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ABSTRACT

The purpose of thisanscendentgdhenomenologicd t udy I s t o examine admi
experiences sustaining professional learning communities (PLCs) in three Southeast Louisiana
school districts.At this stage of the research, sustained PLCs will be defined as professional

learning communities that haween established using The System for Teacher and Student
Advancement (TAP) and/or Best Practices Center (BPC) structures and continued for two or

more years.The questions guiding this reseasdhughtto discoveihow administrators describe

their rolesin sustaining PLCs in Louisiana schools, what structures administrators perceive
necessary to sustain PLCs, how administrators support an environment conducive to sustaining
PLCs, and whathallengesif any, administrators face in sustaining PLCs. Teotiesthat

guidedthis studywereB u r n s 0 trafistofnatidrjaleadershigheory as it supports leading
individuals in coll abor at i vseciageammihghearyongoal n me nt
setting and motivation. Administrators in respeetchoolsvereemailedsurveysto complete

to ascertain their perceptions of PLCs. Intervigseseconducteckither faceto-face orby
teleconference for the participantsd convenie
admi ni str at or sniswesecehquestethnd analyzedrusingp@ancodingto identify

common themes. A focus grouperviewwasconductedafter initial interviews with a small

group of administratorsMembers of the focus growpereasked to createraind mapto present

a visual representation of their perceptions of PL&#.data collectedverereviewed and coded

for common themes. i$ hopedhat this study will provide a voice for the experiences of
administratorgdeading schools with sustained PLCs.

Keywords professional learning communitiél.Cs transformationaleadership
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CHAPTER ONE: INTRODUCTION
Overview
Student achievement has been at the forefront of educational reform for more than a
decade (Every Student Succeeds [E&SA], 2015; No Child Left Behindct [NCLB], 2002),
yetstudent performance does not always meet desired expectitaiienal Centefor
Education StatisticeNCES], 2015). Scholars notethat dfective leadership can positively
impact student achievemeiitt & Tucker, 2016 Klar & Brewer, 2014, and profesional
learning communities (PLCs) can improve teacher and student perfor(Rartezur, DuFour,
Eaker, & Karhanek, 2030 Theprimary purpose of education is learniaghe thaninstruction
and educators should be facilitators of student learning fA&8kGreenburg, 2008). Principals
need to create school cultures that develop teacher empowerment and confidence in their abilities
to facilitate student learning as well as value students, teachers, parents, and community
membergo work together for thaltimate educational goal of student learnimdpich can
enhance school performance (Habegger, 2008}h initiativessuch as PLCs at the forefront of
education, it is important to understand what characteristics contribute to the success of these
initiatives. This studgought o under stand the administratorso
PLCsto discover how administrators describe their roles in sustaining PLCs in Louisiana
schools, what structures administrators perceive necessary to sustain RiL@dministrators
support an environment conducive to sustaining PLCs, and what cha)lérges
administrators face in sustaining PLOBackground information on PLCs addressing IRIMZs
may benefischool climateis introduced Therationale for exploringhe problemis also

presentedn Chapter Ongandthe problem and purpose statementdferstudy are described.
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Additionally, the significance of the stuiyaddressetefore outlining the research questions
and research plarKeydefinitions and a chapter summagncludeChapter One.
Background

Student success is essential in the field of educaimmethe purpose oéducationis
student learningAckoff & Greenburg, 2008Habegger, 2008)Lawmakers have tried to place
regulations on measuring student achievement théhmplementation of No Child Left Behind
(NCLB, 2002) and the later passage of Every StuSenteed#\ct (ESSA, 2015)thus
demonstrang the desire to find ways to assessl u ¢ adachingspérformancand the learning
outcomef students.According tothe National Centefor Education StatisticNCES 2015),
Louisiana fourth- and eighthgrade students have consistently fallen behind the national
average in National Assessment of Educational PsSgiAEP) scores in all subject areas.
Successfully educating students requires a shared vision and plan of action for school
communitiegDuFour, Dufour, Eaker, & Karhanel2010). Resear ch has examined
experienceand theirrolsin PLCs,but her e i s a scarcity of | itera
experience¢Buttram & FarleyRipple, 2016 Sjoer & Meirink, 2016; Song, 2012; Vanblaere &
Devos, 2016) Leadership styles may i mpact faculty
instructional expeise (TschannerMoran & Gareis, 2015) and thus affect PLC sustainability.
Historical Context

For more than 15 years, the focus in education has been on greater accountability for
educating todayés youth in a ritegandstos manner
productive skills after graduation (ESSA, 2015; NatidgaVernorsAssociation Center for Best
Practices2010; NCLB, 2002). With the enactment of NCLB in 2001, accountability measures

of standardized testing became the new norm for educaféays to measure student learning
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and teacher efficacy continued to develop for over a decade before ESSA was signed into law in
2015 byPresidentObama. Despiteefforts to bridge achievement gaps and assist all students in
achieving academic successne students still experience academic defidtscordingto the
National Center for Education Statistics (NCES) state profiles, in 2015, Louisiana fourth and
eighth-gradestudents scored below national student averages in mathematics, reading, science,
and writing NCES,2015). While fourthandeighthrgradestudents in Louisiana have made
consistent gains in most academi ccoresiarsloelowp | i nes
the national average illustrates an opportunity for improvement (NCES, 2015). Identification of
this need for improvement may cause educators to seek ways to bridge the academic
achievement gajp impact student performanseccessfully
SocialContext

Accountability measures may come with threats of penalties for not achieving a
predetermined level ;fuccesgetrarely provide a successful loigrm solution in impacting
student performance since educators most often desire to do wbat fer student success
(DuFour, DuFour, Eaker, & KarhaneR010). Schools possess a greater possibility of enhanced
goal attainment by working collaboratively to address student progression and instructional
requirements (Carpenter, 2015). Leaderstvwask to create school environments that support
collaboration and student achievement (Geagl.,2015. Developing and sustaining PLCs,
defined as fAeducators committed to working co
inquiryand actone s ear ch to achieve better results of
school culture focused on success (DuFour, DuFour, Eaker, & Many, 2010, p. 11).
Theoretical Context

Leadership should be tailored to meet the needs of the school cominl@tyost
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effective Klar & Brewer, 2014)and administratioencouragingustaimed professional learning
communities may have positive effects on student achiever@batracteristicof leadership
supportive of PLCs ar e relatienshp bfonutmabstimulatenandh t hat
el evation that converts followers into | eader
only be the managers of the school but instructional leaders by exhibiting transformational
leadership characteristicdlotivation is a driving force for many individualgus, when
individuals ground personal fulfillment in goal realization, their pursuit becomes resolute and
they work diligently to achieve their objectives (Bandura, 1977). Transformative educational
administratorsshould motivate teachers to strive to achieve a shared vision of success for the
school environment and all the students serviced within (Lunenburg & Irby, 2014). With the
paucity of | iterature expl orngPRLEs (dlitt&Tuckerst r at or
2016; Wang, Wang, Li, & Li, 2017), this study seeks to tell the stories of these leaders and their
experience in sustaining PLCs to contribute to the body of knowledge of effective ways to
sustain PLCs. This knowledge may be bariaffito current and prospective education
administrators.
Situation to Self

As acurriculumsupportteachey | hadthe opportunity to work underprincipal who
embodiel transformational leadership. Workiag acurriculum support teacheaised the
guesion of how other schools throughout ttate sustaiPLCs and what role the administrators
played in the continued implementation. With aspirations of possibly becoming an administrator
later inmy career and deeming PLCs as a valuable construct foolsahd student achievement,
| soughtto understand this phenomenbetterthrough researchl hopel to add to the body of

knowl edge a voice of the administratorsé6é expe
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benefit to current administrators artlieators seeking administrative roleésmethodological
assumptiorwasemployedhroughcollectionof various forms of datanddevelopment and
modification of analyses throughout the study (Creswell7R0lalsobring the paradignof
pragmatisnto theresearctvi t h a desire to analyze administr
(Creswell, 207). My base of knowledge of PLCs and personal belief of effective leadership
practices along with the philosophical assumption and paradigmdguigactions hroughout
this phenomenological studys | amsupportive of PLCd, must be careful to provide
experiences of the participants without sharing any bias | may have regarding PLCs.
Problem Statement

With the implementation acdiccountability measures assagschool performance and
student learning outcomes in schoalcus on ways to assist teachers in instructional design
hasbeen implementely lawmaker§ESSA, 205; NCLB, 2002. PLCs are one initiative that
has proven successful in positively impagtstudent achievement and enhancing teacher
performanceennedy, 2014; Lalor & Abawi, 2014 Owen, 2015).Likewise, the importance
of effective leadership in impacting student achievement and establishing trust with faculty has
been establishedlar & Brewer, 204; TschannesMoran & Gareis, 2015)Successful leaders
can positively affect teacher and student achieve@&aniza, Drysdale, Gurr, Jacobson, &
Merchant, 2014; Hitt & Tucker, 2016; Klar & Brewer, 2014irective leadership may damag
positive relationships between administrators and staff (Be¥ihetaki, Dugan, &
Brundermann, 2013), while distributed leadership may support teacher involvement in school
initiatives (Chen & Mitchell, 2015)Principals who promote collaboration foedson student
achievement may see impacts on teacher and student performancelBgke2015; Buttram

& Farley-Ripple, 2016; Owen, 2016; Pont, 2014Yhile much research exists on PLCs, further
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examination of pr iisnecegsayltbsedt treorl eusn dae rt sht aPnLdC sa d mi
perceptions of their roles with PLCButtram & FarleyRipple, 2016Vanblaere & Devos,
2016. Therefore, theproblemof this transcendental phenomenological studdisinistrator
perceptions of their lived experienagstainingPLCs in three Southeast Louisiana school
districts
Purpose Statement
The purpose of this transcendental phenomenological staslyounderstand
administratoréperceptions of theiexperiencesustaining?LCs in three Southeast Louisiana
school districts. Administrators in these distrieerepurposefully selected to reflect schools
where PLCs havbeen sustainedSustained PLCsveredefined as professional learning
communities that have been established ushng System for Teacher aBdudent Advancement
(TAP) and/orBest Practices Center (BP§tyucturesand continued for two or more years
Administratorsaredefinedas principals serving in identified schools meeting the definition of
sustained PLCs. The theortbsitguidedthis sudywereB u r n s 6 trafistoAnatidral
leadershith e or y whi ch focuses on enacting positive
(1977)social learningtheoryin relation tomotivation through goal setting as a cafmeaction.
These theorieare appltable tosustained PLCs since the focus of PL&sording tduFour,
DuFour, Eaker, & Karhanek2010),is sharing a vision based on identified goals.
Significance of the Study
Understandingd mi ni stratorsé experi endoasvelopn sust a
understanding of how their roles impact PLCs, which may ultimately impact school and student
performance.Principals who create environments conducive to shared leadership have

demonstrated themselves effective in positively impacting studaigvement (Buttram.
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FarleyRipple 2016; Carpenter, 2015 x pl ori ng the |l ived experienc

in sustaining PLCs should build upon the base of knowledtfeeampact ofeadership on

creating environments that may enhance stugeriormance When faculty members trust

administrators and each other and perceive administrators to be instructional leaders,

achievement of greater academic success is posGibtedet al, 2014 Grayet al, 2015 Klar

& Brewer, 2014 TschannesMoran& Gareis, 2015 Learning ways administrators personally

perceive their roles in developing trusting environments and being instructional leaders may

offer guidance for other administrators seeking to attain these attributes.
Professionalearningcomnunities are effective in empowering teachers as leaders and

developing teacher knowledgeimpact student achievemaepusitively (Hairon, Goh, & Chua,

2015;Lalor & Abawi, 2014; Peppers, 2015png, 2012 Hearing the perceptions of

administrators may aeonstrate ways they employ leadership characteristics that empower

teachers and positively affect student attainmdihtrough transformational leadership,

administrators can create a school culture focused on shared goals and encourage faculty

members tavork towards those goal¥éng, 2014 Ex pl ori ng admi ni strator s

may demonstrate that transformational leadership has been employed by participantay

show that other leadership methods have been used to sustain that have been impactful in

creating environments supportive of collaborafiothese organizationdt is hopedhat

understanding the experiences of administrators in sustainiag Wil help guide other

administrators to successfully utilize PLCs within tisgihools andlevelop perspective

administratorsd knowledge of how to sustain P
Louisiana has focused on PLC enactment for several years and urdiagstan

admini stratorsd perceptions of their roles in
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implementation of the program throughout the state as well as shed insight to areas principals
may perceive as hindering PLC success (Louisiana DepartmEduoétion, 2015, 2016). This
study may add to the body of knowledge for PLCs that will be beneficial for multiple settings in
addition to Louisiana because there is a | ack
(Vanblaere & Devos, 2016)0nce identified, administratocompletel a surveyfjuestionnair¢o
acquire descriptive datft he par ti ci pant srpagicpateiaipterviewsrs of P
Additionaly, administratorsvereaskedo participate in a virtual focus grouqterviewwhere
they discussdtheir experiences with PLCs with each otimerelation toquestiongposed
regardingthe themes identified ithe formal interviews.
Research Question

This studywasguided by the following researcfuestions
Research Question 1

How do administratorperceivetheir role in sustaining PLCs in Louisiana schools?

The teachersd exper i bdaebees exgloned varitue studiesr ol e s
(Buttram & FarleyRipple, 2016 Sjoer & Meirink, 2016; Song, 2012}However,qualitative
anal ysis of administrator s Vanbldem & Davos, 2016)Cs n e e
The perspectives administrators provikeelation toPLCs will further the body of knowledge
relatedto their rolesin PLC sustainability.
Researt Question 2

What structures do administrators perceive necessary to sustain PLCs?

Shared leadership, trust building, ar/ironmentxonducive to collaborationave been
deemedss beneficial structures for PLCs (Carpenter, 2GEszaet al, 2014;Grayet al, 2015).

Determining the structures administratt@sl necessary for PLC sustainability may demonstrate
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alignment with structures teachers also see as beneficial in sustaining PLCs, thus supporting the
need for these structures to be in place.
Research Question 3

How do administrators support an environment conducive to sustaining PLCs?

Teacheleadershipshared resources and practices, and meaningful engagement in PLCs
are important attributes of PLCs (Hairenal.,2015; Lalor & Abawi, D14; Owen, 2014). Since
PLCs require working towards common goals <col
environments conducive to this type of discowasd teacher empowermeanty be
advantageous fd?LC sustainability.

Research Question 4
What dallengesio administrators face in sustaining PLCs?

PLCs too narrowly focused on data may cause the meetings to be ineffective from
teachersdé perspect i visalottbd® cemded opllabomaton for npontént ¢ a n t
discussions and meaniiadyways to address the needs of students performingveh(Sims &

Penny, 204). Mindfulnessof issuesadministrators face in sustaining PL@ay bebeneficial
becaus@erhapothers who look to treeadministrators for guidanceayavoidsimilar pitfalls.
Definitions

1. Best Practices CenterThe Best Practices Center (BPC) National Institute for
Excellence in Teaching (NIET) support system for schfidégional Institutefor
Excellence in TeachindNIET], n.d)

2. Every Student Succeeds Atthe Every Student Succeeds Act (ESSA) lsva

established by PresideBarackObama in December 2015 as a reauthorization of the
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Elementary and Secondary Education Act to better meet the needs of college and career
preparation for all studen{s).S. Departnent of Educationn.d.g.

. Louisiana Department of Educatiemhe Louisiana Department of Education (LDOE) is

a date organization that works to establish academic expectations and encourage positive
educational outcomes for Louisiana students and edsdatouisiana Department of
EducationLDOE], n.d.a).

. No Child LeftBehind- The No Child Left Behind Act (NCLB) isreeducation act

aut horized Iin 2002 by President George W.
accountability, flexibility, andc hoi ce, so t hat no ,2003,pach. i s | e
1).

. National Assessment for Educational Progre$te National Assessment for

Educational Progress (NAEP) isational assessment developed in 1969 used to assess
national academic achievemeifitstudents in various subject matter (NatioGahter for

Education Statistic2009).

. National Centerfor Education Statistics The National Center for Education Statistics

(NCES)isaprt of the U.S. De p arthepenmaty fedefa Educ at i
entity for collecting and analyzing data related to educatiot o f ul f i | | mand at
requirements of data collection and analysis (Nati@Qaadter for Education Statistics,

2009, paral).

. Professional Learning Communityn aprofessional learning communi¢i?LC),

fieducators committed to working collaboratively in ongoing processes of collective
inquiry and action research to achieve bet

et al, 2010, p. 11).
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8. The System foreacher and Student Advancemenhe System for Teacher and Student
Advancement (TAP)ifa comprehensive educator effecti
powerful opportunities for career advancement, professional growthyctional
focusedaccountabilitya d competi tive compensdtparman f or ¢
3).

9. Titlel-Titlelisapr ogram t hat #Aprovides financial as
agencies (LEAs) and schools with high numbers or high percentages of children from
low-income familiego help ensure that all children meet challenging state academic
standardg U.S.Department of Educatiom.d.h para.2).

Summary

District, school, and individual student success labels are assigned as numerical and letter
gr ades b as esthndardizedstestpdriermansed@s sanctioneduamtability measures
(ESSA, 2015 DOE, 19972016;NCLB, 2002). Most educators desire to
yetlawmaker§attemptgo hold schools and educators accountable for student achievement
ofteninclude ineffectiveconsequencesh at demor al i z(®uFeudat al.a2010)r s 6 e f f
Creating school climates focused on collaboration may enhance student and school attainment
and aid teachers i n KCarpantery20l¥eaget al,R@5).st udent s o
Historically, Louisiana students hauaderperforrad onNAEP assessments, and since PLCs
have been shown to positively impact student achievement, explorasastained PLCs in
Louisiana schoolserves as the basis of this styti”ES 2015). The problem is that
administratorsd experiences in sustaining PLC
2016; thus, he purpose of this transcendental phenomenological study is to explore

admini stratorsoé | i ws&dustaining BLCS iethree&Sautheast Louisiama r r o
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school districts.This study is significant to the population being studied because Louisiana has
implemented PLCs for several yeats(isiana Department of Education, 2015, 2046d

understanding princpal s6 r ol es i demsnstatiha@anvtamaintgin sRuctres ¢ a n
that have proven successful in various sett{itggronet al.,2015;Lalor & Abawi, 2014;

Peppers, 201530ng, 2012 Additionally,the informationrmaybe applicable in other settings
sinceexperiencesgb r i nci pal s6 roles in sustaining PLCs
soughtto describe ways administrators lead schtmisaintain PLCs successfullyButtram and
FarleyRipple (2016) expresdehe important role of administrators in PLGdearredwhat

measures these administrators emptogustain PLCs within their schools.
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CHAPTER TWO: LITERATURE REVIEW
Overview
Professional learning communities (PLCs) are one education initiativieasia¢en
implementedn variousschool settingin recent years. The purpose of this literature review is to
explore key attributes of efféee PLCs and leadership characteristics deemed beneficial for the
success of these PLCs. Teachpesceptions of PLCs haween exploredanddifferent
attributes of successful PLCs haween establishe@arpenter, 20155rayet al, 2015; Peppers,
2015) yet a paucity of researdma d mi n i gdles in PLES exisisManblaere & Devos,
2016). Ledership based on a shared vision emithborative efforsupported by the
transformationaleadership theory (Burns, 1978) as well as motivation and goal setting of the
sociallearningtheory (Bandura, 1977prmedthe basis for this studyin this literature review,
transformationaleadership anebcial learningtheoryarepresentedn relation tothis studyand
components of effective PLCs and their impact on teachers and sahsidisntified Lastly,
leadership characteristics that support PLCs and how tbatsees have been shown to affect
PLCs and student achievemantexplored
Theoretical Framework
B u r (L878)transformationl leadership theorgostulateshe idea of working
collaboratively as opposkto in isolation for a common goal. Leaders may not {eadlly in
the manner thas desiredof them becausénstead of living up to the challenge of
responsibilities, many people are satisfied with being average in their positjpmsear (Burns,
1978). Organizations employing transformational leadership may positively impact the work
environment and productivity (Menges, Walter, Vogel, & Bruch, 20L&pderships often

misunderstoodespitethe focusplacel upon it (Burns, 1978). Motive and resources are
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connectedo the mainaspects opower, and to comprehend what it means to be a le#dsr
necessary to understand power (Burns, 19B&)ng in a position of power does not make a
person a leader sint@aders can hold power but not everyone who is in a position of power can
lead (Burns, 1978). &Ving a leadership position does not guarantee the peyseteads will
respecthe leaderrathera | e adiiang willgletermine whethée or she caaan the respect
of thoseled (Kouses& Posner, 2012 For principals to be effective in positively impacting
school climate and teacher and student performance, schools must be havens for collaboration
instead of isolation where teachers, principals, asttlict personnel work together on a regular
basis to improve school performance (Lunenburg & Irby, 201t43. necessary forchool
districts to support PL@itiativesso principals have a foundation whichto implement PLCs
within their schools (Oliier & Huffman, 2016).The effectiveness of power and leadership
determinedy anticipated outcomes coming to fruition (Burns, 1978). Leaders must be willing
to confront and grapple with conflict regardless of their leadership assignment (Burns, 1978)
Burns (1978) assertadat ransformationaleadership seeks to raise moral standards of
performance for individuals by addressing a need that motivates followers to adtisrmoral
compasss basedn desires and morals of the individuals being lead (Burns, 19&&)ders
must spur action in their followers by encouraging them to take chaimoeschallenges can
forge prominence when leadenewilling to make amendments to the nortaenable evergne
to reach their fullest potenti@Kouses & Posner, 20)2Leaderships demonstratedshen
individuals come together, against something or someone else, with a common focus and goal to
accommodate thimllowersbexpectations (Burns, 1978Rrriving ata common focus requires
leaders to explore optiotisatrequirethem to accomplish goals through their actions instead of

waiting for things to happen by chan@®uses & Posner, 20)2T hough i ndi vi dual

S

p

C
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may not be common at first, transfotma o n a | | eadership seeks to in
into common purposes and elevate the actions and aspirations of the leader and followers (Burns,
1978). Transformational leadership allows principalsrspire educators toreatecourses of
actonbased on the teachpebsi persbeatepaohensds 1t bc¢
full potential(DuFour, DuFour, & Eaker2008. On the contrarypower holders extract

resources pertinent to personal motives and those of the persons umgentiee(Burns, 1978).
Transformational leaders who build high levels of trust within their organization may experience
greater employee performance, and thus leaders may wish to engage in events that build
confidenceo avoid miscommunication witktaff (Menges et al., 2@). If principalswantto

create a school climate focused on success for all students and teachers, transformational

leadership cahelp to creatan environment that isonducive tcsituationsthat canaccomplish

school goalsand support achievemerRr{nty, Marks, & Bowers, 2009).

Further reinforcing a col | a(bh9GMsaciallearrdng!l ear ni
theory, which supports individuals working together for the common benefits of all parties for
desired atcomesandguided this research studyBandura(1977)expressethat knowledge
acquisition would be very difficult without learning from one another through observation of
others and thus developing behaviors by following this guidance insteatebfrelying on
oneds o wadsinkeotvledgenasquisitianindividuals who base goals on personal
endeavors create a plan for what to stforeand thus work towards attainment until the effort
exerted coincides with the desired results (Bandura, 1988&8)reeyear study of 116 teachers in
elementary science PLCs in two California school districts demonstmatedrease in teacher
self-efficacy in relation to PLC implementatighlintzes, Marcum, Messershmitiates, &

Mark, 2013). For success tbe ahieved individuals must demonstrate sefficacy and strive
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to overcome | i f e d995.dleachers who betievearstheifvriBahiliies more ,
easily i mplement different isantd@&amorewifingtostet i on t
to find methods that work when others prove unsucced3&Neve, Devos, & Tuytens, 2015).
When working to attain set goaledividuals who view failure as a byproduct of their lack of
effort are more likely tgersevere irying to improve theiindustry while persons who perceive
their failure to be a result of inability may relax their energies and become disheartened
(Bandura,1997. PLCs that are not structured properly to encourage effective collaboration may
not afford the necessacpmponents on which social learning theory is based (Thacker, 2017).
However, ndividuals who believe hard work garners success through persistent effort bend to
motivatedby accomplishments of exercised endeavors (Bandura, 1997).

B a n d woacial ieaningtheory suggests that motivation das conditionedhrough
externalsources (Bandura, 1977). Motivation imparts a reason for why persons begin and
continue actions (Bandura, 1977). Within geettingpersons are sethotivated, employ
foresight,and anticipate probable results to develop objectives and plans that will allow them to
attain their desired future endeav{Bandura, 1988). Persons who exhibit confidence in their
problemsolving abilitiesare efficientanalytical thinkers who makemplex decisions that
manifest in actiotbased achievemeniBandura, 1997). Individuals who create specific goals,
become frustrated when their acti@renot coordinatedo reach those established goalsd
thus become motivated to make the necessapges to attain the desired level of achievement
(Bandura, 1977)Personsnust be forward thinking, setegulated, motivateshdividualswho
donot develop a plan and wait for things to happen but intentionally chobsemotivatedand

carry out theactions to the desired results through-seliince (Bandura, 2001).
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Related Literature

Effective leadership promot@®sitiveteacher and student performance (Gatzal,

2014; Hitt & Tucker, 2016Klar & Brewer, 2014. Principals need to be formally prepared for
the taskf successful principal leadershgpto beencouragd (Garza et al., 2014). Garza et al.
(20149 expressedthateffective leaderpossess temperaments based in social justice,
compassionmoralty, ethics, resilience persistenceand courag Garza et al. (2014Iso
recommended principals work on empowering teacher leaders to enact distributed leadership.
Greater gpectationdrave beemplaced on school leaders and educators keigjuirements being
demanded mandating teachers educate every child to rigorous staddspitsacademic
cavities that persisandthese requirementaustbeaccomplisledwith fewerresourcegDuFour
& Marzano, 2011).Therefore, éaders must support teachers and employildiséd leadership
to encourage collaboration that witbrk in school settings (Carpenter, 201%Yith focus on
assessmeriiased outcomes at the forefront of education togh¢s can allow necessary
changes to support enhanced student achievement wihgeigporting the current hierarchy
(Chen & Mitchell, 2015).

When school performance is lower than required expectatioestive leadership is
sometimes employed in an effort to encourage measurable improyémester, this directive
leadership, which may involve placing teachers on intensive assistance plans or terminating
underperforming individuals, doest create a supportive environment conducive to trust and
collaboration (Benneéet al, 2013). Hitt and Tucker (2016suggestdthat prinicpals function
more as a catalyst for educator development than a supervisor of teacher tedAnigtigals
should become lead learners as they engage in and then develop professional learning

opportunities that encoage teachers to keep student learning and engagement at the forefront of
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lesson planning and instructitirough observatioand providing specific feedback on student
engagement in the classroom setting (Hindmann, Rozelle, Ball, & Fahey, 2015).
collaborative nature of professional learning communities (PLCs) mayihvapals to enact
distributive leadership and suppbrte a ¢ éngageinent in unprompted learning and research
(Chen & Mitchell, 2015).

Researchers suggesthools with successful PLC implementation serve as models for
future principals where the current successful principals can train newcanahsit successful
principals should be assigned to higher need scliGalsza et al.2014). Positive working
relationships came builtbetween principals and teachers throdgkielopmenof a shared
vision withacommoncommitment to work toward attainmentedtablishedjoals (Hitt &
Tucker, 2016). Effective principals must be more than mere facilitators e astructional
|l eaders who val uetotukivate éspratisndfor ieachets towélcorhei o n s
innovation (Hitt & Tucker, 2016)School leaders need to immerse themselves in instructional
opportunities that are conducive to building their knowledge bases to support academic
achievement and enhanced teacher performance (FRigele & Buttram, 2013) Employment
preparation prograntkat focus on social behaviors, longer placementpriacipals,and
screening processes for principals may aid in securing principals with these desired leadership
characteristic§Garzaet al., 2014). Klar and Brewer (201ehncludedhat principals lsould not
only learn about leadership techniques but shalddbe able to utilize them within their school
and community settings.
Professional Development and Teacher Performance

Professional a development can serve as a valuable forum for teaaljenseio

necessary skil |l s taocordirglgin adigsallysteraledseciety vshére n e e d s
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educators are responsible for their knowledge and methods, governments are endeavoring to
regulate systems that postulate elevated professional fatemtie, 2014) Professional
development is more than just content and should encourage teacher collaboetitance
teacher efficacy and impact student achievement (Lalor & Abawi, 2014; Kennedg,)2016
Lalor and Abawi ( 2 0 lriénceswathx ppofessionaldearhirgy aocnmunities 6 e x p
(PLCs)and noted PLCs are beneficial in teacher knowledge sharing and making students the
primary focus.Howevert e a c Ibekefs abdut PLCs can impact their engagement in and
collaboration measures withihe groupingsthus,working with teachers tdevelopa positive
outlook regarding PLCs is important if true teacher development is to take place (Tam, 2015).
PLCs may help educators distinguish which instructional pracieebest utilizeénd
understand how these practices may impact student achievé3nemdéfur, Whitney, Steward,
Pfiester, & Zarbinisky, 2014

Helping new teachers understand the issues theyanayandgainknowledge is
advantageougutteachersieed to be encourad to analytically think about the issubsy are
facingand their occurrenosithin the classroom setting to develop plans of adtiennedy,
2016h.). Discussing resources and instructibpractices with fellow teachers, setting time
sensitive learnig goals, and suppamg teachers, especially new onasgimportant aspestof
PLCs (Lalor & Abawi, 2014).Dillard (2016) notedhat, teacher preparation programs should
allow education students to interactd collaboratevith their classmates in a fash similar to
the collaborative nature of PL@sr new educatorto become&nowledgeable of PLC structures
andto learn how to work towards a shared vision for student suc¢t=sce, when later hired as
educators, thegnay even seek out individuals withhom they can collaborate when PLCs are

not present in their employing distri¢Billard, 2016). Continual professional development can



36

have a posive impact on educational quality and alignment to expectations for student
performance, which is beneficial because student and school improvement should be essential
goals of academic settings (Wang, 201Bjofessional development can build teacher gualit
and support retention of teach®iith measures such as an open learning culture where educators
and prinicpals work togethefhiscan enhance learning and sustainibilty ofkhewledge
gained through the providedainings (Gaikhorst, Beishuizen, Zgtra & Volman 2017).

