Qualitative Analysis Results

Results of readability testing show that the lesson plan for the advanced fir safety
education course has a mean grade level of 5 (see Table 13). CFER score is C1 which indicates
the material was developed by someone with advanced knowledge (Little, 2006). LWI = 111.2
indicates that the worksheets are overly simplistic (O’hayre, 1966). The advanced lesson plan
scored close to 79% masculine in the gender analysis (readability.com, 2021). Sean’s Story

Youth Collage readability average is fourth grade. The CFER score is B2, which indicates that
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the author is comfortable with the subject, but they are not proficient (Little, 2006). Again, the
material is excessively simplistic, with an LWI score of 118.9 (O’hayre, 1966). Gender analysis
results suggest that the language is nearly 100% masculine (readable.com, 2021).

The mean readability score for the educator’s guide to Sean’s story is seven (see Table
15). CFER score is C2 (Little, 2006) and the LWI=92.3 (O’hayre, 1966). The gender orientation
of language used analysis suggests that the text rates about 77% masculine (readable.com, 2021).
Evaluating Sean’s Story for Racial Equity

Racial equity in education refers to intentionally identifying and eliminating racial
disparities in educational material and practice (Garces & Gordon da Cruz, 2017). Garces and
Gordon da Cruz (2017) describe an ongoing balancing of power, race, and identity in educational
settings. The science behind examining racial differences in education is beyond this project's
scope. However, Sean’s Story (University of Michigan Trauma Burn Center, n.d.) forms a vital
part of the BPN’s fire safety advanced curriculum (see Appendix G). It consists of an educator’s
guide, a 17-minute video, and worksheets. The educator’s guide and video content were
evaluated for racial equity using MaxQDA Pro (2022) and NVivo (2021) to identify racially
charged themes. A glossary of racially and ethnically sensitive terms was compiled (Bhopal,
2004; Kendall & Farrington, 2021; National Museum of African American History and Culture,
n.d.) (see Table 16) and used to look for similar themes in Sean’s Story. No racial codes were
identified in the educator’s guide, worksheets, or video transcript. However, the video describes
how a Caucasian middle-class teenager set fire to his high school. Using NVivo (2021), themes

were identified and categorized: assistance, community, consequences, education, family, fire,
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firesetting, intervention, jobs, mental health, programs, questions, school, and youth (see Table
17).
Thematic Analysis of the Transcript from Sean’s Story

The text2data tool (Proxmedia Software, 2022) found additional themes in the 17-minute
video called Sean’s Story (Univ. of Michigan, n.d.). These include fire burning, really had no
idea, like a joke, into trouble, moving on to other things (to burn), poor choice, and destroying
things. A word cloud was also created to summarize sentiment (see Figure 11). Most sentiments
were understandably judged to be negative (79%).
Code System and Theme Analysis in the Youth Assessments

| created ten code themes that include reason for the fire, reaction to fire, emotional and
behavioral factors, substance use and abuse, family factors, school-related factors, bullying or
being bullied, juvenile detention, interview-related themes, and death themes. Table 9 displays
the code system and its subcodes in the first column. The second column displays the number of
segments containing those themes. | summarized thematic segments by applying these themes to
the children who returned to the BPN FY I program (see Appendix F). Appendix F contains a list
of the seventeen coded cases, followed by each theme and its associated verbatim text segments.
To simplify the analysis, | divided the recidivism group into two sub-groups: children who
completed the fire safety education and those who did not. Visual maps were created using

MaxQDA Pro (2022) to aid in analysis. Figure 1 shows themes present throughout interview
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responses of children who returned to the BPN FY program and completed the fire safety
education, guardians, and assessors (nc:=7).
Theme Analysis of Assessments of Children Who Returned to the BPN FYI Program

Children who returned to the BPN FYI program but completed their fire safety education
were involved in the foster care system. They were likely to have been alone and bored or trying
to relieve stress by starting a fire, as shown in Figure 1. Results in Figure 1 also show that these
children have ADHD or poor attention control and an adjustment disorder or other pervasive
developmental disorders. Other themes which became apparent (as found in Figure 1) include
arguing and seeing their parents arguing, fighting with others, a history of family moving,
stealing, a history of lying, being impulsive, having imaginary friends, being fearful of the fire,
smoking cigarettes, having a best friend, having few friends, and having an independent
educational program (IEP)/504 programs (in Pennsylvania).

Children who returned to the BPN FYI program but failed to complete their fire safety
education displayed very different thematic patterns, as can be seen in Figure 2. Here, emotional
and behavioral themes appear to be clustered together. These themes include marijuana use,
pornography usage, having few friends, getting into trouble, unusual fantasies, a fascination
with fire, a fear of fire, physical and emotional abuse, curiosity, stress relief, autism, boredom,
suicidal ideation, bipolar personality disorder, depression, death in the family or a friend, PTSD,
destroying their possessions, nightmares, feeling sad, problems staying focused, throwing temper
tantrums, being ridiculed by others or family, and fighting. Anxiety was mentioned at least twice
in segments or documents describing autism. Other themes arose: having few friends, seeing
parents argue, alcohol use, and being bullied. Stealing, a history of lying, and drug use were also

themes that appeared near each other. As one might expect, oppositional defiance disorder
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(ODD) and defiance appear as closely related themes. In-school detention and having an IEP or
504 programs appear together, as do impulsive, in-school detentions, and mood disorders. The
ADHD/poor attention control theme appears mid-way between the former school-related themes.
Emotional and behavioral themes (those appearing in light blue in Figure 2) were mentioned in
the same segments or documents as children being bullied, alcohol use, and having few friends.
These themes, in turn, appear at least twice in the same segments or documents as stealing, drug
use, and a history of lying. The theme of school suspension or being expelled occurred at least
twice with ODD and fighting themes.

The top three most frequently occurring themes found among assessments made of
children who returned to the BPN FYI program and completed the fire safety education include a
history of lying, being in foster care, and being cooperative during the interview (see Figure 3).
Assessments of children who returned to the BPN FYI but who did not complete fire safety
education show the top three occurring themes as respondents were cooperative during the
assessment, had anxiety, and fighting (see Figure 4). Interactive word trees were created for each
subset of children (i.e., those who returned to the BPN FY I program and completed their FSE
and those who did not). These word trees (see Figures 5 and 6) allow researchers to explore
themes further. Different patterns of words appear as word clouds in Figures 7 and 8. Figure 7
shows the word cloud of children who returned to the BPN FY I and completed the FSE. Foster
care, smoking cigarettes, and being cooperative are three of the most frequently coded segments

among this group (see Figure 7). Figure 8 shows that stealing, being bored, being cooperative,
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and ADHD or poor attention control were four important segments among children who returned
to the BPN FY| but failed to complete the FSE.

Outside the scope of this research are thematic studies across all children. However, as
shown in Figure 9, finding clusters of themes can provide a rich field of data for ongoing
analysis. Figure 10 shows moderately negative sentiments expressed across all cases. Additional

research can unlock insights into these results but are outside this project's scope.

Summary

This chapter presented results from quantitative and qualitative analytic methods.
Quantitative methods were used to study the research questions posed in this study. However, no
statistically significant difference was found among the characteristics of the fire safety
education programming provided by the Burn Prevention Network to children who misuse fire.
No statistically significant differences were found between recidivists and non-recidivists based
on age, age group, gender, or race. | aborted the final regression analysis because this was mainly
due to a small number of students committing a repeat offense. Other factors that contributed to
this lack of results include poor data collection techniques (i.e., no controls over who participated
in assessments), pervasive missing data, and a lack of variability in the data (e.g., >97% of all
educators were white, male firefighters). Descriptive statistics were presented to show the
characteristics of the population studied.
Grade-level & Readability of the Fire Safety Curriculum

Results show that the basic BPN FY] fire safety curriculum lesson plans and worksheets
are appropriate for children in the age group (4" to 5" grade). Parent handouts, activity sheets,

and checklists are overly simplistic and only reach a 6™ grade level (i.e., for 11-year-olds).
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Material for the advanced course was also too simplistic, although its contents demonstrated a
high degree of expertise. Results from grade-level testing show that the lesson plan, youth
collage, and educator’s guide from the advanced course are written for children at lower grade
levels (5, 4" and 7" grade, respectively). None of the fire safety material contained any racially
charged terms. However, Sean’s story protagonist is a teenage white boy from the American
Midwest. Gender analysis of the language found across the FSE material was overwhelmingly
interpreted as masculine. Themes identified in the transcript from Sean’s Story point to making
poor choices, having little empathy (like as a joke and have no idea), and an escalating pattern of
burning larger and larger objects (destroying things, and moving on to other things (to burn)).
Results from Qualitative Analysis of Assessment Responses

Given the above limitations in inferential statistical results and the vast amount of
interview data collected on each assessment, qualitative methods were employed to more closely
examine the children who returned to the BPN program because of their ongoing fire abuse.
These analyses went beyond the original research questions. Still, | felt they were necessary
because no known research compares repeat offenders who complete fire safety education to
repeat offenders who do not complete fire safety education. Different thematic patterns arose
between the children who completed the fire safety education (n.=7) and those who failed to
complete the education (nnc=10). While both groups were cooperative during the interview
process, growing up in foster care and lying were more prevalent themes among children who
completed the education.
On the other hand, anxiety and fighting with friends, siblings, and parents were dominant themes
among those who failed to complete their education. More problematic emotional and behavioral

themes arose among children who failed to complete education than among children who
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completed the education. Large clusters of themes were absent from the children who completed

the education assessments for the most part.
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CHAPTER 5: DISCUSSION

Overview
This study aimed to find whether characteristics of fire safety education, an almost
ubiquitous element in youth fire intervention programs nationwide, reduce recidivism in children
who misuse fire. Summaries of quantitative and qualitative analyses are presented in this section,
accompanied by a discussion of the results, implications of the findings, research limitations, and

recommendations for further study.

Summary of Findings

Although not statistically significant, results from the quantitative analysis show that
more fire misuse was committed by children under 13 years (62.5%) than children who were 13
years or older (37.5%) (see Table 3). Children in the younger group also returned to the BPN
FY1 program at a higher rate (73.3%) than older children (26.7%) (see Table 3). Caucasian
children were as likely to return to the BPN FYI program (37.5%) as were African American
children (37.5%). Only a single Hispanic and multi-racial child returned to the program (see
Table 4). These results were not statistically significant. It must be noted that the number of
repeat offenders was meager compared to the number of children included in the study overall.
However, a statistically significant difference was found between genders regarding recidivism.
Results showed that the proportion of girls who made up the recidivism group was statistically
significantly higher (28.6%) than the proportion of girls who did not return to the program (12%)
(see Table 4). However, this effect was minimal (¢ =.090), which suggests the small sample size
(n=4 girls who returned) skewed the results. Exploring how socioeconomic status, family type,

and home type differences affect the recidivism rate was impossible to evaluate because of an
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insufficient number of children who were repeat offenders (see Table 7). A lack of variability
among educators employed by BPN prevented further analysis of the effects of educator
profession (98.6% fire service), educator gender (96.2% male), and educator race (98.6%
Caucasian). No statistically significant differences in recidivism rate were found based on
educational media (video, discussion, presentation, homework, hardcopy, and activity sheets).
The low number of children who returned to the program made exploring significant educational
characteristics while controlling for age, gender, SES, and race/ethnicity impossible.

Looking at the grade level and readability of the FSE material did not necessarily uncover
significant findings. However, this process demonstrates the need to score materials based on
who the recipients are. For example, the lesson plan from the basic and advanced FSE curricula
(see Tables 10 and 14) and the parent activity sheets (see Table 12) were appropriate for
someone with a 5"-grade education. Other parent-related FSE material was written around the
7"-grade education level (see Table 12). Comparing grade-level appropriateness of fire safety
education materials was outside this project's scope. The average American reads between a 7%
and 8™"-grade level (Wylie Communications, 2021). However, it begs the question of what effect
on recidivism is FSE material written at such a low level. Could FSE material from other
programs written for someone with a 7™"-grade education level be more effective at reducing
recidivism?

As reviewed above, educators that are more like their students report better class
attendance, fewer problems in school, and more retention. The FSE material was dominated by
masculine language. Cover photos and Sean’s Story feature Caucasian boys. It was outside this
project's scope to evaluate FSE material from other programs and its effect on recidivism.

However, since nearly all fire safety educators were white men, while over 55% of the
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participants were non-Caucasian and nearly 12% were female, should the greater emphasis be
placed on FSE material that is gender and racially aligned with its intended audience? Can
intervention programs be more effective in reducing repeat offense rates if fire safety educators
and FSE material align racially and in terms of gender with their intended audience?

The large volume of interview text available to me led to a rich investigation via
qualitative analysis. Qualitative methods were used to explore differences between returning
children who completed the fire safety education (FSE) and those who returned but did not
complete the education. Thematic mapping showed differences between these two groups.
Dominant themes found among assessments of returning children who completed FSE (n=7)
included emotional and behavioral issues, including imaginary friends, stress reaction, boredom,
and fear (see Figure 1). Smoking cigarettes also appeared to be an important theme, as did
having few friends, being alone when the fire started, and participating in the foster care system.
Interestingly, children who returned to the program but did not complete FSE (n=10) exhibited a
great variety of emotional and behavioral problems, including anger, fighting, fear, a failure to
express remorse, high use of video games, personal trauma, physical abuse, depression, suicidal
ideation, boredom, frequent family relocation, nightmares, fascination with fire, being ridiculed,
and marijuana use, among others (see Figure 2).

Differences in word cloud configurations were found between children who returned to
the FY program but completed FSE versus those who returned but failed to complete the FSE.
Terms that dominated the assessments of children who returned but completed the FSE included
foster care, smoking cigarettes, having an IEP/504, being cooperative during the interview, and
having a history of lying. Prevalent word cloud-based themes which arose from examining the

assessments of children who returned but who did not complete the FSE included stealing,
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boredom, being cooperative with the interviewer, oppositional defiance disorder (ODD), having
an ADHD diagnosis or poor attention control, drug use, being bullied, and a history of lying,
among others (see Figure 8).

The top coded themes found in the returning group who completed the FSE include a
history of lying, being in foster care, and being cooperative with the interviewer (see Figure 3).
For children who returned but did not complete the FSE, being cooperative with the interviewer

was the most frequently cited code theme, followed by anxiety and fighting (see Figure 4).

Discussion of Findings

In nationwide surveys conducted in the US and Canada, Kolko et al. (2008), MacKay et
al. (2012), and Kolko and Vernberg (2017) found that fire safety education (FSE) is a ubiquitous
component of youth fire misuse intervention programs. FSE research goes little farther than
showing a broad relationship between reducing recidivism rates (see literature review above). As
of this writing, I could not find where characteristics of fire safety education were systematically
analyzed such that a specific set of FSE characteristics predicts reduced recidivism. Currently, no
research examines how gender, race, profession, grade level, gender orientation of language
used, and racial equity in FSE affect recidivism rates. Therefore, this research represents one of
the first to examine whether specific FSE characteristics directly relate to recidivism.

Generalizing the current study results to other populations of children who misuse fire is
not statistically feasible due to the minimal number of children who repeat offended. However, a
more complete picture of the child fire misuser emerges when factoring in qualitative results.
The two sets of thematic patterns that surfaced are essential for this research. One pattern

represents children who completed fire safety education, and another pattern represents children
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who did not complete the education. The findings suggest that children who do not have notable
family problems but instead have a foster family have the support and encouragement to
participate in fire safety education, which is vital to the rehabilitation of juvenile firesetters.
Their family network supports and pushes the child to complete the education. Special education
needs, including an IEP and 504 plans, are also essential themes of ADHD, arguing parents and
children, boredom, and smoking cigarettes. Children who failed to complete the FSE share these
latter themes. Smoking may surrogate socioeconomic status (Meijer et al., 2016). These results
support other researchers who found that focusing fire safety education on children with
educational challenges from poorer neighborhoods may help reduce fire misuse behavior (Craig
etal., 2019; Lambie et al., 2019; Kolko & Foster, 2017; Kolko et al., 2006; Stadolnik, 2016).
However, children who failed to complete their education suffer from a greater variety of
family, school, social, and psychological problems. It might be that completing the fire safety
education is a task the family cannot prioritize. Alternatively, it could be that fire safety
education may not make a difference in whether a child will re-offend. But a failure to
participate in the educational component of the intervention may be a surrogate measure of more
significant environmental and emotional problems going on in the child’s life. Merrick and
Omar’s (2013) conclusions that children who are having difficulty in school will continue to
misuse fire suggests that providing additional schooling (in the form of fire safety education) will
have little impact on behavior change. The themes shared by children who failed to complete the
FSE support this conclusion. Therefore, by screening for these children early in the intervention,
they and their families can be closely followed. Identifying these children at the beginning of the
intervention allows program administrators to connect families to social services and specialists

immediately.
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Are role models important for children of color?

Research shows that matching children demographically to teachers improves
educational achievement (e.g., Egalite & Kisida, 2018; Dee, 2004), reduces student absenteeism
and suspensions (Holt & Gershenson, 2015), and lowers the probability of children dropping out
of school (Gershenson et al., 2017) among other benefits. The Burn Prevention Network serves a
racially diverse population, representing nearly 54% of the population (Greiss, 2021). However,
nearly 98% of fire safety educators employed to deliver fire safety education were White.
Demographically, Whites made up 44.5% (113), African Americans 14.2% (36), and Hispanics
34.3% (87) of the sample of children studied in this paper (see Table 4). Despite not finding a
statistically significant difference in recidivism rate by the race of the child or educator, other
research points to improved outcomes when the educator matches the child’s race. This would be

a good area for further study.

Implications

Despite not demonstrating a link between fire safety education and the recidivism rate,
the BPN YFI program can boast a 2.8% recidivism rate. However, this is not an incontrovertible
proportion because many of the children referred to the BPN program are lost to follow-up.
Roughly 41% (n=~344) of the children referred to the BPN YFI over the past 20 years never
made it through the program’s assessment phase. The reasons for this are varied but include
families moving out of the region, parents who refused to participate, children who went on to
juvenile detention, and unreliable/unverified phone and address data. Therefore, improving the

tracking process is critical to the program's success.
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Just as critical is producing fire safety education media in a racially and culturally
sensitive format, grade-level appropriate, and good quality to its audience. Unfortunately, I could
not manipulate educational media or its content due to a necessary reliance upon retrospective
data. But research outside of the youth fire misuse population shows that students can more
effectively absorb educational material when their cultural and educational differences reconcile
with their instructors.

The final element examined in this paper was the demographics of the fire safety
educators. Again, no statistically significant relationships were found between the gender and
race/ethnicity and children recidivists. However, as discussed above, in traditional school
settings, children perform better scholastically and behaviorally when their teachers are more
like them (i.e., match them demographically).

Recommendations for Improved Compliance and Data Collection

To improve compliance, a tracking system should be developed. This tracking system
should have a minimum set of required variables. For example, referred children must have a
name, date of birth, gender, parent/guardian contact information, the reason for referral, and
emotional or behavioral issues that signal deeper issues. Intervention strategies that include fire
safety education should then target high-risk children. Follow-up should be actively supported
because many children are lost after intervention and fail to complete the fire safety education.

The assessment tool should be simplified. It should focus on questions that identify the
child as high risk (soliciting emotional and behavioral triggers). Family composition, better
questions related to socioeconomic factors, and school performance issues are questions that can
quickly identify children at risk of recidivism (see Edelman, 2007). Many questions in the

current version of the assessment deal with whether the child has used fireworks, specifics about
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the fire, and what the child’s interactions were with social services or police. These might be
interesting for firefighting, but this researcher found little use. Another variable of value was
how many fires the child had set. Children who set more fires expressed environmental and
psychological issues that children in the other group did not. Other useful assessment questions
that should be added to the next version of the instrument include questions on the child’s race
and ethnicity, parents age, professions and income level, family composition, and measures of
loneliness, self-worth, self-confidence, and spirituality (whether the family goes to church, does
the child believe in God, and so forth. However, note that the relationship between spirituality
and children’s misuse of fire has yet to be studied scientifically). These improvements should be
made a part of continuous improvement based on feedback from assessors, intervention
specialists, families, and the children themselves. Current research as cited above focuses on
improving assessments to identify children at risk for continuing to misuse fire quickly. Suppose
the goal of the Burn Prevention Network is to deliver effective fire safety educational materials.
In that case, more data needs to be collected on those delivering the materials, their medium
(video, handouts, etc.), and whether the material and educators are appropriate for a particular
child. Currently, none of these elements are tracked.

The BPN team and | have developed a new fire misuse tracking system for several
months. The goal of the tracking system is to ensure that every child referred has an opportunity
for an intervention that includes fire safety education. Once fire safety education has been
assigned, the person who delivers that FSE will be captured in a database. We will know the
gender, age, race, and profession, but we will also track how the material was delivered (e.g.,
video) and over what period (e.g., once for an hour). We will also track all the FSE material

used, ensuring that it matches as best we can the child’s personal characteristics such as their
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gender and race/ethnicity. Follow-up will be required to determine whether the child has further
fire misuse issues.
Additionally, a new assessment tool is being developed that simplifies child/parent interviews. A
greater reliance upon quantified responses is being built into each question. A risk-rating system
will be developed to identify children who will repeat offend more easily.
Limited Resources Need to be Assigned Judiciously

Working with limited resources, the Burn Prevention Network has delivered fire safety
education to schools and the local community for over 30 years. As of this writing, the BPN is in
negotiation with the Lehigh Valley Health Network to manage its burn survivor support
programs, which include a once quarterly burn camp, school re-integration for burned children,
adult burn survivor mental health support, burn safety in elderly care facilities, and other
programs critical to this population. The fire youth intervention (FY1) program has been a core
service of the BPN since 1999. It has served over 600 children and their families. The cost to
administer the program, not including developing fire safety education materials, is $1,500 per
child. In recent years, the FYI program receives about 50 children a year. That’s an annual
budget of around $75,000. A single full-time employee administers the program and all
programs supported by the BPN. Currently, the community provides no funding for this service.
An annual anonymous contribution of $500 is earmarked for this program. The program is
supported by revenue from other BPN programs and events such as the Valley Preferred Spirit of
Courage awards dinner for first responders who saved a life during a fire. In November 2021, the
CEO of the BPN, Dan Dillard, and myself, as President of the Board of Directors, met with the
local Pennsylvania State Senator, Pat Brown, who promised annual government support of

$50,000 for this project. However, the money does not cover our basic costs, and there is not
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enough money to expand this program to neighboring communities. These are significant
numbers because they carefully underscore the need to distribute limited funds and resources.

With a limited budget, Senator Pat Brown asked where we thought the best use of the
money would be. The CEO and | agreed that if it were possible to use the money to build
partnerships with local community organizations, we could begin to develop more meaningful
fire safety programming. By partnering with local community organizations such as Unidos (see
unidosus.org), which supports racial equity in the Latino community on the Lehigh Valley, the
BPN could build a set of FSE programming specifically oriented toward Hispanics—making
funding available to hire professional fire safety educators who can be matched to specific
children based on race/ethnicity and gender.

By working with county-level social services organizations, children and families at high
risk for repeat offenses failing to complete the FSE could be introduced to effective family
services. The themes in the qualitative analysis above highlight families in crisis at multiple
levels. These results give weight to the argument for a multi-disciplinary intervention addressing
broken families, intellectual disabilities, clinical disorders, emotional, physical, and sexual abuse,
and drug and alcohol abuse. My findings show that fire misuse is just one of many critical issues
in the lives of these children (see Figures 1 and 2). Managing this kaleidoscope of catastrophe is
nearly insurmountable without support from many disciplines. As a common element in every
intervention program delivered by BPN, fire safety education needs to be effective.

Limitations

A limitation of this study was that its population was not a random sample. Burn

Prevention Network referrals usually come from the three counties served by the BPN. Residents

from Lehigh County are likely substantively different from residents from other parts of
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Pennsylvania because Lehigh County is one of the more affluent counties in Pennsylvania.
Results from this research are thus not generalizable to children from other parts of the state or
other states. Sample size also presented a challenge and precluded using specific analyses (e.g.,
multivariate regression, logistic regression, and exploratory factor analysis). Therefore,
qualitative methods were used to supplement the qualitative findings. Missing data and poorly
designed interviews prevented studying children further.

The inability to randomly assign children to various educational programming limits the
possible inferences made from this research. BPN staff assigned children to one of two types of
educational programming based solely on their age. This research can be made stronger by
manipulating various factors related to the intervention’s educational component, such as using
photos of children from races other than Caucasian or matching the female teachers to female
children. A lack of a control group was also a constraint on this study.

Race Matching Children to Educators

The greatest limitation to matching children to educators by race is that almost all fire
safety educators are volunteers. The BPN actively recruits firefighters to help deliver their fire
safety education. However, little energy has been spent identifying others who could fill the role.
For example, teachers from area schools should be contacted and solicited to volunteer to help
deliver fire safety material. Data from 2019 show 972 teachers in the Allentown School District
(publicschoolreview.com, 2021), while roughly 140 members of the Allentown Fire Department

(pafirefighters.com, n.d.).
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Recommendations for Future Research

Research needs to be conducted on researcher-manipulated independent variables such as
educator gender, profession, and race/ethnicity. Such questions as to whether educators who
match children’s race/ethnicity will reduce recidivism rates could not be studied in the paper
because of the homogeneity of the volunteer pool. Additional research needs to be conducted to
examine the effectiveness of grade-appropriate, racially- and culturally-matched education
materials in reducing recidivism rates. Better measurements of socio-economic variables such as
household income, parents’ educational status, housing, household composition, among others,
will make studying this population more meaningful.

Summary

This work represents one of the first studies to employ a mixed-methods approach to
operationalize specific dimensions of a fire safety education program designed for children who
misuse fire. On its surface, one may assume that white, male firefighters using the same lesson
plans, slide deck, and videos for underage fire misusers might make a difference for some
children. But little scientific research has gone into operationalizing the material to look at its
ability to connect with the intended audience. There are Spanish-translated versions of our fire
safety material at the Burn Prevention Network. However, no effort was made to account for
cultural differences between the Hispanic and Caucasian communities in the Lehigh Valley
(where the BPN is headquartered and where most children reside). As cited above (Pooley,
2020), firefighter-led fire safety education can lower recidivism rates. But there are caveats. The
children so impacted are usually those with fewer environmental and psychological stressors or
are more likely to respond that they are curious about fire. Can directed investment in fire safety

education, which is an integral part of almost all youth fire misuse intervention programs, reach
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those children who are chronic fire misusers or who have severe environmental and
psychological stressors? Or are the limited community-level resources best spent skipping fire
safety education and going right into a customized intervention program & la CBT, family
therapy, etc.? When | began this project, | challenged the Burn Prevention network to
demonstrate that the education we deliver makes a difference. | asked them to prove that what
we are doing is essential. Or are we just making ourselves feel better?

For this author, the importance of this project is not that | found thematic differences
between returning children who did and did not go to our fire safety education (see Figures 1 and
2). Instead, this project made a valuable contribution in that the education material including
gender, profession, and race of the educator, the media used to deliver the education (video,
handouts, homework, etc.), and the actual content of the educational material (grade-level
appropriateness, readability, gender orientation of language used, etc.) was operationalized and
scientifically evaluated. As a person of faith, | believe that the ubiquitous fire safety education
we deliver makes a difference. But the teleological analysis above opens a door for a Biblically-
based epistemology. This is no mere call to incorporate measures of spirituality or traditionally
Christian values (e.g., forgiveness and repentance) in youth fire misuse assessments, but rather a
call to represent an operational translation of Christian tradition in the fire safety education
(Roberts & Watson, 2010). Fire safety education is usually the second step (following the
assessment) in an intervention program for these children. Therefore, it is critical to make it as
effective as possible. Is there a way the FSE can be used to open the door to forgiveness? Can
parents be taught to forgive their child as a first step toward reconciliation and recovery? Can
children be introduced to notions such as self-forgiveness and repentance (that does not involve

the court system’s restitution)? In the secular worldview telos from which fire safety education
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arose, traditional Christian values translated (as Watson (2008) describes) and operationalized
may provide completely novel approaches to teaching parents to forgive and children to forgive
themselves.

This line of reasoning can fill another volume. But for me, effective fire safety education
can incorporate alternative worldviews rather than strictly secular ones. Research on forgiveness,
among other positive psychological constructs, repeatedly demonstrates constructive behavior
change (Lavelock et al., 2015; Fincham, 2015; Jones & Musekura, 2010; Witvliet et al., 2015).
Watson (2008) and Roberts and Watson (2010) provide a road map on translating a Christian
worldview for secular audiences. Church-based fire youth intervention programs may
incorporate some of these kinds of translations, but on the whole, nowhere has this author found
other similar translations. Again, this opens new possibilities for designing FSE programs that
demonstrate efficacy by lowering recidivism rates and form the first step toward permanently

improving behavior.
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Table 1

Distribution of Participant Demographic Characteristics

Recidivism

Youth's Race

Youth's Race - Scored
White/Non-white

Gender

Age Group <13 or >=13

Family Type (Coded)
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N %
No known recidivism 547  96.80%
Yes 17 3.00%
Missing 1 0.20%
Caucasian 114 20.20%
Hispanic 87  15.40%
African American 36 6.40%
Multi-racial 18 3.20%
Missing 310  54.90%
Non-Caucasian 141 25.00%
Caucasian 114  20.20%
Missing 310 54.90%
Male 371  65.70%
Female 53 9.40%
Missing 141 25.00%
<13 267 47.30%
>=13 157 27.80%
Missing 141  25.00%
Mother with Partner or Other Family 38 6.70%
Biological Parents (living with birth 24 4.20%
parents)
Mother Only/Single Parent (birth mother, 99 3.90%
no other adults)
Foster or Adoptive Family or Custody of 18 3.20%
State
Step Family or Shared Custody (either 17 3.00%
birth parent remarried)
Father with or without Partner 9 1.60%
Othe_r Relative (birth relative such as aunt, 9 1.60%
cousin, etc.)
Missing 428  75.80%




Housing Type (Coded)

Educator's Profession (Fireman
v Other)

Educator's Gender

Educator's Race

Education Media: Video

Education Media: Hardcopy

Education Media: Discussion

Education Media: Presentation

Education Media: Activity
Sheets

92

Apartment/Townhome/Rowhome/Condo 43 7.60%
Single Family Home 25 4.40%
Missing 497  88.00%
Fire Service 206  36.50%
Other 3 0.50%
Missing 356 63.00%
Male 203  35.90%
Female 8 1.40%
Missing 354 62.70%
Caucasian 208  36.80%
Hispanic 3 0.50%
Missing 354 62.70%
Yes 202  35.80%
No 9 1.60%
Missing 354 62.70%
Yes 187  33.10%
No 24 4.20%
Missing 354 62.70%
No 109 19.30%
Yes 102 18.10%
Missing 354 62.70%
Yes 109 19.30%
No 102 18.10%
Missing 354  62.70%
No 155  27.40%
Yes 56 9.90%
Missing 354  62.70%
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Education Media: Homework No

199 35.20%

Yes 12 2.10%
Missing 354 62.70%
N Range Minimum Maximum Mean Std. Deviation
AGE 424 16 3 19 11.08 3.300
Valid N (listwise) 424




Table 2

Crosstab Results showing Age by RECIDIVISM

94

Recidivism
No known recidivism Yes Total
N % N % N %
AGE 3 1 0.2% 0 0.0% 1 0.2%
4 6 1.5% 1 6.7% 7 1.7%
5 9 2.2% 0 0.0% 9 2.1%
6 24 5.9% 0 0.0% 24 5.7%
7 29 7.1% 2 13.3% 31 7.3%
8 32 7.8% 2 13.3% 34 8.0%
9 41 10.0% 0 0.0% 41 9.7%
10 27 6.6% 1 6.7% 28 6.6%
11 44 10.8% 4 26.7% 48 11.3%
12 42 10.3% 1 6.7% 43 10.2%
13 38 9.3% 2 13.3% 40 9.5%
14 46 11.3% 1 6.7% 47 11.1%
15 31 7.6% 0 0.0% 31 7.3%
16 26 6.4% 1 6.7% 27 6.4%
17 9 2.2% 0 0.0% 9 2.1%
18 2 0.5% 0 0.0% 2 0.5%
19 1 0.2% 0 0.0% 1 0.2%
Total 408 100.0% 15 100.0% 423 100.0%

Note: AGE represents the child’s age at assessment.



Table 3

Crosstab Results Showing AGE GROUP by RECIDIVISM
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Recidivism
No known recidivism Yes Total
N % N % N %
Age Group <13 or >= 13 <13 255 62.5% 11 73.3% 266 62.9%
>=13 153 37.5% 4 26.7% 157 37.1%
Total 408 100.0% 15 100.0% 423 100.0%

Note: AGE GROUP refers to whether the child was under 13 or 13 and above at time of

assessment.



Table 4

Crosstab Results Showing RACE by RECIDIVISM

Recidivism
No known recidivism Yes Total
N % N % N %

Youth's Race  Caucasian 110 44.7% 3 37.5% 113 44.5%

African American 33 13.4% 3 37.5% 36 14.2%

Hispanic 86 35.0% 1 12.5% 87 34.3%

Multi-racial 17 6.9% 1 12.5% 18 7.1%
Total 246 100.0% 8 100.0% 254 100.0%

Note: RACE represents the assessor’s interpretation of the child’s race.



Table 5

Crosstab Results Showing GENDER by RECIDIVISM
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Recidivism
No known recidivism Yes Total
N % N % N %
Gender Male 360 88.0% 10 71.4% 370 87.5%
Female 49 12.0% 4 28.6% 53 12.5%
Total 409 100.0% 14 100.0% 423 100.0%




Table 6
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Crosstab Results Showing GENDER by RECIDVISM among Children who Completed the Fire

Safety Education

Gender * Recidivism Crosstabulation?

Recidivism
No known
recidivism Yes Total
Gender Male 129 2 131
Female 23 2 25
Total 152 4 156

a. Did the Youth complete their education? = Yes



Table 7

Distribution of Demographic Characteristics for Recidivists Who Completed FSE

Did the Youth
complete their

education?
No or
Pending  Yes Total
Age Group <13 7 4 11
>=13 3 1 4
Youth's Caucasian 2 1 3
Race African American 3 0 3
Hispanic 1 0 1
Multi-racial 1 0 1
Gender Male 8 2 10
Female 2 2 4
Family Mother Only/Single 0 1 1
Type Parent (birth mother,
(Coded) no other adults)
Stepfamily or Shared 1 0 1
Custody (either birth
parent remarried)
Housing Apartment/ 1 1 1
Type Townhome/
(Coded) Rowhome/ Condo
Educator's  Fire Service na 7 7
Profession
(Fireman v
Other)
Educator's  Male na 7 7
Gender
Educator's  Caucasian na 7 7
Race
Education Yes na 7 7
Media:

Video
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Education No
Media:

Hardcopy Yes

na

na

Education No
Media:
Discussion Yes

na

na

Education No
Media; Yes
Presentation

na
na

Education No
Media: Yes
Activity

Sheets

na
na

Education No
Media:
Homework

na

100

Note: Numbers represent cell sample sizes. Education-related responses are not applicable (na)

for children who did not complete the education.



Table 8

Distribution Showing How many Fires were Set by Repeat Offenders by Whether They
Completed FSE
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Did the Youth complete their

education?
No or Pending Yes Total
How many fires has the youth  This is the first known 2 4 6
admitted to setting? incidence of fire play or fire
setting.
Admitted to setting from 2-5 5 3 8

fires or played with
matches/lighters.
Total 7 7 14
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Table 9

Code System and Number of Coded Segments from All Participants

1 Reason for Fire 0
1.1 Lit the fire for fun 19
1.2 Get attention 12
1.3 Stress reaction 29
1.4 Rebellion 7
1.5 Peer pressure 20
1.6 Curious 234
1.7 Bored 263

2 Reaction to Fire 0
2.1 Excited by the fire
2.2 Accepted Responsibility 0
2.3 Willing to seek help 53
2.4 Fear 25

2.4.1 Fear of the fire 101
2.5 Panic 10
2.6 Playing with fire 26

2.6.1 Fire play 65
2.7 Playing with matches 21
2.8 Child had no plan 72
2.9 Child had a plan 3
2.10 fascinated 86
2.11 Watched the fire 66

3 Emotional & Behavior Factors 0
3.1 Love home, school, others 38

3.2 Mental IlIness
3.2.1 Homicide mentioned
3.2.2 Homicidal Ideations or Events

3.2.3 Suicidal Ideations or Event 30
3.2.4 Unusual fantasies 29
3.2.5 Bipolar 40

3.2.6 Psychotic
3.2.7 Schizophrenia
3.2.8 Has imaginary friends

3.3 Developmental Problems 0
3.3.1 Has problems staying focused 96
3.3.2 Autism 62
3.3.3 ADHD or poor attention control 184

3.3.4 Asperger 13
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3.3.5 Developmental Delays 14
3.3.6 Failure to thrive
3.4 Behavioral Problems

3.4.1 DMDD 10
3.4.2PDD 19
3.4.3 Video games 185
3.4.4 Porn 8
3.450DD 65
3.4.6 IED 23
3.4.7 Impulsive 62
3.4.8 Fights with 22
3.4.9 Child argues 85
3.4.10 Parents arguing 49
3.4.11 History of lying 248
3.4.12 Stealing 432
3.4.13 Destroys own possessions 60
3.4.14 Fighting 123
3.4.15 Talks back 5
3.5 Emotional Problems 0
3.5.1 Euthymic 27
3.5.2 Grief
3.5.3 Labile Mood
3.5.4PTSD 17
3.5.5 Child felt sad 49
3.5.6 Withdrawn 6
3.5.7 Fails to express regret or remorse 46
3.5.8 Expresses regret or remorse 25
3.5.9 Adjustment disorder 5
3.5.10 Hurts Self 39
3.5.11 Child Tantrums 30
3.5.11.1 Child will yell & scream 7
3.5.12 Fear 23
3.5.13 Mood Disorder 45
3.5.14 Anxiety 44
3.5.15 Depression 43
3.5.16 Nightmares 67
3.5.17 Loneliness 0
3.5.17.1 Has no friends 36
3.5.17.2 Has a best friend 63
3.5.17.3 Has friends 261
3.5.17.4 Has few friends 134
3.5.17.5 Likes to be left alone 49

3.5.17.6 Was Alone when fire was set 70



104

4 Substance Use & Abuse 0
4.1 Alcohol use 129
4.2 Marijuana use 110
4.3 Smoking cigarettes 81
4.4 Drug use 172

5 Family Factors 0
5.1 Family disruption 3

5.1.1 Loss 37
5.2 Abuse 0
5.2.1 Trauma 46
5.2.2 No supervision 0
5.2.3 Child punished - Grounded 73
5.2.4 Witnessed mother having sex 2
5.2.5 Sex offender
5.2.6 Substance abuse 16
5.2.7 Emotional abuse 19
5.2.8 Physical abuse 25
5.2.9 Sexual abuse 67
5.3 Fear of abandonment 5
5.4 Worry 15
5.5 Home is fun 4
5.6 Adopted 38
5.7 Foster Care 214
5.7.1 Foster Home 84
5.8 Child got in trouble 204
5.9 Parent has no control over child 35
5.10 Child was yelled at 24
5.11 Family moved frequently 109

6 School-related Factors 0
6.1 Child involved in sports-related activities 17
6.2 School is fun 21
6.3 IEP/504 199
6.4 Disruptive in school 6
6.5 In-school detention 39
6.6 Special education 81
6.7 Defiance 17
6.8 Detention 19
6.9 School Suspension or Expelled 112

7 Bullying or Been Bullied 0
7.1 Child hit or bullied others 4
7.2 Child was ridiculed by others/family 27
7.3 Child has never been bullied 36

7.4 Child never bullied 47



7.5 Child has been bullied
8 Juvenile detention
8.1 Arrested
9 Interview-related themes
9.1 Good attention control
9.2 Would not cooperate
9.3 Cooperative
9.4 eye contact
9.5 Variable eye contact
9.6 Good eye contact
9.7 Poor eye contact
10 Death
10.1 Death of a pet

108
49
57

27

353

23

71

24
73
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Table 10

Readability Analysis Results of the Lesson Plan from the Basic Fire Safety Education
Curriculum from the Burn Prevention Network’s Fire Youth Intervention Program

Flesch-Kincaid Grade Level 4.26
Coleman-Liau Index 7.05
Powers Sumner Kearl Grade 4.53
Rix Readability 5
Fry Readability 4
Mean Grade Level 4.97

Note: Numeric results indicate grade-level.
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Table 11
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Readability Analysis Results of the Worksheets from the Basic Fire Safety Education Curriculum

from the Burn Prevention Network’s Fire Youth Intervention Program

Flesch-Kincaid Grade Level 1.5
Coleman-Liau Index 2.3
Powers Sumner Kearl Grade 3.8
Rix Readability 4
Fry Readability n/a
Mean Grade Level 29

Note: Numeric results indicate grade-level. An n/a indicates that the grade level could not be
calculated for the Fry Readability scale.



