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ABSTRACT
The purpose of this transcendental phenomenologiicdl/wasto describe thexperiences of

teachers who form positive relationshipshnatrisk students ifitle | middle schools. The
theory guiding this study waé e | N o etHic oh @reéas it relates to the teacher as a
caregiver interested in the expressed needs of the studisitg a qualitative transcendental
phenonenological desigrnl5 southeasta Title | middle school teeherswereselectedo
participate in the studyThecentral questioguiding this reearch wasHow doteachers
describe their experiences of forming positive relationships watislkastudents in Title | middle
schools?Subquestiondo further refinghe central question werg) What perceptions do
teachers have about thetars that contribute to buildirend maintaining positive relationships
with atrisk students?b) How does modeling an ethic of care impact a c telationships with
atrisk students?c) Whenmodeling of an ethic of cargvhat do teachers perceive as the specific
behaviors that helpreate a sense of security or belonging fensi students?Data collection
includedface to face intereiws,a questionnairgghoto narrativesand a focus groupData
analysis usedhe Moustakas (1994) method for transcendental phenomenological reSégsch.
includedthe goche isting significant statements, writing a textural description, structural
description, and composite description.

Keywords at-risk, caring,experiencespositiverelationships
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CHAPTER ONE: INTRODUCTION
Overview
Thistranscendental phenomenological stddgcribeshe experiences aeachersvho
form positive relationshipwith atrisk students in Title | middlecBoolsin asoutheasterachool
district Chapter Ongrovidesa comprehensive background and inckslaation to self, the
problem statement, the purpose statement, the significance of the study, and the research
guestions.The research questions for tetsidyare backd by research, and they dhe driving
force of the research study. The chapter concludes vigha definitions that areritical to
understanding the nature of the staahgl a chapter summary
Background
The types of relationships teachers build and maintain with students may contriiate to
students6é overall school experience. Student
and feel a sense of belonging in the school setting which creates positive relationships (Cooper &
Miness, 2014; Hanna, 2014). When there is a barriereiiting these positive relationships,
students often become disengagedh their educatiomnd atrisk for dropout. Aside from
beingdetached or disengaged from their educastugentsnay feel feaof failure and have a
desire to protect their siat and personal identitfHanna, 2014). Aack of motivation in school
can beaproblem where either the student, the teaatrdooth give up on learning in the
classroom and the student embarks on a cycle of disengagement, falling further behind peers
eadt school year (Hanna, 2014). This cycle of falling further and further behind with no support
leads students to becemropouts and it especially harms students who may already be

identified as atisk (Lessard, ButleKisber, Fortin, & Marcotte, 2014)
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Historical Context

From as early as preschool or kindergarten, relationships with teachers form a foundation
in which children can successfully adapt to the social and academic environment (Myers &
Pianta, 2008). A major problem in schools haslibd they have trouble promotingaring,
and caring relationships are the basis for moral and individualized education (Cooper & Miness,
2014; Noddings, 1992)Over the lastwo decades, dropout rates have been attribtded
individual factors such as raggndeyand academic achievemaenntinstitutional risk factors
such as poverty and family dynamics however, a missing el ement i
promoting engagement or di sengagementBasednongst
on previous eésearch,tsdent disengagement can often be attributed to a lack of interpersonal
relationships from within the school building (Downey, 2008; Ellerbrod&fef, & Alley, 2014;
& Lessard et al.2014). The connections that students make within their glcliovironment are
i mper at i vherelatienshaps lse®veefi teachers and students detetingroerall
classroom climate, a climate that 1is becoming
Understanding the differences in how teaclagsroah and interact with different students in
the classroom is important for students whose behavior is challenging and difficult for teachers
to manage (Newberry, 2010).

When a child has a supportive relationship with a teacher, there is an increase in the
chil dés sense of engagement to the school set
connectedness to the next teacher (Hughes, Luo, Kwok, & Lloyd, 2008; Sabol & Pianta, 2012).
A chil dbés ment al represent at i o ndgectfthe intenactbn wi t h
with other relational partne(8uyse, Verschueren, & Doumen, 2011; Saboli&®a, 2012).

Thus, atrisk children who experience teachers with caregiver characteristics, such as sensitivity,
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are able to form more qualisfudeniteacher relationships (Buyse et al., 201 Chil drenos
security with parents at an ear | y,paegiehildi s r el a
relationships is an i mportant resour t& for <ch
Pianta, 2012).
Social Context

Because schools are social institutions, they are charged with preparing students for the
world, which includes being able to communicate and form rekttips with others. Tdo this,
schools are responsible for cregtienvironments that help students learn to collaborate and get
along with others.Students need a classroom environment where they feel accepted and
respected no matter wh&doper & Miness, 20141anna, 2014)A major part of keeping
students engaged schools falls on the relationships that students are able to buildwith t
adults in a school building. A positive relationship with a teachebeardevelopmental asset
for childrenand the quality of such a relationship has an impact on studeessiaiceverievel
(Alderman &Green, 2011Gehlbach Brinkworth, & Harris, 2012Sabol & Pianta, 2012).

Thekind and quality ofelationships that students and teachers form with each other are
among the most fundamental factors in successéahing andearning(Aultman, Williams
Johnson, & Schultz5elbachet al., 2012Newberry, 2010 Students who are able to form
positive relationships with teachers often experience academic and social success (Knoell,
Harshbarger, Kracl, & Crow, 2015; Rala, Koonen, Spilt, & Oort, 2011Skipper & Douglas,
2015).Whenstudents do not experienaeceptancérom teachers or others in the school seting
they may become disengageom their learningand atrisk to be a dropoutDropping out of
school becomes the enfla process of school disengagement that normally begins early in a

st u d eeducalianal career (Henry, Knight, & Thornberry, 2012judents who were high
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achievers in elementary school but gradually lost interest in the school environment, describe
school as becoming unchallengiagd uninteresting (Zabloski & Néicci, 2012).
Theoretical Context

Teachers who build supportive studégdcher relationships are characterized as

establishing caring connections with students (Ellerbrock, Kiefer, & AH8¢¥4 Kim &

Schallert, 201l Caring studenrteacher relationships and supportive interactions also contribute

to positive outcomes for students during the middleool years (Andersohelson, Richardson,

Webb & Young, 2011; Steinberg & McCray, 2012).the ethic of are theory, interpersonal
relationships are identified as a foundationmoral action where loving arslipportive

environments promote positive behaviorsout, 2012). Within théheory, teachers are

identified as having a respondityi to care for students and a responsibility to teach themré& ca
(Noddings, 20027rout, 2012).Noddings (2002) iddified the following four components of

moral education in the care perspective: modeling, dialogue, practice, and confirmation. These
components help teachers demonstrate to students how relationships should be built with others.
A T e a c h e casing ostudehts, engage in open dialogue with students to learn about their
lives and aspirations, provide opportunities for studentdoopt i ce caring, and co
goal s f or d€Trontj2012,Ip. 26) Whewtedshers follow through with demonstrating
care to students, what should follow is a nurturing and positive relationship.

Research conducted on studegdcher relabnships reveals the importance these
relationships have on student success and senseonflvgy (Cooper & Miness, 201Kim &
Schallert, 2011; Skipper & Douga2015). Much of the resear¢tgwever, does not
specifically focus on the teachers who abée to develop these positive relationships with

students. A healthy learning environment creates healthy relationships and within these
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relationships between the teacher and the student is where learning béyiive tgnoell et al.
2015; Ogan, 2086). This study used transcendeaal phenomenological approatththoroughly
investigate how teachers who have been successful with forming positive relationships with at
risk students describe their school experiences with these studkittsfocusingon the role a
nature of care plays in forming these relationships.

Situation to Self

Based on my personal experiences in school, and my role as a classroom teacher, and
school administrator, | believe forming positive telaships with students ismportant. As an
educator, | have always served in Title | middle schools. | feel that these students are often
overlooked because they come from a-Eneioeconomic background. As a classroom teacher,
| experienced academic and behavior successesiuilents who were considereeriak for
failing. As I reflect on my time with these students, | believe that the positateredhips | was
able to form arevhat led to the classroom successes with these students.

As an administrator in Title | middkchools, | continue to experience success in building
positive relationships with students. However, it is frustrating to see teachers who are unable to
form positive relationships with students who may be considemeskat Even after coaching
and prowding strategies for these teachers to aid in forming positive relationships, it does not
always work. It is this frustration as well as my own positive experiences that will be the driving
force behind this research. My motivation for this research stemsmy desire to understand
the role that a nature of caring plays in helping teachers form positive relationshipsngkh at
students. It is important to hear the voices of teachers who have experience in forming positive
relationships with atisk sudents to further understand how best to meet the needs of these

students.



17

| broughtontological, epistemological, and axiological assumptions to tiay stWithin
my ontological assumptiom recognize that | hado embrace multiple realities. As a
researcher, | recognide¢hat eab individual in thestudy wouldview their experiencen a
different reality, | understood that | wouldport multiple realities through different perspectives
as themes develegin my findings (Creswell, 2013)My epigemologicalassumptiorwas
groundedn my belief that the knowledge is in tiparticipants, therefore, | had getclose with
participantgo gain knowledge from their experienc@ eliminate my owrbiases in this view,
| had to workclosely with the prticipants of the study. Tgain firsthand information on the
par t i cxpgriences, $ocdllamrated and speme with thenmto gain their individual views
(Creswell, 2013).My personal values about forminglationships with students wered to ny
axiological assumptions| had toposition myself in this study by acknowledging my values as |
sharelt he participantsd interpretations of their

| was aware that | neededlisten to thevoices of the teachers | wagerviewing in
order to fully understand their experience with this phenomeBenause this researtdoked
at how teachers describe their experiences of forming relationships gk atudents, my
reseach paradigm wasocial constructivisnbecause it allowetheto look for complexity in the
multiple views of the participants (Creswell, 2013). The inductive thinking that sugdtms
paradigmhelpedme better understand the multiple realitgperiencd by the individuals who
aredescriled in the study.

Problem Statement

Several studies have been conducted that sustain the importance oftgacieert

relationships in the school settinghese studies revetile importance of experiences of success

to help develop and maintain a positredationship between children and their teagkém &
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Schallert, 2011; Knoell et al., 2015; McHugh, Horner, Colditz, & Wallace, 2013; Skipper &
Douglas, 201p Sudents need to feel a sense of trust with the teacher to view their relationship
as a carig relationshigGarza, Alejandro, Blythe, & Fite, 2014; Kim & Schallert, 2015; Knoell
et al., 2015)
The caring relationship built betwedreteacher and each student seemed to guide their
understanding and constructions of themselves. When studefdgeoceive the
teacherdés caring for them, they devel oped
the teacher, becomy more confident in themselvégKim & Schallert, 2011 p. 1066)
However, students who did not perceive the teacher as caringlsttiggee themselves as
good and encountered more negative interactions with the teacher (Kim & Schallert, 2011).
McHugh et al(2013) conducted a study where students desctédzexher processes that
fostered or hindered positive relationships. Ingtugly, teacher processes tfatered positive
relationships wereeferred to as bridgeandteacheiprocesss that hindered relationships were
referred to as barrie(®cHugh et al., 2013) In addition to the significance of forming these
relationshipsstudentteacher relationships were found to be more important in children who
were academically aisk, specifically children with low socioeconomic backgrounds and
learning difficulties (Fisher, Reynolds, & Sheehan, 2016; Murray & Zvoch, 2&dgrda éal.,
2011). Teachers working with aisk students attribute their success to communication between
the students and their families and having a genuine concern for these students (Updegraffe,
2011). Based on current research, it is evident that stu@@cher relationships are important,
but a critical examination of the specific interactions of students and teachers in these

Asupportive relationshipso i s neetlkeeaces©Mc Hugh
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teachers who have experiencedipwee relationships with atisk students in Title | middle
schools has gone unheard.
Purpose Statement
The purpose of thisanscendentgdhenomenological study wéasdescribehe
experiences deachersvho form positive relationshipwiith atrisk sudents in Title | middle
schoolsin a southeasterschool district In thisreseach, positive relationships wegenerally
defined as teachg&demonstration of caring in their daily practices (Noddi2§4,0) which had
fostered a connection between thadher and the student. The theory guiding this suady
ethics of are (Noddings, 20} as it relatedo the teacher as a caregiver interested in the
expressed needs of the students, which in this phenon was focus on building and
maintaining posive relationships.
Significance of the Study
This phenomenological research study has empirical, theoretical, and practical
significance to students, teachers, administragorg paraprofessionals in thelR school
system. This study will help improvéeaching practices in an often overlooked area of the
importance of forming positive relationships with studeimsaking a deeper look at student
teacher relationships, schaaministratorgnaygain a better understanding of how to help
teachers whotruggle to forma positive relationship with student&dditionally, following
researchparaprofessionalsay have a greatenderstanchg of their role in forming positive
relationships with students as they assist teachers in the clasdrotins stuly, educators will
gain a betteunderstanding of the role an etloiccaring plays in forming relationships with

students.
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Empirically, this study will add to the literature by providing a detailed description of
how a nature of care helps teacherform positive relationships with students which gives
insight to the fAsupportive relationshipso ( Mc
risk studentsStudentteacher relationships are often reported as a contributing tacttrdent
dropouts (Lessard et ak014; Zabloski & Miacci, 2012). Studies have revealed that the school
relationships students have with peersouand ad
(Hanna, 2014Zabloski, 201). Positive relationships havedn found tsupportstudents
forming connections and feeling a sense of belonging in scBoolper & Miness, 2014;
Ellerbock et al., 2014; Kim & Schallert, 201 There is a need to investigaiesitive student
teacher relationships as a means of keegtindents connected to education, which may in turn
decrease student dropout or disconnect with school.

Theoreticallythis studybrings further understanding tife theory of caring as it relates
to the studenteacher relationship.n N o d d i n gnoral educaton she roted that it is
the teacherod6s responsi bi | udentg hotvto caeEoue20i2pr st ud
Building a relation of carprovides teachesupportthat hels studentdind an honest path to
educational fulfillmen(Cooper & Miness, 201N oddings, 201@). When teachers show that
they care, they often abort their own needs to focus on the expressed needs of the children they
serve (Noddings, 2012a)T hi s study extends arenthebrgldyshbigd di ng 6
how a nature of care influences tearskher sdé abi
students.

Practically, this study may help educators gain a better understaridiigiois needed
to connect with atisk students. It is necessdoytranslate the slogair el at i onshi ps mat

order to guide educators to professional development of a redeseseti theory of the specific
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interactions of studerteacher relationships (McHugh et al., 20f31]). Educators must
understand the behavianecessary to connect with studentghen teachers care about their
students, they are welcoming, they show respect to their students, and they listen and take time to
understand student soé needBeiffameation gasngddm tAisi g e r P
study may inform professional development fdueators on how tiorm connections with
students, especially-ask students.Teachers should understand that there is a diverse manner
in which they must interact with-aisk students in thelassroom (Tobin, 2008). The interactions
and connections that teachers form withisk students, vides insight on reducing student
dropout rates for those students who choose to leave school because they lack meaningful
relationships with teachers.
Research Question

This researcfocusedon theexperiences of teachers who Heeen successful in forming
positive relationships withatrisk students. Data wamllected from the teachers who had
experienced the phenomena of building positive relatipsalsing the following central
guestion, which is a broad question restatingptimpose of the study, and thre#>questiors,
which further specify the central question (Creswell, 2013)
Central Question

How do teachers describe their experiencdsrofing positive relationships with-aisk
students in Title | middle schoolsPeacherstudent relationships were found to be more
important for children coming from low socioeconomic backgrounds and considered
academically atisk (Murray & Zvoch, 2011Roorda et al., 2011)Gifted dropouts reference
their relationship with teachers more often t

deep, meaningful relationships with teachers (Zabloskii&adgi, 2012). The goal of this
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central question asto understand the overall experiences of teachers who form positive
relationships wh students considered to beriak.
Sub-question One

What perceptions do teachers have about the factors that contribute to building and
maintaining positive relatiomgs with atrisk studentsBecause teachatudent relationships
create positive outcomes for students, teachers must have the necessary skills rnvetnise p
techniques to foster these relationships (Anderson et al.; R@dfér et al., 2013 To have
success with difficult students, teachers should be flexible and have the ability to shift their
responses to the emotional needs of their students (Warshof & RappaportTA guestion
focusedon understandinghefactorsthat teacherperceve as helping therbuild positive
relationships with the aisk students wha they serve.
Sub-question Two

How does model i ng an ere¢elatianghipsowith atisi& stuelent® mp a c t
When teachers create caring connections that respond tbstnt s 6 academi ¢ and
sense of belonging for the student occ@sdgper & Miness, 201%llerbrock et al., 2014).
Reciprocity between the student and the teacher is essential for care to truly exist, the student
must reciprocate the caring hActing in a manner that demonstrates an understanding that the
teacler does really card (out, 2012). This focusedn understandingow a caring relationship
i mpacts teacher giskstademtsnecti ons with at
Sub-question Three

Whenmodelingan ethicof care what do teachers perceive as the specific behaviors that
helpcreate a sense of security or belonging faiskt student8 A component of caring teaching

is that both students and teachers have responsibilities as learners; teachers aortsidendt s 6
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needs when taking any course of action because caring teaching helpsteacha@bout their

students, while helpinthem be successful(out, 2012). This focusedon understanding how

teachers create an environment where students feel wel@ndadderstand that teachers care

about their needs.

Definitions

. At-Riski The use of school record data characterizing students based on course failures,
poor attendance, low achievement on test scores, and school suspéHsinry et al.
2012).

. Caringi A relationship whee one person acts as the one who canesthe other person
is the individual being carefdr (Noddings, 2002, 2010).

Experience$ Teacherstudentmvolvement in the classroom agll as counseling on

the run andtasual interetions beyond the classroom setting (Merrow, 2011).

. PositiveRelationships Teachers demonstration of caring in their daily practices
(Noddings, 2010).

. Title I- schools that receive federal funding to provide additional academic support to
help lowachievwng children meet state academic standards because they have been
identified as having high percentages of children fromilce@ome families (U.S.

Department of Educatigr2015).
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Summary

The first chapteprovidedan introduction to the proposed research study. Background
information is provided that sets the tone for the basis dittieyy. The probleraxamined in
this research addresses the need togiee to the teachers who have experiences in forming
positive relationships withtrisk students. Thiganscendental phenomenolcgjiresearch
study describes he experiences of these teachers. The
this study irluding philosophical assumptions and paradigm was discussed. This chapter also
introducel definitions of terms thatrive the study, research questions, and the overall

significance of the study.
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CHAPTER TWO: LITERATURE REVIEW
Overview

This chapter of ta research study providagheoretical framework and an overview of
relevant literature surroundiramn ethic of care and how it contributes to forming positive
studentteacher relationships. Tloerarching theoretical framewoikN o d d i thigdd care e
theory(Noddings 1984, 1992 This theory centers around the construct that within care ethics a
relationship is developed in which one indival takes on the role of the one carigd the
other is the cared fdNoddings,1984, 19922002 201Q. Since this research loolks how
teachersodo ethic of car eteaeherdert®nships, thistheometicalg p o s i
framework is appropriateThe relevant literaturwoks at caringand connectingcaring
behaviors, caring studetgacher riationshipsa caring and nurturing environmeatyd caring
for atrisk students. The literatufartherdiscusgesthe importance gbroviding an ethic of care
to students to form positiv@uderiteacher relatioships. The relevant literatuexamine the
role of an ethic of carglaysin helping teachers builtheserelationships with students arbw
these relationshipsadstucents to success. The caring behaviorstdatherglemonstratéo
establish relationships with studeateexamined to dtermine thesignificance ostudent
outcomes and sense of belonging in sch&ident sense of belonging and ability to establish
positive relationships with teachers are considered a big part of experiencing a sense of care in
school. This reviewof relevant literature helps tgain a better understanding of athic of care
and how it relates to creating positive stuekeaicher relationships.