However, pograms focused solely on content knowledge are less successful than ones
t hat encourage teachers to dev ea) BLE fasiltatord e nt s 6
should provide literacy teachers engagementwidhevio s t hat addr ess studen:
demonstrate practices that should be implemented in the clasSreaamers who view videos
on topics related to student needs may be more apt to apply that learning in the classroom setting
(Christ, Arya, & Chiu, 201} In a study of 1739 teachers in 408 PLCs from 28 primary and 28
secondary schools, highngaged learning teams strongly endorsed collaborative learning as
important in PLCs witlafocus on student learning, reflective dialogue, and shared values and
vision following. Moderatelyengaged learning teams strongly endorsed focus on student
learningas rankinchigher than other engagement measures (Ning, Lee, & Lee, 2a0@rding
to Ning et al(2016) learning teams who exhibit autonomy and pursue dzg#an, structures,
and community support are more likely to engage in PLC activiBeth leaders and teachers
desire to work in districts where PLCs hdeenimplemented because they appreciate the
collaborative process (Woodland, 2016).

An additional component of PLC facilitation in some districtgahing can be
advantageous in PLC&£oachesn oneprofessional development schatstrict worked

together to identify their roles supportinggeaches by interacting and planning with the
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classroom teachers to impleménét eacher s6é vi sions instead of
instruct students (Corkest al.,2015). Educators need to work to engage collaboratively to
focus professional development on student achievement measarewe(ly, 2018. Teachers
often solicit advice from individuals within the school setting with whom they alreadssolid
professional relationshipaVhethertheir advice groups contain veteran or novice educators,
nonethelesshese relationships amoegucators are integral to the dispersion of academic
changegFarleyRipple & Buttram, 2013)When coaches are assigned to a teacher by a
principal withoutcommon liability teachers may feel that the coaching is punitive and therefore
be reluctant to eyage with the coach to develop measures that can increase teacher and student
success Thus, an approadhat shares vulnerabilityith dialogue among the principal, teacher,
and instructional coach can lead to greater learning (Cogtexly,2015).

School leaders need to create an environment withis¢heolorganization that
establishes expectations and encourages collaboration throughuitdstg and mutual goals to
build positive relationships ianeffort to harvest available expertise from all school personnel
(FarleyRipple & Buttram, 2013).Often the role of an instructional coach is ona gbod
listener who allowseaches who areexperiencing difficulty to express concerns and-saflect
on situaions that are troublesome through collaborative discourse with the coach (Gairkery
2015). Interactionbetween educators within a school setting often sets the tone for information
dissemination throughout the schalerefore, understanding thatare of the relationships
within the organization may providgportunityto enhance student and teacher achievement and
encouragéransformatiorof the way information is exchanged and utilized within the schools
(FarleyRipple & Buttram, 2013).Coachimg can bean asseto professional development when

implementation of coaches is handled properly (Kennedy,&20K&nnedy (2016) suggestd
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that, like the popularity of coaches, PLCs are often implemented togagmote positive
educatiorAfocused integictions yet, the focus mugie more about content of discussions and
academic work addressed within the PLCs than theiRe@.

Often professional development is directed to classroom teachers instead of school
leaders, which may not allow leadergd&velop a thorough understanding of the reform
initiatives (FarleyRipple & Buttram, 2013) Persons in leadershgmsitionssuch as literacy and
math coaches and principagecommonly approached for advidaus,these leadership roles
become vital components of the school that work towards the development of the entire
educational bodyfFarleyRipple & Buttram, 2013).Superintendents should provide
opportunities for all district stakeholders, teachers, staffadnunistrators to work
collaboratively to support a distrietide vision based on data that identifies strengths and
weaknesses of the schools within in addition to modeling expectations and encouraging PLC
implementation (Hillard & Newsome, 2013)Districts thatsupport common collaboration time
may increaeteacher and student performanget, the way in which educators utilize data to
inform instructional decisions and how support personnetmgoyed often differ by school
thus impacting the oveiauccess of the collaborative efforts (Farleipple & Buttram, 2014).
Successful educational systems in any country can only excel if they are grounded in inclusion of
all stakeholders connected to students learfiiogirie, 2014) Therefore, schoolshould seek
to include all stakeholders in discussions regarding significant decisions on school policy in
effort to build a positive school culture focused on sucfmesall studentgSvanbjornsdottir,
Macdonald, & Frimannsson, 2016).

Professional Learnng Communities and Teacher Empowerment

Teacher empowerment is supported when teachers engage in discussion that sninimize
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conflict, enhances common understanding, and creates new learning and teamwork (Sompong,

Erawan, & Dharrtad-sananon, 2015).Whenteachers are chosen to lead under the supportive

guidance of literacy coaches and principals, teachers may see positive results in their classrooms

and be willing to work to assist colleagues in developing similar sudcess& Voigt, 2014).

Sometimes idividual educators can servelmssonsbetween leadership personnel and other

teachers by not only seeking but providing advitais increasethe efficacy of coaches and

administrators by creating indirect relationships between teachers and leadership team members

and building capacity for successful dissemination of informdfaniey-Ripple & Buttram,

2013. Permitting teacheéxhoices oprofessional development opportunit@stopic that

they are passionasdboutas wellprovision of choices ofvith whom they will work can be

empowering (Corkery et al., 2015Jeacher leadership in PLCs extends further thaimerely

facilitating corversations among educatdnst requires creating meaningful engagement in

activities that encourage teacher development and purposeful le¢@aifeh, 2016).
Theinterconnectednesd¥ PLCs and distributed leadership allbteachers tanodify

instructonal practice in ways that enhance student performance and maintain teachemgell

(Owen, 2016).Teachers can interact with various pedagogical strategies, enhance content

understanding, and sakflect on practices within their classrooms as wediragage in

reflective discussiawith fellow educatorscott, Clarkson, McDonough, 20110ne way

teachers may utilize PLCs to enhance student achievement is to usdlaetive methods to

determine strategies they could have implemetitatimayhawe hada greater impact on student

mastery of the objectives and then engage in collegial observations, tracking, and discussions on

the identified stratdgsto assestheirimpact on student learning (Wasta, 201f) small school

settings, PLCs can inease teacher efficabgcausevhile large tearmof experiencd educators
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may not be available, the collaborative nature of PLCs works to allow teachers to hone their craft
and enhance their instructional independdncaccessing colleagues within theirgenal
school environment (Edwards, 201istributed leadership allows school administrators to
utilize teacher leaders to make decisions regarding instructional leadership and curriculum that
may positively impact student performance (Salleh, 2016).

Professional development is an integral component in building teacher leadeysdite
of supporing educators in being innovative, knowledgeable individuals who can advance their
leadership abilities tpositivelyimpact school personnel and polici€sdst, 2012).In some
school districts across the country, programs piloting teacher leadership governing entire schools
has been successhihceteacher autonomy enhances the way teachers instruct and teas|
thisimprovesstudent performandeecaseteacherarenot told what theynustdo butarebeing
allowed to modify instructional practice to meet the needs of the students under their leadership
(FarrisBerg, 2014).Effective leadership is an integral component of sustained professional
development and teachers apprecidtavingtheir ideas acknowledged and utilized within school
organizationsGaikhorstet al., 2017).When teachers are placed not in the role of teacher but
also allowed to lead, their perspective may shift because of théychfahe rolesand deeper
more substantial facilitation of PLCs may result from this structure (Chaaiet, Ippolito, &
Dobbs, 2016).Reflective dialogue may hawaa impact on teachers implementing differentiated
instruction more readily in theira$srooms due to the exchange of information among educators
related to differentiated approaci{®se Neve et al., 2015)Reciprocal discussion on
instructional methods may encourage educators to learn from one another and enhance
innovative teaching teclgues and modification of teaching approaches (Sompong et al., 2015).

Having a guideline such as a rubric for analyzing instructional techniques and student work can
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encouraggreater comprehension of what should be modified during instrutiisnenhanog
the groups6é col |l abor a tevisionof foieeairsstuuctienslplans d enabl i
(Brendefuret al, 2014).

In a traditional school setting, principals are responsible for redangators contained
within, and leading those individuals effectively can be difficult for one person (DuFour &
Marzano, 2011) Principals are the primary force in creating PLCs and establishing how they
function (Murphy & Lick, 2005).School leaders need to understand that tbatgst impact on
student achievement can be obtained by having quality teatihenefore, developing a school
climate that supports teacher efficacy is vital to school success (Pont, Zd&4)ing smaller
groups of multiple teachers focused on sintjaals allows principals to engage more effectively
with these small groups of educators as a successful leader instead of a mere manager (DuFour &
Marzano, 2011).Teacher leader development can be more impaetigh circumstances
empower teachers to dyze these collaborative systems and understand their role within these
structures Then educators can hone necessary skills for their practice through development of
trusting, communal, partnerships that are essential to teacher excélakeeDoyle, 2015.
PLC quality is dependent upon leaderdhiat creates educators and principals who are willing
to believe in and try things that they have never attempted and to develop deeper comprehension
(Sparks 2009. Individuals within PLCs are called to wowith one another to pursue a shared
vision for school achievement by supporting each other in necessary endeavors that will enhance
their professional knowl edge and positively i
needs (Eaker, DuFour, Daér, 2002).Principals serve a key role in empowering teachers,
which in turn significantly impacts student achievemdtowever, principals are not solely

responsible for student achievement but should instead support collaboration that builds quality
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teachers who can successfully address student bged#iaboratingeffectively withcolleagues
towarda common focus on student learning performance (Wilson, 2016).

Principals can structure teams to encourage the implementation of desired pbgctices
utilizing teacher leaders to promageals,analyzing existing teams withthe school settingand
strategically rearrangg them to meet the anticipated expectatiofken specific trainingcan
be offeredo these individuals who will distribute thformation to the school population
(FarleyRipple & Buttram, 2013).Teacher leaders need to be flexible, optimistic -tédders
who exhibit good communicat i on-nénkledlaidse, have c
focused on student learning (Leatoigt, 2014). These groups can be comprised of individuals
who are typically outgoing and willingly share with othensprincipalscan tap the potential of
more introverted educators by allowing those teachers opportunities to learn and share
informaion within a smaller settin(farleyRipple & Buttram, 2018 Educatorsvho work with
fellow teachergo explore pedagogy and develop a deeper understanding through reflective
practice can create positive professional relationships that broaden praieksmmledge
t hrough expl or at i o nScatftaldld). Irestructionbl and digribyted ur ney
leadership can help sustain PLCs because teachers who bond with colleagues and share
responsibility may feel empowered (Wang, 2016).

Schools emloying measures that encourage sustained PLCs include collaboration on the
s c hool 6enteged midsemand visiohis are focused on student learning with data as
the basis for decisiemaking and the creation of a supportive environment thdtiena
teamwork to flourish with student learning as its central objective (Abrego & Pankake, 2011).
Consequently, collaboration measures are dependent upon the vision of the school and what the

desired outcome is, which usually means some type of desiprduvement for the school
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setting However, if focus simply permits educators to do the same things just improved, the
likelihood of significant change may be diminishéd\(i€, 2006). PLCs focused on assessment
are more impactful in building teacher kvledge than instructional meetings focused on simply
describingwhat occurredluringlessoninstruction yet, shifting the focus of instructional
meetings to analyze the relationship between instruction and learning may allow more
opportunities for teachetto learn from one another (Popp & Goldman, 2016).

Through analysis of PLCs in Singapore and Shanghai, Hairon and Tan (2017) concluded
t hat evaluation of teachersdé participation in
importance of PLC epectations becausa evaluationike classroom evaluations maypress
the importance of the PLC activities to teachmagicipating in them On the other hand,ee
andK i m(@Q6) study in Korea concluded that the quality of PLCs should beimpogtant
than the quantity and that participation in PL@s addition,Lee and Kim (2016) concluded that
PLCsshould not be obligatory becsiteachers may view participatias another responsibility
Thus since the potential benefit eélf-motivatal teacherpossiblyexperieming collaboration
that is be impactful, structures that assist teacher participation may be more efffective
mandating participatianSustainability of PLCs depends upon teachers being convinced that
activities contained whin will positively impact classroom success and student learning (Hairon
& Tan, 2017). Teachers should engage in formal and informal educational discussions and
classroom observations as well as conversations that are supportive of differing opinions to
increase teacher knowledge without too much hierargégpinenLeclerc, & Tubin, 2016).
Conversations supportive of learning are essential to impact teacher practices and student
learning hence conversations should be more structure instead of l¢hgimgo chance

(Salleh 2016). PLC discussions should center on building content knowledge which can
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improve teacher practice in the classroom (Hairon & Tan, 2017).
SustainedPLC Constructs

An analysis by sixriternational researchers notddlgl PLC onstructs, definitions, and
descriptors for PLCs implemented in mainland China, Taiwan, Hong Kong, Singapdithe
USA (Huffmanet al, 2016). The Global PLC constructs, definitions, and descriptors for PLCs
are: organizational structures, policies anolcedureleadershipprofessionalismlearning
capacity and sense of community (Huffman et al., 2016). Similarly, ioyrortantareasnoted
of PLC formation andsustinability in a Taiwanese study asepportive and shared leadership,
shared values arvision, collegial trust, and shared personal pra¢@ten,Lee, Zin, & Zhang,
2016). Likewise,meaningfulpractices oPLCs in Chinese schools include collaborative
learning, professional competency, facilitative leadership, structural suppoadrgamizational
barriers(Zhang & Pang, 2016)Organizational descriptors include time, policies, and
procedureswhich have beedistinguishedassignificantfactors ofPLCs (Hairon & Tan, 2017,
Huffman et al., 2016Jappineret al., 2016; Zhangruan, &Yu, 2017). Allocation of adequate
time is a large concern for implementing and sustaining PLCst endecessary to build
sufficient time allotmentwvithin the work dayto avoidtaxingteachersvith a heavier burden
(Hairon & Tan, 2017; Huffman et aRp16;Jappineret al., 2016; Zhang et al., 2017). Yet,
simply changing the structure of when PLCs occur will not encourage teacher participation
Thus a school culture focused on collaboration and openness among educators who willingly
invite and welcme fellow educators into their classrooms and actively engage in academic
discourse will likelyexperiencegreater succestde & Kim, 2016). Authentic school
improvement requires time to deveJe@md leadership should be shared among teachers and

adminigrators so that individuals best versed and interested in certaircarepassionately
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carryouttheresponsibilitieghey have been apportiongtippineret. al., 2016).

Leadership descriptors of learning foratid establishing shared vision are sb
necessary for PLC implementation and sustainability (Chen et al., 2016; Hairon & Tan, 2017;
Huffman et al., 2016; Sukueng PangWang, & LatMei Leung,2016). Leaders must facilitate
decisionmaking within theschoolandrespect teachers input by enggin mutual consultation
in various matters and allowing teachers autonomy in some meetings free from administrator
presenceJappineret al., 2016). Supportive and shared leadership and shared vision through
building collegial trust positively impacthared teacher practicelus,collegiality is a critical
component of PLCs for blending shared leadersifitp shared visions and practices (Chen et al.,
2016). In Hong Kongschools with strong PLCs as determined through quantitativaeys and
ratingsubscales measuring leadership for teacher legrrtigborative learning capacity
studentfocused orientatigreculture of sharingcontinuous professional developmearid mutual
understanding and support had strong support of leadership for pro&dsarning and sharing
ideas as well as a clear vision of student needsKsieng Panget al, 2016). In addition to
principal leadership, teacher leadership coincides with instructional leadership to build quality
teaching and learning aligned to sohgoals (Salleh, 2016)Shared leadership can allow
teachers to serve as critical innovators in curriculum and instruction effod$rincipals
should encourage teachers to take leadership roles because of the impact it can have on their
schools (Wang2016).

Additionally, the sense of community descriptors which include trust and respect and
collegial influence are equally essential components of PLCs (Chen et al., 2016; Huffman et al.,
2016;Jappineret al., 2016).Collegial trust was deemed an ess@ PLC component and

Ref fective communicati on, reciprocal rel ati on
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recognition of colleague achievement were all significantly and positively related to the shared

practices of t eacph®6. Jrast ahdcare are keytattributes qf deke®dding

a collegial school environment where individuals respaetanotherand the administration

supports involvement by all members of the school community in providing input and sharing

accountability(Jgpinenet al, 201§. Consequently, in the absence of trust and collaboration

the probability oladministrators enacting and carrying out a common vision is likely to be futile

(Chen et al., 2016 ollegiality and trust may not be viewed as indisperesphts of PLCs by

some, but these are characteristic ofding strong learning communitiéscused on student

learning (Salleh, 2016)The effect of strong collegiality may be due to increased autonomy of

teachers and the minimized pressure of accbilitfameasures (Chen et al., 2016).

Professional Learning Communitiesd | mpact in
Sincestudies of PLCs have been undertaken in various locations, it is of interest that a

international comparison of PLCs in Beijing and Ontaiatedthe positive influence of PLCs on

principals Thus thisdemonstratethe applicabilityof PLCs indiverse educational backgrounds

(Chen & Mitchell, 2015).Additionally, Dogan, Pringle, and Mesa (2016) analyzed 14 articles

from the United States of Ameridhe United Kingdomand Bangladestegarding the impact of

PLCs on science teacherso6é knowledge, practice

were noted to buil d s ci,amtacherseepartddehatsafiericitmnt e nt

hesiation due to shyness, PLCs helped improve their teaching practice. Likewaelgsis of

multiple studies from 1982009 evaluating the connection between PLCs and student

achievement demonstrated PLCs positively impact student achievement (LomoanHh.ofm

Bosker, 2011).Also, the focus on data allowssponse to intervention TR leadership team

PLCs to suppoiintervention measurdglrough analysis ofariousdatasourceghat can address
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student deficits Thecollaborative nature of PLCs suppo&ducators working towards a
common vison for all student learning within the school environment (Mundschenk & Fuchs,
2016). On the other hand, strategies such as incentive pay in underperforming districts work on
the premisghat teacherarecapable oproviding superior instruction to their students are
unmotivated and instead provided an inferior education; however, this issue lies in the
historically noncollaborative nature of school systeffisus focus should not be on
consequences for educators but instead professional development that builds capacity to enhance
teacher and student performaribeiFour & Marzano, 2011)

In this regard, foPLCs to be effective, the school culture must be ontadtsaupportive
of collaborative efforts and shared vision (Carpenter, 2Git&yet al, 2015. With the
implementation of PLCs being vast for educators, a recent study explored the use of PLCs for
students and teachers and concluded that teacheraudedtstworking togethén PLCscan
enhance learning (Wennergren & Blossing, 2010Yerarching goals providing a common
focus on vision and expectations regarding data use should be developed and disseminated from
the district leadership to school leasld@p and then to teacheri addition,continued training
and monitoring of data usage as well as access to persongevagt in data analysis within the
district should be accessible to schools and teacher leaders in order to facilitate knowledge of
how to effectively use data to impact instruction (Faf@yple & Buttram, 2014) Nonetheless,
shared purpose and values are not enough to sustain PLC efforts if teachers do not successfully
utilize student data to impact their acadepecformance (Carprer, 2015).0Once districts
establish a clear vision for the schools contained within, it is imperative that school leaders
provide teachers with requirements for achieving the desired vision by creating an environment

that supports shared responsibiatyd mutual exploration of data for the entire schiool
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determineareas of strengths and weaknasdenhanceinderstandingaf e acher s and st
performance (FarleRRipple & Buttram, 2014).

Collaborationis key to successfully creating a positivdsol culture and establishing
effective PLCs (Carpenter, 2015). Collaboration efficacy should promote continued
improvement and teacher empowermésdding to higher student performance (Carpenter,
2015). One way PLCs can work to develop common goatkaction plans is when one
educator uses his or her teaching methods as a model for otherséachkflect upon and then
utilize the method within his or her classroom to bring back for reflection in the next
collaboration meeting (Scott et al., 201 Bhared leadership is key to collaborative, professional
learning through development of sharedlgdhat are outcorrdrivento reach specified
objectivegCarpenter, 2015)Grayet al.(2015) concluded thanabling school structures,
collegial trustand academic emphasis had significant correlations with PloCaddition, the
promotion of structures that encourage coll ab
performance | ies in the princi pandidfigencess of i ci en
While principals should encourage these structures within the school setting, it is important to
note that even thougPLCscancreate an environment that supports individual teachers and the
schoo] variations between urban and rural ditgs may exist with rural districts experiencing
more teacher isolation (Wang et al., 2017).

Consequently, etwork teamareessential in the facilitation of sharing data and vital in
the metamorphosis of teacher practice (FaRgple & Buttram, 203). Video clips of
classroom activities can provide a springboard fedapth discussions on best practices and
afford collaboration meetings a clear focBsgndefuret al, 2014 Scott et al., 2011).

Additionally, videos are resources that can bézetil in PLCs to allow teachers to develop and
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apply relevant instructional practices that impact student learfingrefore, adding videos of

best practices for educators to view and the apply in the classroom setting may be a component

that should be added to PLCs to not only enhance professional development of educttors but
make a greater impact on student leagr{i@hrist et al., 2017)Similarly, observations of

educators within the school can provide topics for focused conversation about instructional
practices observed in the classroom setting as related to a gemstinetional connection

where educatorsithin the school, as well as coaches and administratangbserve lessons

free ofjudgmentfor discussion and learning purposes and then collaboratively debhiesf

providesa way to maintain a schoeuwlide focus on specifically observed learning teéghes

(Visone, 2016).PLCs provide opportunities for teachers to bolster one another within the school
setting instead of having to seek assistance from external resources in effort to hone teaching
abilities and address student needs (Somptiady 2015).

Neverthelesshnidividuals whaaresought for advicelo not necessarily deem themselves
more qualified than theeekerand some even identifyith still needing to learn more on the
topics themselvesTherefore this highlights the idea that workig within a support network may
constrain the expertise that is available to those seekirsgaas® within the organization
(Farley-Ripple & Buttram, 2018 While PLCs are structures within a school community that
allow for exchange of ideas within theganization, it is important to remember ttzd
development of learning communities inclsdellaboration with external persons in addition to
individuals within specific settingsSSomponget al., 2015).Educators working together to
identify problemsnay benefit from entertainirg t u d idead becduse the attention given to

s t u d@ewpomtd may augment teacher practice where educators provide more-student

centered instruction based on studeniané& bel

e
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Caleon, 2016).The structure of PLCs allows educators to shift their pedagogical thinking in a
way that encourages them to be the best professionals pdbksiligh the creation of

industrious learning environments where all students can fuliit tearning potentialFeldman,
2016).

DuFour sharednexperience of becoming a new principal and guiding the faculty to the
idea of establishing PLCs by exposing personnel to a training on PLCs and letting the faculty
members engage in conversatioithwellow educators about establishing PLCs within their
school (Eaker, 2011). Sometimes new administrators believe that revamping the faculty and
staff may positively impact the school environmdrwever, simply terminating some
individuals is unlikey to create longerm, lasting effects that significantly impact student
performance within the school (Bennett et al., 20 Brformance within the school setting
should be transparerand colleagues should be free to observe one anotheeifort to learn
and i mprove each otherdéds practice and address
principals who maintains focus on school godégppineret al., 2016).When schoolsvork
collaboratively tdocus on specific goals that can be measum@thas can experience success
throughPLC efforts in the form of increased achieveméatieret al., 2002 The
establishment and sugtaientof PLCs can increase school performance with measurable
succes®f studentattainmeni{Abrego & Pankake, 2011.omos et al., 2001 Successful PLCs
never lose focus that the primary goal is student learning and therefore produce items that
maintain that focus on a weekly basis to positively impact stddats(Eakeret al., 2002).1t is
important torecognizestudent andeachetearning andnvolve parents in thprocess of school
improvementhrough engagement more frequentelebratios of shorttermvictories(Eakeret

al., 2002).
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Principals Should Support PLC Structures, Collegiality, and Collaboration

Chen & Mitchell (2015) concluded that principals can attack the challenges faced in their
school through the implementation of PLC structures within their school setting.inviglty s
mandating schools develop and implement PLCs is inadequattedocepurposeful
collaboration among educators or improve student achievement due to the variance in execution
of the PLC structures (Farldipple & Buttram, 2014) According to BakeiDoyle (2015),
AWhen we acknowledge how t he qulityhweadnnogustilyi r o n me
exclusively blaming individualsinstead, it forces us to reconceptualize how we can improve
t eacher qu aMakirng gxpectétipns clearddolugh use of specific learning objectives
that are aligned with standards aettisg measurable goals for student achievementaslist
studentsn reachingheir full ability levels (Pont, 2014)Principals need to support a school
culture that not only has high expectations but also encourages collaboration with ongoing
professonal development to expand teacher knowledge and provide the necessary resources to
accomplish these godlButtram & FarleyRipple, 2016).However,if all members of the
instructional team do not employ a unified grasp of PLC best practicesotistuctive
collaborationtime may be underutilized and squandgi®@gencer, 2016)Creating trusting,
collaborative environments focused on a common vision where school leaders support the
endeavors of professional learners encourages educator discourséegidl tearning that
shapes teacher mindsets and classroom application (Owen, 2016).

NeverthelessButtram and FarleRipple (2016d e monstr at ed princi pal s
teacher learning in PLCs is seldom expliditstead of direct influence in the agsjtion of
knowledgethepersonnel principals select to engage in PLCs, timeframes of that participation,

and support systems put in place build an environment conducive to collaboration (Buttram &
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FarleyRipple, 2016).Therefore, éacher leadershiganbuild collegial and collaborative
relations, promote teacher | earning and devel
practices (Hairort al, 2015 Owen, 2014; Visone, 2016Since collaborative groups promote
the sharing of knowledge, bothgitive and negative information can be transmitted through
these groupinggshus, it is important for school leaders to be cognizant of the efforts undertaken
in these collaborative endeavors (FaiRipple & Buttram, 2013) .t is also important for
princpals to be aware thatwying levels of trust may encumbtée ability to create distributive
leadership within their schoo{Bennett et al., 2013)Principals should be clear that the primary
focus of the school is student learning and all efforts ft@ssroom instruction to PLC content
should function with that goal at the forefront (Eaker et al., 200®&)en (2016) notkthatPLCs
should be more than individuals working together in a group but should be an environment
conducive to purposeful and ar@ngful engagement in challenging one another to be
exceedingly competent in knowledge acquisiti®nincipals need tanderstandhe potential of
PLCs and encourage faculty participation to increase PLC Viahge& Kim, 2016).

Principals can create alwol culture focused on changedffording time in the
schedule for collaboration, having clear expectations for collaboration meetings and data
analysis, being a model communicator and decisiaker, sharing data within and among
school gradédevels, laving specialists support PLCs, and being present and examining PLC
productionoften Buttram & FarleyRipple, 2016).Support of school leaders in establishing
protected time for educators to collaborate and engage in data analysis can be enhanced by
straegically creating groups of individuals who engage more effectively with one aaotthéry
providingadditional support in the form of specialistdltegroups who are strugglirtg

provide models that demonstrate how to effectively analyze and wiiltaeand engage in
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discussions on the value of collaboration work in positively impacting student achievement
(FarleyRipple & Buttrum, 2014).Learning communities must foster reflective practice with
conversation based on teaching, learning, and stpeefarmance aligned to best pedagogical
practices (Brendefur et al., 2014 years past, researchelid not identify a relationship
between principal leadership and student attainnentever, more recently, resealtts
demonstrateé a positive correltion between principal leadership and student achievement
(DuFour & Marzano, 2011).

Concentrating on what others deem necessary instead of personal interests allows leaders
to build trusting relationships with those whom they l@&ouzes & Posne012) Thus,
principals should be aware of what teachers within the school seétsiige to accomplishy
determinng the specific needs of those employeduild trusting relationships with employees.
Analysis ofcollaborative groupby educational laderscan distinguish individuals who often
engage in providing data guidance, identify teachers who discuss data collaboratively, and note
those who remain in isolatiqfrarleyRipple & Buttram, 2013) PLC facilitators need to
intentionally plan for role to engage teachers in focused collaboration tHesuygport
teamwork(Haironet al.,2015). Additionally, providing training for teachers and coaching can
supportt e a c furether development of knowledge and instructional practice (Buttram &
FarleyRipple, 2016).By evaluating personal performance, using data, and collaborating on
instructional plans during assigned times, teaciwbis have administrat@upportcan modify
their lesson planning by establishing small goals and developing trustitigmehips with
individuals with whom they collaborate (Brendefur et al., 20Hgironet al.(2015) concluded
that teacher leadership supports Bii€Ca substantial way by building collegial and collaborative

relationships, promoting teacher learning @evelopment, and enabling teachers to modify
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teaching habits.
Principal sé Responsibility in PLCs

If PLCs are to have a positive impact on the school environment and successfully enhance
student achievemerit,is crucial that principals identify, shgrand execute effective
components of PLCs to continue their maintengMdéiéson, 2016). Of the responsibilities
principak must maneuver, PLCs help to condense those tasks by consolidating them into one
structured process that supports common goalsieonication, and engagement with
instructional practice and student learning (DuFour & Marzano, 2@dfrour, DuFour, and
Eaker (2 (Qed]®rincipélsacs BLEs nust: 1) Be clear about their primary responsibility.;
2) Disperse leadership throughole school.; 3) Bring coherence to the complexities of
schooling by aligning the structusedc ul t ur e of the scho®8). with it:
Focusing on data, engaging parents, implementing behavior expectations, and budgeting for
curriculumneedshave been shown tme ways thaprincipalscan increase theimpact on
student achievenmé¢ (Brown, 2018.

