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ABSTRACT

This correlativestudyexplored therelationship betweethereligious commitmentf junior and
seniorChristianhigh school studen@nd their level of Biblditeracy as indicated by their
respectivescores on th®uke University Religion IndexQUREL) andAssessment of Bible
Knowledge Test (ABKT).Usinga nonrparametric Spearménrho statistidor acorrelationtest
thestudyfill sa gap in the literaturey analyzing thestrength of theelationship between
student8levels of Bible literacyandoutcomes on thepecificreligiosity subscalesn the
DUREL instrumentincluding Organizational Religious Aetly (ORA), Non-Organizatimal
Activity (NORA) and Intrinsic ReligiosityIR). A nonrandomconveniencesample of 7Qunior
and seniostudents wataken froma total of131pupilsfrom threeNew Yorkand New Jersey
Christianhigh schod who have taken theurvey instrumentsThere wasa strongpositive
association betweedRA and Bible literacy Positive correlations suggest that as religiosity
scores increase, Bible literacy scores incre&eecifically, higher levels of ORAand IR,are
respectivelystronglyand moderatelassociated with higher levels of Bible literady. addition
to a replication of tis researchwith alarger,nationalsample of both Christian and public
schoolsa newfocuson which speific aspects 0ORA and IR most significantly coetatewith
higher Bible literacy scoreshould also be studied.

Keywordsreligious commitment, organizational religious activity, favganizational

activity, intrinsic eligiosity, Bible literacy.
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CHAPTER ONE: INTRODUCTION
Overview

This study present the importance of religious commitment and Bible literacy in a
historical, social, and theoretical conteXihe current decline of interest in religiosity and the
Bible as well the ramifications dhesephenomena will be discussetdhe problem of a lack of
research on the relationship between theisiben addressedProviding a solution to this
problem in the form of correlationed¢searchs delineatedn the purpose statementhe
significance of tis study in filling the gapn theliterature for the contemporary academic world
andthe studys associated variables and research quesisdoiowed by definitions of pertinent
terms.

Background

Two of the most importanintertwinedthreads that make up tpattern andapestryof
Western civilizatiorand societyreligious commitment anthe Bible (Franzen2013) provide
meaning motivation and healing psychologically, sociglgnd spirituallyfor our complex and
troubledcontemporary societgndare currenthdisintegrating at the mandibles otecularism.
The decline of religious commitment and Bible literacy, especially in recent tilmeseen a
source of grave concern to many social scienfid@sgamentKoenig, & Perez2000; Prothero,
2007; Prothero & Kerhy2015; Twenge Sherman, Exling& Grubbs 2016 Xu, 2015) The far
reaching benefits of religious commitmentraembers ofociety including students, patients
andprofessionalshas been well documentédbu-Raiya, Pargament & Krause, 201&uz et
al., 2018 Deb, McGirr, & Sun, 2016Jeynes, 201&. Individuals who attend churabr engage
in Bible readinghaveshownlesscigarette and other substance abumken compared with those

whodo not (Francis, 2002; iéenig et al, 1998). Like religiosity, theimportance of, anthe
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salutary effects gra society that is Biblically literatieas been established by increasing
number of recentesearchers (Gourlay, 2013; Jeynes, 20PBothero & Kerby, 2015).

fiThe 2010s are a time of tremendous change iretiggaus landscape of the United
Statesd concludel Twenge et al. (2016, p. 12yvho foundthat by 2014research documenting
the decrease in public religious affiliatibad compounded to include the private religious
component, manifesting in a declimegrayer, belief in God, and even general religious
identification. Declining religious literacy, of which Bible literacy is an important compgnent
a nation founded on Jud€thristian principles has beeaused byn increasingly secular
culture (Jeyes, 201%). Secularism is the indifference to religious ideas as well as religious
skepticism anaccurson a continuumaccording to some social scientists (Jeynes, &01ast
researchhas showmeligious commitment and Bible literacy to be positively correlated
academic achievement and better behavior in both Chsstrainmon-Christians(Jeynes, 2010
Onyechi, Okere, & Ot2019. In a recent metanalysis studyn the factors that bestdece
the achievement gap, educational researcher Jeynesf20abd that the one variable that
revealed the greatest effect size among African Americans and Latinos was personal religious
faith. He further statd that, fiat the present time, one coulds#aconclude that this society and
public schools may actually discourage religious a#01%, p. 547). Although the problem
of the decline oboth religiosity and Bible literaclgas reached histodtproportions it has not
alwaysexistedin this nation.

From the very inception of the United States over two centuries ago, religious sentiment
and practiceof which the Bible wasfoundatioral, was influential n aspects oAmericansociety
from the legislative and judicial systemhgovernnentto the school¢Segall & Burke, 2013)

As in our present time to a degreedevenmoresoduring this early era of American history,
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the cultural impact of the Bible was manifested in a shared cultural vocablatyvith
Biblical quotes, proverf and metaphors prevalent in social engageni2migbach & Hall,
2014). The magority of Americans during the &/olutiorary periodprized religion as
indispensable téinculcating the virtue necessary for sgtivernmera (McGarvie, 2016, p. 4).

A search of almost one thousand political documents idseigeeeril 760 and1805 led
to the discovery that more than any other work, the Bible stood alone as the singular reference,
suggestingianintense scriptural literacy and consciousod¥gald & CaltounBrown, 2014,
pp.41i 42). Smith 19572004) notd thatin the mid19th century,Horace Mann, the father of
public schoolsretained the Bible as the only book for religious instructiemdst prompting
from groups seeking introduce a library of otheoks for the same purposBy the mid20th
century, scholars notefiOur Protestantism istill closely bound up with the Bibje@and thafiit
is the Bible rather than the Prayer Book that is our most familiar fiigSpuerry, 2014, p. 138).