Theoretical Framework
The theoretical framework guiding thisstudyisM di ngés (1984) =ethic

Noddings (1984) stated i As h u e wantlicecar@ andto be cared for and casng i
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i mportant i @aringingsaerlarfy defir(tipns could be described as a state of mental
suffering or engrossment where one has anxiety or fear about sagnatisiomeone, or caring
could be described as being charged with protection or maintenance of sgretomeone
(Noddings, 1984)A caring relationship is a conném between two people, the one who cares
and a recipient of cam@ cared for (Noddingsl992).i Car i ng i s a way of bei |
set of specific behavor s 6 ( Noddi ngs, 1992, p. 17) . For t
be described as teachers being in relation or connecting with students.
Characteristics of Caring
Noddings (1984) descrilbehe characteristics of caring as an act of engrossment or
attention ad motivational displacemeniVithin engrossment, the one who cdnes an interest
in the caredor and chooses to empty themselves of their own interestsl@n to receive the
interests of another (Kim & Schalle@011; Noddings, 1984, 1992009. Engrossment occurs
when the one caring is receptive to the cdoedind listens and understandkat the caredior
is expressinglt is the process in whiclné one caring brackets séatterests and interpretations
of what the ondeing caredor wants or needand becomes open to the needs and interests of
the one being carefdr (Nelson, 2013).The feeling that the one caring experiences when they
are engresed in the carefibr, wanting to respond and give help to the cdogdvas
motivational displacementMotivational displacement allows the one cartognake the needs
of the caredor a priority,wherein the energy of the one cariasgemporarilyplaced into the
needs or projects of the carfmt (Kim & Schallert, 2011; Noddings, 1984, 192D121). The
one caringdés main focus is to preserve and en

they encounter (Noddings, 1984).
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After describingnhaturd care, Noddings (1984) describad ethic of care An ethic of
caring requires two feelings: a senént of natural caringvhere a persoact on behalf of
another because he or shansto, such as a mother taking care of a child, ards#dtond
feeling comes fr om a rpomenssofrcdrisg amingcared foromhich gives
the individuala feeling of obligation to see someone else rather than his ordven interests
(Nelson, 2013Noddings, 19842002. In a caring relationship, the omdo caresets aside his
or her own values and tries to understand the needs of thefoa(@boper & Miness2014;
Noddings, 2010, 2012)Natural care is caring that does not require an ethical effat(Tr
2012). Naturalcare involves the vulnerdbii t y, openness, and receptiyv
without evaluation or assessment (Noddings, 1984; Sinha & Thornburg, ZBthial care
takes place when individuadétempt to cae for others that thegitherdo not know or that they
do notfeel a natiral likeness towarddNoddings, 1984; Trout, 2012Ji Et hi cal cari ng r
effort that is not n ag 1984 p. 80)An ethectoficarea | caringo
encompasses a universal desire to be cared for and to be in a positive relatichshinotler
human being (Noddings, 2002).
Ethic of Care

An ethic of care is grounded in the fAl oug
(Noddings, 1995, p.187). AEt hi cal caringbs gr
for natural caringd be restored and for people once again to interact with mutual and
spontaneousregr d 0 ( No d d i n gAn,ethid @ @&re putsgmphaki8 ah Yhe role of the
caredfor, insisting that caring does not reside entirely in thiude and actions of the one who

cares(Noddings, 1995)In an ethic of care, the one who caaesithe one being carefdr have
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a mutual responsibility of caring, in effecgring becomes a mutuakchange where the cared
for accepts the effort aheone caringo offer care (Cooper & Miness, 2014; Noddings, 1995).

Noddings (2012b) contends that care ethics is a relational ethic wherein the major
concern is a caring relationship which includes brief encounters tadéomgassociations. €h
respondbility to maintain thee relationships falls on both the one caring and the one being
caredfor. The one caring is attentive, listening, and responplosgively to the one being
caredfor. The one being carddr responds in a way that shows the caliag been received.
This response is much | i ke when an infant s mi
student pursues a topic after a-fdarmustecedsppnddés enc
to the one caring in order to signify that thesénideed a caring relationship. The response can
be a building block for a continuous caring relationship because it gives insight on the needs and
interests of the one being casenl and gives the one caring a greater perspective on how to
deepen the cang relationship (Noddings, 2012b).

Caring should not be looked as a behavior, but rather as a relation, which causes the one
caring to commit to actionsonthecafed r s6 behal f (Noddings, 1984)
requires reciprocity or the act thfe careefor to accept and ackmwledge the actions of the one
caring even when a caring action or attitude is not returned (Noddings, 1984; Trout, 2012).
Caring requires a relationship and a commitment between people, which could be called
interdependere (Gilligan, 1982; Noddings, 1984Noddings (1992) stated i We shoul d ed
all our children not only for competence but also for caring. Our aim should be to encourage the

growth of competent, caring, loving, and | ove
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Components of Moral Education

Noddings (1984, 1992) identifidour components of moral education from an ethic of
care perspective: modeling, dialogue, practice, and confirmation. Modeling allows teachers to
nurture students and teach them how to care apdnel to caring. Dialogue allows teachers
and students to become familiar with each other and helps maintain caring relations. Practice
allows for opportunities to demonstrate caring and confirmation allows individuals to be
embraced as ones devoted anilcg (Noddings, 1984, 1992; Valesquez, West, Graham &
Osguthorpe2013). In order to confirm, educatoraist receive students and be in constant
communication through dialoglecause the one caring haave anunderstanding of the one
being caredor that lets them know what the carfds are trying to accompligiNoddings,
1984 2003. Continuity is an essential element in teaching students to be cared for (Noddings,
2002). This is especially important in students who areslatand often lack awsistency in their
lives.Consi stency i s odaymwlendo amany chiberclack corginuity in their
family lives and when conditions in the larger society exacerbate the need for continuity, schools
must give greater attention to thisregume nt ¢ ( Nogdd2g.ngs, 2002

The proposed study will examine how teachers have provided an ethic of carsko at
students in Title | middle schoolsin order to fully understand the essence of positive student
teacher relationships, we must takdaser look at how teachers have been able to demonstrate
an ethicof caring for their studentsTo move from a naturaitate of caring to an ethic oéring,
teachers need tmave an obligationtoputstue nt s needs Anethicofcaret hei r o
relies on educators to abandon their judgments in order to promote the growth and development
of students as people (Gilligan, 1982; Noddings, 1984h t hi s t heory, student

and development become more important than other school fagctbras curriculumTeachers
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takeon the role of the one who cayeghile children take on the role of the cafed each

understanding their mutual responsibility to meet the needs of the diheteacher, whis the

one caringshould show engrossmenr attention to the students, wisthe caredor, by using

motivational displacement as a means of listening, seeing, and feeling what the student is truly
expressing (Noddings, 1992, 199%).Fr om t he per spective of care
interested in the expressed needs of the darediot simply the needs assumed by the school as

an institution and the curriculumapgd72a prescr

Related Literature

Therelatedliteraturedescribes how teachers use caring to form connections with
students. Students desire a teacheroés attent
2000). Teachers should demonstrate caring behaviors atefsroom and form connections
with all students. A soulful teacher brings caring to the classroom and relates the subject to the
needs and interests of the students (Miller, 2000). When teachers are able to demonstrate caring
and meet the needs of stunds by being relational, students may feel a sense of belonging to the
classroom and the teacher that helps to creptsiiverelationship(Cooper & Miness, 2014;

Hanna, 2014).

The literature reveals some key elements that are essential to urdiegstae
importance of caring anouilding and maintaining positive studeeacher relationships.
Teachers form caring connections when they are able to build supportive saaidrer
relationships (Ellerbock et al., 2014; Kim & Schallert, 2011). Thelsg¢ionships are
characterized by how the teacher interacts with students in the classroom. Teachers must
maint&in good communication and engage in consistent dialogue with students in order to

understand how to successfully meet the needs of the studweter their care (Noddings,
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2012) . When teachers are able to meet students
positive relationship with students.
Caring and Connecting

Noddings (1992) suggest that educatotskepublic responsibility toaise caring,

healthy, competenand happy children because schools cannot achieve academic goals without

providing caring for students. ACaring teach
responsibilities as,arldbisteaching lelps tdqachervandstudetd 12, p
form connections Teachers think about their students

they care; teachers also take time to learn about their students while challenging them to succeed
academically. Wheretichers make relationship building a priority, they are demonstrating a
caring pedagogy that helps students feel connected to the school and the teacher (Trout, 2012).
Through this, teachers demonstrate to students, that caring is what is most im@ahtmt in
forming relationships.The best teachers cateeplyaboutthe individual needs of students
(Merrow, 2011).

A caring relationship is a connection between twope, the one who caresd a
recipient of care or cared for, wherein; both partresrasponsible for contributing to the
relationship (Noddings, 1992). Keifer et al. (2014) found that knowing the students, caring for
the students, and connecting with the student
needs, form posite reldionships, and maximizetudent academic motivatioesponsive
teaching happens when studégacher relationships are grounded in care and connectedness
(Kim & Schallert, 2011; Kiefer et al2014; Noddings, 1992; Roorda et 2011). Kim and
Schallert(2011) found that students neededeel a sense of trust in order to view their

relationship with the teacher as a caring relationship. Students guided their understanding of
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themselves through the caring relationships thel With teachers; students who perceived the
teacher as caring were more confident in themselves, and students who perceived the teacher as
not caring, had trouble seeing themselves as good (Kim & Schallert, 284 19achers develop

caring relationsligs with students, students begin to show their own confidence in caring as

related to the teachersod responsibility in de
Students have a responsibility to respond
happen in a natural way, 1 f teachersd behavio

recognizing the teacher s Oftemtimes, onpdtemake semsaaf e ( No
what caring behaviors look like based on what they have experd at homeStudents may
have difficulty recognizing care if teachers behave in a manner that students have already
perceived as not cagn Students and teachers have a need for each other, wherein, students
need adults that care about them and tef@cheed students to respond to their caring (Noddings,
1992). This mutual respect fagiving and responding to care helps fulfill the needs of
interdependence between the student and the teacher.
Noddings (1992) suggexstthatteachers show thestudens how to care by creating
caring relationships withthenT hes e caring rel ati onws$ocigtys ar e i |
needs to care for its childrenéto produce peo
families and contribute effectively to theirrmmunitie® (Noddings, 2002) When students feel
alienated from their schoolwork and the adults who try to teach them, they perceive teachers as
not caring (Noddings, 1992F-or students, perceiving teachers as not caring can easily cause
them to disconrat with the teacher and the schodhis disconnect is often what entaally
leads students to becoragrisk for dropout (Hanna, 2014). Despite thiw teality is that

teachers really doare;howeverthey have trouble making the necessary connextioat
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constitute a caring relationship with their students (Noddings, 1922k of making this
connection can leave children feeling like there are no adults who care for them in a school
setting. Connectedness and belonging are a big part of stutiieditsg a sense of caring in
schools (Kim & Schallert, 2011; Kiefer et,a2014).
Caring Behaviors

Caring behaviors are demonstrated within several encounters of interactional
relationships between teachers and students and these relationships make a significant difference
for students who are at risk for academic failure (Downey, 2008; Collier, 200i&@n teachers
consistently show and demonstrate caring behaviors, students are able to grow and develop
academically and sociallyTeachers who demonstrate caring traits into the academic curriculum
will promote the growth of caring, competent studé€Nisddings, 1992) Students may be able
to see a model of this behavi or, Itiamtenought | ust
for teachers to just tell s tsterdaadresgondidiffaaentlyt hey
totheirstué nt s 0 ( N o2dpd 19)n @asng tedct®e B recognize that each student is
different and they respond to their students according tortbeits.Caring teachers listen to
students, give compliments, aace welcoming. In addition, thegspect studd input, and take
time to understand student needs (Jeffrey.eP@l3) Caring teachers foster a sense of
bel onging in the classroom, get to know stude
and attend to studerzde d., 2p14)yhese behavigrs aceaalvitalipate d s (
of students perceiving teachers as people who care.

Communicating. An important part of forming studetgacher relationships comes from
the consistent interactions between the student and the te&tieentto teacher interactions

are the daily baclandforth social and instructional exchanges that teachers and students have
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with one another throughout the day (Hamre, Pianta, Burchinal, Field, Lo€rsaleh,

Downer, Howes, LaParo, & Scdtittle, 2012). These momertipo-moment interactions that

occur between teacher and student are the building blocks for their relationship (Claessens, van
Tartwijk, van der Want, Pennings, Verloop, den Brok, & Wubbels, 201@)develop

significant relationships witktudents, teachers should interact with students to get to know them
both academically and socially, because interaction provides a channel for the teacher to
understand student motivations and a means for teachers to show respect for students and their
worlds (Edwards & Edick, 2013). In getting to know students, these daily interactions often
come in the form of constant communication and consistent feedback. Teachers should be able
to respond to the behaviors of students both as individuals and aemerhthe classroom

(Edwards & Edick, 2013).

Skipper and Douglas (2015) conducted a study on teacher feedback, another caring
behavior for teachers. The study revealed that following experiences of success with a teacher,
children reported a more posiistudenteacher relationship, illustrating how important
experiences of academic success can be to the stedehter relationship. However, students
who received teacher criticism felt negativity towards the stuig@aher relationship (Skipper
& Douglas, 2015). The manner in which teachers respond to and give feedback to students plays
animportat r ol e in sstudkentbBé peackepti as someone
demonstration of caring behaviors can determine how students feel alvoselires and the
teacher. Teachers can create a learning environment in the classroom that helps to motivate
students (Hanna, 2014). The learning environment can contribute to students perceiving the

teacher as caring or not caring.
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As the one who cargteachers must have the caring behavior of listerfihgs is
animportant skill when it comes to communicating with studefggichers should be attentive
and watchful of student needs. Even when a teacher hears that a student dislikes aohool or
acadenic subject, as the one who caré® teacher must respond to the expressed needs of the
caredfor, therefore, the demands of the school must be set aside, while the teacher attends to the
concerns of the student (Noddings, 2812To do this, teachersad time to build a relation of
care and trust, and they must also engage in dialogue to gain a better understanding of how best
to meet the needs of the student or cdoedNoddings, 2018). Tough (2016) suggested that
when dealing with students whorpeive school as a threatening place, teachers have an
opportunity to disarm those threats by changing the way they communicéden of
communication that is perceived as showing @agkides verbally communicating high
expectations with students, expressing positive statements to encourage student effort,
monitoring and assisting students during learning activities, and individualizing learning
outcomegGarza et al., 2014)Communicating irthis manner helps to create a more positive
environment and promotes student academic suc@égscommunication that teachers provide
for students, especially, those who areigk must come from a position of trust and care.

Meeting physical and emobnal needs.Accommodati ng students
critical part of forming studerteacher relationships. As teachers begin to develop significant
relationships, they must meet studentsd needs
achievement tthe next level (Edwards & Edick, 2013).eacher s often respond
needs by supplying the necessary resources to help students be successful. When teachers
supply thesenecessary resourgeasdemonstrates a way to help studdaed wanted and

nurtured in a safe clima{&arza et al. 2014) To value students as individuals, teachers must
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see the differences and accept the multiple realities of students. Teachers should teach from the
perspective that each student is unique, which allowtetuher to capitalize on the knowledge,
skills, and beliefs that each student brings to the classroom, therefore, creating an enriched
classroom environment that accommodates individual differences (Edwards & Edick, 2013).

In a study conducted by Jefiret al. (2013), gidents identified that in studetgacher
caring relationships, teachers meet their physical needs, foster their emotiofinglland
provide strategicssistance Meeting their physical needs meant teachers kept them safe and met
thar basic needs such as feeding thdfstering emotional welbeing meant teachewere
comforting in appearance and environment, formed connections on a personaltievel
studentsand made students feel valued with personal recogniBooviding stategic assistance
meantteacherprovided academic assistance &etped students with personal issues such as
dealing withthe deathof a family member (Jeffrey et al., 2013)

Forming meaningful connections. Caringbehaviors have been recognizeifosering
a sense of belonginfprming connections bgetting to know students persolyalsupporting
academic success, and attending to physiological needs (Garza, Ovando, & Seymour, 2010;
Garza et aJ 2014; Knoell et aJ 2015). When students begin to feel like they belong to a
classroom environment, they also begin to form meaningful connections with tedébiersg
meaningful connections &steacher caring behavior that supports studiesmther relationships.
In a study byMcHugh et al. (2013) students described their relationships with teachers as
bridges, wherein teachers formed connections with students, or barriers, wherein teachers were
inattentive or failed to form connections with studer@tudensdexperiences anidteractions
with therteaclk r s 6 de monst r astwehts thedp@orunity to makg i v e s

generalizations about studeraicher relationships.
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To strengthen meaningful connectioregdhers can influence engagement with their
students by recognizinand appreciating their strengths difelexperiences (Conne2013).
When teachers are open to | earning more about
more connected to the teachaaspossibiitytdehoaragel assr o
students to trust adults and help students identify a sense of belonging to the classroom
community (Blimes, 2012; Conner, 2013)hen students begin to trust adults and feel
connected to the teacher and the classroom environment, the relatioetsiepn the student
and the teacher becomes strondgedwards and Edick (2013) suggested that for meaningful
relationships to occur, the students must see the classroom as a community where there is a need
to care about each other and be able to ackngeldthat the members are all in a struggle
together.

Oftentimes, teachers who are unable to form relationships with students face difficulties
in their classroom. These teachers have consistent classroom management issues and are unable
to deliver contensuccessfully. When students feel that they can trust their teachers, they have a
level of respect for the teachers. The success of teachers and educators comes from their ability
to build effective relationships with students (Sterrett, 2012). Stud&atswant to contribute
to helping their teachers be successful when they have formed meaningful relationships.

Caring in Student-Teacher Relationships

Trout (2012) expressdhe need for teachers to focus on building positive relationships
with studens:
Teachers can become agents of change through the trusting relationships they build with

students. When teachers open their ears, hearts, and minds and assume a willingness to
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receive students, according to care theory, they strive for the ibstmelves and their

students. (p. 7)

Teachersdé abil ity +eachedrelatienshpppshqwsethaiteachere st udent
demonstrate caring in their teaching practices and in their classroom environment.

Demonstrating caring in their daily practicesnsg o r t a nt hbathy rarnsng 0 a
environment can only be realized with the exi
152). Teachers are to create caring relationships with students, and they have a responsibility to
help their students delop a capacity of care (Noddings, 1992).

Since teachers have the responsibility to help their students develop an ethic of care
themselves, teachers must be careful to maintain themselves as nurturers in the relationship.
Noddings (1992) addressthe pwer held by the teacher in a studegdcher relationshipA
relationship between the student and teacher is cordid®@ unequal relationship. In a student
teacher relationshimne person occupsdhe position of the one caringpre of the time ande
other is the carefbr, therefore, one person will always be receiving while the other is giving
This can have the potential to be a barrier if both parties do not recognize that they have a mutual
responsibility in the relationshiplo promote a camg relationship, the caredr needs to
acknowledge that they are being cared for (Garza et al., 2010; Noddings, 2884 an ethic
of care, both parties have a mutual responsibility to meet the needs of the other (Noddings, 1992
1995).

The relationship that develops between a teacher and a student is similar to that of a child
and a parentStudents are usually not as close to teachers as they are to parents, but it is still a
close relationship and some students may feel that teafeemsore important timgparents

(Noddings, 199p Partof a study conducted by Buyse et(@011) looked at whether close
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teachesstudent relationships buffered children who were less securely attached to their mothers
against negative outcomes, suclaggressive behavior in school. The study concluded that
teacherstudent closeness decreases the risk of aggressive behavior in less securely attached
children with that particular teacher. The committed affective relationship between the teacher
and thestudent affected how the child was able to adjust behaviors in school. Although the
attachmentrelatismh i p wi t h a a@ahimpad énstuderd outcemes irhsahsol, the
specific behaviors of the teacher in their relational partnership withiutlergs was an important
factor in adjusting student behaviors (Buyse et al., 2011).