Table 12

Readability Analysis Results of the Parent Handouts, Activity Sheet, and Checklist from the
Basic Fire Safety Education Curriculum from the Burn Prevention Network’s Fire Youth

Intervention Program

Parent Handout: Flesch-Kincaid Grade Level 6.7
What to Look For Coleman-Liau Index 9.8
Powers Sumner Kearl Grade 5.2
Rix Readability 6
Fry Readability n/a
Mean Grade Level 6.925
Parent Handout: The | Flesch-Kincaid Grade Level 6.7
Fact Is Coleman-Liau Index 9.8
Powers Sumner Kearl Grade 5.2
Rix Readability 6
Fry Readability n/a
Mean Grade Level 6.925
Parent Handout: Fire | Flesch-Kincaid Grade Level 7
Misuse - What You [ coleman-Liau Index 10.3
Can Do Powers Sumner Kearl Grade 54
Rix Readability 7
Fry Readability 7
Mean Grade Level 7.34
Parent Activity Sheet | Flesch-Kincaid Grade Level 4
Coleman-Liau Index 6.6
Powers Sumner Kearl Grade 4.5
Rix Readability 5
Fry Readability 4
Mean Grade Level 4.82
Parent Checklist Flesch-Kincaid Grade Level 5
Coleman-Liau Index 8
Powers Sumner Kearl Grade 4
Rix Readability 5
Fry Readability 5
Mean Grade Level 5.4
Overall Grade Level 6.282

Note: Numeric results indicate grade-level. An n/a indicates that the grade level could not be

calculated for the Fry Readability scale.
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Table 13

Readability Analysis Results of the Lesson Plan from the Advanced Fire Safety Education
Curriculum from the Burn Prevention Network’s Fire Youth Intervention Program

Flesch-Kincaid Grade Level 5
Coleman-Liau Index 6
Powers Sumner Kearl Grade 4
Rix Readability 5
Fry Readability n/a
Mean Grade Level 5

Note: Numeric results indicate grade-level. An n/a indicates that the grade level could not be
calculated for the Fry Readability scale.
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Table 14

Readability Analysis Results of the Sean’s Story Youth Collage from the Advanced Fire Safety
Education Curriculum from the Burn Prevention Network’s Fire Youth Intervention Program

Flesch-Kincaid Grade Level 35
Coleman-Liau Index 6.6
Powers Sumner Kearl Grade 4.4
Rix Readability 4
Fry Readability 3
Mean Grade Level 4.28

Note: Numeric results indicate grade-level.



Table 15

Readability Analysis Results of the Educator’s Guide to Sean’s Story from the Advanced Fire
Safety Education Curriculum from the Burn Prevention Network’s Fire Youth Intervention

Program
Flesch-Kincaid Grade Level 7
Coleman-Liau Index 11
Powers Sumner Kearl Grade 5
Rix Readability 6
Fry Readability n/a
Mean Grade Level 7.25

Note: Numeric results indicate grade-level. An n/a indicates that the grade level could not be
calculated for the Fry Readability scale.
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Table 16

List of Racial Equity Terms

Accountability

action orientation
aesthetics

African
Afro-Caribbean/African Caribbean
aggressiveness

Ally

Anti-Black
Anti-Racism
Anti-Racist
Anti-Racist Ideas
Asian

Asian Indian
Assimilationist
authority

Bangladeshi

Barbie

Bigotry

Black

Black Lives Matter
blonde

Boastful and arrogant
Caucasian

Caucusing (Affinity Groups)
Centering Blackness
Chinese

Collusion
Colonization

control nature

Critical Race Theory
Cultural Appropriation
Cultural Misappropriation
Cultural Racism
Culture
decision-making
Decolonization
delayed gratification
Diaspora
Discrimination
Disrespectful of authority
Diversity

do something
economic status
English Common Law
Ethnic minority group
Ethnicity
Ethnocentrism
European

Extravagant and wasteful
extroversion

future orientation

Male leaders
Marginalization
master nature
Microaggression
Minority ethnic group
Model Minority
money

Movement Building
Multicultural Competency
Native
Non-Asian/Non-Chinese
objectivity
Occidental
Oppression

Oriental

ownership

Pakistani

People of Color
planning

Power

Prejudice

Privilege

progress

property

Protect property
Protestant work ethic
Race

Racial and Ethnic Identity
Racial Capitalism
Racial Equity

Racial Healing
Racial Identity Development Theory
Racial Inequity
Racial Justice

Racial prejudice
racial superiority
Racialization

Racism

Racist

Racist Ideas

Racist Policies
Reconciliation
Reparations

respect for authority
Restorative Justice
Rude and immature
rugged individualism
schedules

scientific method
Settler Colonialism
Snobbish
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General population
hard work

Hindu

Hispanic

Ignorant of other countries and cultures

Implicit Bias

Inclusion

Indian

Indigeneity

Indigenous

Individual Racism
Individualism

Informal

Institutional Racism
Institutional racism (See racism)
intellect

Internalized Dominance
Internalized Racism
Interpersonal Racism
Intersectionality

Irish

Liberation

Liberatory Consciousness
Loud and obnoxious
Majority population
majority rules
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Social Oppression
South Asian

status

steak and potatoes
Structural Racialization
Structural Racism
Systemic Racism
systems of oppression
Targeted Universalism
the nuclear family

thin

Think every country should imitate the USA
Think they know everything
Tokenism

Wealthy

Western

White

White Culture

White Fragility

white have the power
white nationalism
White Privilege

White Supremacy
Whiteness

win at all costs
winner/loser dichotomy
Xenophobia



Table 17

Auto-coded Themes Found using NVivo in Sean’s Story Educator Guide & Video Transcript

assistance

assistance\available assistance
assistance\mental health assistance
assistance\youth assistance
community

community\community acceptance
community\community collaboration
community\community organizations
consequences
consequences\collateral consequences
consequences\financial consequences
consequences\lasting consequences
consequences\legal consequences
consequences\long-term consequences
consequences\numerous consequences
education

education\preventative education
education\professional education
education\public educators

family

family\family face

family\family relationships
family\family strain
family\underlying family

fire

fire\fire departments

fire\setting fires

fire\youth fire misuse

firesetting

firesetting\firesetting intervention
firesetting\firesetting problem

firesetting\youth firesetting

intervention

intervention\early intervention
intervention\firesetting intervention
intervention\intervention curriculum
intervention\intervention programs
jobs

jobs\certain jobs

jobs\obtaining jobs

mental health

mental health\mental health assistance
mental health\mental health conditions
programs

programs\injury prevention programs
programs\intervention programs
programs\program length

questions

questions\discussion questions
questions\example questions
questions\open-ended questions
questions\test questions

school

school\school arson incident
school\school interruptions
school\school property
school\school suspension

youth

youth\thinking errors youth
youth\youth assistance

youth\youth fire misuse

youth\youth firesetting

youth\youth involvement
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Figure 1

Thematic Map Demonstrating the Relationship among Dominant Themes from Children Who
Returned to the BPN FY1 after Completing the Educational Component of the Program

[
IEP/504

Special education

History of lying
Impulsive

¢ Stealing
2 Codes (Foster HomegFoster Care)

Was Alone when fire was set
2 Codes (Fear of the fire; Has a best friend)

®
ADHD or poor attention contrdf)
. . . . . . 2 Codes (Adjustment disorder; PDD)
8 Codes (Bored; Stress reaction; Fear; Has imaginary friends ; Smoking cigarettes; Fear;

Cooperative; Has few friends)

Parents arguing

2 Codes (Fights with; Family moved frequently )

Child argues

Note: Circle size reflects frequency of theme. Proximity of circles indicates themes that appear
near one another within the same segment or document. Lines indicate themes which appear in
the same sentence at least twice. Colors indicate high level theme groups.
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Figure 2

Thematic Map Demonstrating the Relationship among Dominant Themes from Children Who
Returned to the BPN FYI after Failing to Complete the Educational Component of the Program

® Stealing
History of lying \

Drug use

@
Child has beer‘,JHied

Alcahol use

Parents argui

Has few friends

Scheol Suspension or Expelled

Child ot in trouble

o - — Fails to expré@regret or remarse
ADHD i I MUl etent Marijuanaguse
n-school detention ’
or poor attention contro o Has ”Cg”e"ds Problems focusing; Child felt sad

Pomn N
Child .mms Unu“alfantasies,fasamated
Fighting Q‘m\d was ridiculed by others/family

Mood Disorder Video games ; Has fgends
[ ] Wightmares ; eye contact
Destroys oxﬁf{%sses"\s; Child was yelled at

Fﬁr; Physical abuse; Emotional abuse; Fear

Autism rious

@ ¢
Stress reaction

Death; E&es*s regret or remorse
Trauma; $uicidal Ideations or Eve.Bipo\ar; Depression
9] ®Bored

ild argues; Fights with; Moved frequentl|
Anxiety d 9 4 Y

Note: Circle size reflects frequency of theme. Proximity of circles indicates themes that appear
near one another within the same segment or document. Lines indicate themes which appear in
the same sentence at least twice. Colors indicate high level theme groups.
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Figure 3

Code Frequencies of Children Who Returned to the BPN FYI and Completed the Fire Safety
Educational Component of the Program

Developmental Delays

School Suspension or Expelled
Has problems staying focused
Family moved frequently
Parent has no control over child
Has imaginary friends
Physical abuse

Loss

Was Alone when fire was set
Love home, school, others
Has a best friend

Adjustment disorder
fascinated

Stress reaction

Parents arguing

Fights with

PDD

Special education

Fear of the fire

Has few friends

Child felt sad

Curious

Cooperative

History of lying
0.

o

0 5.00 10.00 15.00 20.00 25.00 30.00 35.00 40.00 45.00

Note: Percent of all documents containing theme are displayed along the X axis.



118

Figure 4

Code Frequencies of Children Who Returned to the BPN FYI and Did Not Complete the Fire
Safety Educational Component of the Program

Unusual fantasies

Suicidal Ideations or Event
Smoking cigarettes

Parents arguing

Watched the fire

Fights with

Likes to be left alone

Willing to seek help

Stress reaction

Has a best friend

Porn

Nightmares

Depression

Death

Good eye contact

OoDD

Has no friends

Curious

In-school detention

IEP/504

Family moved frequently
Child got in trouble

Physical abuse

Trauma

Expresses regret or remorse
Marijuana use

fascinated

Child felt sad

Autism

Has problems staying focused
Fails to express regret or remorse
School Suspension or Expelled
Child argues

Alcohol use

Impulsive

Has few friends

Has friends

ADHD or poor attention control
Child has been bullied

Drug use

Was Alone when fire was set
Child had no plan

Bored

Stealing

History of lying

Video games

Fighting

Anxiety

Cooperative

000 1000 20.00 3000 4000 5000  60.00  70.00
Note: Percent of all documents containing theme are displayed along the X axis.
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Sample Interactive Word Tree of Children Who Returned to the BPN FYI Program and Did Not
Complete Fire Safety Education

the

fire

home

interview-

— . __— reported by Paula Kenderski from Northampton County Children and Youth Division
incident which prompted the referral - was made by Tara Koza, client's mother. The incident reported occurred at
5 occurred early in September of 2013, The fire was started by Jose
settlng -~ history. The client reported the fires occurred within a narrow span of time, over the winter months
. she felt she could control how big it could get. She reported a level of discomfort and
‘and exploration and practice of safe and appropriate behaviors should be sddvessed i prychatherapy Addionsly ss Dwda
assessment at the Easton Fire Department, he physically appeared his stated age of 1.
I then took my Army shirt that my grandfather gave me to pat the fire out. |
went to wake up mydad to tell himwhat | did. | tried to
P in his— bedroom September 2013 Paper, bed and rug Jose's bedroom N/A Lighter N/A No There are
out in his room he bumed his two index fingers. Jose reported that he went to Florida in
it scorched the side of his mattress. There were bum marks on the other side of his
with water. The fire department was never called to the fire. The following is an overiew of
The third incident occurred in January, 2010 and involved setting fire to a ceiling
g not called ] His mother reports not being at home at the time of the incident. Tyler
de partment - was for those inadents. Jose's mother only knew of the school incident mentioned above. Jose
never called to the fire. The lnllnwlng is an overview of key o of the diient
being called and caused The dlient repor be $10,000.00 Please see
He denied any suicidal or homicidal ideations. Jose’s father was present and cooperative for the intervew. Jose's father
=< Thelollowing s an cvendew of ey responses of the dient ntaniew: Oids reported tha she does ot
that there is one lighter in she keeps in her dresser drawer
by e staring paper on fire with  lighter hegol from his father's pants pocket
was 5‘3"‘“’ and showed ittl for the damage that was done to living room rug.
pit, then sprayed them with water. For the arm, | sprayed paint on it after putting a special
. Tyler replied, “Yeah, sort of " At about age 12, Tyler was burned on the hand with 2 lit
in my bedroom. When | was putting out fire | bumed my two fingers. In my bedroom N/A
; Jose did not require doctor care for the bumed fingers. 11 years old Other. sparklers, spinners Uose was
that his son had started and stated that he cannot sleep at night since the incident happened. There
a short time later, Jose’s father did report Jose has been allowed to sleep over his mother's home
10 put it out. no Mygrandmother, | told her because | was scared. | was sca
being setand doing damage o the g n the ing om no No ressan just it the
royed a few aparments where we ived. 12 Sparles under adult supervsion no o August 2014 Rug
and ot O and s grandmother put the fire out with water. The fire department was never called
Davida denied setting fires outside of the home, and denied using fireworks of any kind, She denied flashbacks,
The following is an overview of key responses of the client interview: Vincent reportedly was able to get
Vincent's mother discovered cans of butane lighter fluid and ten (10) lighters in Vincent's bedroom The Home Fire
< Jose's father did relate to this assessor that there was an incident when Jose was 1 years old
Olivia's grandmther reported that when “Oliia's is not permitted to do something she wm slam things down. Olivis's
There was a need for the two hard wired smoke detectors to be repaired and that the famil
Jacob should only be pemited to playideo gamesthat ae rated °E 1 ensurethe e 4o
Taking in the many placed
g~ only1ofthem works which s !oaled in lhe hebakinsy. Tosare 2 working fre etausher
ani had stored lighters and matches . and .. just picked them up.” Ms. Lopez reported that Jose
they do not have s fre scape plon in plate "Glnas's grandmother eporied that Olvda docs ot
Jennifer and Brian Miodusk, biologcal mother nd st fathr 1 the chent. Vincent Siorino, on Nowerber 2, 2012
Of = the dient Jose Rivera on December 18, 2013. Present at the time of the interview was 1
Linds Gafford, matemal grandmother of Olivia Gafford with whom she resides with. o o i
d denied using freworks o anyind.She denied flashbicks, butscmited to having rouble siesping. Athough this
+ an is a fireplace and/or candles or incense frequently in use in the home Ms. lupetrepe rted
Setting. M. Merkel offered many senvices planned 1o be i place pior 1.0 at time of discha
which 3ppear o be anforced. There were o reports of behavioralproblems on the isits thus for. However,
can be a “pest” sometimes and although she can tolerate him now she wondered if she would be
environment, care must be exercised in the gradual placement back into a home environment, as the likelihood of
needs to be fully equipped for fire prevention such as smoke detectors and fire extinguishers, methodx of amergency
Ms. Lopez reported that Jose fights with his brothers and sisters and argues with his caregivers Ms.
with grandmother at the present time. Oliva reported that she never new her biological father, Dlmyan : S fatheris
thatshe keept i herdresserdrawarin her edroomto gt th gnl, Otéa's grandrmother rported th
between Olivia and Toare hos been seversl senvices in

in order to assist i e esoes st Apl
wos asleep and the incident occurred at 34M when the cient took 3 piece of paper it it
Jacob's mother was engaged and cooperative throughout the intenview process. She is the one that made the initial
st at the client's request was the client's case worker, Sarah Merkel, Ms. Merkel reported the client's behavior
was the undenigned,Jote Anthony otad and hi bologica taher Jose Losada, . Th firesetng ncident
Her mood was neutral and her affect was congruent to her mood. She was onented for three spheres
< Vincant Sioring s & iteen year-old Coucasian male who loaked younger than hisstated age and was dressed
When asked about the mattress fire, he said that happened a lang time ago. He admitted to smoking
Jose asked if this was a test that was being given. He was unable to sit while answering
Jose's father did seem genuinely frightened by the fire that his son had started and stated that he
at the home of — 4naiferand Brian Miodusk, iokogicalmother andstep-{ather to the lent. Vincent Scorin,
occurred Linda Gafford, matemal grandmother of Olivia Gafford with whom she resides wit
on October 12,2013t the chil's bologica athr's home. Jase'sbilogical mother, Misty Chaikals was nvted
the— ™other and step father, the undersigned and Lt James Miller Ret)who conducted the Hor
Chent. hs mother fumnia Lope. AFD Fire Marshall Michael Barron and the undersigned. The nddentwhich
held at the home of the client Jose Rivera on December 18, 2013, Preseat at the time
i as the instrument is not meant to be used as a follow up. Therefore no scores can be.

was

Note: Results from MaxQDA Pro (2022).



Figure 6

Sample Interactive Word Tree of Children Who Returned to the BPN FYI Program and

Completed Fire Safety Education

Ghe - immediately recagnized the undersigned as this dient was known 1o the undersigned, and she gave a hug
was alert and oriented for three spheres. She presented as fatigued, and reported a history of respirator

~— Present were Roger Spadt of the Lehigh Township Fire Department, Suzanne Messner of the Bum Network and the

The setting event for this interview is based on Diiftin, reported by mom, taking cgarettes and lighters from

Please refer to the Safety Check above for additional information. The matemal grandmother/guardian, Ms. White, was available and

Johnae and her mother, and considering the history, it is recommended that Johnae be considered for BHRS
of = Driftin and his mother Mrs. Keiter, it wou Id ben Drfin’s bes! interest to follow up w.m
the dient and materal itis that BHRS senvices.

interview \ was the client — o"nae. Ms White and Clpl John Christophr of the Alentown ro who completed the Home

and Ms. White. Additionally, a KidsPeace staff person reported the dient set a mattress on
ed i June 30, 2015 at the home of Johnae's mother, Phyllis White. Present for the interview was
occurred on March 5, 2012 at the home of Ms. Barbara White, grandparent and guardian of the above
Driftin — ™e"tioned buming a plastic cup that was given to him by is neighbor. Difti is a very
ritin was unable to sit for more then 1-2 minutes at a time, getting up to play with
progressed. Although her account of the earier incidents was different than her mother's she was not yet four
took place in the home on 8/17/2013. Driftin's mother Mrs. Keiter was interviewed only after Driftin answered the
mym.mn He was an extremely hyper young man, seeking any attention he was able to receive -
with her having multpl Based on the intendew of the client and matemal grandparent,
In addition to the above incident, Johnae was refered previously on February, 2012, when she was age 3.
Additionall, since school behavor s also an issue, Johnae may receive TSS support during school hours. Itis
< The home has significant clutter issues. Though d fire . theres
Itis recommended that Julian go through fire safety education. It is recommended that Julian continue in trauma
Based on the response of Cadine, she respanded appropriately to the fire setting in he home. The home
——— Johnae's mother, Phyls White. Present forthe ntenew was the dient Johnae, Ms. White and Capt.John
ol Ms. Barbara White, grandparent and guardian of the above named client. Present at the interview was the
home M. White reported thatshe smokes cigaetes Ms. Whie reported thatJohnae ights ith others and argues with
on 8/17/2013. Driftin’s mother Mrs. Keiter was interviewed only after Driftin answered the door and told the team
and took the baby and brought her outside without mom knowing or asking permission During the approximate 35-40
. this assessor saw and heard Mrs. Kieter yelling at Driftin from the front porch for not listening to
has significant clutter and housekeeping issues. Though there were smoke detectors and fire extinguishers, there s serious concemn
was Lt Jim Miller who conducted the home safety check. As noted above, mil, a table and a
safety check. As noted above, mail. a table and a pair of pants were lit using a lighter,
appesrs to have al safety equipment needed induding working fire slarms and fire extinguisher. During the first assessment,
Driftin admitted he took his step father's lighter from his parent’s bedroom and that is what he
TR Julian verbalized feeling he could not control how big  fire got once set. Beyond that, he
SELHING ™ atthat age needsto be considered. Johnae's mother, Ms. White, was cooperative for the intenvewing process
in her home. The home appears to have all safety equipment needed including wrking fire alarms and
department— 25 1ot called to respond to any of the incidents. Th following i an ovenview of k
pa did not respond Overall, the assessment shows that Tter has diffculties socially and academically with s history
. __— Johnae said "¥es" to: Express anger; see it bur; destroy; bored; didn't want to/accident; reaction to stress When
fire \ . Julian continued to watch it until she put it out. Julian said very little about the two events,
people na yes Yes_.it will probably kill God | like it yes no No..we are in a new
|~ made her happy or laugh, Johnae said, “¥es it made me happy but | didn't laugh.* When asked
is and how it makes her feel better. The relationship between her stress level, her separation from her
station to talk to a fire fighter Husband, sister, brother in law and grandmother Sort-of Not sure -
Driftin stated he likes to watch when his neighbors have a fire in their bum pit When asked
e lit Driftin said they didn't do or say anything Driftin stated he hits a pillow when he
getting out of control Johnea will say *hi” ta anyone; she is being taught by her grandmother to
When asked what she didn't ke about school, Johnae admitted, “| don't like when 1 bully people,

interview - Note:the full child interview was not completed due to the client's age: Johnea's best friend is
Drfin did not recall o drit 1o being suspended from school for 3 days for taking
Ms. White - Adcitionaly.a KdsPeacestaff person reported the clent set a mattrss on ie. The lent
) and- 's. White also senvices through Health Senices (BHRS). Limited responses were obtained
CI ient~ matemal grandparent, and the responses, it is recommended that Johnea continue with BHRS senvices. It is also

Johnae, M. White and Capt John Chrstopher o the Allentawn FD, wh completed the Home Saety Check nd
Johnea Pillp it mail and o tble on i and in a separte incident it a paeof
set a mattress on fire. The dient and Ms. White also h KidsP | Health
lighting a mattress on fire. A lighter was reportedly used in all incdentsino it reported. The
setting a mattress on fire could not be confirmed in this intendew, as Ms. White did not recal
Julian went to his room, allegedly stuffed paperin one of his socks,lt it on fie, placed
7~ but even when under supenvision had a history of engaging in dangerous behaviors such as the fire setting.
Ms. White showed a wall where Johnae reportedly pulled the plaster away, leaving & large hole. Ms. White
+7 I keep them on me Candles It’s hot..she can burn herself and others Ummmm, my granddaughter takes her
house~ - “Invite them over to my house and play with them” Yeah Yeah No *Sometimes | feel like |
g "No’. Aunt later verbalized that when Julian was left in the care of his Mother's friends, some of
and through the window she saw Johnae smoking and she dropped the cigarette and Yes ¥es..from family..maybe a
bya tree outside Lighter When | saw the lighter Lighter My step dad uses them From the
but asleep. Tyler shows little knowledge about fire and appears to be unaware of the destructiveness or speed

When asked what she didn't like about school,

clientinterview— *~~ Note:the full hild intenvew was not completed
following is an overview of key responses of the- ) At mothes atas ifi's hom i chaotc

parent/guardian(s) interview: — e ecored that Johnea prefer to be around
parent/guardien intenview. Ms. White reported that Johnae has set fire
undersigned directly. Johnae Philips is a seven year old female of mixed race who looked appropriated to her stated

Note: Results from MaxQDA Pro (2022).
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Figure 7

Word Cloud of Children Who Returned to the BPN FYI Program and Completed Fire Safety
Education
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Note: Top 48 terms are displayed. Their relative size reflects the number of segments coded with
that theme.



Figure 8

Word Cloud of Children Who Returned to the BPN FYI Program and Did Not Complete Fire

Safety Education
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Note: Top 48 terms are displayed. Their relative size reflects the number of segments coded with

that theme.



Figure 9

Sample Hierarchical Clustered Themes for All Cases o

set blankets
fire burning
last incident
port-o-potty fire
fire source

chair fire incident
chai fire incident

fire stage

grease fire
Guardian'sKeyResponsesDuringthelnterview

house fire
caught fire
fire pit

T Rating_C3
Rating_D3

[ Rating_C
L Rating.D

fire activity
Hasyourchildbeendiagnosedwith_C
fire themes

setting incidences
setting dryer lint
recent paper fire

recent paper fire

e
spray incident

ripped paper
set napkins
following fires
religious papers
[ garage fire
Rating_G3
seven-eight fires
starting fires
lighting fires

Youth'sKeyResponsesDuringthelnterview

set curtains
different fires

Howoldwereyou

set laundry
setting experience
known fires
known incident

hair brush fire

fire ashton
fire nija

fire enoch

watching fire videos
big paper fire

big paper fire

fire aiden

bathroom fire

fire cheyenne
fire pit incident
fire pit incident

incident jaydis
paper airplane

fire jazlyn

igniting fires

rainbow fire

_: microwave incident
reported fires

friend light fires

used paper

forgot fires
camp fire

fire stoves

—— e
Rating_S2
: fire situ;

neighborhood light fires
paper client

daydreams bout fires
kitchen fires
upset lights fires

little fires
built fires
previous fires

ation
Bestfriend
WasanyonewithyouWho
finterest C

VideoGames
Whatdoyouliketodo

toilet paper tissue
Whatdoyoulikedislike
WhatdoyoulikedislikeNULL

Doesyourchildfrequentlyplaystay: hildren

Wanttobealoneorwithotherkids

Note: Related themes are color coded. Diagram made using NVivo (2021).
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Figure 10

Moderately Negative Sentiments Coded across All Cases

oy

Note: Cases containing negative sentiment codes are represented by the small rectangles.
Clusters of rectangles represent coded cases that express similar negative sentiments. The closer
a rectangle is to the center; the greater frequency of moderately negative sentiments were coded
in the case.



Figure 11

Word Cloud of Sentiments Expressed in the Transcript from Sean’s Story
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Note: Word size is driven by its sentiment and number of occurrences. It contains keywords,
themes, and entities.
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Appendix A: Sample YFMI Programs from across the U.S. Sorted by State

Bogalusa Junior Firesetter Program | Bogalusa, LA

Program Overview

The mission of the program is to provide educational intervention for children and their families
experiencing problems with firesetting. The child and their family are seen by a fire educator for
two sessions. The educator and the child discuss the dangers and consequences of firesetting.

Anchorage Fire Department Fire Stoppers Program | Anchorage, AK

Program Overview

Fire Stoppers works hand in hand with many agencies and professionals in Anchorage. If a
family needs assistance beyond education, Fire Stoppers can recommend other resources for
families.

Glendale Fire Department's Youth Firesetter Intervention Program | Glendale, AZ
Program Overview (video)

Program provides customized educational interventions based on the availability of the family.
The primary goal of the Youth Firesetter Intervention Program is to identify children at risk for
participating in unsupervised firesetting incidents and then providing educational intervention in
an attempt to stop the firesetting behavior.

City of Tucson Youth Fire Setting Intervention Program | Tucson, AZ

Program Overview

Program Brochure

8 and up: The class is provided one Saturday a month and is intended to educate older children
about the dangers of fire and the legal consequences of fire setting.

7 and under: The class provides a fire education program designed to teach young children the
dangers of fire and what to do if they encounter fire setting tools and materials in their
environment. This lesson includes a story, direct instruction, and a variety of interactive games
designed to teach young children basic fire safety lessons.

Youth Firesetter Intervention Program | City of Phoenix, AZ

YFES Educational Intervention Workshop Overview

YFS is an educational intervention workshop (approximately 4 hours) that targets at-risk youth
who have expressed an interest in fire and/or have been involved in firesetting activities.

City of Fayetteville Youth Fire Intervention Taskforce | Fayetteville, AK

Program Overview (bottom of page)

The mission of the Youth Fire Intervention Taskforce is to provide youth fire prevention through
family fire safety education.

Firefighters Burn Institute’s Youth Firesetter Program | Sacramento County, CA

YEP Overview

The firesetter program has five levels of participation known as Family Responsibility Steps.
Depending on your child’s situation, some steps may not apply.


https://www.bogalusa.org/topic/subtopic.php?topicid=49&structureid=17
http://www.muni.org/Departments/Fire/Pages/FireStoppers.aspx
https://www.youtube.com/watch?v=SDRMhR6u9zA
https://www.tucsonaz.gov/fire/youth-fire-setting-intervention-program
https://www.tucsonaz.gov/files/fire/JFS_Brochure_0.pdf
https://www.phoenix.gov/fire/community-outreach/youth-firesetter-intervention-program
https://www.fayetteville-ar.gov/1093/Community-Education
https://firesetter.org/the-program/
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Assessment

Diversion

Educational Intervention

FFBI YFP provides an academy structured course and it is recommended that all family
members attend the academy. The academy is conducted at various times throughout the
year at different locations. The academy is broken up into age appropriate classes for the
youths and there is different curriculum for each class. The parents are in their own group
as well where they attend informational training seminars.

Counseling

Behavioral Update

Orange County Fire FRIENDS (Firesetter Regional Intervention Education Network and
Delivery System) | Irvine, CA
Program Overview
Information Packet
We provide fire safety education and intervention to children. Options include:
e 1-Hour Individual Fire Safety Education Class: These classes are offered through

educators at local fire agencies.

e 6-Hour Group Fire Safety Education Class: These more extensive fire safety classes are
offered every-other month by the Fire FRIENDS program. Topics include general fire
safety, legal implications of firesetting behaviors, victim perspectives, coping with peer
pressure, and the potential impact of current behavior on future goals.

Riverside Juvenile Firesetter Intervention Program | Riverside County, CA

Program Overview

This program was developed to provide an opportunity for families to work with our department
and address any concerns regarding their children and fire. Our program starts with a child and
parent interview to assess risk level and to develop a successful educational component

Santa Clara County Fire Department Youth Firesetter Intervention Program | CA (Santa
Clara County and neighboring communities)

Program Overview

YFS is an educational intervention workshop (approximately 4 hours) that targets at-risk youth
who have expressed an interest in fire and/or have been involved in firesetting activities.

Falcon Fire Department | Colorado Springs, CO

Program Overview

“Following an assessment, the Juvenile Firesetter is scheduled to attend a 3-hour intervention
class hosted by the Colorado Springs Fire Department.”

South Metro Fire Rescue Authority Juvenile Firesetter Intervention Programs | Parker,
CO
Program Educational Package



https://www.ocfa.org/FireFriends
https://www.ocfa.org/Uploads/CommunityRiskReduction/OCFA%20-%20FireFriends%20-%20Information.pdf
https://www.rvcfire.org/stationsAndFunctions/FirePrev/Pages/Juvenile-Firesetter-Intervention-Program.aspx
https://www.sccfd.org/education-and-preparedness-overview/community-education-programs/youth-firesetter-intervention-program-yfip
http://www.falconfirepd.org/community-resources/community-services/juvenile-fire-setter-intervention
http://www.southmetrofoundation.org/DocumentCenter/View/152/Appendix-41---Intervention-Educational
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Educational intervention exercises are broken down by age categories:
e The Very Young Child (Ages 2 and 3)

e The Curious Child ( Ages 3 and 4)

e Elementary School Child (Ages 7-9)

e Children and Adolescents ( Ages 10-18)

[ ]
State Dept. of Children & Families YSF Pilot Programs | Connecticut
Overview

The Statewide committee has designed a statewide Pilot Program informed by the Fire and Life
Safety Educator Training Manual under Standard 1035.

State Fire Marshal Juvenile Firesetter Intervention Program
Program Overview
Educational Intervention Program Topics Include:

General Fire Safety

Consequences of Fire Play

Hurting Themselves and Others

A High Price to Pay (Legal/Financial)
Media Influence

Media Portrayal of Fire vs. Reality of Fire
Good Choices vs. Bad Choices

Peer Pressure Influence

Pasco County Youth Firesetter Intervention Program | Pasco County, FL

Program Overview

“Pasco County Fire Rescue offers the Youth Firesetters Intervention Program to help guide your
family through arson behaviors by providing fire safety education and information to break the
firesetting chain.”

Juvenile Firesetter Prevention & Intervention Program | Tamarac, FL

Program Overview

“Referred youth and families attend a family-oriented Firesetter Intervention Workshop and
participate in discussions, intervention activities and video presentations. The duration of the
workshop is approximately two hours in length, with additional follow-up and resources
provided to families as needed.”

Monroe Firesetter Prevention and Intervention Program | Monroe, GA

Program Overview/Info Request

Operates under the protocols and mandates set forth by the Georgia Insurance and Safety Fire
Commissioner's Office and the State Fire Marshal's Youth Firesetter Intervention Program
(YFIP). Fire safety education instruction and community outreach presentations.

Boise Juvenile Fire Setters Program | Boise, 1D
Program Overview



https://portal.ct.gov/DCF/Youth-Set-Fires/Pilot-Programs
https://statefiremarshal.delaware.gov/special-programs/juvenile-firesetter-intervention-program/
https://www.pascocountyfl.net/1790/Pasco-County-Youth-Firesetter-Interventi
https://www.tamarac.org/1083/Juvenile-Firesetter-Program
http://monroe-fire.com/REQUESTS/youth-firesetter-program-request-form.html
https://www.cityofboise.org/departments/fire/fire-prevention/fire-safety-and-education/public-education/juvenile-fire-setters-program/
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Boise Fire Department has a Juvenile Fire Setters program for children and youth to learn about
the dangers of fire experimentation. Individual sessions are available for children and parents.

State Fire Marshal Youth Firesetter Intervention Program

Program Overview

“Statewide standardized program to provide prevention education/intervention and referrals, if
warranted, for the children and families of Illinois to reduce the frequency and severity of fires
set by youths. “

Illinois Fire Service Institute Youth Firesetter Intervention Specialist Training

Course Overview

Course Syllabus

This two-day course is based on the requirements of NFPA Standard 1035 pertaining to the
Youth Firesetting Intervention Specialist Level I. This course empowers students with a broad
understanding of the knowledge, skills, and abilities the Youth Firesetting Intervention Specialist
| should have for a dynamic intervention program.

Allen County Juvenile Firesetters Task Force | Fort Wayne, IN

Program Overview

Program Brochure

The Task Force is a collaboration of agencies helping children and their families through
troubled times. Agencies involved in the Task Force consist of the Fort Wayne Fire Department,
St. Joseph Regional Burn Center, Allen County Juvenile Probation, Department of Child
Services, Northeast Indiana Burn Council, and local mental health professionals and social
workers. Each group or individual plays a unique and vital role in identifying, evaluating,
educating, and assisting these juveniles and their families.

State Fire Marshal Juvenile Fire Intervention Program | lowa

Program Brochure

Program Delivery SOG

“Provides the youth and family with specific information regarding fire science, fire survival and
fire prevention. It also includes helping the youth become aware of the social, financial and
emotional consequences of their fire.

State Fire Marshall Youth Firestarter Prevention | Kansas
Program Overview
e Age-Appropriate Lesson Plans

Case Conferences and Training for Mental Health Professionals
Community Service and Restitution Programs

Court Referral

Diversion Programs

Fire-Safety Academics

Peer Training Opportunities

Referral to Counseling Services

Referral to Inpatient Treatment Centers



https://www2.illinois.gov/sites/sfm/About/Divisions/Arson/YFSIP/Pages/default.aspx#:~:text=About%20the%20Youth%20Firesetter%20Intervention,of%20fires%20set%20by%20youths.
https://www.fsi.illinois.edu/content/courses/programs/description.cfm?course_id=773
https://www.fsi.illinois.edu/documents/course_syllabus/Syllabus%20-%20YFSI.pdf
https://www.fortwaynefiredepartment.org/education/programs-services/juvenile-firesetters
https://www.fortwaynefiredepartment.org/images/pdfs/JFS_brochure--add_to_website.pdf
https://dps.iowa.gov/sites/default/files/state-fire-marshal/juvenile-fire-intervention/jfibrochure.pdf
https://dps.iowa.gov/sites/default/files/state-fire-marshal/juvenile-fire-intervention/jfipdeliverysog.pdf
https://firemarshal.ks.gov/208/Youth-Firestarter-Prevention
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e Teen Court Referral
o Victim Offender Mediation

Youth Firesetter Intervention Program | Paducah, KY

Program Overview

“The program consists of six basic components: Identification/Referral, Intake/Initial
Appointment, Screening Interview, Education, Intervention Services, and Evaluation Follow-up.
The educational component of the program includes up to four weekly educational classes that
last approximately 1.5 hours each.

Saco Fire Department York County Juvenile Fire Setter Collaborative Intervention
Program | Saco, ME

Program Overview

The program works with juveniles from the ages of three (3) to thirteen (13) that have shown any
interest towards fires or actually starting them. Juveniles involved with the program attend a fire
safety school which is taught by professionally trained teachers and firefighters.

FireSense Juvenile Fire Setter Intervention Program | Canton, MA

Program Overview

Fire Sense is a program to which courts, fire departments, police departments, schools, youth
serving agencies and concerned family members can refer a juvenile for risk assessment,
intervention and prevention education. Eight-week course.

State Marshal Youth Firesetting Prevention and Intervention | Minnesota

Program Overview

Training Presentation (Video)

Supplemental Report

Dedicated to the safety of our citizens by getting necessary education to youth and families.

Omaha Fire Department Youth Firesetter Intervention Program | Omaha, NE

Program Overview

The education program for those 8-18 years of age teaches the power of fire, consequences of
playing with fire, fire prevention and how to survive a fire.

For children ages 3-7 the education program teaches fire safety based on The NFPA's The Learn
Not To Burn Program. Parents are provided information on building character in children, fire
prevention and survival.

Juvenile Fire Setter Program | Carson City, Nevada

Program Overview

The Juvenile Fire Setter Program provides citizens of Carson City a program in which juveniles
involved in firesetting are evaluated, educated, and redirected at no cost to the individual’s
family.

Fairfield Fire Prevention Bureau Juvenile Firesetter Intervention & Counseling Program |
Essex County, NJ
Program Overview



http://paducahky.gov/youth-firesetter-intervention-program
https://www.sacomaine.org/departments/fire_department/juvenile_fire_safety.php
http://www.nfkda.com/firesense.html
https://dps.mn.gov/divisions/sfm/for-families/youth-firesetting/Pages/default.aspx#:~:text=Youth%20Firesetter%20Helpline%3A,get%20help%20on%20the%20way.
https://www.youtube.com/watch?v=pBqOz1i_zXU
https://dps.mn.gov/divisions/sfm/mfirs/Documents/Fire-in-Minnesota-supplement.pdf
https://www.omaha-fire.org/yfs
https://www.carson.org/government/departments-a-f/fire-department/programs/juvenile-fire-setter-program
http://fairfieldnj.org/fire-prevent/fp-firesetters.html
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This program is designed to educate the juvenile firesetter in fire safety through the performance
of various tasks. This intervention is designed to have the parent(s) assist the child and keep
track of his/her progress. The program normally takes six weeks to complete — one evening
each week.

Juvenile Firesetter Intervention, Response, and Education Program (J-FIRE) | Dutchess
County, NY

J-FIRE Program Overview

J-FIRE Program Manual

Mission is to provide a comprehensive, non-punitive, multidisciplinary approach to address the
problem of juvenile firesetting by early identification, assessment, education, and intervention in
an effort to protect lives and property.

Greensboro Juvenile Firesetter/Arson Control & Prevention Program | Greensboro, NC
Program Overview

The program provides fire prevention education to youth and their parents or guardians so
everyone gains a better understanding of fire and its associated dangers.

West Fargo Fire Department Youth Firesetters Intervention Program | West Fargo, ND
Program Overview

This program helps the whole family understand why the incident happened and what can be
done for it not to happen again. The program not only identifies the child’s curiosity, but also
other issues that may have impacted their behavior and choices.