In the current generation, however, a very different scenario has emé&wgegraff
(2015) cited George Barna (2010) of the Barna Group as concluding, following various surveys
including professing religious American8] he data suggest that biblicakliicy is likely to
decline significantlyo Gourlay (2013, p. 9) quatigorominent YaleJniversitytheologian and
professor Dr. George Lindbeck lamenting the very low Biblical literacy of students of
fichurchgoing familiedtoday as compared with those fralecidedlynonreligious backgrounds
a generation ago at Yalén a social context, it is clear that religiosity has been on the decline for
several decades and that each new generation is less religious than the one preceding it (Voas &
Chaves, 2016)Thus, in asocietyin whichreligiosity and Bible literacyarewaning a host of
consequentiaproblematic issues are very likely to emerge in increasingunea the

psychological, sociahnd academidomains
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Problem Statement

The current available solarly literature on the topics of religious commitment and Bible
literacy hasmostly addressed thesuesseparately Academic works professing the benefits of
religious commitment have spanned across the educational, psychological, social, political,
economi¢and even medical disciplingé8bu-Raiya et al.2016; Cruz et 812016 Deb et al,

2016 Jeynes, 2015. To a lesser degreBible literacy has been also highlighted by scholars
for its merits not only academically, but also economically awibly (Francis, 2002Jeynes,
2010;Koenig et al, 1998) The interconnectedness of the two topsaeadily recognizedas the
Bible is the foundational treatise not only of Western civilization but more specifically of the
most prominent faitlin the United States, the Christian faith.

Gourlay who investigate@outhern Baptisadult Sunday School participants for their
level of Bible literacyand found low levels following testinhas called fofuture follow-up
researchstating,fifurtherstudyinto the Bible literacy ofounger age groupsould yield rich
datad (2013, p. 21).The problem ighat a review of the literature has revealed a substantive gap
in assessing the relationship betwdea desirable factors oéligious commitment and Bible
literacy amongChristianhigh school studentgspecially at a time whesligiosity and Bible
literacyare simultaneously sufferingnanprecedented declinBrggraff 2015; Voas &
Chaves, 2016).

Purpose Statement

The purpose of this studyas todetemine whethethereis a statistically significant
relationship betweereligious commitment and Bible literaay high school junior and senior
studentsas measured by the Duke University Religion Ind2¥REL) andAssessmenbf Bible

Knowledge Test (ABKT).This study contributeto the literature by assessing the stremajitie
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relationship betweereligious commitment and Bible literacyJsing a quantitativeorrelational
design, the researchasconducted inhreesuburtanNew Yorkand New Jerseghristian
schools The studywasdone in the upper gradestbe threehigh schod serving approximately
500 studets (downstate New YorkR35 (upstate New Yorkand349 (soutltern NewlJersey)
studentgespectively Seventystudents froma nonrandomconveniencesample of 131
participants weréaken from a population df82juniors and seniorsThe variablesverethe
three components oéligious commitmentOrganizationaReligiousActivity (ORA), Non
OrganizationaReligiousActivity (NORA) and intrinsic religiosity (IRand Bible literacy and
the direction and strength of the relationship between the tsaetermined using a
Spearmads rho statistic correlational analysis

Religious commitment/religiosityonsists of the three dimensions@RA, NORA, and
IR (Koenig, Parkerson, 8Meador 1997). ORA involves public religious activities such as
attending religious services or participating in oth@ugirelated religious activigssuch as
prayer groupsSciipture study groups, et@Koeniget al, 1997). NORA consists of religious
activities performed in private, such as prayer, Scripture study, watching religious TV
listening to religious radigKoeniget al, 1997). IR idefined aghe degree gbersonal religious
commitment or motivation and involves pursuing religas an ultimate end in its¢Koeniget
al, 1997). Biblditeracy refers to an individu@l general recognition of key Bible facts (Reese,
2010).

Significance of the Study

This stidy was significant in that @ddreseda gap in the literature concerning the

relationship between religious commitment and Bible literadyhnistianhigh school juniors

and seniorsGourlay (2013)Jeynes (2010), and Reese (2010) haveaafipletedstudies
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evaluating a generatlationship between religiosity as it pertains to church or Sunday school
attendance and Bible literacgs well as comparg one or both of these faith factosgth
academic achievement and behavidowever, here hadhot been a study conducted to test the
strength and direction of the relationship between the two very important and intetednnec
variables ofeligious commitment and Bible literaay two and a half decades (Clark, 1991)
Furthermore, the Clark studyas done omdults not adolescents in a Christian schawold was
conductedht a time when the decline of these two areas of faith was not as dratsiscaishe
present day.

This study can help to provide information for both academarmd politicalstakeholders
on the exact nature of religiosity and Bible literacy amongst a representative sample -of upper
level high schoolers in a major U.S. citynlike the previous studiedreespecific components
of religiositywere researche®rganizationaReligiousActivity (ORA), Non-Organizational
ReligiousActivity (NORA), andIntrinsicReligiosity (IR), and the relationship between each of
these three variables and Bible literaegs tested As attested by the literature, the nati@s
reached alisastrously low point in church attendance and other religious practices, including the
reading of the Biblewhich results in general lack of fundamental knowledge among youth and
adults of the most influential book Western civilization Burggraff 2015; Jeynes, 2085V o0as
& Chaves, 2016). Thienplicationsare enormous for society because of the accrued benefits of
religiosity and Bible literacyor all in terms of academic gains, persosad social healtrand
economicsespeciallyfor students wowill become tomorrod leadergAbu-Raiyaet al, 2016;
Debet al, 2016; Cruz et 812016 Jeynes, 201%). The results of this study may greatly benefit
students and society in general by suggesting which attritgligious commitment or Bible

literacy,may be found to be stronger or wealard whethethe three subscales i&ligious
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commitment ORA, NORA, andIR, may influence Bible literacy and/or vice versa, giving
impetus to creating ways in which to strengthen these areas.
Research Questions

This study soughio answer the following research questions:

RQ1IWhat i s t he r erganizationaRellyiousA ctivity { ORA)emd
Bible literacy?