The teacher as the one who cartten relies on the response of the student as the-cared
for (Noddings, 2010). Because teachers look for students to respond to eféants, d¢éachers
must take the time to get to know the students they s&we#ing to know students is essential
to supporting motivation and engagement in the learning process (Kiefer2€al) This
interaction strengthens the relationship of de®veen the teacher and the student as well as the
learning that takes place in the classrodrearning flourishes when teachers and students are
able to build relationships because a teacher
behavior outcmes (Knoell et a) 2015).

A study by Frelin and Grannas (2010) looked at how stui@g@aher relationships play
out within educational situations, more specifically, how is a relationship agreement between
teacher and student created and maintained, aatdaonditions helped the relationships to
emerge or prevented them from emerging. The study found that teachers take on the
responsibility to create relationships with their students based on more than just a subject matter
interest. Studerteacher retionships serve as a bridge to student learning, however, the student

or the teacher always has the possibility to
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(Frelin & Grannas, 2010; McHugh et al., 2013). The possibilities that take place within
education are dependent on the context of social relations that occur in the learning environment
(Frelin & Grannas, 2010).

Veldman, van Tartwijk, Brekelmans, and Wubbels (2013) studied the development of
studentt eacher r el at i o nsatisfacpos thraughbut theecareensefrvetedanj o b
teachers who retained job satisfaction. In the study, teachers reported that good relationships
with students were important throughout their careers. When teachers perceived their
relationships with studesias less than good, they also perceived less job satisfaction. Data also
revealed that in periods of high job satisfaction, teachers showed a high score on relationships
with students (Veldman et al., 2013).

Claessens et al. (2017) conducted a studyldlb&ed at studerteacher relationships both
in and out of the classroom. The study revealed that the context in which teachers built positive
relationships mostly took place outside of class, such as in the hallways, field trips, or
coincidental meetirgythat happened because they lived in the same areas. While these students
were in class, conversations with teachers were mostly about subject matter and coursework.
However, conversations that occurred outside of class were more diverse because student
expressed their needs, discussed their behaviors, and shared their interests. Teachers revealed
that when they experienced positive relationships with students, the students engaged in more
support and collaboration during class. Teachers also revbaldtheir own behavior during
class with these students was more supportive in that they challenged students, asked them about
their progress, gave students feedback and treated students as equals. Teachers described their
behavior during out of clas®itext with thes students as equal to theirdlass behavior. They

were warm to students and showed understanding and supportive behavior. They greeted
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students, gave them compliments, and were willing to help students if needed. In positive
relationsips, teachers mentioned that if there was a confrontation about behavior, both the
teacher and student worked on pulling the relationship back to more friendly interactions
(Claessens et al., 2017).

In contrast to positive relationships, the study fourad in problematic studemgacher
relationships, studetteacher interactions occurred mostly in class (Claessens et al. 2017). The
interactions between the teacher and student mostly involved the teacher telling the student what
to do, telling the stud# to pay attention or leave the classroom, and the teacher discussing with
students about their disturbing behavior. Meeting with these students were normally by
appointment and involved concerns about student misbehavior. Teachers described their own
behavior in problematic studetgacher relationships as objective or confronting and mostly
involving trying to get students to behave correctly (Claessens et al., 2017). This study shows
how outside interactions are a way of building positive relatigssiith students that often
impact interactions inside the c&asom. Teachers havepat forth effort ino creating positive
studeniteacher relationships, especially when there is a disconnection between the teacher and
student. When teachers are abléuild these positiveelationships, students gaimotivation
for learning (Claessens et al. 2017).

Rudasill and RimrKaufman (2009) contend that relationships are very important
resources for young chil dr en tadetdrmioersocialdmde n 6 s
academic success. Positive studeatcher relationships provide a foundation for children to
build competence. These relationships also help children to develop effective social skills that

help them get through challenges. Ofimeis when children display behaviors such as
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aggression or withdrawal, they have negative relationships with teachers (Rudasill & Rimm
Kaufman, 2009).

It is important forteachers and othewsvolved in education, whethéney areteachers,
school adminisators, teacher educators or researchers, to bear in mind the detrimental effect
poor relationships among people in schools can have on childrexdaltsl (Trout, 2012)No
matter how well teachers kna¥ve content, if they are unable tievelop andnanae the social
relationships that make up classrooms, they willo@successfuylNoddings, 1992, 201Z;rout,
2012. Poor studenteacher relationships were associated with poorer work habits and higher
levels of disciplingoroblems in middle school (Jegy et al, 2013). Teachers who are able to
form supportive and responsive studezacher relationships are characterized as being able to
establish caring connections with students (Ellerbock ,e2@14). Poor studenteacher
relationships often canbute to a disconnection or disengagement that students experience in
school that leads to more @k behaviors or dropout (Hanna, 2014; Henry et al., 2012).
Disengagement of students can also be attributed to the lack of a caring, interpersonal
relaionship within the school building (Downey, 2008; Ellerbrock et al., 2014; & Lessard et al.,
2014).

Positive relationships between teachers and students should be an essential part of
classroom instruction. A strong and positive relationship betweenretsaahd students
contributes to more effective instruction, whereas, a negative relationship can weaken even the
most effective instructional strategies (Marzano, 2011). Although teachers should focus on
creating positive relationships, they must realir even negative relationships constitute an
interaction with the students. The most powerful message that a teacher sends out comes from

how the teacher interacts with the student. Students often gain their perception of student
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teacher relationshigsased off what a teacher does (Marzano, 2011). These perceptions may be
positive or negative depending on the actions of the teacher.
As children progress from the early years of school to the later years, relationships with
teachers can become more distalt is possible that studetgacher relationships may become
more distant as children progress forward because it is in the early years that children face
challenges such as learning to regulate emotions, forming relationships with teachers and peers
and working independently (Maldona@@arreno & VotrubeDrzal, 2011). However, student
teacher relationships should be just as important as children move into early adolescence. Itis
during these years that chil slthegtradsgiontoenadle f or r
school caring relationships with teachersarenportant factor as children navigate through
adolescenc@Anderson et al., 2011; Steinberg & McCray, 201#aldonacCarreno and
VotrubaDrzal (2011) found in their study thétte quality of studenteacher relationships was
associated with i mprovements in studentsd aca
throughout elementary school. Additionally, they found that the quality and importance of
studeniteacher relatinships as children developed over the years was unchanging. Thus, the
importance of studerieacher relationships is important for children at all levels of schooling.
Caring relationships amongst studens$s and
school career. However, in middle school, due to the transition, these relationships can be
particularly important.Caring studenteacher relationshipsd supportive interactions
contribute to positive outcomes for students duringnidglle school gars (Anderson et al.
2011; Steinberg & McCray, 2012Moreover, as students transition from middle to high school,
relationships with adults are considered as one of the most important predictors of success

(Myers & Pianta, 2008)Students, specificallstudents atisk, benefit both academically and
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socially from a caring relationship with teachdd®yney, 2008Garza et al., 2010; Kim &
Schallert, 2011Noddings, 1984, 1992, 1995).

A critical aspect of f or midimggositve stumént ons hi ps
relationships does not need to occur outside
2013, p. 34).As teachers go about their daily activities, there should always be some evidence
of caring taking placeTeachers need toe consistent in their display of caring because
A éachercarers demonstrate caring in everything they do. Every lapse of caring in their own
practice represents a potential f aildmant@n i n mo
caring relatimships with students, teachers must continually provide a nurturing environment for
students.Caring relationships between teachers and students is a key aspect of the learning
environment (Collier, 2006).

Caring and Nurturing Environment

Teachershoul provide a nurturing and caring environment for the children they serve.

A nurturing environment is an environment that provides nourishment for growth and expression
of ideas. This type of environment also fosters the values of caring, respectf-avalthel

(Gilligan, 1982; Noddings, 1992). Caring and nurturing classroom environments create a sense
of support for students who arer&k academically and face difficult life circumstances.

Downey (2008) noted that students who are at risk for acadarhirehave more success when

they are in a classroom with a teacher that has clear behavioral expectations, creates a caring
classroom community, and provides opportunities for meaningful student participation.

Wit h the c¢hange sclasstoents, cluldren often face insecarities gnd s
stress which can makiee adjustment in a diverse classroom difficult; therefore teachers must

create a caring and nurturing environment for students (Garza et al., 2014). The classroom
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should be a placelvere students experience safety and a sense of belonging. When teachers

create a caring and nurturing environment, students gain a sense of connectedness and belonging
(Kim & Schallert, 2011Kiefer et al., 2014). The classroom environment that a teachates is

important because it helps to lay a foundation for a positive sttelgctier relationship. These

positive relationships stem from an environment that is overall healthy because it is a nurturing

and caring environment, where the teacher &andesit have a mutual understanding of care for

one another. AA healthy environment can only
relationshipso (Ozgan, 2016, p. 152) .

The classroom is one of the most powerful settings for influencing youth because
studentsod interactions with teachers can prod
social and relational supports for students (Pianta & Hamre, 2008¢n children have frequent
positive interactions with their teachers, they feel supporte@@hore open to
communicating.A positive classroom environment helps students feel a sense of safety and a
sense of belongingTeacher behaviors that foster a sense of belonging often involve showing a
sense of family unity, respect for students, mglstudents feel valued as a member of the
classroom, and emotionally supporting students in the school environment (Garza et al., 2014).
Garza et al. (2014) noted that teacHestered a sense of belonging by promoting the classroom
as a family, providig positive nonverbal communication, refraining from-tlreatening verbal
communication, conveying a positive disposition toward students, anglusiximity to
support students. Overallpasitive classroom environment helps teachers be more efactiv
connecting with students and building healthy relationships.

Forming positive studerteacher relationships makes teachers more effective in the

classroom. Quality instruction along with positive stuegeather relationships is an important
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part ofstudent learning (Darlinrglammond, 2014; Frelin, 2015). Effective teachers always find
ways to connect with their students, and when teachers put forth the effort to build positive
relationships with their students, students improve cognitively, behdyja@ad emotionally
(Conner, 2013; Sterrett, 2012). Additionally, the quality of the stuigamher relationship
benefits t hileing deicahidanced motivaten aind academic outcomes (Backman,
Alerby, Bergmark, Gardelli, Hertting, Kostetsi & Ohrling, 2012; Frelin, 2015; Wu, Hughes, &
Kwok, 2010). When students begin to feel more confident and motivated for learning, they are
less likely to be atisk for academic failure.

In the study by Backman et al. (2012), students described interaction with teachers,
liberty of choice in schoolwork, atmosphere for discussion and school subject success as
important experiences in creating a positive learning environment in the classgbodents
explained that being noticed by their teachers and gddedpack from teachers wimsportant.
Students found the school environment to be pleasurable when they had the opportunity for
choice in their learning in when they were given resjality for their own studies and learning
process. Student@lued teachers who createdagen classroom atmosphere and gave students
the opportunity to take on leadership roles. Students also valued teachers who created positive
experiences of learngnand working within everyday school subjects (Backman et al., 2012).
Caring for At -Risk Students

Middle and high school students are becoming increasingly disconnected from the adults
around them (Bernsteifamashiro & Noam, 2013). This disconnectiordsengagement from
adults could be linked to a decrease in positive relationships between teachers and students.
Students do not always find support or care in schools; they often experience alienation, failure,

and disaffection from school becausehelack of connections with caring adults from within
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the school (Bernsteilfamashiro & Noam, 2013). Often thefeelings lead students to berisk
for dropping out of school.

When students face difficult interactions with peers or teachers, theyawayrbuble
attaching to the group, be less engaged than other students, and have a greater likelihood of not
completing school (Reio, Marcus, & Sand&wsio, 2009).Zabloski and Milacci (2012) found
that most gifted dropouts have few positive relatiopskvith peers, adults, or teachers. The
study concluded that teachers have a power ful
wanted meaningful and more frequent relationships with teacheesactionsetween teachers
and studentand teacherddiefs that drive those interactions are at the root of stitdanher
relationshig. Of particular importance, ise manner in which teachers interact with learners at
risk; teachers must seek practical ways to address the diverse needs ofriskstuatents in
the classroom (Tobin, 2008When students feel connected to the teacher and a sense of
belonging to the school, they are less likely to engage irtimedeehaviors that put them ragk
for failure (Rudasill, Reio, Stipanovic, & Taylor, P0). Once students form a connection,
school becomes important, and the students want to be successful.

Considering at-risk students. There are a variety of factors that contribute to the
academic hardship of students who struggle in sclikagty & Schuz, 2009 . Student so
socioeconomic background and family dynamics can create a barrier for students and cause them
to be unfocused academicalMyrray & Zvoch, 201). When children fall two or three years
behind their peers, it becomes hard for themattch up academically, and theéyop outof
school in the ninth or tenth gradén addition, socially promoted students becormes&twhen
they fall behind their gradappropriate classmates and their work ethic becomes diminished

(Kutcy & Schulz, 2006).Students who experience academic frustration can also have disruptive



48

behaviors, which lead to increased discipline issues and can leave studisktfoatacademic
failure Jeffrey et al., 2018

Rudasill, Niehaus, Buhs, and White (2013) suggestaidchildren who experience
positive peer interactions enjoy school and engage in more adaptive school behaviors than
children who experience negative interactions with peers. Children, who have difficulty building
positive relationships with peers, maga@btruggle to build positive relationships with teachers.
Often, these children who struggle to have successful relationships with teachers in early grades
mMiss out on opportunities to learn positive social strategies that enable them to interactawith oth
adults and peers. Lacking the social skills to interact with adults and peers can put students at
risk because they do not have a sense of belonging in school due to barriers in forming
relationships with teachers and peers.

According to Myers and Bnta (2008), children who display disruptive behaviors early in
their school career sometimes set a trend of a continuous pattern of disruption and low
achievement as they go throughout school. When children display disruptive behaviors, it can be
a majorchallenge for classroom teachers. However, children who display significant behavior
problems in school are still able to develop positive relationships with teachers and other adults
in the school setting. Studetdacher relationships help to improwe tsocial and learning
environments in school because these relationships are considered an intervention in helping
troubled students be successful (Myers & Pianta, 2008)

Children who experience conflicts with teachers may also experience increased conflic
with peers and difficulty adjusting to the social norms of school. A public display of the conflict
with an important classroom relationship such as the teathéent relationship may create an

environment where the student also has difficulty enggousgively with peers (Rudasill et al.,
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2013; TroopGordon & Kopp, 2011). On the other hand, a close relationship with the teacher
may 1 ncrease peer acceptance and contribute t
peers. Overall, the nature tbie studenteacher relationship can have a direct effect on the
studentdos behavioral or i epQorddni Baps 208l).d peer r e
Students who are considereeriak due to low socioeconomic background, exhibiting
negative behaviorsischool, or receiving special needs services are less likely to form positive
relationships with teachers. Rudastilal.(2010) examined the role of studeaacher
relationship quality on students in grades 4, 5, and 6 on the relations betweersséudent
background characteristics, studentsod tempera
found that studentsd background characterist.i
receipt of special servi ceesntwerasseibtéddwiths st uden
engaging in risky behavior and conflict in their relationships with teachers. Students with higher
socioeconomic status and no special services were more likely to have closer relationships with
teachers. The study concluded thaidents who feel connected to teachers have a sense of
belonging that causes them to be less likely to engage in negative behasgione@ss of escape
(Rudasill etal., 2010). Building positive studetg#acher relationships becomes a safe haven for
these students while in school.
Challenges to educate atisk students. Educating students who struggle academically
can be a challenge for educatof®achers may be challenged to demonstrate caring behaviors
responsi ve t o st udenreachdr expeeenasand perseptiens sométimgs, wh
obstruct caring for students whose backgrounds are ethnically and culturally unique (Garza et al.,
2014). A major part of the challenge for educators comes as they try to build a rapport with

students who ell with obstacles that cause them to perform poorly academically and have
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behavior issuesEducators often have to modify curriculum and instructional practices to
accommodate students who have learning and behavior chall@iodpas, 00§. Teachers mst
modify instructional practices tstablish a learning environment that meets the individual needs
of students. When teachers modify the content, the process, and the product of student learning,
it helps students feel more comfortable in the leareamgronment. When teachers provide a
variety of learning methods for students, learners who are reluctant or struggling often become
engaged in thiearning procesgrobin, 2008).

Learning challenges and external issues that are not properly addressadsm=a
frustration for both teachers and studdivtsssel, Margison, Cross, & Merbler, 2009)hese
challenges come from children who struggle academically, have behavior or attendance issues or
sometimes have a low socioeconomic backgrouiaildren wih these struggles can have a
disregard towards school because they are focused on other tihgs. students show a lack
of care for their work, and there is a | ack
student s6 attit utheclaasmdm, it casses a igwel@ferasaatidn for teachers
(Kutcy & Schulz, 2006).

Teacher relationships with atrisk students. Studentsvho are atisk of failing school
based on behavior and academaswell as students who have difficulty learniage those
most in need of having positive studésacher relationships. Studeaacher relationships are
especially important for the learning process and outcomes of students who are at risk of school
failure, including ethnic minority students, studewith low socioeconomic statas and
students with learning difficulties (Rooréaal, 2011). These students sometimes lack the skills
to form positive relationships and are therefore at a greakeofibecoming school dropouts.

Positive studenrteacher relationships can be a resource for students at risk of failure, and even
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students who have severe behavior problems in school can benefit from developing positive
relationships with teachers (MyessPianta, 2008).Relationships with teachers or other caring
adults can be the glue that keeps these students connected to the school environment.

Supportive relationships between a student and a teacher contribute to positive outcomes
for students at sk for academic failure or school dropout (Anderson.e28l1).Students need
to form positive connections with teachers or other adults in order to have more success in
school. Continuous teacher support could counteract risk factorsriskastudeis, which leads
to positiveeffed on a <chi | dosHudhes lewok & \Wie 2012). (W8Een caring
teachers model an ethic of care to students, it can attribute to maximizing the positive effects on
studentsod growth and devel opment .

Creatingeast r el ati onships with adults plays a s
(MaldonadeCarreno & VotrubaDrzal, 2011). In studerieacher relationships, a caring and
supportive teacher can have a si milnotheri mpact
(Mason, Hajovsky, McCune, & Turek, 2017; Sabol & Pianta, 2012). Since children spend a
large portion of their day in school, teachers are an important source of support and emotional
security when students encounter academic and social challeftgeseacher often acts as a
socializing agent who teaches children-setjulation and probleraolving skills (Huges et al.,

2008; TroopGordon & Kopp, 2011). MaldonaeBarreno and VotrubBrzal (2011) stated that
good relationships with teachers includgh levels of closeness and low levels of conflict.
Closeness refers to the warmth, positivity, and open communication between the teacher and
student. Conflict refers to the negativity and lack of rapport between teacher and student
(MaldonadeCarreno& Votruba-Drzal, 2011; Mason et al., 2017 :lose studenrteacher

relationships promote more positive outcomes, while stug@cher relationships with more
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conflict put students at a greater risk of school failure (Myers & Pianta, 20@8ghers, who

invest in displaying a level of caring to create a positive stu@@cher relationship with-aisk
students, help to decrease the level of conflict between the teacher and student and increase the
level of closeness.