ND Dept. of Human Services Juvenile Fire Setters Safety Training for Foster Parents
Safety Training Manual

Springfield Youth Fire Intervention Program | Springfield, MO
Program Overview
Children who qualify for fire safety education will receive two or three age-appropriate lessons
ranging from 30 minutes to one hour.
Younger children's topics include:

e fire is a tool not a toy

e how to prevent fires

e how to escape a smoke-filled room
Older children will learn:

e the science of fire

e how to prevent it

e consequences of juvenile fire setting

Oklahoma City Fire Department Youth Firesetter Intervention | Oklahoma, OK

Program Brochure

We have Fire Officers on staff that are trained to help. These Fire Officers are trained according
to National Fire Protection Association 1035 — Youth Firesetter Intervention Specialist | and I1.
We will speak with you and your child in a confidential environment. Intervention and education
are free, non-punitive, comprehensive, and effective.



https://www.dutchessny.gov/Departments/Emergency-Response/Juvenile-Firesetter-J-FIRE-Program.htm
https://www.dutchessny.gov/Departments/Criminal-Justice-Council/Docs/J-FIRE-presentation-March-2017.pdf
https://www.greensboro-nc.gov/departments/fire/fire-life-safety/juvenile-firesetter-arson-control-prevention-program
https://www.westfargond.gov/1037/Youth-Firesetting-and-Intervention
https://www.nd.gov/dhs/info/pubs/docs/cfs/juvenile-fire-setter-safety-training.pdf
https://www.springfieldmo.gov/613/Youth-Firesetting
https://www.okc.gov/home/showdocument?id=9438
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City of Columbus Juvenile Fire Setters Program | Columbus, OH

Program Overview

The program uses the "Learn Not To Burn™ curriculum to promote juvenile fire safety and to
assist in arson prevention for youth who have a dangerous fascination with fire and/or the
tendency to set fires.

Wauseon Fire Dept. Youth Firesetter Program | Wauseon, OH

Program Overview

The program is coordinated by our Fire Prevention Captain — Firefighter/EMT Jason Fisher with
the help of our Executive Assistant — Firefighter Brittany Roof. The program provides a simple
risk assessment and fire safety education for the child and the caregiver at no charge

Juvenile Fire Setter Intervention | Eugene, OR

Program Overview

Eugene Springfield Fire provides intervention, education and referral services to the youth and
their families through trained and certified FMO staff.

Pennsylvania's Juvenile Firesetting Fire Safety Education Curriculum

Program Overview

The fire safety education intervention is specific to fire setter activity and includes an awareness
of fire, its uses and consequences, personal responsibility, and the fire service.

State Fire Marshal Juvenile Fire Setters Program | Rhode Island

Program Overview

Program Brochure

Juvenile Fire Setter (JFS) program specifically designed for various age groups (children under
10 and children over 10) to proactively prevent injury through fire prevention and safety
education.

Charleston Youth Fire Quest Fire Intervention & Re-Education (FIRE) program |
Charleston, SC

Program Overview

Education sessions will be based on assessments conducted with the youth and will generally
focus on fire safe behaviors, fire safety education, risks associated with fire burn injuries and fire
deaths, and property destruction.

Rapid City Youth Firesetter Prevention and Intervention (YFPI) Program | Rapid City, SD
Program Overview

Education-based intervention for youth ages 3-17 and their parents or guardians. The program
uses a nationally recognized process with certified Youth Firesetter Specialists to gather
pertinent information, evaluate the child and the situation, and educate and/or refer the youth to
other professionals in youth services.

Knox County Firesetter Intervention Program | Knoxville, TN
Program Overview



https://www.columbus.gov/public-safety/fire/programs-and-training/Juvenile-Fire-Setter-Program/
https://wauseonfire.com/youthfiresetter/
https://www.eugene-or.gov/362/Juvenile-Fire-Setter-Intervention
https://www.osfc.pa.gov/FireSafety/JuvenileFiresetterIntervention/Pages/Juvenile-Firesetting-Fire-Safety-Education-Curriculum.aspx
https://fire-marshal.ri.gov/safety/programs.php
https://fire-marshal.ri.gov/documents/safety/FiresettersBrochure.pdf
https://www.charleston-sc.gov/2493/Youth-Fire-Quest
https://www.rcgov.org/departments/fire-department/fire-and-life-safety/kids-who-set-fires/youth-fires-protect-1382.html
https://www.knoxcounty.org/fire/edu-juvenile_firesetter.php
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The goal of the Knox County Firesetter Intervention Program is to teach fire safe Behavior to all
children and their parents.

Harris County Fire Marshall Youth Firesetter Intervention Program | Houston, TX
Program Overview
Program Brochure

e Children accepted from 2-18 years of age

No Cost

One-on-One Classes

Confidential

Documentation provided

One-day class (approx. 2-3 hours long)
At least one parent must participate

Juvenile Firesetter Intervention Program | Pasadena, TX

Program Overview

The goal of the program is to provide the highest quality of education and intervention to the
families of firesetters and thereby cease the unsafe behavior. The program currently has a 100%
success rate.

State Fire Marshal Youth Firesetter Prevention & Intervention Program | Utah

Program Overview

Introduction Packet

The Youth Firesetter Intervention Program provides a simple risk assessment for your youth to
help understand their situation. It also provides fire safety education for the child and other
family members.

State Department of Public Safety Division of Fire Safety Youth Firesetter Prevention
Advisory Intervention Team Program | Vermont

Program Overview

A wide range of educational resource materials is available from several sources. These
materials provide an excellent base for communities to draw upon when designing the
educational component of their juvenile firesetter intervention programs.

Newport News Youth Firesetting Prevention Program | Newport News, VA
Program Overview
The Youth Firesetter Prevention Program involves confidential session(s) between the parent(s),
child, and a Public Educator. The program consists of:
e An interview with the parent(s) and child to obtain a case history for a better

understanding of the problem

Identifying the motivation for the firesetting behavior

Educating the child on the consequences and dangers of fire and fire play
Discussing fire safety topics through various activities

An evaluation of the effectiveness and impact of the firesetter program
Referrals to local counseling agencies (when necessary)



https://www.hcfmo.net/Divisions/YFIP
https://www.hcfmo.net/Portals/15/Documents/YouthFiresetterInterventionProgram.pdf
https://www.pasadenatx.gov/605/Juvenile-Firesetter
https://firemarshal.utah.gov/fire-life-safety-education/program-materials/#:~:text=The%20Youth%20Firesetter%20Intervention%20Program%20provides%20a%20simple%20risk%20assessment,your%20family%20safe%20from%20fire.
https://site.utah.gov/dps-fire/wp-content/uploads/sites/19/2019/01/Youth-Firesetting-Intervention-Introduction2019.pdf
https://firesafety.vermont.gov/pubed/programs/youth
https://www.nnva.gov/2087/Juvenile-Firesetter-Program
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e Follow-up sessions (when necessary)

Petersburg Juvenile Firesetters Program | Petersburg, VA
Program Overview
The four-hour program involves confidential session(s) between the parent(s), child, and a Public
Educator and/or Fire Marshal.
e An interview with the parent(s) and child to obtain a case history for a better

understanding of the problem

Identifying the motivation for the firesetting behavior

Administering a Pre - Test to determine the child's awareness of fire play
Educating the child on the consequences and dangers of fire and fire play
View "To Hell and Back™ video

Discussing fire safety topics through various activities

Administering a Post - Test to determine if the above mention activities were
comprehended

An evaluation of the effectiveness and impact of the firesetter program
Referrals to local counseling agencies (when necessary)

Follow-up sessions (when necessary)

Juvenile Firesetter's Intervention Program | Washington, DC

Program Overview

Program Entry Form

“The Juvenile Firesetter's Intervention Program is a four-week intervention program which
services children between the ages 2-17 who have exhibited fire-related behavior. Not only does
this program assess the child's need for educational services, it also provides education for
children who have not set a fire but have been involved in a fire incident or displays a curiosity
about fire.”

Bothell Youth Firesetter Program | Bothell, WA

Program Overview

The program involves an initial family assessment to determine the "why" behind the fire
misuse, and then a follow up meeting to either educate or discuss next steps/recommendations
that will best address the behavior.

Portage Juvenile Firesetters Program | Portage, WI

Program Overview

Fires being set by children out of curiosity, a three session program, is usually sufficient to
educate the normal child in fire. Each session lasts approximately one hour. After the educational
sessions are complete, there may be several follow up contacts made to ensure that there has
been no recurrence.

Rock Springs Fire Department Fire Setter Intervention Program | Rock Springs, WY
Program Overview



https://www.nnva.gov/2087/Juvenile-Firesetter-Program
https://dc.gov/service/juvenile-firesetters-intervention-program
https://forms.dc.gov/f/FEMS_JFSForms
http://www.bothellwa.gov/492/Youth-Firesetter-Intervention
https://www.portagewi.gov/juvenile-firesetters-program/
https://www.rswy.net/egov/apps/services/index.egov?view=detail;id=32
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The Fire Setter Intervention Program typically encompasses 3 to 4 sessions. Each session is
approximately 45 minute in length. After an initial assessment a specific plan is developed to
best address the needs of the family and child involved.

National/Private Facilities/Other

Abraxas Youth & Family Services Residential Firesetting & Sexual Behavior Treatment
Program | South Mountain, PA
Program Overview
Program provides non-secure firesetting treatment and non-secure sexual behavior treatment for
delinquent and/or dependent male youth ages 11 to 16. The program is designed to be 12 months
in length and includes:
e Phase I: Introduction, Disclosure of problematic behaviors and Fire Safety Training
e Phase II: Critical Beginning Skills (Impulse Control and Affect Management)
e Phase IlI: Critical Intermediate Skills (Criminal Personality Theory, Cognitive
Distortions, Moral Reasoning, and Developing Empathy)
e Phase IV: Critical Advanced Skills (Triggers and Cues, Victim Cycles, and Relapse
Prevention)

Akron Children’s Hospital Juvenile Firestoppers Program | Akron, OH

Program Overview

Offered by burn prevention educators from Akron Children's Hospital Paul and Carol David
Foundation Burn Institute and firefighters from the Akron Fire Department. The classes are free
and tailored to 3 age groups: 3-6 years, 7-11 years and 12-17 years.

Brandon School Intensive Firesetting Treatment Program | Natick, MA

Program Overview

Comprehensive intervention for boys with histories of firesetting behaviors. Using a supportive
5-stage framework based in Cognitive Behavioral Therapy, Brandon works with all players to
deliver treatment that engages youth and families, and provide ongoing communication and
assessment of goals. Structured, trauma-informed therapeutic milieu. Additional support services
onsite: case management, psychiatry, medication evaluation & management, speech & language,
sensory integration, and OT.

Burns Recovered Youth Fire Setter Intervention Program | Saint Louis, MO

Program Overview

Based on assessment results, YFPT creates a customized four-hour educational program for the
child and his/her significant others to prevent further experimentation with fire. Our YFPT team
includes first responders (fire, police, EMT), juvenile court personnel, social worker, as well as
burn survivors.

Community Services Group Juvenile Firesetter Assessment Consultation Treatment
Services (JFACTS) | Mountville, PA
Services Overview



https://www.abraxasyfs.com/open-residential-program.html
https://www.akronchildrens.org/pages/Juvenile-Firestoppers.html
https://brandonschool.org/comprehensive-treatment-program-details/intensive-firesetting-treatment-program/
http://www.brsg.org/index.cfm?fuseaction=Page.ViewPage&pageId=495
https://csgonline.org/juvenile-firesetter-assessment-consultation-treatment-services-jfacts/
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Goals addressed in JFACTS include improved understanding of the relationship between
firesetting and destructive behaviors, improved coping skills, feelings management,
communication skills, social skills, problem-solving skills, and assertiveness skills. Additionally
we work to improve self-concept, increase understanding of fire science and fire safety, increase
safety within the home and community, and to be more connected with the community.

FEMA National Juvenile Firesetter/Arson Control Program: Trainer's Guide

Program Overview

This Trainer’s Guide is designed to be used with The Juvenile Firesetter/ Arson Control and
Prevention Program Guidelines for Implementation. These materials were produced as part of a
two-year developmental initiative designed to assess, develop, test, and disseminate information
on promising approaches for the control and prevention of juvenile firesetting and arson.
FEMA's Juvenile Firesetter Intervention Handbook

FEMA's Youth Firesetter Intervention Specialist Student Manual

Handbook on Firesetting in Children and Youth, Chapter 11: Three Models of Educational
Interventions for Child and Adolescent Firesetters

Harmony Hill School Youth Fire Setting Education Intervention Program | Chepachet, RI
Program Overview

Youth in the Fire Setting Education Intervention Program will be placed in one of our residential
treatment units based on level of acuity. Intensive 4-8 months residential intervention for
children and adolescents to safely and effectively curtail what for these youth may have become
a self-reinforcing cycle of fire setting and who have exhibited inappropriate fire use.

Office of the Fire Commissioner of British Columbia Youth Firesetter Intervention |
Canada

YFI Manual

The purpose of this manual is to provide fire departments and other stakeholders with a
standardized intervention method for addressing youth firesetting.

Pine Haven Boys Center Fire Safety Program | Allenstown, NH

Program Overview

Pine Haven has the only program in the state that offers intensive services to latency aged
children with fire behaviors at this level.

They begin their long term treatment in individual, group and family therapy. The second major
component other than addressing the trauma is providing the child with Fire Safety Education
which is combined within a treatment group.

San Diego Burn Institute Youth Firesetter Intervention Program | San Diego, CA
Program Information Sheet

Provides (two) education courses, which are cognitively and age appropriate with the youth and
family about legal ramifications, fiscal ramifications, and the dangers to self and others

Stevens Residential Treatment Programs Specialized Treatment for Adolescent Firesetters
| Swansea, Massachusetts

Program Overview

Program Brochure



https://www.academia.edu/38306137/National_Juvenile_Firesetter_Arson_Control_Program_Trainers_Guide
https://files.eric.ed.gov/fulltext/ED449407.pdf
https://www.dutchessny.gov/Departments/Emergency-Response/Docs/YFIS-Student-Manual-August-2017.pdf
http://cachescan.bcub.ro/e-book/E2/580723/261-336.pdf
http://www.hhs.org/residentialunits.htm
https://www2.gov.bc.ca/assets/gov/public-safety-and-emergency-services/emergency-preparedness-response-recovery/embc/fire-safety/fire-prevention-and-education/ofc_youth_firesetter_intervention_manual_vol_1_colour_july_2016.pdf
https://pinehavenboyscenter.org/fire-safety-program/
http://burninstitute.org/wp-content/uploads/2019/03/yfs-program-information-sheet-and-referral-form.pdf
http://www.stevensprograms.org/program_firesetter.html
http://www.stevensprograms.org/FireSetter.pdf
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Stevens provides comprehensive treatment for youth with histories of inappropriate use of
combustibles and/or firesetting. Depending upon their behavioral history, presentation, and an
assessment or their needs, a youth’s treatment consists of a series of group curriculums. These
groups are designed to help the youth learn about fire safety; gain an understanding of the issues
underlying his behaviors; and learn a new set of coping strategies and life skills to help him
manage himself in a safe and healthy manner upon his return to his home and community.

Talbert House Juvenile Firesetters Program | Cincinnati, OH

Program Overview

The Juvenile Fire Setters program focuses on each child and family and their specific mental
health needs to determine the cause of the fire setting and create a positive plan of action to
decrease the behaviors with a goal to eliminate it entirely

University of Michigan Trauma Burn Center Straight Talk Program | Ann Arbor, Ml
Program Overview

Program Brochure

A family-oriented program targeting youth 8 - 17 offered by The Trauma Burn Center at no
charge to participants. Tuesdays, on a bi-monthly basis from 9:15 a.m. to 4 p.m.

U.S. Department of the Interior Indian Affairs Youth Fire Intervention Program

Program Overview

Program includes an evaluation process, educational curriculum, and training to teach others how
to implement an intervention program.

William Randolph Hearst Burn Center JFI Program at New York-Presbyterian Weill
Cornell Medical Center | New York, NY

Program Brochure

Since every child is unique, staff will set up a private appointment at the Burn Center for initial
screening and fire safety education.



https://www.talberthouse.org/help/mental-health-6/mental-health-services-28/
https://www.traumaburn.org/programs/educationprevention/straight-talk
https://traumaburn.sites.uofmhosting.net/sites/default/files/files/downloads/resources/StraightTalkBro_012615.pdf
https://www.bia.gov/bia/ots/dfwfm/bwfm/wildfire-prevention-and-education/youth-fire-intervention-program
https://www.nyp.org/pdf/burn_center/ChildrenandFiresetting_englishWEB.pdf
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Appendix B: BPN FYI Assessment Tool

5 _ wai
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Child and Parent



Case#: | Date:
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Referring Name/Agency:
Referral Source’s Phone #:
Referral Source’s Email:

Youth’'s Name:
DOB: | Age: | M/F?
Address:

School:
Comments Regarding School?

Is this child involved with Children & Youth? __Yes _ No _ Unsure ___ifYes,
adjudicated dependent?

If Yes, Caseworker’s Name & Contact Info:

COURT DATE?

Is this child involved with Juvenile Probation/Juvenile Justice? __Yes __ No__Unsure
If Yes, PO’s Name and Contact Info:

Are there alternatives currently being considered for this family? (Treatment, removal
from home/placement out of home, etc.) __Yes _ No

If yes, please list the circumstances which led to these considerations:

Father/Male Guardian: Contact#:
Email:
Mother/Female Guardian: Contact #:
Email:
Other Guardian? (List relationship): | Contact#:
Others living in Home? (Name/Age /Relationship)
Who has legal custody of this youth?
INCIDENT INFORMATION:
Was there a fire set? __Yes __No | Fire Department Response? __Yes _ No

What was set on fire?
Ignition Source?
If no fire has been set, please explain concern:

Other fires set/history of fire misuse?

Is the youth currently in counseling or therapy? (List names and contact info for all MH
providers)

Diagnoses?

Medications?

Are there any safety concerns (PFA, etc) that we should be aware of?
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Other pertinent info?

Any other additional info/forms/evaluations available to our assessor?
__Police Report __Psych Eval __ Fire Report ___IEP
_—_Other (please list)

Youth Fire Misuse Intervention Program
Authorization for Release and Receipt of Confidential Information

Case #: 19-551-AS Juvenile’'s Name :

By signing below | agree to the terms of this release form.

| understand that the Youth Fire Misuse Intervention Program Multi-Disciplinary Team (MDT) includes representatives of
(but not limited to) Fire and Police Departments, Juvenile Justice and Probation, Public and Private Mental Health and their

Associates, Public and Private Children & Youth social services and the local school systems.

| hereby authorize the Youth Fire Misuse Intervention Program, and all the above listed agencies, to receive any and all

information as deemed necessary from the sources below:

* Referral / Admission Information * Psychiatric Assessment * Psychological Testing

* Social History * Progress notes * Comprehensive Evaluation Reports
* Education Reports/Progress Reports * Individual Education Plan * Discharge Summary

* Fire / Police / Probation Reports * Assessment Interview

For the purposes of:
* Planning Intervention * Reporting Problems / Concerns * Coordinating Services

| hereby authorize the Fire & Youth Intervention Program, to provide any and all information to agencies that work with

them.

* Referral Information * Intervention Plan Assessment * Progress Notes * Screening and Case Reports
Furthermore, | hereby release the Fire & Youth Intervention Program and its duly authorized agents from any and all legal

responsibility or liability from the release of information indicated and authorized herein.

Information released with this authorization will not be given, sold, transferred or in any way be relayed to any other

person or agency not specified above without a written consent.

| understand that | may revoke this consent at any future time by submitting a written request to the Youth Fire Misuse

Intervention Program. | also understand that this consent will automatically expire one year after it is signed.

Please initial to provide consent to share information from this assessment (either the full assessment document or the

recommendations/intervention plan) with the following organizations:
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Full Intervention Contact Person/Organization
Assessment | Plan/ Information
recommendations
Referral source XSM

Children & Youth

Juvenile Probation

Therapist/Counselor

XSM

Parent (if youth is 14
years or older)

Other:

Other:

Signatures are on file
Signatures:

6/8/2019

Parent/Legal Guardian

too young

Relationship to Juvenile

Date

Juvenile (If 14 years or older)

~ 6/8/2019

Date

assessor

Witness

Relationship to Juvenile

Date
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PENNSYLVANIA YOUTH FIRE MISUSE INTERVENTION PROGRAM
Release of Liability

Case #:

Child’s Name:

Parent/Guardian Name: (quardians)

Address:

Phone Number:

I/We give permission for the above named child to participate in the Burn Prevention
Network’s Fire & Youth Intervention Program (“BPN-FYI1”). I/We understand that no
screening or assessment tool or fire safety education program can definitely determine the
future behavior of a child, that it depends on the response of the individual child. Therefore,
I/We hereby release, indemnify and hold harmless the Burn Prevention Network and all its
employees, volunteers and independent contractors, against all claims, suits and/or actions.
I/We recognize and agree to hold harmless the BPN-FYI of all past, present and future actions
of the participants of the Program. I/We understand that any statement made during the

assessment may be used before the courts.

| understand that the Home Safety Check and the Immediate Action Plan items are by no
means a comprehensive home inspection and are purely intended to be a general assessment
of home condition. BPN-FYI should not be held liable whether or not the program participants

follow through with the intervention plan.

Signatures on file

6/8/2019
Signature of Parent/Guardian Date
Signature of Parent/Guardian Date

too young




Signature of Child (Age 14 or older) Date

6/8/2019
Signature of Witness Date

&)

Burn
Prevention
Network

PREVENTION THROUGH EDUCATION

Communication Consent Form

Client Name Parent/Guardian Name BPN FYI Case #
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| give permission to be contacted in the following manner (please fill in phone numbers and check

all that apply)

5 Cell Phone# (Voice & Text Messaging) :

5 OKto leave message with information
[l Email Address:

[1 Home Telephone #:

What is your preferred method to be contacted?
5 Cell Phone/Text Msg [l Home Phone [ Email

You will be contacted by the Burn Prevention Network to set up education class(es), to remind
you of scheduled classes, and to follow up at 3, 6, and 12 months from the time of completion.

Signatures on file
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too young

Client Signature (Print Name) Date

Parent/ Guardian Signature (Print Name) Date
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Case #:

CHILD/YOUTH INTERVIEW

Instructions: Place a check mark next to the scoring level that best describes the situation for this youth.
Expand the questions as you feel necessary to complete the interview with confidence.
Responses/comments should be recorded in the space provided for each question.

1. Is the youth experiencing any school problems?

Suggested questions:

Reponses/Comments:

What school do you go to?

Northampton

What grade are you in?

7th

What do you like about school? What don’t
you like?

Just that my friends that are there. | could care less about
school.

What grades did you receive this past year?

I gotC’s, B'sand A’s

Have you gotten in trouble at school?

Yeah, for talking back

Do you listen to your teacher(s) most of the
time?

| listen to them

Who is your best friend?

Do you like school/learning?

Not really

Have you ever been bullied? Have your ever
bullied someone?

Yes, last month (said he’s glad school is over). Denied
bullying others

| #1 __ The youth likes school and has minimal problems.
#2 X The youth has some trouble in school socially.
#2 __ The youth has some trouble in school academically.
#2 __ The youth has some trouble in school both socially and academically.
#3 __ The youth has frequently been in trouble at school, hates the teacher, doesn't like the
classes, etc.

2. How does this youth get along with the others in the neighborhood?

Suggested questions:

Reponses/Comments:

Do you have any friends in the neighborhood
that you hangout with?

Yeah

What do you like to do with your friend?

Play games...they come here
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Do you get along with most of your friends?

Yeah

Do you ever get picked on by the kids in the
neighborhood?

No

Do you have as many friends as you want?

| have enough

Do you think your friends are a bad influence | No

on you?

Do you want to be alone or with other kids? Others
Do you have Social Media account? Nope

(Facebook, Twitter, Instagram)

Do you watch videos online? (YouTube)

Yeah...war games, fighting, sports

Do you play video games? Which ones?

Mostly basketball

Have you ever stolen or shoplifted?

Yeah, not shoplifted. Money from my aunt

Do you smoke? No
Have you ever used drugs, alcohol, or ___Alcohol
inhalants? (please check all that apply) ___ Drugs
__ Inhalants
___ Other (list:
___None Denied all
#1 X  The youth has friends in the neighborhood.
#2 __ The youth gets into fights frequently in the neighborhood or has few friends. The youth may
get picked on by others.
#3 _ The youth is involved in a gang.
#3 __ The youth is “hanging out” with other youths involved in delinquent or criminal activity.
#3 The youth is involved with a gang and is “hanging out” with other youths involved in

delinquent or criminal activity

3. What was set on fire? Was there anything significant about the object?

Suggested questions:

Reponses/Comments:

Tell me about what was burned?

Have you ever burned before?

Denied playing with matches/lighters before

Whose stuff did you burn?

a pair of jeans, then threw it under the bed.

What other types of things have you burned?

Nothing

Tell me about the fire, | wonder why you wanted
to burn ?

light it. Denied attraction to color or smell.

#1
or trash)

The object that was burned had little emotional significance for the youth. (i.e. paper, leaves

| was playing with matches and threw it in the garbage

Just my stuff...underwear. Denies it happened under the
bed; stated he lit the underwear and tried to put it out with

The sound it made. The way the match sounds when you
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#2 X  The object that was burned had some emotional significance for the youth (i.e. Plastic army
figures, other person’s possessions)His own possessions

#2 _ For an adolescent, the object may not have any significance but may be an act of vandalism.

#3 __ The object that was burned had emotional significance for the youth or someone else (i.e.

sibling’s crib or favorite toy, a parent’s or caregiver's possession)

4. Where was the fire set? Was there any particular significance to the location of
the fire?

Suggested gquestions: Reponses/Comments:

Where did the fire start?

In my room
If at home, what room were you in, or were
you outside?
If not at home, do you go to this place often? | N/A

Do you like being there? Not mostly...there is not much to do

What was used to light the fire? Matches

#1X The fire was started in a place where the youth plays such as his/her bedroom, a closet, a
fort, a hiding place.

#2  The fire was started in a place with community significance i.e. church, a school, a park, in the
forest.

#3  The fire was set in a building occupied with people with the intent to place people at-risk.

5. How much planning was done prior to the fire?

Suggested gquestions:

Reponses/Comments:

When did you first think of setting the fire?

| wanted to hear the sound it makes.

Tell me what you were doing right before the | Watching TV
fire?

What time of day was it? (morning, Night
afternoon, evening, late at night)

What was used to light the fire? Matches

Where did it come from?

My Uncle. He supervised me burning some wood earlier that

day, from a bird house. | kept them (matches).

Where did you get the things that were
burned?

My room

What was your plan in setting the fire?

None

Did you drink or take any drugs before,
during, or after the fire?

Denies
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#1 The fire was started using available materials; the act of fire setting was spontaneous and
done without planning. Matches and lighters were readily available.

#2 X There was some pre-planning for the fire and some gathering of materials; however, the fire
was hot especially thought out.

#3 There was definite planning for the fire, materials were sought out, and matches and lighters
were stashed and/or hidden at the site beforehand. Accelerants may have been used.

6. Who was with the youth at the time of fire?

Suggested questions: Reponses/Comments:
Was anyone with you when the fire(s) No
started? Who?
Whose idea was it to start the fire(s)? Mine

Did the person with you do anything as the N/A
fire started burning?

What did they say about the fire? N/A

#1 __ The youth was with many peers/siblings when the fire was set.
#2 __ The youth was with other peers/siblings and this youth might have instigated the fire.
#3 X  The youth was alone when the fire was set.

7. What was the youth’s response to the fire?

Suggested questions: Reponses/Comments:

What was the first thing you did when the fire started to | lit a piece of wood, which caused

burn? my underwear to burn after | threw
it down. | threw it to the ground
(underwear)

What was the next thing you did? (Did the youth try to put | | looked for the strongest pair of

out the fire, call for help, run away, do nothing?) clothes; jeans, and hit the
underwear, and threw it under the
bed

Did you stay to watch the fire? No

Did you tell someone (an adult) about the fire? If so, No...l was hoping no one would

who? find out, but my uncle heard the
noise (smoke detector). | threw
the burned piece of wood into the
woods and ran out of the house to
the corn field

#1 __ The youth tried to extinguish the fire and called for help.
#1 __ The youth engaged in match or lighter play.
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#2 X  The youth may have made some attempts to extinguish the fire, but called for help only after
others discovered the fire.
#3 __ The youth ignored the fire, did not call for help, may have stayed to watch, or may have left

the fire scene.

8. How did the youth feel after the fire?

Suggested question: Reponses/Comments:
Did the fire you started make you happy or No
make you laugh?
Did you feel like you had done something bad | Yeah
or did the fire scare you?
What did your (parents/caregivers/principal/ They yelled,
dad/mom) say to you about the fire?
Was anyone angry with you about the fire? Yeah
Do you care about what others think of you Yeah
for having started a fire?
Did you think you would be in trouble? Yeah

#1 X  The youth showed remorse for the fire.
#2 __ The youth showed interest in how others reacted.
#3 __ The youth is unconcerned about others’ reactions or is pleased with the fire.

9. (A) Was the youth supervised when the fire occurred at home? (For fires
outside the home — see #10 below)

Suggested questions: Reponses/Comments:

Was anybody at home at the time? My aunt and uncle

When you were playing around with the
matches and lighters, where was mom or
dad/guardian?

They were sleeping, around 7pm

Who was taking care of you? My aunt and uncle

#1 Parents or caregivers were home at the time of the fire incident.

#2 X  Parents or caregivers were home but unavailable (i.e. sleeping, watching TV, not being
attentive).

#3 __ Youth was left alone or with younger children.

10.B) Was the youth supervised when the fire occurred outside of the home?
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Suggested gquestions:

Reponses/Comments:

Was anybody supervising you at the time?

Earlier that day, my uncle supervised me when | burned the
wood from the birdhouse, but at night they were in their room

When you were playing around with the
matches and lighters, where was
mom/dad/guardian?

In their room

Who was taking care of you?

My aunt and uncle

#1 _ The youth was under appropriate adult supervision (i.e. school, church, neighbor’s home,
babysitter).

#2 X The youth was NOT directly supervised at the time of the fire (i.e. at recess, in bathroom, at
the park).

#3 __ Youth was left alone or with younger children.

11.How knowledgeable is the youth about fire? How much does the youth
understand about the dangers of fire? Does the youth use fire for power or

control?

Suggested question:

Reponses/Comments:

What happened?
(Review step by step events that led up to
fireffireplay. Use reverse side if necessary)

| was playing with wood in the driveway while my uncle
watched. Then | lit a box of sparklers...my uncle watched.
Then everyone else went home | went inside later and
watched TV. | took a match, lit a piece of wood and thought |
blew it out but it fell to the ground and lit my underwear, and
then | took the jeans and tried to put it out, and threw them
under the bed.

What do you think made you want to start the
fire or the fireplay? (check all that apply)

__to express anger __to destroy
something

__toseeitburn __to hurt self

__bored __to hurt others

__to show power or control

__to get attention

__didn't want to __from peer
(accident or curiosity) pressure

Xreaction to stress __don't know

rebellion /was told not to do so

(Denied anger, denied wanting to hurt self or others)

What did you want to have happen when you
started the fire?

| wanted to hear the match, and the crackling

Do you feel you can control a fire you start?

No

How can you control it?

| can’t...l knew it would only hurt the underwear

Did you think your fire could get out of control
and get really big?

If it continued, it would

Can you determine how big the fire will get?

Yes, by the situation
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#1 The youth is knowledgeable about some aspects of fire survival but is unaware of the

destructiveness or speed of fire.

#2 X The youth may indicate some concern about the dangers and risk of firesetting but thinks he
can control it.
#3 __ The youth does have an understanding of fire and uses it to defy authority, to gain status or

attention, to express anger or for revenge.
. __________________________________________________________________________________________|

12.Has the family experienced any kind of crisis in the past six months?

Suggested question:

Reponses/Comments:

Tell me about home.

(Shrugged)...It's fun but | wish | lived in NJ...I get bored

Do you like being at home?

It's okay

Is there anything about home that you don’t
like?

| get bored...I'm surrounded by girls

Is there anything different at home lately?

No

Has anything happened at home in the last
six months that upset you?

No, but | worry that my uncle won’t be able to take care of us
or have to give us up. My mom died...l was five. My dad is
gone

Has there been an ongoing (chronic)
crisis/problem in your life or in the family?

(see above)

#1 __ There has been no major crisis in the family in the last six months.

#2 X

There have been some changes in the family structure in the last six months, i.e. divorce,

death, moving, death of a pet, etc. Loss of parents, fear of abandonment
#3 The family is in a state of crisis or chaos.

13.Does the youth have a fire history?

Suggested gquestions:

Reponses/Comments:

Tell me about the fires that you started or
your fireplay before this one. [Use a common
time frame, i.e., Christmas, school starting,
etc.. to help child describe when fires were
started or fireplay occurred]

(Denies) | just blew the candles out on cake

How old were you when you first engaged in
fire play or set your first fire?

Just this time
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How about fireworks? If yes, what explosives

did you use? (Check all that apply)

__Firecrackers

__M-80s

__Dynamite

___Home made explosives
___Chemical explosives

XOther Fireworks Sparklers; poppers

Have you ever altered fireworks? Denies
Do you dream about fires at night? Denies
Do you think about or daydream about fires in | Denies

the day?

Do you like to look at fire for long periods of

time?

Yes, it relaxes me. | forget worries

What word best describes the juveniles level

of interest in fire? (check all that apply)

__None

__Curiosity

X Fascination with fire in real life

__Fascination with fire in the media (e.g. video games,
movies, television, computers, etc)

FIRE HISTORY (Use reverse side if necessary)

Date of What Set Where Set With Ignition Accelerant FD
Fire/ (including # Whom Source Response
Time of of
Fire structures)
May or Wood Driveway His uncle Matches None no
June, reported
2019
May or Pack of Driveway His uncle Matches None no
June, sparklers reported
2019
Piece of Bedroom Alone Matches None Police
May or wood, reported initially
June, underwear called, then
2019 later, FD
came to
investigate
#1 __ This is the first known incidence of fire play or firesetting
#2 X  The youth admitted to setting from 2-5 fires or played with matches/lighters.

#3 The youth has started more than 5 unsupervised or inappropriate fires. One or more of the
fires has resulted in property damage or injury.
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Suggested questions:

Reponses/Comments:

When you were asked about the fire, did you
deny that you set the fire, deny at first then
admit it or admit that you set the fire from the

__Denial:
XDenial, then acceptance:
XRegret (wishes fire had not been set):

beginning? ___Remorse (feels bad for setting fire):

XOther: ”’] was stressed out”
Now the fire is out and you have had a No
chance to think about what has happened
would you do it again?
Tell me your reasons for setting the fires? It relaxed me

#1 X  The youth acknowledges the seriousness of the firesetting and accepts help appropriately.

#2 __ The youth acknowledges the seriousness of the firesetting but seeks to blame others and
denies his/her responsibility.

#3 _ The youth denies the seriousness of the fire setting and his/her own responsibility for it or

takes full responsibility for it because he/she intended to cause destruction or injury.

15.Has the youth ever been burned?

Suggested questions: Reponses/Comments:

Have you ever been hurt by fire? In NJ, an ash fell on my skin from a fire pit

Tell me what happened? (see above)

Where did it happen? In NJ

Who was involved? Just me...| yelled “Ow!”

#1 __ The youth has never been burned.
#2 X The youth has been burned unintentionally.
#3 __ The youth has been burned by another person, may have scars from this burn.

THIS PAGE IS FOR ASSESSOR USE ONLY:

Family Type - Please choose one:
__ Biological Parents (living with birth parents)




Mother Only/Single Parent (birth mother, no other adults)

Father Only/Single Parent (birth father, no other adults)

Mother with Partner (birth mother living with other adult and unmarried)
Father with Partner (birth father living with other adult and unmarried)
Step Family (either birth parent remarried)

Adoptive Family (single or couple — agency placed)

Foster Family (single or couple — not family — agency placed)
Grandparents (maternal or paternal)

Other Female Relative (birth relative such as aunt, cousin, etc.)
Other Male Relative (birth relative such as aunt, cousin, etc.)

Friend (no family relation, no legal mandate)

___ Custody of State or Agency

X Other : Under legal guardianship with aunt and uncle
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___Unknown

HousingType
X Single Family Home
___Apartment/Townhome/Rowhome/Condo
____Manufactured/Trailer
____ Other:

Race of Referred Youth
___ Caucasian
____Hispanic
_____African American
____Asian
____Native Hawaiian or other Pacific Islander
X _Two or more races
____ Other

Primary Caregiver’s Highest Level of Education:
____ Grades 0-12 (No diploma)
___GED
_____High School Diploma
____Associates Degree or some college
___College Degree beyond associate
___Post Graduate

__X_Unknown

PARENT CHECKLIST
Case #:

Please check if any of the following statements are true for your son or daughter

Yes | No ?.?1:1?, Statement/Question
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My son or daughter has set more than one fire or has played with matches more
than one time.

My son or daughter has set fires outside of the home before.

Other people in the home have set fires.

My son or daughter is fascinated with fire (for example, often stares at flames).

X

My son or daughter has misused or altered fireworks.

My son or daughter has easy access to matches and/or lighters.

My son or daughter daydreams or talks about fires.

My son or daughter is proud or boastful about the fire he/she started.

X X| X| X

My son or daughter expressed concern about the fire getting out of control.

There is a fireplace, wood stove, and/or candles or incense frequently in use in our
home.

There are smokers living in my son’s or daughter’s home

X | X

My son or daughter fights with brothers and sisters.

My son or daughter argues with parents/caregivers.

My son or daughter has witnessed parents arguing.

My son or daughter spends as much time as he/she would like with father/male
caregiver.

My son/daughter spends as much time as he/she would like with mother/female
caregiver.

There has been a traumatic experience in my child’s life or family in the last year.

There has been physical or sexual abuse in the family.

The family has moved frequently.

My son or daughter has special education needs.

My son or daughter has been suspended/expelled from school, the school bus or
youth organization.

My son or daughter has few friends.

My son or daughter is often picked on by others.

My son or daughter has friends who are a bad influence.
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My son or daughter has a history of lying.

My son or daughter has stolen/shoplifted.

My son or daughter destroys his/her own possessions.

My son or daughter has been or is in counseling.

My son or daughter is physically aggressive or hurts others.

My son or daughter is physically aggressive or injured an animal.

My son or daughter is verbally aggressive towards others.

My son or daughter expresses anger by hurting self or something he/she likes.

My son or daughter uses drugs or alcohol.

| feel like | have no control over my son or daughter.

My son or daughter has nightmares.

My son or daughter has unusual fantasies (e.g. destructive ideas, sexual ideas,
spiritual ideas).

My son or daughter is out of touch with reality and sees or hears things that are not
there.

My son or daughter has trouble staying focused on one topic at a time (may skip
around from topic to topic).

My son or daughter experiences serious sadness or withdrawal (including sadness,
crying, guilt feelings and a sense of hopelessness).

X X| X| X

My son or daughter has either threatened or attempted to hurt self.

My son or daughter wasl/is in a cult or a gang.

My son or daughter has been enrolled in or has completed a firesetter program.

PARENT INTERVIEW
Case #:

1.

What was the parent or caregiver’s response to the fire?
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Suggested questions:

Reponses/Comments:

What was your reaction to the fire?

We were angry and scared

How much fire damage occurred from the fire
(estimate)? He tried to put it out with Pjs and
underwear and smothered it with jeans and
threw them under the bed

X Less than $500.00

__ Between $501.00 - $5000.00
__ Between $5001.00 - $20,000.00
__ Over $20,001.00

#1 X  The reaction of the fire was an immediate and appropriate response, with concern for any victims.

#2 __ The reaction of the parents to the fire was one that appears too lax or too punitive.

#3 __ The reaction of the parents to the fire was either nonexistent or was an immediate and overly punitive
response (such as burning of the youth’s hands).

2. Is there a family history of fire?

Suggested questions:

Reponses/Comments:

Did anybody else in the family play with fire or
get burned from a fire that got out of control?

No

Have you ever had a house fire or a fire in your
home?

No

#1 X  There is no traceable history of fire in the family. There are no parents, siblings or close relatives who
are/ were firefighters, who were burned in a fire, lost their home in a fire or were firesetters.
#2 __ There is some fire history in the family that the youth has or may have heard about.
#3 __ There is a fire history about which the youth has direct knowledge.
3. Does the youth have a history of fireplay or firesetting?
Suggested questions: Reponses/Comments:
Regarding the fire that led to the referral, was __ Self
anyone injured in the fire? (Check all that __Family member
apply) __Fire Service
__Other:
_X_None

Regarding the fire that led to the referral, if any
one was injured, what was the extent of the
injury? (check all that apply) N/A

__Injured party missed school or work due to injury
__Injury required doctor’s care
___Injury required Emergency Room care
___Injury required admission to the hospital
Death

How old was your child when he or she first
engaged in fire play or set first fire?