RQ2What i s t he r deloarganzatisnbRelmgious activityd NORA)
and Bibleliteracy?

RQ3What i s t he r drtriasicReligosith (IRpandBibte Wieraey?

Definitions

For the purpose of this stydhe following definitions werapplied:

1. Religious commihentreligiosity - consists of the three dimensions@fjanizational
ReligiousActivity (ORA), Non-OrganizationaReligiousActivity (NORA), andIntrinsic
Religiosity (IR) (Koeniget al, 1997).

2. OrganizationalReligiousActivity (ORA) - involves public religious activities such as
attending religious services participating in other groupelated religious activies
(prayer groups, Scripture study groups, €t€geniget al, 1997).

3. Non-OrganizationalReligiousActivity (NORAY)- consists of religious activities
performed in private, such as prayer, Scriptstudy, watching religious T\or listening
to religious radiqKoeniget al, 1997).

4. Intrinsic Religiosity (IR)- degree of personal religious commitment or motivation
involves pursuing religion as an ultimate end in itgétieniget al, 1997).

5. BibleLiteracy- an individuafs general recognition of kdBible facts(Reese, 2010).
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6. Assessment of Bible Knowledge Test (ABKaI'L0Gitem measureisedto assess Bible

knowledge(Reese, 2010).

7. Duke UniversityReligion IndexDPUREL) - a five-item measure afeligious involvement

(Koeniget al, 1997%.
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CHAPTER TWO: LITERATURE REVIEW
Overview

Thi s sect i onthewaretital or conceptoal framewtidn this study on the
relationship between religistcommitment and Bible literacy from BamdyVygotsky, Maslow
Kohlberg andPargament It will be followed by arelatedliterature sectionin whichthe history
of religion and the Bible in the United Statasdtheir rise and fall through swlogical and
political forcesand pertinent studies ahe wideranging benefits of religiosity and Bible literacy
will be outlined The need to measure the current level of religious commitment and Bible
literacyin Christianschooladolescent studendsidthe needo study the strength of the
relationship letween the two will introduce th@esent researdb fill the void that exists in the
literature The literature review will conclude with a summary.

Theoretical Framework

Since religiosity and Bible literacy naturally concern the social, psggloal, moral and
academic domains, theorists who have provided insight into the dynamics in these areas will be
considered in order to discover the significance of religious commitment andiiikdeyalong
with the benefits that follow for individuals andr feociety in generalFrom a theoretical and
conceptual context, the importance, relationsamql associated benefits of religiosity and Bible
literacy are better understood from the principles of Barid(d®86) Social Cognitive Theory,
Vygotskyds (198) Social Development Theory, Masl@®\(1943,1954) Hierarchy of Needs
Kohlbergs (1981) Theory of Moral Developmeaind Pargameét (1997) Religious Coping
Theory These theoriealso have implications on the value of the Bible and religious

commitmentn relation to a good work ethia) personal and social webeingduringthe



24

affliction of various illnessesandin benefitting oné mind and bodyincludingthe suppressin
and elimination ofnclinations to engage self-injurious behavior such asubstance abuse.

Religious commitmenevidencedy participation inorganizational activitiesuch as
church attendan¢ean promote cognitive processimgluenced byobserving of others in the
social domain (Bandura, 1986) of the church (Hardie, Pe&rbenton, 2013).Religious
behaviordearned from those modeling this behawan inturn naturally affect the non
organizationakngagementf attendees inther relatedctiities suchas personal prayer, Bible
reading or the use of religious music and films.

Individuals attending religious gatherings learmirtheteaching and example of
members in the social circle how to attribute their experiences to the spiritual domain, thus
gainingcognitive tools to make sense of information (Vygotsky, 19a89rding afirealm or
filter of social and spiritual suppar(Rouseau, 2014, p. 2)@ndinforming a paradigm shift in
future thinking and behavior (Nelson, 1997). Again, VygoisK$¥978) Zone of Proximal
Developmentglosely aligned with Banduéa (1986) Social Cognitive Theorstates that this
effect can occur witkthe guidance of adultsThe result of such social interactions sexv
promote onés religiosity, which can lead to a greater ability to cope with life events and other
stressors in society (Kraudeonson, Pargament, & HilR016).

Maslowds (1943,1954) Hierarchy of Needs included the concept ofaettialization,
whereby the individual moves from s&léeds to altruism, becoming more compassionate and
functioning asa solution to problems in society @ouza & Gurin, 2016)Kohlbergs (1981)
Theory of Moral Development recognized six stages of moral development for healthy
individuals grouped into three categoripseconventioal morality, conventional morality, and

postconventional moralitfNdubisiet al, 2016§. Preconventional orality is concerned with
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seltinterest and gratificationConventional morality is abiding by the law and in pleasing
others. Finally, social contracts and development of universal ethical principles appear in
postconventional morality. As with Masl@sv(1943,1954) selactualization, Kohlberg
(1981) postconventional morality defsme goodness of ethics and altruisgnone of the main
principles of the Jude@hristian faith, which is to love oGeneighbor as ones¢€lfeviticus
19:171 18; Mark 12:®i 31 King James VersiofKJV]).