Noddings (2005) describdénow teackrs take on different roles in the classroomann
effort to build relationships with aisk students. Some teachers are able to teach the curriculum
to students that other teachers may find impossible to teach. These teachers are able to abandon
the curiculum and focus on relationships. The roles of these teachers are often that of a social
worker or even a parent, however, they are able to take on the roles in their classroom that allow
them to fulfill the needs of their studenfBeachers have thask of helpingtudents learn to be
recipients of careas students who do not learn thie aot only academically at ristailure to
respond to caring attempssohinders the growth and development of students (Noddings,

1992). Teacherstudent relabnships are more important for higisk students and the effects of
a positiveteacheystudent relationships astéronger for atisk and ethnic minority children
(Fisher, Reynolds, & Sheehan, 2016; Liew, Chen, & Hughes, 2010ai&rZvoch, 2011).

To reduce atisk factors, it is important for teachers to model caring behaviors for these
students. The caring behaviors that teachers demonstrate contribute to helping teachers form
connections and positive relationships with studemtsist is one oftie major caring behaviors
that teachers need to demonstrate with studéirtdin (2015) contends that when students have
| earned to mistrust adults, teachers have to
trust. Teachers can show these styis by being humane and by displaying care for the
students. As students begin to trust teachers in a caring stadeher relationship, a bridge is

formed that enables troubled or struggling students to be helped (Frelin, 20itkher caring
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behavor that teachers must demonstrate is being able to makenteelevant to students.
Caring teachers are able to relate subject matter to the needs and interests of students (Miller,
2000). When students are able to relate to the subject matter amdtownrth teachers, they
have a greater chance of reducingisk factors.

Childrends ability to adjust to the school
long-term behavioral adjustment, social engagement and academic success irtlsetejolg,
the development of studente acher r el ationships is an i mport
term adjustment in school (Eisenhower, Baker, & Blacher, 2083 )children begin to form
connections with teachers, they develop a sense of belothgingelps them have a better
outlook at being socially and academically successful. Teachers must understand that the
environment they create for students is a large part of how well students become adjusted to the
school environmentButler (2016)suge st ed t hat teachers be cogni z
needs by creating safe, caring, respectful environments where students can reach their full
academic potential. As teachers create a safe, nurturing environment, they foster much needed
teacherstucent relationships, especially for students who have trouble adjusting to the school
environment.

Students who are considereerigk often perform low academically or create substantial
behavior problems as a defense mechanism to not having a signiboaetton to school. For
students whose backgrounds have led them to experience fight or flight reactions all the time,
developing a sense of belonging and connection in school may require more intense intervention
(Tough, 2016, p. 86). Students suchlas often need teachers who are willing to go the extra
mile in order to form meaningful relationships. Tough (2016) suggested that in addition to

forming meaningful relationships and feeling a sense of belongingskagtudents truly feel
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motivatedabout school when they perceive that they are doing important work that is
challenging and rigorous. Teachers should take the time to ensure that these students are not
only forming meaningful relationships, but that they are also able to connect ¢authiad)

taking place in the classroom.

ATi me spent on building a relation of <care
have the teachero6s supporptatihn tfoi reddiurccata m nhad n &
(Noddings, 2018 pp. 774775). Students are more likely to have a better feeling about school
when they know that they have the support of teachers and they have been able to build a
relationship of trust and care. As teachers connect with students, they help students build a sense
of self, because they take time to listen to students and draw out their thinking (Merrow, 2011).
Learning about themselves, helps students not only become models of care themselves, but they
are able to benefit from the knowledge and skills they gaim the teacherTeachers who
model caring behaviors teachrak students how to navigate through school and how to use the
knowledge and skills they learn to produce-ldag benefits (Collier, 2006).

Summary

|l denti fyi ng t eac haeimgodantdaator in prgmoting dn@rwirolomerst i s
that maximizes student learning and helps develop positive stiggatier relationships.
Demonstrating an ethic of care sibbe important to akducators as they attempt to create a
learning environmerfor children that motivates them to be successful both academically and
behaviorally. When teachers foster an environment that promotes the modeling of caring
behaviors, then students miag encouraged to act as the one catiegiselves. This type of
environment helps studentsaognize teachers as the one caand themselves as tbee being

caredfor.
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The outline of the theoretical framework andrature review in Chapter Twawrovides

relevant evidenceoncerning studerteacler relationships Pcsitive studenteacher

relationships are related to student motivation for learning and success (Claessens et al., 2017).

This chapternlso provdesinformation on the caring behavidisat help teachers build positive
relationships with students and fiaetorsof caring that suppost-risk students.The relevant
literature takes a look at caring, caring behaviors, caring sttelectier relationships, and caring
for atrisk students.The outlineprovidedreveals that most of the research conductedals
student s 6 phe bebapi@sctdacheredemoastrate that show caring and help build
studentteacher relationshipsStudeniteacher relationships involve the idea of caring, which
students broadly definespecially in the sense of how theyrqeive the caring behaviors of
teachers Although there is some inclination of how teachers perceive their relationships with
students both in and out of the classrodmet r esearch is | acking in
perceptions of how an ethic of care helpbudd positive studenteacher relationships. The

voice of the teacher is important in understanding how to build and maintain relationships with
students, especially students who are consideradkat Resarch has emphasized the

importance of studerieacher relationships, but more qualitative research is needed to gain a
betterunderstandingf the perspectives aéachers who have experienced the phenomenon of
building positive relationships with studemitsough an ethic of careThisresearch study
contributes to the field of knowledge by building on previous research and giving-depth
understanding of how teachesisow an ethiof care tobuild positive relationships with -aisk
students. Thetudyalso givesinsight intoproviding an ethic of care to create and maintain

positive relationships whictan be transferred to helghers in the field of education.

r
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CHAPTER THREE: METHOD S
Overview

Per its intended purpose, this stuthscribs theschoolexperiences adleachersvho
form positive relationshipwith atrisk students in Title | middlecioolsin a southeasterschool
district Chapter Theeprovidesa description of the research design, the selection of
participantsand a description of the siiar the research. This chaptdso providsa
description of the research procedures, data colle@mhanalysis methods. The chapter
discusseshe trustworthiness of the data and concéwigh information orthe ethcal issues that
wereconsidered during the research.

Design

The design of this researafasqualitative becauséeé study souglto hear theroices of
teachers who haexperienced the phenomenon and empower them to sharsttinigis. A
gualitative desig was most appropriate for thisusly because individuals weegamined in their
natural setting, the researcheasthe primary instrumentnultiple methods of data were
cdlected, andndudive and deductive logic wassed to organize data and build tleenthat
helpedto provide a holistic account of the problem in the study (Creswell, 201%).
gualitativeresearch studyseda transcendeal phenomenological approach (Creswell, 2013;
Moustakas, 1994)A phenanenological approachllowedthe researcher to understand how
individuals construetd reality and gavihe researcher an intimate connection with the
pheromena being studied (Gatall, & Borg,2007). The use of a phenomenologicapapach
in this study allowedhe researcher to noentrateon the wholeness die experience and search

for meanings and essencesla experience in ordéo fully understand thendivi dual s 6

shar
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experiences of thehenomenon anit developa deeper understanding of the phenomenon
(Creswell, 2013).

A qualitative research methedhsusedto gain a more detailed understanding and to hear
the voices of these teachers (Creswell, 2013). Multiptiepthinterviews werausedto describe
the phenomenon for a small number of individuals who leaperiencd it. A transcendeat
phenomenological approach wascessary so théteresearcher bracked out personal
experiences and focu$en the lived experiences of the participants (Creswell, 20b8istakas,
1994). In the transcendental phenomenolobaggroach, the researcher wehtough the
epoche process, in this process the researehgageth systematic efforts to set aside
prejudgmerg about the phenomenon in order to conduct a shatyninimizes preconceptions
and beliefs based on prior expegen The g@ocheprocesgyavethe researcher the opportunity
to focus on the unique experience of the participants by lweimgpletely open and receptive to

the research participantsd descr iwhtleialsons of

t

h

reducing the researcherds own interpretations

phenomenon (Moustakas, 1994)
Research Questions
The folowing research questions guidis transcendental phenomenological study:
CQ
How doteacherslescribe thir experiences of forming positivelationships with atisk
students in Title | mddle school®

SQ1

What perceptions do teachers have about the factors that contribute to building and maintaining

positive relationships with atsk student3
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SQ2
Howdoes model i ng an et hielationships with atigk studengsa ct t ea c h e
SQ3
Whenmodeling of an ethic of carevhat do teachers perceive as the specific behaviors that help
create a sense of security or belonging farsit students?
Setting

The site for the research wakarge suburbasoutheasterachool districttonsisting of
52 elementary schools, 18 middigheols, and 17 high school®f the 18 middle schools in this
district, eightwereTitle | middle £hools. Selected middlschools identied as Title | schools
werechosen for the study. Title | schools are schools that receive federal funding to provide
additional academic support to help lashieving children meet state academic standards
because they have been identifeexdhaving high percentages of children from-losome
families (U.S. Department of Educatia2015). The student demographics for this district are
45.41% Black, 31.52% White, 11.89% Hispanic, 1.82% Asian, 1.86% Native American, .48%
Hawaiian/Pacific ad 7.02% @her Cumberland county schools, 2018)his school districtvas
selected because it was large and dagaesearcher a larger pool of participamie | schools
wereselected for thetudy because these schools hedn identified as lovacheving and
studentsattending these schools wenere likely to be atisk.

Participants
The research study uspdrposeful criterion sampling to select participants.

Purposadil criterion sampling yieldedch information in regards to the purposeltd study
(Gall et al., 2007).Because it wasssential that all participants experience the phenomenon

(Creswell, 2013Moustakas, 1994 teachers dected for this study were required to wanka
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Title I middleschool, hadeen employed in a Titlenhiddle school for threer more years, and
wereidentified by an administratar an instructional coachs a teacher who hdeen able to
form positive relationships with -aisk students.The anticipated sample size for the study was
betweerl0and15 participants or until data saturation walstained Although the participants
in this casewere similar because they haltlexperienced the phenomendtmere weresome
differencedn age, gender, ethnicitypehaviorsand experiences. Taapture a digrse range of
perspectivesnd to illustrate the range of variation of the phenomémdms study, maximum
variation sampling was used. Maximum variation heljpedresearcher view the experiences in
the phenomenon from all angles, and kdiine reseaher find common themes or patterns
within the sample (Gall et al., 2007).
Procedures

The first step of the research study waslitain approvalsThe researcher obtained
Institutional Review Board (IRBapproval and approval frothe research team indtschool
district to conduct the research stutypon approval, recruitment letters wesent out to the
principals of all the identified Title | middle schools in the distvietemail Theletters
explainedthe study and requesta faceto-face meetingvith the researcher in order to share the
importance and need for thedyu During the meetingyrincipals who wiskdfor their teachers
to participate were asked respond to the researcher with a list of teachéthin their building
that me the criteria othe participants for the study. Teachezkested by principals nhi¢he
following criteria: positive classroom environmegbod rapport with studentsigh levels of
student academic achievement as evidenced in student report casdessiheent data, little to
no student discipline referrals, and little to no student abseklym receiving thdist, the

researcher seatletter to the identified teacheris emailexpaining the study and soliciteteir
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willingness to participate ithe study.Once teachers agm® participate in thetudy, the
researcher metith the teachers personally to eaol the research study that wamducted as
well as the data collection procemsd allowedthe participants to ask any questions neggssa
for clarity. During the meeting with the teachdeschers werasked to complete informed
consent formgAppendix A) Information incuded in the consent form wtee right of the
participants to voluntarily withdraw from the study at any time pilmpose of the study and
procedures to be used for data coll ection,
known risks associated with teudy, and the expected benefits for participants in the study
(Creswell, 2013).Individuals were alsootified that upon completn of the interviews, they
would be asked to complete a photo narrative which aettileir experiences with the
phenomenon and a questionnaire which clatifiee caring level of the teacher.
The Researcher's Role

For this esearch study, | served as the key instrument, collecting data thredeptim
interviews using opeended questions designed by me rather than relying on questionnaires or
instruments designed by other researchers (Creswell, 2013). As the primamemstior data
collection in this research study, it was necessary for me to engage in the Epoche process, which
allowed me to set aside prejudgments, biases and preconceived ideas about the phenomenon in
order to fully focus on the lived experiences of plagticipants (Moustakas, 1994). When this
research study was conducted, | was employed as an assistant principal in a Title | middle
School. In this role, | had witnessed teachers who had been able to form positive relationships
with atrisk students aththose who had not. | had also served several years as a teacher in a

Title I middle School. As | entered the research, | brought my own success of being able to form

t

h
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positive relationships with atsk students in Title | middle schools, as well as myoern for
the teachers who may have had trouble forming positive relationships wigsk atudents.

| conducted this research study in a large suburban county in the southeast where | liv
and worked. Out of the eighthools listed as Title | midellschools in this county, | had worked
at two of the schools. However, it was important for me to choose other schools in the district
where | had no authority or familiarity with the participants chosen for this study. Because of
my familiarity with theresearch site, | was aware that there may be some influence of researcher
bias. Moustakas (1994) recognizes that the challenge of the Epoche is being transparent to
ourselves, allowing whatever is before us in consciousness to disclose itself soahat we
transparent in viewing things and open to what we discoMetracket out my bias, it was
essential for me to maintaareflective journal (Appendix)Ithroughout the studyAlthough
there were challenges, | was able to set aside any biasetemo focus on the participants of
the study and tell the story of their lived experiences.

Data Collection

The data collection for the proposed research study was interviews, a questionnaire,
photo narratives, and a focus group. The data collectaurséal on gathering good information
to answer the research questions that guided the study (Creswell, 2013). The researcher used
four different methods of collecting data to gain a welinded understanding of the
experienced phenomenon of the partictpan the study. The four different methods of data
collection aided in the purpose of triangulation because the researcher was able to corroborate
evidence from different sources and provide validity of the findings in the research (Creswell,

2013).
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Interviews

The first method of data collection for the research study was the use of interviews.
According to Creswell (2013)he most common form of data collection for phenomenological
research is wdepth and multiple interviews with participantQualtative research interviews
are used to obtain descriptions of the partic
research study, fade-face, semstructured interviews were conducted with teachers who had
been identified as being able to form pigs relationships with atisk students. The interviews
took place following the completion of the te
the teachers worked. The interview questions were-epded and used to gain a deeper
understandingf how teachers describe their experiences in forming positive relationships with
atrisk students. The opaanded questions for this research were as follows:

1. Why did you get into teaching?

2. How many years have you been teaching?

3. When you first becametaacher, how would you describe your thoughts and feelings

about teaching?
4. What are your teacher responsibilities now? Are these responsibilities consistent with
what you expected them to be when you first became a teacher?

5. Tell me about a typical day aéaching.

6. Describe your relationships with students.

7. What do you do to foster these relationships?

8. How would you characterize your relationship witkriak students?

9. What specifically do you do differently to foster your relationships wittsit
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studentghan other students?

10.How do you think your relationship with-gisk students affects the students and

yourself?

11.How do students know that you care about them?

12.What are some specific things you do that show you care about your students?

13.Do you feel that farisk students feel more secure when you show that you care? Give

examples of what makes you feel this way.

14.How does your attitude towards teaching change because of your experiences with at

risk students?

15.How does working with atisk students make yoyob as a teacher more

challenging?

16.How would you describe the care you have for students who are considesd® at

17.Describe a time where you felt that afriak student did not respond to your efforts

of caring.

18.Please share anything else you feel wandlpp bring a better understanding to

working with atrisk students.

Questions 5 were used as opening questions to the interview. A phenomenological
interview normally begins with a social conversation aimed at creating a relaxed and trusting
atmosphergMoustakas, 1994). These questions allowed the participants to relax and get
comfortable with the researcher so that they were comfortable sharing their experiences.
Questions @ were more descriptive questions in the interview. These questions allmved
participants to focus on the experience and describe the experience fully (Moustakas, 1994). The

description that came out of these questions showed the complexity of the experience and the
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significance of the interrelatedness of the elements iexperience (Bevan, 2014).
Additionally, these questions spoke to the relationships teachers form with stusiermtsnt
teacher relationships are a bridge to student
academic and social success (Fr&li@rannas, 2010; McHugh et al., 2013; Rudasill & Rimm
Kaufman, 2009)Questions 1417 gave the participants an opportunity to reflect on the
phenomenon and its impact on them as teacl&tgleniteacher relationships are especially
important for studestwho are considered at risk due to socioeconomic status or learning
difficulties; supportive relationships from teachers can contribute to positive outcomes for these
students (Anderson et al., 2011; Roorda et al., 2011). The specific behaviors abtbathe
and out of the classroom can determine if these relationships with stageptssitiveor
become problematic (Claessens et al., 20ThHese questions further refined what the
participants experienced and how they experienced it (Moustedas). 1

Question 18 was the final question and gave the participants the opportunity to add any
additional information to their experience with the phenomenon. An important aspect of
phenomenological research is for participants to have a shared expgetiemefore, this
guestion gave participants the opportunity to share any additional information that helped
contribute to the overall essence of the study (Moustakas, 1994). Each interview was recorded
by the researcher and transcribed by a professicracriptionist. Prior to conducting
interviews, the researcher conducted pilot testing of the interview questions in order to refine the
guestions and the interview procedures before meeting with participants (Creswell, 2013). The
individuals patrticiting in the pilot testing were people who represented the various subgroups
in the resear cher-fodace; seistruttdreddntes/iaws prdreeconductéda ¢ e

with pilot participants under similar conditions as the intended research. Onagduatli
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interviews were conducted in the pilot testing, participants were asked to participate in a focus
group. During the focus group session, participants were asked to provide feedback on the
interview questions, as well as any suggestions on howpmira the interview questions and/or
process of the interviews. Pilot testing helped the researcher to refine questions and become
more comfortable with conducting the interview sessions. When thédidiaee interviews
were conducted, the goal of thesearcher was to discover commonalities between the
experiences of the participants. The interview questions were used to guide the conversation,
and the interview process continued until the saturation point, whereas the participants had no
new informaton to add.
Questionnaire

Following the interviews, the participants were asked to complete a brief questionnaire.
Permission to use this questionnaire was obtained through the Copyright Clearance Center
(Appendix C). he Nyberg Caring Assessment ScalA$Y (Nyberg, 1989, 1990) was used in
order to further solidif teachers as carers (Appendix Ohis tool helped with the triangulation
of the data. Nyberg (1989) believed that caring was more than a behavior; additionally, caring is
an attitude fosterebly a type of speech and movement that communicates an emotion which is
caring in itself (Nyberg, 1989) . This instru
perceptions of their commitment to caring (Nadelson, Nadelson, & Osguthorpe, 2010; Nyberg,
1990; Watson, 2009), however, the scale is not specific to nursing and therefore was used to
assess teachers as carers in this study. The instrument required participants in this study to self
report caring attributes believed to be part of their reguldaiy practice. The scale included a
five-point Likert scale for participants to rate 20 items according to how often they incorporated

each within their daily practice; allowing participants to express their beliefs and practices
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concerning human caend caring behaviors (Bagnall, 2017; Watson, 2009). The ratings were
as follows: (1) Does Not Use in Practice, (2) Occasionally Use in Practice,
(3) Sometimes Use in Practice (4) Often Use in Practice, and (5) Always Use in Practice
(Bagnall, 2017; Watso, 2009) . The CAS had -.97, whichomadea c h 6 s
the questionnaire high in reliability of determining caring attributes (Nadelson et al., 2010;
Nyberg 1990; Watson, 2009) . Results odr Nyber
higher out of 5 on the scale viewed caring as very important (Nyberg, 1989, 1990). However,
there was no set scale for interpreting the <c
perceptions. Thus, for this study, the interpretatioresflts was adapted from a study
conducted by (Nadelson et al., 2010). The interpretation of results was relative tpairitve
scale, wherein a mean composite score betweeB.Q &presented a low practice of the
participant as carer, a mean compmsitore of 3.21.0 represented an average practice of the
participant as carer, and a mean composite score-&f@ represented a high practice of the
participant as carer. Once participants completed the questionnaire, the researcher calculated the
meamm score of each participantsd questionnaire,
practice of participant as a carer to a high practice of participant as a carer according to this set
scale.
Photo Narrative

The third method of data collection fdretresearch study was photo narrativéhen
people use photography to define their world, it can often bring to light things that are taken for
granted or unquestioned (Taylor, 2008).a study conducted by Snyder (2012), teachers used
disposablecamars t o document the Ateachers they had

as a check to the themes that were emerging from the stidgdleyBaker (2009) used photo
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narratives to look at the lived experiences of young women and their relatiotesspgostime,
postcompulsory senior secondary education. Photo narratives were used because they best
described the relationship between the image and the narrative produced after the young women
collaborated. The photos and the comments gave a deegastanding of the struggles the
young women faced each day (Woodgker, 2009). The use of photo narratives gives
participants an active role in the research, through the selection of their photograph and through
their interpretation of the photograpfiaylor, 2002).