Just now

Has your child used or altered explosives? If
yes, what explosives were used? (check all

that apply)

___Firecrackers

___ Other fireworks
___M-80s Denied all

__ Dynamite

___Home made explosives
__ Chemical explosives
Other:
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Do you know if she/he has ever threatened No
anybody with fire?
Has he/she been hurt by fire? No
FIRE HISTORY
Date of What Set Where With Ignition Accelerant | FD
Fire/ (including # | Set Whom Source Response
Time of of structures)
Fire
PJs, bedroom | Alone matches None Yes, but
May/June Underwear reported later to
2019 investigate
#1 X  This is the first known incidence of fireplay for the youth.
#2 __ The youth has a sporadic history of fireplay. There was little or no damage from previous fireplay.
#3 __ The youth has a history of chronic fireplay and/or has set at least on fire with serious consequences.

4. What kind of modeling is going on in the home? How did the parents/caregivers teach
their youth about fire? What kinds of fire safety practices occur in the home? Are
there any cultural or traditional ways the family uses fire?

Suggested question:

Reponses/Comments:

Do you have working smoke alarms in your home?

Yes and we will get more

Do you have working fire extinguishers?

Yes

Do you have candles or a woodstove?

Pellet stove; in basement

Are there smokers in the home?

Yes,

How do you store matches and lighters?

X has matches in his car. | hid the grill lighter

How does your family use fire?

Fire pit; grill; fire places; stove;

How did you teach your child about fire?

We didn’t teach him

#1 __ Appropriate fire safety is observed in the home. Smoke detectors work, woodstoves are safely
installed. Parents, siblings or other family members avoid modeling fire play.

#2 X  There is modeling of fire play at home and fire safety is only moderately observed by parents and
siblings.

#3 __ Family members have used fire inappropriately. The youth’s home is not fire safe.

5. How is the youth supervised?
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Suggested gquestions:

Reponses/Comments:

When you are not at home, who takes care of the
child?

Someone is always home.

Do you believe that you have adequate influence
and control over your child?

Sure

What were you doing when the fire occurred?

In bed. (X gets up at 3am)

#1 X The youth has good, continual parental and/or caregiver supervision.
#2 _ The youth has some supervision, but the supervision is often sporadic.

#3 __ The youth has minimal supervision.

6. Does the youth have any problems in school?

Suggested gquestions:

Reponses/Comments:

Is your child in the age appropriate grade?

Yes

Is your child in a special classroom of any kind? If
yes, what kind?

A 504 class for ADHD

Does your child have any learning problems, i.e.
school referral for problem behaviors, trouble
paying attention or being impulsive?

Sometimes he tunes me out but no real problems in
school

Have there been any discipline problems at school
within the last year?

No

#1 __ The youth has minimal problems in school.
#2 The youth gets some school referrals.

#2 X The youth receives special education services.
#3 _ The youth has been suspended or expelled from school.

7. Has the youth ever been in counseling?

Suggested questions:

Reponses/Comments:

Has your child ever seen the school counselor or
other mental health provider for problems?

Yes in school and outside
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Is your child currently in counseling of any kind? If
so, what kind?

Yes Sees a new counselor at PACCO, and will see as
psychiatrist for an evaluation this afternoon. X has
developed a good relationship with this counselor. He is
using what he taught him.

Has your child been diagnosed with: (check all
that apply)

_XADHD

XOppositional Defiant Disorder (ODD)
_X_Depression

___Conduct Disorder

__Bipolar Disorder

_X_Other: anxiety; impulse control disorder
__None

Is your child currently taking medications: If so,
what medications and dosages are prescribed (ask
to see the medication vials)?

Prozac 15mg daily; Clonidine 0.05mg daily

Does your child frequently say no when he/she is
asked to do something? If so, what happens?
(Task Demand)

No... he may say “in a minute”

Does your child frequently become upset when
he/she is not permitted to do something he/she
desires? If so, what happens?

(Limited Access)

Yes, if he can’t play video games. Hes defiant. Asked if
this may have been the cause for the incident; this was
denied. X reported X was very happy that day

Has your child been in trouble outside of school for
non-fire related behaviors?

Has your family ever been involved with Children &
Youth? (If currently, please list contact)

XIn the past, not currently
__Currently
__Never

Has your child ever been arrested for?

__Fire related offense

__Non-fire related offense: Denied all

Has your child ever been adjudicated/found guilty
of:

__Crime against people:
__Crime against property: Denied all

__Sexual offense:

Has your child been physically aggressive or No

injured animals?

What word best describes your child’s level of __None
interest in fire? XCuriosity

__Fascination with fire in real life
__Fascination with fire in the media (e.g. video games,
movies, television, computers, etc)
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Has your child ever used drugs/alcohol/inhalants __Alcohol

(check all that apply) __ Drugs Denied all
__Inhalants
__ Other:

Has your child ever beat up or hurt others? No

Has your child ever stolen or shoplifted? No

Has your child ever lied excessively? Oh yeah

#1 _ The youth has never been in counseling.

#2 __ The youth has been in counseling in the past.

#3 X_ The youth is currently or has been referred for counseling.

8. How would you describe your youth’s friends?
Suggested questions: Reponses/Comments:

Does your child frequently play/stay alone rather than Others

with other children?

Do you like your child’s friends? Yes

Are they a positive influence on ....?7 Yes

Does your child get into fights frequently? No

Does your child interact normally with peers? Yes

Does your child frequently get picked on by other Yes, a lot

children?

The youth has some peer support, but his/her behavior is influenced by peers (bad friends).

nned by peers and is isolated and withdrawn.

#1 X  The youth has a healthy, supportive peer group.
#2

#3 _ The youth has little or no peer support, is shu

9. Has any kind of crisis or traumatic event

1 or 2years?
Please describe.

happened in your family in the past

Suggested questions:

Reponses/Comments:

Has there been an ongoing (chronic) crisis/problem
in or child's life or in the family?

No. His mother passed away (X’s sister)

Is there a history of emotional abuse in the family?

Who: Him

By whom: Step father

Is there a history of physical abuse in the family?

Who: Him

By whom: Step father
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Is there a history of sexual abuse in the family?

Who Denied

By Whom:

Is there a history of neglect in the family?

Who: ...the kids did have to for themselves with their mor
and step dad

By Whom:
#1 __ There has not been a traumatic family experience in the past year.
#2 There has been a major traumatic family experience in the past year.

#3 X There has been a major traumatic family event in the past that may be influencing the youth’s

behavior.

10. Would you be willing to seek additional help for your child, such as

counseling if necessary?

Are parent(s)/guardian(s) willing to seek
additional help for the juvenile and or
family?

X _Sees problem and wants help
__Willing to get help

__Denial of need for assistance
__Justifies child’s behavior
~Hostile towards potential help

#1 X The youth’s family acknowledges the seriousness of the firesetting and seeks help appropriately.
#2 The family protects the child, seeks to blame others and denies their own and the child’s

responsibility for the fire.

#3 The family doesn’t seem to take the behavior seriously and simply wants the fire department to “fix”
the youth and/or doesn’t see the need for other services. They may even refuse services
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Pennsylvania Child and Parent Youth Fire Misuse Screening Tool
HOME FIRE SAFETY CHECK

Questions About Smoke Alarms

Does the family have sufficient working smoke alarms? ___Yes __ No
(Recommendation: one on every living level, accessible basement, and attic, and one in every bedroom/sleeping
space. Test monthly, or upon return if on vacation or away from home for an extended period of time. Replace
batteries yearly, and units every 7-10 years. )

If no, answer the following questions:
e Do the smoke alarms present need batteries? __Yes __ No
° If so, were batteries provided? Yes No n/a
e How many smoke alarms are needed? _#

Where should the needed smoke alarms be installed?

What is the plan for obtaining and installing the smoke alarm(s)?
Notes: (Please note if alarms and/or batteries were donated/installed)

Questions About Carbon Monoxide Alarms

Does the family home burn fossil fuels (heat/appliances) or have an attached garage?
__Yes ___ No

Notes:

If yes, does the family have adequate carbon monoxide detectors? Yes No
Recommendation: Minimum one, placed outside sleeping area. Test the alarm monthly and replace the alarm every
5-7 years.

Notes:

Questions About Fire Extinguishers

Does the family have a fire extinguisher(s)? Yes No
Recommendation: At least one fire extinguisher, place near but not in the kitchen.
Notes:

If yes, answer the following questions:
Where is the fire extinguisher located?
What is its overall condition?

Do individuals in the home know how to properly use the extinguisher?
Notes:

If no, answer the following questions:

How many fire extinguishers are needed/recommended?
Where should they be stored?

What is the plan for obtaining the needed fire extinguisher?

Do individuals in the home know when and how to use a fire extinguisher?
Notes:
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Questions About Escape Plans

Does the family have an established escape plan? ___ Yes No

Recommendation: If the family does not have a practiced escape plan encourage them to

develop one.
(Provide them with the Burn Prevention Network’s “The Great Escape” worksheet)
Notes:

Are the family’s means of egress blocked by clutter? Yes No
Recommendation: If exits are blocked by cutter, encourage the family to remove the items that are blocking the exits.
Notes:

If the family has an accessible basement, are there items stored close to the furnace/ oil
burner?
Yes No

Recommendation: Encourage family to clear a three-foot (minimum) space around any heating unit.
Notes:

If the family owns an escape ladder, have they practiced using it? Yes No

Questions About General Household Safety

In the kitchen does the stove have greasy build up? _ Yes __ No

In the kitchen is there clutter around the stove? Yes No

Recommendation: If the answer to either of these questions is yes, discuss the hazards these issues present and
encourage the family to make changes.

Notes:

Are the electrical outlets overloaded? _ Yes ___ No

Recommendation: If the answer is yes, discuss the safety hazards overloaded outlets present and encourage the
family to answer the following questions: What changes need to be made to the how the outlets are being used?
What is the plan for making the changes needed?

Notes:

Are GFCls present in Bathrooms & Kitchens? Yes No

Notes:

Are extension cords properly used in the household? Yes No

Recommendation: If no, answer the following question: What changes need to be made to the how the outlets are
being used?

Notes:

Are extension cords placed under furniture or carpeting? Yes No

Recommendation: If no, discuss the hazards presented when extension cords are used improperly and answer the
following question: What is the plan for making the changes needed?




165

Other observations/recommendations?

Completed by

Fire Department/Organization

Date
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Appendix C: Search Terms
juvenile firesetters "assessment and outreach”
juvenile firesetters "early intervention program™
juvenile firesetting and arson
treatment of juvenile firesetting behavior
juvenile firesetting assessment and treatment
juvenile firesetter intervention program
juvenile firesetting survey datasets
community interventions juvenile firesetters
juvenile firesetters collaborative treatment
fire safety education for grade-schoolers
how effective are fire safety education programs for children
juvenile arson intervention programs (prior to 1985)
philosophical foundations for juvenile firesetting intervention programs
theories behind juvenile arson interventions
Christian worldview and juvenile firesetting
Christian worldview of arson
a Christian interpretation of arson
juvenile firesetting intervention and spirituality
juvenile firesetting and spirituality
religion & juvenile firesetting
Biblical foundations for arson

Arson theories



Arson treatment

Therapy children arsonists
Therapy children firesetters
Gender differences in firesetting

Dynamic-behavioral theory of firesetting
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Appendix D: BPN FY1 Referral Form

Your Name *
Your relation to youth *

If you are from a fire department or other
community organization, please list here

Your Phone Number *

Your Email *

Youth's Name *
Youth's Birthdate *
Gender *

Youth's Home Address *

Please choose all that apply: This youth is... *

Is the youth involved with Children &
Youth? *

If youth is involved with Children & Youth,
have they been adjudicated dependent? *

Is the youth involved with Juvenile
Probation/Juvenile Justice? *

Are there alternatives currently being
considered for this family? (Treatment,
Removal from Home, Placement out of
home, etc.) *

What school does the youth attend?
Grade

The child is

Does the child attend school regularly?
Father/Male Guardian's Name

Phone Number (Father/Male Guardian)

Fire Marshal

Lehigh Twp. Fire Co. Fire Marshal

(610) HH-HHH

Male

Living at home

No

Not applicable

No

No

Northampton Middle School
07
Passing

Yes
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What kind of phone is this?
Mother/Female Guardian's Name

Phone Number (Mother/Female Guardian)
What kind of phone is this?
Mother/Female Guardian's Email Address

Is there anyone else living in the home?
(siblings, etc) Please list first name,
relationship, and age.

Was there a fire set? *

What was set on fire?

What was used to set the fire? (Lighter,
matches, accelerant, etc. If unknown please
type "unknown™.) *

Did the Fire Department respond? *

Have there been any other fires set? (If yes,
please explain. If unknown please type
“unknown.) *

If there has NOT been a fire set, please
explain your concern (curiosity, fascination
with fire, talking about fire, etc.)

Is the youth receiving any Mental Health
Services? (If so, please list organization,
names and contact info. If unknown please
type "unknown™.) *

Does the youth have any known mental
health diagnoses? (If unknown please type
"unknown.) *

Does the child take any medications? Please
list medication & dosage if available. (If
unknown please type ""'unknown'.) *
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Cell

Cell

Yes

His underwear and clothes were set on fire underneath his bed by using
matches.

Matches

Yes

no

When he was 6 y/o, he made a serious comment about wanting to burn his
house and kill everyone inside. The family said that since then they have
been "sleeping with one eye open".

After the fire last night, they have made efforts to secure anything he can
use to ignite a fire.

Point North, Julie Eckman prior. Now at MH facility in Northampton

ADHD, Depression, and Suicidal Ideations

Adderall, Clonidine, and Prozac



This assessment will ideally take place in the
family home. Are there any safety concerns
we should be made aware of? (PFA, etc.) *

Is this family aware that they are being
referred to the Burn Prevention Network's
Fire & Youth Intervention Program? *

Is there any other information you would
like to share about this referral?

Are there additional forms/evals/info
available to our assessor? *

Does the family have insurance or medical
assistance?
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No

Yes

The family was very receptive to my review with them on the FY| program
and its success. They are welcoming to be placed into the program ASAP,
as they have serious concerns, as do 1.

Please contact me about this referral. Thank you!

None

Unknown

Also, forgot to mention that he has made the comment that he really likes the sound matches
make when lights them. And, he was also abused before the present family members got custody

of him. (Roger)
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Appendix E: BPN FY| Program Handbook

v
BURN
PREVENTION

N ETWORK

FIRE & YOUTH
INTERVENTION
PROGRAM
HANDBOOK

The following pages define the responsibilities of the
partners involved in the intervention and treatment of
juveniles referred to the Burn Prevention Network as
a result of fire misuse. It outlines the Standard
Operating Procedures for organizations involved
with the “FYI” Program. Also included are all forms
which are used during the various phases of the
program, as well as curricula and other resources.
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Fire & Youth Intervention Program Description & Goals:

Target Audience:

Youth ages 5 through 17 years old who misuse fire, and their families.

Goals / Objectives:

To reduce the number of juvenile-set fires by identifying, assessing, providing
an appropriate intervention for, and following up with youth involved in playing
with or setting fires, and their families.

Methodology:

Burn Prevention Network will accept referrals from anyone in the community
or from social service agencies or any organization that identifies a youth who
is using fire inappropriately. The youth and his/her family will be given an
assessment evaluation that will determine appropriate intervention. That
intervention may include education, or counseling and education, or additional
screenings. Families will be referred to a partnering agency for counseling, if
deemed necessary, and all youths and families will be offered a series of
educational classes provided by trained educators. Burn Prevention Network
will evaluate the effectiveness of the intervention by follow-up phone calls to
the family at 3 months, 6 months and 12 months post intervention.

All cases will be reviewed by an appropriate MDT (Multi-Disciplinary Team) to
ensure consistency throughout intervention. An advisory team consisting of
professional representatives from community resources, meets (quarterly) to

troubleshoot and provide support for the program. All cases are strictly
confidential.



Fire Service

Law Enforcement

Social Services

Medical Community

Juvenile Justice

Mental Health

Parents

IDENTIFICATION/REFERRAL
INTAKE

FIRE & YOUTH
INTERVENTION
PROGRAM

L/

WWWw.burnprevention.org

N
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INTERVENTION

EDUCATION
Fire Safety/ Prevention Education for
Family

MENTAL HEALTH
Formal screening, behavioral
diagnosis/evaluation, link to more
comprehensive services

JUVENILE JUSTICE
Adjudication, formal
interview/screening process, referral to
other agencies

SOCIAL SERVICES
Alternative placement, link to more
comprehensive services, family
assistance/support
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.  Standard Operating Procedures

a. Job Descriptions/Responsibilities

BURN PREVENTION NETWORK RESPONSIBILITIES — (Program
Coordinator)
o The BPN Program coordinator_will sign a “Confidentiality Form” (see appendix
page A.4) annually for the FYI Program.

Intake/Assessment

e The delegated BPN Program Coordinator receives the initial referral, and will
complete as much information on the Referral Form (see appendix page A.1) as
possible. Further information may be forthcoming from future contacts with
parents, guidance counselors, probation officers, fire department staff, etc.

e BPN Project Coordinator will mail a “Family Packet” (with letter, see appendix
page A.7.4) to any family that inquires about the program, but does not wish to
enroll at the time of the inquiry.

e The BPN Program Coordinator will assign the case to a BPN Assessor. The
Referral Form will provide the contact name and phone number for the assessor
to set up an appointment for the assessment interview. The assessor will notify
the BPN of the time and date of the appointment.

o |If there is no response to schedule, a “no response” letter (see appendix page
A.7.3) is sent with a “Family Packet”.

o After the Assessment Interview, the assessor will forward the completed
assessment and inform the BPN in writing, of the identified risk of the client and
recommended intervention(s), which will be noted on the database and placed in
the client’s file.

e Client information will be entered into the secure FYI database.

e The Program Coordinator will send a summary of recommendations in writing to
the family, as well as the referral source and anyone else (Probation officers,
therapists, etc) that the family has signed a release to share information with.

e The Project Coordinator will maintain a confidential case file for each client.

e The Program Coordinator will complete a Criminal History Check, a Child Abuse

Clearance, and an FBI History every 36 months.

Education Component:
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It will be recommended for each client, and his/her family, to attend the FYI
Education Classes. It will consist of one or two lessons, designed to teach fire
science, safety, responsibility and first aid. Classes will be held at a designated

training site, and can include one or more families assigned to the Education

Classes.

The BPN is responsible for recruitment and training of educators who will
conduct the classes.

The BPN will provide each educator with a curriculum and supplemental audio-
visuals as needed.

e The BPN will assign educators for each intervention.

Withdrawal:

e If at any time, the family refuses an intervention recommended by a partner agency,

that agency will have the family sign a Refusal Form and a copy will be forwarded to
the BPN. If the client chooses to withdraw from the program, once an intervention
has begun, the agency providing that intervention will have the family sign a
Withdrawal Form, and will forward a copy to the BPN.

Follow-Up or Outcome Studies:

The BPN Program Coordinator or designated staff will contact the family of the
graduate at 3, 6 and 12 months post intervention, and will record data for outcomes
study. (See appendix pages A.2.24-A.2.26)

ASSESSOR RESPONSIBILITIES
THE ASSESSOR, upon receipt of a referral, will schedule a mutually agreeable

appointment for the assessment interview. Contact should be made within 48 hours
of receipt.

THE ASSESSOR will notify the BPN of the time and the location of the interview, as

L]
well as firefighter accompaniment.

e Prior to beginning the interview, the assessor will obtain signatures on agreements

and waivers which include: (See appendix page A.2.3 and A.2.4)

Authorization for release and receipt of confidential information
o Release of Liability

o




177

e THE ASSESSOR will conduct the assessment, interviewing the family and the
juvenile using the FYI Assessment Form. (see appendix page A.2) Whenever
possible, the interview will take place in the family’s home. The firefighter will

conduct a Home Safety Check as a part of the assessment. If a secondary location
needs to be secured, the assessor will do so with the assistance of the BPN Program
Coordinator.

At the end of the interviews, the assessor will leave the Immediate Action Items Form
(see appendix pages A.3) with written recommendations from the Firefighter and the
Assessor. A photo should be taken of the written recommendations for
documentation and forwarded to the BPN Program Coordinator.

THE ASSESSOR will evaluate the responses, determine the risk factor, and
recommend intervention(s) to the family and the BPN.

THE ASSESSOR will inform the Project Coordinator at the BPN, in writing, of the
results of the assessment and the recommended intervention.

THE ASSESSOR will be paid per assessment as well as mileage. An invoice to BPN
is required for each case.

If the family refuses the recommended treatment intervention, THE ASSESSOR will
have the family sign the Refusal Form and will forward a copy to the BPN.

THE ASSESSOR will participate as a member of the Advisory Committee. All
representatives will be expected to attend scheduled meetings, usually quarterly, or
as needed.

THE ASSESSOR will participate in MDT meetings as needed. (See MDT Review
Form, appendix page A.5)

THE ASSESSOR will complete a Criminal History Check, a Child Abuse Clearance,
and an FBI History every 36 months and forward the results to BPN Program
Coordinator.

THE ASSESSOR will dress appropriately, professional/casual. THE ASSESSOR
should wear a badge provided by the BPN with photo and BPN Logo.

THE ASSESSOR will sign a “Confidentiality Form” (see appendix page A.4) annually
for the FYI Program.

THE ASSESSOR will meet either of the following requirements:
o Masters level degree in Social Work, Counseling/Therapy, etc.
o JFISP Level One Certification from the Pennsylvania Office of the State Fire
Commissioner.
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RESPONSIBILITIES OF THE FIREFGHTER WHO ACCOMPANIES THE
ASSESSOR TO THE ASSESSMENT

e The FIREFIGHTER will provide added safety and security to the assessor in the
family’s home while the assessment interviews are being completed.

e The FIREFIGHTER will conduct a Home Safety Check, fill out the Home Safety
Check Form (see appendix pages A.2.21-A.2.22) and go over the findings with the
family. He/she will make recommendations to the family as to how to make the home
safer and will note any specific items that should be addressed immediately on the
“Immediate Action Items Form” (see appendix page A.3) that is left with the family.

e The FIREFIGHTER will return the Home Safety Check form to the ASSESSOR to be
included in the completed assessment packet.

e THE FIREFIGHTER will complete a Criminal History Check, a Child Abuse
Clearance, and an FBI History every 36 months and forward the results to BPN
Program Coordinator.

e THE FIREFIGHTER will dress appropriately, professional/casual. THE
FIREFIGHTER may wear their uniform but it is not a requirement.

e THE FIREFGHTER will sign a “Confidentiality Form” (see appendix page A.4)
annually for the FYI Program.

EDUCATOR RESPONSIBILITIES

e Volunteer EDUCATORS for the education component of the JFS program, chosen
by the Burn Prevention Network, will sign a “Confidentiality Form” (see appendix
page A.4) annually for the FYI Program.

e THE EDUCATOR will attend training sessions offered by the BPN.

e THE EDUCATOR will receive an education referral form (see appendix page A.6)
with incident and contact info for the client and his/her family.

e THE EDUCATOR will teach the curriculum provided to them, (See appendix pages
A.21, A.22) adjusting the teaching strategies to the ability of the client.

e THE EDUCATOR is responsible for contacting the family to arrange mutually
agreeable times and location for the educational sessions.

e A written report will be provided to the BPN at the completion of the educational
intervention by THE EDUCATOR.

e THE EDUCATOR will report any problems or non-attendance to the BPN Program
Coordinator.
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e A designated EDUCATOR will be asked to be a representative on the Advisory
Committee, and will be expected to attend scheduled meetings, usually quarterly, or
as needed. Educators may also be asked to participate in MDT Case Reviews in
their region.

e THE EDUCATOR will complete a Criminal History Check, a Child Abuse Clearance,
and an FBI History every 36 months and forward the results to BPN Program
Coordinator.

e THE EDUCATOR will dress appropriately, professional/casual. THE EDUCATOR
may wear their uniform but it is not a requirement.

PARENT OR LEGAL GUARDIAN RESPONSIBILITIES

o Parent or Legal Guardian must agree or disagree to participate.

e The family and client will arrive promptly for the assessment interview, and will sign
the appropriate agreement forms prior to the interview.

e The family will review the materials received from the BPN and will follow the
recommendations.

e The family will attend all recommended interventions with the juvenile, including the
education classes.

e The Parent or Legal Guardian will agree to participate in outcome interviews at 3, 6,
and 12 month intervals.

COMMUNITY ADVISORY TEAM RESPONSIBILITIES

The purpose of the Youth Fire Misuse Community Advisory Team is to connect multi-
disciplinary community resources which need to cooperate in order to reduce the juvenile
fire misuse problem in the Lehigh Valley.

e ADVISORY TEAM MEMBERS will share perspectives with one another on the scope
of the Youth Fire Misuse problem within the Lehigh Valley.

e ADVISORY TEAM MEMBERS will recommend strategies to address those problems.

e ADVISORY TEAM MEMBERS will be responsible for increasing community
awareness of the Fire & Youth Intervention Program.

e ADVISORY TEAM MEMBERS will review cases and offer advice on situations that
can improve the intervention.

e ADVISORY TEAM MEMBERS will serve, or help to recruit other members who can
provide necessary services to the juveniles involved in the program.
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e ADVISORY TEAM MEMBERS will troubleshoot specific areas of the program to
serve the target population more efficiently.

¢ ADVISORY TEAM MEMBERS will attempt to attend all quarterly meetings whenever
possible, or they will notify the Program Coordinator of their unavailability prior to the
meeting.

e ADVISORY TEAM MEMBERS will complete a Criminal History Check, a Child Abuse
Clearance, and an FBI History every 36 months and forward the results to BPN
Program Coordinator.

e ADVISORY TEAM MEMBERS will sign a “Confidentiality Form” (see appendix page
A.4) annually for the FYI Program.

MULTI DISCIPLINARY TEAM (MDT) RESPONSIBILITES

The MDT will be a revolving group of Team members who review each individual case
immediately following the assessment to ensure communication and consistency and
provide the best intervention possible for each family.

e For each case, the MDT will consist of:
o The assessor for the case
o Other assessors/mental health professionals
o The Firefighter that conducted the Home Safety Check
o The Firefighter (if different from above) that will be assigned to the education
o Arepresentative from Children & Youth in the youth’s county of residence
o Arepresentative of Juvenile Probation in the youth’s county of residence
o Representatives from other involved agencies (not mandatory)

e The MDT will review the assessment and make recommendations on the “MDT Case
Review Form” (see appendix page A.5) The form should be returned within 5 days of
receipt.

¢ MDT MEMBERS (if they have direct contact with children) will complete a Criminal
History Check, a Child Abuse Clearance, and an FBI History every 36 months and
forward the results to BPN Program Coordinator.

¢ MDT MEMBERS will sign a “Confidentiality Form” (see appendix page A.4) annually
for the FYI Program.

b. Program Procedure

Following and completing the steps of the process listed below will result in parental and
youth compliance and completion with the Burn Prevention Network’s Fire & Youth
Intervention Program.

The BPN FYI Program follows the Pennsylvania State Juvenile Fire Setting Protocol set forth
by the Pennsylvania Office of the State Fire Commissioner.
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1. Areferral is made to the BPN
a. Case is assigned by BPN Program Coordinator to a BPN Assessor
2. BPN assessor calls the family and schedules an appointment with the family to
schedule an appointment. Contact is made within 48 hours of referral. Assessment
is scheduled within ten days.
3. Assessment is completed in the family home (1-2 hours)
a. Firefighter assigned to case accompanies the assessor to complete a Home
Safety Check
b. Youth and parent/guardian are interviewed separately
4. Assessment documentation is prepared by assessor with recommendations for
intervention within 7 days of assessment.
a. Recommendations WILL include Fire Safety Education
b. Recommendations CAN include other action such as counseling, therapy,
medication management, other screenings, etc.
5. BPN notifies family in writing of the recommendations (and in the case of a
mandatory completion, the time frame in which they must be completed to be found
compliant).
a. The family is responsible for follow-up with mental health entities. Contact
information for appropriate Mental Health organizations will be included in
the letter from BPN.
b. BPN makes a follow-up phone call to ensure receipt of letter
6. BPN makes referral for Fire Safety Education to closest trained educator.
a. Fire Safety Education should include youth ad at least one parent or
guardian.
7. BPN is notified of completion of all recommendations by all organizations involved.
8. BPN gives referral source and any mandating entity written notification of
completion/compliance.
9. BPN calls the family at 3, 6, and 12 months from date of completion to note if there
has been any recidivism.

The entire process (#1-8) should take no longer than 90 days from the date of referral.
(Exception being ongoing counseling/therapy).
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Burn Prevention Network’s Fire & Youth Intervention Program- @
PROCEDURE Burn
Following and completing the steps of this process will result in parental and P .
youth compliance with the “FYI” Program. revention
The entire process, from time of referral, should take no longer than (90) days. Network
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Burn Prevention Network

Jessica L. Banks, Prevention Education Director

jessica.banks@Ivhn.org

610-969-3934



mailto:jessica.banks@lvhn.org
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c. Assessor Mentoring/Hiring Process

e Prospective assessors should submit a resume to BPN Program Coordinator
e Prospective assessor will be interviewed by BPN Program Coordinator and
Senior Assessor
e Prospective assessor will shadow Senior assessor on a minimum of three
assessments.
o The first will be purely observation
o The second the prospective assessor will conduct a portion of the
interviews
o The third the prospective assessor will conduct the entire
assessment and will be evaluated by the senior assessor.

e Interviewing skills, ability to assess risk, etc. will be evaluated by the senior

assessor, and writing skills and ability to convey recommendations in writing
will be evaluated by BPN Program Coordinator.
e Senior Assessor will sign off on prospective assessor using the “Assessor
Sign-Off Form” (see appendix page A.14)
e Decision to hire is made by the BPN Program Coordinator.

o Upon offer of position, a “Contract — letter of agreement for services” will be

written between BPN and The assessor (see appendix page A.13), and must
be signed by both parties.
e A w-9 must be provided by the new employee.
e Assessors must follow the job description and responsibilities as outlined in
section lIA, assessor responsibilities.

d. Resource Directory

A current resource directory will be compiled and maintained by the BPN Program
Coordinator, updated annually and as needed. The directory will contain a full contact list
of all Advisory Team and MDT members, as well as a full Mental Health Services
directory for Lehigh and Northampton counties. (See appendix page A.11)

e. Program Budget
e Budget for the FYI Program will be determined annually by BPN’s Executive
Director and maintained by the Controller of BPN.
The budget cycle will follow the fiscal year of BPN, October 1-September 30.
¢ Revenue to offset expenses will be generated from grant awards, unrestricted
donor contributions, and registration fees for practitioner training events.

f. Data/ Data entry

e Data will be collected, entered and evaluated by the BPN Program Coordinator.
e The FYI Data Collection Spreadsheet (see appendix pages ___ ) will be utilized
and will be housed in a secure online drive.
e Data will be analyzed annually or more often if necessary.

g. Program Evaluation

e Using data collected using the Collection System noted in section (f)
o Case types, volume, and frequency will be noted.
o Need for services will be identified.
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o Justification for partnerships with outside agencies and organizations
will be evaluated.
o Trends and variances will be noted (such as diagnoses, mental health
services, etc.), and training will be organized for staff and task force
based on this data.
o Awareness will be evaluated and awareness campaigns will be
designed and implemented.
o Program efficacy will be evaluated based on program follow-up and
recidivism rates.

h. Meetings

¢ All meetings will be organized, scheduled, and run by the BPN Program Coordinator.
e Meeting will be held as follows:
o Advisory Team Meetings: Quarterly, in person, in BPN offices.
= Purpose: Evaluate policies and procedures, troubleshoot program
issues, ensure consistency among organizations involved in
program.
o MDT Meetings — As needed per case, via email. In person if necessary

= Purpose: Evaluate each case, ensure consistency among

participating organizations, ensure recommendations are solid and in
the best interest if the youth and family.
o Assessor meetings — All assessors and BPN Program Coordinator (2x/year)
= Purpose: discuss issues in assessment and mental health aspects
of program, troubleshoot, provide solutions, schedule trainings.
o Educator Meetings — All educators and BPN Coordinators (1x/year)
= Purpose: discuss issues in the Education aspect of the program,
troubleshoot, provide solutions, schedule trainings.
o Other: as needed
e Conflicts during meetings will be resolved through discussion. If needed, a vote will
be taken among participants, led by the BPN Program Coordinator.
¢ All meetings will be captured on an annual Meetings/Trainings calendar (see
appendix page A.20)

I. Training
e Training for members and member organizations will be held annually or on an as
needed basis.
e Training will be provided for:
o Assessors
o Mental Health Professionals
o Educators
o Staff
o Members train each other
o Specialty areas, such as Autism, ADHD, other specific topics.
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e Specialty training will be open to public and community organizations.
e Trainings other than those scheduled can be requested by contacting BPN Program
Coordinator.
e All training will be captured on an annual Meetings/Trainings calendar (see appendix
page A.20)

j. Awareness

e The FYI Program will attempt to increase and maintain awareness with a regular
program delivered by Advisory Team members to organizations within the
community.
o Schools, Hospitals, Police Chiefs, Fire Chiefs, etc.)
o Forms of awareness: presentations, brochures, flyers, letters) (see
appendix pages A.17, A.18)

k. Personnel Supervision/Evaluation

o Every member in the FYI program who has direct contact with referred youth
(assessors, educators, etc.) will be evaluated using the Personnel Evaluation
Form at least (1x/year)
e Evaluations will be completed by either:
o Program Coordinator
o Any Advisory Team Member with JFISP Certification
o Senior Assessor
¢ Evaluations and suggestions for improvement, if any, will be provided at the
completion of the evaluation to the person being evaluated.

|. Record Keeping & Case Files

e Each referral will have a confidential case file kept in a locked drawer in the office
of the Program Coordinator.
e Each case file will also be kept electronically on a secure drive within the BPN
Program Coordinator’s work station, WS0258.
o The electronic path to open the secure case files will be kept in an
envelope that will be kept by the executive director of BPN in the event
that the Program Coordinator becomes unavailable and another Advisory
Team member needs to access the case files.
e Progress of each case file is tracked via the Program Case Management system.
o Case type is identified.
o Need for services is determined
e Case files are used to input data into the data collection system. Pertinent data
is compiled, organized and analyzed. Reports are prepared.

m. Legal Issues

e Mandated Reporting — Team members are considered mandated reporters and
must follow the Pennsylvania Law on reporting child abuse.
o Reports of suspected child abuse are filed with ChildLine 24 hours per
day/ 7 days a week.
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= Reports can be filed online at
Www.compass.state.pa.us/cwis or by calling 1-800-
932-0313.
o Training via a State run webinar will be provided to team members on a
voluntary basis.
e Media — No one from the program should ever talk to the media in regard to
specific cases that have been referred to the FYI Program.
o The only exception to media exposure should be in the form of an
awareness campaign to highlight available services.
o Material to be shared with media in regard to awareness of the program
must be approved by the BPN Program Coordinator and Executive
Director.

n. Other

e Web presence — The Burn Prevention Network will maintain an web presence
specifically for the FYI Program, which will include program info, parent
resources, links to program partners, and confidential forms for referral and
educator information.

e Physical contact — With the exception of a handshake with the youth and

guardian at the beginning and end of the interviews or education session, there

should be no physical contact during the assessment, education session, or any

other meeting with the youth and his/her family.



http://www.compass.state.pa.us/cwis%20or%20by%20calling%201-800-932-0313
http://www.compass.state.pa.us/cwis%20or%20by%20calling%201-800-932-0313

BPN FYI Program Handbook Appendix — Forms, Documents, Resources

A.1 — Referral Form (1 page)
A.2 — PA State Assessment Tool
A.2.2 —Intake Form
A23- Release of Information Form
A2.4— Release of Liability Form
A.2.5-A.2.12 - Youth Interview
A.2.13 - A.2.14 — Parent Checklist
A.2.15 - A.2.20 — Parent Interview
A.2.20 - A.2.21 — Home Fire Safety Inspection
A.2.23 — Report
A.2.24-A.2.26 — Follow-up Forms
A.3 — Immediate action items form (4 pages)
A.4 —FYI Team Member Confidentiality Form (1 page)
A.5 - MDT Review Form (1 page)
A.6 — Education Referral Form (2 pages)
A.7 — Letter Templates (1 page each)

A.7.1 — Parent Recommendation Summary Letter Template
A.7.2 — No Response Letter Template

A.8 — Excuse from work or school (1 page)

A.9 — Online Referral Email response template (1 page)
A.10 — FY1 Program Contact List (2 pages)

A.11 — Lehigh/Northampton County Provider List (9 pages)
A.12 — Linkage Agreement Template (1 page)

A.13 — Contract Services Letter of Engagement template (1 page)

A.14 — Assessor/Mentor Sign-off form (1 page)
A.15 — Educator Training PPT Slides (12 pages)
A.16 — Awareness Presentation PPT Slides (4 pages)

A.17 — FYI Program Brochure (2 pages)
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A.18 — FYI Program Flyer (1 page)

A.19 — FYI Program Database Dataset & Instructions (4 pages)
A.20 — Meeting/Training Schedule (2 pages)

A.21 — Basic Curriculum (24 pages)

A.22 — Advanced Curriculum — (26 pages)

A.23 - OTHER
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Appendix F: Summary of Coded Segments of Recidivistic Children

1. Documents
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2. Reason for Fire

2.1. Lit the fire for fun
2.2. Get attention

2.3. Stress reaction

1.

Express anger; see it burn; destroy; bored; didn’t want to/accident; reaction to stress"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\15-431-JP; Position:
189 - 189; Created by: MBF; 12/19/2021 20:49; Weight score: 10]
2.

Stress, anger"
[All Cases including Repeat Offenders\13-346-JR; Position: 100 - 100; Created by: MBF;
12/19/2021 20:51; Weight score: 10]
3.

admitted to lighting fires as a reaction to stress, to see it burn, due to being bored, and to
express anger"
[All Cases including Repeat Offenders\13-346-JR; Position: 170 - 170; Created by: MBF;
12/19/2021 20:49; Weight score: 10]
2.4. Rebellion
2.5. Peer pressure
2.6. Curious
1.

Curiosity"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\13-329-DM;
Position: 96 - 96; Created by: MBF; 12/19/2021 20:46; Weight score: 10]
2.

Curiosity"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\12-288-JP; Position:
72 - 72; Created by: MBF; 12/19/2021 20:46; Weight score: 10]
3.

| was bored...curious"
[All Cases including Repeat Offenders\11-285-TK; Position: 32 - 32; Created by: MBF,;
12/19/2021 20:45; Weight score: 10]
4.

Boredom, curiosity"
[All Cases including Repeat Offenders\11-285-TK; Position: 100 - 100; Created by: MBF;
12/19/2021 20:46; Weight score: 10]
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Curiosity"
[All Cases including Repeat Offenders\19-545-JR; Position: 134 - 134; Created by: MBF;
12/19/2021 20:46; Weight score: 10]
2.7. Bored
1.

Express anger; see it burn; destroy; bored; didn’t want to/accident; reaction to stress"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\15-431-JP; Position:
189 - 189; Created by: MBF; 12/19/2021 20:43; Weight score: 10]
2.

| was bored...curious"
[All Cases including Repeat Offenders\11-285-TK; Position: 32 - 32; Created by: MBF;
12/19/2021 20:43; Weight score: 10]
3.

Boredom, curiosity"
[All Cases including Repeat Offenders\11-285-TK; Position: 100 - 100; Created by: MBF,;
12/19/2021 20:44; Weight score: 10]
4.

| was bored."
[All Cases including Repeat Offenders\13-339-TL; Position: 30 - 30; Created by: MBF;
12/19/2021 20:43; Weight score: 10]
5.

| was watching TV in my room and | was bored so | got paper out of my book bag and went to
my dad’s room took the lighter out of his pants and went back to my room and started the
paper on fire it burned my bed so | ran to get water and it would not go out so | used my Army
shirt to pat it and put it out."
[All Cases including Repeat Offenders\13-339-TL; Position: 64 - 64; Created by: MBF;
12/19/2021 20:43; Weight score: 10]
6.

| was just bored."
[All Cases including Repeat Offenders\13-339-TL; Position: 65 - 65; Created by: MBF;
12/19/2021 20:43; Weight score: 10]
7.