Likewise,in effort to lead in a way that encourages positive change, leaders need to

foster experiences that allow discussions of varyiegvpbints and ideas while respecting one
anotheroés differing opini ommnsednesstamdrcaldbaratian pavi n
that can lead to greater instruction, learning, and relationships (Sparks, @), asking
principals to determine theprimary responsibilityprincipals should view their job as
developng a school culture that encourages adult learning and collective accountability for
supporting learning for all students to attain skills necessary to be prodiikeu(r et al.
2008. In school stings where principals embrattee PLC structure, schoadgea much

greater impact on the efficacy of the meetings than in schdwsawprincipals offelittle or no
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guidance or input regarding the PLCs or where the principals reqaatectes to engage in

activities thatarenot instructionally focused (Thess2015). Neither teachers nor principals

should work in isolation to support learning within a school setting, and PLCs work in contrast to
seclusion by encouraging allmembef@a s chool 6s educational team t
with one another for the common goal of educating students (D@Fblarzano,2011).

Student needs must be identified through data analysis and serve as the basis for
collaboration where best practiogan be outlined and utilized by educators with principals and
teachers working for common geabgether instead of alone (DuFauMarzano,2011).

Principals may be more effective by focusing on teaching and learning instead of simply
supervising teachs in hopes of encouraging better performantels, creatingollaborative
working environments based on student outcomes may be a better way to address this goal,
which may build leadership within the teams (DuFR&uviarzano,2011). In schools where
principals were trained in what student engagement should look like in a classroom and teachers
were aware of these expectationthese schools saw increases in high quality engagement over
the course of several years (Hindmann et al., 2015).

Shared leadeship encourages capacity building that creates multiples school leaders
under the direction of the principal (DuFour et al., 2008js not necessary for the principal to
be the sole leader within the school because situational leadership can besdmnies, in
addition to an overarching leadership team, assignments of leadership roles to individuals in
specific subjectsorgradee vel s can support shared | eader shi
(DuFour et al., 2008)DuFourand Marzand¢2011) suggesdt hat A Pr i nci pals do
difference in student learning, and the most powerful strategy for having a positive impact on

that learning is to facilitate the learning of educators who serve those students through the PLC
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pr oc(p.$3.Relatimshipbuilding is critical for principals who desire to develop a
professional learning school environment, and relationships can be fosteredrimbgrals
expresgenuine concern for what teachers deem important by soliciting feedback from teachers
to become a more effective school leader (Cherkowski, 2016).
Hindrances to PLC Efficacy

Zhang, YuanandYu (2017) concluded that school leaders and teachers in China agreed
that insufficient collaboration time, a system focused on-btgkes accountabi, and a
competitive instead of collaborative culture were impediments of PLi@sne allotted to PLCs
is lacking and administrators are not actively engaged in collabgratiemore difficult to
achieve school objectives (Sims & Penny,0InZhang et al .edcheryf 2017)
expressed that time for collaboration was limited and other duties such as grading and teaching
left little time to work with felloweducators In addition,leaders stated that more collaboration
time and fewer dutiesere impossibléo provide for teachemue to lack of funding (Zhang et
al., 2017). Effective PLCs are led by individuals who prioritize time and engage community
members and other stakeholders in meaningful encounters within the school (Eakeb@2hal., 2
Developing activities that include parents and the community but do not align with the school
goalsmay not involve all stakeholders in a valid way to champion the schools purpose or
develop understanding of data in an authentic, democratic m@erarett et al., 2013)Issues
with communication also can be a downfall in sustaining PLCs (Abrego & Pankake, 2011)
communication is a critical aspect of PLCs (Sims & Penny4R01

A narrow concentration on data and underperforming students may pnexeietd

exploration of general pedagogy to increase teacher content knowledge (Sims & Pe#éiny, 201

Data that should be explored in PLCs is that of teacteated common formative assessments

st
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that measure learning based on instruction taught withirctit@bwhere they are created, and
the data retrieved from those assessments sho
needs for intervention that supports mastery of those objectives (DuFour & Reeves, 2016).
Another issue that may arise withtalan PLCs is that teachers examine and identify student
needs and determine what the students need to do be master the skills without examining their
own practice to see what they could have done to have a greater impact on student mastery of the
objectives (Wasta, 2017)However if performance of teacheistied to testing accountability
measures, teachargy beless willing to share successful techniques with one another but
instead consider those measur es darhcecatéhe i ndi vi
climate of competition instead of collaboration (Zhang et al., 2017, p. 2&K&wise, if
interaction in PLCs that is superficial and resdittven as opposed to procedsven can be
hindranceo PLCs (Zhang & Pang, 2016).

Successs hindered in some school settings when teaciiensnable to address
instructional concerns @renot allottedenough time to accomplish the tasks set forth in PLCs
(Thessin, 201p Equally,unfocused expectations for PLC outcomes and a lack of meaningful
and purposeful communication by leadership personnel can be a downfall that inhibits PLC
evolvemen{Thessin2015). Instead of using PLCs as a forum where educators focus on data
from the previous year 6s srepasdesamdniszedudatotse st s a
should focus on supporting students learning through interventions that are basegion
measurein aneffort to support standard mastery and avoid retaining students (DuFour &
Reeves, 2016)Whether PLCs are conducted virtually or fadodace,to be effective they must
be communities focused on best practices and not just social mdetiegsicators to vent about

personakxperiences (DuFour, 2014ven so, educators must realize that school improvement
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is not a fast fix but a process that must become a sustained measure within academic
environments to bring about truly impactful cigen(Brendefur et al., 2014)Collaborative
structures take tim grow and should become part of teaching pra¢tidee welldeveloped
over time as school leaders make them a focus oftenmg planning (Hairon & Tan, 2017).
School s must autwa peEessesireghired tenoogei schools . . . out of
school i m{Benoett et al.e 2013 0p. 40iNstead of simply focusing on the structure of
PLCs without having Ademocr atdmmuwroiltlya beonmr@ad e me
(Bennett et al., 2013)Huffman et al. (2016) also expressed the need for all stakeholders
including parents and communityembersto have relationships that suppsuistainability of
PLCs When teachers perceive that the democratic process has not been employed within a
school, some may not be as supportive of initiatives as they might havi thesyrcould have
voiced their opinions about the initiative from the start (Bergmark, Saldfawai, & Lane
Myler, 2014). Also, in one ineffective PLQOparticipants felt thahe PLCs stifled their teaching
originality, and the common assessments used for data analysis did not effectively identify how
to interveneso students could be successfulstandardized assessments (Sims & Penny})201
Whil e teachers may possess autonomy as educat
oriented education system, despite the call foraqualityi ent ed education in r
(Wang, 2016, p. 213)Efforts to improve teacher quality require school communities to be
supportive, positive environments focused on collaboration among all involved fRsies
Doyle, 2015. Issues with communication and decisimaking can impede PLC sustainability
while capacitybuilding measures can increase the likelihood of enduring PCGssequently,
when deficits are addressékdese problems can becomassets through the development and

employment of various measures to correct the insufficiegla®go & Pakake, 2011).
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As collaborative teams interact with one another, the PLC structure can be further
advanced In addition,modification of educational techniques can be utilized to decrease
teachers working in isolation and support teaching and learnadg tat are a joint effort by
PLC teams (Brendefur et al., 201 Leaders and teactsnave differing viewpoints on actions
that impede PLCsLeades beliee teachergiven opportunities for professional development
arepassiveand teachers belie school leaderareineffectivesincet he | eader sdé pl ans
unclear Thus, elucators feel their efforts are fruitless and become unmotivated to participate in
PLC activities(Zhang et al., 2017)It is essential for schools to understand that sirnpling a
meeting @LC does nothing if working for the learning of all students through common
formative assessment analysis and applicable intervention is not emplaysitie secalled
PLCsbecomedutile and will not result in positively impacting studeachievement in the ways
PLCshave potential to do (DuFour & Reeves, 201Bhcouraging development of PLCs
involves making principals and teachers aware of the benefits of collaborative le&cinogls
should be heartened to advance an atmosphealaboration over one of competition (Zhang
& Pang, 2016).

Summary

Teaches must instruct students rigorously and attain high achievement rdegfige

insurmountable circumstances in attempt to satisfy accountability expec(@®84, 2015;

DuFour et al., 2010NationalGovernors Association Center for Best Practi@@d.0; NCLB,

2002). Thus,¢c eat i ng an environment supportive of th
success with diverse student populati@@ken & Mitchell, 2015J&ppineretal., 2016.

Developing an environment conducive to exceptional performance rethatedministrators

create schodatultures supportive afollaboration and focused on shared g¢@lsrpenter, 2015;
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Garzaet al, 2014;Grayet al.,2015 Zhang & Pang, @16). Professional learning communities
have been successful in aiding in school cultures that support relationship building, shared
leadership, and empowered teach{Bwgttram & FarleyRipple, 2016; Carpenter, 2016henet
al., 2019. Many educators dsire to aid students to become high, academic achjdwasever,
teachersnay lack the support necessary within the school setting to accomplish this monumental
task(DuFour & Marzano, 2011 When €hool organizations establish environments supportive
of collaboration and data analygmositive impacts on student achievement and teacher
performancenay occu(DuFour, Dufour, Eaker, & Many201Q FarleyRipple & Buttram,
2014.

Exploration of PLCsnternationallyhas demonstrated characteristics of Isattcessful
and struggling PLCEAbrego & Pankake, 201Chenet al, 2016 Hairon & Tan, 2017;
Huffman et al., 2016Jappineret al., 2016L.ee & Kim, 2016;Sims & Penny, 204; Zhang et al.,
2017 Zhang & Pang, 2026 In order develop positive collaboiat, administrators may benefit
from encouragingdctorsthatcontribue to successful PLChatinclude shared leadership and a
focus on student learningstead of characteristics mieffective PLCswhich may be overly
focused on the wrong daamd donot support student needssupport learning for allChen et
al., 2016; DuFour & Reeves, 2Q1Eippineret al., 2016; Salleh, 2016; Wang, 2D1&herefore
to continue PLC implementation, administrattgading schools witsuccessful PLCs need to
share their stories to guide other administrators isticeessfusustainability of PLC¢Garza et
al., 2014. Through effective leadership and supportive environments, administrators may be
able to create school climates sturetl to effectively sustain PLCs and thus impact teacher and
student performanggaikhorstet al., 2017 Garzaet al, 2014, Hitt & Tucker, 2016; Klar &

Brewer, 2013
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CHAPTER THREE: METHOD S
Overview
The purpose of thisanscendentgdhenomenological studyasto explore
administrator86 per c e pt i omsastainifg PLOs @ Louisianascheokor this study
sustained PLCweredefined as professional learning communities tizatbeen established
using The System for Teaahend Student Advancement (TAP) and/or Best Practices Center
(BPC) structures and continued for two or more yedrse research design, setting, participants,
and procedures are discussed in further detail in the chaptene s ear cher sé r ol e,
collection andanalysisas well as trustworthiness and ethical consideratoaglso addressed
before concluding this chaptersammary
Design
This study utilized aranscendental phenomenology. Transcendental phenomenology
was applicable to thistsdy becausthe experiences of a group of individualassought to
describe the phenomenon experienced by each participant and identify commonalities that exist
among the part i (Creswal 2013 hemomgnaagy wasnselected as st
appropriate andesired methoébr this study. Phenomenological studies can be either
hermeneutical or transcendental in structure depending on the goal of the researcher (Creswell,
2017). In hermeneutical phenomenology, the researcher interprgtiehomenology being
examined (Creswell, 2017Jnderstandings developed through focused analysis on
perspective and intentiasf the information being examined and understaduch isbe neither
true or false but simply an interpretation of the dB&@ton, 2015) Conversely,tanscendental
phenomenologgeeks to remove personal experience and present experiences of participants

with the phenomenon (Creswell, 201A.transcendentgdhenomenological approaeliowed

(
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for exploration of the personpérspectives of administrators. Description of the lived
experiences of admi n iissldata paejudice and pravidka fseshs t ai ni n g
perspective and candidngssoustakas, 1994).
By selecting transcendental phenomenology, personal expesigarereservedsothe
true voice of the participantsverepresented (Moustakas, 1994tudying numerous
administrators providka glimpse into the shared experienét¢aving experienced PLCs as a
career, mentor, master, acakriculum support teacherovided an experience with PLCs that
illuminatedPLCs in these roleyet, never having been an administrator, the experience is quite
different. Being able to understand personal experience and perspective without letting those
ideas impede the storiesf t he admini stratorsd experiences i
experiences of the participants. Datarecarefully analyzed and recorded to only include
themes that manifestiwithin the various data collectedracketingallowedfor discussion of
personal experiences with PLCs ariilized segregation aofhose experiencde focus on
participantsdé ex@e.ri elnhcresughCriemstwerlMi,ews0,1 admi r
weredemonstrated and descriptively expressed to provide the esseheegperience
(Creswell, 207).
Research Questions
Thefollowing researclguestionsvereutilized for this study:

RQ1: How do administrators perceive their role in sustaining PLCs in Louisiana schools?

RQ2: What structures do administrators perceive necessary to sustain PLCs?

RQ3: How do administrators support an environment conducive to sustaib®gfP

RQ4: What challenges do administrators face in sustaining PLCs?
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Setting

As an educator in Louisianadhave an interested oheveloping a better understanding of
how PLCs are utilized. Likewise, having been employedSysiem for Teacher and Student
Advancemen{TAP) school, experiencinthe implementation of PLCand later bingtaskel
with their facilitation, the collaborative structure proved personally benefigiddlitionally, as |
wasan educatoin Title | schoolghroughout my careet am drawn to better understand how to
best meet the needs of students in-Bmgioeeonomic populations. Louisiana serves a large
population of students qualifying for services under Title | provisibi&HS, 2015).According
to the NCES (2015) state profiles, Louisiana serves 703,390 students with 85.7% of schools
identified as Title kchools. There are 11.7% otwdents withindividualized education
programgIEP), 1.8% ofstudents with identified limite@&nglish proficiency, an87.1% of
studentsareeligible for free/reduced lunchlhe racial/ethnic background of students witte t
state is as follows: White, 47.4%; Black, 45.0%; Hispanic, 4.0%; Asian, 1.4%; Pacific Islander,
0.0%; and American Indian/Alaskan Native, 0.7%. Louisiana has 70 school districts with 1486
schools and 99 charter schools. Because Title | provides if@haesources to higheed
populations and Louisiana has 85.7% of the schools identified as Title | schabl®i ni st r at or
experiencein sustaining PLCs within identified school districts in Louisiamaesought.

After researching PLCs and effective leadership and school performance, the desire to
better understand the principal s@ecpwsag cei ved r
Louisiana has multiple districts that have participated in TAP, districts ngjlike TAP
structure which implements collaboration and best practisese identifiecby referencinghe
Louisiana Department of Education sitEhe TAP structure has four major components,

Amul ti ple career paths, o nng mteniapalhafpcpsedt ed pr of e
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accountability, and performanéea s e d ¢ o mpaisiana R0ilBom Pto gupport
teachers and students. The multiple career paths are career, mentor, and master teachers who
serve varying roles in the schotb{isiana, 2Q7b). Consistent professional learning
opportunitiefocused on student learnieglled cluster meetingse provided during school
hoursat individual school campuseand additional support meetings warioustopics are
presented throughout the yeaddterentsitesto encourage suppodollaboration and best
practice implementatiofLouisiana, 2016). Teachers are observed and evaluated for their
teaching practices and receive feedback multiple times throughout thesysgarubrics with
specificcriteria for teacher and student performagicmiisiana, 2017b)In TAP schools,
teachers are also eligible for performance pay based on multiple criteria for performance
(Louisiana, n.d). Funding for a single TAP school with around 25 teachers cstrover
$150,000 per yeahowever, monies from existing funds or gréaiased funding can be used to
cover these costs (Louisiana, 2017b).

Best Practices Center (BPC) schools are grounded in the same principles as TAP schools
however, BPC may not impleant all components of the TAP program (Louisiana, Bp17
Choosing not to implement all components of TAP in a BPC school may mean that these BPC
schools lack master and/or mentor teachers, performance pay, or other structures specific to TAP
schools. Th BPC schools/districts can access an interactive website that provides information
on a variety of topics including evaluation and professional development (Louisiana, 2017b).
Thus support systems are accessible to TAP and BPC to encourage implemerithést
practices (Louisiana, 20lbY. In addition to the support and training teachers receive, principals,
as the instructional leaders of the school, can engage in professional learning as well to aid

principals in honing their leadership skills arging TAP structures within their schools
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(Louisiana, 2017a)Principals serve as the head of a leadership team that focuses on
collaboration, common goals, and developing plans to reach established goals (Louisiana, n.d.a).
This studywasconducted with administrators of schools that had PLCs in place for at least two
years.

For this studyschoolswerepurposefully sampled from three parishes in the Southeastern
region of Louisiana listed as having TAPBPC schoolgsee Table 1) Inthe20142015 TAP
Schools in Louisiana repoptitude Parish hadour schoolsthatwere identified as TAP
schoolsbut only onen the20152016 20162017, and 201-2018schoolyears Betterment
Parish had three schools in 262@15 that were still ligtd as TAP schools in 262016, but
these schoolwerenot listed for the 201:2017and 20172018school yeas. Lastly,

Competency Parish had figehoolsgdentified as TAP schools in the 262015 school yeabut
none of the schools identified as TAR@gols in the20152016, 20162017, and 201-2018

school yearglLouisiana Department of Education, 201Mo schools currently identified as
TAP schools in any of the noted school districts participated in the study; however, the TAP
program served as thwitial basis for participant samplingJtilizing data obtained through the
LDOE website listing TAP schools, school boards from the identified lists were selected to
conduct research within specified districts (see Table 1).

Table 1

TAP/BPC SchodDistricts for Study

School District DPS Letter Grade Enrollment SPED Eco/Dis
Aptitude 83.4 C 19505 10% 80%
Betterment 95.9 B 3823 9% 69%
Competency 82.6 C 4858 8% 82%

Adapted from Louisiana, 1992017
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The 20142015 TAP Schools in Louisiana repatéentified TAP schools in Louisiana and
the years each of the schools have been a TAP schbeP0152016 and2016-2017 TAP and
TAP Best Practice (BPC) Schools repdidted schools thaturrently wereT AP schoolsand
idenified BPC schools Aptitude Parish had3 schools identified as BPC schoatsthe2015
2016, 20162017, and 201-2018reports BettermenParishhad seven schools identified as BPC
schoolsin the 20152016 report but none listed in the 202617 reportand Competendyarish
had nire schools identified as best practice schoothe20152016, 20162017, and 2012018
reports While Betterment Paristlid not have any schools listed in the Z&1018 reports, the
schools previously listedere soughas potential sites because theBlstructure may have
been continued after ending the TAP and BPC connectibimsse schools have implemented
the TAP model, which includes PLdsr several yearsSuperintendents of each distrigere
contactedo attain permission to contact the pipads of the identified schoolsltilizing
administrators who have been in schools with PLCs for at least twoafkaved administrators
to speak to their experiences in sustaining PLCs within these parishes. These three parishes and
the schools thereiservel as the setting for this phenomenological study

Participants

Purposefusamplingwasused to selegiarticipants and locatns to decisively develop
anunderstandingofthner obl em of admini str a{Coeswl620f).ol es i n
Additionally, maximum variationwhere identified criteries employed to vary sites and
participants to the greatest extent possible (Creswell, 2@a8)utilizedto ensurea wellt
rounded diversity of participants and sites by vargadgool gradeleveB nd admi ni strat o

ethnicity a gendelsee Table 2)By selectingl4 participants who experienced sustained
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PLCs and varying the individuals and schools explored, a coon@rehensiveerspective of the
roles thesadministratorglayin sustaining PCsunfolded Participants includedO females
andfour malesandseven Caucasian and four AfricAmerican participants The participants
representethree high schools, four elementary schools, one middle school, and three
elementary/middle school seitjs, and education levels included garticipants withmasters
degreestwo participants withmasterslegreeplus 30 graduate hours, tyarticipants with
education specialistiegreesand oneoarticipant with aloctoratedegregsee Table 2).
Administrators from therospectiveschoolswereselected based on sustained PLC criteria and
preferably having had multiple years of experience within the specified school setting.
Pseudonymsvereassigned to all districts, schools, and participants, and deptagr

information for eacls notedin narrative form and/or in a table.
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BPC School Participants in Three South Louisiana School Districts

SchoolSite Name

Type of School

Bayou High

Cajun Elementary
Dome Middle
EtouffeeHigh
FrenchMagnet
Gumbo High

Heritage Elementary
Iris Elementary

Jazz Middle

Krewe High
Lagniappe Elementary
Mirliton Middle
Napoleon Elementary
OkraMiddle

High
Elementary/Middle
Middle
High
Elementary
High
Elementary
Elementary
Elementary/Middle
High
Elementary
Middle
Elementary
Middle

Adapted fromLouisiana, 19972017

Procedures

Institutional Review Board (IRB) approvaiassought from Liberty University through

submission of the research proposal and all required documer{sa@xppendix A) Once

IRB approvalwasgranted, experts in the fieldereasked to analyzimterviewquestions, and

necessary modificationgseremade. Permissiorwassought to use therofessional Learning

Communities AssessmeRevised PLCA-R), asurveyfuestionnaire el to measure

perceptions of the school practices with PI(§=eAppendix B). After solicitation of expert

feedback contactwasmade with identified school districts to seek permission to conduct

research with administrators within the identified dissriseeAppendixC). Purposeful
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samplingwasemployed with the goal of ensuring maximum variation of participants
experienced as administrators in schools with sustained PLCs. Once identified, partiogpants
providedwith necessary details of the sy allow them to make informed decisicatsout
participation(seeAppendcesD, E,andF). Participantavereasked to complete tHeLCA-R to
assess their perceptions of PLCs within their schpalgicipatein semistructured, opeended
faceto-face orvirtual interviews. Interviews within reasonable driving distance of 45 minates
less were conducted fateface and interviews greater than 45 minutes in distance were
completedvirtually. Participants alsprovidel data related to RECs within their school settings
(seeAppendix G) Thissurvey completed by participant&sthe first data collection measure to
assess administratorsd experiences with PLCs
administratorsveredeemed selfassessment. BIPLCA-R was intended tprovide an initial
source demonstrating the administrat,orsoé perc
however, most administrators either did not complete the PR@&rly enough prior to their
interviewfor me to analyzéefore the interview Several principals did not complete the survey
until the interview, and thus the PLER was completed during the interview.

Interviewswerethe nextform of data collection employed in this study to provide
additio n a | i nformation related to administratorséo
Participantsvereasked 10 questions related to career, leadership background, and PLC
perspectivesBYy interacting in interviews with the administrators, a cleaescdption of their
experiencesvasidentified through exploration of their leadership roles and engagement in
PLCs. Audio-recordednterview transcriptions and documemtsreanalyzed and coded for
themes. Transcription of the interviewsascompletedusing Temi.com All necessary

measures to ensure proper handling and confidentiality of informagos maintained Editing



70

of the transcriptions was completed while listening to the audio files to correct any
misrepresentations of content containethminterviews Researcher biagasreduced through
bracketing of personal opinions related to sustained PLCs and leadership.

Faceto-face interviewsanticipated to last approximately-69 minuteswereconducted
at t he pszhoal sitesiMpstintetvievés fell within the 4%50-minute allocated
timeframe; however, one interview lasted approximataigehours. Rceto-face interviews
were notscheduled for the participantsdistricts that were further than 45 minutesliiving
distancethus these participants were givdre option of engaging in virtual intervieywshich
wereanticipated to last approximately-68 minutes using a program such as Skyge
FaceTime or by phone. All participants who were unable to participate Hicfdaee
interviews opted to engage in phone interviews, and all were completed within the anticipated
45-60-minute period All interviewswereaudiorecorded using multiple devices to require less
notetaking and promote a more conversational atmosphere. Mehdodingwasemployed to
ascertain accuracy or identify areas needing clarification (Creswell, 20hck interviews
were transcribed, participants were contacted to inquire as to whether they wished to receive a
copy of the transcribed interview for theeview and, if so, whether they wished it to be sent to
their school email addres®seudonymsvereused for all participants to maintain anonymity.

Once interviewsverecompleted, school performance score documents obtained from the
LDOE wereanalyzed for school performance ratings fra@i2to present. Document analysis
to identify historical school performance and current PLC comtaatonducted as the third
measure of data collectiolnalysis of the school performance detasa logicd next step in
data collection after interviews becawgsfiool performance scor&ormation highlighs how the

schoolsrankin relationto stateexpectations Additionally, available documents related to PLCs
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within each school setting such as agendastimg recordsand articles/documents/organizers
used within the meetings weaealyzed and coded for common themes. These documents
attesedto the structure and topics contain within PLCs at each school.

Data representing school performam@revaluable to demonstrate the school climate
related to academic performance. While these documents are not the only measure of success
within schools, they provide a clearer picture of the school performance based on state
guidelines. After interview completionadministrators were asked to participata virtual
focus groupnterviewto discuss their experiences with PLCs by addreshieg to five
guestiongosed to clarify or enhance themes identifrethe interviews. Allowing
administrators to particgie in the online discussioafiowedfor interaction among the
participants and, through this discussion, additional themelsl be dentified. Finally,
participants completemind mapf PLCs with images arar text to explain their role in PLCs
within their respective school settinggeeAppendcesH andl).

The organization of the sequence of data colleatiasstructured so that each measure
couldserve as a building block for the nelRbwever, as previsly noted, the timing of receipt
of some items from participants did not allow for sequential analysis, and thus some data was
analyzed simultaneouslyStructuring the data collection measures with surveys at the start
intended tgrovide a basisofinfomat i on on the administratorsod e
the means of descriptive dateowever, analysis of the PLER instrument after interviewing
participants did provide a clearer picture of why principals expressed ideas contained within the
interviews While this is a qualitative study, the information drawn from questions asking
administrators to rate their perceptions of each question on a slidingpHeadelvaluable

perspectives on varying topics related to PLCs withiir #&hool setting These categories of
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descriptive data also alleadfor analysis otomponents applicable to the experiences
(Moustakas, 1994). These answwesereviewed for commonality among participants, and the
datawereanalyzed in consideration of informationdaihemes identified in the interviews.
Correspondinglythe interviews providep e r s o n a | narratives that des:
experience (Moustakas, 1994) to build upon the descriptive data obtained through the surveys.

Of the14 interview partigpants,four administratoragreedo participate in an online
discussion focus groupterview. This next form of data collectiailowedfor a less formal
atmosphere and providénteraction between participantdere participants werskedhree to
five questiongelated to themes to clarify and enhance the themes identified in the interviews.
Administrators participating in the focus gromperviewwerealso be asked to creaténd maps
of their experiences with PLCs. Offering another measane their experience that reqdire
participants to think conciselyhemind mapsllowed participants to thinkbout their
experienceandprovide an additional measure to analyze for commonalities among participants
to enhancemajor themesmind mapsveresubmitted to me digitally using email and stored as
passworeprotected documents. Usingnd mapsas a final means of data collection bujon
the conversations within the focus graoferviewand further develaggd understanding of the
participans 6 experi ences.

The Researcher's Role

| have been an educator for 10 years serving in various capausis and outside of
the classroom | began my career as a high school English teacher before the birth of my
children. | recall being vergverwhelmed with this placement because it was nothing like my
student teaching experience. There was little collaboration in my selmabl felt isolated as

new teacher just experiencing my own classroom for the first time. After teaching for only a
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year and a half, | took a few years to be home with my children. When | returned to the
classroom, | was hired as a sixth grade English and reading teacher. This second school was
slightly different than my first experienb@cause theneas some collabation. | even

remember meeting teachers in the summer before school started to plan for the upcoming year;
however, therevasno weekly collaboration to keep this momentum. During the following

years | taught varying subjects including English, readisgjenceand social studiesThen |

moved to a different school where | was trained as a Montessori educator, and | again taught
English and reading.

My new school was a TAP school, andny second yeat,served as a mentor teacher
who supported teders in implementing best practicess a TAP school, we had weekly
collaboration meetings with strategies that focused on best practices for student learning. |
enjoyed the interaction with fellow educators and the ability to plan for ways to besttocksit
needs.An opportunityarose for me to apply to be a TAP Master tegatmee of things TAP
provides is multiple career pathkserved as a TAP Master teacher in my school until the school
changed to a BPC schamhdmy title was changed tourriculum support teacheBeing able to
continue the collaboration and best practices implementation through facilitating PLCs has
assisted me in helping teachers to meet the growing expectatioreqairémentsn education
today.

While | have partiipated in or facilitated PLCs under the leadership of a transformative
principal for the pastevenyears, | have no relationship to any of the participemtisis study.