This research study used photo narratives to demonstrate how the participants in the
study viewed their overall experiences in forming positive relationships witbkagtudents in
Title I middle schools. Specifically, the photonavati s needed t o demonstr at
perspectives of how their demonstration of an ethic of care shaped their ability to form and
maintain positive relationships with-ask students. In this study, teachers provided a digital
image to the researchesing a cell phone or computer image that encompassed their overall
experiences in forming positive relationships witlnisk students. Teachers included a short
narrative with the digital image that further clarified their perspectives. The digitgéiarad
narrative were shared with the researcher via email using a word document. Agpshdixs
the photo narrative instructions that were given to participants.

Within the narratives, teachers were required to explain the relationship between the
digital image and their lived experiences of forming relationships witislastudents.
Additionally, the participants were asked to ensure that their photos and narratives provided a
deeper understanding of their experiences, which would allow their oibesheardAppendix
Hprovides a sampl e of arhemrefnarrativespold a st@ryswhighh ot o n

depicted the lived experiences of the participants. The digital photo narratives were analyzed by
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the researcher to help identify comntbemes among the participants. Participants were asked
to generate the photo narrative at the conclusion of their interview sesBiarigipants were
given a oneveek time period to return the photo narratives to the researcher.
Focus Group

The finalmethod of data collection for the research study was a focus group interview.
The focus group consisted of 6 teachers who were participants in the study. The focus group
gave the researcher the opportunity to interact with the participants at thersamd fie focus
group questions were similar to the interview questions in that they weretsantured, open
ended questions. The selected participants for the focus group hadackogeeting with the
researcher. The focus group meeting took pla@eneutral setting after the completion of the
individual interviews. The focus group session was audio recorded by the researcher.
Participants gave permission for the recording during the initial meeting with the researcher.

After the group completegreetings, the researcher led the focus group interview session. The

researcher posed a question to generate a discussion among the participants. Participants were

asked to be courteous of each other and to listen while others were speaking. Atipaptsti

were given the opportunity to respond to individual questions and discuss, the researcher moved

on to the next question, until all questions were asked and discussed. Once the researcher had

asked all questions, members of the group were ableate any comments they had that came

about after listening to other people speak. During focus group sessions, participants are able to

draw on personal experiences and witness the experiences of others (McHugh et al., 2013). The

focus group interview gestions were as follows:
1. Please introduce yourself to the group.

2. Describe your role in fostering positive relationships withisit students.
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3. What experiences of forming relationships withriak students have been most
significant to how you interact Wi and care for students overall?

4. Describe how you have modeled caring toisk students.

5. What is your perception of how-ask students respond to your modeling of care?

6. What overall feelings do you get from being able to form positive relationgitipsit

risk students?

7. What would you like to see more of when it comes to how teachers deal with and care for
atrisk students?

Question 1 was used as an opening question to create a relaxed and trusting atmosphere
amongst the researcher and the grougséarch participants (Moustakas, 1994). Questighs 2
were more descriptive questions which gave the group the opportunity to describe their account
of their experiences in full detail and witness the experience of others (McHugh et al., 2013;
Moustakas1994). When teachers show continuous supportasitstudents, there is a positive
effect on the childdés overall development and
& Wu, 2012). Tough (2016) suggested that teachers form meaningfidmstaps with atrisk
students and create an environment where students feel a sense of belonging and support.
Question 7 gave the participants the opportunity to provide insight into how teachers should deal
with atrisk students. As a component of ctireory, teachers are identified as having a
responsibility to care for students and a responsibility to teach them to care (Noddings, 2002;
Trout, 2012).

Data Analysis
Dataanalysis usethe Moustakas (1994) method for a transcendental phenomenological

research study. Tdprocess begawith a necessary first step which Matakas (1994) describes
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as the Epochéollowed by phenomenological reductiand imaginative variation
Phenomenological reductiamcludesbracketing of personal experienchsrizondization,
turning horizons into themes, andliting a description of what the gecipants experienced to
include textural descriptions, structural descriptions, and comepdascriptions Bracketing
allowedthe researcher to focus solely on the topit @search question. During the
horizonalizaton process, the researcloetetel statements that weirrelevanto the research
topic and kepsignificant statements that provalan understanding of how the participants
experienced the phenomen@resvell, 2013; Moustakas, 1994). After horizonalization,
clusters of themesere formed by grouping units of meaning together whichéduttipe
researcher find units of significance and form the textural description of the phenomenon
(Creswell, 2013; Moustaka$994; Sadala & Adorno, 2001).

Following thisprocessimaginative variation sougkd grasp the structural esge of the
experience, which wae description of the context that influenced how the participants
experienced the phenomenon (§well, 2013; Moustakas, 1994). During imaginative variation,
the researchavasable to recognize underlying themes and consider universal structures as
themes that referendéhe phenomenon (Moustakas, 199Buring the final step of the data
analysisstructural and textural deggtions werantegratedn order to arrive at a textural
structural synthesis of meanings to form an essehttee experiences that warerestigatecand
to portray the phenomenon as a wh@eeswell, 2013Moustakas, 1994)The researche
analyzel all of the data collectethb generate themes that allesifor a better understanding of
the phenomenon of the studgd wroe a composite summary which refledthe textural and

structural descriptions from which the themes ent(#oustakas, 1994).
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Trustworthiness

To establish trustworthinessredibility, dependability, transferability, amdnfirmability
must be addressed (Lincoln & Guba, 1985 as cited in Creswell,.2blB)isresearch study,
member checking, external algjiand trianglation wereused to ensure trustworthiness.
Credibility

Prolonged engagement in the field and triangulation of data are suggested to establish
credibility (Creswell, 2013)In thisresearch study, ember checking wassed so that
participats couldcheck the credibility of the findings (Creswell, 201®uring this memeér
check, participants gaspecific feedback to let the researcheswrif the information reported
was accurate, credible, and valid.
Dependability and Confirmability

i B lo dependability and confirmability are established through an auditing of the
research process o0 Iftlsreseanshestudynextérialladdiasusel2al 6 ) .
examine if the findings wersupported by the data (Creswell, 20138his aidedn determining
the dependability of the research study. Additionatlgngulation wasised for corroboration of
evidence (Creswell, 2013 his helgdestablish the confirmability within the research study.
Transferability

Transferability ensukthatthe research findings wetransferable between the
researcher and the participants of the study (Creswell, 201tB)s research study, réch, thick
description of the padipants and the setting wenged to allow readers to see transferability

(Creswell, 2013).



72

Ethical Considerations
A qualitative researcher faces many ethical issues during data collection, analysis, and
dissemination of qualitative reports (Creswell, 201Rgsearchers must maintain ethical
standards by establishing clear agreeserith the research participantdtaining informed
consent, and maintaining confidentiality (Moustakas, 19%\veral ethical issues were
addressed throughout this research study. Approval from Liberty Unive@R8) as well as
local approval framthe schoold st r i ct 0 s r @tieed befre any research desas
was collected. With the use afcomputer, the researctesrsure that the qualitative data was
organized and stored in a secure mari@eeswell, 2013). Participantgereasked to complete
informed consent forms during thetial meeting. Information icluded in the consent form was
the right of the participants to voluntarily withdraw from the study at any time, the purpose of the
study and proceduressed fordatacble ct i on, t he protection of the
known risks associated with the study, and the expected benefits for participants in the study
(Creswell, 2013)Other ehical considerationdiscusgdthe purpose of #study and how the
datawasused with participants usi ng pseudonyms to protect par
reporting honestly (Creswell, 2013).
Summary
This dhaptemprovidesa description of the transcendental phenomenological methodology
used for this study. The rationale fesing a transcendentatheromenological methodology was
stated and justifiedA detailed descriptioof the site and participants wpsovidedand research
procedures, datatiection, and datanalysis wasddresed. The proceduressed to strengthen
trusgworthiness in the study was discussed, and the chagteludel with a discussion of the

ethicalconsiderations for theesearch study.
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CHAPTER FOUR: FINDINGS
Overview

Thistranscendental phenomenological stddgcribeshe experiences aeachersvho
form positive relationshipwith atrisk sudents in Title | middlechoolsin a southeastern school
district The researchegksto uncover a deeper understanding of the phenomenon and the
impact on the teachers whopexience it. To gain insighttmthe expeences of the
participants, the centralyerarching research question#ow doteacherslescribe their
experiences of forming positivelationships with atisk studats in Title | mddle school® The
sub-questionsareas follows: (SQ1) Wat perceptions do teachers have about the factors that
contribute to building and maintaining positive relationships wihsatstudent8 (SQ2) How
does model i ng an et hdlatonships withatislestudemgfaQ3xWhene ac h e r
modeling @ an ethic of carewhat do teachers perceive as the specific behaviors thatrbale
a sense of security oelonging for atrisk students?

The presentation of the findings allows the voices of the participants to come through in
thick, rich, detailedlescriptions, which is ey componenof qualitative, phenomenological
research. Data analysis using phenomenological redudioustakas, 1994) showsemes
across all data collection methods: faodace interviews, questionnaires, photo narratiaes,
the focus group interview. The chapter concludes with a summary of the findings and includes
the textural, structural, and composite descriptions of the participants who experienced the
phenomenon.

Participants
A selection of 15eachers participatad this study. The criteriecsampling plan sought

to interview participants based on a list of qualifying teachers selected by their pringipals.
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total of 26 potential participants were selected by principals because they met thefaritbaa
study; however, only 18olunteered to participate. The participants in the study were from
varying backgrounds and possessed different characteristics concerning age, ethnicity, content
specifics, grade levels taught, ahé number of years ieducation.Four of the participants

were male and elevemere female.Appendix B displays participant demographics.

Pseudonyms were used to uphold the confidentiality of the participBinés15participants
represented a variety ofiddle school teadrs from fourdifferent schools in a largeuburban,
southeastern school district.

Ally

Ally was a 49yearold African-American femalavith 9 years of experienas an 8
grade Science teacheAlly expressed that when she first began teaching, ithaléenging but
it just felt natural. As a teacher, she took on the responsibility of preparing students for life
beyond the classroom. She wanted her students to make an impact on the world, and she
encouraged her students to keep going even whendhéiké they were stuck.

Ally describedher relationship with students as mom and child, and she referred to her
students as fAmy babies. 0 She felt that each
important to her to get to know them on adiwdual level. Communication and sharing her
own life stories allowed her to relate to her students and get to the root of their beAdyior.
stated that getting students to trust her was a big part of helping them to feel safe, and once
students trued her, they often came to her when things were wrong instead of lashing out or

fighting.
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Andy

Andy was a48-yearold Caucasian male serving ag"agrade Social Studies teacher. He
was retired military but had been teaching middle school for 7 .y@ars firstyearteacher, he
was overwhelmed. Coming out of the military, he was used to a structure that middle school
students just didnodot have. He explained that
that waghetiniest part of what hemparted on his students daily.

Andyodos classroom structure was very routin
to ensure his lessons focused on things the students liked in order to make a connection with
t hem. Humor wa s classroom and he aftert usenl hum@r noccgnidest with his
students, especially his-ask students. Andynentionedhat his relationships with -aisk
students sometimes developed over time. There were some students that he could make
immediate connectionsith, but some required more of his attention. Andy acknowledged that
building relationships with atisk students allowed him to see his growth as a teacher.
Ann

Ann was &67-yearold African-American femaleén her 12" year of teachingShe taught
7" grade ScienceA n nexEectations of who she needed to be as a teacher were different than
what she had encountered as a teacher. Because of her own experiences with school, Ann
expectedtoteacht udent s and be a nur t imgadtheadditiecnale ver , s
things that went along with being a teacher. She felt that planning, preparation, and structure
helped her get through her daily interactions of being a teacher.

Ann set expectations for students atlleginning of the year, arfgér consistency with
sticking to her expectations aided in building her relationships with students. When working

withatr i sk student s, Ann stated that her favorit
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det er mi nes wh er e Shg osadihisayingto help lger studentd understand that
she was there to help them and they had to be willing to receive the help in order to move
forward. She described times where these students had behavioral or other issues, and she said
whenever they returned ol a s s , she al wagadwystke dst dwds eow®mu a
important toAnn to help students understand that she was there for them, and she felt that the
challenges in wrking with atrisk students wersomething that was just a partharduty of
teaching.
Ashe

Ashe was 27-yearold Caucasian femala her 8" year of teaching" grade Math.
When Ashe first became a teacher, she thought it woulddye leawvever, shquickly had a
reality check and even wondered if teachwas really foher. She impartethat it was the
excitement of her students that reassured her that she was made for teaching. She reminded
herself daily by saying, Altdés not al ways abo
this.o

Ashe started every glaf class off with a greeting to her students and a chreakout
anything from the previous night. She described her relationship with students as being that of a
mother or counselor. Ashe had a positive outlook when it came to working itk audents
because she felt that these students often lacked positivity at home. She t@blddrds as her
own childrenand tried her best to meet their needs. Ashe revealed that while working-with at
risk students, she sometimes goes home worried arfeeéng beat down, wondering if she has

truly done everything she could for her students.
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Brandy

Brandy was &8-yearold African-American femalén her 1" year of teachingAt the
time of the interview, she was teachiryggade English and Social StudieBrandy expressed
during the interview that in the beginning of her teaching career, she was not sure how long she
would last because it all felt overwhelming. Brandy contributed her success with students as
being ablea differentiatdearningto meet the needs of the students. When she felt a student
was not learning in her classroom, she always sought out additional resources.

Brandy stated that to build her relationships with students, she took on a motherly
apprach. It was important to her to find out more about her students tiveg came into her
classroomand to reveal herself to students as she got to know them. She held high expectations
for students, and she created a classroom environment where stellesatfe to fail. She knew
this type of environment would give students the opportunity to open up and reveal their true
selves and empower them to be successful. Brandy felt thak atudents lives did not change
daily but rather by the moment.hdrefore, it was important for her to show care so that they
would feel safe and secure while they were in her classroom. She described her care to carrying
a raw egg, stating that dalthough your ar ms
that same amount of care from the beginning
Bre

Bre was &7-yearold Caucasian femala her 6" year of teaching/lath and Science.
Teachingwasa life-long dream for Bre, and she felt that she pgpbaredor it since she was a
little girl. She described her feelings as indifferent when she first started teaching. Teaching was

not exactly what she expected, but she refused to give up on Hentifeream.
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Bre thought that her bubbly personality helped her to feed off the enengyrofddle
school students. She believea relationships with students wagendly, like beingaround
family. Consistent communication with her students, helped her to build up relationships with
them. She met students where they were, got on #wal, lhad on®n-one conversations, and
always greeted them at the door. Bre described her relationship wugk students asiakinga
connectiorand refusing to allow studerits fall throughthe cracks. She felt thatask students
not only needed connection with the teacher, but they needed to also have a connection to the
school.
Bob

Bob was &80-yearold African American male in his™year of teaching. He taugif
grade Eglish and Language ArtsBobgot into teaching because he lovkd tontent area and
he wanted to touch lives. He admitted that when he first iegahing it was sort of a
honeynoon phase, however, he quickly learned that each student is different and you have to
cater to their individuality. Bob felt that his biggest responsibility as a teacher was to get to
know his students and to be able to meet their needs and addressehgiths and weaknesses.

For Bob,it was important to have a real relationship with students that was firm and
caring. When working with aisk students, hecknowledgedhat he normally gave more
consideration, compassion,cannderstanding. Bolasalsoan atrisk student who was able to
overcome his challenges. He mentioned that he saw himself in a lot of his students, therefore, it
wasimperativeto him to provide purposeful and watitentioned care towards his students. Bob
believed that beig patient with students and finding time to laugh with them wetieal

aspects of building positive relationships.
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Candi

Candi was &1-yearold African-American femaleResource teachawho taught all
Core subjects (English, Math, Scienaed Socal Studies) at the's 7", and &' grade level. She
was in her 20 year of teaching, and had workiedTitle | schools her entire career. Candi
originally went to school to be an artist, but after growing bored, her advisor convinced her to
take a clas in education. During the interview, Candi stated that one class turned into a career
and she fell in love. Candi admitted that in the beginning of her teaching career, she encountered
some difficulty, but she made a decision that she was not gogeg ttefeated, she knew
teaching was her purpose, so she made some changes and kept pushing.

Candi stated that she felt thawiés her responsibility as a teacher to grow her students,
academically, physically, and mentaliyhich is why she createdpogive family-oriented
classroonthatheldhigh expectationsWith her students, she found time to laugh, cry, chat, and
get serious in discussions about bullying and criticism. She cared for and loved her students
deeply and as a result committeddtalding life-long relationshipsstatingfi Re |l at i onshi ps
are always above everything el se. I f | donodt
Dean

Dean was &1-yearold African-American male irhis 18" year of teachingHe was a
veteran SociaStudies teacheWhen Dean first sirted teaching, he contemplatgeying in
teaching or going into another field, but he decided to stay with teaching and he came to enjoy it.
He remembered that when he first came into teaching he had adspofsibilities that he was
not necessarily prepared for, but those responsibilities had prepared him to become the teacher

he was at the time of the interview.
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Dean was good at developing different relationships with different students. He felt that
he woull often serve as a father figure, a brother or uncle, and even a preacher. His relationships
with students depended a lot on student needs. He admitted that he tended to gravitate towards
students who were considereeriak becausé t h 0 s e s talitdeexira tsne and & lidle
e x t r a Deaawasnot&hy about telling students that he loved them; he felt it was ngcessar
because sometimes students didhezr it at homeOver the years of working with -aitsk
studentshelearned to be moreonscious at tryig to guard himself againkurt, because of
some experiences of not being successful with these students. However, ferdobarear of
his teaching career began with excitement tigatould experience success with students, even if
those students had been unsuccessful in previous years.

Ellie

Ellie was a35-yearold African-American femalén her @ year of teaching" grade
EnglishandLanguage Arts Ellie described her first experiences of teaching as overwhelming.
She quickly learned that there was a lot more to teaching than just helping students lesdr®. As
progressed in teaching, she understiad it was important for her to create a stasm
environment that was calm and welcoming becau
learning.