Bored"
[All Cases including Repeat Offenders\13-339-TL; Position: 91 - 91; Created by: MBF;
12/19/2021 20:43; Weight score: 10]
8.
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It gets boring...| don’t know"
[All Cases including Repeat Offenders\13-346-JR; Position: 71 - 71; Created by: MBF;
12/19/2021 20:43; Weight score: 10]
9.

admitted to lighting fires as a reaction to stress, to see it burn, due to being bored, and to
express anger"
[All Cases including Repeat Offenders\13-346-JR; Position: 170 - 170; Created by: MBF;
12/19/2021 20:43; Weight score: 10]
10.

| was bored."
[All Cases including Repeat Offenders\19-545-JR; Position: 35 - 35; Created by: MBF;
12/19/2021 20:43; Weight score: 10]
11.

Bored"
[All Cases including Repeat Offenders\19-545-JR; Position: 94 - 94; Created by: MBF;
12/19/2021 20:43; Weight score: 10]
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3. Reaction to Fire
3.1. Excited by the fire
1.

Yes, it made me but | didn’t laugh"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\15-431-JP; Position:
60 - 60; Created by: MBF; 12/23/2021 17:50; Weight score: 0]
3.2. Accepted Responsibility
3.3. Willing to seek help
1.

’s father reported that he was never married to |)’s mother,

’s father reported that his current girlfriend, resides with the family and helps with the
expense of the new apartment in Easton.

’s father reported that the family had received services through Justice Works for behavioral
support in 2011 for 6 months."
[All Cases including Repeat Offenders\13-339-TL; Position: 185 - 187; Created by: MBF;
12/19/2021 20:19; Weight score: 10]
2.

’s father related that there are no other services in place with the family at the present time
besides Muhlenberg Behavioral Health for medication management.

’s father related that he is involved with a program called Shape in Allentown to help him to
regain custody of his daughter.
’s father reported that | ) has woken up crying due to his paternal grandfather passing away."

[All Cases including Repeat Offenders\13-339-TL; Position: 188 - 190; Created by: MBF;
12/19/2021 20:19; Weight score: 10]

3.4. Fear

1.

fear"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\12-288-JP; Position:
42 - 44; Created by: MBF; 12/19/2021 20:21; Weight score: 10]
2.

He was guarded with his answers to the point of being reluctant to answer. |) seemed to fear
giving answers to questions perhaps thinking there would be a consequence attached to his
answers. His insight and judgment were poor."

[All Cases including Repeat Offenders\13-339-TL; Position: 191 - 191; Created by: MBF,;
12/19/2021 20:21; Weight score: 10]

3.4.1. Fear of the fire

1.

Scared — | felt the heat and tried to make a camp out fire"
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[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\13-329-DM;
Position: 45 - 45; Created by: MBF; 12/19/2021 20:41; Weight score: 10]
2.

| was scared and | called Nu Nu"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\12-288-JP; Position:
36 - 36; Created by: MBF; 12/19/2021 20:41; Weight score: 10]
3.

My grandmother, | told her because | was scared."
[All Cases including Repeat Offenders\14-396-OG; Position: 50 - 50; Created by: MBF;
12/19/2021 20:41; Weight score: 10]
4.

| was scared."
[All Cases including Repeat Offenders\14-396-OG; Position: 51 - 51; Created by: MBF;
12/19/2021 20:41; Weight score: 10]
3.5. Panic
3.6. Playing with fire
3.6.1. Fire play
1.

If there is any further incidents of fire play there should be a referral made for him to be placed
in an inpatient setting."
[All Cases including Repeat Offenders\19-545-JR; Position: 191 - 191; Created by: MBF;
12/18/2021 17:21; Weight score: 10]
3.7. Playing with matches
1.

My sister in the 90’s when she was a kid lit a rug on fire while playing with matches."
[All Cases including Repeat Offenders\19-545-JR; Position: 102 - 102; Created by: MBF;
12/19/2021 19:45; Weight score: 10]
3.8. Child had no plan
1.

The paper was in my book bag and the bed was in my room.
| had no plan.

No just prescribed medication."
[All Cases including Repeat Offenders\13-339-TL; Position: 41 - 43; Created by: MBF;
12/18/2021 11:13; Weight score: 10]
2.
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| would grab paper from a or they were laying around outside

No plan...l just did it"
[All Cases including Repeat Offenders\13-346-JR; Position: 40 - 42; Created by: MBF;
12/18/2021 11:13; Weight score: 10]
3.

No plan"
[All Cases including Repeat Offenders\14-396-OG; Position: 43 - 45; Created by: MBF;
12/18/2021 11:13; Weight score: 10]
4,

| was in the kitchen looking for something to eat and saw the lighter.

| did not have a plan."
[All Cases including Repeat Offenders\19-545-JR; Position: 48 - 50; Created by: MBF;
12/18/2021 11:15; Weight score: 10]
3.9. Child had a plan
3.10. fascinated
1.

Ms. reported that L. has set fire more than one time or played with matches more than
one time, and she is fascinated with fire"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\15-431-JP; Position:
193 - 193; Created by: MBF; 12/18/2021 11:48; Weight score: 10]
2.

is reportedly fascinated with fire"
[All Cases including Repeat Offenders\12-308-VS; Position: 199 - 199; Created by: MBF;
12/18/2021 11:48; Weight score: 10]
3.

is reportedly fascinated with unusual fantasies."
[All Cases including Repeat Offenders\12-308-VS; Position: 206 - 206; Created by: MBF;
12/18/2021 11:48; Weight score: 10]
4.

admitted to enjoying the “Modern Warfare” video game

’s mother, | L. reported ) had set more than one fire or played with matches more than one
time, and is fascinated by fire

Ms. reported that there are smokers living in the home, and there is a fireplace and/or
candles or incense frequently in use in the home"
[All Cases including Repeat Offenders\13-346-JR; Position: 173 - 175; Created by: MBF;
12/18/2021 11:48; Weight score: 10]
3.11. Watched the fire



197

As she was leaving the house, |. went to his room, allegedly stuffed paper in one of his socks,
lit it on fire, placed it in the middle of his bedroom carpet and watched it until his smelled

smoke and went to see what was going on. When she saw the fire, |. continued to watch it until
she put it out."
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\11-279-JA; Position:
149 - 149; Created by: MBF; 12/18/2021 15:58; Weight score: 15]
2.

| was watching it (the fire), then it was going out then | blew on it, then it kept going higher, so |
threw it out (in the toilet)"
[All Cases including Repeat Offenders\13-346-JR; Position: 46 - 47; Created by: MBF;
12/18/2021 15:58; Weight score: 15]
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4. Emotional & Behavior Factors
4.1. Love home, school, others
1.

Nothing...l just love the light...| feel much better and its beautiful"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\15-431-JP; Position:
39 - 39; Created by: MBF; 12/20/2021 07:57; Weight score: 10]
2.

Yeah...I love her"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\15-431-JP; Position:
45 - 45; Created by: MBF; 12/20/2021 07:57; Weight score: 10]
3.

When asked why she wanted to burn the items, L replied, “I just love the light...I feel much
better and it’s beautiful.”"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\15-431-JP; Position:
186 - 186; Created by: MBF; 12/20/2021 07:57; Weight score: 10]
4.2. Mental Iliness
4.2.1. Homicide mentioned
4.2.2. Homicidal Ideations or Events
4.2.3. Suicidal Ideations or Event
1.

Her attention and concentration appeared normal. The writer used an instrument
(Massachusetts Youth Screening Instrument) to assess thought disturbances, anxiety, anger or
agitation, suicidal ideations, and trauma, which scored low for all fields with the exception of
trauma."

[All Cases including Repeat Offenders\10-219-DA,; Position: 110 - 110; Created by: MBF;
12/18/2021 14:29; Weight score: 10]

4.2.4. Unusual fantasies

1.

Ms. reported that . at times has unusual fantasies"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\15-431-JP; Position:
204 - 204; Created by: MBF; 12/18/2021 16:14; Weight score: 15]
2.

is reportedly fascinated with unusual fantasies."
[All Cases including Repeat Offenders\12-308-VS; Position: 206 - 206; Created by: MBF;
12/18/2021 16:14; Weight score: 15]
4.2.5. Bipolar
1.
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’s father reported that | ) sees Dr. Gomez at Muhlenberg Behavioral Health.

’s father reported that he sees Dr. Gomez as well and has been diagnosed with Schizoaffective
Disorder, Bipolar, Anxiety and Severe Depression."
[All Cases including Repeat Offenders\13-339-TL; Position: 174 - 175; Created by: MBF;
12/18/2021 13:50; Weight score: 10]
4.2.6. Psychotic
4.2.7. Schizophrenia
4.2.8. Has imaginary friends
1.

has few friends; she has imaginary friends"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\12-288-JP; Position:
98 - 98; Created by: MBF; 12/18/2021 17:17; Weight score: 10]
4.3. Developmental Problems
4.3.1. Has problems staying focused
1.

Ms. reported that L. has trouble staying focused on one topic"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\15-431-JP; Position:
205 - 205; Created by: MBF; 12/21/2021 18:19; Weight score: 10]
2.

reported L. has threatened to hurt himself in the past, expresses sadness or withdrawal,
and has trouble staying on one topic at a time"
[All Cases including Repeat Offenders\11-285-TK; Position: 183 - 183; Created by: MBF,;
12/21/2021 18:19; Weight score: 10]
3.

Ms. | L. reported that | has trouble staying focused on one topic at a time"
[All Cases including Repeat Offenders\13-346-JR; Position: 181 - 181; Created by: MBF;
12/21/2021 18:19; Weight score: 10]
4.

Yes, behavior issues and she has trouble paying attention."
[All Cases including Repeat Offenders\14-396-OG; Position: 120 - 120; Created by: MBF;
12/21/2021 18:20; Weight score: 10]
4.3.2. Autism
1.

His responses were not consistent with the or the hospital information provided.
He presented as having no remorse for his actions; however, his mother reports a diagnosis as
on the autistic spectrum which may be influencing his lack of emotionality."
[All Cases including Repeat Offenders\11-285-TK; Position: 187 - 187; Created by: MBF,;
12/18/2021 14:20; Weight score: 10]
2.
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When he was in he beat someone up and he could not go back to school
until he was in therapy.

DMDD, Autism Spectrum, and Anxiety Disorder"
[All Cases including Repeat Offenders\19-545-JR; Position: 125 - 126; Created by: MBF;
12/18/2021 14:19; Weight score: 10]
3.

Ms. reported that 15 was held back in 1st grade.

Ms. reported that 15 has ADHD, Oppositional Defiant Disorder, Depressive Mood Disorder,
Anxiety Disorder and is on the Autism Spectrum."
[All Cases including Repeat Offenders\19-545-JR; Position: 167 - 168; Created by: MBF;
12/18/2021 14:19; Weight score: 10]
4.3.3. ADHD or poor attention control
1.

Ms. reported that L. has stolen or shoplifted, mostly from family

Ms. reported that L is in counseling, and has a diagnosis of ADHD, ODD, Pervasive
Developmental Disorder, NOS, Impulse Control Disorder, and Adjustment Disorder. She is
prescribed Clonidine 0.2mg BID at 4pm and HS, Lamotrigine 25mg, 2 tabs in am and 100mg at
HS, Seroquel 50mg, 1 tab in am and 2 tabs at HS"

[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\15-431-JP; Position:

200 - 201; Created by: MBF; 12/18/2021 13:27; Weight score: 10]

2.

is not on any medication
’s mother thinks I is diagnosed with ADHD and ODD

’s mother stated that [ has temper tantrums in which he becomes physical and tries to hurt
himself, he yells stating no one loves me"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\13-329-DM;
Position: 141 - 143; Created by: MBF; 12/18/2021 13:27; Weight score: 10]
3.

Yes, he has Attention Deficit Hyperactivity Disorder and has had problems with being
impulsive."
[All Cases including Repeat Offenders\13-339-TL; Position: 127 - 127; Created by: MBF;
12/18/2021 13:26; Weight score: 10]
4,

’s father reported that | ) has negative peers but that he does not allow him to be around

them.
’s father reported that | ) has been diagnosed with ADHD, ODD, PTSD and . He
is prescribed , 30mg AM and 20mg at 4PM, Benadryl, 3 pills at bedtime, Resperdal,

2mg noon, Selexa 40mg AM, Ddavp (for bed wetting) 1 pill at bedtime, Tenex, 2mg AM, 2mg
lunchtime and 2mg bedtime."
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[All Cases including Repeat Offenders\13-339-TL; Position: 172 - 173; Created by: MBF;
12/18/2021 13:27; Weight score: 10]
5.

No, and that’s the problem...he has ADHD but it’s usually no problem"
[All Cases including Repeat Offenders\13-346-JR; Position: 132 - 134; Created by: MBF;
12/18/2021 13:27; Weight score: 10]
6.

...l just picked them up.”

Ms. | L. reported that |) has ADHD and had been taking Focalin Strattera and
is not currently due to insurance issues.

Ms. | L. reported that “...there has been a lot in their lives...we haven’t been stable."
[All Cases including Repeat Offenders\13-346-JR; Position: 183 - 185; Created by: MBF;
12/18/2021 13:27; Weight score: 10]
1.

’s grandmother reported that ' has been diagnosed with Attention Deficit Hyperactivity
Disorder."
[All Cases including Repeat Offenders\14-396-OG; Position: 180 - 180; Created by: MBF;
12/18/2021 13:26; Weight score: 10]
8.

ADHD- Reading is lowest grade. He does have a 504 plan and they are testing him for an
Individualized Educational Plan (IEP)."
[All Cases including Repeat Offenders\19-545-JR; Position: 120 - 121; Created by: MBF;
12/18/2021 13:27; Weight score: 10]
9.

Does your child have any learning problems, i.e. school referral for problem behaviors, trouble
paying attention or being impulsive?
ADHD- Reading is lowest grade. He does have a 504 plan and they are testing him for an
Individualized Educational Plan (IEP)."
[All Cases including Repeat Offenders\19-545-JR; Position: 139 - 140; Created by: MBF;
12/18/2021 13:27; Weight score: 10]
10.

Ms. reported that 15 was held back in 1st grade.

Ms. reported that |5 has ADHD, Oppositional Defiant Disorder, Depressive Mood Disorder,
Anxiety Disorder and is on the Autism Spectrum.

Ms. reported that 15 has had detentions and in-school suspensions for defiance to authority
figures."
[All Cases including Repeat Offenders\19-545-JR; Position: 167 - 169; Created by: MBF;
12/18/2021 13:27; Weight score: 10]
4.3.4. Asperger
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4.3.5. Developmental Delays
1.

putting a puzzle together. Drawings were very delayed."
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\11-280-TB; Position:
204 - 204; Created by: MBF; 12/18/2021 14:16; Weight score: 10]
4.3.6. Failure to thrive
4.4. Behavioral Problems
4.4.1. DMDD
4.4.2. PDD
1.

Yes, she goes to counselling at Preventive Measures and she is on meds

PDD NOS; Impulse Control Disorder; Adjustment Disorder"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\15-431-JP; Position:
148 - 149; Created by: MBF; 12/18/2021 14:27; Weight score: 10]
2.

Ms. reported that L. has stolen or shoplifted, mostly from family

Ms. reported that L is in counseling, and has a diagnosis of ADHD, ODD, Pervasive
Developmental Disorder, NOS, Impulse Control Disorder, and Adjustment Disorder."
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\15-431-JP; Position:
200 - 201; Created by: MBF; 12/18/2021 14:18; Weight score: 10]
4.4.3. Video games
1.

Yeah...social media friends

Video games; MMORPG"
[All Cases including Repeat Offenders\11-285-TK; Position: 20 - 21; Created by: MBF;
12/18/2021 14:39; Weight score: 10]
2.

Fascination with fire in the media (e.g., video games, **war games; movies, television,
computers, etc.)"

[All Cases including Repeat Offenders\11-285-TK; Position: 142 - 143; Created by: MBF;
12/18/2021 14:39; Weight score: 10]
3.

Fascination with fire in the media (e.g. video games, movies, television, computers, etc), and
killing"
[All Cases including Repeat Offenders\12-308-VS; Position: 164 - 165; Created by: MBF;
12/18/2021 14:39; Weight score: 10]
4,
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| have five friends in the neighborhood.

| like to play video games, play football and basketball with my friends."
[All Cases including Repeat Offenders\13-339-TL; Position: 18 - 19; Created by: MBF;
12/18/2021 14:40; Weight score: 10]
5.

It is recommended that all incendiary devices be kept locked away and out of reach of children

who reside in the home. 5 should only be permitted to play video games that are rated “E” to
ensure the video games have appropriate content."
[All Cases including Repeat Offenders\19-545-JR; Position: 191 - 191; Created by: MBF;
12/18/2021 14:40; Weight score: 10]
4.4.4, Porn
1.

but he may be viewing kiddy porn and rape porn"
[All Cases including Repeat Offenders\12-308-VS; Position: 162 - 163; Created by: MBF;
12/18/2021 14:25; Weight score: 10]
2.

admitted that he was burned accidently on his hand by his Bruno with a
cigarette

When asked about the access to porn, | denied that he views anything other than “standard
porn, not kid porn”"
[All Cases including Repeat Offenders\12-308-VS; Position: 195 - 196; Created by: MBF;
12/18/2021 14:25; Weight score: 10]
3.

is reportedly fascinated with unusual fantasies. He purchased a penile pump, male
enhancing drugs, and is reportedly suspected of viewing rape porn and kiddy porn."
[All Cases including Repeat Offenders\12-308-VS; Position: 206 - 206; Created by: MBF;
12/18/2021 14:25; Weight score: 10]
4.45. ODD
1.

Oppositional Defiant Disorder (ODD)?

He is supposed to be but his MA is on hold."
[All Cases including Repeat Offenders\13-346-JR; Position: 135 - 137; Created by: MBF,;
12/18/2021 13:34; Weight score: 10]
2.

Yes got 7 detentions for having an attitude with teachers. | got 4 In School Suspensions for
Disrespect and Defiance to Authority Figures."
[All Cases including Repeat Offenders\19-545-JR; Position: 15 - 15; Created by: MBF,;
12/18/2021 13:43; Weight score: 10]
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He does have a 504 plan and they are testing him for an Individualized Educational Plan (IEP).
He has gotten into trouble at school for not following directions and defiance to authority."
[All Cases including Repeat Offenders\19-545-JR; Position: 121 - 121; Created by: MBF;
12/18/2021 13:43; Weight score: 10]
4,

He is impulsive and is diagnosed

He has had six (6) detentions and four (4) In School Suspensions for defiance to authority."
[All Cases including Repeat Offenders\19-545-JR; Position: 121 - 122; Created by: MBF;
12/18/2021 13:43; Weight score: 10]
5.

He has gotten into trouble at school for not following directions and defiance to authority. He
is impulsive and is diagnosed with Oppositional Defiant Disorder.

Equal friends/alone"
[All Cases including Repeat Offenders\19-545-JR; Position: 140 - 141; Created by: MBF,;
12/18/2021 13:34; Weight score: 10]
6.

reported he does not like anything about school.

reported that he has gotten detentions and in-school suspensions for defiance to authority
figures and disrespect."
[All Cases including Repeat Offenders\19-545-JR; Position: 158 - 159; Created by: MBF;
12/18/2021 13:43; Weight score: 10]
1.

Ms. reported that 15 was held back in 1st grade.

Ms. reported that 15 has ADHD, Oppositional Defiant Disorder, Depressive Mood Disorder,
Anxiety Disorder and is on the Autism Spectrum.

Ms. reported that 15 has had detentions and in-school suspensions for defiance to authority
figures."
[All Cases including Repeat Offenders\19-545-JR; Position: 167 - 169; Created by: MBF,;
12/18/2021 13:34; Weight score: 10]
4.4.6. IED
4.4.7. Impulsive
1.

Impulsive and disruptive"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\15-431-JP; Position:
146 - 146; Created by: MBF; 12/18/2021 13:20; Weight score: 10]
2.
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Her behavior was presented as impulsive; however, there may have been some planning prior
to the incidents, as in all cases the family was in another part of the home."
[All Cases including Repeat Offenders\10-219-DA,; Position: 110 - 110; Created by: MBF;
12/18/2021 13:20; Weight score: 10]
3.

Yes, he has Attention Deficit Hyperactivity Disorder and has had problems with being
impulsive."
[All Cases including Repeat Offenders\13-339-TL; Position: 127 - 127; Created by: MBF;
12/18/2021 13:20; Weight score: 10]
4,

He is impulsive and is diagnosed"
[All Cases including Repeat Offenders\19-545-JR; Position: 121 - 121; Created by: MBF,;
12/18/2021 13:20; Weight score: 10]
5.

Does your child have any learning problems, school referral for problem behaviors,
trouble paying attention or being impulsive?"
[All Cases including Repeat Offenders\19-545-JR; Position: 139 - 139; Created by: MBF;
12/18/2021 13:20; Weight score: 10]
6.

He is impulsive and is diagnosed with Oppositional Defiant Disorder."
[All Cases including Repeat Offenders\19-545-JR; Position: 140 - 140; Created by: MBF;
12/18/2021 13:20; Weight score: 10]
7.

Ms. reported that 5 is impulsive."
[All Cases including Repeat Offenders\19-545-JR; Position: 171 - 171; Created by: MBF;
12/18/2021 13:20; Weight score: 10]
4.4.8. Fights with
1.

Ms. reported that L fights with others and argues with parents and caregivers"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\15-431-JP; Position:
196 - 196; Created by: MBF; 12/18/2021 16:11; Weight score: 15]
2.

Ms. | L. reported that 1) fights with his brothers and sisters and argues with his caregivers"
[All Cases including Repeat Offenders\13-346-JR; Position: 176 - 176; Created by: MBF;
12/18/2021 16:11; Weight score: 15]
4.4.9. Child argues
1.

Ms. reported that L fights with others and argues with parents and caregivers"
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[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\15-431-JP; Position:
196 - 196; Created by: MBF; 12/18/2021 16:10; Weight score: 15]
2.

witnessed parents arguing; she argues with parents and caregivers"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\12-288-JP; Position:
100 - 100; Created by: MBF; 12/18/2021 16:10; Weight score: 15]
3.

reported L has argued with his parents and has witnessed others arguing"
[All Cases including Repeat Offenders\11-285-TK; Position: 179 - 179; Created by: MBF,;
12/18/2021 16:12; Weight score: 15]
4,

Ms. | L. reported that 1) fights with his brothers and sisters and argues with his caregivers"
[All Cases including Repeat Offenders\13-346-JR; Position: 176 - 176; Created by: MBF;
12/18/2021 16:10; Weight score: 15]
5.

’s grandmother reported that | argues with her at times."
[All Cases including Repeat Offenders\14-396-OG; Position: 192 - 192; Created by: MBF;
12/18/2021 16:12; Weight score: 15]
4.4.10. Parents arguing
1.

has set more than one fire or played with matches more than one time
witnessed parents arguing; she argues with parents and caregivers

has been physically and verbally aggressive to others"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\12-288-JP; Position:
99 - 101; Created by: MBF; 12/18/2021 16:08; Weight score: 15]
2.

reportedly fights with siblings and caregivers
has witnessed his parents arguing “sometimes”

reportedly has few friends, and may have been bullied in school"
[All Cases including Repeat Offenders\12-308-VS; Position: 201 - 203; Created by: MBF;
12/18/2021 16:08; Weight score: 15]
4.4.11. History of lying
1.

’s mother stated I is cruel to animals he will be physically aggressive with them, he hits and
kicks dogs

nn

’s mother stated . lies “regularly ya know, often
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\13-329-DM;
Position: 151 - 152; Created by: MBF; 12/18/2021 14:09; Weight score: 10]
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K I did not check on or communicate with I during the entire interview, even when he was
yelling, banging the baseball bat on the concrete, took the baby, or kicking the balls into the
fence.

Numerous lighters reported to be lying out in the open throughout the home."
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\13-329-DM;
Position: 158 - 159; Created by: MBF; 12/18/2021 14:09; Weight score: 10]
3.

Julian’s responses to the screening were very limited and guarded. On a few occasions, he lied
regarding how school is going and his response to the most recent fire."
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\11-279-JA; Position:
150 - 150; Created by: MBF; 12/18/2021 14:09; Weight score: 10]
4,

They’re usually locked away. The lighter he got lie"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\11-280-TB; Position:
133 - 133; Created by: MBF; 12/18/2021 14:09; Weight score: 10]
5.

reportedly has few may have been bullied in school

reportedly has a history of lying, shoplifting and used drugs and/or alcohol."
[All Cases including Repeat Offenders\12-308-VS; Position: 203 - 204; Created by: MBF;
12/18/2021 14:06; Weight score: 10]
6.

stole a toy from Walmart.

Yes, he will lie about his whereabouts and for stupid things."
[All Cases including Repeat Offenders\13-339-TL; Position: 141 - 142; Created by: MBF;
12/18/2021 14:09; Weight score: 10]
7.

Ms. | L. reported that |J has been suspended or expelled from school

Ms. reported that |) has sometimes lied and had stolen or shoplifted, and at times physically
injured animals"
[All Cases including Repeat Offenders\13-346-JR; Position: 178 - 179; Created by: MBF;
12/18/2021 14:09; Weight score: 10]
8.

Yes he will lie for stupid things."
[All Cases including Repeat Offenders\19-545-JR; Position: 137 - 138; Created by: MBF;
12/18/2021 14:09; Weight score: 10]
9.
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Ms. reported that she and the step-father are no longer together due to this incident that

was involved .

”n

Ms. reported that & will lie for “stupid things”.
[All Cases including Repeat Offenders\19-545-JR; Position: 181 - 182; Created by: MBF;
12/18/2021 14:09; Weight score: 10]
4.4.12. Stealing
1.

Yes. She (no name given) stole my erasers."
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\15-431-JP; Position:
23 - 23; Created by: MBF; 12/18/2021 14:11; Weight score: 10]
2.

She sometimes has friends who are a bad influence

Ms. reported that L. has stolen or shoplifted, mostly from family"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\15-431-JP; Position:
199 - 200; Created by: MBF; 12/18/2021 14:11; Weight score: 10]
3.

The lighter he got lie actually stole out of my mom’s bag that she takes back and"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\11-280-TB; Position:
133 - 134; Created by: MBF; 12/18/2021 14:11; Weight score: 10]
4.

Yeah...I usually steal monster...I got caught, got fined and that stopped"
[All Cases including Repeat Offenders\11-285-TK; Position: 26 - 27; Created by: MBF;
12/18/2021 14:11; Weight score: 10]
5.

shoplifting and social media offense"
[All Cases including Repeat Offenders\11-285-TK; Position: 140 - 141; Created by: MBF,;
12/18/2021 14:12; Weight score: 10]
6.

reports as having friends on social media, rather than friends in the neighborhood

admits to shoplifting, and reports use of marijuana, cigarettes and alcohol"
[All Cases including Repeat Offenders\11-285-TK; Position: 167 - 168; Created by: MBF,;
12/18/2021 14:12; Weight score: 10]
7.

reported L. has threatened to hurt himself in the past, expresses sadness or withdrawal,
and has trouble staying on one topic at a time

reported L. was in trouble for inappropriate social media use, and shoplifting"
[All Cases including Repeat Offenders\11-285-TK; Position: 183 - 184; Created by: MBF;
12/18/2021 14:12; Weight score: 10]
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| stole a balloon when | was 8"
[All Cases including Repeat Offenders\12-308-VS; Position: 26 - 27; Created by: MBF;
12/18/2021 14:11; Weight score: 10]
9.

He has stolen from me (mom) and in stores but never got caught"
[All Cases including Repeat Offenders\12-308-VS; Position: 166 - 167; Created by: MBF;
12/18/2021 14:11; Weight score: 10]
10.

reportedly has few may have been bullied in school

reportedly has a history of lying, shoplifting and used drugs and/or alcohol."
[All Cases including Repeat Offenders\12-308-VS; Position: 203 - 204; Created by: MBF;
12/18/2021 14:12; Weight score: 10]
11.

He hit another child in school after the other child hit him first.

Yes stole a toy from Walmart."
[All Cases including Repeat Offenders\13-339-TL; Position: 140 - 141; Created by: MBF;
12/18/2021 14:11; Weight score: 10]
12.
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’s father reported that |J is to be at his mother’s home one weekend a month, however since

moving to Easton in March of 2013 he allows him to stay in her home every weekend and he

sleeps over.
’s father reported that | has stolen on occasion from stores."

[All Cases including Repeat Offenders\13-339-TL; Position: 180 - 181; Created by: MBF;
12/18/2021 14:11; Weight score: 10]
13.

It depends...

| stole money from my mom and went to the store"
[All Cases including Repeat Offenders\13-346-JR; Position: 23 - 24; Created by: MBF;
12/18/2021 14:11; Weight score: 10]
14.

admitted to getting picked on by others
admitted to stealing from his mother (money)"
[All Cases including Repeat Offenders\13-346-JR; Position: 164 - 165; Created by: MBF;
12/18/2021 14:11; Weight score: 10]
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15.

Ms. reported that ) has been suspended or expelled from school

Ms. | L. reported that |) has sometimes lied and had stolen or shoplifted, and at times physically
injured animals"
[All Cases including Repeat Offenders\13-346-JR; Position: 178 - 179; Created by: MBF;
12/18/2021 14:11; Weight score: 10]
4.4.13. Destroys own possessions
1.

Oh yes...She takes time out. She has temper tantrums and destroys her own toys."
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\12-288-JP; Position:
69 - 69; Created by: MBF; 12/18/2021 14:14; Weight score: 10]
2.

When asked if the child says “no” when asked to do something Ms. said her response is
Ilokayll

reportedly destroys her own toys/
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\12-288-JP; Position:
108 - 109; Created by: MBF; 12/18/2021 14:14; Weight score: 10]
3.

He recently tested positive for marijuana.

reportedly destroys his own or others possessions and has been physically and verbally
aggressive to others."
[All Cases including Repeat Offenders\12-308-VS; Position: 204 - 205; Created by: MBF;
12/18/2021 14:14; Weight score: 10]
4.4.14. Fighting
1.

| took it away and hid it and he found it again but denied he had it. He got into a fight with his
cousin, and attempted to take a knife out of the drawer and said, “"
[All Cases including Repeat Offenders\12-308-VS; Position: 161 - 161; Created by: MBF;
12/18/2021 14:38; Weight score: 10]
2.

This is the only reported incident of fire setting that | ) has been involved in.

reported that he got into a fight in school after another student hit him first."
[All Cases including Repeat Offenders\13-339-TL; Position: 160 - 161; Created by: MBF;
12/18/2021 14:38; Weight score: 10]
3.
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’s father reported that | has an Individualized Educational Plan at school.

’s father reported that | has had problems at school by swearing and getting into a fight at
school."
[All Cases including Repeat Offenders\13-339-TL; Position: 168 - 169; Created by: MBF;
12/18/2021 14:38; Weight score: 10]
4.

and il...that's it

We like to snowball fight and | go to school with them"
[All Cases including Repeat Offenders\13-346-JR; Position: 17 - 18; Created by: MBF;
12/18/2021 14:38; Weight score: 10]
5.

She got one in school detention because she was not paying attention. Last year she liked to
fight and got two out of school suspensions and had problems last year with not listening and
not paying attention."

[All Cases including Repeat Offenders\14-396-OG; Position: 121 - 121; Created by: MBF;
12/18/2021 14:38; Weight score: 10]
6.

’s grandmother reported that * has had one detention for not paying attention this year.

’s grandmother reported that [ liked to fight last year and had 2 out of school suspensions for
her inability to pay attention."
[All Cases including Repeat Offenders\14-396-OG; Position: 176 - 177; Created by: MBF;
12/18/2021 14:38; Weight score: 10]
1.

Yes, he will cry or scream into his pillow or listen to music.

Yes, He has gotten into fights, triggers are when people make fun of and they come at him
he will fight."

[All Cases including Repeat Offenders\19-545-JR; Position: 129 - 130; Created by: MBF;

12/18/2021 14:38; Weight score: 10]

4.4.15. Talks back

4.5. Emotional Problems

4.5.1. Euthymic

4.5.2. Grief

4.5.3. Labile Mood

45.4.PTSD

1.

’s father reported that | ) has negative peers but that he does not allow him to be around
them.

’s father reported that | ) has been diagnosed with ADHD, ODD, PTSD and M
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[All Cases including Repeat Offenders\13-339-TL; Position: 172 - 173; Created by: MBF;
12/18/2021 13:46; Weight score: 10]

4.5.5. Child felt sad

1.

Ms. reported that L. experiences serious sadness or withdrawal"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\15-431-JP; Position:
206 - 206; Created by: MBF; 12/18/2021 13:42; Weight score: 10]
2.

has threatened or attempted to hurt herself; has experiences sadness or withdrawal,
hopelessness"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\12-288-JP; Position:
102 - 102; Created by: MBF; 12/18/2021 13:42; Weight score: 10]
3.

reported L has threatened to hurt himself in the past, expresses sadness or withdrawal,
and has trouble staying on one topic at a time"
[All Cases including Repeat Offenders\11-285-TK; Position: 183 - 183; Created by: MBF,;
12/18/2021 13:42; Weight score: 10]
4,

Remorse (feels bad for setting fire): | was sad"
[All Cases including Repeat Offenders\13-339-TL; Position: 89 - 90; Created by: MBF;
12/18/2021 13:39; Weight score: 10]
4.5.6. Withdrawn
4.5.7. Fails to express regret or remorse
1.

to put out the fires he started. L. shows little remorse for his actions or concern for the
reactions of others."
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\11-280-TB; Position:
193 - 194; Created by: MBF; 12/18/2021 11:35; Weight score: 10]
2.

the questions were stupid. He showed no remorse for his actions.

It is recommended that L participate in fire safety education."
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\11-280-TB; Position:
215 - 216; Created by: MBF; 12/18/2021 11:33; Weight score: 10]
3.

NO remorse noted"
[All Cases including Repeat Offenders\10-219-DA,; Position: 101 - 103; Created by: MBF;
12/18/2021 11:33; Weight score: 10]
4,
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Her affect was and her mood was subdued. She presented as having no remorse
for her actions. When questioned about the fire setting, she felt she could control how big it
could get."

[All Cases including Repeat Offenders\10-219-DA,; Position: 110 - 110; Created by: MBF;
12/18/2021 11:33; Weight score: 10]
5.

His responses were not consistent with the referral or the hospital information provided. He
presented as having no remorse for his actions; however, his mother reports a diagnosis as on
the autistic spectrum which may be influencing his lack of emotionality. He had no friends with
the exception of those on social media."

[All Cases including Repeat Offenders\11-285-TK; Position: 187 - 187; Created by: MBF,;
12/18/2021 11:33; Weight score: 10]
6.

He purchased a penile pump, male enhancing drugs, and is reportedly suspected of viewing
rape porn and kiddy porn.

’s family believes he is out of touch with reality and has what they call “irrational perceptions,
in that none of this his fault, blames others and has no remorse for actions and rationalizes
everything.

purchased a large knife and ball and chain on line, his mother took it away, he found it and

denied he had it and a cousin told her LU hid it."
[All Cases including Repeat Offenders\12-308-VS; Position: 206 - 208; Created by: MBF;
12/18/2021 11:33; Weight score: 10]
4.5.8. Expresses regret or remorse
1.

believed the burn occurred at night
The family dog died recently, but |) reportedly did not show sadness about it and told his
mother, “You eat cow, and you’re not sorry about that.” |J has recently become vegetarian."

[All Cases including Repeat Offenders\12-308-VS; Position: 191 - 192; Created by: MBF;
12/18/2021 11:31; Weight score: 10]
2.

is a sixteen year-old Caucasian male who looked younger than his stated age and was

dressed in only his boxer shorts. He apologized and excused himself to

participated for the interviewing process. His eye contact was fair."
[All Cases including Repeat Offenders\12-308-VS; Position: 212 - 212; Created by: MBF;
12/18/2021 11:42; Weight score: 10]
3.

The relationship between the frequent moves by the family and | )’s symptoms and behaviors

has been noted. |J presented as having remorse for his actions. He currently has an open case
with Lehigh County OCYS."
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[All Cases including Repeat Offenders\13-346-JR; Position: 188 - 188; Created by: MBF;
12/18/2021 11:36; Weight score: 10]

4.5.9. Adjustment disorder

1.

Yes, she goes to counselling at Preventive Measures and she is on meds

PDD NOS; Impulse Control Disorder; Adjustment Disorder"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\15-431-JP; Position:
148 - 149; Created by: MBF; 12/18/2021 14:17; Weight score: 10]
2.

Ms. reported that L. has stolen or shoplifted, mostly from family
Ms. reported that L is in counseling, and has a diagnosis of ADHD, ODD, Pervasive
Developmental Disorder, NOS, Impulse Control Disorder, and Adjustment Disorder."
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\15-431-JP; Position:
200 - 201; Created by: MBF; 12/18/2021 14:17; Weight score: 10]
4.5.10. Hurts Self
4.5.11. Child Tantrums
1.

For certain things he will say no and he will just sit there.
Yes, he will cry or scream into his pillow or listen to music.

Yes, He has gotten into fights, triggers are when people make fun of him and they come at him
he will fight."
[All Cases including Repeat Offenders\19-545-JR; Position: 128 - 130; Created by: MBF;
12/18/2021 11:04; Weight score: 10]

2.
Ms. reported that 15 will say no to certain things and he will just sit there.
Ms. reported that 15 will cry or scream when he is not permitted to do things he wants.
Ms. reported that the family has had at least six more referrals to Children and Youth."

[All Cases including Repeat Offenders\19-545-JR; Position: 177 - 179; Created by: MBF;
12/18/2021 11:04; Weight score: 10]

4.5.11.1. Child will yell & scream

4.5.12. Fear

1.

fear"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\12-288-JP; Position:
42 - 43; Created by: MBF; 12/18/2021 14:40; Weight score: 10]
2.
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He was guarded with his answers to the point of being reluctant to answer. ) seemed to fear
giving answers to questions perhaps thinking there would be a consequence attached to his
answers."

[All Cases including Repeat Offenders\13-339-TL; Position: 191 - 191; Created by: MBF;
12/18/2021 14:40; Weight score: 10]

4.5.13. Mood Disorder

1.

Ms. reported that 5 was held back in 1st grade.

Ms. reported that 15 has ADHD, Oppositional Defiant Disorder, Depressive Mood Disorder,
Anxiety Disorder and is on the Autism Spectrum.

Ms. reported that 15 has had detentions and in-school suspensions for defiance to authority
figures."
[All Cases including Repeat Offenders\19-545-JR; Position: 167 - 169; Created by: MBF;
12/18/2021 13:35; Weight score: 10]
4.5.14. Anxiety
1.

The writer used an instrument (Massachusetts Youth Screening Instrument) to assess thought
disturbances, anxiety, anger or agitation, suicidal ideations, and trauma, which scored low for all
fields with the exception of trauma."

[All Cases including Repeat Offenders\10-219-DA,; Position: 110 - 110; Created by: MBF;
12/18/2021 13:38; Weight score: 10]
2.

anxiety"
[All Cases including Repeat Offenders\11-285-TK; Position: 136 - 136; Created by: MBF,;
12/18/2021 13:38; Weight score: 10]
3.

’s father reported that he sees Dr. Gomez as well and has been diagnosed with
Schizoaffective Disorder, Bipolar, Anxiety and Severe Depression."
[All Cases including Repeat Offenders\13-339-TL; Position: 175 - 175; Created by: MBF;
12/18/2021 13:38; Weight score: 10]
4,

Anxiety, anger and stress"
[All Cases including Repeat Offenders\13-346-JR; Position: 29 - 29; Created by: MBF;
12/18/2021 13:38; Weight score: 10]
5.

Ms. | L. admitted to frequent moves and that this may have contributed to |)’s anxiety and
stress."
[All Cases including Repeat Offenders\13-346-JR; Position: 189 - 189; Created by: MBF,;
12/18/2021 13:38; Weight score: 10]
6.
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DMDD, Autism Spectrum, and Anxiety Disorder"
[All Cases including Repeat Offenders\19-545-JR; Position: 126 - 126; Created by: MBF;
12/18/2021 13:38; Weight score: 10]
7.

Ms. reported that 15 has ADHD, Oppositional Defiant Disorder, Depressive Mood Disorder,
Anxiety Disorder and is on the Autism Spectrum."
[All Cases including Repeat Offenders\19-545-JR; Position: 168 - 168; Created by: MBF;
12/18/2021 13:38; Weight score: 10]
4.5.15. Depression
1.

’s father reported that he sees Dr. Gomez as well and has been diagnosed with
Schizoaffective Disorder, Bipolar, Anxiety and Severe Depression."
[All Cases including Repeat Offenders\13-339-TL; Position: 175 - 175; Created by: MBF;
12/18/2021 13:38; Weight score: 10]
4.5.16. Nightmares
1.