An appreciation of the foundational elements\idstern civilization in such as
institutions and fields as government, art, muainc education require a knowledge of the Bible.
Religious commitment is known to contribute to mental and relational health as wethas
physical healing of patients. As the aforementioned overvidiweatheoretical study of the
topic has shownndividuals who engage in religious activities organizationally or privatedy
learn principles of moral behavior by engaging with religious concepsenring religious
teachersand reading the Bible. Finally, if such universally accepted virtuarassm and
diligence in duty, and not the undesirable, negative attributes efesgtifredness and
slothfulness so prevalent in the modern culture, are to be gained and developed by the moral
principles contained in the Bible, then the sharp declimeligiosity and Bible literacy in recent
years should be seen as a serious detriment to the functioning of a healthy society.

Social Cognitive Theory

Social Cognitive Theorgxplains how people learn and continue behavior patterns
(Bandura, 1997)It consders howenvironment, peoplend behavior areontinually
influencing each otherThe environmentincluding other peoplerovides models for behavior.
Observational learningesults as a person obsertes ations of another person and that

behavioris reinforcedBandura, 1997).
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Bandura (186) studied the effects of studedfedisposition to a set pattern of behavior
in a social context and discussed the effects of exposure to knowledge and gaining of new skills
to modify that behaviorFurthermore, in th&ocial Cognitive Theory context, Bible reading as a
learned behavior, understood for its merits both personally and socially, as reinforced by internal
satisfaction from its prescriptive directives for seeking peace, success, argidmawards as
well as from external rewards in the form of praise of the religious community in which the
student is immersed, can in turn provide the motivation to aeoeireased Bible literacy.

In terms of Bible literacy having an equally viablelugince on religious commitment,
Social Cognitive Theory (Bandura, 1986) once again provides the explanation for how this can
occur. Observational learning need not only be from live human sources, balscaoccur
through exposure tmass media, whichan serve to shape and influence perception, vadunes
behavior. Bandura (1977) spoke of the abilityfathildren and adults acquire attitudes,
emotional responses, and new styles of conduct through filmed and televised nodgel@Yg.

In nonorganiational religious activitysuch asvatching Biblical movies or sermons as well as
through reading the text of the Bible itself, attitudes, emotional resp@rskgaew styles of
conduct of the Bible characters can be formed as well.

Social Development Thery

LenVygotskytheorized that social learning precedes developméygotsky (1978)in
his Social Development Theory stdté@Every function in the chilé cultural development
appears twice: first, on the social level, and later, on the individudj fesg between people
(interpsychological) and then inside the child (intrapsychologi¢pl)57) He also spoke dhe
Zone of Proximal Developmenivhich is distance between a leai@aneed for an add@ter

peels guidance tperforma task and the independent functioning of the student in performing
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the task.In the present religious context, church leaders and experienced peers can guide and
teach religious activities such as prayer and Bigéaling,enabling the development ofeth
conceptual language skills necessary for growth in these areas through these social interactions
(Sigel, 2016).
Hierarchy of Needs Theory

AbrahamMaslows (1943,1954) Hierarchy of Needs atheory onhumanmotivation
and hadive levels. The four levés of lowerorder needs represent physiologicaéds, while
the fifth level explainsgrowth needsBehavior is said to be influenced by tbever-level needs
first and then by higheevel needs.In order from lowest to highest these are: physiological,
safety, belongingness, esteeand seHactualization.Physiologicaincludes air, food, water,
sex, sleepandotherfactorsof homeostasisSafety ncludes security of environment,
employmentresources, healtlandproperty Belongingnes#ncludeslove, friendship, intimacy,
andfamily. Esteemincludes confidence, sedsteem, achievemerandrespect Self
actualizationncludes moralitycreativity,andproblem solvingMaslow, 1943)

Not unlike Kohlbergs (1981) highest stage of moral develgwmmin which conscience
plays a role in behavior also in relation to the environment and peaofBe(pa & Gurin, 2016),
Maslowss selfactualization leads one to consider morality andfitlghtness of choices and
behavior. The role of religion and theiBle in inculcating moral virtues is renoeahin virtually
every relationship in society from employers to employees, husband to wife, citizens to leaders
and even parents to childregph 6:1 KJV). McMinn (2011)wrote, iThough Maslow would
not agree thathe Christian faith can help lead people to emotional health, his reports of the
characteristics and desires of healthy people who have moved beyond preoccupation with self

(he called them sekHctualizers) e remarkably similar to the fruit of the Spidescribed by the
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apostle Paul in Galatians 2i230 (p. 46). These include love, joy, peace, patieraned sel
control.
Theory of Moral Development
LawrenceKohlberg expanded on the work of Jean Piamehe theory oimoral
development.He stated thagthical behaviodid not result foma mere increase in knowledge
of cultural values Moral developmentvasratherconcernedvith,it r ansf or mati ons
a personds f or m oK o hsltbreurcgtlur/eH por Kolibgnys (L98Mh)t 0 (
Theory of Moral Developmentas explained in threevels andix dages
Level I: Preconventionalpremoral (Patton, Renn, Guido & Quay2016, p. 39).
Stagel describeshe dedience and punishmeutientation
1  What is right isdefined as obeying rules to avoid punishment and refraining from
physical harming others and their property
T Individuals justify actions based on avoidance of punishmenthensluperior power of
authorities
Stage Zoncerns theelfinterestedrientaton:
1 Rules are followed by individuals if it is in their interest to do so
T Ot her s6 needs -aatiséactionrandwminienal harnbtadnesealfarke primary
Level II: Conventional/role conformity (Patton, Renn, Guido & Quay2016, p. 34D
Stage Jefers to thggoodimageorientation
1 Gainingapprovalof othersand sharing expectations of others take precedence over self
interest
1 Conformity toappropriate social rolesith close individualss of importance at this

stage

t
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Stage 4Adescribsthe aithority and sociabrdermaintainingorientation
T Individuals view society as haviraconsistent set of rules that are equally applicable to
all.
1 Fulfilling societal obligations for maintaining order is essential at this stage
Level lll: Postconventional/morality (Patton, Renn, Guido & Quay2016, p. 34D
Stage Toncerns theontractual/legalistiorientation
T Basic human rights and values are considered when evaluating lawstintdonalized
rulesare deemed thave a rational basis.
1 Morality is based on agreements between members in society to protect all
Stage @efers to he morality of individual principles of conscience
1 The viewpoints of all are considered in any moral dilemma and decisions are made based
on universal, generiahble principles that apply in all situations
1 If one acts otherwise, sedbndemnation and guilt res@&taub,2013.