El | stusléntavere like her own children. H8 set high expectations for her studdnts
forming connections with thergetting to know them personallgnd letting them know that she
loved and cared for them. She felt thatisk students oftefound refuge in her classroom
becaus®f her welcoming classroom environment and-on@ne communication with these

students helped them feel secure enougipem up to her about anything. Ellissclosedhat
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although working with atisk students can be draining and challenging, each day of teaching
came with new expectations.
Keema

Keema was &2-yearold African-American femalén her 9" year of teachig. She
taught §' grade Math and Sciencéfter working in the auto industry for over 10 years, she got
into teaching because she wanted to help the community and make a diffédarcef
K e e mfanilest memories in the beginning of her teaching cavaswhen she was able to

turnaround a class that had great academic

an

al ways have |l uck with the ones everybody thin

be saved. o

Keemawas compassionatend humble towards her students, and she believed that your
heart hago be into teaching in der to do it well. Keema learned the individual needs of each
student and stated that she doesteath the last student like the first student because each
student has their own individual needs. She made students feel important and pushed them to
their fullest potential. She also invited students into her world and made sure she taught the
whole child.
Lenny

Lenny wasa42-yearold AfricanrAmerican malavith 20 years ofeachingexperience.
He wanted to be a teacher because of the influences his teachers and coaches had on him as a
young man. When Lenny first started as a teacher, his initial thoughts were that he would be
able to come in and immediagathange lives, however, he was not prepared for the challenges

that came along with teaching. As a veteran teacher, he understood the importance offorming
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connection with his students; anftea teaching in the same school for 20 years, he stllpheat
relationships with students and wsisl connected with students from his first year of teaching.
Lenny connected with the families and communitiekis students. &ting students
oneon-oneand letting them know they had a person to talkeiped students to opeup to him,
especially atisk students. Lenny stated that children have a natural way of knowing when
someone cares, and by talking with them, complimenting them, providing them with new
experiences, and getting to knoveh personayl, his students knewe care. He thought that
relating to students and setting standards for them was an impoees to build relationships,
expressingi A student may never r e nbeeynbilealwaywhat you t e
remember the way you treath e m. 0
Mary
Mary was @34-yearold African American female her 12" year of teachingShe
taught 7 grade Social Studieslary recalled that when she first became a teacher, she worried
if she would be able to give students what they needed. A&stiogressed, Mary expressed that
her relationships with students allowed her to give them what they needed by being a mentor and
sometimes even taking on a motherly role. She used interest surveys and inventories to get to
know students better and to isdltheir feedback on ways to make the classroom setting better.
Mary admitted that she often gave more of herself to steaem were considered-at
risk. Thesewnere the students who needed the encouragement that it was possible to make it in
spite of their current circumstance. She of't
many of them needed reminders or needed to be told for the first tintg.hitha positive

outlook about working with atisk students and she considered every day to be a new day.
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When asked how her relationships witkrigk sudents affected her, Mary uttered il dondét e
want to feel like | failed my students, notthaté¢ y f ai | ed me, but that | f
Reese

Reese was 44-yearold AfricanrAmerican femalavith 20 years ofeachingexperience.
Reese thought she would be a good teacher because she was a good student. However, she
explained that when she fidlsecame a teacher, she was not prepared, so she struggled for the
first few years. Reese built relationships withdstuts by setting an expectatiand being
consistent and honest with her studer@ke treated each student as an individual and she
adjuged her practies to meet their needs becaeaeh student had a different story.

Reese attributed her care for students as taking on a parental role and being an advocate
for her students. Communication was a very important part of teaching for Rese.
morning she greeted her students at the door, and she also told them to have a good day, each
day that they left. She stated:

| greet my students every morning, and | tell therhave a good day at the encewtry

day, even the students that gt my last nerve for the day, because it sets a precedent.

The precedent that yes, you had a bad day in here and some behavior issues, but your

slate is clean. See you tomorrow. When you come in here tomorrow, your slate is clean.
When dealing with atisk students, her commication was more oren-one becausehe
thought this was necessary in order to get to the root of what the students really needed
physically, emotionally, and academically.

Sue
Sue was &5-yearold African-American femalén her 14" year of teachingShe taught

7" grade English and Language ArBuring the interview, she adtted that over the years she
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hadlearred that being in the classroomsabout way more than just teachirg the beginning

of her teaching career, she had to adapt to the job itself because there was some difficulty getting

her point across to her students, but each year it had gotten IStéeremembereitiatwhen

she first started teaching, she thoughtaidd just go in and teach her subject, but she realized

that as a teacher she had to build a relationship witkthéents by getting to know eaghe

individually. Suebelievedthat teachers must be approachable for students to relseiwe $he

had geat communication with her students and a positive outlook each day, despite any

chall enges to the previosisikEwegry Sday si snod tme w
Results

The results of this study were identified throulgaanalysis of individual iterviews, a
guestionnaire, photo narratives, and a focus group interview. Each of the participants repeated
many of the same experiences throughout the individual and focus group interviews.

Additionally, the questionnaire and photo narratives furthppsued the themes derived from
the interviews.

During the process, the researcher bracketed personal experiences and thoughts about the
phenomenon and analyzed using Moustakasdo (199
researcher uploaded all docuneeimto Atlas.ti8 to create an initial generation of codes. The
program allowed the researcher to uplaad codemultiple documents, including individual
interviews, photo narrativeand the focus group interview. After initial coding, the codes were
re¢/i ewed equally to determine its i mportance t
relationships with atisk students in Title | middle schools. Any ressential codes that did not
relate to the experience as a whole were removed and therdésewere reorganized using the

Atlas.ti8 software. Following this, the merged codes resulted in connected meanings and
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allowed the researcher to identify themes related to the four research queBtiemssults of
the questionnaire gave the researaugtitional insight to conclude the participants in this study
as caring individua. AppendixEs hows partici pantso reul ts fr
guestionnaireevealed that 3 out of the 15 participants had a mean composite score between 3.80
and 390, and the remaining 12 participants had a mean score e50@0 Therefore according
to theset scale in thetudy conducted by Nadelson et al. (2010), 3 of the participants were
categorized as representing an average practice of the participasaras, and the other 12
participants were categorized as representing a high practice of the participeateaasThe
sum data from the questionnaires corroborated the themes that were generated during coding.

Finally, research participants reviewedividual transcripts andenerated themes. This
member checking, allowed participants to check the credibility of the findings and provide the
researcher feedback on if the information was accurate, credible, and valid (Creswell, 2013).
The participarg agreed that the transcripts and themes truthfully represented their responses.
The data analysis in this research helped to generate three themes and provide answers to the
studyrbesearch questions expl ai ni nrgatianghipsc her s 6
with atrisk students in Title | middle schools. After phenomenological reduction and
synthesizing textural and structural descriptions, three themes were generated from this research:
Relentless Efforts to Care, Selfless Connections, artdriig Teacher Practice®\ppendixF
lists the themes that emerged and the codes that contributed to the themes.

Theme Development

Theme 1: Relentless Efforts to Care

The first identified theme wéaRelentless Efforts to Care. During the intervieplsto

narrative reflections, and focus group discussidmgcame clear to the researcher thatas

0]

e
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very important tahese teachers that their students felt caredfforthem, it took more than just
showing up to teach when working withrégk stuegents. Theteachersecognized that they

needed to be consistent in their efforts to give care. Ann, Bob, Bre, Ellie, Lenny, and Reese all
stressed the importance of being consistent with practices, procedures, and expectations. Lenny

also added that amily relationship develops, whenragk students see consistency with their

teachers. He stated, AWhen you think-rgkbout t
students, 1itds normally the t ea tdseteashersditent hayv
know and understand families, TBhetexhesdenint s f ee

above and beyond what was outlined in their daily duties because they knew-tis&ir at
students required more of their love and care. Ev#nrejections fromat-risk students and the
overwhelming feelingf dealing withdifficult students, théeachers returned to school daily
with the intentto give care to their students no matter what.
During the interview procesé\nn, Sue, and Bre spelabout the resilience it takes to
show up to work every day ready to give your all to studetsrindicated A Youbve got
willing to do whatever it takefor the childo Sue added to this by dayn g , AEvery day i
day.0 Bre expressed,
You have to have the drive and the heart to put in a little more effort and a little more
work. 1 todéos seeing a change in the child or
then youobdre going to keep pushing through
Theseladies along withthe other participants were willing to do whatever it took to meet the

needs of their studengsmd they pushed themselves to and give care.dslifry, Dean, and

Keema admitted that they often give a little more care to theiskastudets than other students
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because they need it mogtlthough caring for atisk students was not easy, the participants
were detemined and committed to providing a caring relationship wigir students.
The participants had to have perseverance andcassant effort to put forth care to their
students.Andy, Candi, and Mary all recognized that they had a responsibility for reaching at
risk student@nd they had to press through challenges in order to make connections with
students, because they knéwere was potential beneath the hard outer shell thetkastudents
sometimes put out.
Andy shared,
Obviously, there are some who | can reach out and connect with real quick. But there are
some it takes a lot of perseverance, a lot of trial and emadi lot of sitting in my car
going, AWhat did | do right, what did | do
pops into my head. Sometimies conspletely out of the blue. | encourage a lot of
teachers that |1 06ve t aelskielabk forthese mamentsss peci al |
Althoughit became tiresome at times, these participants somehow found the energy to keep

giving careto their students. Candi expressed

| feel a sense of responsibilitysocéty feel |
because of what was putinnméeelt hat i1 tdés a revolving door.
we give, give, give, the kids give to us a
year. We probably all say tutsemelsow wegett hi ng,

rejuvenated. We begin to weed out the bad things that happen and focus more on the
good things that are happening to help us
notjust one thing. I think there amany factors of how we fealorking with atrisk

kids.
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Additionally, Mary shared,

|l tds hard not to give them more care. You
they just need a I|ittle bit more nurturing
versustheplan t hat 6s out i n thekskmdsSdmethit me £ ain

been in the shade for a little while. Whenever you give thettleabit of sunlight, all of
asudden, they blossom.
Mary also communicateid her photo narrative that the growthaoplant best illustrated her
overall experiences of working with-ask students.She wrote:
Sometimes the care and attention work to make the students grow into the best versions
of themselves in spite of their environment and other times it mayawvetan impact at
all because the environment has a higher amount of control over their oét€oree
my time as a teacher of-ask students, | have seen many flowers bloom and go on to do
great things and | have also the opposite happen as well totsttitgtncould have done
well if not for bad decisions.
These teachers were determined to give care because they felt that it was their duty and
responsibility. Each day was a new day for them, and so each day they returned with new
expectationsBoth Elie and Sue talked about each day being a new day ewttenpectations,
and Ann assertethat she gives the students grace each day. Candi added that she did not let the
rejection of one atisk student deter her from giving care to other studdisteacherdiad the
expectation that students would do better or respond differently, and thus their efforts of care

were relentless.
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Theme 2: Selfless Connections
The second identified theme came about after recognizing that these teachers often put
thest udent sd n e e dThe t@eabhers veere sdierying andcempassionate, and
they set aside their own feelings and needs to meet the immediate needs of their sihdents.
interviews, photo narrative reflections, and focus group interviewslexv¢hat for the
participantsthe most important thing was formingrmections with their students hdy felt
that a connection was needed in order to reach their students on any level, including emotionally
and academically. They knew teaching coultita&e place until there was a connection and a
relationship vith their students. Andy added to this belief by sayi&gi whatever tool | can
use, Itrytoconnectwithhem f i r st , t Buimglthe fodusegnoupsnéerviewy d . 0
Andy admitted tdhe group that his views on connecting with students had changed since he first
started teaching. He stated,
When | first started, | wanted to know how to get the students to connect with me, but
now | find out their interests which makes it easier t&@r@mconnection because the
students can see that 1 6m on their side, t
make connections with studentsd needs inst
Ally, Bre, and Ellievoicedsimilar statementthat spoke to the importance of forming
connections with their students in order to reach them. In her photo narrative, Ally wrote:
It is important to me that | connect with my students getdto know them. Each has
their own relationship with me butl @if them know that | truly love their life. | get to
give them a piece of knowledge and a peek into what their life could be if they focus and
take their education seriously. | just want to open a door for them and guide them to walk

through so that thegan see all of the opportunities that are available to.them
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During the interview, Bre mentionedat her relationships with-aisk students came from
making a connection with them and allowing them to have a connection with the school. When
asked how she characterized her relationships withiats Kk st udent s, she respc
makingaconnégci on wi th them, not | etting them fall \
have a connection to the school in some way, sométigilie imparted
You got to become personal with the students; try to understand them, find something
that helpsyoutocomnct wi t h t hem. It could be hard, I
that we can connect and share on, even if
You got to find something you can connect with the students on personally.
Additionally, Ellie added,
My attitude towards teaching changes each day. Each day comes with new expectations.
Even though dealing with aisk students can be kind of draining, | always accept the
chall enge to find a new way t o lwagsaayh t hem.
Okay, |l need another way to reach them. Th
that connection with them. So, | accept the challenge, and | come in every day with a
positive attitude ready to go ahead and just take it on and see whditfelsat | can do
to make an impact.
Connections were important, but it was not necessarily edsyteachers expressed the need to
be flexible and willing to make changes to connectwithats k st udent s. Bob se
expect the unexpectegpu need aplanandabagkp pl an. 0 Andy said, AYCc
t eachi ng sriskystugegtsywhathvorks bne day may not work the next, so you have to

be flexible and think outsi de t higstbdets, yoa Lenn
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have to work harder at planning and finding relevant materials, some days are not going to go as
planned, you have to be flexible.o
Workingwith atrisk students often prested challenges for the teachers that could not
be overcome without theachers putting themselves aside to focus on the needs of the students.
These teachers knew they had to give love, empathy, compassion, and understanding in order to
form connections with their studentseitto I n fac
give. When Keemapokeabout making connections, seepressed il t hi nk t hose d
those smiles when | dondét even have a smile,
about med She along with other participants were ablbacelfsacrificing in an effort to
connect with studentsAlly, Mary, Ashe, DeanandBob described their connections as being
that of a parentAllysaid, A Theydre my babies, they are, the
doesndét stop whHarptestifeke yinl eavveemymeneed me to be
bothél treat them |Iike my own children and be
Ashe added
| would describe it as treating them like my own because | would not want to have my
ownchild en grow up in anything that theyore g
make sure that even though theydre not my
they are on the right path.

These teachers ofteodk on a parental role and even expregsgdntal emotions when it came

to conneting to atrisk studentsDean made the statement, fAOne th
my students is that | | ove them. I tell them
them. Sometimes they dort g ett htohmaet. al t hink i tdés necessary

Bob added
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| definitely go home thinking about my students and their different issues and how | can
hel péwor k iiskgtuderitstddes that to you because you know that they may
live in poverty, that theynay not have both parents in the home. Or if they have both
parents, it may not be a healthy relationship. They have these issues, so | go home
thinking about that sometimes and what my role is. Sometimes | have some guilt. So, that
is the dfference betwen working with&r i sk students and maybe a
have a higher atisk population.
During the focus group interview, Lenny expressed that for him making connections with
students was 24 hours because his role as teacher and coach often extended beyond the school
day. It was clear that these teachers made connections with studéeisconnections with
students showed their love and genuine taretudents. Both Candi and Sue specifically
describedteir care as genuine during their individirderviews. Many times, theeachers had
to set their own emotions and feelings asideabse their first priority was forming connections
with their studentsKeema and Dean mentioned that they often gave care and tried to connect
with students even when they did not feel like doinglskewise, Brandy seemed to sum up the
gentleness of #hcare teachers gave when making connections with students when she compared
her care for atisk students to carrying an egg. She stated,
| would descri be my although yoararms gettired, yongill a r aw
have to hold on, and give tlegg that same amount of care from the beginning to the
endébecause t handgaggvetosoldson.i | | t her e,
Brandy called this kind of care, ficareful <car

students was more important than being ovetmed or overworked. No matter how hard it
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seemed, these teachers overcame their own emotions and feelings to do what seemed best for
students.
Theme 3: Maturing Teacher Practices
Each teacher communicatdétat when they first became teachers, their expectations were
much different than their realities. When they began to grow as teachers, they realized that they
would have to adapt to teaching practices that best met the needs of their stlidents.
interviews, photo narrative reflections, and focus group interview revealed the third identified
theme ofMaturing Teacher Practices.
One of the keywords that emerged from the interviews with the participants was
Adi fferentiate. 0O dgaized/thabirf orderioeeagh thewtmk studgnta,nt s r e
they would need to do teaching a little differeBue, Ally,Keema,and Reese had similar
statements about the different needs of studénise made t hfeuhave®findwhatnt ,
worksforea h chi | dé You thdhevret od,i fdiefAllgematde sitJ nete deseal i z
that each one of them has a differentstary,]| st udents are not the sanmn
ilLearn the individual needs of eswmrehl sdtoundbetn tt.e aE
the first one like the last one; everybody has their own individual ne@&#se added
ltakeatr i sk student by student; | domslochild] umbl e
has got a different story. They may have someatitaristics that are the same or some
backgrounds that might be .the same, but it
The participants recognized that although there were challenges, it was important for them to
find ways to reach their aisk students academitglsocially, and emotionally. Keema, Candi,
Ellie, Lenny,Andy, and Bre all described some of the challenges that come with teachisig at

students. They also revealed how they try to overcome the challenges. Keema mentioned,
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At her eds no dvorking with atrisk students; but they are children and we have to

find ways to keep working with them. Candi expressed that the most challenging part of

working with atrisk students is that she canrabivays reach them and sometimes when she

does, theynd up hurting her. However, she did not let the hurt deter her from continuously

reaching out to students. Both Ellie and Lenny mentioned that they were not prepared for the

challenges that came along with teachingsk students. During histerview, Lenny stated,
Because you have to work harder with planning, finding materiathéon, being able to
relate the now to what they areidg, to make it relevant. Some days are not going to go
as planned. Sometimes withraék kids, they bring a lotfdhings from home outside.
You might come in and have this wonderful lesson @antthey had a bad night. They
come in angry. Theyod6re ready to fight othe
more days like that that cause you to have to changgtbiey. Now, you have to be
flexible.

Andy gavethe following statement:
Building relationships with atisk students can be challenging, and oftentimes
frustratingly difficult. Regardless, just as we differentiate our assignments according to
academic ehievement, so we should differentiate our behaviors to provide-oiskat
students the same education as their peers.

Bre also spoke about the challenges the necessity of reachiatrisk students where they are.

When asked if working with aisk sudents was challenging to her teaching practidessad
Chall enging but inomegbbthewawheldwamt ésayjass

going to break the |l esson down so | can re
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t he | es s o médadatof difeererdiatian which takes up time, but they need

that.
Bre also communicatadh e f ol | owi ng st at ement |Ihavewdicked phot ¢
and listened to students over the years to see how they wanted to learn in a classidoemen
adapted/enhanced my teachstgleto incorporate students' needs

Becauséhe participantsvere determined to reach theirragk students, they were
flexible in their teaching practices. They realized that when working witislkastudents, they
would need to do things a little differently than their interactioitls other studentsThey dso
recognized that when working with-ask students, patience was very important. Ally, Ashe,
Bob, and Reese all admitted that working withisk students made them more patient and
humble. Forming positive relationships witarat s k s t u d@nehing thatvacaimed t
overnight. Andy characterized his relationshipswithats k st udents by saying
perseverance, a lot of trial and error, and a lot of thinking, what went right, what went wrong,
and how can | rsfmataredinth@itteachiagprattiedgere twas much trial and
error and changes had to take place ireotd see results and successthoughworking with
at-risk students presented a slightly differenpestation of teaching for the participaritgey
adapted and their teaching practices matured as they worked more closelyrisklsatdents.

Research Questions

Central Question I How do teachers describe their experiences of forming positive
relationships with at-risk students in Title | middl e schools?