My son or daughter has nightmares."
[All Cases including Repeat Offenders\13-339-TL; Position: 98 - 98; Created by: MBF;
12/18/2021 16:15; Weight score: 15]
4.5.17. Loneliness
4.5.17.1. Has no friends
1.

He presented as having no remorse for his actions; however, his mother reports a diagnosis as
on the autistic spectrum which may be influencing his lack of emotionality. He had no friends
with the exception of those on social media."

[All Cases including Repeat Offenders\11-285-TK; Position: 187 - 187; Created by: MBF,;
12/18/2021 15:35; Weight score: 15]
2.

Yes, he’s a loner

He has no friends but in school he says he does"
[All Cases including Repeat Offenders\12-308-VS; Position: 170 - 171; Created by: MBF;
12/18/2021 15:35; Weight score: 15]
3.

He wears the same underwear for days and goes out coat. Heis reclusive, has no
friends, is intimidated by boys his “has a thing” with women."

[All Cases including Repeat Offenders\12-308-VS; Position: 174 - 174; Created by: MBF;
12/18/2021 15:35; Weight score: 15]

4.5.17.2. Has a best friend

1.
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Note: the full child interview was not completed due to the client’s age:
’s best friend is aunt Nu Nu, who is four years old

reported she was alone at the “old house” (where she lived with her mom)"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\12-288-JP; Position:
91 - 93; Created by: MBF; 12/18/2021 12:09; Weight score: 15]
2.

Yes, | bullied kids when | was in the 3rd and 4th | just fought anyone | did not care.
Yes, best friend is Jason and Anthony

Play basketball and Fortnite"
[All Cases including Repeat Offenders\19-545-JR; Position: 19 - 21; Created by: MBF,;
12/18/2021 12:09; Weight score: 15]
4.5.17.3. Has friends
1.

Yeah, | love my friends"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\12-288-JP; Position:
20 - 22; Created by: MBF; 12/18/2021 11:53; Weight score: 15]
2.

| actually don’t know any of his friends"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\11-280-TB; Position:
161 - 161; Created by: MBF; 12/18/2021 11:51; Weight score: 15]
3.

No...I never actually lit a bonfire or a big fire
Well, when | get my X Box, | would talk to my friends

Uh, yeah but there is always fighting"
[All Cases including Repeat Offenders\12-308-VS; Position: 66 - 68; Created by: MBF;
12/18/2021 11:53; Weight score: 15]
4.

| have five friends in the neighborhood.
| like to play video games, play football and basketball with my friends.
| get along with all of my friends.

NOII
[All Cases including Repeat Offenders\13-339-TL; Position: 18 - 21; Created by: MBF;
12/18/2021 11:53; Weight score: 15]
5.
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Easton Area
I like going to school to see my friends and | do not like the teachers at school.

85-Fluency, 73-English, 88-History, 56-Science, 67-Math"
[All Cases including Repeat Offenders\14-396-OG; Position: 12 - 14; Created by: MBF;
12/18/2021 11:53; Weight score: 15]
4.5.17.4. Has few friends
1.

Ms. reported that L. has few friends and gets picked on by others."
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\15-431-JP; Position:
199 - 199; Created by: MBF; 12/18/2021 11:50; Weight score: 15]
2.

has few friends; she has imaginary friends"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\12-288-JP; Position:
98 - 98; Created by: MBF; 12/18/2021 11:50; Weight score: 15]
3.

reported L has few friends; he gets picked no by others"
[All Cases including Repeat Offenders\11-285-TK; Position: 181 - 181; Created by: MBF,;
12/18/2021 11:50; Weight score: 15]
4,

He presented as having no remorse for his actions; however, his mother reports a diagnosis as
on the autistic spectrum which may be influencing his lack of emotionality. He had no friends
with the exception of those on social media. He was not consistently supervised when at
home."

[All Cases including Repeat Offenders\11-285-TK; Position: 187 - 187; Created by: MBF,;
12/18/2021 12:07; Weight score: 15]
5.

Yes, he’s a loner
He has no friends but in school he says he does

No...one of them is on antidepressants"
[All Cases including Repeat Offenders\12-308-VS; Position: 170 - 172; Created by: MBF;
12/18/2021 12:07; Weight score: 15]
6.

He wears the same underwear for days and goes out coat. Heis reclusive, has no
friends, is intimidated by boys his “has a thing” with women. | think he may become a

wife
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[All Cases including Repeat Offenders\12-308-VS; Position: 174 - 174; Created by: MBF;
12/18/2021 12:07; Weight score: 15]
7.

reportedly has few friends, and may have been bullied in school"
[All Cases including Repeat Offenders\12-308-VS; Position: 203 - 203; Created by: MBF;
12/18/2021 11:50; Weight score: 15]
8.

’s grandmother reported that [ has few friends."
[All Cases including Repeat Offenders\14-396-OG; Position: 195 - 195; Created by: MBF;
12/18/2021 11:50; Weight score: 15]
4.5.17.5. Likes to be left alone
1.

Sometimes | feel like | want to be alone and sometimes | want to be with other people.”

“Yeah, | don’t want to talk about it”."
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\11-279-JA; Position:
22 - 24; Created by: MBF; 12/18/2021 09:16; Weight score: 10]
2.

This statement demonstrated that, on some level the client wants to have more control over

her responses to unpleasant or anger provoking situations. now prefers to be with other
kids, which is a different response from the previous assessment which she responded that she
wants to be alone. continues to report having A grades of in most classes with the exception
of math, which is different again from the previous interview in which math was reported as her
best subject."

[All Cases including Repeat Offenders\10-219-DA,; Position: 110 - 110; Created by: MBF;

12/18/2021 09:16; Weight score: 10]

4.5.17.6. Was Alone when fire was set

1.

| was scared and | called Nu Nu
At the old house...I was alone (looked sad)

https:"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\12-288-JP; Position:
36 - 38; Created by: MBF; 12/18/2021 09:16; Weight score: 10]
2.

best friend is aunt Nu Nu, who is four years old
reported she was alone at the “old house” (where she lived with her mom)
reported she did not like being home"
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[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\12-288-JP; Position:
92 - 94; Created by: MBF; 12/18/2021 09:16; Weight score: 10]
3.

| was alone"
[All Cases including Repeat Offenders\10-219-DA,; Position: 42 - 44; Created by: MBF;
12/18/2021 09:16; Weight score: 10]
4.

The client reported the fires occurred within a narrow span of time, over the winter months

from around the Christmas holiday 2009 through 2010. In all instances the client was
alone when the fires were set and reported using a fire stick for all fire setting incidents. There
is a conflict in the item that was first set on fire, as the client indicated it was a plant; however,
the report indicated an ornament was set on fire."

[All Cases including Repeat Offenders\10-219-DA,; Position: 108 - 108; Created by: MBF;

12/18/2021 09:16; Weight score: 10]

5.

The incident occurred in his room.
was alone at the time of the incident; his mother was working
recorded the incident on camera"

[All Cases including Repeat Offenders\11-285-TK; Position: 169 - 171; Created by: MBF;
12/18/2021 09:16; Weight score: 10]
6.

No...the | burned was 1.5 years ago.
| was alone
No one’s...It was a mistake"
[All Cases including Repeat Offenders\12-308-VS; Position: 44 - 46; Created by: MBF;

12/18/2021 09:16; Weight score: 10]
1.

At my friend’s house.

| was alone.

(either birth parent remarried)"
[All Cases including Repeat Offenders\19-545-JR; Position: 97 - 99; Created by: MBF,;
12/18/2021 09:16; Weight score: 10]
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5. Substance Use & Abuse
5.1. Alcohol use
1.

reportedly has a history of lying, shoplifting and used drugs and/or alcohol."
[All Cases including Repeat Offenders\12-308-VS; Position: 204 - 204; Created by: MBF;
12/20/2021 08:05; Weight score: 10]
2.

When asked about the fire, he said that happened a long time ago. He admitted to
smoking marijuana “once” and drank beer while in the care of a former stepfather “Bruno”."
[All Cases including Repeat Offenders\12-308-VS; Position: 212 - 212; Created by: MBF;
12/18/2021 15:39; Weight score: 15]

3.

Does not use drugs or alcohol."
[All Cases including Repeat Offenders\13-339-TL; Position: 139 - 139; Created by: MBF;
12/20/2021 08:05; Weight score: 10]
4,

Yes with his father

his biological father when he is drunk"
[All Cases including Repeat Offenders\19-545-JR; Position: 147 - 148; Created by: MBF;
12/18/2021 15:39; Weight score: 15]
5.

Ms. reported that she spent three months in prison for a Retail Theft (felony).

Ms. reported that 15 has been emotionally and physically abused by his biological father
when he is drunk."
[All Cases including Repeat Offenders\19-545-JR; Position: 185 - 186; Created by: MBF;
12/18/2021 15:39; Weight score: 15]
5.2. Marijuana use
1.

admits to shoplifting, and reports use of marijuana, cigarettes and alcohol"
[All Cases including Repeat Offenders\11-285-TK; Position: 168 - 168; Created by: MBF;
12/18/2021 16:53; Weight score: 15]
2.

he gave it to me (the just some kid"
[All Cases including Repeat Offenders\12-308-VS; Position: 42 - 42; Created by: MBF;
12/18/2021 16:53; Weight score: 15]
3.



222

He has reportedly tested positive for marijuana and his mother found cough syrup in the ceiling
of his basement bedroom."
[All Cases including Repeat Offenders\12-308-VS; Position: 184 - 184; Created by: MBF;
12/18/2021 16:53; Weight score: 15]
4,

He recently tested positive for marijuana."”
[All Cases including Repeat Offenders\12-308-VS; Position: 204 - 204; Created by: MBF;
12/18/2021 16:53; Weight score: 15]
5.

He admitted to smoking marijuana “once” and drank beer while in the care of a former
stepfather “Bruno”."
[All Cases including Repeat Offenders\12-308-VS; Position: 212 - 212; Created by: MBF;
12/18/2021 16:53; Weight score: 15]

6.

He tended to rationalize smoking marijuana in that he added details such as statistics on how
many youth smoke marijuana."
[All Cases including Repeat Offenders\12-308-VS; Position: 212 - 212; Created by: MBF;
12/18/2021 16:53; Weight score: 15]
5.3. Smoking cigarettes
1.

Yes, from her ( ’s) friend

No (found out from her mother she has smoked cigarettes)"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\15-431-JP; Position:
34 - 35; Created by: MBF; 12/18/2021 16:51; Weight score: 15]
2.

Fascination with fire in real life

She smoked cigarettes."
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\15-431-JP; Position:
157 - 158; Created by: MBF; 12/18/2021 16:51; Weight score: 15]
3.

Ms. reported that there are candles used in the home
Ms. reported that she smokes cigarettes"

[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\15-431-JP; Position:
194 - 195; Created by: MBF; 12/18/2021 16:51; Weight score: 15]
4.

She reported that grandma was asleep when the incident(s) happened.
Ms. admitted that she smokes cigarettes"
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[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\15-431-JP; Position:
208 - 209; Created by: MBF; 12/18/2021 16:51; Weight score: 15]
5.

’s mother signed (. up for Early Intervention, “because | knew something was not right the
way she acted.”

Ms. reported that (. admitted to smoking cigarettes, and was caught by the ICM smoking,
and dropped the cigarette which caused some paper to burn on the shelf below the window."
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\15-431-JP; Position:
211 - 212; Created by: MBF; 12/18/2021 16:51; Weight score: 15]
6.

She initially tried to be dishonest about what happened. For example, she denied smoking
cigarettes when asked."
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\15-431-JP; Position:
215 - 215; Created by: MBF; 12/18/2021 16:51; Weight score: 15]
1.

’s mother, Ms. White, was cooperative for the interviewing process. She reported that after

7

her discovery of L. smoking her cigarettes, she keeps the lighter on her at all times now, and L’s
therapist is aware of this behavior."
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\15-431-JP; Position:
216 - 216; Created by: MBF; 12/18/2021 16:51; Weight score: 15]
8.

’s mother stated her husband still, sometimes, leaves his lighter laying around

When asked how the family uses fire, beyond her husband smoking cigarettes, [*’s mother
stated they use candles and cook on the grill"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\13-329-DM;
Position: 145 - 146; Created by: MBF; 12/18/2021 16:51; Weight score: 15]
9.

It wasn’t a plan

| smoked cigarettes"
[All Cases including Repeat Offenders\11-285-TK; Position: 47 - 48; Created by: MBF;
12/18/2021 16:51; Weight score: 15]
5.4. Drug use
1.

Alcohol: Jack Daniels Drugs: cigarettes and weed"
[All Cases including Repeat Offenders\11-285-TK; Position: 28 - 28; Created by: MBF;
12/18/2021 15:37; Weight score: 15]
2.
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He’s on Abilify and was taking Celexa. He lost his father to drugs in January ( his dad reportedly
lost his job and left home January of 2011; mother suspects drug abuse)"
[All Cases including Repeat Offenders\11-285-TK; Position: 137 - 137; Created by: MBF,;
12/18/2021 15:37; Weight score: 15]
3.

Has there been an ongoing (chronic) crisis/problem in or child's life or in the family? His dad

lost his job three years ago...I suspect he drug user."
[All Cases including Repeat Offenders\11-285-TK; Position: 154 - 154; Created by: MBF,;
12/18/2021 15:37; Weight score: 15]
4.

reported (. was in trouble for inappropriate social media use, and shoplifting

reports ’s father “abandoned the family” earlier this year, having lost his job about three
years ago, and she suspects he is using drugs"
[All Cases including Repeat Offenders\11-285-TK; Position: 184 - 185; Created by: MBF,;
12/18/2021 15:37; Weight score: 15]
5.

also recorded a video of his smoking a soda can converted into what appeared to be a
homemade hookah and burned money also. It was also reported that |) has been purchasing

male enhancement drugs, and also purchased a penile pump
[All Cases including Repeat Offenders\12-308-VS; Position: 184 - 184; Created by: MBF;
12/18/2021 15:37; Weight score: 15]
6.

reportedly has few may have been bullied in school

reportedly has a history of lying, shoplifting and used drugs and/or alcohol."
[All Cases including Repeat Offenders\12-308-VS; Position: 203 - 204; Created by: MBF;
12/18/2021 15:37; Weight score: 15]
7.

is reportedly fascinated with unusual fantasies. He purchased a penile pump, male
enhancing drugs, and is reportedly suspected of viewing rape porn and kiddy porn."
[All Cases including Repeat Offenders\12-308-VS; Position: 206 - 206; Created by: MBF;
12/18/2021 15:37; Weight score: 15]
8.

Mother said there has been six or more referrals but all closed. The step-father called children
and youth and told them that mother was doing drugs."
[All Cases including Repeat Offenders\19-545-JR; Position: 131 - 131; Created by: MBF;
12/18/2021 15:38; Weight score: 15]
9.
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Ms. reported that the family has had at least six more referrals to Children and Youth.
Ms. reported that 5’s step-father made a report to children and youth that mother she was
using drugs."

[All Cases including Repeat Offenders\19-545-JR; Position: 179 - 180; Created by: MBF;
12/18/2021 15:38; Weight score: 15]
10.

Ms. reported that 5 will lie for “stupid things”.
Ms. reported that 5’s biological father is a drug user; heroin and methamphetamine."
[All Cases including Repeat Offenders\19-545-JR; Position: 182 - 183; Created by: MBF;
12/18/2021 15:38; Weight score: 15]
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6. Family Factors

6.1. Family disruption
6.1.1. Loss

1.

’s mother has a history of fire — she experienced 3 house fires one of which was set by her
mother’s boyfriend and resulted in the loss of their home."

[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\13-329-DM;
Position: 144 - 144; Created by: MBF; 12/23/2021 18:04; Weight score: 10]

6.2. Abuse

6.2.1. Trauma

1.

has experienced a significant amount of trauma in the early years of his life, including
physical, sexual and mental abuse by his family (Mother and older brothers), and family friends."
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\11-279-JA; Position:
151 - 151; Created by: MBF; 12/23/2021 17:58; Weight score: 10]
2.

It is recommended that |. continue in therapy with a therapist who
specializes in children with a history of trauma and fire setting."
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\11-279-JA; Position:
154 - 154; Created by: MBF; 12/23/2021 17:59; Weight score: 10]
3.

The writer used an instrument (Massachusetts Youth Screening Instrument) to assess thought
disturbances, anxiety, anger or agitation, suicidal ideations, and trauma, which scored low for all
fields with the exception of trauma."

[All Cases including Repeat Offenders\10-219-DA,; Position: 110 - 110; Created by: MBF;
12/23/2021 17:59; Weight score: 10]
4,

The questions of trauma are directed for the client to respond if any trauma occurred at any
time in the client’s life and is not time limited."
[All Cases including Repeat Offenders\10-219-DA,; Position: 110 - 110; Created by: MBF;
12/23/2021 17:59; Weight score: 10]
5.

’s grandmother reported that ' has sometimes experienced trauma in her life in the past
year."
[All Cases including Repeat Offenders\14-396-OG; Position: 194 - 194; Created by: MBF;
12/23/2021 17:58; Weight score: 10]
6.

seemed to make light of the trauma that has been part of her life since birth."
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[All Cases including Repeat Offenders\14-396-OG; Position: 201 - 201; Created by: MBF;
12/23/2021 17:58; Weight score: 10]

6.2.2. No supervision

6.2.3. Child punished - Grounded

6.2.4. Witnessed mother having sex

6.2.5. Sex offender

1.

At no time did 1) indicate any remorse for his actions.

Based on the incidents reported by the parent and , and the interviews, it is highly
recommended that |) be evaluated for the potential as a sex offender. Based on the outcome

and also his history, especially in light of the incident where 1) reportedly had stored butane
fluid and 10 lighters, and another incident where he turned on all the gas jets on the stove, it is
also highly recommended that |) be referred to a facility such as Abraxas Youth Center to
provide a secure setting to address his fire setting behavior and if recommended, to provide
treatment based on the outcome of the sex offender evaluation. "

[All Cases including Repeat Offenders\12-308-VS; Position: 212 - 214; Created by: MBF;

12/18/2021 16:56; Weight score: 15]

6.2.6. Substance abuse

6.2.7. Emotional abuse

1.

’s grandmother reported that there has been emotional abuse in the family by (s

mother) and /\’s father."
[All Cases including Repeat Offenders\14-396-OG; Position: 185 - 185; Created by: MBF;
12/18/2021 17:03; Weight score: 20]
6.2.8. Physical abuse
1.

admitted to smoking more than two but less than 10 cigarettes.

Ms. reported that L. has witnessed domestic violence to her by her ,
including emotional and physical abuse."
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\15-431-JP; Position:
212 - 214; Created by: MBF; 12/18/2021 17:03; Weight score: 20]
2.

Ms. | L. reported there were times when they struggled financially.
Ms. | L. admitted to being a victim of physical abuse by an ex-boyfriend."

[All Cases including Repeat Offenders\13-346-JR; Position: 185 - 187; Created by: MBF,;
12/18/2021 17:03; Weight score: 20]
3.

’s grandmother reported that there has been emotional abuse in the family by (s

mother) and /\’s father.
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’s grandmother reported that there has been physical abuse by and A\’s father on the
children and A\’s father would hit

Iaey)

’s grandmother reported that she was raped by “I*’s biological father and he is presently
serving a state sentence for this incident."

[All Cases including Repeat Offenders\14-396-OG; Position: 185 - 187; Created by: MBF;

12/18/2021 17:03; Weight score: 20]

6.2.9. Sexual abuse

1.

’s mother stated I'’s life has “less stable” the past year — new house, new baby, step
father

’s mother suffers from a history of physical and sexual abuse

’s mother states she is willing to participate in fire safety education”
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\13-329-DM;
Position: 154 - 156; Created by: MBF; 12/18/2021 17:02; Weight score: 20]
6.3. Fear of abandonment
6.4. Worry
6.5. Home is fun
6.6. Adopted
6.7. Foster Care
1.

Up until about a year ago — we were less stable — Pretty good since March 2013, | got . back

from August 2012"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\13-329-DM;
Position: 107 - 109; Created by: MBF; 12/19/2021 19:49; Weight score: 10]
2.

Additionally, it is recommended that (. be enrolled in a Pre-K program to enhance social skills,

develop age-appropriate relationships and be more prepared for Kindergarten. L. may benefit
from play therapy to foster processing of any past issues, especially as it is non-threatening and
appropriate for children who have not fully attained abstract thinking and language skills."

[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\12-288-JP; Position:

113 - 114; Created by: MBF; 12/19/2021 19:49; Weight score: 10]

3.

checking my room.” Uncle VV (like a foster father to ()"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\11-280-TB; Position:
56 - 57; Created by: MBF; 12/19/2021 19:49; Weight score: 10]
4.

Just the lighter that | know of and apparently at his last
foster home "
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\11-280-TB; Position:
156 - 158; Created by: MBF; 12/19/2021 19:49; Weight score: 10]
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came for an initial assessment on 11/23/11 at 2:40pm with his

Foster Mother . Land then returned for the Firesetter Assessment on"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\11-280-TB; Position:
172 - 173; Created by: MBF; 12/19/2021 19:49; Weight score: 10]
6.

bathroom carpet and the smoke alarm going off when (. was lighting a personal object on
fire in his bedroom at his current Foster Mother’s home. The referral was made by Deb"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\11-280-TB; Position:
176 - 177; Created by: MBF; 12/19/2021 19:49; Weight score: 10]
1.

Children and Youth.

There were four fires reported by (.’s Foster Mother and Children and Youth

Caseworker."
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\11-280-TB; Position:
179 - 181; Created by: MBF; 12/19/2021 19:49; Weight score: 10]
8.

The second consisted of L lighting something on fire in the bathroom garbage
can around 9/2011 at his previous foster home. The most two recent instances of fire setting
took place at his current foster mother’s house where he burned the carpet in the bathroom
and
a personal object of his in his room."
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\11-280-TB; Position:
182 - 185; Created by: MBF; 12/19/2021 19:49; Weight score: 10]
9.

No injury has resulted from the fires set by
Concerning the adult supervision and parent questionnaire, L.’s current foster mother
displayed a good amount of knowledge pertaining to (.’s behaviors and tendencies in"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\11-280-TB; Position:

196 - 198; Created by: MBF; 12/19/2021 19:49; Weight score: 10]
10.

My foster family’s"
[All Cases including Repeat Offenders\10-219-DA,; Position: 26 - 28; Created by: MBF;
12/19/2021 19:49; Weight score: 10]
11.

| watched, then | told the foster parents."
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[All Cases including Repeat Offenders\10-219-DA,; Position: 46 - 48; Created by: MBF;
12/19/2021 19:49; Weight score: 10]
12.

| told the foster parents."
[All Cases including Repeat Offenders\10-219-DA,; Position: 49 - 51; Created by: MBF;
12/19/2021 19:49; Weight score: 10]
13.

My foster parents"
[All Cases including Repeat Offenders\10-219-DA,; Position: 58 - 60; Created by: MBF;
12/19/2021 19:49; Weight score: 10]
14.

| was in KidsPeace before here. Before that | was in foster homes...in two of them | was
abused.

(Client stated on a scale of 1-10 on how safe she felt with foster families or adults in a home she
said “zero”.

My foster family had an electric stove...we had candles.

| was eleven."
[All Cases including Repeat Offenders\10-219-DA,; Position: 73 - 76; Created by: MBF;
12/19/2021 19:49; Weight score: 10]
15.

The second reported incident occurred two (2) hours later and involved a bathroom towel. The
client reportedly used a fire stick to light the towel while the family was downstairs and
reportedly told the foster father right away. In both incidents the fire department was not
called."

[All Cases including Repeat Offenders\10-219-DA,; Position: 108 - 108; Created by: MBF;
12/19/2021 19:49; Weight score: 10]
16.

presented as having a mistrust of adult who have cared for her, particularly in a home
setting. On a scale of one to ten, with one as feeling least safe and ten feeling the safest with

adult ranked her current placement as five, whereas her former foster homes
she ranked as zero. She reported relating better to older children."
[All Cases including Repeat Offenders\10-219-DA,; Position: 110 - 110; Created by: MBF;
12/19/2021 19:49; Weight score: 10]
6.7.1. Foster Home
1.

foster home"
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[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\11-280-TB; Position:
157 - 157; Created by: MBF; 12/19/2021 19:48; Weight score: 10]
2.

can around 9/2011 at his previous foster home."
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\11-280-TB; Position:
183 - 183; Created by: MBF; 12/19/2021 19:48; Weight score: 10]
6.8. Child got in trouble
1.

reported L has threatened to hurt himself in the past, expresses sadness or withdrawal,
and has trouble staying on one topic at a time

reported (. was in trouble for inappropriate social media use, and shoplifting

reports L’s father “abandoned the family” earlier this year, having lost his job about three
years ago, and she suspects he is using drugs"
[All Cases including Repeat Offenders\11-285-TK; Position: 183 - 185; Created by: MBF,;
12/18/2021 13:09; Weight score: 10]
2.

No...that was a while ago

| don’t have one miss...I bought a dirt bike and got in trouble for that

My dad burned me with a cigarette"
[All Cases including Repeat Offenders\12-308-VS; Position: 92 - 94; Created by: MBF;
12/18/2021 13:09; Weight score: 10]
3.

believes he has been bullied “a couple of years ago”

, when asked if he would be in trouble for having burned the , he said, “not really
‘coz | didn’t know she (mom) was going to check.”

believed the burn occurred at night"
[All Cases including Repeat Offenders\12-308-VS; Position: 189 - 191; Created by: MBF;
12/18/2021 13:09; Weight score: 10]
6.9. Parent has no control over child
1.

She has threatened or attempted to hurt herself in the past

Ms. reported that she sometimes feels like she has no control over
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\15-431-JP; Position:
202 - 203; Created by: MBF; 12/18/2021 13:46; Weight score: 10]
2.

| feel like | have no control over my son or daughter"
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[All Cases including Repeat Offenders\13-346-JR; Position: 104 - 105; Created by: MBF;
12/18/2021 13:46; Weight score: 10]

6.10. Child was yelled at

1.

They got angry, they yelled at me
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\11-279-JA; Position:
49 - 51; Created by: MBF; 12/18/2021 10:51; Weight score: 10]
2.

The first ball he threw out the window so that’s when | saw it, | was sitting in the living room. |
ran upstairs, yelled at him and took the matches away. He decided to dig in his Grandmother’s
things and tried to burn the house."

[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\11-279-JA; Position:
87 - 87; Created by: MBF; 12/18/2021 10:51; Weight score: 10]
3.

They (bio mom and ) separated for two weeks but got back together

When | get yelled at or there is a lot of tension, | get upset"
[All Cases including Repeat Offenders\12-308-VS; Position: 69 - 71; Created by: MBF;
12/18/2021 10:51; Weight score: 10]
4.

He tended to rationalize smoking marijuana in that he added details such as statistics on how

many youth smoke marijuana. \’s responses are consistent with seeing himself more as a
victim, in that he said his mother picks on him, he likes being at home but “...there is always
fighting”, and he feels stressed “...when I’'m getting yelled at or there is a lot of tension.” These
responses would be consistent with the parents’ perception that | takes no responsibility for
his actions and rationalizes everything. |) admitted he didn’t confess to the
incident because he “...didn’t know mom was going to check.”"

[All Cases including Repeat Offenders\12-308-VS; Position: 212 - 212; Created by: MBF;

12/18/2021 10:51; Weight score: 10]

6.11. Family moved frequently

1.

No...we are in a new place (just moved). We move a lot"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\15-431-JP; Position:
80 - 80; Created by: MBF; 12/23/2021 17:51; Weight score: 0]
2.

Ms. reported that L fights with others and argues with parents and caregivers

Ms. admitted that the family has moved frequently"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\15-431-JP; Position:
196 - 197; Created by: MBF; 12/18/2021 14:03; Weight score: 10]
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’s father reported that the family is involved with Northampton County Children and Youth.
’s father reported that the family recently moved from Bethlehem to Easton after his living
arrangements came into question by Northampton County Children and Youth as he was living

ina apartment with his son, 2 daughters and himself."
[All Cases including Repeat Offenders\13-339-TL; Position: 182 - 183; Created by: MBF;
12/18/2021 14:05; Weight score: 10]
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Ms. reported that L) fights with his brothers and sisters and argues with his caregivers
Ms. | L. reported that the family has moved frequently"
[All Cases including Repeat Offenders\13-346-JR; Position: 176 - 177; Created by: MBF;
12/18/2021 14:03; Weight score: 10]
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7. School-related Factors

7.1. Child involved in sports-related activities
7.2. School is fun

1.

“l don’t know”.

“It’s fun there"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\11-279-JA; Position:
65 - 67; Created by: MBF; 12/19/2021 20:27; Weight score: 10]
7.3. IEP/504
1.

| tried to get her an IEP but the school gave her a 504 because academically she is achieving

Impulsive and disruptive"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\15-431-JP; Position:
144 - 146; Created by: MBF; 12/18/2021 11:27; Weight score: 10]
2.

Ms. reported that (. has special education needs. She has a 504 plan at school but should
have an IEP according to her. L. reportedly gets on red, yellow or orange frequently, and Ms.
gets called in to school"

[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\15-431-JP; Position:
198 - 198; Created by: MBF; 12/18/2021 11:27; Weight score: 10]
3.

He has an IEP, | think he is in special education classes

Attention issues"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\13-329-DM;
Position: 84 - 86; Created by: MBF; 12/18/2021 11:27; Weight score: 10]
4.

’s mother stated that ™ is bullied at times neighborhood kids and told of a story in
which they dared I to eat worms, and he did

has an IEP and has been suspended from school for 3 days last school year for taking a knife
into school

’s mother stated I is cruel to animals he will be physically aggressive with them, he hits and
kicks dogs"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\13-329-DM;
Position: 149 - 151; Created by: MBF; 12/18/2021 11:27; Weight score: 10]
5.



He is in 6th grade Individualized Educational Plan.

Emotional Support and receives speech and occupational therapy."
[All Cases including Repeat Offenders\13-339-TL; Position: 124 - 126; Created by: MBF;
12/18/2021 11:26; Weight score: 10]
6.

’s father reported that | is in an Emotional Support Class and gets speech and
therapy.
’s father reported that | has an Individualized Educational Plan at school.

’s father reported that | ) has had problems at school by swearing and getting into a fight at
school."
[All Cases including Repeat Offenders\13-339-TL; Position: 167 - 169; Created by: MBF;
12/18/2021 11:26; Weight score: 10]
1.

ADHD- Reading is lowest grade. He does have a 504 plan and they are testing him for an
Individualized Educational Plan (IEP). He has gotten into trouble at school for not following
directions and defiance to authority."

[All Cases including Repeat Offenders\19-545-JR; Position: 121 - 121; Created by: MBF,;
12/18/2021 11:26; Weight score: 10]
8.

ADHD- Reading is lowest grade. He does have a 504 plan and they are testing him for an
Individualized Educational Plan (IEP). He has gotten into trouble at school for not following
directions and defiance to authority."

[All Cases including Repeat Offenders\19-545-JR; Position: 140 - 140; Created by: MBF;
12/18/2021 11:26; Weight score: 10]

9.
Ms. reported that 15 has had detentions and in-school suspensions for defiance to
authority figures.
Ms. reported that 15 has a 504 plan at the present but they are testing him for an

Individualized Educational Plan (IEP).

Ms. reported that [ is impulsive."
[All Cases including Repeat Offenders\19-545-JR; Position: 169 - 171; Created by: MBF;
12/18/2021 11:26; Weight score: 10]
7.4. Disruptive in school
7.5. In-school detention
1.

She got one in school detention because she was not paying attention."
[All Cases including Repeat Offenders\14-396-OG; Position: 121 - 121; Created by: MBF;
12/18/2021 17:09; Weight score: 10]
2.
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He has had six (6) detentions and four (4) In School Suspensions for defiance to authority."
[All Cases including Repeat Offenders\19-545-JR; Position: 122 - 122; Created by: MBF;
12/18/2021 17:09; Weight score: 10]
7.6. Special education
1.

Ms. reported that L. has special education needs."
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\15-431-JP; Position:
198 - 198; Created by: MBF; 12/18/2021 16:22; Weight score: 15]
2.

He has an IEP, | think he is in special education classes"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\13-329-DM;
Position: 85 - 85; Created by: MBF; 12/18/2021 16:22; Weight score: 15]
3.

reports . has special education needs and has been, and is currently in counseling"
[All Cases including Repeat Offenders\11-285-TK; Position: 180 - 180; Created by: MBF;
12/18/2021 16:22; Weight score: 15]
7.7. Defiance
1.

| got 4 In School Suspensions for Disrespect and Defiance to Authority Figures."
[All Cases including Repeat Offenders\19-545-JR; Position: 15 - 15; Created by: MBF;
12/18/2021 17:18; Weight score: 10]
2.

He has gotten into trouble at school for not following directions and defiance to authority."
[All Cases including Repeat Offenders\19-545-JR; Position: 121 - 121; Created by: MBF;
12/18/2021 17:18; Weight score: 10]
3.

He has had six (6) detentions and four (4) In School Suspensions for defiance to authority."
[All Cases including Repeat Offenders\19-545-JR; Position: 122 - 122; Created by: MBF,;
12/18/2021 17:18; Weight score: 10]
4,

He has gotten into trouble at school for not following directions and defiance to authority."
[All Cases including Repeat Offenders\19-545-JR; Position: 140 - 140; Created by: MBF;
12/18/2021 17:18; Weight score: 10]
5.

reported that he has gotten detentions and in-school suspensions for defiance to authority
figures and disrespect."
[All Cases including Repeat Offenders\19-545-JR; Position: 159 - 159; Created by: MBF;
12/18/2021 17:18; Weight score: 10]
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Ms. reported that 5 has had detentions and in-school suspensions for defiance to
authority figures."
[All Cases including Repeat Offenders\19-545-JR; Position: 169 - 169; Created by: MBF;
12/18/2021 17:18; Weight score: 10]
7.8. Detention
1.

He has had six (6) detentions and four (4) In School Suspensions for defiance to authority."
[All Cases including Repeat Offenders\19-545-JR; Position: 122 - 122; Created by: MBF;
12/18/2021 17:12; Weight score: 10]
2.

reported that he has gotten detentions and in-school suspensions for defiance to authority
figures and disrespect."
[All Cases including Repeat Offenders\19-545-JR; Position: 159 - 159; Created by: MBF;
12/18/2021 17:12; Weight score: 10]
3.

Ms. reported that 15 has had detentions and in-school suspensions for defiance to
authority figures."
[All Cases including Repeat Offenders\19-545-JR; Position: 169 - 169; Created by: MBF;
12/18/2021 17:12; Weight score: 10]
7.9. School Suspension or Expelled
1.

No in-school or out of school suspensions."
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\15-431-JP; Position:
147 - 147; Created by: MBF; 12/18/2021 17:11; Weight score: 10]
2.

Ms. | L. reported that |J has been suspended or expelled from school"
[All Cases including Repeat Offenders\13-346-JR; Position: 178 - 178; Created by: MBF,;
12/23/2021 17:05; Weight score: 10]
3.

Last year she liked to fight and got two out of school suspensions and had problems last year
with not listening and not paying attention."
[All Cases including Repeat Offenders\14-396-OG; Position: 121 - 121; Created by: MBF;
12/18/2021 17:11; Weight score: 10]
4,

’s grandmother reported that [ liked to fight last year and had 2 out of school suspensions
for her inability to pay attention."
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[All Cases including Repeat Offenders\14-396-OG; Position: 177 - 177; Created by: MBF;
12/18/2021 17:11; Weight score: 10]
5.

| got 4 In School Suspensions for Disrespect and Defiance to Authority Figures."
[All Cases including Repeat Offenders\19-545-JR; Position: 15 - 15; Created by: MBF;
12/18/2021 17:11; Weight score: 10]
6.

He has had six (6) detentions and four (4) In School Suspensions for defiance to authority."
[All Cases including Repeat Offenders\19-545-JR; Position: 122 - 122; Created by: MBF;
12/18/2021 17:11; Weight score: 10]
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8. Bullying or Been Bullied

8.1. Child hit or bullied others

8.2. Child was ridiculed by others/family
1.

Yes, he will cry or scream into his pillow or listen to music.

Yes, He has gotten into fights, triggers are when people make fun of and they come at him

he will fight. When something happens at he will have outbursts and punch things."
[All Cases including Repeat Offenders\19-545-JR; Position: 129 - 130; Created by: MBF;
12/19/2021 20:22; Weight score: 10]
8.3. Child has never been bullied
8.4. Child never bullied
8.5. Child has been bullied
1.

reports he likes to be by himself “sometimes”
believes he has been bullied “a couple of years ago”
, when asked if he would be in trouble for having burned the , he said, “not really
‘coz | didn’t know she (mom) was going to check.”"
[All Cases including Repeat Offenders\12-308-VS; Position: 188 - 190; Created by: MBF;
12/18/2021 13:03; Weight score: 10]
2.

has witnessed his parents arguing “sometimes”
reportedly has few may have been bullied in school

reportedly has a history of lying, shoplifting and used drugs and/or alcohol."
[All Cases including Repeat Offenders\12-308-VS; Position: 202 - 204; Created by: MBF;
12/18/2021 13:03; Weight score: 10]
3.

Yes, | like Math it is my favorite subject.
No | have not been bullied and | have not bullied anyone.
| have five friends in the neighborhood."
[All Cases including Repeat Offenders\13-339-TL; Position: 16 - 18; Created by: MBF;

12/18/2021 13:03; Weight score: 10]
4.

Yes, he has Attention Deficit Hyperactivity Disorder and has had problems with being
impulsive. He has been bullied and he hit another child after he hit him first.

He was suspended for 2 days after he hit another child."
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[All Cases including Repeat Offenders\13-339-TL; Position: 127 - 128; Created by: MBF;
12/18/2021 13:03; Weight score: 10]
5.

Sometimes

| have been bullied | was called names last year. | bully my brother by kicking him and hitting
him."
[All Cases including Repeat Offenders\14-396-OG; Position: 18 - 19; Created by: MBF;
12/18/2021 13:03; Weight score: 10]
6.

reported that she has gotten into trouble in school for not listening and having two fights last
school year.
reported that she has been bullied by being called names last year in school.
reported that she has bullied her half-brother by kicking and hitting him on occasion."
[All Cases including Repeat Offenders\14-396-OG; Position: 159 - 161; Created by: MBF;
12/18/2021 13:03; Weight score: 10]

7.
Ms. reported that 15’s medications are Concerta, Remeron and Clonidine.
Ms. reported that 5 has been bullied a great deal from Kindergarten until 5th grade for
being when he is African American and White.
Ms. reported that 15 does get into fights for people saying things about him."

[All Cases including Repeat Offenders\19-545-JR; Position: 174 - 176; Created by: MBF;
12/18/2021 13:03; Weight score: 10]

9. Juvenile detention
9.1. Arrested
1.

Her mother is in jail. She has been arrested three times. She is 39"
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\12-288-JP; Position:
83 - 83; Created by: MBF; 12/19/2021 20:06; Weight score: 15]

10. Interview-related themes
10.1. Good attention control
10.2. Would not cooperate
10.3. Cooperative

1.

is a female of mixed race who looked appropriated to her stated age
and was dressed appropriately for the situation. She was alert and cooperative for the
interview."
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[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\15-431-JP; Position:
215 - 215; Created by: MBF; 12/18/2021 13:56; Weight score: 10]
2.

The relationship between her stress level, her separation from her mother and the fire setting
at that age needs to be considered.

’s mother, Ms. , was cooperative for the interviewing process."
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\15-431-JP; Position:
215 - 216; Created by: MBF; 12/18/2021 13:54; Weight score: 10]
3.

Mrs. , I\’s biological mother, was cooperative for the interviewing process, once she was
awake."
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\13-329-DM;
Position: 158 - 158; Created by: MBF; 12/18/2021 13:54; Weight score: 10]
4,

Please refer to the Safety Check above for additional information.

The maternal grandmother/guardian, Ms. , was available and cooperative for the
interview."
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\12-288-JP; Position:
111 - 112; Created by: MBF; 12/18/2021 13:55; Weight score: 10]
5.

, who will be four years old this month, was interviewed; however, not all questions could
be asked due to the age of the child. She was cooperative but easily distracted by external
stimuli and had to be redirected several times."

[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\12-288-JP; Position:
112 - 112; Created by: MBF; 12/18/2021 13:54; Weight score: 10]
6.

is a, eleven-year-old female of mixed race, who looked older than her stated age and was
dressed appropriately for the situation. She was on time for the interview, polite and
cooperative."
[All Cases including Repeat Offenders\10-219-DA,; Position: 110 - 110; Created by: MBF;
12/18/2021 13:55; Weight score: 10]
7.