Moral competencyas described by Kohlberg (1964 fithe capacity to make decisions
and judgments which are moral (i.e., basednhternal principles) and to act in accordance with
such judgments(as cited iMAsahara, Kobayashi & Ong015 p. 19. In the eyes of many early
authorities on education in this country, the Bilvesthe most effective means to convey moral
values to stdents. Biblical values have been celebrated since founding of the United States for
their promotion of moral and ethical behavior amongst people. S¢R0l@8)stated that one of
the most important principles of education is théimtist not hindethe spiritual and moral
development of the next generatidp. 20. The basic tenets of the Jud€tristian faith have
the golden rule at the foundation, naméknd as ye would that men should do to you, do ye

also to them likewisi(Luke 6:31KJV). TheOld Testamen¢quivalent of thigrincipleis found
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in Leviticus 19:18 (KJV), where the Lord commanidBhou shalt not avenge, nor bear any
grudge against the children of thy people, but thou shalt love thy neighbour as thyself: | am the
Lord.0 Many have viewed such a motivation derived from the Scriptures as essential to live and
interact in a benevolent manner with other human beings favorably
Religious Coping Theory

Xu (2015) summariztKennethPargamerds (1997) Religious Coping Theoag
consisting othe followingseven featuresFirst, religion is a quest for significance in relation to
the sacred and copingasnechanism by which significance is sought out during times of stress.
Second, the involvement of religion in coping@ssibledue tothe factthat religicsity is readily
available as a feasible vehialgth which to cope with stressThe more religiously comrtied
one is, the greater his or her potential use of religion to assist in the coping progessiand
from itis. Third, religion isa dynamic process whichsignificance is locatedsustainedand
transformed as situational factors changeurth, religious coping performs five major
functions: to discover meaning, to garner control, to acquire comfort lne \oftcloseness to
God, to achieve closeness with otharsd to transform liféXu, 2015) Fifth, religion usually
functions as austainingorce in the coping proce$s maintain control and adapt
transformational religious coping methaglech aseligious conversion to find a new meaning
and purpose Sixth, particular religious coping methods can be classified into two broad groups:
positive and negativeGenerally, positive religious coping strategies expiassecure
relationship with a tram&ndent force, a sense of spiritual connectedness with others, and a
benevolent world view(Pargament~euille, & Burdzy, 2011p. 51). Thus, they tend to be
salutary for individuals under stresBy contrast, negative religious coping approachéesor

funderlying spiritual tensions and struggles within oneself, with others, and with theddivine
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(Pargamengét al, 2011, p. 51). Seventh, theombined religious moderatdeterrenmodel
suggests thatligious copinghas a moderating functioim protectng religious individuals in
times of stress from the harm of stress and also acts as a deterrent by promoting more favorable
outcomes regardless of the intensity of st{&a, 2015)

In terms of religiosity as a coping mechanism, the social cawégrganizational
ReligiousActivity (ORA), Non-OrganizationaReligious activity (NORA) andIntrinsic
Religiosity (IR) can all be enhanced by cognitive processing coupled with observation of others
in the social domain of the church (Haréigl., 2013) andhe family turning to prayer,
congregational suppornd Bible readingreflecting Banduré social cognitive theory in action.
Thus, religion, which is also largely informed by the Bible as to the nature and character of God,
is able toprovidecopingstrategies as the practitioner draws closer to God and people during a
time of illness and stress and are the better fonéntallyand emotionallfPargamenét al,
2011J). Itis not inconceivable then that students who are religiously committed mmetptthe
Bible for coping support during times of stress from life situations or even everyday stress and
thus naturally gain greater familiarity with the Bible and consequently a highéoleBdle
literacy.

Related Literature

The centrality and significance of religious commitmand the Biblen the history of
our nation since the time of the Revolutcan readily be observed in our culture in literary
classics, filmsmusic, artand governmentMangalwadi (2012asserdthat\Western values and
institutions are indebted to the Bible as a moral and intellectual corfgpgssviding legitimacy
for their existence The JudeeChristianfaith of the Western world continues to influence

society as it isfirrefutably a basiclement of our cultur@(Gundolf & Filser, 2013p. 178) The
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practical relevance and benefitsfaith are also prominent in providing relief and prosperity in

our moderrsocietyin terms ofpsychological, physiological, economic, socald academic

welfare. A leading social scientist of our dayote, fiThere is a certain degree of irony that at a
time when East Asian countriesch as Korea, China, Singapore, Taiwan, and Eastern Europe
are looking to faith as a major factor in contributing tostrength and prosperity of the United
States and Western Europe in the 16th through 20th centuries, that the United States is quick to
dismiss faith as having any real inherent value, especially when it comes to academic
achievement (Jeynes, 2014 pp. 544 545).

Moral and academic decline in our natemdsociety haseeminglyalmost numbed the
conscience of a generation, as mahijjosophersand researchescramble fola cause and a
solution It is safe to say that this phenomenon has been occdiorisgme time now, but never
so much as at the presémtvenge, 2014) Many scholars have posited that a marked decrease in
religious affiliation and practice and Bible literacy has produced a generation of individuals who
are not only unable to cope withet stresses of modern life but also are more individuahsiil
unconcerned about othgfBivenge et a).2016) Yet, Jeynes (20H) statal, At the present
time, one could easily concladhat this society and pubbkchools may actually discourage
religious faitho (p. 547).