Two of the school districts | identified are an hour or more fromconyentschoa district, and |
do not know any individuals at any of the identified scho®lse third district is my current

school district; however, | have no supervisory role or regular interaction with any of the
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individualsthat participatedh this research stly. After an exhaustive search of the literature
demonstrated a need for additional exploratio
desiredto explorea d mi n i erspective af thedr roles. With the retirement offoryner
principalandh e anti ci pati on working under a new pri-r
sustaining PLCs, which | facilitatejasof utmost interest to m&hen | began this study
Likewise, Imaydesire to become an administrator in the future, and | would like tblbdca
implement and sustain PLCs in whatever school setting | ldadanscendental
phenomenological studyasbeneficial because | desitéo understand the experiences of
administrators that make sustaining PLCs possible.

My experience with PLCs tdrs insight into how these collaboration meetings can assist
teachers in meeting student needs and better perform to current expectations. Being familiar
with school performance documents housed by the Louisiana Department of Education, current
state acdemic standards, and teacher evaluation criteria encourages my support of PLCs to help
teachers achieve their fullest potential in impacting student learning. | have benefited from these
collaboration meetingsndl enjoyedhearing stories of administtar s 6 experi ences t
interview and focus grouinterviewprocess as well as analyzing the surveys and mind maps for
common themesResiding in and working in a state that has undertaken the initiative of PLC
implementation statewide makes underdtag sustainability measures beneficial for current and
future career aspirations.

Data Collection

Data for this transcendental phenomenological study of the experiences of school

administrators sustaining PL@sscollected usingurveys/questionnairesiterviews,

document analysig focus grougnterview, andmind maps
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Surveys/Questionnaires

Permissiorwassoughtand obtainedo use thdrofessional Learning Communities
Assessmerit RevisedPLCA-R) to establish descriptive statistics from each administrator
regarding each school settirgpeAppendix G Olivier & Hipp, 2010. ThePLCA-R cdntains a
number of statements about practices which occur in some sthoalss foun-gpint scale
indicatingthe degree to whicparticipantsagree or disagree with each staten{@iitver & Hipp,

2010, p. 1. Six dimensions are addressed by the assess(tigshared and supportive

leadership(2) sharedvalues andision, (3) wllectivelearning andpplication (4) shared

personalpractice (5) supportiveconditionsrelationshipsand €) supportiveconditions
structures(American). While this assessment has been utilized to assess teacher perceptions of

PLC efficacy, the instrumemtasusedtoasses pr i nci p a;themsall questionse pt i on s
referenci ng twasanswerdd bydhe paatitigating admihistrator as a self
assessment . The original P L C ASchwoal Professiomad t ed t o
Staff as Learning CommunitQuestionnarea nd address the fAneed for a
that reflects the reconceptualization of the dimensions and attributes of professional learning

c o mmu n iOliviereHipp, & Huffman, 2003p. 69).

The PLCAR is a revised version of the PLGAat was shown to be more effective in
identifying characteristics that promote educ
perceptions of PLC themes that have been deemed beneficial for PLC implementation and
sustainability(Olivier & Hipp, 2010. The PLCAR demonstrated internal consistency based on
Cronbachelpha reliabilityand t he assessmentds use in multipl
as wel |l as multiple studi esier,2@09)(Tlessarvey o t he i n

instrument provide a reliable means to collect descriptive daggroviding an overview of
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admini stratorsdé perceptions r e gwhichdgrovidgithd® L Cs wi
basis orwhich to identify themes arntd build uponother data colleted throughnterviews,
document analysis focus grougnterview, andmind mapanalysis
Interviews
Participantsvereinterviewed using a senrstructuredormatto askeach participant the
same essential questions with necessary fellpwjuestions textend interviewees responses
and delve deeper into t hd¢Arthua&Nagroo,i2Qa).nt sé6 per so
Additionally, the semstructured interview questiomgereoperrendedo allow me to heathe
voices of t he paexpaeriencepCacaviels 207).aThis dereistructured, | i f e
openended questioning formatlowedenough structure for each interview to follawimilar
format butprovide enough leeway to allow for the interviews to be conversatitmtakviews in
phenomenolgical researchuse interaction and opemded comments and questions to
understandhep a r t i @xpgriancet bseiry studi@hdprovide a thorough account thfat
experience fr ee pdrsomabrpetichce (MoustakasalO@Ah er 6 s
Standardizedopen-ended interview questions
(1) Please describe your career(s) before becoming a school administrator.
(2) Please describe your educational background and any additional training you received
prior to or since becoming a school administrator.
(3) Please describgur experience with administrative leaders throughout your career.
(4) Please describe your leadership style. Has your leadership style changed over the course
of your placement as an administrator? If so, what caused you to modify your leadership
style? f not, arethere any changes that you think you will need to make to your

leadership style in the foreseeable future?
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(5) In what ways do you build relationships with and among staff members? What
challenges do you face in building these relationships?
(6) Pleag describe your first encounter participating in or facilitating a/BluSter meeting
(7) Were you at this school site when PL€gster meetingwere first implemented? If so,
in what capacity did you serve at that time? If not, how did you feel abowd/¢hister
meeting when you arrived, and in what capacity did you serve at that time?
(8) What factors do you attribute to the sustainability of Rtldster meetingwithin your
school? How do you support and encourage the continuation of these factors?
(9) If you could create the perfect scenario for RlliGSter meetingustainability in your
school,howwould it appeamland what woulde necessany bring that vision to fruition?
(10) ' s there anything el s dclusteomeetagat youksehodl?o s har
The purpose of the questions related to prior employment and educational tnasiog
obtain information on the types céreerand educational experiences administrators have had
that may affect their leadership styles. Literaturedemonstrated the importance of leadership
on teacher and student performattdiet & Tucker,2016). Thusgquestion®neandfive
accounedf or | eadership style to provide informat.
inventory. Questionsne andwo specificallyspoketo career and educational training
experiences that may have helped formulate the leadership of the administrator. Allowing the
administrator to explain interactions with persons who lead themuestionthreedemonstrate
theadmin st rat or sd per ceptundemvbomdhe particopantstsérymdgde | eade
how theyimpactedher leadership style. Teachers appreciate supportive and distributed
leadership, and these leadership techniques can encourage collaborative mglataonr

positively impact student achievement (Carpenter, 2015; Garza et. al., 2014; Gra3Cdt=)|
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Questiondour and fivegavev 0i ce t o t he administratorsoé per s
ways their leadership style builds relationships among factithgabovenotedquestions with
prompting as necessary during the interview pravalelear picture of the administrators
background and current perceptions that support their leadership style and PLC sustainability
within their respective organizations.

Questionssix through nindocusdon t he admi ni stratorsodé exper
of PLCs as wellas whattlked mi ni stratorsd ideal vision of a
the administratorsé first experience with PLC
school when PLCs were first implementegdreaddressed iguestionssix and seven These
guestions allowdthe administrator to express their initial perceptions of PLCs and background
experience with PLCs in the current school setting. Benefits of PLCs include teachers sharing
information with one anot h eadhersfdelingualsed forgheion st u
endeavors (Lalor & Abawi, 2014). Questiaight and ninallowedadministrators to highlight
components thefelt werebeneficial to PLC sustainability and what their visioragierfect
environment for PLCs would contaiff.he purposdor questionssix through ninevasto provide
a clear picture of administratorsd perspectiv
PLCs within the school setting.
Document Analysis

Document analysis, @fa wngae évaluatngdocumgyisocedur e
(Bowen, 2009, p. 2Avasused to examine school performance scores using electronic
documents disseminated by the LDOE. School Performance Score (SP&siattained
from the LDOEand analyzed to documemistoricalschool performanceThe 20152016school

reportcardslistedthree yearsf school scores and letter grades as well as categories on how
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minority students, students with disabilities, and economich#igdvantaged students performed
in the school with ta performance of the district and state listed for comparison (Louisiana,
19972016) and the 2012017 School Performance Score Summary provides the most recent
school score and letter grade (Louisiana, 12097) School report cards provide demographic
data on the school makeup and idgmtiife percentage of students within school who are on track
or need additional support (Louisiana, 198716). While the intent of this stuayes not to
analyze student performance, knowledge of this information maynhalyzed in relation to
participantsd per cept i onteview amdmine rmaprepreseetatiens. t h e
Additionally, document analysisasused to understand the goingsin PLCs at each school
through the exploration @fgendas, maéiag records, and articles/documents/organizers used
within the meetingsvhen provided by the participant®LCagendas, meeting records, and
articles/documents/organizers used within the meetisgeanalyzed and coded for themes.
All identifying student datawasredacted to protect confidentiality.
Questionsguiding the document analysis
(1) Historically, how has the school performed? Has performance been enhsist
declining, or increasing through the years?
(2) What was the school performance rating ptioPLC implementation? What was the
school rating after PLC implementatioWvhat is the current school performance
rating?
(3) What types of professional development are covered in PLCs? Who is leading PLCs?
What type of data/student work analysi®ésng conducted in PLCs?
(4) How is the content of the PLC being applamhsistentwith he pr i nci pal sé |

Questions one and two foadon the data available for public review on tHeOE
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website whilequestions three and fospecifically addreeiPLCs The documents specific to
PLCs by schooVaried not all schoolsprovidedagendas, meeting records, and articles/
documents/organizers used within the meetiigscument®btained from th& DOE website
establiskedhistorical data and pladehat datam the context of information obtained from
participants during interviews aitidefocus grougnterview (Bowen, 2009). Thus, tHeDOE
documentsvere notedy me in relation to the above questipingwever, since they do not
specifically speaktothenatur of t he admini stratorsdé6 experien
PLCs, theywerecoded in the manner the interviews and focus gnotgoviewtranscriptiondor
themes Any documentspecific to the scho@ d mi n i sxperiances with 8LCs aflL.Cs
within the school settingeceivedmemos and coding related to themes tateidentified in the
interviews andhefocus groupnterview. Since the documentgeresupplementary to the
par t i dirstfhanddccounts,ihitially reviewedthe docments anddentifiedinformation
relevant to my study then revistithe selections to categorize informati{@owen, 2009)
identified from interviews and the focus granperview. Agendas, meeting records, and
articles/documents/organizers used withie meetingprovided insight into the structure of
PLCs at the respective schools dmatibed outline the role administrators pkegwith respect to
the PLCs.
Focus Grouplnterview

Becauseparticipant interaction is supportive of sharing experiences within a group, a
focus groupnterviewwas intended to support interacte@mmunicatioramongadministrators
experienced witlsustaining PLOgluster meeting® garner insightful informationrotheir
prospectiveoles thatvere noteasily acquired through other data collection meagi#esgan,

1997) The use ot singleonline focus groujnterviewof four individualswasemployedn this
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studybecause thenline forumwasfree, allowed participants flexibility in engagement at
convenient times and locations, and prodiddéonger wait time beforeespondingf necessary
(Creswell, 20%). Slack.comwasused to condud virtual focus groupnterviewfor the
administratorgo build upon themeislentified in theinterviews and surveys.

Participants respored in an initialonline forum to questiorthat built upon the themes
identifiedin the interviewdo allow administratorgo reflect on their experiences with sustaining
PLCdcluster meeting Additional questionsveresharel in an asynchronous format after
participantsvere provided the opportunity participatein thereaktime discussionHowever,
participants chose not to interact with one another and only posted initial respoihges to t
guestions presented even thourfieractionwasencouraged and soughbm the participants
None of the participants attended the scheduled initifllow-up synchronous meetiagso
participantsvereunable to interacin reattime. The timeframe between the initial discussion
and followup discussionvhere participants could leig to comment on the forum wastwo
week period.

Following are the questions ftrefocus grougnterviewand directions for answering
and responding whin the discussion group:

Please answer the initial questions, then reflect on the answers of others in this group, and
post to the group discussion forum by commenting to and/or questioning other participants
regarding their responses to the questiorgmally posed.

(1) In the interviews, each of you discussed how previous leaders in your career shaped

your leadership style. If years from now your employees had to describe how your
leadership style impacted them, what types of characteristics would yeuheyp

would use to describe you regarding your leadership style and in what ways to you
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think they would say your leadership style impacted them?

(2) Research has shown that PLCs can provide opportunities to empower teachers and
that teacher leadership supisostudent and school performance. Capacity building
was a theme identified in the interviews. In what specific ways do you work to build
capacity in your schools and how do you think this capacity building impacts
collaboration among your faculty?

(3) Vision and focus seem to be significant components of creating collaborative
environments in your schools; howeviar, some encouraging all teachers to
maintain that focus seemed to be a challenge when teachers were on different levels
and experiencingarying needs. Please elaborate on ways you work to create a
focused culture and how you encourage teachers who may not be ready to enact the
school vision.

(4) Using best practices and dattaven instruction were areas of commonality identified
among partiipants. In what ways to do address using best practices andril&ta
instruction with your faculty that differentiates expectations to meet teachers where
they are in their teaching careegsiad how do you support the efforts of all faculty in
utilizing best practices and dadaven instruction.

These questionsuilt upon themes that were identified in theerviewsby clarifying the

concepts that were presented in the initiglhsed questions
Mind Map

Buzan(1991)discoverednind mapsvhen studying memory and thight and left

hemispheres of the braitMind mapscanallow people to create a graphic representaiican

specific topic and connect information related to the t@uzan, 1991).Participants from the



83

focus groupnterview wereasked to createmind mapof their perceptions of and experieace

with PLCdcluster meetingdemonstrating concepts related to their personal experieAtes

mind mapswveredigitally created and emailed to me by the participamtsesemind mapsvere
analyzed for common themes and perspectiveslation toand comparewith themes

identified from intervievg and the focus grouipterviewdata collection Interview garticipants

were asked to participate in the focus groiprviewandto complete thenind maps Thus,a

link to avideo model ofvhat amind map is, how to create a mind map, sample mind maps on a
different topic, ana script with the directions and expectations for creatingliG&cluster

meeting mind mapwere providedo the irperson interview participants in hacdpy and

emailed to all interview participants prior to the focus grimtierview (Appendix H& Appendix

I, see Figure)l



Copyrighted image removed

Figure 1 An example of anind mapgiven to participants as a guide to create their owrd
mapson PLCs.A d a p t e diony Busam Inentor of Mind Mapping(n.d.).
(http://www.tonybuzan.com/gallery/minahapsj.

84
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Data Analysis

In thisstudy,l employedMo u s t glO sdversters for data analysibecause the
purposewnasto explore the lived experiences of the participants. Aswlataanalyzed using
Mo u s t sdvenstéps for dataanalysist hemes of the pvareti ci pant s
identified and described in relatiom one anotherAll relevant terms from surveys, interviews,
documents, the focus grougerview, andmind mapswerelistedin preliminary groupsnd
assessed as to whetliieeywereintegral to the experience atwdevelop understanding tie
experiencethus being subsequently labeled or elimindddustakas, 1994)Once labeled,
constituentsvereclustered into related themes (Moustakas, 1994). Next, representation of the
constituents in the transcriptgereanalyzedo determine if theyereclearly demonstrated,
compatible, or relevant, angtovided examples of exactly what was transcribed from the
interviews(Moustakas, 1994) and focus granperviewto support the relevance of the
information. Individualized descriptions ofeachpar ci pant 6 s experi ence an
essences of the experience, 1incompreshasetdti ng t he
(Moustakas, 1994, p. 121)astly an overall description ofteent i r e parti ci pant ¢
experiencavasprovided (Moustkas, 1994).

Using bracketingl separaté my experiences to the greatest degree to present the
perspectives of the participants with a clear focus on the phenomenon being explored
(Moustakas, 1994)I outlined any biasby clearly and thoroughly explaining any perceptions
regarding PLCs that may conflict with participaigsperiences ianeffort to negateprejudice
regarding sustained PL@sd shar¢ he par t i ci pwithdfresh peespeptieer i ence s
(Moustakas, 199). Allowing the experiences of the participantsitwavelthrough detailed

description, | remowpersonal bias to thegmostextent possible through memoiafier
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interviews and during dataanalysisar t i cul at e admi ni str adater s6 exp
the emergence of identified them&eswell, 20%). Initial groupings of ideawereanalyzed,
and irrelevant ideasereremovedby evaluatinghe necessity of the informatidrefore
assembling ammon themes into individualized descriptions (Moussak®94.

Analysis of the survey instrument provebi@escriptive statistics tsupport
admini stratorsd perceptions r egRalsdhameg PLCs wi
comment section which alle@dfor analysis of common themes within the commentsided
by administratorshowever, most participants did not provide written comments on the
survey/questionnaireDocumentsvereannotated and operoded for themes related to how
administrators sustain PLCs. Likewise, interviaveseopencoded to iéntify clusters of
meaning thatvereu sed t o document the adminv)sQpenat or sod e
coding requiregatalogingdata obtained from transcribed interviews into categamessthen
narrowing t he c atapgtilemeg€raswdl,@0Tr Oreeindidl codingwas m
completed) useal focused codingo condense the data through compilation of preliminary
coding intolargerclassifications that incorporat@umerous codedailey, 2007). Significant
statementsverenotedandanalyzedo categorize common themes fraorveycomments,
interviews, and documents. Overall, datacolleciasu s ed t o provi de fAa ¢ o0mj
description of the essence of the @p@Berience

Trustworthine ss

To ensurghevalidity of a study, it is necessary to accurately and fairly represent the data

gathered throughout the study (Creswell, D0JAs a means of establishing trustworthiness,

measures to ensure credibility, dependability, confirmability, and transferatgiigemployed.
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By employing a variety oflata collection and analysiseasures, validation of this study should
be increased
Credibility

Triangulation of dat@anbeachievedhrough use of numerougaried sources and data
collection measures thatibstantiate validity of the stud@€reswell, 2017).Triangulation of
data through analysis of a survey instrument, intarsjend documentsasused to increase the
credibility of the study (Creswell, 20 Triangulationof datawasachieved by using multiple
and varied data sources and collection measures to provide a complex picture of the experience
being studiedCreswdl, 2017). The survey instrument, interviews, documefasus group
interviewresponses, amind mapswvereviewed in relation to reviewed literature. These
multiple resources providdgi c o r r 0o b o r adtd progide exsightereidentibed themes and
participant perspectivg€reswell, 20%, p.260).
Dependability and Confirmability

Peerdebriefinghii s a process of exposing oneself to
paralleling an analytic session and for the purpose of exploring aspects ofuting tingt might
ot herwise remain only implicit within the ing
Colleaguesveresoughtfor peerdebriefing to beeviewerswho assessdthe interview questions
prior to interviews being conductéal assist me iposing questions that progredshe study
and again once data analysiasconducted and documentedatid in the evaluation dhe
accuracyof data analysesPeef debriefing was also useddermine if mydescriptiors of the
interviewshonestlyrepreserddt h e a d mi expesencesat or s 0

Next, chrification of researcher biasgarding sustained PL@ssutilized inthis study

to increase validatiothroughanexplanatiorof my experience with PLCsEmployment as a
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currentcurriculum supporteachemwho facilitates PLCsind pastareerexperienceparticipating
in PLCsneectdto be addressd tomitigate possiblebiasandallow the reader to comprehend my
outlookin relation to PLG and any components that may affectelamination of the
phenomenoi(Creswell, 20¥). Additionally, memoingwvasutilized todocument ideas during
analyses of data amthronicle discernments as they develd(Creswell, 207).

Member checkingo ascertain the accuracy of intervienanscripts and to providen
opportunityfor clarification if necessary increasstudy validation. After transcription and
preliminary analyses, participam&reprovided aropportunityto reflect on theccuracyof the
account s. P & ofthe tcanspripgts arEodision of their ipagspective on the
transcribed accounts and what may be lackemysupport theaccuracyof the study (Creswell,
2017). Allowing participants to review information provides an extra measure to ensure the
individual s vVvi ews aAfter trapscrptorewas ecmdplefed, padiciphintso m b i
were contacted to see if they wished to receive a copy of the transcript emailed to them so they
could review the document for accuracy and clarify any cotitery deemed needing additional
information.

Transferability

Particpantswereselected from threSouth Louisianachool districts based on specific
criteriapresented in the participants sectidreterminedf they metthat criteria based on
information obtained from theDOE website. Transferability to similar demographic
populations may be favorable. Informatiwaspresented withich, thick descriptiorio
encourageeaders to apply information to other settings and evaluate whether transfesre
applicable(Creswell, 20). Through detailed descriptidhe readers may develop a greater

understanding of how the research might be applicable to another é&tesgvell, 20T).
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Ethical Considerations

My biaswasaddressed throudiracketingsop ar t i @xip@riances sad be presented
free from personal perspectiviggreswell, 20T). Bracketing myself out by allowing the
experiences of the participants todighe forefront of informatiofiallow[ed] whatever is before
us in comsciousness to disclose itself so that we may see with new eyes in a naive and completely
openmanné& ( Mo u st ak a.sl engag@i® Memoiny thro@Bot the research process
to allow the administratorso eriptipre nformat@anes t o b
waspr esent ed i n a elmanationeof suppdsidons andtthe taisizgefknowledge
above every possible doabt ( Mo u st a k a.sFpcustv&8n4he experien@$of the
par ti ci p daheeéverydayandéerstandingsiijudgments, and knowings are set aside, and
phenomena are revisited, freshly, naively, in a wide open sense, from the vantagé apimte
or tr ans c dModsakas, 4994. 83).0 0

IRB approvalwassough to assessqential harmful implications for participants
(Creswell, 20%). All participantsweretreated respectfully anatovidedinformed consent that
participation in the studwasvoluntary, and theycouldchoose to be removed from the study at
any time Likewise,carewastaken to respedhe culture, religion, gender, and othe¥cessary
characteristics of all participani€reswel] 2017). Pseudonymsvereutilized foradministrators
schoos, andparishes participating in the study and demographic informatispresented in a
nortridentifiable manneto protect theanonymityof the participants Security of information
wasmaintained through passwordocked computempassworeprotectedemail acounts for
documentsent digitally,and locked file cabinets for all data collect&dnly persons directly

engaged with studigadaccess to the information collectelemoing torecord ideas
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throughout dataollectionand analysisvasused indocumentlie process as it unfad
(Creswell, 207).
Summary

Grounding this studyinBurgg 1 9 78) transformati onal | eader
(1977)social learning theorgrovided a lens of shared leadership and collaboratwanthese
theoriessupportBy expl ori ng administratorsd experienc
surveys, interviews, and document analysis, | dapelescribe ways participants sustain PLCs
within their school settingsAnalyzing data to develop a thorough understandingeof th
experiences of administrators in sustaining PLCs prowigéntessential insight into the
phenomenonThemultiple data collectiormeasuresesuliedin triangulation and providea
t horough perspective of the aG@ywitmnitreitschadlsor sé e
Peer debriefing, clarification of researcher bias, memoing, and member checking dtihance
dependability and credibility of this study.

It is hoped that the knowledge gained from
PLCsis transferable for other settings by studying multiple school districts, sites, and utilizing
maximum variation of participants. It is important to be ethical when conducting research and
IRB approval providé an oversight to ensure all necessary sness to protect participantsas
employed. Respectful treatment of the participants encoudggeticipation in the study, yet
admi ni st r at owasvélluntarg andcauld hapgaus bemterminated at any time. It
is hoped that through carefdlat a anal ysi s, themes related to

sustainabilitywereidentified
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CHAPTER FOUR: FINDINGS
Overview
The purpose of this transcendental phenomenological stasp explore
administratorsoé perceptions of their role in
Transcendental phenomenology was employed to focus on participant experiences with
sustaining PLCs. Fourteen publ itamingPt@saveré a d mi
explored in three Southeast Louisiana school districts, which included four high schools, four
middle schools, four elementary schools, and two elementary/middle scRmritained in this
chapter are participant descriptions, partictgard school demographics, research findiags
a summary.Resultsare presented in relation to identified therhasedn research questions
guiding this study.Participantexperiencesegardinghethemedeadership responsibilities, best
practices, and building capactye presentedResearch questions are answdodidwing the
discussion of the identified themes.
Participants
The participants in this study were principald4public schools in thee Southeast
Louisiana school districtisee Table 3) Purposeful sampling was used to include administrators
of schools that were identified &be System for Teacher and Student Advancement (TAP)
and/or Best Practices Center (BRChools in Louisianhecause the structure of these programs
includes collaboration meetings as a key component of their purBobkeol districts were
systematically selected to include districts that utilized TAP and BPC programs since these
programs support collaboration ang faculty and focus on student achievemédrticipants
included10females and four males and nine Caucasian and five AfAcaerican participants

from four high schools, four middle schools, four elementary schools, and two
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elementary/middle schoo{see Tablel). Recruitment of participants at potential school sites

was not isolated to only schools that would provide maximum variation in the categories

mentioned. It was hoped that through contact with various individuals willing to particigte, th

a wellrounded representation of educators would develop. Participant demographics were

unknown prior to contacting the administratdrewever, as participants agreed to be included in

the study, variation in gender, ethnicity, and education leveircet naturally. This variation

diversfied participantdy varying school grade levgjpesa nd ad mi ni st,geadejor sd6 e
and education levelThrough maximum variation of participants, varied viewpoints were

explored in relation to the phenomenon (Creswell, 2017).

Table 3

ParticipantSchool Sitegn Three South Louisiana School Districts

School District DPS Letter Grade Enrollment  SPED Eco/Dis
Bayou High 1034 A 594 5% 48%
Cajun Elementary 90.6 B 532 10% 78%
Dome Middle 68.8 C 197 11% 93%
EtouffeeHigh 90.2 B 1379 6% 7%
French Magnet 108.4 A * * ~35%
Gumbo High 69.8 D 404 13% 92%
Heritage Elementary 75.8 C 617 14% 77%
Iris Elementary 88.2 B 397 14% 83%
Jazz Middle 64.5 C 445 13% 90%
Krewe High 83.6 C 694 8% 64%
Lagniappe Elementary 81.7 B 682 12% 75%
Mirliton Middle 63.4 C 551 10% 93%
Napoleon Elementary 67.4 C 530 9% 98%
OkraMiddle 47.6 D 394 17% 97%

Adaptedfrom *principalreport Louisiana, 2014; Louisiana, 192017, Louisiana, 1992017
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Table 4

School Administrato©verview

Administrator ~ School Setting Ethnicity Gender  Highest Degree
Austin High Caucasian Male Masters
Barbara Elementary/Middle Caucasian Female Education Specialis
Caroline Middle Caucasian Female Masters
Donna High Caucasian Female Masters
Evelyn Elementary Caucasian Female Masters
Francis High Caucasian Female Masters +30
Gerald Elementary African-American  Male Masters +30
Hannah Elementary Caucasian Female Doctorate

Iris Elementary/Middle African-American Female Education Specialis
Jesse High African-American  Male Masters
Kathy Middle Caucasian Female Masters

Lori Middle African-American Female Masters
Marion Elementary African-American  Male Masters
Nancy Middle Caucasian Female Masters+30

Adapted fronteachlouisiana.net
Presented below in greater detail are descriptions of each parti@ganding their

personal experiences with the phenomenon studied including information oedihedtion and
background as educators. All participants were assigned a pseudonym that is utilized in the
descriptions and throughout the findirtiggrotect heir anonymity
Austin

Austin served as a high school social studies teacher and coach for 18 years prior to
becominga school administratorde majored in P.E. and minored in social stuthemearned
hi s mast e supesvisidneagdradmenistraim Austin did not serve as an assistant

principal or any other supervisory role before becoming a princatording to Austin, b had
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a good role model of ardainistratorin one of hisamily membergluring his educatiorcareey
yetwhenhereceivd hi s master 6s degree in supervision
woul d be the route he would take. Nonet hel es
beneficial when Austin decided émteradministration. His leadership style is one #ilbiws
persons he leads to demonstrate their strengths in whatever areas they feel most successful.
Austin has a strong administrative staff who supports and helps enact the schopbwidinen
willing shares leadership with his assistanhcipalwho Austin describes afreat with
instruction, and . . married to this school,. .so | give her a lot of authority when it contes
like all our professional development, she is in charge oftthfaistin and his staff havereated
a structure in hischoolsoPLCs can be conductédnce a montbwhere teachel@d on 6t | os e
any instruction tims
Barbara

Barbarawas a high school teacher for 12 ydaefore becoming a high schassistant
principal She served as a Master Teacher when the distriatrizea TAP district after
receiving a grant. After being the Master Teacher, Barbara desired to serve in a different, more
handson role. Curriculum anthstruction were the focus of her masters and education specialist
degrees, and she desired to hageeater role in that regard in the school setting. Barbara had
observed administrators whom she worked under during her teaching career and decided she
would be welsuited for an administrative position. She took the required coursework to add the
administration certification to her teaching credentials and became an administrator of an
elementary school. She describes herself as having a shared and servant leadership style, and
Barbara desires input from all her faculty to bring the school visioratzaéon Barbara

explained that PLCs are a part of the district faagng,fifrom the top down is just that's what



95

we're doingand we have to do itit's really not a choice optiai To effectively integrate PLCs
i nto her schooWelagey sepdBaersthedulaon slustedadlayy hiie r e anci | |
personnel are in charge of studemteteadhers can go to cluster
Caroline

Caroline was a classroom teacher for four yeardectthology facilitator for a year before
becoming a TAP Master Teacher. She then became an assistant principal before moving into the
principalship where she currently servésar ol i ne ear ned ddecationalast er 6s
technologyandtook the li@nsing test for administration. Shelieves strongly in the best
practices presented in the TAP program, and s
an idea of what good teaching looked like specifically until we used the NIET.tcuardine
believes in approaching decisions collaboratively as much as possible, and she delegates tasks to
individuals who can successfully enact them. She also builds relationships by prosiplitay
incentves o moti vate and builekd her staff member so
Donna