His mood was mildly restricted and his affect congruent to his mood. He was cooperative and
answered all questions."
[All Cases including Repeat Offenders\12-308-VS; Position: 212 - 212; Created by: MBF;
12/18/2021 13:54; Weight score: 10]
8.
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is an Hispanic male who looks somewhat older then his age. |) was
cooperative but hesitant to begin the interview."
[All Cases including Repeat Offenders\13-339-TL; Position: 191 - 191; Created by: MBF;
12/18/2021 13:54; Weight score: 10]
9.

He denied any suicidal or homicidal ideations.

’s father was present and cooperative for the interview."
[All Cases including Repeat Offenders\13-339-TL; Position: 191 - 192; Created by: MBF;
12/18/2021 13:55; Weight score: 10]
10.

He appeared to be of average intelligence. He presented as having normal attention and
concentration and was cooperative for the interviewing process."
[All Cases including Repeat Offenders\13-346-JR; Position: 188 - 188; Created by: MBF;
12/18/2021 13:54; Weight score: 10]
11.

isa female who appeared much older her stated age. | was

cooperative throughout the interview but there were periods she was apprehensive in
her answers."
[All Cases including Repeat Offenders\14-396-OG; Position: 201 - 201; Created by: MBF;
12/18/2021 13:54; Weight score: 10]
12.

Perhaps this may be a coping mechanism on her part to deal with all of it at her young age.

’s grandmother was cooperative for the interviewing process."
[All Cases including Repeat Offenders\14-396-OG; Position: 201 - 202; Created by: MBF;
12/18/2021 13:54; Weight score: 10]
13.

Throughout much of the interview 5 did not answer many of the questions as his
mother seemed to respond to many of the questions. When 5 did answer the questions

he was cooperative and engaged."
[All Cases including Repeat Offenders\19-545-JR; Position: 189 - 189; Created by: MBF;
12/18/2021 13:54; Weight score: 10]
14.

The assessment was conducted at the Fire Department as 5’s mother was somewhat
apprehensive to have it done in the home

’s mother was engaged and cooperative throughout the interview process."
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[All Cases including Repeat Offenders\19-545-JR; Position: 189 - 190; Created by: MBF;
12/18/2021 13:56; Weight score: 10]

10.4. eye contact

1.

eye contact"
[All Cases including Repeat Offenders\12-308-VS; Position: 212 - 212; Created by: MBF;
12/18/2021 16:17; Weight score: 0]
10.5. Variable eye contact
10.6. Good eye contact
1.

Her eye to eye contact was good."
[All Cases including Repeat Offenders\Repeat Offenders x Completed FSE\12-288-JP; Position:
112 - 112; Created by: MBF; 12/18/2021 16:17; Weight score: 15]
2.

Her eye contact was good."
[All Cases including Repeat Offenders\10-219-DA,; Position: 110 - 110; Created by: MBF;
12/18/2021 16:17; Weight score: 15]
3.

His eye contact was good."
[All Cases including Repeat Offenders\13-346-JR; Position: 188 - 188; Created by: MBF;
12/18/2021 16:17; Weight score: 15]
10.7. Poor eye contact



11. Death
1.

believed the burn occurred at night

The family dog died recently, but | reportedly did not show sadness about it and told his
mother, “You eat cow, and you’re not sorry about that.”"
[All Cases including Repeat Offenders\12-308-VS; Position: 191 - 192; Created by: MBF;
12/18/2021 14:42; Weight score: 15]
2.

My two grandfathers died a year ago of heart attacks."
[All Cases including Repeat Offenders\13-339-TL; Position: 74 - 75; Created by: MBF;
12/18/2021 14:42; Weight score: 15]
3.

My son or daughter has nightmares.
(wakes up crying over my father his grandfather who died of a heart attack)"
[All Cases including Repeat Offenders\13-339-TL; Position: 98 - 99; Created by: MBF;
12/18/2021 14:42; Weight score: 15]
4.

He gets bullied sometimes in the neighborhood as well as at school.

2 years ago my father died who he was close two and his other grandfather died 1 year ago."

[All Cases including Repeat Offenders\13-339-TL; Position: 148 - 149; Created by: MBF;
12/18/2021 14:42; Weight score: 15]
11.1. Death of a pet
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Appendix G: BPN FYI Program’s Basic Fire Safety Education Material

W
BURN

PREVENTION

MR T O R K

Fire & Youth

Intervention

Fire Safety Education - Basic

One or Two Lessons for Ages 5-9, 30-60 Minutes in length
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Bazic Level - FY1 Education, ages 5-% Page 2

b
BURN
PREVENTION

BURN PREVENTION NETWORK

FIRE & YOUTH INTERVENTION
EDUCATION - BASIC LEVEL,AGES 5-%

(Designed to be completed in one or two lessons, roughly 30 - 80 minutes long)

COMNTENTS:
& lesson Plans
& Resources /Student Activity Sheets
1) “Good Fire/Bad Fire” Student Activity Sheet (Page 15)
2) "Tools or Toys” Student Activity Shest  (Page 16)
3)  Movelty Lighter Display Sheet (Page 17)
& Parent Handouts
I} "WWhat to Lock For” (Page 18)
%) "The Fact Is...” (Page 19-20)
3) "Fire Misuse- ¥What You Can Do” (Page 21)
4) "The Great Escape” Activity Sheet” (Page 22-23)

5) "Home Safe Home” Checklist (Page 24)

(Prepars parent handout packets for each family prior to the start of the |esson)
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OVERVIEVY:
« Topics:
¢ Matches & Lighters - Tools, not toys {Pages 4-5)
& Good Fire/Bad Fire {Pages 6-7)
2  Home Escape {Pages 8-10)
& Stop, Drop, Roll {(Pages 11-12)
9 CGalling 9-1-1in an emergency (Pages 13-14)

GOALS:

e Distinguish betwesen tools for adults toys for children; recognize lighters and matches

as tools, nat toys.
«  Demanstrate what to do if youth finds matches or lighters.
& Give examples of beneficial uses of fire
&« Demanstrate how to safely escape the home in the event of fire

« Demaonstrate how to Stop, Drop, and Roll in the event of a clothing fire and how to
appropriately call 9-1-1 in the event of an emergency.

SUGGESTIOMS:

s Keep the session as interactive as possible! Lecture as little as possible. Ask lots of

open-ended guestions.
Az much as possible, try not to use “scare tactics”.

« Fire service professionals serve as EXCELLENT role models for these kids. They will

listen to you!!

STARTIMG THE SESSIQN: (prior to the [essan, print out all parent handouts, enough for
one packet per family). Mot all topics will need to be taught to every family; refer to your
education referral form for topics as well as number of classes (as well as maximum length

per class, based on the individual child).

INTRODUCE yourself, and allow the family to do the same, Ask the youth to explain why
they (think they) are here,  Explain what you will be talking to them about, and begin the

lesson.
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1) Matches & Lighters - Tools, not Toys!
MATERIALS:

+ Samples of matches (books and boxes)

+ Samples of lighters (regular, grill, novelty)

+ Picture of novelty lighters {Included in this packet)

+ 'Toals ar tays” activity sheet (Included in this packet)

BACKGROUMND INFOMRATION:

Maiches, lighters and grlf fighters are found in almost every home. Even for non-smokers, they
serve many purposes.  However, in the hands of children, they can be deadly. Children in this age
range must be waught thot these ignifon sources are t be handled by adufts onty. They must
folfow safety rules when ft comes to the safe use of maiches and lighters.

Toys are designed for fun, recreational play. Tools are fiems that ond objecs thar are designed 1o
assist people to do thefr work. Generdl rides for using toofs safely are to use them for the job for
which they were designed. Follow directions and safety instructions. The same is true for toys.

Toys can be dangerous if children are not playing carefutly.

There are many novetty fighiers are on the market wday. They are designed and marketed 1o
appeal tv children. {Included in this packet is @ poster showing the many varfeties of lighters).
Smdents should be made oware of these fighters in case they find one, or if another child tempis
them to play with one. Sofety rules need to be esiablished regarding ALL tvpes of maiches,
lighters, and grill fishiers. A good rule of thumb is that children who are o young to understand
danger should tell @ grown-up if they find these fiems. Older children com take the ftem o an
adut.

Sofe storage of these ignitfon ftems fs extrernely important.  Store them high out of the reach of
chitdren and keep them in a tghily covered contaimer. Remember that when puests come o vish,
they may carry marches or lishters in coat peckets of purses. Hang coms ond purses i o closet
where chitdren will not vemiure o fook
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PROCECURE:

I} Show the students various types of matches (books, boxes) and lighters (hormal
lighter, grill lighter, novelty lighter). Ask students what they are uzed for. (Lighting
candles, grills, fireplaces, etc.) Ask them why they could be dangerous? (They could

start unwanted fires if children play with them). Explain that lighters and Matches are
TOOLS, NOT TOYS.

TOOLS are items designed to assist people to do their work. Toys are designed f
ar fun and play. Ask the children to list some types of tools. Talk about what they
are used far (hammer for driving nails, saw for cutting things, etc) and emphasize
that each tool has a particular job, just like a lighter or match has the job of making
a (safe) fire. Explain that tools have safety rules that grown ups follow so they
don't get hurt when they use them, Ask the students to think of some safety rules
for the tools you've discussed (safety gogeles, hard hat, ete.)

In regard to matches and lighters, ask the children why anly grown-ups should
handle them (because they are tools!) Discuss safety rules adults follow when using

matches and lighters.

Discuss with the students where they might find matches andfor lighters, (At
home, in drawers or cabinets, outdoors, in an adults pocket or purse). Establish
that younger children {roughly 5-7 y.o.) should TELL a grown up if they find
matches or lighters. Older children (over 7) can safely GIVE them to an adult.
Use your own judgment as to the maturity of the student(s) to determine if you
should suggest they handle matches and lighters.  (Aszk children ta name adults

they could tell (parents, teachers, etc.)

Talk briefly about novelty lighters (show them the handout enclosed in this packet,
ar real examples if you have them).  Explain that they are even mars dangerous
than regular lighters becauze they are designed to look like toys, but are actually

toals that can set dangerous fires.
REINFORCEMENT:

Distribute the "tacls or toys” worksheet (if you choose to use it) either to
complete during class or to take home as homewark (if there will be a second

class).
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2) Good Fire/Bad Fire
MATERIALS:

+ "Good Fire Bad Fire” worksheet (Found on page 14)
+ Chalk beard or flip chart
BACKGROUND INFORMATION:

Fire is hot and can spread rapidly. Therefore, it con be very dangerous! ft can destroy property
and belongings and can couse injury or death.  Fire olse has many beneficial purposes, such as
providing heat for homes or fight during @ power oueage, for cooking, and in industry for making
glass, steel etc. Fire is often used tw celebrate holidays with candles and fireworks. Therefore,
fires can be GOOD or BAD. GOOD fires have three characteristics to be safe

I} They must be made by an aduf

2} They must be made for a good reason

3} They mustbe made with sofety precautions in mind.

PROCEDURE:

I} Briefly talk about how some things are HOT and same things are COLD - ask students
to list things in each category. (VWrite them down if you have access to a chalk board or
white board).  Cool things - refrigerator, rock - could get hot!, glass - could get hot!, etc))
Hat things - water (could be either hot or cold), candles, stove, matches, lighters, etc.)
Asle what could happen if one of these things came into contact with something that could

burn.
2} Emphasize that some of these things we listed could be hot or cold, FIRE 15 ALWAYS HOT.

Aslk the students to look around the room, or think about their rcom at home, and name
some things that can burn {curtains, paper, clothing, magazines, chairs, etc. ) Stress that all

fires happen when things get to close to things that can burn.

3) Acsk the children if they think there is ever a time when a fire can be a "good” fire.
Give the children various good and bad fire scenarios. Have the children stand if they
think it is a "good” fire and sit down if they think it's a “bad” fire. Emphasize that fires are
“goad” when they are safely started by an adult for a specific reazon, (Examples of “good

fires” might be things like: fireplace or woodstove to heat your home; a safe candle ta
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light the room during a power outage; an adult cooking on a charcoal grill; examples of
“bad” fires might be things like: forest fires; house fires; fires setin dumpsters or trash

cans.)

REIMFORCEMENT:

Distribute the "Good Fire? Bad Fire” worksheet (if you choose to use it) either to

complete during class or to take home as homework (if there will be a second class).

252



253

F¥l Education - For ages 5-% Page 2

3) Home Escape

MATERIALS:

+ 'The Great Escape” DVD or online video (optional)

+  Aoworking smoke alarm

+ '"The Great Escape” Activity Sheet (Found on page 17)
+ Chalkboard or flipchart

BACKGROUMND INFORMATIOR

More than half of fatal fires ih homes occur when famifies are asleep. Having working smoke
deteciors on each level of vour heme and in sleeping areas mcreases your chonces of survival by
0%, according o the NFFA. Planning and pracicing o home escape plan will give family

members the confidence to react properly in the case of a fire in their home

fn the event of a fire, you have obout pvo and a half minutes o pet out of vour home safely.
Contrary to what people might think, smoke will not awaken you.  The toxins in the smoke
acually have a reverse affect. Smoke is thick and black, not spaque as viewed on TV or in the
movies. Smoke rises with the warm air currems. Most fire deaths are caused by smoke — not
ffames. Sleeping with the bedroom door dosed fs the best way to keep smoke from entering the
bedroom in the case of fire. Smoke alarms should be dusted and vacuumed regularly, tested
monghly, and the baiteries replaced at least once @ year. Never remove the baiteries without

immediately replacimg them with fresh ones.

Knowing how to react quickly and properly in the event of @ fire in the home is dependent upon
everyone knowing the proper steps to take to escape. Famifies should moke o diograom of the
floor plan of their homes, incuding windows, deors, stairs and hallways. Identify two ways ot of
every room. Plan an eutdowr meeting place where the family con pother once ouedoors. This
autd be a neighbor’s driveway, @ corner matbox or a tefephone pole. Becouse of the toxins in the
smoke that rise to the cefling with the warm air currents, escape through smoke is best done by

crawling fow to the ground, and feefing along the wall to help with focating the nearest exft

Emphasize that once ouidoors, never go back into the burning home for any reason. Calf 911
from a celf phone or g neighbor’s phone, and woft at the meeting place for the fire service w
arrive. ft is important o iefl the @1 operator ond the first firemen on the scene whether or not
everyone is aocounted for. Mo one wants o fireman to risk his life going into a burning buitding o

rescue someone who has sofely escaped
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fh @ sfation where there s ho escape from g bedroom on a third fleor, for exomple, there are
steps w take o safely shefter in the room to await rescee. Feef the door to dezermine ff it is hot.
ff it is hot, do not open it — flames could be on the viher side. Place Hankets or pilfows ot the
base of the door and anywhere that smoke might enter the room.  Stay fow o the ground, and if
there is no smoke outside the window, open the window and signal for help. i there is smoke
vutside the window, open it shightly and hang o sheet, shir, eic over the sif and dose the window.
ffthere is a celf phone in the room, caf 911 and advise them of your focatfon. Wait for rescue.

Remind chifdren never o hide under a bed or i @ doset. . _firefishiers wont be able to find them.

Finally, practice your escape plan fust as children do in school Time the escope. Moke sure alf
windows can be opened, and affow children to praciice opening them. Praciice your escape plan

at feast once a year.
PROCEDURE:

I} Ask students if they have ever seen a TY show or mavie about fire. Ack them what the
smoke looked like, Ask if they could see people running through the smoke. Tell them
that the real truth about smoke is that it is thick and black and deadly. In afirg, the smoke
is hat and contains deadly poisons that will cause people to die if they breathe it. Tell the
students that warm air rises toward the cefling. Cooler air is near the floor, Since the

smoke is hot, it rizes toward the ceiling first.

2y Ack students if they think they would wake up if smoke was in the roam. Remind them
that most fires happen at night when people are azleep. If they sleep with their bedroom
door open and there is a fire, the smoke could fill the room and they could die before they
ever wake up. Show the students the smoke detector (alarm). Ask them if they
remember what it is (you should have used this in an earlier lesson). Push the button on
the smoke alarm, and ask students why they think it is so loud. Establish that smake
alarms save lives by detecting smoke and waking people to warn them of danger. Take the
smoke detector apart to show the batteries and how the smoke detector works. Show
students how to properly install the batteries, YWrite safety rules an the flipchart or
chalkboard cancerning smoke alarms, They can only save lives if they are working!
Dizcuss why they should be placed an the ceiling, reminding students that smoke rizes to
the ceiling first. Ak them if they woke to find smake in their bedroom if they should run
through the smoke. (Remind them they may not be able to see where they are going, and
if they breathe the smoke they could die). Discuss crawling low under smoke. Help them

to determine why that is important, using the clues from what you just taught them.
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3) Ask students if they have ever practiced a fire drill to escape a burning building. Those
in school should respond affirmatively. Ask how many have planned and practiced a fire
drill from their home. Ask them why they think it would be important to plan and practice
a drill from their home. Ask how they would fes| if they awoke from sleep to the sound of
the smoke alarm (scared, frightened). Explain that knowing what to do when they are
frightzned in a scary situation can give them confidence to make the right choices, Show
the DVD (“The Great Escape” - also available online at www.burnprevention.crg) at this
point. After showing the DVD, discuss all the important cancepts presented in the videa,

and draw an example of an escape plan on the chalkboard.

4) Wyou choose not to use the DVD, continue by discussing how to plan a home escape.
Draw a simple floor plan of a home on the chalkboard or on the flip chart. Discuss
various scenarios of possible escapes or blocked escape routes to demaonstrate the
importance of having a primary and a secondary escape route. Diagram two possible exits
from each room. Stress the importance of a family meeting place once outdoors; never go
back inside for any reason; call 911 once outside from a cell phone ar neighbor's house;

ete. You can list the steps on a chalkboard orflip chart.

5) Discuss sheltering if escape from a room is not possible. Reinforce the concept that
they should not hide. Remind them that it is important to practice their drill to be sure
they would know what to do.  Be sure windows that might provide an escape can be

opened, and that they know how to apen them.

REIMFORCEMEMT:

Distribute the "The Great Escape” worksheet. Assign each student and hisfher family to
diagram an escape from their home and practice it. K a secand class will be held, ask the
family to return the completad diagram next time and be prepared to talk about their

experisnce practicing their escape!)
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4) Stop, Drop, & Roll

BACKGROUND INFORMATION:

Cothing fires are among the leading couses of devastaiing burns to young children. A child’s
natural response, when their clothing caiches fire, fs to panic and run - @ behavior that intensifies
the fire and increases the severfty of the burns. Children should be taught the skiffs of “Stop,
Drop, Rofl, Cood, & Colf” to prevent serious burns in the case of cdothing ignftion. ftfs alse
important to teach them to prevent dothing fires in the first ploce!

MATERIALS:

+ "“Stop Drop Roll” DVD ar anline video fram www.burnprevention.org (optional)
+ Masking tapedfelt (“pseudo-flames”)
+ Chalkboard or flip chart

PROCECURE:

1} Explain to the children that they will learn several important fire and burn prevention

lessons and skills that could save their life or perhaps someane else's |ife!

2} Ack the children what would happen if their clathing caught on fire (they would get
burned; it would hurt; etc)) Ask the children to list ways that their clothing could
catch on fire, write them on the chalkboard or flip chart) (Playing with matches or
lighters; getting to close to an open flame - candle, campfire; playing with fireworks;
getting too close toa grill; leaning across the lit burner of a stove) Discuss safety tips

with children for each item listed.
3) Show the “Flick the Firefly - Stop, Drop, Roll” video if you choose to use it.

4) Ask the children if they know what to do if their clothing catches an fire - with a doll

or stuffed animal, demonstrate as you discuss:

STOP - where you are - do not run!  (Make sure children understand that running will

provide the fire with more air and make it burn faster, causing a mors sever burn)

DROP - to the ground or floor, right away. Don't worry about getting dirty or hurting
yourself,

Page |1
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ROLL - BACK AMD FORTH aver the flame until the fire goes out. (The ralling back and

forth takes the air away from the fire and makes it go out).

3)

Ask students if they know that to do if their skin gets burned (or a friend gets burned).

Acle the children what they should do if they or a friend gets burned,  (What is the
best way to take care of a burn?) - If they suggest ice, explain that ice causes additional
damage to the already burned skin because it decreases the blood supply to the injury.
If they suggest butter, first aid creams or cintments, etc., explain that these greasy

substances will hald in the heat and cause maors pain.

Explain that the best immediate first aid for a burn is to COOL the burn owth COOL
water (NOT cald) - Provide some “What if” scenarios to allow the children to identify
various sources of water or cool liquids to cool the burn. (Faucet or hase; if they are
naot available, such as ona camping trip, a stream, or water/juice that haz bean packed
for the trip).

Emphasize that the best thing to do is PREVENT clothing fires, and go over your lis of
safety tips from the start of the discussion.

REINFORCEMEMT:

Allew children to practice Stop, Drop, Roll, by placing a piece of masking tape somewhers

an their clothing and asking them to demonstrate the skill.

Page 12
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5) Calling #-1-1 inh ah emergency

BACKGROUMND INFORMATION:

Emergencies are life threatening sfiwaiions that require the assistance and acifon of
emergency service professionals such as police, fire and rescue officals. Examples of
emergencies are: A persen having g heart mizack someone being threatened with a
weapon; @ cor acddent with i juries; @ person not bregthing; @ house fire, etc Calling
@11 for o nonemergency can slow down the response time of emergency vehicles 1o g

real emergency.

ton-emergencies can range anywhere from false alarms, to @ minor burn, 1o a
reighborhood dog barking during the night.  Statistics show that almost half of aff
11 calls are for non-emergencies andior crank calls. ft is a crime fn every state o

aalf in a false alerm.

When o 11 dispatcher receives a call, he or she will request certain information
from the caller such as: The nature of the emergency; name; address; conditfon of

the victim, if there is vne, such as whether the vicim is breathing, etc

M the cose of a fire, the dispatcher will wont to know if everyone escaped the  burning
tuilding (which is why the meeting place is so important in o home escape plan). ftis
important that the caller remain calm, speak dearty, provide the information requesied,
and stay on the fine unidf the dispaicher tefls them to hang up.

MATERIALS:

+ (2) Toy telephones or cell phanes turned off

+ Chalkboard/Hipchart
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PROCEDURE:

I} Begin by discussing the home escape plan the student(s) completed for
homewark, Reinforce the concept of calling 911 after they exit the burning buflding.
Remind the that a fire situation iz an emergency situation. On the chalkboard or
flip chart, make a list of emergency situations that would constitute a call to 911.
Make another list of non-emergency situations. If the student is having trouble
thinking of either situation, give them clues with scenarios, and help them to decide
if it is an emergency (Is it life-threatening?). ¥When listing the non-emergencies,
help the student to determine who he/she might call or azk for help with that
situation. Non-emergency example: You are playing in your backyard when your
friend trips over a tree route and scrapes his knee and elbow. Who can you call
for help? (A parent) What could you dof (Help to clean the scrape. Apply

antiseptic ointment and a band aid.)

2) Explain to the student thata 91| operator will need certain information that
will determine what emergency vehicle to dispatch (police, fire, ambulance). Using
the telephones, have the student "call 911", You play the part of the 911
dispatcher and ask pertinent question: for the emergency. For example, ina fire
emergency: “YWhat is your emergency?™ "l everyone out of the house! "Where
do you live? "“What is your name!”  “How old are you?” "“Where is your family
now!”  “ls anyone hurt™  Allow different students to “call” with different
emergencies to portray examples of medical and criminal emergencizs. Explain
that the 91| operator will dispatch the appropriate vehicles for the emergency.
Remind students to stay on the line until the dispatcher tells them to hang up.

Wrap up the lesson(s) by asling if there are any questions for you.

Hand out the parent packets for them to take home.
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Good Fire or Bad Fire?

Look at the pictures below. If you see o picture of o good fire, draw a circle
dround the picture. If you see a picture of a bad fire, draw an *X" over the pic-
ture. At the bottom, name three things that make a fire “good” by writing the

word on the line that completes each sentence.

Three things that make a fire “good®.

1. A fire must be started by a

2. The fire must be for a good

3. A fire must be started

Choose from these words to complete the sentences above.

redson scifely grown-up
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TOOLS ORTOYS?

Look at the pictures below. If you see a picture of a tool, draw a circle
around the picture. If you see a picture of a toy, draw a square box around
the picture.




Lighters or toys?
Can you tell the difference?
Could a child?

For more information about the dangers of novelty lighters, visit:
www.oregon.gov/OSP/SFM
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Youih Fireseiting
Prevention and
My life torn apart by firesetting I[ntervention Toolkit

What to Look For: Signs A Child is Misusing
Fire
A child or teenager may be misusing fue if you find:

v Lighters, matches, or fireworks in a child's room, pockets, or belongings
v Lighters, matches, aerosol sprays, fiteworks, or flamimable liquids (accelerants) in vour

home come up missing and/or are found m a different location than where an adult last
left them

v Discarded lighters or matches in the gatbage or yard

v Smell of smoke or something burning without a known source

v Unexplained bum/scorch marks or melted areas in carpeting, floors, toys, clothing,
papers, fumiture, waste baskets, closets, outdoor areas, grass, etc.

v Smell of gasoline, kerosene, alcohol-based gels, or other accelerants on a youth's clothing
of in an area they have been playing

v Unusual itemns (or remains of unusual items) in the child's room or in other areas of your
home or yvard such as: toilet bow! cleaner, alurminum foil, plastic pop/soda bottles,
candle/hobby/craft wicks, gunpowder, CO2 cartridges, etc.

v Videos or pictures of fire misuse on the vouth's cell phone, computer, or online social
media and video accounts

Even if a vouth has not misused fire, they may be at a higher risk for future misuse if they:

e Show an extreme fascination or mterest in fire

« Have observed others misusing fire (inc luding adults)

+ Freguently view onlme videos, blogs, or websites that have a focus on or display unsafe
fire use

«  Frequently play video games that involve fue balls, molotov cocktails, explosives, flame
throwers, and other dangerous uses of fire
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Youth Fireselling
rention and

ention Toolkit

My life torn apart by firesetting

The Fact Is...

v bfany youth mcorrectly think that they can control the ignition sources (1.e. lighters,
matches, freworks, explosives, etc.) they misuse and the fires they set.

v Many parents believe their children "know better” than to play with fire, when in fact fire
misuse by youth remains a serious and widespread problem.

v Even though most fires set by yvouth are started out of curiosity or experimentation
(versus intentional malice), the damage they cause in terms of both economic and human
costs 15 1eal and devastating.

v Children "playing” with fire is a very dangerous behavior. Hach vear, children "playing”
(i.e. intentionally-set fires not included) with fire cause on average 56,300 fires, 110
deaths, and 880 civilian injuries. (NFPA 2011)

v These fires cost $286 million in property damage each year in the United States. Mot
mcluded in these astronomical costs are other expensive indirect costs, such as medical
care, fire department response, lost wages or business, etc. (NFPA 2011)

v Data extrapolated from fire departiment records (which include both intentionally-set fires
and fireplay) show that every vear, approximately 187 000 reported fires are caused by
youth. Even more alanming, due to lack of reporting it 15 likely that this number under-
estinates the actual number of youth-set fires by 300%. (NFBA 2009 - 2011)

v Approximately 40% of the fires that youth set in a home originate in the child's bedroom.
Older children and teenagers are more likely to set fires outside or to other structures.
MNFPA 2011}

v Fire is fast, hot, dark, and can guickly get out of hand. It can double in size every 30 - 60
seconds. This means your family may have less than 3 minutes to escape from your
home.

v The dangerous, toxic smoke produced from fire can make breathing difficult, impair
thinking, and cause you to lose consciousness. This means that it may be mmpossible for
you and/or other family members to escape from your home.

v About 40% of the fues that kill young children less than 5 years old are started by kids
"playing” with fire. (NFPA 2005)

v Fires that vouth set to structures cause on average over 522,600 in damages. (NFPA
2009)

v Choosmng to misuse fire sets off an unstoppable cham of events with lasting
CONSEQUENCES.

v Youth who misuse fire can be charged with a crime, may be prosecuted as an adult, and
can have a permanent criminal record. Children under 18 vears old account for nearly
50% of all arson arrests in the United States. (U.5. Departiment of Justice-FBI, 2000 -
2011)
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In many states, parents are held legally and financially responsible for their child's fire
misuse.

There are many reasons why youth misuse fire. It can be attributed to experimentation,
curiosity, boredom, or peer-pressure. However, there are times when it 15 motivated by
other things in a child's life. Fire misuse can be a sign that a child is struggling and needs
additional support or help.

No matter why a vouth misuses fire, it 15 important to not ignore it and to get help.
Trained professionals can assist and help provide additional support.

Without appropriate intervention, many youth will continue to set fires throughout their
lifetime placing themselves, family, neighbors, classmates, inhocent bystanders, other
citizens, first responders, and firefighters at high-risk for injury or death.
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fe torn apart by

Youth and Fire Misuse: What You Can Do

Children and fire can be a dangerous and deadly combinaffon. i you discover a chifd is misusing ar has a fascinafion
with ftire, please do nof ignore or minimize . Gef help by contaciing a youth fireseffing infervention program, burn
center, ar your facal tire deparfment.  There are immediaie things you can da fo Keep your family, iome, and
communify safe. Educafe the child on the proper uses of fire and the dangers of unsafe fire-refated activifies.
Fracifee e fodowdng safely Hips:

B All aduls in the child’s life need to take an active role in eliminating access to 1gninon (fire) sources and
Hcreasing supervision.

B Seta good example by using matches, lghters, and other fire sourees in a safe and careful manner. Never
mmsuse fire as a source of amusement. Children will wmrate the behavior you show.

B Dhscuss the potential impact friends can have on misusing fire and ways to overcome peer pressure.
B Praise your child for showing responsible behavior and respect for fire.

Calmly but firmly explain that matches and lghters are tools for adults only. Older children may only use them
(after obtaining permission) in a safe manner and while under proper adult supervision.

B Inspect your home for 1gninon sources the child could access (eg. candles, hit cigarettes, stoves, bonfires, BBQ
grill highters, fireplaces, pilot hights, fireworks, etc.) and remove or secure them:

—  Eeep matches and lighters high out of thereach and sight of children, in a locked cabinet.

—  Uking a combination lock to secure matches and lighters is better than using a keyed-lock, as the child may see
where the leey 15 kept.

—  Instruct any smokers i the home to completely extngish snoldng materials.

—  Remember, child-resistant lighters are not child-proef. They must be kept away from children.

— Do not use candles unattended in the home; there are other flameless, fire-safe alternatives.

—  Remove stove knobs and securely store them when not in use.

—  BBQ grills, fireworles, fireplaces, candles, bonfires, and fire pits should onty be used when there i3 constant adult
wipervision. When you are done using these items, extinguish them completely and remernber to return any
tightersimatches to a secured cabinet.

—  Eeep accelerants, such as gaseline and propane, outyde the home and locked up.

B Ifachild hasbeen experimenting with or setting fires, adults need to regularly search the child, their bedroom,
belongmngs, backpack, garage, yard, etc. for matches and lighters. For example:

—  Check the child's backpack and clothing when they come home.

—  Be on alert for lighters and matches obtained from outside the home.

—  Change how you do these searches (e g different rooms, different times of the day, etc) so the child doesn't know
when or where to expect the search and try to hide lighters/matches elsewhere.

—  Explain to the child that the reason these searches are occutring is because thedr fire rmisuse behavior is dangerous
and must stop immediately.

B Tnstall and mamrain smoke alarms: Working smoke alarms save lives, cutting the nisk of dying m a home fire n
half Make sure everyone i your home knows the sound, understands the warning, and knews how to respond
w 2 smoke alarm that s alarming.

B DMdake abhome escape plan. Discuss the fire escape plan with everyone i your household, and pracuce 1t at night
and during the daytime at least twice a year.

B All caregivers, family members, household guests, and babysitters must be educated on the above safery
recommendations and be commaitted to eliminating the child's access to hghters/matches and other fire sources.
If the child stays at another household, educate the supervising adulis.
To view adaifional safely fips, visif www traumaburn. org £S5 Koz, 3403

One Maich. One Choice. One L feinme. wrmLiraumaburn.org/Seans-Storw



Let’s plan“THE GREAT ESCAPE™!

"When it comes to fire safety, practice makes perfect!” Use the grid below to draw
ol ‘ a dlagram of the rooms In your home. Use symbols to designate windows, doors,
P 1 stairs and srmoke alarms. Draw red arrows on your diagram to show at least two
MAE GREDT escape routes fram each room. Draw a designated outdaor meeting place. Discuss
ESEAPE  your pian with your tamily and PRACTICE, PRACTICE, PRACTICE IT!

Parent slgnature Indicates completion and \\“A
practice of home escape plan with famlly. BURN
To subscribe to the Burn Prevertion Metwork and recaive pRNE,yTE\,{.\rDTF!?N

regular emall updates and alerts, visit www bumprevention org.
Alsa, scan the QR code with your smertphone to wetch our Iatest video!
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Students regularly practice fire drills in

‘ school, yet how many plan and practice fire me%?f% ON
1::_,_1_ drills with their families from their homes? v
ESCHFE

CONSIDER THESE FACTS:

* The majority of fatal fires occur in the hoime and at night. The smell of smoke won't always awaken you.
= Flre produces toxlc gases which can put you Into a deeper sleep.

» Having working smoke alarms in your home cuts your chances of dying in 2 house fire by 50%.

* You can survive a fire in your home if you knew how to react quickly and correctly.

The cther side of this paper contains a grid for you to draw a diagram of the rooms in your horne. After
you draw the rcoms, plan at least two escape routes from each reom. Don't forget to draw a garage
and/or porch roof if you have them... They might serve as an escape route from upstairs windows. Sit
down with your family and discuss your plan. Then PRACTICE it at least twica a year. Plan an outdoor
meeting place where you can count heads to be sure everyone made It out safety.

REMEMBER:

= A proper escape plan includes working smoke alarms on every level of the home and in all sleeping
areas; two ways out of each reom; an unobstructed and easy-to-use meeting place culdoors; a posted
emergency phone number for the fire department.

« If there are infants or family members with special nesds, a designated member of the family should
plan te assist them.

« Make sure that dears needed for escape can be opened easily and the windows are not nailed or
painted shut. Everyone in the family, including children, should practice unlocking and opening
windows and screens as part of the escape plan.

* Consider purchasing a UL approved collapsible ladder for escape frem upper story windows. Know how
to use it and practice!

* To make sure that the fire is not on the cther side of the door, use the back of your hand to feel the closed
door, the doorknob and the crack betwean the door and the door frame. If it is cool, open the deor carefully
and proceed to your planned exit Crawl low under smioke, if it is present if the door is hot, don't open it and
use your secondary noute. Even if the doar feels cool, open it carefully. If heat and smoke come in, slam the
door and make sure that it is securely closed then use your secondary escape route.

+ If there is no escape from your room, stay low near the floor. Bleck all spaces around the door and
door frame with blankats, pillows, clothing, stc. to keap the smoke out. Signal at the window by waving.
or use a cell phone to call 911 and advise them of your location.

* React immediately to the sound of a smoke alarm and make getting out your prierity. Do not waste
time trying to save property or pets.

= Escape first, then call 911. NEVER go back inside the home for any reason. When firefighters arrive,
infarm them of anyone or of any pets that may still be inside. Firefighters are equipped and trained to
perform rescues safely.

« Teach children not to hide from firefighters.

Sponsored by
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HomeSafeHome
vIChecklist

Thowsards of infanes and coddlers suffer From burn ivjuries ac cheir hotmes each year Scalds frorm hoc liquids or sceatm are some
of the mest commen and painful crpes of household burns thac can affece your child for a lifetime. Keep your child safe wich
these quick, easy tips because chere no place like home For your Bamily.

Kitchen & Dining Room Bathroom

Your child s s¢ fety is the most fmpertant iv,gredient. Splash into bathroom s fery.

O Mever leare your childalene in the kitchen. O Mever leave your child alene in the bathreom.
O During meal preparation and serving, keep your child in a sfe play area er high chair. O Eeep your hot water heater no higher than 120
O Avoid using blecloths to prevent hot liquid/fecd frem being pulled over or spilled. degrees.

O Always test the temperature of the water with
your hand or thermemeter befere placing your

child in the bathtu®b.

O Mever use a micwave be heata botile. Always test the temperature of heated bottles or
feods before giving them te your infant or teddler.

O Keep pot handles turned toward the back of the stove, or only use the back burners. O #hways turn off the hot water fistand the cold
O Eeep cups :ndapp|ianr: cords away from the rdg: of the stove, hle, or counter tep. water |ast.

O Mewer hold your child while drinking hot beverages or eating het foods. O Flace your child in the bathtub Rringaway from
0

) . the het and celd E{u::htnprrvrntrnnhrl.
\se spill-resistant travel mugs for all hot beverages.

O Always keep bathroem appliances like hair

straighteners and rurling irmns away from

Living Areas & Bedrooms your child

Rest E{B‘}J ﬁeﬁ{)tﬂlﬁg }«'OHI‘ ﬁhj‘fd ix 5{_{8. O Install locks on any mbinet doors where your
child could arces dangereus househeld preducts.

O (nstall at least ene smeke alarm en EXETY lewel and s|r:1:lingarea in your home.

O Test your smeke alarms each menth and change the batteries every year. Basement, Gamge

O Mever remeve the batteries frem your smeke alarm fer any reasen cther than te change & &ard
them.

Fun in the sun means s fety fust.

O Keep matchesand lighters away frem your child,
O Mever leave burning andles unattended. O Keep your child away frem your BB grill.
O Keep all extensicn cords away frem your child, O rake sure your child wears shoes cutdeers on het,
days.
O Cowver unused electrical outlets with plug covers. FDE B
O X X O A|ways make sure your child’s car seat is not
[nstall g:{t:d nr:ty SCrECns by ﬁr:p|a|:: cpenings teprevent :Dnl:u:tby your child and e e i

petlsh

O Stere all harmful cutdeer preducts like
themicals and cleaning preducts in lecked
mhinets or closets.

O Insall carben mencside detecters in your heme if you have an atached garage or burn
woed, kerssene, gil and er gas.

Emergency Procedures »
S fety means having a plan.

O Pest emergency centactsand cther imporknt infermation neat te the phene.

O Cheese a family member to be responsible for small children in the event ofan emergency. . ! k
Tirc & B Frowootion Gide for Funitics
O Regularly practice your emergen oy escape plan including bwo ways out of every rocm and A progroen of the Bum Prevertion etk

an cutdoor meeting place with your Bmily. homesafehome Or‘g

O Plan alternate escape rutes in cse the main motesare blecked by fre.

269



Appendix H: BPN YFI Program’s Advanced FSE Material

BURN
PREVENTION

N ETWORK

Fire & Youth

Intervention

Fire Safety Education

One Lesson for Ages 10-17, 45-60 Minutes in length

For use with “Sean’s Story” video
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Advanced Level - FYI Education, ages 10-17

BURN PREVENTION NETWORK
FIRE &YOUTH INTERVENTION

Page |

W
BURN
PREVENTION

HMETWOREK

EDUCATION —ADYANCED LEVEL, AGES 10-17

(Designed to ba completad in one lesson, roughly 45 - £ minutes long)
CONTENTS:
e Lessan Plan
= Parent Handouts:

I} "WWhat to Look For”

) "The Fact Is”

3) "Fire Misuze- YWhat You Can Da”

4 "“The Great Escape” Activity Sheet

5 "Home Safe Home" checklist
«  Optional Activity - “Sean's Story” Youth Collage
e« Collage Instructions

= "Sean's Story” - full educator’s guide

OWERWIEWY:
& Topics:
% FAre Safety
4 Home Escape Planning
& Burns/First Aid {optional}

4 Responsibility/Consegquences of actions
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FY¥1 Education - for ages 10-17 Page 2

GOALS:
& Youth will learn how fire is used responsibly
& Youth will learn consequences of fire misuse

& Youth will learn the importance of assuming individual responsibility and
accountability for their behavior through the development of skills in good decision

rmaking, problem solving, and impulse control.

& Youth will learn shortterm and long term legal, social, and social consequences of

fire misuse.

SUGGESTIORNS:

*  Keep the session as interactive as possible! Lecture as little as possible. Ask lots of

open-ended guestions.
*  As much as possible, try not to use “scare tactics”.

« Fre service professionals serve as EXCELLENT role models for these kids. They will

[isten to you!!

STARTING THE SESSION: (priar ta the lesson, print out all parent handouts, encugh for
one packet per family)

INTRODUCE yourself, and allow the family to do the same. Ask the youth ta
explain why they (think they) are here.  (Use the “Sean's Story Youth Collage” as
an optional activity here, to help the youth explain the incident that brought them

to class)

Explain what you will be talking to them about, and begin the lesson.