Empirical Evidence

In the most recerstudyon assessing present day religiosity in our culture, Twehge
(2016)wrote, iiNearly a third of Millennials werseculamot merely in religious affiliation but
also in belief in God, religiosity, and religious service attendaneey more thaBoomers and
Generation Xers at the same aggght times more 180 29-yearolds never praykin 2014

versus the early 1980 (p. 10). However, this problem is not just prevalent in the secular world.
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The downward spiral of decreasing religiosity
church establishments of certain denomination
While one may rationalize that involvemt inOrganizationaReligiousActivity (one of
the three th®UREL subscales) magutonatically ensure Bible literacy, recerdgsearclshows
otherwise. Burggraff(2015) cited George Barna (2010) of the Barna Group as concluding,
following various surveyevenincludingprofessing religious Americans thét,he data suggest
that biblical literacy is likely to decline significantly As an indication of this trend it was noted
that
1 Sixty percent of Americans cannot name even five of the Ten Commandments
1 Eighty-two percent of Americans believe the phré&&®od helps those who help
themselvesis a Bible verse
1 Twelve percent of adults believe that Joan of Arc was Bkoaife
1 A survey of graduating high school seniors revealed that over 50 percent thotight tha
Sodom and Gomorrah were husband and wife (Marlin, 284 2itedn Burggraff
2015, p. 400).
Il n a survey conducted amongst adulian pari sh
analysis of the data indicated that the aduti®class participants whookthe ABKT for this
research study scored an average ofFpercent.The mean score f@T [Old Testament]
guestions was 70.7 percerithe mean score for the NlWNew Testamentjvas 77.8 percert.
Gourlay (2013, p. 18) in a similar study lamentealttmost of the groups of churches he studied
would fail, asfithe average adult Sunday school performed below @0%.
Although it should follow logically that the Bible would be a great resource to assist in

building up the character of the pupil, many vikwsimply as a religious todor proselytiang
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and readily discount its benefitén citing an extract from the executive summarytteg Cardus
research from 2011 through 2014, Edlin (@P4dtateghat the data dispels such unfounded fears:

In contrast to the popular stereotypes portraying Christian schools as promoting a socially

fragmented, antintellectual, politically radical and militantly righwinged lifestyle, this

comprehensive study reveals a very different picture of the Chrstfeol graduate.

Compared to their public school, Catholic school, andnedigious private school peers,

Protestant Christian school graduates are uniquely compliant, generous, outwardly

focused individuals who stabilize their communities by their omoon commitment to

their families, their churches, and larger socigbyaduates of Christian schools donate
money significantly more than graduates of other schools, despite having lower
household income[Graduates of Christian schools] report emphiagifzamily as one of
the most important values in their schodi§hey have] more children and divorce less
frequently than their peers from public and Catholic schddds.find no evidence that

Christian schools are breeding grounds for the right wingplitical conservatives (p.

25).

Two distinct benefits of a Bible education in a public school are positive educational and
behavior outcomes (Jeynes, 201BResearchers have stated that stories of historical figures
were moral exemplars can aididénts to imitate them by developifigoral literacy (Seider,
2012, p. 27).Bible stories and characters provide context and a locus for moral values and
ethical decisiormaking. In his study focusing diblical literacy and academic and behavior
outcanes, Jeyne@009b)presentdthe following results:

This study assessed the relationship between Bible literacy among secondary school

students and their academic achievement and school behavior. A total of 160 students
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who attended either Christian aulgdic schools in the 7th to 12th grade were randomly

selected for the study sample. Three measures of Bible knowledge were combined to

obtain an overall measure of Bible literacy. The results indicate that students with the
highest level of Bible literacalso had the highest average grade point average (GPA)
and the highest ranking in test and grade results. In contrast, those with the lowest level
of Bible literacy also had the lowest average GPA and the lowest ranking in test and
grade results. Thisend held for students attending both Christian schools and public
schools. Christian school students were also rated higher than public school students in

school behavior (p. 36).

This tremendous clairwertainlyought to be replicated in further studies to validate the
findings. If such a correlation can be objectively shown from research experiments and studies,
then the local school superintendents and principalsiateled, the United States Department of
Education should most certainly take notice and join the efforts of organizations marketing
different Bible curricud for use in the public schools. After all, the impact of student behavior
and performance is not only presently felt around the countnyeryeealm from the social
sphere to the business side of our governéagmbductivity, including tax dollars spent for
attending to delinquency and violent acts amongst our youth, but will be influential for
generations to come.

Erickson and Phips (2012 found thatreligiosity, includingOrganizedReligious
Activity (ORA) andNon-OrganizationaReligiousActivity (NORA), werepositively related to
educational attainmendlefined as graduation from high school and college enrollnidray

further repoted:
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The findings advance the growing body of research on adolescent religious behavior and
education by connecting religious behavior to educational attainrdéimen examined in
isolationfrom other measures of religious involvement, religious salidregyency of
prayer, churclattendance, and youth group participation are all related to high school
graduation and collegenroliment. When all of the religious involvement measures are
modeled together, church attendaremains a salient predictor bigh school
graduation, while prayer is more important éotlege enrolimengp. 583)
Academic achievement was greater for pupils attending private religious schools than for
those attending public schools (Jeynes, 2010). Educational researchersbanaerded that
public schools learn from the religious schools in order to produce the same gains in academic
achievement for their students (Jeynes, 2010). The learning atmosphere is critical to the
academic and social development of students. A sabéepVhere there is good behavior is the
best place to learand researchers have pointed to religious evangelical schools as having this
kind of atmosphere to a greater extent than their counterpart public schools. Although some
have suggested that thecioeconomic status (SE&)students in private schoatshigherthan
for those in public schools and thus afford this better opportunity -ametigses controlling for
SES found that this was not a factor in the results studied. Moral or charac&ti@du
naturally intersecting the studedsiudy of the Bible narratives, whether from a literary or
historical point of view, lerslitself to producing a safer climate for learning overall by
promoting good behavior.
Some educators have stated Biniical literacy improves a studéntoverall educational
ability and even enhances college preparedness. Some have also argued that there is a positive