Although each teacher had their own significant experiences of forming positive
relationships with atisk students in Title | middle schools, their overall experiences were

revealed and related directly to the themiegeloped in the researchhe interviews, photo
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narrative reflections, and focus group interview unveiled thatetehers all>@erienced
relentless efforts toare, selfless connections, and maturing teacher praetie®sforming
positive relationships with atsk students At times, the journey to forming these relationships
was frustrating and challenging, but the teachers were committed to making connections with
their atrisk students. Ashe, Andy, and Candi shared similar statements about the challenges of
forming theseositive relationships with atsk studentsAccordingto Ashe A Ther e are t
select kids that no matter what you do to try
but you still keep trying to build that relationship with thém\ndy saidfi Wh at makes my |j
most challenging is not knowing howCahdhe stude
shared
l't'"s definitely challenging because there
There are times when you build a relatiopséind they turn around and hurt you. | know
| 6ve been hurt a couple of times, and it m
|l know that sometimes wedre all they have,
me from helping another chil
Despite the challenges associated with forming positive relationships wigk atudents, these
teachersnade the decision to push forth, even if they experienced rejéaiorthe students.
For these teachertheir continuouseffortsto carehelped hemform positive relationshipith
their atrisk students Both Ellie and Lenny spoke about having consisa@dtcontinuous
communicatiorand carewith students.Ellieasserted A They see me returning
they know | care becauselo me backé | stay on theméand |1 &m

t h elmarny communicated
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| feelthatar i sk students do put up a block becau
someone at home that they can confide in or that understands them. Sonatiisies
kids, they have different expectations at hor8e, | do feel that atisk kids, once they
find out that you care about tworkimwitht heyor e
thosestudents Theydore going to go worlbhard tortyouf or you,
And they are disappoi néxegedatomhen t hey donadt
Although their expectations of teaching changed and developed while working-wgk at
students,lte teachers were able to share their true feelings about what itddke®s positive
relationships with the studenis,t wasnot al way srefusedgoygiveup.ut t he t ¢
Sub-Question 1: What perceptions do teachers have about the factors that contribute to
building and maintaining positive relationships with atri sk students?
Many of the teachemsicedwhat they believed were the factors that contributed to the
building and maintaining of their positive relationships withisk students.The teachers
realized that making connections with the students was jporiant step to building and
maintainng relationships with their students. During the interviews, every participant mentioned
making connections with students through things such as mentoring, motivating, giving time and
communication, being relatableydataking on a parental role as a way to build and maintain
relationships with their atisk students.The teachers had to get to know the students, show
continuous #orts tocare, and adapt teaching practices to meet the needs of the students in order
to build and maintaitheserelationships.Both Ellie and Bob spoke about getting to know
students personallyEllie voiced
You got to become personal with the studentstamynderstand them, find something

that helps you to connect with them. It <co
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that we can connect and share dret them see that you care, that you love them. If they
donot feel thatg ltoov eb,e twheel ycoormee dn obty gyooiun. T h e
you. Theyod6re not going to perceive anythin
some kind of care or love for them.

During the bcus group interview, Bob conveyed
For me, itds getnusepgtheybnewsmhem. b¥ou can
candy and then expect them t o-hbpiakdexpgcou. Yo
t hem t o Youhaw togeito Bnowthem.Oncehey see t haadndyouor e
you generally are invesiéntryin g t o get tthey s&ernhatwou tcaieethed
they will buy into the future that youapreparing them fér T h e y OB, esee why
youbr ehissipyoumgreal |l y care abouée. iThbte@Gauwlkraty
experienced.

Ally, Brandy, Reeseand Mary expressed meaningful statements about building

relationships with theirat i sk st udent s. Ally said, Al find
a story.o Brandy said, Aln building relation
theyan trust me. 0O Reese added, fAMy relationshi
being honest, consistent, and fair.o Mary ex

To get a better relationship with students, | find out their interests. | give students what
t hey n e e ddéasnentoe moree¢han a teacher, some need me to just teach, and
some need me to be a mom plus a teacher.
The teachers showed a personal interest in their students, found ways to relate to their students,
and met t hei rThisseamddamhelhetstudemserat@gnize that the teachelty

caredfor them and willing to do what was necessary to build relationships with them. It also
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helped both the teacher and student recogneedtue in building and maintaining the
relationship.
SubQuestion 2: How does modeling an ethi-c of ¢
risk students?
Each of the pdicipants in this research wasategic and incessant in modeling an ethic
of care to their studentdviodeling care helped the teach&y$orm positive relationships with
their students. When teachers showed that they cared, students were able to connect to the
teaches and the school. Candi affrmed ij ust am very caringél thin
do better, to want to do goaahd to understand that somebody loves and cares about
theméThey want to come to school beca&ause they
Both Candi and Sue described the c¢theire as
at-risk students opened up them and began to trust thelpecause they recognized that the
teacher so0 c aiTheteaclaess didnotnind Imeing valnerable and they were willing
to set themselves aside in order to meet the nefatie studentBoth Brandyand Dean talked
about making mistakes around their studeBisandyattested fil f i nd out about 1
myself.| let them see me make mistake®ean said
Somedays | 61 | be hdywyest doenth Veel l i ke coming
with it. So, that &risk student, even though | love them to death, sometimes they may
take you to that extreme. So, | have to go in and | might go hard on them at that particular
moment. Sometimes, it may be unfair for them, but at the samgltimé et t hem kno\
human.If | felt like 1 went too hard on somebody, | always go back and | apologize. |
think thatdés i mportant to, again, establis

can see that you make mistakes. Yeah, | make msstake
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Although modeling care wasallenging and caused the teachers to have to be vulnerable at
times, the teacherserepersistent in showing care because they knew it was a big part of being
able to form positive relationships with theirresk students. Ann stated,
A lot of these kils have a lot of baggage, and that baggage is basically why they are the
way they are. You have to open thérike a suitcasé you have to open it up. And
eventually theyol|l open up to you, and you
Teachers also recognized that witlhnodeling an ethic of care, they had to change their own
practices in order to meet the needs of the studé&illie, Bre, and Andyadmitted toadjusting
how they did things in the classroom in order to connect to thaskastudents.In the photo
narative responses, both Ellie and Bre revealed images of their classroom, which showed how
flexible seating met the needs of thehrigk students and gave students a home away from
home. In her photo narrative, Bre wrqte
This school year | have madeesttransition into flexible seating. My classroom has
always had the bright and "homey" feel to it, but just having color and quotes on the wall
wasn't enough for me or my students. | wanted my classroom to feel comfortable and
inviting. Throughout the/ears, | have seen students who like to stand up to complete
work, gt on top of tables,orlagn t he fl ooré | wanted my cl a
flexible environment that met the needs to the students in our classroom
In his photo narrative, Andgisclosed
Too often, it is easy to separate amisk student from the rest of the class in the hopes of
creating a distracticfree learning environment. The questioii iwhat about the isolated
student? My goal is to keep these desks vacant in twrgieovide every student with the

guality education he or she needs to succeed in the future
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The participants had to reflect on their practices and find ways to address the needs of each of
their students. They recognized that teaching needed to |dtk different for their atisk

students. They were willing to show care by any means necessary because they were determined
to make connections with their students.

Sub-Question 3: When modeling an ethic of care, what do teachers perceive as the specif
behaviors that help create a sense of security or belonging for-ask students?

The data revealed what the teachers perceived as the specific behaviors they
demonstrated that created a sense of security and bejdagtheir atrisk students.The CAS
guestionnaire showed that 80% of the participants had a high practicaras in their
classrooms. The model of care that the te@chave was unceasiagd helped the atsk
students feel more secure when they were in schaoiny stated,

Oncet hey come in, | O0Om able to give them ti me

create a positive environment for them, a safe environment for thérahle to talk with

them, so when they | eave my class, theyore

environment.
Brandy maintained

That goes back to what we were talking about earlier about relationships because some

t hat itchaantd t r eiawlll tryyfor yoi Bud dt the same time, you have to let them

know, fAlt onedcd tyhius .crating hneehviiomnmeptavhete cloldren feel

safe to fail
It was clear that the environment that the teacher created was a big part of helping them create a
sense of security or belonging for the students. Creating this environment meant that teachers

hadto make connections, show care, and sometimes change their teaching pr&eticésand
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Ellie citedsimilar statements about creating a caring enwramt for students. Candi said i
Jjust create an atmospher e t hlkethénsfeebwelocothelamd ve t o
wanted 0 E | || Ali@ of éhel tcbebbkd atisk students, they find refuge in my classroom,
so | try to make it as welcoming an environment as possible. Even on their worst day, | try to
make them feel their bestdllie alo wrotethe following in her photo narrative:
Forming a positive relationship with students in rygéade English class can be seen
through the positive instructional climate that | provide on a daily basis. Such positive
instructional climate is providkethrough the use of flexible seating within the classroom.
Students are allowed to freely and safely sit in flexible seating areas where they are
afforded the opportunity to complete their work in a comfortable seating diteia non
traditional setting hps to prepare students for r@edrld working situationd Students
take pride in their Ahome away from homeo.
Taking a personal interest, communication, and giving the student attention and recognition were
also behaviors that helpedrak students fee sense of belonging. Several of the participants
spoke about taking on a parental role and ensuring students were recognized through greetings,
compliments, and encouragemeBuring the focus group interview, Candi, Lenny, and Ellie
discussed how thegcognizedheiratrisk students. Candisaid Al t hi nk t he ki do:
acknowl edgment, | ust adnotdoegettery You arda pifacauser e s een
you know middle school, they want to be a part of somethihgnny saiddi| f eel a coupl

ways | model caring. | remember their birthday, celebea awar ds i f t hey get s
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Additionally, Ellie said

| try to begin each day hgffering some type of positivity. All the students are coming to

school with their own issuesd their own pesonal agendad.ike everyone else, I try to

make sure that | foster or pay some type of attention to.them
When the teachers demonstrated these specific behatimesating a welcoming environment
taking a personal interest in their students, recoggittieir students, and communicating with
their studentsthe students responded in a positive manner. This connection and interaction
allowed the teachers to form positive relationships with their students.

Summary

The purpose of this transcendermihenomenological study was to understand the
experiences of teachers who form positive relationships witiskastudents in middle school in
the southeast. Fifteen teachers from various content areas and with varying years of experience
participated irthis study. Semstructured interviews, photo narratives, a focus group interview,
and a questionnaire were used to obtain data for this study.

The researcher focused on capturing the lived experiences of the participants. Data from
the research was @gized into three major themes: Relentless Efforts to Care, Selfless
Connections, and Maturing Teacher Practices. Within the framework of the research questions,
each identified theme was revealed in the individual interviews, focus group interview, and
photo narratives. Additionally, the results of the CAS questionnaire confirmed the teachers as
having average to high practicessasarer. The st udy i ndicated that mic
experiences of forming positive relationships witltisk studerd in Title | middle schools were
more than just showing up to teach. Middle school teachers understood that making connections,

showing care, anshowinggrowth in their teaching practices were important in order to reach
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their students. Although thereeve challenges, the value of the relaship was important, and
in order toform the relationships, the teachersuld need to ensure that they met the expressed
needs of the students. The needs of the students came first.

This chapter depictsacompos e of t he teachersdé experienc
data analysis have been shared to help better understand the phenomenon of forming positive
relationships with atisk students. All of the participants shared common descriptions of how

theywere able to form these positive relationships.
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CHAPTER FIVE: CONCLUSION
Overview
The purpose of this transcendental phenomenological study was to describe the lived
experiences of teachers who form positive reteghips with atisk students afitle | middle
schools in the southeasA total of 26 potential participants were selected by principals because
they met the criteria for the study; however, only 15 agreed to participate. The participants in the
study were from varying backgrounds and posséslifferent characteristics concerning age,
ethnicity, content specifics, grade levels taught, and the number of years in education. Of the
participants, 15 completed individual interviews and a questionnaire, 11 completed photo
narrativesand 6 compled a focus group interview. Athedata was analyzed using
phenomenological reductionism (Moustakas, 1994). This chapter begins with a summary of the
findings as related to the three identified themes, relevant literature, and Nisddi@gy) ethic
of care theory which guided this study. Implications of the research are described, followed by a
discussion of limitations, and recommendations for future research.
Summary of Findings
Through the analysis of participant interviews, questionnaires, plaotatives, and a
focus group interview, three themes were iden
experiences of forming positive relationships witltisk students: Relentless Efforts to Care,
Selfless Connections, and Maturing Teacher RrastiAlthough the participants were from
varying backgrounds, different schools, and offered different experiences of forming positive
relationships with atisk students, similarities emerged from the data that spoke to the essence of
their experiencesAdditionally, the research questions guiding this study were grounded in

N o d d s (h98§4) ethic of care theory.



106

The central research question for this study Wasy do teachers describe their

experiences of forming positive relationships withisit sudents in Title | middle school&dr
the purposes of this study, the tepositive relationshipgras def i ned as teacher
of caring in their daily practices (Noddings, 2010). All participants shared unique experiences of
how they were ableo form positive relationships with-aisk students during their years of
teaching.From the analysis of all data sets, three themes emerged that enabled the researcher to
address the central question and the threggselstions. The three themes thaeeged:
Relentless Efforts to Care, Selfless Connections, and Maturing Teacher Practices portrayed the
overall experiences of how teachers formed positive relationships witkatudents in Title |
middle schools.

Noddings (1992) stated that caringaisvay of being in relatigrwherein the one caring
makes the needs of the caffed a priority. The teachers were committed to giving care to their
studentsaand meeting the immediate needs of their students. They were unyielding in their
efforts to formpositive relationships with atsk studentslespite the chances of being rejected
by the studentsOne participant, Ashe, noted that there were always going to be students that no
matter what you did to help them, they would reject the help, but thedeyo keep trying to
build that relationship. The participants understood the importance of building relationships with
atrisk students, and they were faithfalgiving care andheeting the needs of the students.
Additionally, they took onthe approah t hat , fAEvery day was a new
each day with new gectations, and the decisiondare no matter what because forming
positive relationships with their-aisk students was important to them as teachReese, Ellie,
and Suementioned that every day was a new day and that they came in with new expectations

each day.
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The first subquestion for the study wa#/hat perceptions do teachers have about the
factors that contribute to building and maintaining positive relationshipis atirisk students?
Again, this question was revealed in the three themes that emerged from thisAsitolyling
to research, supportive and positive studeather relationships are especially important,
beneficial, and contribute to positive outcommsstudentst risk of school failure (Anderson et
al., 2011; Roorda et al., 2011, Myers & Pianta, 2008). For the participants in this salyg m
connections with students was a major factor in being able to build and maintain relationships
with atrisk students.The connections enabled the teachers to have a positive effect on-their at
risk students.The teachers had to get to know their students, commit themselves to continuous
efforts to care, ensur e st udteathinggractcesporfoenrs sed n
these connectionsA study by Keifer et al. (2014) found that getting to know students, caring for
students, and connecting with students hel ped
relationships with studentdviany of the participants discussed taking a personal interest in the
students and being relatable as factors that contributed to making connections and building their
relationships with atisk students.Andy, Bob, Lenny, Mary, Reese, and Sue all spoke tabou
getting to know studentsod interests through <c
studentsod6 interests through I esson plans or o

The second and third siguestions for this research dealt specifically with teachers
modelng an ethic of care. The questions addressed how modeling an ethic of care impacted
teachersodo retratsikomghiideesntwi tamdatt eachersd perce
created a sense of security of belonging faeisi students due to meling an ethic of care.
Once more, these research questions were unveiled throughout the three themes identified in this

research.In an ethic of care, educators abandon their judgments in order to promote the growth
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and development of students as ped@idigan, 1982; Noddings, 1984Modeling an ethic of
care meant that teachers were incessant in their efforts to care, compassionatedangiag|f
when making connections, and reflective of their teaching practiceser to secure
relationships wth their atrisk students

The care that the teachers gavaeiskistniapndssct ed t
by helping the teachers form positive relationships and helping students make connections with
their teachers andi¢ school. Whenteaher s demonstrate caring and
being relational and creating positive relationships, students feel a sense of belonging to the
classroom and the teacher (Cooper & Miness, 2014; Hanna, ZDideachers realized that the
care they gve had to be genuine and authentic because this helpedigiesatidents open up
to them and begin to trust them. When this began to happen, students also felt a sense of
belonging and security with the teachers.

The participants shared that modglem ethic of care through creating a welcoming
environment contributed tothelati sk st udent sd feeli Algandof secur
Ellie created classrooemvironmerg conducive to love and learning to make students feel
welcome and wantedBre listened to students over the years and changed her classroom to
represent a flexible environment that met the needs of the students. Brandy expéiitedas
important to create an environment where students felt safe to fail. These classroom
environments showed the teachers efforts in modeling an ethic of care and created a space where
at-risk students felt safe asgcure ad allowed them to let their guards down in order to connect

with their teachers to form positive relationships.
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Discussion

The purpose of this transcendental phenomenological study was to describe the
experiences of teachers who form positive relationships witiskastudents in Title | middle
schools in the southeast. The s trusddy dbse hfaivn doirns
forming positive relationships with-ati sk st udents. Noddingds (1984
as the theoretical framework for this study.
Theoretical

Noddingds (1984, 1992) ethic of withmane t heor
ethic of care, a relationship is developed in which one individual takes on the role of the one
caring and the other isd@lone being cared for. Nodds{1992) describes caring as a way of
being in relation andescribes caring relationshipsaa connection between two people. The
participants in this study felt that forming connections with their students was their first priority
because these connections were needed in order to reach their students on an academic or
emotional level. Andy noted thathe usesvhatever tools necessary tonmect with thestudents
first and then teacthem secondBre, Bob, Ally, and Lenny also noted the importance of
forming a connection with students beftmgng to teach them or give them directiv@he
paticipants recognized that when working withresk students, teaching and learning could not
take place until a connection was made.

Noddingds (1984) descr isgntadta engrostmeastandi ng c ha
motivational displacement. Withengrossment, the caregiver has an interest in the one being
caredf or and chooses to empty himself ;aid hi s own
within motivational displacement, the caregiver makes the needs of the one beirfprcared

priority (Kim & Schallert, 2011; Noddings, 1984, 1992). The caregiver brackets out self
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interests and becomes open to the needs and interests of the one betgy ¢hleddon, 2013).

The participants in this st udytheta@avn.sTheyoftemt | y p
set aside their own feelings and overlooked the challenges of working wisk atudents in

order to experience the success of forming positivéioakhips with their students. Ally, Ann,

Bre, Keema, Reese, and Siliscussed tht there were different needs for each student and that
teachers had to be willing to do whatever it takes to meet the needs of the stAdbrtxdded

that teaching is about the studentsd needs, a
abaron their judgments in order to promote the growth and development of students as people
(Gilligan, 1982; Noddings, 1984).

This research study contains several examp
theoretical perspective on the role of am@bdf care in forming positive relationships with
students. Participantsd unique stories highl
expressed needs of the students above all else. Several teachers relied on their efforts of care and
selfles connections to build and maintain relationships with their students. From their
experiences, an ethic of care served as a catalyst for forming positive relationshipgighkth at
students.

Empirical

Much of the current literature highlights the impoxa of teachestudent relationships.

Keifer et al. (2014) found that knowing students, caring for students, and connecting with
students helped teachers meet the developmental needs of students, build positive relationships,
and maximizeacademic motivadn of students Responsive teaching occurs when the

relationship between student and teacher is based on care and conr(&tivi®ySchallert,

2011; Kiefer et al., 2014; Noddings, 1992; Roorda et al., 201¢. participants in this study
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understoodrtat connecting with their students and meeting their needs made room for building
positive relationships and increasing student
Students described their relationships with teachers in a study by McHug(R6et8). as
bridges in which teachers formed connections with students or banrigrsah teachers were
inattentiveor failed to form connections with studenS.t u d expedriendes and interactions
wit h t h e i behavieragivésestudents the ogpaity to make generalizations about
studentteacher relationships. Caring behavimnsards students h&gen recognized as
promoting a sense of belonging, establishing connections through personal knowledge of
students, supporting academic successadddessing physiological needs (Garza, Ovando, &
Seymour, 2010Garza et al., 203&Knoell et al., 2015).The participants disclosed that creating
a positive classroom environment helped promote a sense of security and belonging for their
students.Brandy stressed the importance of creating a classroom environment where students
feel safe to fail. Other participanilly, Andy, Bre, Candi, and Ellieevealedhatlearning to
centertheir classroom environmeaht h e s tneedsettribused to how thgrew in their
teaching practices. The participants admittedthat getting to know their students personally
and taking on a parental role helped them to build and maintain relationships with their students.
While, this study confirms previous reseh thatteachers must serve as nurturers, create
a positive classroom environment, foster a sense of security and belonging, and get to know
students personally in order to form positive relationships with thesstudy also extends on
previous resealcby bringing forth the voice of the teachers. This research reveals the
challenges, changes, and hardships teachers often endure as they build and maintain positive
relationships with atisk students.Teachers may be challenged to demonstrate carimaytues

responsive to the needs of students, particularly when teacher experiences and perceptions
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sometimes hinder caring for students with ethnically and culturally unique backgrounds (Garza
et al., 2014).Andy, Bre, Candi, Dearshared that although lding relationships with atisk
students was challenging and sometimes frustrating, it was important to differentiate for those
students and to keep trying to build positive relationships even when the students rejected or hurt
the teacherEllie menticmedthatalthough working with atisk students can be draining and
challenging, each day of teaching came with new expectations.