Donna taught high school English and coached for nine years before applying to become

a TAP master teacher. After serving as a TAP, she became an assistant principal before
becoming a principalShe graduated with a bachelorés degr
to attend law school but felt a calling towards education and decided to pursue a career in the
field of education. Donna earned ddeatonaler t i f i
leadership. In describing herself, she iderdifs a leader who supports the strengths of her
faculty and trusts them to carry out their respective jobs. Donna expressédthqrositive
and negativexperiencesvith past administratordeveloped her leadership style and encouraged

the relationships she builds with her faculty and studesite expressed importance of building
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rel ationshi ps wioudkhowsf you dor'tihdave a relasionship gith thékids
then you really aalt grow a schoab Additionally, Donna believes sustainability of PLCs is
directly related to the school administrati@monstrating
fidelity to the system when they're scheduliwden they're planning for the leadership
meetingsactually set up thelgnning for the clustershe data being tracked and
monitored All those things have to be happening from the administrativeifeyel
expect teachers to truly buy in and become part of the process
Evelyn
Evelyn served aa firstgrade publicschoolteacher for 13 yeaister ivo yeargeaching
privateschool before serving in anterventionrole for kindergarten and first gradé&he then
served as a reading coach and TAP master teacher before becoming the director of a magnet
school.Evelylb s | eader ship styl e i s -oriectedbbbaismshd i on of
alluded to servant leadershmptng, il am ser ver | Ueadero Bvelynwasath as |
her current school during the inception of PLCs and valued the role therneasher plays in
the facilitation of these collaboration meetings. Her focus on the importance of the master
teacher is so great that Evelyn willlggeduced her personnel in one grade level to be able to
hire a master teacher because shersgidringma st e r 1 kn@avchdmempsrtant ifiis and
what type of role that they play Evelyn had the training offered by the district when the TAP
program was implemented, but she desired to better understand the collaborative process and its
impact onstudent achievement, so she researched PLCs and collaboration to more effectively
implement these techniques in her schdttelyn uses her leadership team structure to build

capacity in her grade level leadergh the process they follow of sharing galdership team and
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having those idea presented to grade levBlsenoted fi{Grade level chairsh turn take it back
to their grade level whatever was discussed in leadenship
Francis
Francis is a high school principal who taught high school befméng in various roles

out side of the cl| assr oeducationaHdadershjpass30additiomalst er 6 s
graduate hours ia variety ofareas such asteign language, curriculumandpsychology
Francis has been in public educationdwer 20 years and is driven to support teachers in
enacting new standards and supporting student success. During her career as an educator,
Francis has had the opportunity to servertgntoring new teachers, being a TAP Master
Teacher, anderving asan asistant principalln addition to her academic career, Francis has a
military background, which has also shaped her leadership style. She believes in implementing
best practices and maintaining a focus on a clear school vistoreffort to best impacstudent
learning. Francis also believes the concepts she learned through the TAP process have shaped
and guided the way she supports teachers and her expectations for student ins8hetiemd
her administratie staffbalance each other so that tressets may be best utilized
Gerald

Gerald was a classroom teacher for five years in various disciplines because he was
always willing to volunteer when the principal needed someone for a new assignment. This
change in content each year did not allowaBeto master any one grade level or suljeatter
butgave him a welfounded perspective on which to base his future administrative duties.
Gerald became an administrator and served as an assistant principal at a few schools before
working at the distct office for a few years. He then became the principal at his current school

and has served there for almost five years. Gerald credits his leadership style to his education
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career experiences and hi s /llimeverfageamywingp ack gr oun
commander . . talked about being a servant leaderd when he talked about thétat really hit
me, andl said thafs meo This calling to servant leadership means Gerald active participant in
collaboration meetings. He works sidg-side with his educators to enact the school vision and
impact student achievement. Gerald believes in being visible on his campus, developing
relationships, and building capacity in his faculBegarding his role inollaboration meetirg
when teacherare creatinglans andaissessment&eraldsays,il'm in there with them helping
them develop jtgiving my input and learning from them because they've gotten pretty good at
doing those thingé
Hannah

Hannalb s par ent s wer ehebeoidahto adethdicollage asras Englishn d
education major. Shie anationally board certifieteacher who taugiinglish for six yearat
themiddle school and high schdelels. She earned henaster'slegreeplus 30graduate hours
in administratiorandsupervisiorand her doctorate in educational technology. Hasealed as
a high schooéssistant principdbr six years before deciding to apply for a curriculum position
at anelementary schodiecause she statdid decidedit would be a good careerave It took
me out of administratigrbut it allowed me to genhorecurriculum alsoto get elementary
experienc® As a curriculum coach, hethusheplaveed s hi f t e
data was honed. Hannah encourages communication &ofadulty and is open to hearing
ideas from brand new to veteran teacheltsetter serve them. She elicits feedback and uses the
information to modify her leadership style to meet the needs of the faculty. Hannah also believes
i n rewar di fogand reotivatingearpssidive athosphere on her school campus through

rewardbased acknowledgements that support teachers. She uses PLCs to provide training and
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assistance to assist teachers in implementing and analyzing teaching and learning through use
best practiceslin relation to the focus and structure in PLBsa n n a h  nealt beird) jn out W
tess for the week so that we can analyze themWe look at what they're doing through
interventionsand we look at test daéa
Iris

Iris is anadministrator who comes from a family of educators, but her first career was in
patient education not the-kK2 education setting. Early in that career, she was attending graduate
school with the focus of health education and realized the similaritibe teaditional academic
education structure. Iris decided to try her hand at substitute teaching and was quickly offered a
full-time teaching position in a private school before transferring to the public education setting.
She went back to schooltorar her teaching certification and
administration and an education specialist degree in curriculum and instrucdmegan as a
|l ess col |l abor at i feltdikeltherawias a wholeblat waa at staked[she]éelt
like the responsibility . .on[her] shoulder® However, over the course of her placement as an
administrator, Iris has

Found the groove in terms of how to sustain a schoainaking sure that there's stability

and capacity building and thateryone feels a part of the vision and that we're all looking

at what's best for kids
Sustainabilityof PLCs accadingto Iris, meansusng the struairesthat are in place in her
school because she said\# just need to work the plafigure out whatit is that you need

Look at your dataKnow who your kids are
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Jesse

Even though Jesse comes from a family of educators, hisdisgwas an
environmental scientistHe majored irenvironmental sciencand after graduation worked for
anenvironmentalagencydealing with hazardous wastele then got married and moved further
from his employment, so Jesse decided to begin teaching. Jesse taught middle school science
before returning to schooltoearnhsaa st er 6 s i n e d.uHe aeved asrara | | eader
assistant principal for a few years before being deployed to Irag. After deployment, Jesse was
assigned as assistant principal, and then he became principal of that same school where he
currently works. Jesse noted that his leadership styleiag a servant leadand sai¢ | din't
feel that the success of the school solely belongs 10 desse credits his military training with
honing his regard for communication with students and staff, which supports and environment of
understanding anownership of all stakeholders in the schaddsse feels thatreating a culture
focusedon a common vision requires buy in from all stakdbrs, notingfiwhen your teachers
buy into it,and your kids buynto it, your school culture becomes reallgally positived
Additionally, Jesse noted to encouragacherso understand why something is a focus,
A @metimes you just need to use data to back itlugan be emotionallt can't be your feelings
You can't sayd think.6or d feel.6They da't want to hear that
Kathy

Kathytaught fourth and fifth grade for 10 yednsfore becoming sechologyfacilitator
for three years Kat hy earned an el ementary educati on
leadership. Her administrative career started witbaalong internship as a principahere she
spent a few weeks at a time in different assignments, including a privaté anoddhe district

office, and thershebecame a principalThis internship gave her a unique experience with a
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variety of leadership settingKat hy descr i b ewerydtuelentsoeehtéd a® whe bng
in the beginning of her administrative careshe was just in survival mod&he believes she
and her faculty have a better grasp of d@htaen instruction, but still feels they have work to do
in data analysisCapacity building and moving in the right direction are also important aspects
ofKat hyés | eader ship. The coll aboration in PL(
to impact student learning based on identified needs. However, Kathy sees the importance of
slowing down and making informed decisions before acting so everyorieaga a voice in
working through what is necessargathy believes the structures they have in platé her
leadership tearare supportive of sustaining PL@&Iit she noté thatit is not as collaborative as
she would like it to be in getting input frothe teachers becausigesaid W@ kind of just say
@his is what we need to get dd@ne . but | feel like we're more about what the leadership team
wants to da . . They're just kind of doing what we ask them toodo
Lori
Lori is an elementargducation teacher who taught fifth and sixth grade for 15 years
before becoming an administrator. She servexhasssistarrincipalfor two yearsand has
now been a principal fdour years.L o r i earned her mastero6s degr ec¢
ard has completkvarious trainings within her district but not necessarily leadership training,
aside from her masterds degree. She served u
style and focus on datdriven instruction. Lori values implemengimnd utilizing best practices
and having transparelgadershis o0 a | | stakehol ders aShkefealsvar e of
that it has taken a few years, but that the school finally has the transparency she desires to
provide under her leadershijVith this openness, Lori maintains apendoorpolicy where she

is approachable to teachgasd they feel free to discussion any concerning situationsherto
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they may work through theniori understands the importance of using data and best @®ctic
in her school settingnd notedfif you do not have data to supportiitdoesn't make sengar it
is not a part of the best practiee . . .whattruebest practiceare anchow the dataeflectswhat
you are doing areessential to theollaboration processShe also noted the importance of
h a v ialhthe cdmponents of an effective meetingand the teachers brimmg all the materials
that they needand teachers logg fully preparedo
Marion
Marion originally planned to major inusiness but was not thrilled with the amount of
math coursework required, and he decided to pursue education at the suggestion of a friend. He

taught English Il and English IV for eight years before becoming an assistant principal. Marion

pursued hismst er 6s in hopes of serving as an admini
principal the fal/l after he graduated with hi
Marion earned a mastero6s degree | ghiesddctoatat i on a

in leadership as well. In addition to this coursework, he completed the state department program

as a turnaround specialist that included leadership coursework on how to turnaround failing

schools in his previous district. Teachersarewe supported in Marionds s
collaboration is a clear focus with three days of collaboration by grade level each week so that no

one is isolated in his or her teaching methdékCsassist teachers in better accomplishing the
requirements placaabonthem in the currerfteld of education according to Marion because he

n ot &abpdy i8 on the island. You have strong people on that teame're sharing best

practices . .and it has just made a big differenead it's built that collaborationl t bdiils

collegiality.0
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Nancy

Nancyis an elementary teacher who taughtth gradefor most of her classroogears
Someof her additional experienaeasin self-contained regulaegducation classrooms, but she
had a focus on science and math in theisiepartmentalized sixth grade classroddancy
served as an instructional facilitator before becoming an assistant principal and then becoming a
principal. Her undergraduate degree is in English literature with a minor in bysindsshe did
not aspie to be a teacher, but she was asked to take a teaching position just a two before the
school yearbegah hus Nancybés teaching career started.
certificate to teach and contnstroctiomdndherpi her m
in administration and supervision. She values her curriculum coaobasoted | rély 100
percent on my curriculum coacheand defers to them to facilitate PLCs most often, but with
such a strong focus on collaboration, anyone may be called upon to present necessary
information he or she has received that needs to be disseminated to the fdantty explained
the processfdhow what is covered in PLCs is begun in leadersé#m which contains a
representative group of personnel form the schwal,y i we gneet aid go over things that need
to be done and things that need to be shared in in collaboration meetings

Results

This study was guided by four research questions addrdssing a d mi nrolest r at or s
in sustaining professional learning communities (PL.@& structures thegeem necessary to
sustain PLCshow administrators support environments conducive to sus¢galPL.Cs, and what
challenges administrators face in sustaining PLEXsergent themes and stliemes are

describedelow.
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Surveys/questionnaires and interviews received/completed at the fioreslobrtly prior
to, the interviewsrovided an overview of how each principalsessed their school in relation to
corresponding categorieRatingsfor each category regarding PLCs in their schabtged
with the experienceasdministratorgrovidedin the interviews While the instrunent was
designed to allow for written commerits each section, onlyne participant provided detailed
comments on the survey/questionnaire and two others providedcshortents for some
categories.Having hedetailedcomments from the one administnatmlded to hestorybecause
she was able to explain hwoughts about each category and how those statements reflected the
PLC environment in her schooDuring analysis ofurveys/questionnaires amderview
transcriptionand analysis parti ci pant sé experiences became
themes began to emerge. Transcribing, reviewing, and categorizing tial @aéal me to
relive the interviews of each participagarner more insight into thestories and make
connedbns to experiences of other participamtkich provided me a broader picture of the
administratoréencountersvith the phenomenon being studied

Four people participated in thé@tual focus group interviewon Slack.comand three
people returned coptetedmind mapdy email submissionFocus group interview data built
upon the ideas those participants shared in the individual intervievadlawed deeper
understanding of their lived experiences sustaining PI@ghe tree participants who created
mind mapdo represent their perceptions of PLCs, one participant used only pictures, another
only words, and the third both words and images to describe PLit&snind mapsin their
varying forms, captured the concepts oflaboration, unified vision, and specific go#isis
supporting the overall components noted as essential to sustaining Ba&snentsrom the

Louisiana Department of Education demonstrated how schools have performed in recent years
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according to statperformance guidelineanddocumentselated to PLCs within each school
settingshowed how those schools are applytimg concepts and structur@sministrators shared
in their interviews The emergent themeagereinterconnected, and thus datareanalyzed
further to determine which ideas most clearly supported each emergent fhieenees and sub

themes along with codes are listed in Tdhle
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Themes and Codes

106

Theme

SubTheme Codes

Leadership
Responsibilities

Servant Leadership Student needs

Teacher needs
School needs
Learn from everyone
Lead to better serve
Connections
Christian perspective
Positive
Supporter
Listener
Teamwork
Not a one man show
Success belongs to us
Share
Empower
Build capacity
Input
Not the only decision maker
Trust
Shared knowledge
Work for my staff
Provide resources
Challenge staff
High expectations

Shared Leadership Doing what they need
Transparent
Shared leadership
Prepare for loss of personnel
Support peopl e

StudentOriented Student needs

About students
Best for kids
Put the kids first
Get in the trenches

In it together
Structures
Fairness for all
Accountability
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Theme SubTheme

Codes

AdministratorVisibility

Dedicated~ocus

Communication

Involvement

Meet regularly
Speak in halls
What do you need from me?
Opendoor policy
Positive
Set the tone
Visible
Approachable
Feedback

Commitment
Dedicated
DataDriven
Contributing
Being Present

Communication
Transparent
Get input
Open
Listening to Feedback
Giving Feedback
Relationships
Strategies
What can we do better?
Two-way Communication
Opendoor policy

Open communication
Desire to fix problems
Wanting to do better
Being involved
Planning
Goals
Vision
Leadership team
Wor ki ng what o6s
Provide resources
Listening/Feedback
Help them out
Structure
Support
Relationships
Staff growth
Appreciative of staff
Positive environment
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Theme

Subtheme Codes

Best Practices

Purposeful Planning Scheduled
Varied PLC member groups
Intention
Purposeful
Student achievement
Connections
Communication
Collaboration
Persevere
Adjust
Vision
Focused culture
Differentiating
Support
Backwards design
Data
Common planning
Jobembedded

DataDriven Focus Scores
Focused
Dig deep
Guide
Vision/mission
Student work
Chart
Analyze
Discuss
Strategy
Data room
Refinement
Reinforcement
Data
Intervention
Best practices
Data supported decisions
Vertical alignment
School performance
Growth

Common Vision Principal presence
Valued
Common good
Solutions
Collaboration
Success
Buy-in
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Theme Subtheme

Codes

Building Capacity

Understandind.imitations

Encouraging Strengths

Responsibility
Believe
Vision

Actionable
Expectations
Data
Focused

Happy teachers

Support
Monitoring
Ownership

Pride
Shared workload

Shared
Capitalize on strengths
Differentiate
Contribute
Empowered
Trust
Delegate
Responsibility
Bonded
Accountability
Willing to try
Longevity
Stability
Capacity
Vision
Support
Opportunity

Shared leadership
Capability
Scaffolded

Competency
Empowered
Buy-in
Collaboration
Communicate
Data
Next steps
Trust
Relationships
Strengths/weaknesses
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Theme Subtheme

Codes

DevelopingTrust

Challenges Money and Resources

Ownership and Data Usage

Differentiate for Teachers

Encourage
Asking/offer teachers opportunity

Identifying leaders
Creating a team
Delegating
Proud of work
Build trust
Make connections
Confidence
Rely on teachers
Trustuntil you cannot

More coaches/mentors/personnel
Specialized assistance
Money
More time for PLCs
More time for planning
Resources needed
Finances needed

Negativity
Teachers second guess their role
Need to grow in data use
No ownership in vision
Non-common assessments for date
No parental support
Teachers not differentiating lessons
Not believing

Purposeful
Student need
Meeting teacher needs
Varied assistance faeachers
Needbased support
Data for decisiormaking

Four major themes arib subthemes emergeddom the data analysisThe major

themes were leadership responsibilitesupport sustaining PLCkest practicefor

collaboration andhstruction,building capacityn teacher leadersnd challengeis sustaining

PLCs Through this analysis, | was able to develop a synthesized description of the
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admini stratorsoé experience with the phenomeno
meaningsand s sences of the exper i eAdcneion i(shaudasttoarksads ,
experiences with sustaining professional learning communities in their school settings will be
expressed by defining and exploring research questions guiding this study.oraltjifithemes
andsut hemes of the participantsd experiences ar
guestions.
ThemeOne: Leadership Responsibilitiedo Support Sustaining PLCs

The first thene developdunderstanding of research questomethat sought taliscover
how administrators perceive their role in sustaining PLCs in Louisiana scHeattcipant
responsesutline ways administratordentify their roles in sustaining PLCs within their school
settings. Administrators shared ways théeadershigstyle impacts their ability to sustain PLCs
in their schools.Principals shared their experienegglcharacteristicviewedas supportivéo
sustaining PLCswhichincludedvisibility, focus, communication, and involvement.

Servantleadership. The first identified sultheme was servant leadershipeveral
participants spoke about providing teachers with the resources they need to do their job well.
Servant leadership was noted as theigelftified leadership style of six of tid participants.
The consistent accord was that the responsibility of the administrators is to serve their faculty
and staff in whatever capacity necessary to make the school run smoothly for all stakeholders.
Gerald characterized his leadership sageeing a servant leader who is supportive of his
faculty membersd needs and strives to assist
potenti al as teachers. He al so mavefronuthemges hi

comfortzone . .to take on new challenges in the spirit of growth as a profesgandl. . .
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never let them settle for mediocrig an educatoro hopi ng t hese expectati
their personal lives to help them to be better individuals ove@adraldfurther noted that
My leadership style is | work for my teachers. | work for my custodians. | work for my
secretaries. | work for everybody herEhey don't work for melt's my job to make sure
that | provide them with the traininthe resotces whatever it is to suppovhatthey
need in order to do their job, so | take that appraadésadership is saying/Vhat do you
need® How can | help you to be betté&&hd because of thdtsee that the teachers really
buy into it. They will say Hey| need this | need thafand | do everything | can to
kind of support them with that
Hannah also noted the desire for her leadership style to impact the lives of her faculty outside of
t he school bweuldthopa they wduld also@aege,as miotivational for both them
and the students. | would hope that | pushed them to be their best...not just in the classroom but
life overallpositive and uplifting o
Jesse also identified as a servant leader and expressed how this leadergiéfpstiiien
to share success and struggles with his faantynoted Being a servant leader, | don't feel that
the success of the school solely belongs to me, it belongt&umsilarly, in expressing his
|l eadership styl e, Mariti omec® nwh oond Beindgharpastoe | i a md
also gives Marion a unique experience as an administkaiere he uses the variety of roles he
plays in his ministry to impact his leadership style in his schdelexpressed that
As a pastor you have the role as the shepherd of the flock, and so you have a tendency to
be a protector, provider, a supporter, a good listener, and of course you also have tough
conversations.You have to be directYou have to still monitor what yoexpect to get

done, but you al so havelnnotaonemanghow ze t hat
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Faith also plays a signif.iShatmestoengageein i n Han
Christian principles when making decisions that will impactfaeunlty and students. When
addressing the role her faith plays in her leadership style, Haaighh

| try to find ways that | can connect with my stafttry to find ways to be genuine with

them. | try to understand] try to think as a person you kwo Honestly, | have a very

strong faith, and so | always try to think like what would Jesus do because that honestly
that is the best way that's always guided injest always kind of say you know how

would, honestly how the Christian approach thatrue Christianand how would they

handle thisand what's fairand when are being taken advantadge \&fhen does

somebody need that extra piece of positii§o, I'm reallytrying to make sure that I'm

fair, that I'm honestJust like | said| try to operate as my faith guides pas aChristian

andl find when | dg that my relationships are stronfgtry to think about people, put

people first . .1 try to learn something from everybody even if it's something negative |

want to take thiaand figure out how | can add that to my leadership to better serve them
The idea of not being alone in the endeavors of running a school but approaching it as a team
effort and serving the faculty and staff to the best of their abilities was appatbat i
experiences of the administrators who identified with servant leadership.

Shared leadership. Distributing, delegating, and sharing leadership was another style of
leadershidive of theadministratorout of 14identified with in this study. Whilee did not
specifically state shared leadership as his primary style, Aaisithed to the concept of shared
leadership when heotedthat he has a good staff whom he believes in, and he allows teachers
who are good at certain things to do what they w@ab in relation to a variety of areas in

facilitating the school jobsHowever, he noted that this sometimes means people who are less
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capable work on things that should be monitored more closely. Nonetheless, Austin feels
confident in and sees the leeh i allowang pedple to work towards their strengttBy

allowing his faculty to attempt tasks that may or may not be their strength, Austin supports an
environment where people are more likely to step out of their comfort zones and take risks,
which may be empowering to his faculty and staff. Some administrators may not be comfortable
with shared leadership. Early in her career, Donna noted she was less willing to share leadership
and preferred to take responsibility on herself to tackle necességyyet, with experience, she

now considers herself to have a more shared leadership style because she sees the value in
recognizing leaders within her team and utilizing their strengths through delegating
responsibility and trusting the job will be dowell. By modifying her leadership style to

support a more collaborative environment, Donna is supporting their aspirations and trusting
their abilities.

Barbaraspecifically discussed the idea of empowering her teachers and building capacity
by seekng input from her faculty and making decisions as a team. She noted that she has a good
faculty and leadership team and that she believes in them and trustsShersaidfil don't
think that | own all the knowledge just because I'm the princidahthe other handwhile
Francis identified her leadership stylebesngsharedshe also alluded totaugh love approach
whenserving her facultgtatings h e goingto do things because it's what they need, but it's
not popular because it's not whagyhwant. . . What they want is not what they need, and my
job is to do what they nedd Understanding that sometimes as an administrator that making
difficult decisions is necessary likely makes sharing responsibilities ed31es is especially
truewhen the situation supports a shared approach because the faculty and staff understand the

expectations of working to a certain standdriés has come to understand the importance of
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delegating and working together to collaborate in a democratic mbecause the shifts in

education have made too exhausting for everything to begin and end with one individual whether

that is a teacher or administratds a resultshe works to have a school climate that converses

and collaborates to make everyone featt of the school visianThis focus on shared

communication for common goals may help educators work through some of the current changes

in education and share the workload required to implement them. Similarly, transparent and
shared leadershipas spnificant to Lori who feels her campus this year has embraced
transparent and shared leadership among faculty, students, and parents so they may focus on
improving student achievemerfocusing on goals and working to support one another to
impact studenltearning is a team effort in shared leadership. Nancy also iddrtdre
|l eadership style as being shared, but she
hands because it is always possible that person may move into a differethteratfere, she
values having someone else who has the necessary information or can step into that role if
needed

Student-oriented. While all administrators have the best interest of their students at the
forefront from the experiences they shared, sateatified specifically as having s student
oriented focus in leadership. Caroline saldvbuld hope my employees would state that |
always putthe kidsfrsiFocus f or Carolinebés | eadership
she alsalemonstrates how she has structure her school to best meet the needs of not only the
students but also the faculty through her willingness to work side by side with them to attain
their common goalsComparably, Evelyn clearly expresidger focus on stud-oriented

leadership knowing that sometimes she has to make hard deciSbestated,

S

st
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Don't get me wrong, there are times when | have to lay down this rule, or | have to lay

down this procedure, and that's just how it is, but my teachers and stafttkat the

decisions that | make are based off of what my students need, what they need, and what

t he school needs, and they'IlIl tell you, it

school
Evel ynds focus on what precedentlessthod that shesandbhdre nt s s
faculty are there for the benefit of their students and that student success is the primary goal.
When Kathy began as an administrator, she was so boggled down with managerial tasks that she
was just trying to stayflmat and really could not tap into a specific leadership style because she
was just trying to survive, but now she identifies as being a stfioleuged leader explaining,

Well | think I'm a very studerdgriented. I'm all about the students. Like I'ningpto

make whatever decision | have to make about the students whether the teachews like it

the parents like jtor central office likes it. | mean I'm just going to do what's best for

kids. But when | first started | was really just swimming keepityghead above water.

So, | was just really jusit was really more about managirand | was just doing the

paperworkdoing the paperwortldoing the paperworknaking sure the discipline was

under contrgland | really was not focusing on curriculumtthauch. | was at a tough

school It wasn'tthatwe didn't have a good relationship with the teaghmrshad a great

relationship with thestudentsbut | was just surviving. | mean | waswork until 1:0Q

2:00 in the morningand | was never reallgnakingany leeway
After years of experience, Kathy has honed her abilities to manage the school expectations and

responsibilities and be studefiotusedthat places student success as her primary focus



117

Overall, on the survey/questionnaiaglministrators rated themselves higlith average
of 3.57,in the category of Shared and Supportive Leadershig statements regarding their
leadership style suppedthis data collected to sedfssess their feelings in that category (see
Table6). Most participants did not choosediaborate on the survey/questionnaire by making
comments on the sectigri®wever, Francis did notmmments for each. In relation to Shared
and Supportive Leadership, Francis wrote,
| believe in shared leadership. How er , you canb6t expect more
member than they are capable of, so that must be scaffolded and built upon before
complete release. My staff members typically make decisions based on their needs and
not that of the whole student bady
Francis ranked shared and supportive leadership atheol as a 3.18 out of dnly
strongly disagreeingith the idea thastakeholdershae responsibility and accountabilifgr
student learningNo other administrators ratedeth st at ement fAStakehol der s
responsibilityand accountability fostudentearning without evidence of imposed power and
a ut h dydisagseeing or strongly disagreeitgt nineof the otherl3 agreed instead of

strongly agreeing.
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Table6

PLCAR Instrument Resulfser Shared & Supportive Leadership

Principal Shared & Supportive Leadership

Austin 3.36
Barbara 3.64
Caroline 4

Donna 3.82
Evelyn 3.36
Francis 3.18
Gerald 3.64
Hannah 3.91
Iris 3.64
Jesse 3.18
Kathy 3.27
Lori 3.82
Marion 3.45
Nancy 3.64
Total Average 3.57

Regardless of the leadership styligh which participants identiéd,allt he admi ni str a
leadership stylesupportedositivelyimpacting student achievement and promoting a
collaborative school climate with common focus on success. Hannah notedrimtienap
underthesectionfaqrLeader 06 the concepts of fAData (lnstr
Cul t ur e to@dnotdanaive 8 he det er mi nes t he p(Figmeci pal 6s
2). This graphicshows how the leader, students, and teachers work togisihgdata within
the PLC structuresvhich supports ideas Hannah presented in her intelame\Wocus group

interviewregarding leadership and PLCs
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Figure 2: A mind mapcreated by Hannabn herperception®f PLCs and her
experiences witkPLCs.

Administrator v isibility. Another area participants agreed was important to sustaining
PLCs is being visible with faculty and staff.
she regularly interacts with her facultiarbara saidjl start out my day walking the hallac
just talking to my teachers you. How are you?
from me®d Likewise, Caroline noted the importance of being visible on cam$tsg saidiil try
to always be very visible here at school during the day, venydper policy. | always tell
them you have probl ems, Il have solutions. Br
solutiontotherd. Si mi | ar | y, Hann a hsagng godd n®oimiag andjustvi si bl e
trying to have that positive outlook . [to] set the toneso whether | feel like it or not I'm going

to have my face on and I'm going to be here
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A visible presence supports a school climate of collaboration because administaators
build positive relationships with their faculty. Irigpressed her thoughts regarding being visible
on her campuby saying,

| feel just having a presence and being visible and giving them feedback and taking into
consideration their thoughttheir ideasand just being receptive to their thoughts and

their ideas as well has helped to build that relationship. People say open doorlpulicy.

not going to say that | have an opagwor policy, but they know that I'm approachable, so,

| feel like what we'vereated here is an environment that is extremely positive because

I've been a lot of places and I've experienced a lot of different pains, and | would say it's

very positive
| ri sbs s tdhoweshedealie¢vesbding approachable builds relationgahighsupports a
positive culture within the school. Kathy also shared her thoughts on being visible on her
campus as a memory on how she learned from a previous administrator who told her,

When you walk down the halls even if you have a million thingstaand you're in a

hurry, dorit rush! Just walk slowly down the hall. Make sure that u greeting

students antkachers anchaking them think that you have time for them even though

you have a million things in your head
Participants sawisibility of administrators on campas avaluablewayto build positive
relationships and create a school climate whdrainistrators arapproachablegndfaculty and
stafffeel drivento strive for common goals.