effect on behavior of students engaged in Bible literacy. In a study conducted at the University
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of Oregn (Taylor & Powers, 1928), those who voluntarily read the Bible were found to have a
morepositive character from the perspective of their high school teacberngared tahose
under compulsory Bible studyeynes, 2010 Strong character can lend itst better sek
discipline, which in turn may influence better concentration in learning, study habits, etc. Itis
interesting to note that this stuydylong with a metanalysis of 10 other studies by Jeynes
(2010) also suggested a positive relatiomshetween increased intelligence and Bible
knowledge.

There was a calculated effect size of .33 in those stud@isating that there was a
strong relationship between Bible literacy and academic and behavioral scores. Furthermore, in
thethreestudies that focused on academic achievement, an even greater effect size of .73 was
found in analysis of the relationship between Biblical literacy and academic achievement. Using
only high quality studies yielded the same effect size of .73, whichnclasion seemed to
provide some compelling reasons for all to note the merits of implementing an elective Bible
course in the public high school curriculum (Jeynes, 2010).

In a study on the association between Bible literacy and religiosity, Clark)(fcg91d
that there was a direct positive relationsthgiween the twamong 699 adults surveyed with a
50-item Biblequestionnair@and a 23tem religiosityquestionnaire He surveyed different
denominational groups as well as Jewish adults. While the study was done more than 25 years
ago and only tested adults, the decline in both religiosity and Bible literacy has plummeted to
unprecedented rates in more recent tingesated earlier and there was no research conducted on
which of the three factors of religiosi(@RA, NORA, or IR) had a more significant or less

significant relationship to Bible literacy scores.
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Religiosity

Religious commitment or religiosity is satiol consist of the three dimensions of
OrganizationaReligiousActivity (ORA), Non-OrganizationaReligiousActivity (NORA) and
IntrinsicReligiosity (IR; Koeniget al, 1997). Yet, it is also a multidimensional concept
consisting of: cognitive aspectscsuas religious belief; behavioral comporsnvolving such
actions as Bible reading, church attendance, prayeigiving charitably andthe affective
aspect of sentiments towards people, thingstitutions(Yeganeh2015)
Bible Literacy

As the ternBible literacysuggests, it islefined aditeracy in Biblical instruction and
consists o knowledge base of historical and spiritual themes contained in the Bitdesbach
(2016)cited Biblical literacyas an example of the seconddrgtionary definitionfor literacy,
namely,a condition or qualityf being knowledgeable in a particular subject or fidtds also a
social skill as much as an academic one due to its significance in assisting indidduals
appreciad and engage witthe products of famous ansbscureauthorsalike in theareasof
literature, medigand the artslts moral component is inescapable and provides direct teaching
in the form of principles and parables for a productive and peamsduistencavith others in
society.
Religiosity and the Bible in America

The rich connection of the sacred Bdoleven the roots of the new nation is well
documented in the following facts. The first book printed on American soil wah&h8ay
Psalm Bookn 1640. It was the Massachusetts Bay Cofemwgrsion of the Book of Psalms
from the Old Testament of the Bilbdexd wasntended for congregational or private worship. In

theNew England Prime(1690), the English alphabet was taught to young studeiig
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Biblical content and this textbook was the most widely used item of literature in schools for
somel00years(Donegan, 2015) The educational pioneer, Noah Webster, released his version
of the textbook in 1789. The alphafdstginning withA, wastaught in the following poetic
mannerfiin Ad a mial§ We sinned af (Ford,1899,p. 125)

The passage ofie Old Deluder Satan Act (1647) in the Massachusetts Bay Colony
markedthe advent of the public school on the contin@meitborde & Kolodny2015. Based
on the premise that children are bent toward disobedience naturally through the cunning devices
of the deuvil, it was conceded that there was a real need to provide direct instruction to counter
thatinfluencewith the teachings of the Bible. the 19h century, new thoughts on a character
education without the Bible were promoted by notable figures such as Horace Mann. While
traditionally, the Bible had been used to teach morality, division over which doctrines to teach in
the public schoolsriggeredthe introduction offhe McGuffey Readerd 836) which included
moralistic teachings in the context of fablddost of the nation utilized these books in the
classrooms, circulating some 120 million copies and teaching youth such values as diligence and
honesty, along with grammayr'h, 2015).

The early settlers of New England, as well as those in the Middleni@sland southern
areasbelieved that literacy was very important to develop in children so as to promote
comprehension of the Bible and thereby inculcate moral values in them. Thus, since instilling
moral virtue in its young citizens was a top priosdtyd literacy was a tool to be used to that end,
it was natural that literacy, in turn, was a high priority to them as(@edisbach2015. The
possession of a copy of the Bible meant ownership of the single most important book in the
world and the weleducated, Cambridggraduated Puritan leaders emphasized its

indispensability in studying both spiritual and scientific truth in creation. The historically and
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currently prestigious universities, Harvard and Yale, were originally deemed centers ofoeducat
for truth seekers.