This study also revealed the vulnerability teashraust embrace in order to fopositive
relationships with atisk studend. Frelin (2015) argues that teachers must employ strategies to
help negotiate the trust of students when studente learned to mistrust adults. The
participants in this study were able to connect to students by being genuine and exposing their
true ®lves. Brandyindicated that she gets to know her students, reveals herself, and lets the
students see her make mistakBgan testified hat he di dndot al ways want
deal with his atisk students, however, because of the love he had for them, he was able to
establish bonds with students and help them understand that he as a teacher also made mistakes.
This vulnerabiliy within the teachers helped students to see them differently and established a
connection towards a relationship amongst the student and tedchstudents begin to trust
teachers in a caring relationship between student and teacher, a bridge dstéohaip troubled
or struggling students (Frelin, 2015)he participants in this studjave insight on the extent of
care teachers must give in order to form positive relationships wittkagtudents. The teachers
who are able to form these relatstiips give care that goes beyond the surface of just showing

up to teach each day.
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Implications

The findings in this transcendental phenomenological study have implications for
teachers, administrators, and other stakeholders in the educational comrbistgection
discusses the theoretical, empirical, and practical implications derived from the research.
Theoretical

This study uses Noddingdés (1984) ethic of
describe their experiences of forming positidatienships with atisk students in Title | middle
school s. Noddingds (1984, 1992) ethic of <car
relationship is developed in which one individual takes on the role of the one caring and the
other is the oa being cared forWhen teachers show that they care, their own needs are often
aborted to focus on the expressed needs of the children they serve (Noddings, PRis2study
revealed that teachers who show an ethic of davelop positive relationgbs with students
because they focus on the needs of the students above all else. Participants shared that they
connect with students first atistenteach them secondhis study also revealed that when
teachers show an ethic of care, they are somefiacesl with other trials to includbe
continuous commitment of efforts to care despite rejectionsaelfficing of their own needs
and vulnerability, and adapting and adjusting of teaching practices.

This study extends 0 nheddyebl showing lrobow aarngtreof et hi ¢
care influences teacher so ab-riskstudgntsModdinfsor m pos
(1992) describes caring as a way of being in relatiordasdribes caring relationship as a
connection between two peoplEach paticipant in this study had his or hewn unique
experiences, yeeach of them connected with their students and created a caring relationship by

being genuine, nurturing, anTeaclels caolsenefitgomt o f oc
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thisinformation as they reflect and look at behaviors needed to form connections-usth at

students. Additionally, administrators can utilize this information to help guide teachers and

provide professional development which assists teachers in focusingoh e st udent so e
needs before learning can take place.

Empirical

This study adds tthe current literature underscoring the importance of stutkather
relationships.When teachers are able to show caring and nieg¢ists ' needs by being
relational students may feel a sense of belonging to the classroom and the teacher that helps
create a positive redianship (Cooper & Miness, 201#anna, 2014).The participants in the
study were able to form positive relationships withisit studerd by displaying relentless
efforts of care, portraying selfless connections, and adjusting teaching prateeehers
establish caring connections when they can build suppatinEniteacher relationships
(Ellerbocket al., 2014Kim & Schallert, 201). These relationships are characterized by the way
the teacher interacts in the classroom with the stud@&ims.participants in this study were
honest and open towards students, they often took on parental roles, and they showed a personal
interest instudents.

With the participants in this study, Acar.i
was embedded in their everyday practickss not enough for teachers to just tell students that
they car e butistenand eespond difetigt aoc tehres rl st udent so (N
p. 19). Caring teachers recognize that each student is different and they respond to their students
according to their needd he participants in this study recognized that differentiation was
needed in ordeptform relationships with theiraisk students. They could not do business as

usual because these students needed something different. The participants explained that each
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student was different and had a different story; also, that differentiationotasly needed in
the learning, but also in the manner in which students were treated. Administrators, teachers,
and other educational stakeholders can benefit from this information but understanding that a one
size fits all mentality will not work fortadents who are already at risk for learning-ridk
students will need a different level of support or caring than students who areisktoat
disengaged from the learning proce$is information will guide teachers and administrators in
developng the appropriate supports to aid in the learning procesgiskatudents.
Practical

Participants reported having to be committed to giving students care even when they
were rejected, having to set their own needs and feelings aside to meet the needs of the students,
and having to adjust teaching practices for theriskt students. Theswere all challenges the
participants faced as they made connections with their studentsder to connect with
students, educators must understand the behaviors necessary. When teachers care for their
students, they welcome them, show respect for stiedents, and listen and take time to
understand the needs of the students (Jeffrey, Auger, Pepperell, 2atB)g teachers listen to
students, give compliments, and are welcoming. In addition, they respect student input and take
time to understangtudent needs (Jeffrey et al., 2013).

The interactions and connections that teachers form wiiklastudents, provides insight
on reducing student dropout rates for those students who choose to leave school because they
lack meaningil relationships wi teachers. This study speaks to the behaviors and efforts of
care that teachers, administrators, and other educational stakeholders must give in order to meet

the needs of atisk students. It is necessary to create school and classroom environmntents tha
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welcome students despite their challenges in order to form relationships and keep students
connected to learning.
Delimitations and Limitations

The researcher implemented several delimitations to guide this research. The study
included teachers with 3 or more years of experience of teaching in a Title | sgtdid who
wereidentified by an administratar an instructional coach as a teachbovadbeen able to
form positive relationships with -aisk students.This helped the researcher ensure that all
participants had experienced the phenomd@oaswell, 2013; Moustakas, 1994), and allowed
the researcher to target schools that were idedtih serving atisk students.

There were also limitations to this study. Using a small, purpesgtation sample
provided an irdepth understanding of the lived experiences of a small group of individuals,
however the small number of participaatsl geographic location limits generalizing to other
populations (Creswell, 2013 he study included 15 participants who represented all of the core
content areas in middle grade8 @nd a variety of years in teaching experience. However, other
teaches in the same grade levels with the same experiences may have given different
perspectives on how they form positive relationships witts&tstudents. Additionally, because
this study focused on middle school teachers, elementary or secondary tesshprevide a
different perspective.

Other limitations icluded researcher bias. Asaresuit t he researcher o6s
forming positive relationships with-aisk students, preconceived judgments might have
occurred. To offset any preconceiveotions, the researcher embraced the Epoche, or
bracketing of experiences (Moustakas, 1994) in order to share the lived experiences of the

participants in the study. Finally, only 11 of the 15 participants completed all sets of data
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collectionin this gudy. While data saturation was met, the missing data may have inadvertently
eliminated a potential discovery.
Recommendations for Future Research

The intent of this study was to gain a deeper understanding of the lived experiences of
teachers who form pttive relationships with atisk students in ifle | middle schools. Even
thoughthis study focused on middle school teachers in one school district located in the
southeast, fither research may target other educational levels such as elenwertaylyschool
in other geographic regions or districts. The description of how the relationships are formed may
vary depending on teacherso content, | evel, o
school may have different experiences.

Further plenomenological studies should examineat s k st udent sdé percep
positive relationships are formed with their teachéisis research may give insight intoe
challenges students face when forming these relationships. Hearing from the 8tudents
perspectives may provide other dimensions to the findings of this study. Additional research
findings could result in changes to teachkirdent class assignments and the implementation of
mentoring programs for teachers and students.

Interviews with shool leaders were not included in this study. This study could be
replicated with school leaders to understand their perceptions regarding their role in helping
teachers form positive relationships witkrigk students. The findings in this study implie
that school leaders may take a distant approach td tessibers in their efforts to form these
relationships.School leaders may be more reserved in their approach to the impatance

teacherdorming these relationships. Also, thekpectatioris that teachershouldform these
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positive relationships without intentional trainingurther research may bring to light the
i mportance of school | eader sO6 r ol-rslksstudents. hel pi n
Summary
The purpose of thisanscendental phenomenological study was to describe the
experiences of teachers who form positive relationships witiskastudents in Title | middle
schools. This study, focused on the lived experiences of middle school teachers, was necessary
to add o existing literature which highlights the importance of studeather relationships.
The central research question used to examine the shared experiences of the teachers was: How
do teachers describe their experiences of forming positive relatiomgliipstrisk students in
Title I middle schools?The subquestions focused on factors that contribute to maintaining and
building positive relationships with-aisk students, how modeling an ethic of care impacted
teacherso retriskstdemg si, panwi ttleazther sd perceptio
created a sense of security of belonging feisi students. Results frommaysis of the data
identified three themes: Relentless Efforts to Care, Selfless Connections, and Maturing Teacher
Practices.
Participants acknowledged that they were committed to giving care to their students
despite the chances of being rejected by the students. They understood the importance of
building relationships with atisk students, and they wetemmitted tagiving care ananeeting
the needs of the studentdltimately, modeling an ethic of care meant that teachers were
constant in their efforts toare compassionatand selflesgn making connections, andftective

of their teaching practices.
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Althoughthis study extended on existing research, the qualitative design of the study
limited the ability to generalize the results. Future research should focus on other educational

levels, geographic regions, or districts; as well as perspectives of stuaéistshaol leaders.
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APPENDIX A: CONSENT FORM

A PHENOMENOLOGICAL STUDYOF THE EXPERIENCES OF TEACHERS WHO FORM POSITIVE RELATIONSHIPS WITH
AT-RISK STUDENTS IN TITLE | MIDDLE SCHOOLS IN THE SOUTHEAST

Natasha Brown
Liberty University
School of Education

You are invited to be in a research study that is seeking to descrisgtiméences of teachers who form positive relationships with at
risk students in Title | Middle Schools in a southeastern school district. You were selected as a possible participayboecau

1  Work in a Title | middle school
1 Have been employed in atl€ | middle school for 3 or more years
1  Have been identified by an administrator or instructional leader as a teacher who:
o Creates a positive classroom environment, has a good rapport with students, and forms positive relationships with
students as evidead by performing Proficient or Above on Teacher Evaluations
0 Has high levels of student academic achievement as evidenced by meeting or exceeding student academic growth in
assessment data

Please read this form and ask any questions you may have agfeeing to be in the study.
My name is Natasha Brown, a doctoral student in the School of Education at Liberty University, and | will be condustumythis

Background Information: The purpose of this study is to describe the experiences of teadieferm positive relationships with-at
risk students in Title | middle schools in a southeastern school district. The research questions guiding this stiotipwse as

Central Question

How do teachers describe their experiences of forming pos#i@gonships with atisk students in Title | middle schools?

Sub-question 1

What perceptions do teachers have about the factors that contribute to building and maintaining positive relationghijsk with a

students?

Sub-question 2

How does modelingamt hi ¢ of care i mpact -riskestaderiisBr sé r el ati onships with at
Sub-question 3

When modeling of an ethic of care, what do teachers perceive as the specific behaviors that help create a senserdiedeogiity o

for atrisk students?

Procedures:If you agree to be in this study, | would ask you to do the following things:

1. Participate in a face to face interview which will be audio/video recorded. The interview should take no more than 45
minutes.

2. Take a brief questionnaire, consigtof 20 questions. The questionnaire should take no more than 15 minutes.

3. Complete a photo narrative displaying yowerall experiences in forming positive relationships withisit students. You
will provide a digital image and include a short navatvith the digital image that will further clarify your perspective of
being able to form these relationships. Instructions will be provided at the conclusion of the interview session and you will
have 1 week to return it to the researcher.

4. Participatan a face to facéocus groupsession with other participants of the study. This focus group session will take
between 60 minutesThis interview session will be audio/video recorded.

5. Review interview transcriptions with the researcher to validdtat the written transcription is what was said during this
interview. This will occur between2 weeks following interview sessions.

Risks: The risks involved in this study are minimal, which means they are equal to the risks you would encouetgday dife.
Benefits: Participants should not expect to receive a direct benefit from taking part in this study.

Benefits to society include thdtis study may help improve teaching practices in an often overlooked area of the importance of forming
positive relationships with students. In taking a deeper look at sttekectier relationships, school administrators may gain a better
understanding of how to help teachers who struggle to form positive relationship with students. Additionally, foleaang,
paraprofessionals may have a greater understanding of their role in forming positive relationships with students as tirsghassiin

the classroom. Through this study, educators may gain a better understanding of the role an ethggptdysanmforming relationships

with students.The information gained from this study may inform professional development for educators on how to form connections
with students, especially-aisk students. The interactions and connections that teachers form-vigth sttidents, provides insight on
reducing student dropout rates for those students who choose to leave school because they lack meaningful relatideabipssvith
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Compensation:Participants will not be compensated for participating in this study.

Confidentiality: The records ofttis study will be kept private. Research records will be stored securely, and only the researcher will
have access to the records. | may share the data | collect from you for use in future research studies or with otbes;rié3ednate
the data thial collect about you, | will remove any information that could identify you, if applicable, before | share the data.
1  Participants will be assigned a pseudonym for this study. | will conduct the interviews in a location where others will not
easily overheathe conversation.
1  Data will be stored on a password locked computer and may be used in future presentations. After three years, all electronic
records will be deleted
1  Interviewswill be recorded and transcribed. Recordings will be stored on a paskeked computer for three years and then
erased. Only the researcher will have access to these recordings.
1  Focus Group interviews will also be recorded and transcribed. Recordings will be stored on a password locked computer for
three years and thenasied. Only the researcher will have access to these recordings.
1 | cannot assure participants that other members of the focus group will not share what was discussed with persons outside of
the group.

Voluntary Nature of the Study: Participation in thistudy is voluntary. Your decision whether or not to participate will not affect your
current or future relations with Liberty University or your school. If you decide to participate, you are free to nobagsyuestion or
withdraw at any time withouiffecting those relationships.

How to Withdraw from the Study: If you choose to withdraw from the study, please contact the researcher at the email address/phone
number included in the next paragraph. Should you choose to withdraw, data collectedurapayt from focus group data, will be
destroyed immediately and will not be included in this stidygus group data will not be destroyed, but your contributions to the focus
group will not be included in the study if you choose to withdraw.

Contactsand Questions:The researcher conducting this study is Natasha Brown. You may ask any questions you have now. If you
have questions lateypu are encouragedo contact me at 75337-7445 and/onbrown6@liberty.du. You may also contact the
researcherds facul tyjzabloski@libertydun . James Zabl oski, at

If you have any questions or concerns regarding this study and would like to talk to someone otherrdsmarcheyou are
encouragedto contact the Institutional Review Board, 1971 University Blvd., Green Hall Ste. 2845, Lynchburg, VA 24515 or email at

irb@liberty.edu
Please notify the researcher if you wouliéte a copy of this information for your records.

Statement of Consenti have read and understood the above information. | have asked questions and have received answers. | consent
to participate in the study.

[ The researcher has my permission to audio/vigeord me as part of my participation in this study.

Signature of Participant Date

Signature of Investigator Date


mailto:nbrown6@liberty.edu
mailto:jlzabloski@liberty.edu
mailto:irb@liberty.edu
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Participant Age Gender Ethnicity Grade Years of
Level/Subject  Experience
Ally 46 Female African- 8th-Science 9
American
Andy 48 Male Caucasian 6th-Social 7
Studies
Ann 67 Female African- 7th-Science 12
American
Ashe 27 Female Caucasian 7th-Math 5
Brandy 48 Female African- 6th- 10
American  English/Language
Arts and Social
Studies
Bre 27 Female Caucasian  8M™-Math and 6
Science
Bob 30 Male African- 7th- 7
American  English/Language
Arts
Candi 61 Female African- 6"-8-English, 20
American Math, Science,
Social Studies
Dean 41 Male African-  8"-Social Studies 18
American
Ellie 35 Female African- 6h- 6
American  English/Language
Arts
Keema 52 Female African- 6"-Math and 9
American Science
Lenny 42 Male African- 6-8" PE/ISS 20
American
Mary 34 Female African- 7"-Social Studies 12
American
Reese 44 Female African- 8"-Science 20
American
Sue 55 Female African- 7t 14
American  English/Language

Arts
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specifically set forth in the Order Confirmation or in a separate written agreement signed by
CCC, invoices are due and payable on “net 30” terms. While User may exercise the rights
licensed immediately upon 1ssuance of the Order Confirmation, the license is automatically
revoked and is null and void, as if it had never been issued, if complete payment for the
license is not received on a timely basis either from User directly or through a payment
agent, such as a credit card company.

3.3 Unless otherwise provided in the Order Confirmation, any grant of rights to User (1) is
“one-time” (including the editions and product family specified in the license), (i1) is non-
exclusive and non-transferable and (1ii) is subject to any and all limitations and restrictions
(such as, but not limited to, limitations on duration of use or circulation) included in the
Order Confirmation or invoice and/or in these terms and conditions. Upon completion of the
licensed use, User shall either secure a new permuission for further use of the Work(s) or
immediately cease any new use of the Work(s) and shall render inaccessible (such as by
deleting or by removing or severing links or other locators) any further copies of the Work
(except for copies printed on paper in accordance with this license and still in User's stock at
the end of such period).

3.4 In the event that the material for which a republication license is sought includes third
party materials (such as photographs, illustrations, graphs, inserts and similar materials)
which are identified in such material as having been used by permission, User is responsible
for identifying, and seeking separate licenses (under this Service or otherwise) for, any of
such third party materials; without a separate license, such third party materials may not be
used.

3.5 Use of proper copyright notice for a Work 1s required as a condition of any license
granted under the Service. Unless otherwise provided in the Order Confirmation, a proper
copyright notice will read substantially as follows: “Republished with permission of

[Rightsholder’s name], from [Work's title, author, volume, edition number and year of
copyright]; permission conveyed through Copyright Clearance Center, Inc. ” Such notice
must be provided in a reasonably legible font size and must be placed either immediately
adjacent to the Work as used (for example, as part of a by-line or footnote but not as a
separate electronic link) or in the place where substantially all other credits or notices for the
new work containing the republished Work are located. Failure to include the required notice
results in loss to the Rightsholder and CCC, and the User shall be liable to pay liquidated
damages for each such failure equal to twice the use fee specified in the Order Confirmation,
in addition to the use fee itself and any other fees and charges specified.

3.6 User may only make alterations to the Work if and as expressly set forth in the Order
Confirmation. No Work may be used in any way that is defamatory, violates the rights of
third parties (including such third parties' rights of copyright, privacy, publicity, or other
tangible or intangible property), or is otherwise illegal, sexually explicit or obscene. In
addition, User may not conjoin a Work with any other material that may result in damage to
the reputation of the Rightsholder. User agrees to inform CCC 1f it becomes aware of any
infringement of any rights in a Work and to cooperate with any reasonable request of CCC
or the Rightsholder in connection therewith.

4. Indemnity. User hereby indemnifies and agrees to defend the Rightsholder and CCC, and
their respective employees and directors, against all claims, liability, damages, costs and
expenses, including legal fees and expenses, arising out of any use of a Work beyond the
scope of the rights granted herein, or any use of a Work which has been altered in any
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