Dedicated bcus When administrators focus on the structuresthe@mportance of
PLCs, faculty members are more drawn to value them as well. Evelyn is focused on being

present in PLCs because when she was a master teacher, she did not have the support and
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presence ofdministrators in her PLC meetings. She expressed the signifiaadogalue

admini stratorsdé attending PLC bystating ngs f or th
I'm telling you. . . me being present in those meetings, and not only just sitting there a
being present, but contributing to what the master teacher is saying, contributing to the
conversatioathat are hagreiteratinghow important it is to look at your assessment
guide, showing them that itéds not just abo
to decide what the students need, who need
on who you think needs tme. You know truly looking at the data, how you analyze the
data. Being part of all of that is essential because | have 577 stualahtsaybet her e 6 s
only a handful that | really canodét tell vyo
the studentsand if | were not in these meetingsd | were not talking to these teachers,
then | would be |l eft in the dark. wimd | wo
teachers t o have these conversation.in staff m

Similaly, Hannah values understanding the data and how it relates to student needs and using

datato impact student achievement. In the focus giotggviews h e  #lowdht@di t o

represent her love of datao t i n gmployeesy.would point to my loe for data in all facets

of the school as well as my whims of ideas to better the educational process abschool

Li kewi se, F r a naedicateds relendesshdedavene dnd always hopeful. |

never give up once | set my mind on someaghi®ome would say that | opt for perfection in all

things that | d@ In hermind map Francisdemonstrate clear focus wittseveraterms that

support the PL@rocess, but what was most prevalent were the symbol of the sun with the word

fivisiono inside of itand the image of a path with pawprints, their mascot is a tiger, walking the

path to college and career succese(Figure). Herexperience with providing a unified idea
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that supports her school vision stedthefocus that Francis exhilsianddemonstrate her drive

to encourage successdgmrogress in her school and student performance.

Craft Their “Art”._

> s Collaboration
of Teaching

\ Modelirig Best
. Practices

Leadership &

Cluster Meetings |
Empowerment

Focus on Data Analysis
Student Work

Figure 3: A mind mapcreated byFrancison her perceptions of PLCs and her experiences
with PLCs.

Communication. Communication was another area where administrators saw
importance of being thorough and clear to positively impact the climate and performance of the
school. According to Barbarapen communication is essential all the time unless the situation
is emegent and does not allow for collaboration. She said,

I'm really a big believer in communication. | don't really hide asot'm very

transparent in everything that I'm doing, and I'd like to get their input because this is their

school. | want them ttell mew h a wabksrgand whats it not working. I'm very open. |

think teachers know they can say anything to me and I'll liStemetime | have to

make a hard and fast decision and | do. | just believe in that open line of communication

all the time
Hannah also sees the value of open communication because she experienced principals who were

not open communicators in her careerd she did not appreciate that sty@he said | didn't
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like | feel like | couldn't communicate, or they didn't wanh&ar what | had to say or anythiag
Therefore, Hannah had devel oplrgtolstertodealdder s hi
try to form relationshipsout at the same time | understand the need for having strategies
[and] systems in plee and having those things to make all systemsao

Hannah uses Google surveys to elicit feedback from her faculty and tries to use that
feedback to better serve her school. In that regard, Haadh

| think that factor of listeningishuge .. Ilf dondét | i sten to their

f

see the importance in what | 6édm doing, it w

take it to the next level. People will do things, like they'll implement something, if they
know I'm going to chdcit, but to really believe in it, they really need to know that we're
listening to what they're saying; we're taking their feedback
Jesse also noted the value of having the teachers who are doing the bulk of what is necessary to
impact student achievant to be aware of what is happening in the school, and the
administration needs to listen to feedbacokl saigd Thi& person at the top knows the person at
the bottom is doing all the worko, the information has a flow and hiiswed down but then it
has togo backup, so you get feedbacka.ori mentioned how working in isolation does not
work in her school setting, but on the contrary, she values anddopear p o | teacherswh er e
do feel comfortable coming to talk feer] about things or any issues or concerns that they have
on campu® Participantéexperienceshowthat hese open lines of communication allow
teachers to develop an understanding of expectations and feel a level of comfort in expressing
concerns to theirdainistrators.
Involvement. Being involved in planning and PLCs is imperative for administrators to

be wellversed in what is going on with the teachers and students. When Barbara first arrived at
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her school as an administrator, she inherited a §tbi€ture that was working well for the
school. She was excited to be able to engage in the process with her new faculty and staff
because she had seen various PLCs not function well when she served as a master teacher. Part
of the reason she went intdrainistration was because she had had many principals in her career
who had not performed to the level she would have liked, and Barbara thought she could do a
better job, plus after serving as a master teacher, she wanted to have a greater role in the
collaboration processThus,s h e wery Bappy to be a part of it and having it build upon it
and then it's exciting to come into something that is working well as opposed to having to come
in and fix thingsd Currently, Barbara has a greater focus ornehdership team planning, which
drives the focus for the teachers PLCs
Barbara is also very involved when teachers havesdsuze addressed saying,
They know any problem anything that comes up, | want it to know. | want to fix it, so I'm
not one of hose people who is very sensitive if something's going wrong. You can tell
me. | need to know. | insist on knowing, so | can fix it. | like for my school to be a well
oiled machine. | want it to be functioning, and so, in order to do that, | need tcelte abl
accept. They don't really criticize, not in an ugly way. They let me khthey're happy
or they're not and what can be better
Francis sets the tone for being involved by working diligeplidyn meaningfuPLC with
her assistant principal whesbe is abléo monitor and give feedback to her teachers regarding
PLC content Sheuses detailed agendas and a formula for documenting high, medium, and low
student work Creating a supportive environmeantd giving necessary feedbgmlovides

structures for dealing with situations that arrive, whicheisessary for success in sustaining

collaborative environments Hannah mentioned At hat rel ati on.
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maintenance of PLC structures. She also shared that creating ssubatrcontinue is
necessary, so she values growing teachers and helping them try things that may be out of their
comfort zone, but she also works to |.et her
Iris talked about having a system in placeHelping teachers and putting structures in place, so
they know why things are important

Likewise Jesseinderstoodhe importance of providing teachers with everything they
need to experience successl said sofmetimes that's an ear where you'refistg. . .
sometimes it's a gentle pat on the hacknetimes it's a little sterhet me close the door and
yell at you forusget this straightt Marion also works to let his team know how valuable they
are to the success of the schaotl said Wé let them know we're thankful that you're here, in
this building, because you chose to be h&we chose youl want to make sure they have
everything that they think that they needrurther Marion expressed how the teachers are the
ones making thgreatest impact on student achievement, so hdishale to support the
teachers . .support their ideas. . because the growth that we halvgive direct credit to them
because they're in there every dayey bring it every dag Although partcipants expressed
different ways they felt being involved impathe school environment, all realized the value of
being present and approachable to their faculty.
Theme Two: Best Practices for Collaboration and Instruction

The second themgrovides insight inteesearch questiamvo that sought to discover
what structures admistratorsperceive necessary to sustain PLSghool settings need to be
created to support collaboratitmat is focused on student achievemddveloping a school
culture where educators work together for common gegllsadministrator encouragement

buildsan environment conducive pmsitiverelationshipsand attitudeshat impact classroom
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instruction(Owen, 2016).Administratorsshared the value of incorporating time for purposeful
meeting, datalriven focus, andommon vision for PLCs sustainabilitithese sulthemes
demonstrate key components of PLCs that make them meanwitiful school settings.

Purposeful meeting Prindpals are often able to put various structures in place that
support sustaining PLCs. One key component noted by participants that supports sustaining
PLCs is having protected time during the school day for teacher to collaborate. Participants
acknowledgd the amount of work teachers have to compbatd that much of that work spills
over to hours outside of the school day thus creating time in the schedule foaml.Cs
promotng their continuation. Barbara explained that they use coaches, computadaérs,
and interventionists to cover classroom teach
day. It is not however, enough just to have the time built in to day for teachers to meet and
collaborate butreating an environment of purposeful nieg is necessary for teachers to see
the meetings as beneficial and be engaged in sustaining them. Caroline tried to make PLCs more
meaningful in her school by trying

To streamline everything with the intention that it is purposeful to improving gtuden
achievement . .go back and make connections to how what we are doing is purposeful and
showing them how what they are discussing ties to that

Francis works to be sure her staff members areavedire of matters pertaining to them
and the school andeating a schedule that allows for regular meeting for collaboration
Additionally, Francis understands that modifications need to be made if processes that are in
place are not garnering the desired results because she said,

If it's not working, we twelaand adjust as necessary...and when | say we, I'm referring to

the entire faculty. Through departmental meetings as well as cluster (PLC) meetings, all
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teachers have the opportunity to contribute. Everything I do, every decision | make is
based on thechool vision. Every change to the master schedule or every intervention
has the school vision at the forefront. Nothing is done on a whim. | model daily decision
making based on the school vision
Geraldstrongly values the idea ofeating asimilar dructure for supporting PLCs within his
school with a clear purposand he explained how the process flows to best support purposeful
and meaningful PLC meetiray sayng,
| work on establishing a focused culture by differentiating the support needsatfor
teacher. Once the vision and goals of the school have been established; as an
administrator| have to determine each teacher's level of competency to contribute to the
overall accomplishment of the goal and then provide them with the necessarst snppo
reach it. | determine the support needed by having personal conversations with teachers
about their needs, watkroughs in the classroom, feedback form observations, and from
discussions during collaboration. Once those support needs are detdrmimkdo
provide that support through various forms of PD, peer coaching, observation of other
teachers, and various other resources
Iris is also purposeful in her meetings with teachers to work toward school goals and use
evidence from their collabation meetings the make decisions about next steps because she
wants to understand how to share concepts withelaehersso shecanbe a better leader
Collaboration is the primary focus BLCs anccreating a school culture that supports
this collaboréve spirit is important to sustaining PLCs. Marion worked in a variety of eolds
multiple school settings before becoming the principal of his current school. When he served as

an assistant principal at his previous school, Marion noticed the waghbel focuedon
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creating a schedule that ensliregular collaboration multiple times per week. He valued this
structure and decided to implement a similar structure in his school. Marion said,
[W]e had gone from maybe one day a week, or once everywégks collaboration time
to three days a week collaboratiofeachers hated it at first, but once they saw what we
were doing and why we were doing it they started to buyrhrey started to see that they
were no longer isolated or on an island, sarhe here and that was the only major
change that I've made when | came my first year because when | came here | was new to
the elementary world sotospedk. di dndét know anybody. | had
the thing that | did come here knowing welsat good teaching looked like and what best
practices look like
Creating a culture of collaborative where teachers appreciate the time spent together working
towards common goals and learning how to implement best practices assists teachers in being
more effective by sharing the workload. While all of the participants provided protected time for
PLCs within their schooJshey maintained a focus on collaboration. Mariod diae of the most
thorough PLC structures of the participants. Marion digmibsw the structure implemented at
his school allows teachers complete necessary tasks and still enjoy their lives outside of school
by sharing the workload since the requirements placed on teachers today are so vast. At
Mar i on 0§ theysneehandMbthay s t o rchean theg dataa. fadd]pifogress
monitor every studeat f or tests, common assessments, ofr
week before and to analyze what skills need to be retaught to assist students in mastering the
standards dhe school has the conference room outfitedthes c hool 6 s data read:i
accessibles 0 't h eake adoakrat thfe school at a glaxic®n Tuesday, teachers meet again

to utilize backwards design to develop the assessments for lessons they vidt than
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upcoming week. Then on Wednesday the teachers use this assessment, which is designed by
looking at the end goals of the unit, to develop lessons that will provide students the instruction
they need to master the skills necessary to successfokietthe assessmerilarion said of

this process thafilt has just been remarkabl@Nancy also noted the importance of having these
structures built into the work day because teachers would rather complete the work during the
work day as opposed taaging after schodby s a y i RL@s,could continue to be sustainable
during the school day. . [teachersjvould be all in | think, on any changes or adjustments we
needed to make continue to have them during the ddsing the structures with fidelitipr all
teachersand making sure each person does his or herspanportant Having the time to meet

and the support of the principal in creating these collaboration time is valuable to sustaining
PLCs within the school setting.

Data-driven focus. Continuing with the idea of the collaboration meetislgsuld be
purposeful datadriven instruction provides a goal for which students and teachers can strive to
be successful in positively impacting student achievem#sdse sharadeeting PLC records
and document that provides a clear focus on data, even outliniatgfisethey have in place: (1)
collect and chart data, (2) analyze data and prioritize needset(3pview, and revise
incremental SMART goals, (4) select common instructional stede(p)determineresults
indicators,and(6) monitor and evaluate resultslany participanteexpressed thienportanceof
utilizing data in collaboration meetings to plan for and modify instructional practices to meet
student needs. Barbara desired t@alpeincipal because she thought she could have a great
i mpact on a school by being more i nvVlovkthe d

datd | love to look at the test scores and dig deep with the master teacher anduse that as
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aguide. .. [tojmyvision @onna al so noted t hatudentworkiamd i mpor t
shareo
Hannah believes so greatly in the power of a-daiteen focus thashe andher
curriculum teacheiike Marion,created an entire roofar data that did not exist before she was
principal of her school Hannahds purpose itn creating the
getting teachers to look at where we're going with thingsonstantly thinking about
refinement and . .reinforcement . . Whatdoes that refin@ What is that reinforcement
.. .What do we want ourlECs to look like in the futurz
Using data regularly to decide how to intervene for students, they have a greater chance
of being successful in mastering the grade level expectatiamscommunicated the same
thoughts about aligning best practices in instruction and utilizing the data to develop next steps
noting,il f you do not have dat a .4 Wariemalpodéoardirecti t , it
correlation between datiriven instruction and PLCs prowda purposeful focus and positively
impacs student achievemenMarion shared,
| think our PLCs have had a direct impact on our school performance and our growth.
do believe thatand through the PLC procesge were able to develop a really good
intervention model for our school, and that has been tremendous in terms of helping us to
achieve . . . the past two years
This focus on data in PLCs also led Marion to share that he@sdeachers in the lower grades
to understand and prepare studentlsisnotthe expect
responsibility of third grade teacheosice kids get to be third grade prepare them for high
stakes testing. That stansthe PK class, so we've been real strategic about implementing

systemic practice8 Schools that use these collaboration mestiogdatadriven instruction
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and vertically aligned planning can better prepare students for the expectations ahead by
providing a common vision for the teachers to work toward to promote school and student
success.

One data source all administrators referenced was test scores and school performance
scores from the Louisiana Department of Education. Test scores of indisiddahts and
movement of belovlevel studentsre criteria that impact school performance scores. Nine of
14 schools sawmprovement in their school performance scores from 2013 to 2016 (see Table
7). Several even saw increases by dowlidits, thoughthat did not always equate to moving to
the next letter assignmentlsing these performance scores and individual student test,scores
PLC groups can create a focus and develop a plaantmuraging student success on the@nd
the-year standardized tiss Participants noted various other data measures anatyRefs
such as district purchased programs that progress monitor student perfotmaiten the
development of instruction and intervention thaiuld best meet student needs and assittair
mastering necessary skills to be successful on geagé assessmentdn addition to
demonstrating increased student achievement, this focus on the data allows teachers to
collaborate on classroom assignments and activities that then servetiapaldiiita resources.
According to administratorsdé experiences, the

teachers a means of working on the right work together to advance student mastery.
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Table7

Historical Letter Grade and SH3ata bySchool

2016 2016 2015 2015 2014 2014 2013 2013 Difference

School
Letter SPS Letter SPS Letter SPS Letter SPS 20132016

Bayou High A 1035 A 106 B 95.3 C 84.7 18.8
Cajun Elementary B 90.5 B 89.3 C 80.6 B 85 5.5
Dome Middle C 69.3 D 56 C 80.3 C 80.7 -11.4
EtouffeeHigh B 90.6 C 76.3 C 81.5 C 73.7 16.9
French Magnet * * * * * * * * *
Gumbo High D 67 D 56.2 D 59.8 D 58.5 8.5
Heritage

C 76.7 C 77.7 C 75.5 C 77.8 -1.1
Elementary
Iris Elementary C 79.4 C 77.3 C 80.9 C 82.3 -2.9
Jazz Middle C 73.6 D 59.3 C 76 D 67.8 5.8
Krewe High C 83.6 B 88.2 B 89.2 C 82.2 14
Lagniappe

B 90.3 C 81.9 B 87.3 D 68.9 21.4
Elementary
Mirliton Middle D 64 D 64.9 C 77.9 D 64.8 -0.8
Napoleon

C 69.6 D 47.4 D 54.7 F 49.6 20
Elementary
OkraMiddle D 64.1 D 64.8 D 66.4 D 57.8 6.3

Adapted fromLouisiana, 2012016

Common vision. Providing a common vision for PLCs starts with the administrator
because they set the tone for the whole school on how they will react and value the PLC
structure. Evelyn, who was a master teacher before becoming a prisaigdil promise you
that itis so key having an administrator in your clusters because sometimes the teachers think
this is just another hour in my dayFrancis also values supporting a common visiodnoted

thats he hopes her ttaughttheentthat alvthingsepossibleg whermeseryiine
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comes together for a common gabd\ccordingly, when principals promote a common vision
within their schools, PLC sustainability becomes ingrained in the teaeherthey recognize its
purpose and value. Gerald believes th€ Btructures they have in place and the common
vision of the school has caused his teachers to take ownership of the process to the extent that he
s a i ifd left témorrow and a new principal came in and said we want to take away it is that they
wouldfight forit, so they want it 0 that's why it stays in plage Further, Gerald pointed out
that teachers are seeing the importance of PLCs because he said,
We're having success with collaboration. There's no griping about gototiaboration
no one showing up 10 minutes late or anything They're in there with thenlata and . .
. I'm looking at what they need to look ab | think that's the biggest piece of why it
continuesand it is being maintained because they want it
Ger al cfdhait telhobdrsiwould take ownership and fight for the PLCsvifalsgone
demonstrates that common vision is supported by everyone at the, settbeleryone feels
they play a part in its existencBeoc ument ati on of the ovamtke ship G
PLC meetings was evident in the documents that he shared for their leadership team and PLC
grade/subject level meetingfhec ont i nuum of the school s visio
student achievement and ways to best assist teachers in prdiielingcessary instruction to
mastemrequired skills
Additionally, in hismind map, Gerald used a picture of people hamtiand around the
term fAcommo expresthe patus & éveryomme coming together for a common
purpose irPLCs There weréwo head with arrows pointing between theamd a light bulb
with thinking bubbles above one hetadsignify collaborationand development of ideas between

membergseeFigure3). These visual representations Gerald shared were echoed in the ideas of
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other participants. Working together to share the work and sivents forward by using a

common focus was evident in the experiences of participants.

professional
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Figure 4: A mind mapcreated by Gerald dmis perceptions of PLCs and his experiences
with PLCs.

Hannah also noted the value of the teachers taking ownership of the PLC process saying,
fieveryone has to believe in it, so everyone has to have success with what you:te Timing
further express her feelings about sustainability of the PLC processsohwal, Hannah
explained why she believes the structures in place will conbijgaying,
It has to be something they can take back, they can use, and they can see that it's working,
and then | think that everybody needs to feel a.parto feel imprtant and that they're
part of that sustainability. | think you have to get everybody to believe and that's

something I've just finished the NISL project the principal fellowship and it was talking
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about sustainability and how you make things happen wbene gongand so I've
thought about that a lot. Like if something happened tomorrow would my school go on
without me but | think about a lot of my staff membeand | feel like they believe in
themselves. They believe in each oftaad so | feel lile any one could pick up the torch
andsay@Al r i ght yoéall we loUfeellikpahey all believe entwhatori s g o i
vision and our focus
Creating a common vision goes hand in hand with adi@atan focus because the
teachers focus on needsstudents based on their data addition, theadministration can look
at the teachersdé needs to make decisions on h
feedback that assists the teacher in reaching her fullest potential in making the greatest impact on
the school by meeting expectatidhat have been clearly outlinedlso, creating a common
vision requires understanding the facuitgally analyzing the staff, staff needs, and ways to
create the culture desired within the scHook at the data and see where it leads. Happy
teachersnake for teachers who are more willing to participat&hile there are structures that
need to be in place to s Upeegustnonagiclosjuston Vvi si o
knowing what it is that you want and whigverybody has to believe ané bn the same page
However, following up on what is dullpected and
implementing means that somebody is checkingdhghen school leaders show the value in
PLCs, understand the importance of the process putde,@ad follow up on those
expectations, teachers are more likely to see the value in these measures.
Kathy noted that when teachers first began to meet for PLCs they would share common
data like standardized test scores but were afraid to share theiduadistudent work because

they did not want to be criticize for the level of expectation of the whdwever, nowithey
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feel safer sharing it,whgcaueeyoaobddiynganhhata9o9
a rigorous acthatevetyhody's tealcwonkisgegogathandthely arepretty
much doing the same thirigAnalyzing the documents Kathy provided shows that this common
visonwhere the team introduces a concept one week and falipwsth that concept the
following week,really is beginning in the leadership team meetingd wi t h t he admi n
involvement These ideas ateeing carried over into the PLC meetings to best support teachers
in creating common assessments that allow them to analyze and understangstioienance
more effectively (Kathy, documentsThis shared vision and responsibility allows teachers to
h a vosvnefship and. .a level of pride . .[it] alleviates their workload and encourages them
want to continugéo workas a team. . [to] divide and conquet,. . so that's a huge plusdVith
the changes in education today, teachers are often tasked with more responsibilities, so having a
common vision and working as a team will likely assist teadhenore effectively
accomplishing their gals.Overall on the survey/questionnaire, administrators rated themselves
fairly high, with average of 81, in the category csupportive ConditionsStructuresand their
statements regardirgjructures they have in place to sustain P&@jsport this data collected to
selfassess their feelings in that category (see Table 7).
Theme Three: Building Capacity in Teacher Leaders

Theme three provides insight intesearctguestion thre¢hat soughto explore low
administrators support anveronment conducive to sustaining PLG&dministratorsdiscusged
supportgheyhave in place to sustain PLCs within their school settiagd these supports
encourage capacity building among their faculty memb&nseesubthemesencouramg
strengthsunderstandingimitations anddevelopingrustwere areas that participants described

as necessary to sustaining PLCs in their school environments
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Encouraging strengths. Administratorsmustbe willing to allow their faculty members
to step out andy new things and be willing to give them responsibilities that allow them to
showcase their talents in effort to build cap
leadership allows his teachers to feel comfortable in completing task tosthef bigeir ability.
He saidfithey know that if they are willing to work they will be able to do their thing per se
they are not scared to make a mistake, and they are not scared to try tAllmsing teachers
to explore different interesand invest in their newdjound skills not only empowers teacker
trying new things but can impact other teachers as well. Francis also expressed the importance
of building capacity and encouraging teachers to demonstrate their strengths when she said,
Building capacity is key to shared leadership. | try to find the strengths of individuals
and capitalize on them by correlating their strength to a task that | need done. Typically,
teachers will revel in opportunities to show off a particular strengthpbssess. |
differentiate tasks that | assign to teachers depending on their capability. During
leadership team meetings, for example, everyone has the same opportunity to contribute
ideas and most of the time, it's not my ideas that we use. Weeusiedls of the front
line people. By building capacity in teachers, they feel more empowered. They feel like
| trust them and their opinion enough when | delegate to them. Also, teachers are more
willing to accept new ideas and new things if a felloWeamue has been involved in its
creation. Building capacity has made the bond | have with certain teachers stronger. The
teachers who are willing to take on additional responsibility feel like | have faith in their

ability and they support our schooltiatives more when they are directly involved
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All of the participants expressed the benefit of building capacity in their s¢eblksathy noted
that sometimes she will decide to do things herself because she does not want to overextend the
teachersKathy noted she should ask just to see if anyone may be interested
Iris felt she has developed a balanced approach to building capacity in hertagtibat
it has taken a while for her to accomplisiis said,
| found the groove in terms of how tostain a school . . . making sure that there's
stability and capacity building and that everyone feels a part of the vision and that we're
all looking at what's best for kids, and I think it's taken me really 20 years for it to kind of
come full circle
Utilizing the capacity that has been built in their schools, Lori and Nancy both dithieie
persomel they have to support PLCs structures by relying on theniculum coacho facilitate
the PLCs Marion understodthe purpose of empowering teachleaders and allowing them to
do new things because
Some of them do aspire to maybe do other things, come out of the classroom one day,
and so in order for them to get the experience they need, to give them opportunities to do
that and grow to learn, to k@ mistakes, to be reflective, to see what | can do to improve
my practice If you never get an opportunity, you never trust them to make mistakes,
you've got to give them an opportunity
Knowing that some teacher leaders have higher aspirations, Magonl'th yveryfsupportive of
them. | give them an opportunity .1 do believe in letting them exercise their strengths and
exercise their skill sei Allowing teachers to exercise their skills in varying areas builds
capacity in the school and cams@build capacity in school districts as teachersamoto

administrative positions.
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Understanding limitations. While many educators may want to extend themselves and
try new things, it is important that administrators identify strengths and weaknesses of their
faculty when working to build capacity in their schools. ihgla per sonds abiliti e
is ne@ssary when building capacitgerald shared his method for building capacity in his
school and how the structure builds leadsrexplaining,

It is an absolute must that school administrators build capacity in all their employees.

The logistics of runing a school effectively cannot be done by the administration alone,

there must be others on the campus whose competencies have been developed and then

empowered to make decisions in the best interest of the studieiggsneral, | build

capacity in ever employee including administrators, custodigr@aprofessionals

secretaries, and teachers. More specifically, for teachers wddwaveacher leaders

(two for third and fourthgrade ELA/SS antivo for third and fourthgrade Math/Sci), 1

special eduation lead teacher, and 1 curriculum coach all of which serve on our

leadership team for three years. Aftareeyears they rotate out and based partly on their

recommendation new teachers are selected to serve. Serving in a leadership role
broadens theperspective and develops their bmyleading the school. This impacts
collaboration in a positive manner because they are able to discuss and communicate
decisions to other teachers as their peer which again leads to mereftang the

faculty. |1 also focus on building capacity in the area of curriculum by having planning

teams meet eadix weeks to develop assessments, adjust long range plans, review data

and make recommendations for next steps. These teams also rotate giving every teacher

the oprtunity to be a part of the procedghink the biggest impact on collaboration is
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that there is more trust by the faculty in the decisions being made when they have all the
information because they have been a part of the process from the beginning
This process Gerald shdreeems to impact the school and its faculty positivBlgvertheless,
the importance of understanding where each person is in the process because ad, Iris note
Al'm always very cognizant that | have to understand where teamfgeceming from as well. It
has to make sense to thém
When looking to build capacity, Kathy noted that she sometimes shies away from asking
teachers to do things because she know that their workload is extensive. She said,
| will tend to not ask therto do things because | know how busy they are, and I'm like
I'll just do it, but really, | should sad@s anybody interested in doingdecause | might
have somebody who's likd,d love to do tha§but | tend to do a lot of stuff myself
because I'nthinking they don't have time for it. Look how much stuff they are doing in
theirclasssoomT hey candét st ay af realylswddeableadtoffarnd do
it because their might be somebody who wants to work on testing until 7:00 at night
Having relationships with faculty members and understanding their strengths and weaknesses
can make deciding who t o acuallbutldingthaeralationshipt as k e
with your faculty and knoug who will serve best workto buildcapacityd Developing a
culture of understanding can allow administrators to support teachers in their endeavors to better
themselves in their profession and hone trust among administration and staff to accomplish the
tasks set before them.
Developingtrust. Trustmustbe a tweway street in all aspects of life, but in the
education realm, administrators must trust in the abilities of their faculty and faculty members

must trust their administrators to provide them with opportunities suited to tHéieslmn
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addition to trusting themselves to carry out what their administrators expect of them. Donna
acknowledgdt h e v eteatirg thatteaniito where you can feel good anddeisgating
andknow that those things are going to be taken caradtfzat yod Ibd proud of the work that
theydve done as web The creation ofteamshe can trusivas evident intie meeting records
Donnashared They also showeler team models and provitleoncepts that are brougiatthe
PLC meetings for teachers to utilize arflect on before coming to the next PLC meeting
Implementing this trust is a team effahd actions cannot be demanded by the administrator if
the goal is the creation of a collaborative culture. Donrthduelaborated on the idea of trust
by stating,
| trust the people around me to do the job that they have been given and do them to the
best of their abilityso, that we need to talk about whether that can be b#isrwe're all
in it together. Ité not me the principabnd you're going to do what | say because | am
t he princi pal,andthisis@sschochnd wesall @e tiyirgdonbuild each
other and make each other look good, but ultimately making the school and the students
look good
The importance of building trust when she first became administrator of her school was clear
when Evel ynlhadeorbaild tbertrestd If youido not have trust with your staff you're
done. You're done as the leader, so | had to buitthaftrust firsto Administratorswvho createa
supportive environment can develop capacity within their school and empower teacher leaders to
fbuild that trust and you can rely on your teadbadersd When expressing his feelings about
trustinghisfaa I t vy, J elisesodrussmyipebple util they tell me that they make me
believe thatl cand trust them dherefore, creating these supportive environments and allowing

teachers to take an initiative to lead and build capacity in the scandle powerful in creating a
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culture of support and trust that is necessary for educators to achieve their full potential.
However, regar dl eaashipesporsitilmasipestpsatticegand @apaciy |
building, challenges may arise in sustaining PLCs that administrators must grapple with to keep
the focus on collaboration within their schools.