1] FIRE SAFETY:
a. Hazardsinthe home

b. Smoke Alarms




Page 3 FYI| Education - for ages 10-17

c. Matches and Lighters
d. Parents —be responsible role models with fire

i. Mever for amusement

ii.What are some ways fire is used responsibly?

1. Cooking, camping, birthdays, etc.

iii. Matches and lighters are TOOLS, not TOYS
e. Do you think you can control fire®

i. All BIG fires start SMALL!

ii.How quickly fire can spread {give real life examples from fire

service)
T. Home Safety Checklist {see handout — HOME SAFE HOME checklist)
2] HOME ESCAPE —what to do in the event of a fire
a. Crawl Low under smoke
i. Toxic gas and smoke kill more people than flames!
b. Know two ways out
c. Get out, stay out
d. Go to meeting spot
e. Call 9-1-1 after escape

T.  PLAN & PRACTICE! {see handout — THE GREAT ESCAPE worksheet)

3] BURNS/FIRST AID {\f time is short, this topic can be optional]
a. One ofthe most painful injuries you can sustain

i. Time in the hospital
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FY¥1 Education - for ages 10-17 Page 4

ii.Possible loss of function in extremities

b. What should you do if you get burned?
i, Do MOTuse ice, ointments, butter, lotion, etc.
ii. Run the burn under COOL {not cold) water.

iil. Seek medical attention.

4} RESPONSIBILITY/CONSEQUENCES OF YOUR ACTIONS -

(Discussion questions - BEFORE WATCHING VIDED:  Explain that you'll be
watching a shaort videa, but you'd like to ask these few questions first — you will
find out the answers inand after the video, so think about these things while you're

watching)

a. Who dovou think can be hurt by fire?
b. Whatisarson®

c. Whatis “age cf culpability”?

#SHOW “SEAN’S STORY® YIDEO##

After shawing the videa:

“Merw that you've seen the video...”

1) Whatis arson®

a. "Thecrime of deliberately setting a fire for an unlawful or improper

purpose”.
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b. The FBl defines arson as “Any willful or malicious burning or attempting to

burn...”

c. Do you think the firesyou set qualify asarson™ {Allow them to explain why
or why not)

d. Explain that many fires which youth are involved in could be considered

arson, such as:
i. Being dared or peer pressured into starting a fire

ii. Experimenting with bottle bombs, fireworks, or other explosive
devices

iit. lgniting aerosol sprays or accelerants

. Sething firesin fields, parks, dumpsters, abandoned buildings,
school property, trash cans, etc.

2) How seriousofa aime is arson?

a. Arson isclassified as a felony. {One of the most serious aiminal offenses in
the US).

i. Has serious legal conseqguences:
1. Prison
2. Capital level punishment

ii.Other crimes dassified as felonies:

1. Murder
2. Rape
3. Burglary

4, Drug Possession
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F¥1 Education - for ages 10-17 Page &

iit. Other possible consequences of a felony {besides prison)
1. Loss of voting rights
2. Exclusion from certain jobs or professional licenses
3. Denial of firearm purchase or possession
4. Ineligibility for public office or military service
b. What happens if someone is injured or dies as a result of a fire vou started?

i. ¥ou may be charged with additional oimes such as murder or
homicide. You may also be held responsible for anyone injured
while fire, police, and EMS are responding “lights and sirens” to an
emergency call scene.

3) Can children be arrested for misusing fire?

a. Yes! During the past decade, youth under the age of 18 have accounted for
about half of all US arson arrests.

b. What age isconsidered a juvenile®
i. Under the age of 18
c. Whatis “Age of Culpability”?

i. "Age of Griminal responsibility — the age atwhich a person can be

legally held responsible for their actions. AGE: 10 years old in PA

d. Could a juvenile be tried as an adult?

i. A juvenile can be transferred to Criminal Court, at the age of 14, for
a felony offense, prior adjudications of delinguency on felonies and/
or misdemeanors, mental capacity, criminal sophistication, degree of
cul pability, impact on the community and several other
factors. Given the magnitude of an arson charge, along with all

other factors noted above, a juvenile charge, charged with
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arson....could be transferred to the adult system, with approval of
the DA's office, testimony, etc, {As perfim Menapace, Marthampton
County fuvenife Probation)

e. Whatis restitution?
i. Making up for the wrong that was done.

1. Having to pay or compensate for loss, damages, or injuries
caused.

2. Caninclude costs of:
a. Medical treatment
b. Lostincome
c. Replacement of damaged possessions or property
d. Fre Department and EMS Response
e. Post-incident investigations
f.  Business/school interruptions
3. Whois responsible for these costs?

a. Parents can be held liable for the acts of their
children, including the severe financial repercussions
of garnishing wages or freezing accounts to pay

restitution.

4. Do you remember what the cost of damages was from the

fire Sean set? Who is responsible?
a. $700,000 — Sean and his parents are responsible.

b. How long do you think itwill take them to pay it
back?
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F¥1 Education - For ages 10-17 Page 2

T.  Mow that you've seen Sean’s Story, what are some consequences of fire

misuse?

i. Emphasize that similar to the youth, Sean made a poor choice to
misuse fire without thinking about the possible consequences. This

can lead to many bad outcomes!!

ii.Choosing to misuse fire sets off an unstoppable chain of events with

lasting consequences.
1. Sodal:

a. Public Shame
b, Loss oftrust
c. Family strain
d. Guilt
e. Disappointment
f.  Bad Reputation

g. Forbidden to see friends

h. Etc.
2. Medical
a. Burns

b. Otherinjuries
c. Death
d. Permanent physical or emotional damage
e. Etc.
3. Legal & Financial

a. Restitution
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F¥1 Education - For ages 10-17

Legal /Court/lawyer fees

Criminal Charges

Loss of insurance coverage
Freezing assets or banks accounts

Detention/confinement/jail /prison and paying for the

cost of it

Etc.

4, Future & Career

School suspension/expulsion

Mot allowed to graduate

Banned from certain jobs/professional licenses
Difficulty obtaining jobs or applying to schools
Permanent criminal record

Etc.

Who was affected or harmed by Sean’s choice to misuse fire?

Who could hawve been harmed by YOUR misuse of fire?

1. Sean

2. Hisparents

3. Siblings

4. Friends

5. Frefighters

6. Police Officers

7. EMS5/First Responders
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F¥1 Education - for ages 10-17 Page 10

8. People that could have unknowingly inside the building
9. Bystanders

10. Students

11. Teachers

12. Community

13. Neighbors

14. Business owners

15. Etc,

. FIRE DESTROYS lives, pets, homes, property, toys, clothes,
computers, electronic devices, businesses, and important personal
property like photos, albums, and family heirlooms that can never

be replaced.

g Do you know of any examples of fire misuse that you've seen in video

games, movies, TV, social media, or online videos? (allow them to answer)

i. In real life, how do you think these things could lead to someone

being hurt or property being damaged?

h. Have fiends, other people, websites, or online videos ever pressured you

or influenced you to participate in risky behaviors with fire?
i. {Allow time to answer)

ii.Follow up with: Who controls the decisions you make?




Page |1 F¥1 Education - for ages 10-17

1. Reinforce that youth have individual accountability for their
actions. This includes being responsible for inaction and
indirect participation like:

a. Choosing to be present during fire misuse vs. walking

away

b. Observing fire misuse and not discouraging or

reporting it

Wyrap up by asking if they have any questians for you.

Hand out the parent packets for them to take home.
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Youth Firesetting
Prevention and

My life torn apart by firesetting Intervention Toolkit

What to Look For: Signs A Child is Misusing
Fire
A child or teenager may be misusing fue if vou find:

v Lighters, matches, or fiteworks in a child's toom, pockets, or belongings
v Lighters, matches, aerosol sprays, firteworks, or flammable liquids (accelerants) in your

home come up missing and/or are found i a different location than where an adult last
left them

v Discardad lighters or matches in the garbage or yard

v Smell of smoke or something burning without a known source

v Unexplained bum/scorch marks or melted areas in carpetng, floors, toys, clothing,
papers, fumiture, waste baskets, closets, outdoor areas, grass, etc.

v Smell of gasoline, kerosene, alcohol-based gels, or other accelerants on a youth's clothing
of in an area they have been playing

v Unusual items (or remains of unusual iterns) in the child's room or in other areas of your
home or yard such as: toilet bow! cleaner, aluminum foil, plastic pop/soda bottles,
candle/hobby/craft wicks, gunpowder, CO2 cartridges, etc.

v Videos or pictures of fire misuse on the vouth's cell phone, computer, or online social
media and video accounts

Even if a youth has not misused fire, they may be at a higher risk for future misuse if they:

=  Show an extreme fascination of interest in fire

« Have observed others misusing fire (including adults)

«  Frequently view online videos, blogs, or websites that have a focus on or display unsafe
fire use

s Frequently play video games that involve fire balls, molotov cocktails, explosives, flame
throwers, and other dangerous uses of fie
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Youth Firesetling
Prev
My life torn apart by firesetting Inie

n and

ention Toolkit

The Fact Is...

v Many vouth incorrectly think that they can control the ignition sources (i.e. lighters,
matches, freworks, explosives, etc.) they misuse and the fires they set.

v any parents believe their children "know better” than to play with fire, when in fact fire
misuse by youth remaims a serious and widespread problem.

v Even though most fires set by vouth are started out of curiosity or experimentation
(versus intentional malice), the damage they cause in terms of both economic and human
costs is real and devastating.

v Children "playing” with fire is a very dangerous behavior. Each year, children "playing”
(i.e. intentionally-set fires not included) with fire cause on average 56,300 fires, 110
deaths, and 880 civilian injuries. (NFBA 2011)

s These fires cost §286 million in property damage each year in the United States. Mot
mcluded in these astronomical costs are other expensive indirect costs, such as medical
care, fire department response, lost wages or business, ete. (INFPA 2011)

v Data extrapolated from fiue department records (which include both intentionally-set fires
and fireplay) show that every vear, approxumately 187,000 reported fires are caused by
youth. Even more alarming, due to lack of reporting it is likely that this number under-
estimates the actual number of yvouth-set fires by 300%. (NFPA 2009 - 2011)

v Approxnmately 40% of the fires that yvouth set i a home originate in the child's bedroom.
Older childien and teenagers are more likely to set fires outside or to other structures.
(NFBA 2011)

v Fire is fast, hot, dark, and can quickly get out of hand. It can double in size every 30 - 60
seconds. This means your family may have less than 3 minutes to escape from your
home.

v The dangerous, toxic smoke produced from fire can make breathing difficult, impair
thinking, and cause you to lose consciousness. This means that it may be mmpossible for
you and/or other family members to escape from your home.

v About 40% of the fiues that kill young children less than 5 years old are started by kids
"playing" with fire. (NFBA 2005)

v Fires that youth set to structures cause on average over $22,600 in damages. (NFPA
2009)

v Choosing to misuse fire sets off an unstoppable cham of events with lasting
CONSEQUENCES.

v Y outh who misuse fire can be charged with a crime, may be prosecuted as an adult, and
can have a permanent criminal record. Children under 18 vears old account for nearly
50% of all arson arrests in the United States. (U.S. Department of Justice-FBI, 2000 -
2011}
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In many states, parents are held legally and financially responsible for their child's fire
misuse.

There are many reasons why youth misuse fire. It can be attributed to experimentation,
curiosity, boredom, or peer-pressure. However, there are times when it is motivated by
other things m a child's life. Fire misuse can be a sign that a child is struggling and needs
additional support or help.

Mo matter why a youth misuses fire, it 15 important to not ignore it and to get help.
Trained professionals can assist and help provide additional support.

Without appropriate intervention, many youth will continue to set fires throughout their
lifetime placing themselves, family, neighbors, classmates, innocent bystanders, other
citizens, first responders, and firefighters at high-risk for injury or death.
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My Lfe torn apart by firesetting

Youth and Fire WMisuse: What You Can Do

Chifdren and tire can be a dangeraus and deadly combination. I you discaver a ofifd s misusing ar Nas a fascination
with fire, pfease da nof ignave or minimize . Gef help by confaciing a youth fireseiffing infenvention pragram, burm
center, or your focal fire deparfment. There are immediate things you can dofo keep your famify, home, and
community safe. Educate e ehild an the proper uses of fire and e dangers of unsafe fire-refated activities.
Fraciice the folfowing safefy fips:

W All adults i the child’s life need to take an active role in elitminating access to ignition (fire) sources and
Mereasing supervision.

B Set a good example by using matches, highters, and other fire sources 1 a safe and careful manner. Never
misuse fire as a source of amusement. Children will imitate the behavier you show.

B Dhscuss the potential impact friends can have on misusing fire and ways to overcome peer pressure.
B Praise your child for showing responsible behavior and respect for fire.

Calmly but firmly explain that matches and highters are tools for adults only. Older children may only use them
(after obtaining permission) in a safe manner and while under proper adult supervision.

B Inspect your home for igninoen sources the child could access (e.g. candles, lit cagarettes, stoves, bonfires, BEQ
grill lighters, fireplaces, pilot lghts, fireworks, etc.) and remove or secure thems:

—  Keep matches and lighters high out of thereach and sight of children, in a locked cabinet.

—  Using a combination lock to secure matches and lighters 13 better than usng a keyed-lock, as the child may see
where the key 13 kept.

—  Instruct any smokers in the home to completely extinguish smoldng materials.

—  Remember, child-reststant lighters are not child-proof. They must be kept away from children.

— Do not use candles unattended in the home; there are other flameless, fire-safe alternatives.

—  Remove stove lnobs and securely store them when not in use.

— BB} grills, fireworlcs, fireplaces, candles, bonfires, and fire pits should only be used when there 13 constant adult
wipervision. When you are done using these items, extinguish themn completely and remember to refurn any
tightersimatches to a secured cabinet.

—  Keep accelerants, such as gasoline and propane, out:ade the home and locked up.

B Ifa child has been experimenting with or setting fires, adults need to regularly search the child, thewr bedroom,
belongings, backpack, garage, yard, etc. for marches and lighters. For example:

—  Check the child’s backpack and clething when they come heme.

—  Be on glett fir lighters and matches obtained from outsade the home.

—  Change how you do these searches (e.g. different rooms, different times of the day, etc) so the child doesn't know
when or where to expect the search and ty to ide Wghters/marches elsewhere.

—  FExplain to the child that the reazon these searches are oecutring is because their fire misuse behavior is dangerous
and st stop irnumediately.

B Install and maintain smoke alarms: Working smoke alarms save hives, cutting the risk of dying 1 2 home fire in
half. Make sure everyone 1 your home knows the sound, understands the warning, and knows how to respond
o 2 smoke alarm that 15 alarming.

B DMake abhome escape plan. Discuss the fire escape plan with everyone 1 your household, and practce 1t at night
and during the daytime at least twice a year.

B All caregivers, fammly members, household guests, and babysitters must be educated on the above safety
recominendations and be committed to eliminating the child's access to lighters/matches and other fire sources.
If the child stays at another household, educate the supervising adules.
T view addifional safeiy fins, visf www raurmaturn. org ES Rlas, 303

The Regents f the , . . .
i One Maich, One Choice. One L feirme. HHHLEr a0 8/ 8ean s-Stoy 0



Let’s plan“THE GREAT ESCAPE™!

"When it comes to fire safety, practice makes perfect!” Use the grid below to draw
‘ a dlagram of the rooms In your heme. Use symbols to deslgnate windows, doors,

stairs and smoke alarms. Draw rad arrows on your diagram to show at least twoe
HE GREDT escape routes fram each room. Draw a designated outdaor meeting place. Discuss
ESEAPE  your plan with your family and PRACTICE, PRACTICE, PRACTICE IT!

Parent signature Indicates completion and

practkce of home escape plan with famlly. B:jfl\l

To subscribe to the Burn Praverttion Network and recaive PREVENTION
regular emall updetes and alerts, visit www umprevantion.org. NETWOREK

Alsa, scan the QR code with your smertphaone to watch our Iatest video!
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Students regularly practice fire drills in «d

F F BURN
‘ school, yet how many plan and practice fire L

drills with their families from their homes? DEYDE 00

SCAPE
CONSIDER THESE FACTS:

+ The majority of fatal fires occur in the home and at night. The smell of smoke won't always awaken you.
+ Fire produces toxic gases which can put you into a deeper sleep.

+ Having working smoke alarms in your home cuts your chances of dyving in a house fire by 50%.

« You can survive a fire in your home if you know how to react quickly and correctly.

The cther side of this paper contains a grid for you to draw a diagram of the rooms in your home. After
you draw the rooms, plan at least two escape routes from each room. Don't forget to draw a garage
andsor porch roof if you have them... They might serve as an escape route from upstairs windows. Sit
down with your family and discuss your plan. Then PRACTICE it at least twice a year. Flan an outdoor
meeting place where you can count heads to be sure everyone made it out safety.

REMEMBER:

« A proper escape plan includes working smoke alarms on every level of the home and in all sleeping
areas; two ways out of each room; an unocbstructed and easy-toc-use meeting place cutdoors; a posted
emergency phone number for the fire department.

= If there are infants or family members with special needs, a designated member of the family should
plan to assist them.

* Make sure that doors needed for escape can be opened easily and the windows are not nailed or
painted shut. Everyone in the family, including children, should practice unlocking and opening
windows and screens as part of the escape plan.

» Consider purchasing a UL approved collapsible ladder for escape from upper story windows. Know how
to use it and practice!

+ To make sure that the fire is not on the other side of the door, use the back of your hand to feel the closed
door, the doorknok and the crack between the door and the door frame. If it is cool, open the door carefully
and proceed to your planned exit. Crawl low under smoke, if it is present. If the deor is hot, don't open it and
use your secondary route. Even if the door feels cool, open it carefully. If heat and smoke come in, slam the
door and make sure that it is securely dosed then use your secondary escape route,

+ |f there Is ne escape from your room, stay low near the floor. Block all spaces arcund the door and
door frame with blankets, pillows, clothing, etc. to keep the smoke out. Signal at the window by waving,
or use a cell phene te call 911 and advise them of your location.

» React immediately to the sound of a smoke alarm and make getting cut your pricrity. Do not waste
time trying to save property or pets.

+ Escape first, then call 811. NEVER go back inside the home for any reason. When firefighters arrive,
inform them of anyone or of any pets that may still be inside. Firefighters are equipped and trained to
perform rescues safely.

+ Teach children not to hide from firefighters.

Sponsored by

LI Lehigh\all ROk 1
PREVENTION  #], o hNt_ah?uz-rk ppl E?ﬂw L JUSTBORN.

e e B e e Ho e GLALITS £ BT -

y




288

HomeSateHome
vIChecklist

Thowsands ofinfans and coddlers suffer from burn ivjuries ac their homes each year. Scalds from hoc liquids or sceam are some
of the most commen and painful orpes of household burns thac can affece your child For a lifecime. Keep your child safe wich
these quick, easy cips because chere’ no place like home for your family

Kitchen & Dining Room Bathroom

Yousr child s s fety is the most tmportant irgredient. Splash into bathtoom s fety.

O Mever leave your childalone in the kitchen. O Mewer leave your child alene in the bathreom.
] Cluring meal prefaration and serving, keep your child in a sfe play area or high chair. O Keep your hot water heater ne higher than 120
O Aweid using lblecloths to prevent het liguid?feed from being pulled cver or spilled. degrees.

O Always test the temperature of the water with
your hand or thermometer befere placing your
child in the bathtub.

O Mever use a micrewave bo heata bottle. Always test the temperature of heated bottles or
fecds befere giving them to your infant or teddler.

O Keep pot handles turned toward the back of the stove, or enly use the back burners. O Always turn offthe het water frstand the cold
O K:rp cups and app|i:1n|:: cords away from the rdg: of the stove, I:Hr, or counter top. water |ask.

O Mever held your child while drinking hot beverages or eating hot feods. O Flace your child in the bathtub Bring away from
O

. ) the hotand cold Rucebs ke prevent centact.
U'se spill-resisiant travel mugs fer all het beverages.

] Always keep bathreom appliances like hair
straightenersand curling irens away from

Living Areas & Bedrooms your child

Rest E’,aj‘j} kﬁ{jf,ﬂlr’,‘g j}ﬂf,-f?" CJI’.[Hd 3 Sfﬁ_ O Install locks on any mbinet deers where your
thild could acces dangermus heuseheld preducts.

O Install at least one smoke alarm on every level and sleeping area in your home.

O Test ke al h th and change the batteri 3
Est your smoke alarms each menth and change the batteries every year. Basement, Gamge
O Mewer remowe the batteries from your smeke alarm for any reascn cther than to :hangr & Yard
them.
Fun in the sun means s fety fisst.
O Keep matchesand lighters away frem your child, f }Jﬁ
O Mever leave burning andles unattended. O Keep your child away frem your BBQ grill.
O Keep all extensien cords away from yeur child. O Make sure your child wears shoes cutdeers on hot,
days.

O Cower unused clectrical cutle s with plug covers. F

. . O Always make sure your child’s car seat is not
O Cnswll g:ilr:l grrty s:rrrnsby ﬁr:p|a|:r cpenings toprevent contact by your child and (v Tl oo,

petfsh

O I[nstall carben mencaide detectors in your heme iF you have an attached gamge or burn
wood, keresene, wil and er gas.

O Storeall harmful cutdeer products like
themicalsand cleaning preducks in lecked
mhinet or closets.

Emergency Procedures 2
S fety means hating a plan.

O Post emergency centack and sther imporint infermation nest te the phene.

O Cheosea family member te be respensible for small children in the event efan emergency. 2 X "

Tier=: (2 B Tt Bmids oy Thre i

O P.egularly practice your emergency escape plan including beo ways cut of every reom and A prograe of the Burm Prevertion Metiark
an cutdeor meeting place with your Rmily.

www.hormesafehome.org

O Plan alternate escape routes in case the main routes are blocked by fire.
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YOUTH COLLAGE
‘What was the event that brought me to this class?

Write, draw. or describe your story in the space below.
3013 Thepms

altichgm 3y K5 by Name:

WHAT?

THE PARENT BOX
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For Primary Prevention Education:

= Cption I: Have youth write or draw a description of a time they misused fire (if applicable).

= Cption 2. Have youth complete this collage from Sean's point of view {i.e. using Sean’s story of

his fire misuse and arson event).

Instructions for Youth Colilage

For Intervention and Secondary Prevention Fducation:

= Have youth write or draw a deseription of the fire-related event that brought them to this program.

Why do you think you (or Sean) chose to
misuse fire?

What do you think were some of the
1easons of contributing factors?

Example onswers: Friends dared me; I was
bored, angry, upset, curious, etc.; Iwas
being teased at school; I thought it would
be fun; 1t was a prank; T didn’t know I°d
get into trouble; T wasn't thinking; eic.
Note: Younger children may have
difficulty stating reasons “why.” Adults
may help identify. Most importantly, plan
and practice specific ways (“How?"™ bax}
for the child to stop misusing fire.

GOAL

What do you want to be when you grow up? What do you dream

of doing?

ol

What can happen when you misuse fire?

List some consequences of you (or Sean)
choosing to misuse fire.

Example answers: Suspended or expelled
from school; burned, injured, or killed;
arrested; charged with arson or felony
crime; lose adults'/parents’ trust; pay
restitution; lose the chance to finish
school and get your dream job; etc.
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WHO?

‘What was the event that brought me to this class?
Write, draw, or describe your story in the space below.
Wy Name:

MNate people and animals
that were affected or
impacted by your (or
Eean’s) firs misuse.

MNate people and animals
that could have been
affected or impacted by
wour {or Sean’s) fire
Misuse.

Hrample answers: Patents,
siblings, neighbors,
classmates, firefighters,
pets, business owners, etc.

.'.O'.Hnw are you going to reach your goal?
(Note: Many jobs reguire completing
school, training, and/or an application.)}

What will stop you from misusing fire?

Have youth review their “Why™ box
responses and then list possible solutions
hete. For example. If they said “T was
bared,” what are better choicas {instead
of misusing fire)} of things they could do
the next time they are bored?

THE PARENT BOX

= Instruct parents/caregivers to list one thing they admire or are proud

about their child. Gpiton fparents not present: Have youth list

what their parents would say about them.




or family assistance may be an essential part of helping a child and family. To
locate resources in your area, refer to the online “Mental and Behavioral Heslth
Besources™ handout.

Coordinated Community Efforts

Usz (his laalkil la pravide yaulh Rresslling prevenlian sducalian and
intervention. The most effective, comprehensive approach is to engage
community collaboration and build multidisciplinary parmerships. Befer to the
online “Coordinated Community Effort” handont.

Knowledge Assessment

To assess baseline and new kmowledge leamed, use the Youth Collage and pre+
post-tests available online.

Evaluation

Weneed your help! To improve this important edncational tool, please provide
JOUT INPAL AT woarw. surveymonkey. com/s/ Seans-Story

Media Kit

Far press release lemplales lo pramals awarensss an yaulh fre misuss, la quickly

respond to local incidents, and to educate communities about available assistance
0t waw ammabum. gy Seans-Story

R ces and Professional Training
Wisil [he websile far addilianal resaurcss an yaulh firs misuss, signs af fAreplay,
definilians, inlervenlian pragrams, menlal heallh assislance, prafessianal Lraining,

amd fiutire updates in toolkit materials.
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‘What is “Sean’s Story?”

“Sean’s Story” is 1 nationally acclaimed documentary that has been incorporated
inte the Mational Fire AcademyFEMA Youth Firesetting Prevention and
Intervention curticnlum. Sean, a convicted juvenile arsonist, shares his story so
viewers can wilness firsthand the lifs-lang ncgall\-'c impacl that ﬁrcsclllng can
have on youth/parents’ reputation, ¥ T , family relst i
educalian, career, financial slalus, 1egal lishilily, incarceralian, and injury ka self
and others. Experts from law enforcement , juvenile
juslice, and heallhcars pravide insighlinla firs misuss
behaviar and canssquences Lhal yauth and their parenls
typically do not consider. Firesetting and arson can

be reduced in communities by utilizing this national
ool kit to increase awareness and provide preventative
zducalian. &ddilianally, yaulh wha misuss firs

can be helped with early intervention by using this
comprehensive guids to facilitate appropmte and
constructive discussion regarding high-risk behaviars. “Sean’s Story”is a
paignant lm thal zeplicilly A=mansirates the long-lerm sansequences (hal can
accur i fire misuse behaviar is minimized, ignared, unrecagnized, ar unlrzaled.

‘What Are the Geals of This Teolldt?

1. Increase national awareness of the youth
firzselling prablem and the need far aclian.

r

Frevenlany lyps af firs misuse in yaulh.*

[

. Understand the numergus and long-lasting
financial, sacial, l=gal, fulursicarser, and medical
cansequences af firssslling.

4. Facilitate appropriate, constructive disenssion with youth and their caregivers

regarding gh-risk behaviors.

5. Encaurags change in yaulh alhigh risk far misusing firz ulilizing besl

practices, 1.2, 3 supporive and positive approach, withsur the use of scare

tactics.

6. Pramale prafessianal sducalian and lraining an yaulh Rreselling.

‘Whe Will Find This ¥Video Toolkit Helpful?

Crganizations and professionals commined to youth education and safety,
including: schaals, firs dcparlmcnls public educalars, law enfarczmanl, menlal
health, _]uvemle_]usnoe injury prevention programs, youth assistanes, hospitals,
medical clinics, comumumty organi zations, and social service agencies.

For wiore information & supplemental muaterials,

* Whal can yau da differenlly sa you maks gaad chaices regarding firs fram
novw on? Conuder using role-playing so youth can practios their responses to
t soenanios and examples of peer pressure.

+ Whal is yaur Favarilz thing lo da Far fun? Sports, gaming, music, hanging out
with friends, etc. Imagine having those things taken away, not being allowed
1o do them, and losing your freedom becanse you were put in jail or juvenile
detention (“juvie”}. Sean was locked up when he was 15 years old for 3 years.
What does that mean re: not sesing fiends or family? Mot getting to choose
what he can de during the day? Mo choics in clothes; Mo video games, iPod,
<zll phone, te:xt messaging, Facebook, Twitter, ste O "’," —

+ Yaulh wha misuss firs can aflen have alher underlying g &5 i
family, social, or environmental issues or mental health
conditims. What were some things in Sean’s life that
were potentially affecting him T Smuggling in school;
depression; teasing, bullying; troubles at school and
home that he didn"t want to talk about, stc.

+ Whal wers lessans hal Scan learned? Per Sean: Being |
4 kid or juvenile isn’t 4 “free pass;” you can be charged with a crime. The bad
choices I made as a kid stll impact me as an adult. I was amested and labeled
25 an arsonist. Thave to wy tadcs as hard to get an education, job, o apartment.
Icauld havs injursd mysslE, ar alhers, including palics and Arsfighlers
respanding la Lhe fire. | cauld have been prassculed far injuring ar killing
someone even if I didn’t mean for it to happen. My reputation was mined. I
should have ignored the kids in school and realized what they thought really
wasn't important, I don’teven see any of those knds anymere. T hurt my family
md our relationship changed. We all had to pay a high price for my bad choice
and mistake. Iwish every day that Ieould take it back, and you can’t.

+ Whal da yau think wauld wark la kszp yaulh fram misusing firs? Allow time
Ear respanses, lhen discuss specific plans far haw appraprials idsas can bz pul
into action.

For additional di i

wRW. trammaborn org/ Seans-S tory

and to contribote your ideas go to:

Fire Misuse and Lecating Counseling Assistance

Yaulh wha misuse firs can have underlying difRcullies wilh sacial and
interpersonal skills, communication, family issues, impulse control, behavioral
issues, impaired cognitive functioning, leaming disabilities, or mental health
candilians such as: Allenlian Deficil ar Allenlian Deficil Hyperaclivily Disarder,
AbuseMeglect, Post-Traumatic Stress Disorder, Depression, Oppositional

Di=fanl Disarder, and Canducl Disard=r. Mznlal h=allh svalualian, lrzalmenl,

VSEE WW WSO
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cnn’u.nal cha.rges loss of insurance coverage, freezing assets of bank accounts,
ilgrisan and paying far the casl af il, =lc. Fulure &

Ca.reer school suspensmn or expulsion, not allowed to g:raduate banned from

cerlain jabs ar prafessianal licenses, diffcully ablaining jabsar applying la

schools, permanent criminal record, etc.

* Whal is reslilulian? Whal things can be included in p lian?

Making up for wrong that was done; having to pay or compensate for loss,

da.mages o1 injuries caused including costs of: medical tresoment, lost income,
afd Ju ians ar pmpcrly, ﬁrc dcparlmcnl and EMS

T post-incident i iZati ] interruptions, ete.

+ {an parsnls be held Tiables far acls af their children? Yes, including the severe

financial repercussians af garnishing wagss ar freszing accaunls la pay

Testitution costs.

* Whal was lhe caslaf damagss fram [he firs Szan 5217 Wha is respansible far
paying it? How long would it take you to pay that back? Cver E700.000. Sean
and his parents.
* Wha was harmed ar affecled by Sgan’s chaics la misuse Are? How wers they
affected? Whe was (o1 could have been} hammed by 30U firs misuse behaviar?
Mumsraus peapls including: Sean, parenls, siblings, friends, Arefghlers, palics
afficers, EMS and firsl respandars, peaple thal cauld have unknawingly been
inside the building, bystanders, students, teachers, community, neighbors,
Tusiness OVIELS, ete. Fire desu'o}'s lives, pets, homes FTOpErty, toys, clothes,
device: and important personal property hke
r.hotos albu.ms and family hel.rlooms that can never be replaced.

+ Whal if sam=anz is injursd andéar dizs as a resull af a fire yau slaried? You
may be charged with additional crimes such as murder or homicide. ¥ou may
dlsa be held respansibles Far anyans injursd whils firs, palics, and EMS are
esponding “lights and sirens™ to an emergency call scene

+ Give sxamples af firs misuse yau havs seen in videa games, mavies, TV
thows, social media, online videos, or other websites. Allow time to answer.
In real life, how could these lead to someons being hurt or property and
belongings being damaged? Discuss how media and games sensationalize

firz and influsnce miscanceplians af firs being sabz wilh minimal ar na
CANFEQUENCES.

* In whal ways da friends, alher praple, websiles, ar anling videas “pressurs™ ar
influznez yau la parlisipalz in risky behaviars wilh Are? Allow time to answer.
Who controls the decisions you make? Beinforee that youth have individnal
accounta bility for their actions. This includes being responsible for inaction
and indirecl parlici palian like: chaasing la be presenl during firs misuse vs.
walking away; abserving firs misuss and nal discauraging ar reparling il.

For wiore information & supplemental muaterials,

Preparing for Discussion
Thraughaul the laalkil, “yauth fire misuse™ will be used la describe any
behaviarinvalving the impraper ar unappraved uss af Are. Whils “3zan’s Slary™
deplm 4 school arson incident, the video can be used to facilitate disenssion

lhe ] lhal aczur when yaulh misussfrs.

‘This video may be appropriate for youth 8140 years and older, depending upon:
4 state’s age of culpability, each individual situation, and a child’s developmental
level (ability to understand the content}. Before using this toolkit, instructors are
enoauraged la ablain lraining in yaulh sducalian and firsselling inlervenlian ands
ar parlner wilh sameans lrained in hese Aslds.
ILis besl praclice la ussapen-snded queslians {avaid anes wilh yesing answers)
to stimulate interactive discussion between educators, youth, and parents!
carsgivers. The sxample queslians lisled belaw ars nal in a fuesd arder. Selecl
mes appropriate for your andience and program length. Listen closely to
audience responses to assess participant understanding. C i
thinking errors youth o1 parents may express. Tlse your professional expenenoe
la add cass and sxpand di i ILis helpful la becams
Eamiliar wilh basic arsanifire-relaled lcrmlnu]ugy and lacalfslale d=finilians
before lesding group sessions. Major themes and key points to reinforce
throughout discussion include:
1. Youth have individual responsibility and bility for their behavior.
Foster development of skills in good 4 making, effective probl
solving, impulse control, and secial interactions.

or

ra

Discuss [he sharl- and lang-lerm lzgal, sacial, and financial cansequences af
firs misuse in simples ags-appraprialz language. Uss a supparlive, pasilive
approach as the use of “scare tactics” is ineffective, does not teach a child
abaul he carrecl usss af frs, and may be palenlially harmEul.

3. Becagnize the pasilive and negalive inAusnces af media, sacial media, and
pesr-prassurs. Help yaulh make spacific plans la recognize and avercams
saurces af ncgali\-'c influsnces an Lheir decisian-making.

4. Identfy motives, social 1/familial factors, andior mental
hzallh oundllluns palznlially ounlrlbullng la a yaulh’s fire misuss behaviar,
To provide comprehensive intervention, locate local community resources for
youth/families to receive needed assistance and services.

“Fie mi” inchids: ek Fressuing, Fre Bghuing, chiklarson, Fre nlay, mumrimeniaion, nlying wik
hww«mm ad olber fire-rebied wcidems (e g Frewerks, eurlosi s or boule bombs, ninga ke
firm, e p Use ol jusenile fireseus™ &

dly:unged asir uegauve]y Tabels 2 cioid va. fonsing oo changiog 4 yoxh's beluvior.
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. Praise yaulh far shawing respecl and respansible behaviar lawards firs.
Encourage parents/caregivers to vet 4 good example by role modeling safe and
carsful uss af malchss, lighlers, and alher fire saurces {i.e. nzver misuss firs as
2 souree of ammsement as youth will imitate the behavior they observe).

Intreduction —Before Viewing

Explain to the andience the pirpese of having them watch the video. Emphasize
that what they are about to seeis 2 trus story. What happened to Sean as a result
af his chaics la misuss firs can and dass happen la children and Leens svery day.
{ur goal is to prevent this from happening to you. Cetienal: Administer the

wrillen pre-leslar werbally ask same af the leslqueslians.

Example Discussion Questions — After Viewing

Cpticnal: Have viswers camplels he “Yaulh Callags" sither using their awn firs

incident (if applicable} or Sean’s. Comglete the post-test.

+ Whal is arsan?In simple terms, arson is the crime of deliberately setting a
firz Far an unlawful ar impraper purpass. Cerenal; Use your state, local, or
the Federal Bureau af Invesligalian {FBI) d=hnilian. The FBI defines arsan
a5 “any willful or malicions buming or attempting to bum, with or without
intent to defrand, a dwelling house, public bulding, motor vehicle or aircraft,
personal property of another "™

* Whal are sxamples af firss thal mesl the d=finilian
of arson? The andience will give a vadety of
answeers. The main painl is thal many firss which
youth arz invelved in could be considersd arson,
inclnding: being dared or peer pressured to start 4
firz; sxperimenting wilh balllz bambs, Rrewarks,
r other explosive/pressure devices; igniting
szrasal sprays ar acceleranls; selling fires in
fizlds, parks, dumpslers, aband 1 buildi

schaal praperly, lrash cans, =lc.
+ Haw seriaus af a crime is arsan? What is a felony? How serious is a felony?
Arsan is classifi=d as a f=lany. & Elany is ans af the masl seriaus criminal
affenses in the U5, 1L has severs lzgal cansequences, which can includs |
T MOTE YEIrs in Brisen of cagital level punishment. In addition to arson,
gther crimes considersd felonies include: murder, rape, aggravated assault,
battery, burglary, drug possession, and espionage. Besides prison, felons can
receive added punishmenls ar callaleral cansequences such as: lass af valing
righls; sxclusian fram cerlain jabs and prafessianal licenses; denial af firsarm
purch ian; and in=ligibilily far public affics ar mililary service.

*T1.5. Deparemenn of Maoce-FEL Crime i the Thaved Sranes : Thiform Crime Bepotts 2000 - 2011,

= Can kids bz arresled far misusing firs? Whal if il was anly a “praclical

joke"? Curing the past decade, youth <18 years old have accounted for sbout
Wb of all NS, arson arrests; about 309 are <13 years old, and sbout 3%

are <10 years old.* Mo other FBI index crime has such a high rate of youth
involvement. Youth have also been arrested and charged with domestic
ITonism of “possession of 2 substance with explosive capabilities” for
“meperimenlalian™ and “praclical jakes"” assacialed wilh Rreselling and devices

like bottle or smoke bombs.

*+ Whal ags is cansidsred a juvenils? Legal definilians vary fram slals la slals;

pravids yaur jurisdictian’s definitian.

* Whal doss “ags af culpabilily™ mean? IF yaur slale has an age af culpabilily,

what is it *Age of criminal responsibility” or the minimum age a person is
presumed to be capable of uinderstanding and can be held legally responsible
for their actions. In the 113, individual states determine the minimum age.
Thnder commeon law in most states the minimum age is 7-10 years; or it1sn’t
specified, which mzans il is delermined an a cass-by-cass basis and can bz as
young as 3-4. dptisnal: Discuss state mandatory o “juvenile waivers” which
require yaulh la be lransterred la adull saurt far the lrying and senlencing af
certain offenses.

+ Haw arz yau and Sean different? Possible responses: He went oo £ar; I

wouldn’t do that, I'm not an arsenist; I woeuldn’t terch my school; T only set
Titl=frss; I°d pul the Are aul befare il gal thal big; I'm nala “pyra” like he
was; I'd be smarter and not get canght; ete. Be proparad to disewss and radirect
miseonceptions or thinking arrars that are expressed by the audience.

+ Haw arz you and Sean similar? Possible responses: He was only a lnd

Le=nager; When he was yaunger he and frisnds sel fires; He wasn’L Lrying la
hurl anyans; He didn’L knaw his aclians had lang-lerm cansequences ar lhal
he could go to jail; He damaged someons else’s property; His poor choice

many people; He didn’t want to talk to an adult about his problems,
etc. Emphasize the key poinr Similar to Sean, many youth make a poor choice
ka misuse firs wilhaul thinking abaul lhe consequences. This can lead la

several bad outcomes, including bemg charged with the crime of arson.

+ Whal prablems cauld yau and yaur family face if yau misuss Are? Whal

aspects of your life would change if you were charged with arson or domestic
lerrarism ¥ Mamz= sams cansequences af misusing frs: Sacial, Medical,
Financial, Legal, & FulursfCarser? Choasing lo misuse firs sels affan
unslappable chain af evenls wilh lasling canssquences. Sacial: public shams,
Joss of trust, family strain, guilt, disappeintment, bad reputation, forbidden

10 vee friends, etc. Madical: bums, other injuries, death, permanent physical

ar smalianal damage. Legal & Financial: reslilulian, legalicaurllaweyer fzes,
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