For the categor$upportive Conditionsn the sirveyfQuestionnaireparticipantsated

statements related tbd topic withresultsaveraging3.44 forRelationshipgand3.61 for

Structuresn afour-point scale I n relation to MWeéxaniinedams hi ps,
regularly. The issue that teachers donét beldi
what parents dondt do. TrdiesoyUndkiotie Gulthemes ol § ze t h

building capacitysix administratorgliscussd the importance of supporting teacher leaders in
exercising their strengths in leadership roladditionally, six administrators also shared how
understanding the capabilitiestbkir staff is important ircapacitybuilding. Likewise, four
administrabrsdenoted the value of developing trusth faculty. These areas seem to speak to
that lack of belief teachers may experience because they are not yet sure of their abilities. This

lack of confidencamay have an impact on tleeas addressed in thensey/questionnaire.
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Table8

PLCAR Instrument Resulfsr Supportive Conditions Relationshipsand Structures

Supportive Conditions Supportive Conditions
Principal
Relationships Structures

Austin 3.6 2.75
Barbara 3.4 3.75
Caroline 4 3.75
Donna 3.6 4
Evelyn 3 3
Francis 2.6 4
Gerald 3.6 4
Hannah 4 4

Iris 3.8 3.5
Jesse 3.2 2.25
Kathy 3.2 4

Lori 3 3.75
Marion 4 3.75
Nancy 3.2 4
Total Average 3.44 3.61

Theme Four: Challenges in Sustaining PLCs

The fourth theme to emergmhancedknowledgeregarding question fouhat soughto
address Wwat challenges administrators face in sustaining PIRasticipants sharechallenges
theyencounteredh relation to identified themes and how these challenges may impede success
in sustaining PLE& within their school settingsThethree categories identifiexs challenges
weremoneyand resourcegwnership and data usage, and differentiation for teachers.

Money and resources.Manythings in life, even worthwhile endeavors, come with

challenges Some of the participants shared challenges they face in sustaining RuEs
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spoke of the need féicoaches and mentart lighten the load of the teachdrscause often
those who takénhe lead in his schodllreadyhave other responsibilitieand because they are
good you give them more responsibilitiesMoney and timearechallenges Barbaraltanay
impede sustaining PLCs because when they first began implementingdheCsad rare
personnel at her disposal to assist in coverlagseso the teachers could attend PLC meetings
However, nowthat her personnélavebeen cut, their PLCs have gone from 90 minutes to 60
Barbara also noted that when they received the grampaidifor her school to be part of the
TAP program, teachers received performabased incentive payouts, but they no longer
receive that do to funding. While Barbaraséitde acher s here really donoét
| think it does make a differeac| think it's deserveldwith the amount of work that they put, in
they should get some sort of incentivdime was also an issue noted by Dotmbe able to do
all of what needs to be done in PLCs and be effectdancy mirroredhese challengesd
notedhavingfimore time and more curriculum coachesbecause whil e she doe
two curriculum coaches, one for ELA and social studies and another for math and science,
Nancysaidsheficould do with having one per subject area per core sudnjead Additionally,
Nancy noted increased technology in the form of laptops to get the information out to the
studentsfficiently would beneficial

Ownership and data usage.Participants discussedl the ways they work to sustain
PLCs in their schdpyet sometimes they still struggle with faculty taking ownership of their
responsibilities regarding PLC®ata was a concern for Austin whaid,fithat is an area where
we still have some work to dio Kathy expressed that while they have a clear focudata, they
often struggle with what wdyoldon'tdringthessanee c hoos e

assignment then it doesn't matter if you compare your mutlthpdéce test tda] writing
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prompto However,as they have worked to create a moosltaborative environment and share
work with one anothethey have had a bit more success with their data analysedyn noted
t hat there has beenandshavdséxpetiending somenedatovity Bndoeg c u |l t
her staff

When discussinwhy teachers may not fully take ownership and believe in their ahilities
Francis explained that the parents are not supportive of the teachers and feel the students are the
responsibility of the teachers during the dédowever, sheommented h aTheissugis that
teachers donoét believe, in general, that what
They dondét r eal i ze Tdadhers shooldvieliewethemselvesand supporto | e s
a positive belief tudentobesas Hanbaimdmarkedfidaurkids t h t he
don't believe they're going to make mastery or advanced¢egto

On the surveyjuestionnairgparticipantgated statements relateddorrespondingopics
with results averaging.54for Shared Values and Vision, 3.52 for Collective learning and
Application,and3.54for Shared Personal Practioe a fourpoint scale Again, the only
participant who elaborated on the scores with commentary was Francisot8tdorShared
Values and Vis o n  tn lgemdral, allfstaff support the school vision. The issue we have is that
many teachers do not take ownership of their role in realizing the vision and bringing it to
fruition.0 Not taking ownership and data usage were noted by five othenigthators as
challenges they face in sustaining PL@&lministrators acknowledged using data in PLCs
despite thehallengeln relation to Collective Learning and Application, Francis shared

We have no support from parents at all. It is a mindsetitivatg the day students are

our problem. Teachers do not differentiate their lessons enough or at all. They will say

that they believe they shoul d, but they do
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The experience Francis has with teachers not taking ownership of their role in impacting student
achievement maselateto the lack of parental suppoitastly, for Shared Personal Practice,

Fr a n c i Bhe fecas irdeyeryftluster is student work. Teas are required to chart, analyze,
and discuss student work. We also employ a schoolwide writing stategy

Table9

PLCAR Instrument Results fdfalues & VisionLearning & Application andPersonal Practice

CollectiveLearning & Shared Personal

Principal Shared Values & Vision o _
Application Practice

Austin 3.33 3.3 3
Barbara 3.78 3.7 3.42
Caroline 4 4 3.71
Donna 3.78 3.8 3.86
Evelyn 3.22 3.2 3
Francis 3.44 2.8 3.57
Gerald 3.11 3.9 4
Hannah 4 3.7 3.71
Iris 3.44 3.8 3.86
Jesse 3.22 3 2.86
Kathy 3.11 3.1 3.29
Lori 3.67 3.5 3.86
Marion 4 4 4
Nancy 3.44 3.5 3.43
Total Average 3.54 3.52 3.54

Differentiation for teachers. Caroline works to differentiate her feedback and
assistance for her teackand said Jugt like we differentiate for ostudents, we should
differentiate for our teachers . everything we do should be purposeful This way

everyonés needs are mét! However, other participanstruggledwith differentiating the PLCs
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to meet the needs of the teachdfsancis exminedthat differentiation is still a work in

progresshut she expressed some of the ways she works to differentiate for her tbégchers

noting,
As of now, our clusters (PLCs) are not differentiated as a whole. Everyone receives the
same training weekly based on overall school data and observations. | model best
practices in my daily practices as well as when | give training or meetings. d@rovi
teachers with support to best practices through peer coaching from my teacher leaders.
We use datariven instruction daily. Our HML Charts and student work are based on
data analysis. Currently, we are continuing our study of high quality analydisdent
work. We do informal observations regularly whereby observation and feedback is given
to individual teachers on how they can best strengthen their instruction. We always refer
to some kind of data as the purpose and rationale for any charapjasiments that are
made. By focusing on the data, | have found my teachers feel less threatened. They still
don't like it so much when it is called out, but they are a bit more receptive when we
make the focus about student learning as opposed tahgyaare doingwrongd We
are still working to differentiate our support. It is indeed a work in progress. | personally
struggle with finding the time to differentiate and meet the needs of all my teachers. Yes,
instruction is important, but my joloasists of so many other things that are mandatory
as well. | utilize the postonferences in the formal observations as a primary way to
differentiate teacher support. Having those one on one conversations has been so
valuable

Hannah has worked to bhedlifferentiating PLCs to better meet the needs of the teachers

because a number of teachers had received instruction and guidance on innpddmesnt
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practices using the evaluation ruhand they saw less benefit sitting in on meetmgs topic
with which they were already familiaHannahand her curriculum coadbegan incorporating
articles and virtual PLCs to better meet the needs of teaghénsrovide enrichment to teachers
who are ready for challenges and assistance for those who stillupgsattsvith the less intense
concepts
Research Question One

This first research question for this stushught to understanglays administrators
identify their roles in sustaining PLCs within their school settilggministratorexganations
of theirroles in sustaining PLCs allowdlde first theme,dadershigesponsibilities teupport
sustaining PLCsto emergeand seven suthemes of servant leadership, shared leadership,
studentoriented leadershigdministratowisibility, dedicatedocus, conmunication, and
involvementwere identified. Participants expressed theiriskdhtified leadership style and
shared how their leadership style supports students and teadkensistrators described how
their leadership styland involvement in the structional practices positively impadPLCs
Expressing the value of being present in PEUslyn notedfiTeachersgdond see the true
meaning in it if the principal is not in there showing how miiécé valueddo Working together
with a focus alsalemonstrates thessential role administratgo$ay in sustaining PLCs.
Carolinesharedfil dond mind getting in the trenches with them. | believe that we are all in this
togetherd It is imperative thaprincipalsarevisible, open, and involved in PLC processes for
them to be valued and maintained. In the answer research question one, administrators shared

experienceshat demonstrated their belief in thesanponents.
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Research Questionfwo
The second researduestionexploredstructures administratopgerceive necessaty
sustain PLCs within their school setting2rincipalssharedstructures they have in place to
sustain PLCs that allowed the emergenctnefsecond theme, best practit@scollaboration
andinstruction,and three suthemes were identifiegurposeful meeting, datéiven focus, and
commonvision.Car ol i ne shared, fAl put structures in
standards and level of accountabilitgdaving the PLC structure in place and working together
towards common goaisere significant areas for all participant&/hen just getting started with
PLCs,Ger al dés experience with establishing PLCs
Babysteps. . .first get the scheduleet up where we have the time. get them used to
at least talking about something in commonand so we just kept growing from there
where we just added more and more of looking at assessioekiag at data
discussing strategigeall those thigs.
Participantéexperienceslemonstratéhey suppdrcontinuing PLCs andrewilling to work as
an instructional leader alongside the teachsran integrgbart to sustain PLCs within their
school settings.
Research QuestiorThree
Research question threaught to understansupports administrators have in place to
sustain PLCs within their school settingsdministrators shareslupports they have in place that
led tothe third theme, building capacity teacher leadergand thresubthemes were identified
encouramg strengthsunderstandingmitations anddevelopingrust. Car ol i ne sai d, n
capacity is the key to longevity! | really get to know my teachers to determine their strengths. |

then use their strengths to pather teachers grow. | always ask of input of others before



150

making decision® Yet, Marion notedd best utilize personnel and make the greatest impact on
theschogiyou have to know what their strengths ar
play on those strengths and in doing that you also encourage them to build on their areas of
weaknes® | 't is i mportant for administrators to cr
where people trust you and feel confident in you, and when they hawenthaf confidence,
when you ask them to dosBtbhohdge they're |ike,
Research QuestioriFour
The fourth research questisnughtto develop understanding dfechallenges
administrators have in relation to identified themes and how these challenges may impede
success in sustaining PLCs within their school settidgBninistrators identified these
challenges anthree categoriesf money and resources, ownershipm data usage, and
differentiation for teachensere identified Marion expressed the same sentintgnboting,
AJust having a little bit more time for the p
[ and] f i n aelpfué Severatpanicgpants alsowxpredsedl théireconcern
that teacherdid not take ownership of their responsibilities in PLCs and that teachers do not
always bring necessary dataRbC meetings Teacher@varied needs led to the final challenge
which was differentiating PLCs for based on teacher need. While some administrators expressed
success with differentiation, others viewed it as a challenge.
Summary
This chapter includesformation on the lived experienceslfK-12 school
administrators irsustaining PLCs within their school$Jsing a survey/questionnaire, individual
interviews document analysis, a focus graangerview, anda mind map three main themes

emerged(a) leadershipesponsibilities teupportsustaining PLCs(b) bestpracticesor
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collaboration and instructiomnd(c) building capacityn teacher leadersSubthemes for each
major themaleveloped ideathat where guided by the research questions. The first theme of
leadershigesponsivitieexplored the leadershipyte of each participant angays the leaders
work to sustain PLCs within their schoolSubthemes includeglarious aspects of how
administrators support the collaborative structure of PLCs through visibility, focus,
communication, involvement, and suppo

Stories shared by participarttsveloped an understanding of their perceptions of their
responsibilities and roles in sustaining PL@ghile participant leadership styles varied, all
participantshad a focus on provide what is necessary for the saadeheir faculty and
students Their desir¢o demonstrate a style of leadership that suppmitaboration and
improved achievement was apparegervant leadership was the identified style of several
participants because thesere primarily concerned with providing teachers with everything
necessary to be successful in their endeavors to instruct students. Other administrators identified
more closely with having a shared or distributed leadership style where they allowedséach
work collaboratively for the vision and mission of the school by delegating responsibilities when
possible. Lastly, somgarticipantexpressed their leadership styseleeing studerriented
where the students are tloeusof all their decisioamaking processes. Even though these
leadership styles are varied with different primary foci, edhonstrated ways administrators
lead to sustain PLCs within their schools.

Administrators saw their rolef being present as beneficial in settingge@ent and a
tonefor theimportance of PL& This visibility lent itself to monitor and modeling expectations
for PLCs where administrators work alongside of teachers in enacting the collaborative culture

of the school.Maintaining focus on the goals@nision of the school was another area where
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the participantsd stories showedByprovieigg wor k
clear expectations and purposes, administratmmgencourage their staff and receive buy in for
the concepts they wi to enact. Communication of ideasstbe clear and transparent
according theparticipantsso that faculty feel the administrators are approachable even though
they sometimemustmakedifficult decisions with limited communicatiorRarticipants/alued
the importance of their involvement PLCs and recognized thatvtioeking with the teachers
throughthe processes provides a more unified front and establishes a rapport with the teachers
that demonstrates PLCs a@hool endeavor that is beneficialdb When administrators are
cognizant ofwhat is occurring in these PLCs, they are better able to support teachers in making
greater impacts on student performance.

Further expression of what structures administrators have in place to support sustaining
PLCs served to develop understanding for research questiortveossubthemes purposeful
meeting, datalriven instruction, and common vision were areas that aidéehMeloping an
understanding of structures that administrators have in place to sustain $atfsg a purpose
for meeting and clearly allocating time to dovgasessential to sustaining PLCs because
teachers can see the value in meeting and appréugatiene being built into their day to do so.
Data is one of the meaagministratoracknowledged sets the tone and purpose for meetily
therefore they understand thignificanceof data analysisThis focus on purpose and data led
into the next ara that administrateshared asupplementary to PLCwhich is a common
vision. When the administrators and faculty fa®ised on shared expectations, it aids in the
collaborative processes that are in place within the school and among imdtalbws best

practices to be at the forefront of their educational goals.
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Encouragemdnunderstandingand tustwere subthemes thaaddressed research
guestion three on hoadministrators support an environment conducive to sustaining.PLCs
Administratorsdiscussed how they encourage their faculty to try new stand work toward
their strengths in effort to build capacity withtheir schools. Severatiministratorexpressed
how their teacher leaders, master teachers, and curriculum coaches sugort the school
vision andmission However participantsalso shared the importance of knowing how much
their faculty can handle and understanding who will be the best suited for certain tasks. By
developing relationships with and working together with their faculty, administiafforaed
that trust is ano#r key component to sustaining PLCs. Developing teepportive structures
within the school buildsapacityandencouragesvorking toward common collaborative goals
that can be achieved through the sustained PLCs.

Challenges to sustaining PLCs were aisted byadministrators, which included money
and resources, teacher ownership, and differentiation for teackergith many programs, if
there were more mongthere could be more resources. Having the necessary resources to be
sustain PLCs was a coern foradministratordecaussome were not able to meet as often or
for as long as they would like in PLCs due to reduction in perso@tikr participants shared
that it is a problem that some teachers to not take ownership of the PLC procesgihy b
correct data or valuing their ability to impact student achievement. The issue of not taking
ownership by the teachemsakes understanding the concern of differentiation for teachers more
understandable. If teachers are meeting but not neddirgame assistance, it makes the
meeting less valuable for soptbus, somadministratorexpressed the desire to be able to
differentiate their PLC meetings while others shared ways that they have worked to differentiate

even though it is still a work iprogress.
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In the next chapteg summary of the findings, a discussion of the findings in relation to
the theoretical framework and literature review, the implications of the study, the delimitation

and limitations, and the recommendations for futesearch will be presented.
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CHAPTER FIVE: CONCLUSION
Overview

The purpose of this transcendental phenomenological study was to explore
admini stratorsodé perceptions of t hikthisstudygl e i n
sought to develop an understanding efXa d mi n i dived exgerencesith sustaining
PLCs within their schools. Through collection and analysdatd related tparticipant
experiences, identifiedthemes that told the storiefthesel4da d mi ni st r at or sd expe
Focus on the shared and individual experiences of the participants were explored through a
survey/questionnaire, individual interviews, documents, focus gmegyview, andmind maps.
Datawereanalyzed in accoahce with theolan outlined in Chapter Three. Detailed analysis of
themesang ar t | ctat@remsweré presented in Chapter Fohrs chapter includes the
following sections(a) an overview of the chapter, (b) a summary of the findings, (c) a
disaussion of the findings and the implicatiacensideringhe relevant literature and theory, (d)
an implications sectigrfe) an outline of the study delimitations and limitations, and (f)
recommendations for future reseabefore concluding il summary

Summary of Findings

This study was conducted in three Southeast Louistesehool districts identified as
current or formeifhe System for Teacher and Student Advancement (TAP) and/or Best
Practices Center (BP@jstricts. Participants included 1K-12 school administratorsdm the
three school districts who served at schools where professional learning communitiesh@l_Cs)
been in place for at least two yeasdministrator experiences were shared through a
surveyguestionnaire, individual inteiews,documents, a focus group, amehd maps Three

major themes emergdém the data and are presented in this chaptendce experiences of the



156

participants.Major themes included: leadership responsibiliteesupport sustaining PLCbest
pradices, and building capacity.

Research question eryuiding thestudy askedhow administrators perceive their role in
sustaining PLCs in Louisiana schaolBhe major theme identified xploration ofquestion
onewas leadership responsibilitiés support sustaining PLC#articipants identified
themselvessone of three stykeof leadership: (1) servant, (2) shared, or (3) studeanted.
Additionally, othersubthemes foteadership responsibilitige support sustaining PLCs were
sharedwhich includel: (4) visibility, (5) focus, (6) communication, and (7) involvemeBix
administrators identified with servant leadershigere they desire to provide everything
necessary to support teachers in teamleavoto educate studemt Anothelfive administrators
noted shared or distributed leadership as #igle to encourage everyone to take a team
approach to leading the school. Lastly, three participexpigessed a studeatiented leadership
style that they employ in leading their solo

In addition to theiteadership styles, visibility was another area where participants noted
the importance in their role in sustaining PLO$eir presece encouraged teachers to value the
PLC process and understand that the actions set in place within would be monitored. Also,
administratorfocus wasvaluable in creating PLC environments that work towards bettering
teachers and students within the schettisgs. Communication of these ideas and process to
the faculty waessential to participantecausewhile not all administrators spoke of having an
opendoor policy,having an informed staff contributed to betterfup t o t he school 6 s
Administrators included experiences of being involved with teachevstio collaboratively in

the PLC meetings, which supported tomtinuationof PLCs within their school settings.
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Leadership Responsibilites to Support Sustaining PLCs
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Figure 5. Frequency of values in leadership responsibiliiiesupport susining PLCs
Research gestion twoaddressed whatructures administrators perceive necessary to
sustain PLCén theirrespective schoglsind the theme of best practices emerdaarposeful
planning was demonstrated to be signifidantadministrator¢o have in place to sustain PLCs
because setting the purpose for meeting assisted te@chetse si re t o be part of
structures.Likewise, datadriven instruction was another area that was supportitteedPLC
process because it allowdte meetings to be gedcusedbased on analyzed results of various
assessmesthat were being utilizedlhis leads to théhird subtheme, common visigrthat was
deemed beneficial isustaining?LC. By creating a culture thatsupportive of a comnmo

vision, goals can be tackled schoolwj@ad everyone is working toward their accomplishment.
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Best Practices for Collaboration and Instruction
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Figure 6. Frequency of values in best practiéescollaboration and instruction

Research question thregaminechow administrators support an environment conducive
to sustaining PLCsand the theme difuilding capacity developed=ncouragement for pursuits
that teachers desire to try was one area whemécipants felt they created a supportive
environment to sustaiflLCs. The need to alloteachers to share their strengifesa benefit
for the school and the teachers themselves. However, understanding was also antteenesub
because administratoneted the value of understanding faculty members and realizing their
capabilities beforasking them to take on greater responsibilities. Trust is alsppod
necessary to sustain PLCs because administrators need to be able to trust that faculty member
will carry through with what needs to be doaad teachers need to trust that administrators

believe theycanaccomplishwhat is being asked of them.
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Building Capacity in Teacher Leaders
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Figure 7. Frequency of values in building capadityteacher leaders

Research questidour examined whathallenges administrators face in sustaining PLCs
Money and resources were noted as one areadhatinder the efficacy of PLCs because
funding often denotes the number of personnel accessible to allow teachers to attend PLC
meeting dumg the work day.The lack of money also directly impat¢he time allotment for
PLCs Onepatrticipant noted their PLG®ised to be 90 minutes and we had to limit them to 60
Minutes because | got cut personaehlso, having the necessary materials tovemat isbeing
asked of teachers with curriculum shiinecessary to maintain the collaborative processes.
Someparticipantaoted difficulty with teachers taking ownership of their responsibilities in
PLCs regarding datand instructional practicesVith the variation in what teachers neether
administrators discussed being able to differentiate PLC meetings based on teacher needs. While
some participants expressed moderate success with differentiatingd®h€s still noted it is an

area that eeds improvement.
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Challenges in Sustaining PLCs
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Figure 8. Frequency of values in challengassustaining PLCs
Discussion

The purpose of this study was to understand the lived experiencetsa#ministrators
with sustaining PLCsThrough this study, | discovered participants value their roles in
sustaining PLCs in the school settings and see value in their use to positively impact student and
teacher achievementhese findings alignwitBur ns 6 (1978) transfor mat.
theoryanBdandur abés (1977) s wmayassidtinfurther progiessiggtieheor y a
sustainability of PLCs within KL2 school settings.
Empirical Literature

Research was minimal on administrators experiences with;Plo@&ver, the impact of
PLCs was explored from varying studies presenting teachers perspectives and identifying key
elements of successful PLCs. When leaders promote and atmosphere the encourages and
empowers teacher, student performance can be positively imp&etedh( et al., @14; Hitt &

Tucker, 2016Klar, & Brewer, 2014). Participants expressed the collaborative nature of PLCs
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allowsteachers to more effectively accomplish their responsibilities with a shared approach.

Geralde x pr essed, A We' r e h a\ldboragiond Thuoschiesseadership have w

further encourages the PLC process, which supports the teachenstbulye process because of

the success they are experienciltgs also essential that administratare accessible in PLCs

meetingsandfi t h e st be realland continuing investment and engagement by the school

admi ni st r &PenoyR0d4, pl 48l). Adsiinistrators who develop trust widtnd among

their facultyand themselvesan create environments focused on common goals and build

capacityby tapping into various strengths staff members possess (fRigpie & Buttram,

2013). Evelyn expressed the importance of building trust before tackling anythiranelse

Gerald shared t hat teabherteadBdy ooun ccea ntestaddidied uosnt yiosu r
Implementation of PLCs and the structures that support them is the responsibility of

school administrator@Murphy & Lick, 2005) In addition to putting the structures in place,

participants acknowledged their role in creating a positive@mvient for the school and the

importance of being visible. Kathy expressed the benefit of always making time to recognize the

teachers and students as she walks around campus, and Hannah shared how her demeanor

establishes the tone for the schoBlindpals must create an environment supportive of

collaboration so that teachers feel part of a team instead of being isolated to efficiently impact

student achievementnenburg & Irby, 2014)Marion explained how teachers feel less

isolated and are moragly implementing changes in curriculum because of the collaboration in

PLCs Involvement in educational structures that build administrators lketugy&supports

teacher and student improvemé@rarleyRipple & Buttram, 2013) Evelyn shared how PLCs

solidify her knowledge of what is happening with the students on her campus because she is

involved in analyzing their work and developing plans to best meet their.ngadsrstanding
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the vast needs of studeratisd teachersfa PLC s houl d Imthati@corporates o ad mi
analysis and discussion of the full range of the academic performance of the school, ranging
from the individual student, to&Pdne,204passroom
45). Working sideby-side with teachers in #aboration meetingto establish and analyze

student needis also important to Gerald so that he can better understand what is occurring on

his campus and enhance his instructional leadership abilities

Guidance from coaches or principals may deachers opportunity to showcase their
leadership abilities and bring strategies to their classroom that they are then willing to share with
their fellow teachers to encourage success for other educators in the school experience success
(Lent & Voigt, 2014. All the participants spoke of the valuaefcheteaders, master teachers,
and curriculum coachebdlancy noted rélyl 100 percent on my curriculum coaclieReliance
on support personnel must include the use of meaningful activities that witieenteacher
knowledge(Salleh, 2016).Participants shared the value of purposeful meeting where teachers
are reflective in practice and make plans to support their development and student learning. This
reflective practice can aid student achievemenabse teachers are able to assess what is
working and what may need to be done differently to support student performance and then
discuss these ideas with their colleag{Wasta, 2017).

Effective leadership is an integral component of sustainedgsiofeal development, and
teachersvelcome being recognized and sharing their id€&askhorstet al., 2017).Participants
remarked on the necessity of making teachers feel valued and appreciated for the work they do
and for being a part of the school féyniMarion acknowledged that teachers have chosen to be
in the school where they are employed, and they have been chosen to be there, so having a

relationship that understands the importance of the teachers who do the bulk of the work in
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educating childne is essential Principals can more readily engage with staff in small group
settings and bett er (DesRoy & Warzano,t20lghus, PlalCedreer s 6 e f f
supportive of this small group collaborative environment where teachers work alongside
administrators for common goalParticipants shared the importance of being in the PLCs with
teachers and provided a united front with them for the success of the school. These positive
relationships among and with staff members can promote a school culture that can positively
impactstudent achievemef€hen et al., 2016)Administrators shared the value of building
trust with and among staff membBeand trusting environments help create a culture of respect
and collegiality where principadheolgoalsn support
(Jappinen et al2016 Owen, 2014

Sustaining PLCs in these school settings was achieved because participants appreciated
the need to build time into the day for teachers to analyze data and develop their instructional
practices. Sufficientime and adequate procedures to complete essential tasks support
sustaiment(Hairon & Tan 2017, Huffman et al., 2018appineret al., 2016; Zhang et al.,
2017). Developing a vision for PLCs that teachers have an active role in creating is another way
participant sustain PLCs in their schools. To develop a culture of change, administrators need to
allow sufficient time for PLCs with a cleartyjodeled focus on collaboration and be visible and
engaged with the procefButtram & FarleyRipple, 2016).Again, participants saw themselves
asa tone setter for the school and recognized the importance of their presence and interaction in
PLCs. Support of the administrators is a key component of sustaining PLCs, so teachers may
engage in the varying responiities that improve their practig@rendefur et al., 2014)All

participants shared they are very supportive of the PLC process and of their staff members.



164

Theoretical Literature

Onet heoretical framewor k (I@1B)transforngationadhi s st udy
leadership theoryLeadership should be mutually stimulating for the leader and thoselbding
to support the advancementsafbordinate®econing leaders (Burns, 1978). None of the
participantsspecifically expressed their leadershige as transformational, yet their stories did
support the desire to liip their faculty to be the greatest persons they éaministrators
expressedhoughtsabout howtheyhopedtheir faculty believe theyinever let them settle for
mediocrity as aeducator and those high expectations also carried over to their own personal
lives so they could be a better person ovgréBerald)a n d tpbshed thém to be their
best...not just in the classroom but life ovepalbkitive and uplifting (Hannah. While both
Gerald and Hannah identified with servant leadership, these statements demonstrate the
transformationatjualities of their leadership styl&ransformational and servant leadership
complemenbne another because they e m p Visioriaes, feerate high levels of trust, serve
as role models, show consideration for others, delegate responsibilities, empower followers,
teach, communicate, listen, and influence follow¢8&one, Russell, & Patterson, 2004, p. 359)
yet servant leadsfocus les®n organizational objectives and more on the people who follow
them

Distributed leadership wasesented by five administrators and the leadership style with

which they identified.The premise of transformational leadership is to empower and inspire
peope to be leader& h e wrelerstiandinghe needs of individual staff members is more
importantthan trying to coordinatendcontrol themo thus, a distributed leadership approach
can be transformationébpillane, 206, p. 294. With the noted similarities distributed and

transformationaleadership, participantgho identified as having a distributed leadership style
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mays t i | | a | i g n8) tkeindfomat®nakleadedhiGtutenéentered learning
challenges the ideathdatwh at i s good f or t he (Rodinsdnt281l,ips go o0 C
6) but acknowledges the need to have reasonable working conditions with faculty and district
staff personnelWhen the focuss onthe students, it may seem to wrestle with tramségional
leadership, but with other measures in place that were present in this study, working towards a
common focus of what is best for students s@pport transformational leadership.
Transformational leadership seeksd@achthe moral fiber ofndividualsto sparkthem to action

to worktogether for a common purpose (Burns, 197&)ministrators camitilize

transformational leadership to develop a school environfoensed on enhancing school and
student performancé@(inty et al.,2009). By undeastanding the various leaderslsifylesthe
participants emplagdand how those styles relate to transformational leadership, leaders can
better comprehend how their leadership can enact change tlsgpgbrtive measures that
empower and inspire their faity.

B a n d UI9@&/saxial learning theoryligns with the roles administrators shared that they
play in sustaining PLCs because working together and learning from one another is key to the
theory. Administrators shared the importance of creating common focus and utilizing
collaborative structures to positively impact student achieventengiating a plan and not
working to enact the plais counterproductive, so people must be focused on carrying through
with established plan®s garner succes(Bandura, 2001)Marion shared with certainty that
PLCs have had a great impact on their positive student performance because they have been able
to work together to enact plans that makeemaningful impact on student achievemanid other
participans echoed similar sentimentEducators who have confidence in tredilitiesare

more likely to deelop plans to better meet studémsed (De Neveet al.,2015). The idea of a
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common vision and focus were thrsalandwtad t hr ough
working together supporting shared learning and goal setifften people think theeason
they fail at something is due to not exerting enough etfuel strive to overcome those deficits
as opposed to individuals who do not believe thévasdo be capable (Bandura, 197Kathy
shared howthe collaborative nature of PLCs helps faculty feel more comfortable with the
resourceshey are using for instruction becawdkteachers aworking on the same work
Gerald noted that teachers asecited about the PLC process and have taken ownership of their
responsibilities because they see the process working and they are motivated te.continu
Motivation is essential ifurnishing a purpose for people to engagactivities (Bandura, 1977).
Maintaining this common visiowhere teachers are motivated to work towards specified goals
together and learn from one anothecis n s i st e nt (W97 A)sbciaBearninguheoayd s
Implications

The results of mytady examiningthe lived experiences of-K2 administrators in
sustaining PLCsan provide stakeholdessich agurrent anduture administratorand district
leadersunderstanding of wayBLCs can bsustaned with administrator support. Additionally,
district leaders can benefit from this knowlediyemaking them aware of ways they can support
principals in sustaining PLCs within their organizatioRfdings of this study demonstrate the
value of sustaining PLCs within school organizations. Results ffat administrators value
creating PLC environments to support collaborative work environments where educators can
focus on improving student performance. This knowledge is valuable for current and future

administrators who wish to implement similamustures in their school settings.
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Theoretical Implications

Transformationaleadership encourag#sose being led to strive to better themselves in
their endeavors (Burns, 18). While they expressed varying leadership styles that support
transformational leadershipagicipantseachshared the importance of their leadership style in
sustaining PLCs by expressing value in providing teachers needed resources to be successful,
sharing leadership roleand maintaining a student focus for ealional goals.Principalsmust
create gositiveworking environment where teachers feehfronting the challenge of
educating students & team efforaind personal and professional growth are valtiedbégger,
2008).Ad mi ni st r at or s Gtramwctiper desire to prarote th@Eesitven
collaboration environments within their schools.

Allowing teachers opportunity tgerve in leadership roles suppartstructional practices
and builds collaborative environments amewlgicator teams (Wargg al, 2017). Participants
put their trust iremployees who served waryingroles to support teacher leadershifghen
schoos develop @ulturethatsupports collegialityteacherdecome more selssured irtheir
teaching practiceshus they may better meet the needs of their students (Degal;2015)
When working together for a common goal, pe@ukebetter able to learn and are motivated to
achieve set goals (Bandura, 197PL.Cs allow teachers to learn with and from anether
based omliscussiongind goals develaulin a collaborative setting (Mintzes et,&013). This
collaborative nature supported participantsallows for specific focus on goals that can be
attained and measures for determining if students aeting theexpectations Datadriven
instruction that is supported and encouraged by the principal can have a positive impact on

student achievement (Brow2016).
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Empirical Implications

The findings imply that district suppoiin the form of funding and resources may assist
principals in sustaining PLCs in their school settings. Administrator and educators appreciate
working indistricts that utilize PLCs since they value collaborative vebriscturegWoodland,
2016). Superntendents should model the PLC structures in district meetings and work
collaboratively for district goalthrough use of data analy¢Hilliard & Newsome, 2013).
Several participants mentioned changes in state and district expectatiomp#wéd the
structure of their PLCs and the goal that they Establishing clear district godtgy the district
assists schools in creatitigeir goalsto match the district goalnd develop plans to enhance
teacher and student performariEarleyRipple & Buttran, 2014). Principals saw the value in
being transparent and communicating information to their teacténgnprincipalsare better
informedof expectations, these expectations are likely to be sharedeathersvho then
utilize the information to imact student achievemefiindmann et al., 2015).
Practical Implications

Creating a common vision and goals for the schoessmtial for student success
(DuFour, DuFourEaker, & Many 2010). Participants agreed that PLC structure allows creation
of common goals and instruction that positively benefits students. Focus on school performance
may be overwhelming because possible consequences attached to negative ratings, but most
teachers warteach students to the best of their abilities, so penalties are ineffective in enacting
changgDuFour, Dufour, Eaker, &arhanek2010). On the contrary, instituting PLCs and
creating environments where everyone works for the good of the students eoieghpcan
garner succeg®uFour, DuFour, Eaker, & Many, 2010, p. 1Bach participant spoke of

benefits of PLCs and how they have impacted student performance, even the administrators in
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the schools that had minimal success or even slight regressiande they saw changes for the
better in their students and teachers regardless of the school performance score. Administrators
acknowledged that PLCs work to empower teachers and make them focus on their role in
educating the students among their tedmdoicators. This empowerment is possible when
collaboration is built upon meaningful engagement that promotes knowledge and solidarity
(Somponget al, 2015). All participants supported empowering and developing their teachers to
be their best selves and out of the school setting. Administrators should realize that PLCs
promote teacher development, which has the largest impression on student perf@Poatce
2014). The worth of &PLC depends on the leaders and the environment they create and their
willingness to implement new ideas and broaden their knowl(jugrks, 2005).
Delimitations and Limitations

Delimitations of this study includerestrictingthe studyto only 14 administrators in
Southeast Louisiana who sustained PLCs in their schools for two or more Radisipants
were alsqurposefullyselected from schools that had been or were still a pat@System for
Teacher and Student Advancement (TAP) anBé&st Practices Center (BP@here PLC
implementation was part of these programbkese school districts were chosen because they
were likely to have established PL@sus this is a delimitation @he study because no districts
without the benefit of tis programwereexplored in this study.

Limitations of the study includkthe nature ofdatareporting sinceaside from
documents from the Louisiana Department of Education, alivdataselfreported by the
participants.In addition only six individuals shared documemntsatedto their PLC meetings,
only four participants chose emgage in the focus groumterview, and only three administrators

submittedmind maps Each of these circumstances further limited the stlikewise,
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garnering partipants was difficult at the start of tlseudy, andobtaining permission toontact
another school district todkreemonths Theefore, theimeframe for data collection spanned
several months.
Recommendations for Future Research

The results of thistady supporthe literature review that demonstrates components that
were deemed necessary in successful PLC implementation and contintieever, with this
study limited to the Southeast Louisiana regiammdicting this study with administrators from
other areas within Louisiana or in another state may be beneficial toaskmiffistrators in other
areas have similar experienceaskewise, participants only included administrators in districts
that were arrenty or previously engaged in a program that assisted their districts with PLC
implementation and continuation. Therefaeploring districts wherthese types gbrograms
that implemenPLCs have not beartilized may share varied experiencesdditionally, self
reported datavithout the guise of anonymity of the participant to the interviewee may
discourage completely honesimmunication. Providing some type of anonymous survey or
guestionnaire to which participants respond may provide varied-esilts. Consequentlyto
further develop a larger scale perspective of how principals sustain PLCs, a quastitiatyve
thataddresses some of the key components noted in this study may give a broader picture of
ways administrators sustain PLCs initteehools. Permission was obtained to utilize the PL-CA
R for descriptive statistics only. Yet, if permission were given to use the instrument

anonymouslyonalargerscate, candi d picture of a | arger

numk

may be preséad. Al so, this study was | imited to princi

the participants spoke to the value of their teacher leaders, assistant prinaigalsyiculum
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personnel. Further exploration of thés@ d i v rosirasussaimg PLCs may provide
insight into additional ways principals support personnel that assist in sustaining PLCs.
Summary

Administratorssee the immense benefit in PLCs according to the findings of this study.
Principals need to delve into instructionahgticesand lead teachers to implement best practices
within their classrooms while encouragitegcheempowerment\(anblaeref Devos 2016)
The collaborative naturef PLCssupports a studefibcused environment that allows edtars
to better themselves and their studerfiisacherand administratorsiust willingly participate
togethelin collaborationofe nsur e parity in goals, responsibi
(Carpengr, 2015, p. 690) To sustain these strucas in their schoolgdministratorsvork to
create aespectful culture where teachers work together to better their craft. Decisions are based
ondata and modifications that will best suit the common goals of all stakehoklepowering
teachers to takthe lead within PLCs and in other aspects of the school was deemed important to
administrators to build capacity within their school settinfsacher leadership plays a
significant role in developing positive collaboration and relationshipssthgtot reciprocal
learning among teachers and leaders and transferebestgiractices and teacher development
(Haironet d., 2015). Administrators dichotesome challengaggarding money and resources
as well as teachers taking ownership and havarging needs Inadequate allotment of time in
PLCs to accomplish necessary tasks can negatively impact PLC succes& Samsy, 204;
Zhang et a] 2017). Likewise, lck of resources and teacher professionalism in regard to PLCs
were shown to impedelE sustainability (Zhang et.aR017). Nonetheless, aparticipantssaw
the benefit to continue with PLC sustainability in their schodlhen administratorencourage

a school culture that allots necessary time to PLCs, provide clear expectaticoitafuoration
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develop an environment of shared practiddize data to impact instructional practieepploy
personnel that assist i@adership rolesyork alongside teacherand monitorexpectationsthey
can creat@ school environment in whicRLCs aresustainale (Buttram & FarleyRipple,

2016).
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APPENDIX B: Request Letter & Permission toUse PLCAR

Dianne F. Olivier, Ph. D.

Coordinator of the Ed.D. Program; Professor
Office: Picard Center, Room 255

Office Telephone Number: (337) 48264
Email Address: dolivier@louisiana.edu

University of Louisiana at Lafayette
Educational Foundatiorend Leadership
200 E. Devalcourt St.,

Lafayette, LA 70506

(337) 4826680

Dear Dr. Olivier,

| am a doctoral candidate at Liberty University in the School of Education conducting research
as a partial requirement for earning a Doctorate of Educationted®arch topic is A

Phenomenological StudyofKk2 Sc hool Campus Administratorsoé
Professional Learning Communities. The purpose of this transcendental phenomenological
study is to understand adenénoessustainmgRLEss 6 percep

| am writing to request your permission to use the Professional Learning Communities

Assessmerit Revised (PLCAR) for descriptive data collection in my study. | also request to

modify the assessment where questions specifigallyed to collect data on the school principal

will be utilized as a seldssessment for the administrators participating in the survey. The
survey wil/ be used as an initial data measur
stakeholder# professional learning communities (PLCs) and their school as a whole.

Thank you for your consideration of my request to use the PRCA&Rlease respond by email to
bhuguet@liberty.edu.

Sincerely,

Brandy C. Sirchia Huguet
Doctoral Candidate
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UNIVERSITY
LOUISIANA
Lafayett:e Department of Educational Foundations
and Leadership
P.O. Box 43091
Lafayette, LA 70508091
August30, 2017

Brandy Huguet
22168 Cross Lane
Loranger, LA 70446

DearMs. Huguet

This correspondence is to grant permission for the utilization d?rthiessional Learning

Community AssessmerevisedPLCA-R) for your doctoral dissertation reseatktough

Liberty University, School of Educatioham pleased you are interested imgghe PLCAR
measurégoe x ami ne admini stratorsod perceptions of ex
learning communitiesSL hi s st udyds f i ndi nditeratwardlatedtea ont r i but
sustainability of the PLC process

This permissia letter allows use of the PLCR through paper/pencil administration, as well as
permission for online administration.

While this letter provides permission to use the measure in your study, authorship of the measure
will remain as Olivier, Hipp, and Himan (exact citation on the following page). This
permission does not allow renaming the measure or claiming authorship.

Thank you for your interest in our research and measure for assessing professional learning
community attributes within schoolShould you require any additional information, please feel
free to contact me.

Sincerely,

Dianne F. Olivier, Ph. D.

Professor and Coordinator of the Doctoral Program
Joan D. and Alexander S. Haig/BORSF Professor
Department oEducational Foundations and Leadership
College of Education

University of Louisiana at Lafayette

P.O. Box 43091

Lafayette, LA 705048091

(337) 4826408 (Office) dolivier@louisiana.edu
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Reference Citatiofor Professional Learning Community AssessrriRavised measure:

Source: Olivier, D. F., Hipp, K. K., & Huffman, J. B. (2010). Assessing and analyzing
schools. In K. K. Hipp & J. B. Huffman (EdsDemystifying professional
learning communitiesSchool leadership at its Besanham, MD: Rowman &
Littlefield.
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Dianne L Olivier <dolivier@louisiana.edu>

Tue 4/10/2018 9:51 AM
To:Huguet, Brandy <bhuguet@liberty.edu>;

Brandy,
Congratulations on the completion of your degree.

Yes, you may include the survey in the appendix of
your dissertation with the appropriate citation. When
permission was provided, the 2nd page of the
permission letter included the correct citation. Let me
know if you have that information available oydu
need for me to resend.

Dianne Olivier

Dianne F. Olivier, PID.

Chair, Graduate Council 202018

Professor & Coordinator of the Ed.D. Program
Joan D. & Alexander S. Haig/BORSF Endowed
Professor in Education

Educational Fourations and Leadership
College of Education

University of Louisiana at Lafayette

Cecil Picard Center, Room 252

P.O. Box 43091

Office: 337#4826408

Fax: 337482-5262

Cell: 3373030451

----- Original Message---

From: Huguet, Brandy <bhuguet@libedgu>
Sent: Tuesday, April 10, 2018 9:04 AM

To: dolivier@louisiana.edu

Subject: Permission to Reproduce PLBA
https://outlook.office.com/owa/?realm=liberty.edu 1/2 4/10/2018 Mail - bhuguet@liberty.edu

Dr. Olivier,

| have completed my doctoral reseh and defended

my dissertation. You granted permission for me to use
the PLCAR for descriptive statistics in my study. |

am requesting permission to reproduce the instrument
as an appendix in my dissertation with proper citation.
Your assistance willdgreatly appreciated.

Sincerely,

Dr. Brandy Huguet
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APPENDIX C: Request Letter to Contact Administrators

Dear:

| am a doctoral candidate at Liberty University in the School of Education conducting research
as a partial requirement for earning a Doctorate of Education. My research #pic is

Phenomenological Study of K2 School Campus Admustanisgt rator so
Professional Learning Communitie¥he purpose of this transcendental phenomenological
study is to understand administratorsd percep

| am writing to request your permission to contact school admitassran your district who are
currently leaders of The System for Teacher and Student Advancement (TAP) or Best Practices
Center (BPC) schools.

All participants will be asked to complete a questionnaire on professional learning communities
(PLCs) for desriptive data purposes. Participants will be asked to participate in an interview or
focus group. Interview participants will also be asked to provide professional learning
community (PLC)cluster meetingagendas and notes without identifying teachestwdent
information for data analysis. Focus group participants will also be asked to create a Mind Map,
visual representation, of their experience with Ptldster meetings

Informed consent information will be provided to each participant pripatticipation.
Participation is voluntary, and participant consent may be revoked at any time during the study.

Thank you for your consideration of my request to contact administrators within your school
district. Please respond by email to bhuguet@tibedu.

Sincerely,

Brandy C. Sirchia Huguet
Doctoral Candidate
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APPENDIX D: Participant Recruitment Letter

Dear:
| am a doctoral candidate at Liberty University in the School of Education conducting research
as a partial requirement for earning a Doctorate of Education. My research #pic is

Phenomenological Study of K2 School Campus Admustainisgt r at or s 0
Professional Learning Communitie¥he purpose of this transcendental phenomenological
study is to understand administratorsdé percep

| am because you are currently a principal of a System for Teauth&tadent Advancement
(TAP) or Best Practices Center (BPC) schools.

| am asking if you are willing to

1 Complete a questionnaire on professional learning communities (felLS&r meetings
for descriptive data purposes, which should take approximaie Ininutes.

1 Participate in a 4650-minute faceto-face or virtual, audiwecorded interview about your
role in sustaining PLEIuster meeting

1 If selected for the interview participant group, Ptidstermeeting agendas and notes
without identifying techer or student information for data analysis.

1 Participate in a virtua80-minute synchronous focus groapout your role in sustaining
PLC/clustermeetingandprovide asynchronous followp comments and/or feedback at
least once during the twweek peiod following the synchronous focus group

1 If selected for focus group participation, create a Mind Map, visual representation, of
your experience with PL@duster meetings

1 Review transcription of interviews and focus group document to verify, clarifpodify
any of the content.

Informed consent information will be provided to you prior to participation. Participation is
voluntary, and you may revoke consent at any time during the study. All identifying information
you provide will be confidentiafl maintained.

Thank you for your consideration of my request to participate in this study. If you choose to
participate in this study, additional information regarding the study and a consent form will be
provided to you. Please respond by emailtoduet@liberty.edu.

Sincerely,

Brandy C. Sirchia Huguet
Doctoral Candidate
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APPENDIX E: Questionnaire and Interview Consent Form

QUESTIONAIRE AND INTERVIEW CONSENT FORM
A PHENOMENOLOGICAL STUDYOFK1 2 SCHOOL CAMPUS ADMI NI STR
EXPERIENCESSUSTAINING PROFESSIONAL LEARNING COMMUNITIES
Brandy C. Sirchia Huguet
Liberty University
School of Education

You are being asked to take part in a research study on administrators perceived roles in
sustaining professional learning communities (PL&sdter meetings You are being asked to
participate in the study because your school has been identified as a System for Teacher and
Student Advancement (TAP) or Best Practices Center (BPC) school. Carefully read the form
and pose any questions you have.

Brandy C. Sirchia Huguet, a Liberty University doctoral candidate in the School of Education, is
conducting this study.

Purpose of the study:

The purpose of this transcendent al phenomenol
perceptions of theiexperiences sustaining PLCs.

Participation expectations:

You will be asked to complete a questionnaire about Rll@ter meetingand to participate in
a 4560-minute faceto-face or virtual, audiwecorded interview about your role in sustaining
PLCdcluster meetings PLOcluster meetinggendas and meeting records without identifying
student or teacher information will be reqeesand analyzed.

Risks and benefits:

| anticipate no greater risk than any normal daily activity. The benefit gained will be an
understanding administratorsodé perceptions of

Compensation:

You will not be compensed for your participation in the study.

Confidentiality:

Your responses to the interview and documents will be kept confidential. The results of the
study will be reported without identifying you. The recorded interview will be kept in a locked

file cabinet to which only the researcher has a key. All digital records will be stored with
password protection.
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Voluntary participation:

Your participation in the study is not obligatory. Interview questions you prefer not to answer
may be skippedFailure to participate in this study will not affect you in any way.

Questions:

If you have any questions please contact me, Brandy Huguet, at ()-nMit address is
bhuguet@liberty.edu.

A copy of this form will be provided for your records.

By signing below, | agree to participate in the study AND consent to having the interview audio
recorded.

Signature: Date:

Print name:
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APPENDIX F: Mind Map and Focus Group Interview Consent Form

MIND MAP AND FOCUS GROUP CONSENT FORM
A PHENOMENOLOGICAL STUDYOFK1 2 SCHOOL CAMPUS ADMI NI STR
EXPERIENCES SUSTAINING PROFESSIONAL LEARNING COMMUNITIES
Brandy C. Sirchia Huguet
Liberty University
School of Education

You are being asked to take part in a research study on administrators perceived roles in
sustaining professional learning communities (PL&Ds$3ter meetings You are being asked to
participate in the study because ysahool has been identified as a System for Teacher and
Student Advancement (TAP) or Best Practices Center (BPC) school. Carefully read the form
and pose any questions you have.

Brandy C. Sirchia Huguet, a Liberty University doctoral candidate in the School of Education, is
conducting this study.

Purpose of the study:

The purpose of this transcendent al phenomenol
perceptions of theexperiences sustaining PLCs.

Participation expectations:

You will be asked to create a Mind Map, a description and examples are provided for your
reference, presenting your perception of your role in sustaining/Elu€®r meetings You will
alsobe asked to participate in a synchronous and asynchronous virtual focus group about your
role in sustaining PLUsluster meetings Participation will include two synchronous meetings,
one at the beginning of a tweeek time period and one at the end,itegs80-45 minutes. You

will also be asked to write at least one asynchronous post during tiveekoperiod.

Risks and benefits:

| anticipate no greater risk than any normal daily activity. The benefit gained will be an
under st andi n gercaions af thesr expesignees ssuishaining PLCs.

Compensation:
You will not be compensated for your participation in the study.
Confidentiality:

Your Mind Maps and responses to the focus group forum will be kept confidential. The results
of the studywill be reported without identifying you. Information collected from the focus
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group forum will be kept in a locked file cabinet to which only the researcher has a key. All
digital records will be stored with password protection.

Voluntary participatio n:

Your participation in the study is not obligatory. Interview questions you prefer not to answer
may be skipped. Failure to participate in this study will not affect you in any way.

Questions:

If you have any questions please contact me, Brandy étugti(). My email address is
bhuguet@liberty.edu.

A copy of this form will be provided for your records.

By signing below, | agree to participate in the study AND consent to having information
collected from the digital focus group forum.

Signature: Date:

Print name:
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APPENDIX G: PLCA-R

Professional Learning Communities Assessment i Revised
Directions:
This questionnaire assesses your perceptions about your principal, staff, and stakeholders based
on the dimensions of a professional learning community (PLC) and related attributes. This
guestionnaire contains a number of statements about practices wtichirosome schools.
Read each statement and then use the scale below to select the scale point that best reflects your
personal degree of agreement with the statement. Shade the appropriate oval provided to the
right of each statement. Be certain to setsly one response for each statement. Comments
after each dimension section are optional.

Key Terms:
A Principal = Principal, not Associate or Assistant Principal
A Staff/Staff Members = All adult staff directly associated with curriculum, instructi@h, an
assessment of students
A Stakeholders = Parents and community members

Scale: 1 = Strongly Disagree (SD)
2 = Disagree (D)
3 = Agree (A)
4 = Strongly Agree (SA)

STATEMENTS SCALE
Shared and Supportive Leadership SOD| D | A |SA
1. | Staff membersre consistently involved in discussing and making decisions a| 0 olo]oO
most school issues.
2. | The principal incorporates advice from staff members to make decisions. 0 olo]oO
3. | Staff members have accessibility to key information. 0 O[O0 |O
4. | The principal is proactive and addresses areas where support is needed. 0 O[O0 |O
5. | Opportunities are provided for staff members to initiate change. 0 O[O0 |O
6. | The principal shares responsibility and rewardsrfoovative actions. 0 O[O0 |O
7. | The principal participates democratically with staff sharing power and authori 0 O[O0 |O
8. | Leadership is promoted and nurtured among staff members. 0 OlO0(|O
9. | Decisionmaking takes plactarough committees and communication across gf O O[O0 |O
and subject areas.
10. | Stakeholders assume shared responsibility and accountability for student leg 0 O[O0 |O

without evidence of imposed power and authority.
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Staff membersise multiple sources of data to make decisions about teaching

11. . 0 O[O0 |O
learning.

COMMENTS:

STATEMENTS SCALE

Shared Values and Vision SD| D | A [SA

12. | A collaborative process exists for developing a shared sense of aatoeg staff.| O O[O0 |]O

13. | Shared values support norms of behavior that guide decisions about teachin{ 0 O[O0 |]O
learning.

14. | Staff members share visions for school improvement that have an undeviatir] 0 O[O0 |O
focus on student learning.

15.|Deci sions are made in alignment wi|O O[O0 |O

16. | A collaborative process exists for developing a shared vision among staff. 0 O[O0 |]O

17. | School goals focus on student learning beyondstases and grades. 0 O[O0 |O

18.|Pol icies and programs are aligned |0 O[O0 |O

19. | Stakeholders are actively involved in creating high expectations that serve tq 0 O[O0 |O
increase student achievement.

20. | Dataare used to prioritize actions to reach a shared vision. 0 O[O0 |]O

COMMENTS:
Collective Learning and Application SD( D | A |SA

21. | Staff members work together to seek knowledge, skills and strategies and aj 0 O[O0 |]O
this new learning to thework.

22. | Collegial relationships exist among staff members that reflect commitment to| O O[O0 |]O
school improvement efforts.

23. | Staff members plan and work together to search for solutions to address divd 0 O[O0 |O
student needs.

24. | A variety of opportunities and structures exist for collective learning through ¢ O O[O0 |O
dialogue.

25. | Staff members engage in dialogue that reflects a respect for diverse ideas th| 0 O[O0 |O
to continued inquiry.
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26. | Professional development focuses on teaching and learning. 0 0O[O0{O
27. | School staff members and stakeholders learn together and apply new knowld 0 0O[O0{O
solve problems.
28. [ School staff members are committed to progrimsenhance learning. 0 O[O0 |]O
29. | Staff members collaboratively analyze multiple sources of data to assess thel 0 O[O0 |]O
effectiveness of instructional practices.
30. | Staff members collaboratively analyze student work to improve teaahuhg 0 O[O0 |O
learning.
COMMENTS:
STATEMENTS SCALE
Shared Personal Practice SD| D | A |[SA
31. | Opportunities exist for staff members to observe peers and offer encouragen 0 O[O0 |O
32. | Staff members provide feedbackgeers related to instructional practices. 0 O[O0 |O
33. | Staff members informally share ideas and suggestions for improving student| O O[O0 |O
learning.
34. | Staff members collaboratively review student work to share and improve 0 O[O0 |O
instructionalpractices.
35. | Opportunities exist for coaching and mentoring. 0 O[O0 |O
36. | Individuals and teams have the opportunity to apply learning and share the r{ 0 O[O0 |O
of their practices.
37. | Staff members regularly share student work to guide overall school improver| 0 O[O0 |]O
COMMENTS:
Supportive Conditions- Relationships SD|( D | A |SA
38. | Caring relationships exist among staff and students that are built on trust anq 0 O[O0 |O
respect
39. [ A culture of trust and respect exists for taking risks. 0 O[O0 |]O
40. | Outstanding achievement is recognized and celebrated regularly in our scho{ O O[O0 |]O
41. | School staff and stakeholders exhib#ustained and unified effort to embed 0 O[O0 |O
change into the culture of the school.
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42. | Relationships among staff members support honest and respectful examinat| 0 O[O0 f|]O
data to enhance teaching and learning.
COMMENTS:
Supportive Conditions- Structures SD( D | A |SA
43. | Time is provided to facilitate collaborative work. 0 O[O0 |]O
44. | The school schedule promotes collective learning and shared practice. 0 O[O0 |]O
45. | Fiscal resources are availalide professional development. 0 O[O0 |]O
46. | Appropriate technology and instructional materials are available to staff. 0 O[O0 |O
STATEMENTS SCALE
SD| D A | SA
47. | Resource people provide expertise and support for contiteaursng. 0 O[O0 |]O
48. | The school facility is clean, attractive and inviting. 0 O[O0 |]O
49. | The proximity of grade level and department personnel allows for ease in 0 O[O0 |O
collaborating with colleagues.
50. | Communicatiorsystems promote a flow of information among staff members.| O O[O0 |O
51. | Communication systems promote a flow of information across the entire schq 0 O[O0 |O
community including: central office personnel, parents, and community mem
52. | Data are organized and made available to provide easy access to staff mem| 0 O[O0 |O
COMMENTS:
© Copyright 2010

Source: Olivier, D. F., Hipp, K. K., & Huffman, J. B. (2010). Assessing and analyzing schools.
In K. K. Hipp & J. B. Huffman (Eds.)Demystifying professional learning communities: School
leadership at its BestLanham, MD: Rowman & Littigeld.

Modified with permission
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APPENDIX H: Mind Map Video and Examples

Copyrighted image removed

https://lwww.youtube.com/watch?v=u5Y4plIsXTV0

Additional information on Mind Mappindttps://imindmap.com/hoso-mind-map/
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Copyrighted image removed

(credit: Tony Buzan: Inventor of Mind Mapping http://www.tonybuzan.com/gallery/rmags/)
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Copyrighted image removed

(credit: Tony Buzan: Inventor of Mind Mapping http://www.tonybuzan.com/gallery/rmags/)
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APPENDIX |: Mind Map Script

Thank you very much for your willingness to participate in this activity. You will create
a visual representation of yoperception of PLCs/cluster meetings and your experience with
them. Think about the components with which you are familiar in relation to PLCs/cluster
meetings. If you had to put those concepts into a visual representation, how would you visually
demonstate those ideas to fully encompass your perceptions and experience? You may use
handdrawn or digitallys e | ect ed i mages to create your Mind
meeting should be at the center of your Mind Map. Please try to be concise inrgingvemd
use images that clearly represent your perceptions and experiences with PLCs/cluster meetings.
Think of this Mind Map as a way you would concisely share your knowledge regarding
PLCs/cluster meetings and your experience with someone haviagét$pective of
PLCs/cluster meetings or your experience with them. When you have completed your Mind
Map, please scan or photograph the work if hdradvn or submit the digital document to me

through email. Thank you again for your participation.
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APPENDI X J: Participant Mind Maps
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