Myriads of statesman and educators in our nétitistory have advocated for the utility
of the Bible in promoting the universally hailed attributes of diligence in work and study and
seltdiscipline. U.S. President John Adasedvised

Suppose a nation in some distant Region should take the Bible for their only law Book,

and every member should regulate his conduct by the precepts there extitvibey!

member would be obliged in conscience, to temperance, frugalitynanstry; to

justice, kindness, and charity towards his fellow men; and to piety, love, and reverence

toward Almighty God . . . What a Eutopia, what a Paradise would this regi¢Adaams

& Adams, 1850pp. 6i 7)

The Northwest Ordinance of 178rew prominence to moral educationArticle 3:
fiReligion, morality, and knowledge, being necessary to good government and happiness of
mankind, schools, and the means of education shall forever be encauegeited irScott
2014, p.78). As eas |ly791, Dr . Benjamin Rush contended
Bi bl ical i nstruction in the public school sett
awakeni nlg8 p(6RusHe, was a pioneer physician, a si
| ndepremat hpaunbdl i sher of the first chemistry tex
Rush opined té@aatvetrlye fmew dmantsi ovoul d be under mi
transl ated i nto t hdei spcriapcitiinceali malttire rbeudt dee gotf e sspe
Murr ay),Fi2sOher Ames, another founding father an
expressed in a publication printed in 1809 th

beneficial to the gxtsaetd tham t hewaearbhnéestd bpe.
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of thé mahtiAmasenst ated thaal mpeatanapdocet egto
that these must e tcriBdusmstuziisekd, b2y0 1cdi)t.i zens (

Surveying the extensively documented wdRkyivalism & Social Reforifi9572004)
by history professor and graduate of Harvard University Timothy L. Sihdppearghatthe
effect of the Biblés moral teachings created widespread social progress #oeddsited States
particularly in thel800s, when the sacred tome was enthusiastically taught and prorGoéad.
revivals led byhighly influential preachers canvassed the land (Ogan, 204 dreds of Bible
supporting men and women stood up to defdieddemands of Scripture to love éGeeighbors
and seek to extend practical forms of mercy to the destitute and dis@émse@.ospel of Jesus
Christ was understood to be available for all petyalsed on their choice to receive it as taught
by Arminiansm and not by the predestinatitn@ologyof Calvinism(Coates, 2015).Indeed, it
was not so much the elite clergyo heralded this massive social reform in the land, but masses
of common folks of all ages who read the Bible and understood from its tendislavaty,
poverty, and greg€dmust be overturned by voicing concerns against the same and by good works
of charity (Smith, 2004, p. 8)A large portion of the population, even in cities where immigrants
had predominantly settled, was in favor of temperance reform due to belief in the progressive
teachings of the BibleChurchatterdance which is an activity commady used by social
scientists to measure religiositgrenner, 201 andthe study of th&ible amongBlacks and
Whites alike provoked outcries and action against the vices of {dprgking and slavery
(Rossinow, 2015).

In New York, the Bible House waauiilt in 1853at acostof $280,000, giving bold
testimony to its great influence in the political as well as religious culture of the day (Smith,

19572004). The ideahat the Bible is merely a boai antiquated creeds, offering hope for a
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better worldin the hereafter but n@o much in the here and now, is thoroughly repudiated by the
fervent activity of thousands of Bible supporters in the Civil War era of the nation who invaded
the slums and saloons via street outreaches and political and social wafbb a message of
hope backed by generous hands of mercy. Holiness and humanitarianism were inseparable to
many of these proponents of the sacteachings of the Bib&mith,19572004). Religious
fervorin antebellum America flourished as evidenbgdens of thousands of subscribers to
religiousmagazines at the time (Goldstein & Haveman, 20R3ligious commitment in the
population influenced social reformarticularlyin the move to abolish slavergadingto
advances in educationapportunities for AfricarAmericans whichwould not have been
possibleotherwise(Bertocchi & Dimico, 2014

Historian Timothy SmithX9572004) averred that revival Christianity was the driving
force behind a massive onslaught against the social estheéry. The very life of the key
religious figure of the Bible, Jesus Christ, and the story of His atoning death for the salvation of
mankind, as depicted in detail in the New Testangespels, gripped the conscience of a society
that had lost its basimoral sensibility. Once more, a return to the Bible brought upon awareness
to many aBiblically literate member of society of the dignity of every creature of God,
particularly a human being, irrespective of the color of his skin or ethnic backgrowiiti,(S
19572004).

David Pagewas aprincipal of the normaschoolin Albany,New Y ork, where high
schoolgraduates were offered teacher trainilRg@ge was alsa good friend of Horace Maramd
wasa noted advocate for a moral and religiously based getlication as well aspgoneer of

teacher education in the 1&10He wrote
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The true spirit of the teachdhat can recognize and reverence the handiwork of God in
every child, and that burns with the desire to be instrumental in training it togtheshi
attainment of which it is capabde such a spirit is the first thing to be sought by the
teacher, and without it the highest talent cannot make him truly excellent in his
profession(Wakefield,2012 p. 293)
The father of the common school, Hor&dann believed with other contemporaries who
helped inaugurate the movemghatthe present generation was to consciogtdyvard children
and their education in order to train productive future members of soeetyky, 2015) He
asserted that Biblend religious training should be a central focus of public school education.
Thehistory of theUnited Stateseveals a very religious people from the inception of the
nationup untilthe last century. Religiosity has been shown to help Americans tdestathie
character required for both individual and social progress, while standing as a bastion to preserve
decency and thwart negative attitudes and beha¥tbmmer & Hilton (2014) have noted that
an increase in personal religiosity has beewshtoameliorate negative owtomes, such
as depressioroping with serious illnesand avoidance of delinquent behavaonong
others. In addition,specific religious practices have been found to have their own unique
effect on similar societal illsThesepractices include church attendanegular prayer,
and the study of sacred textSuch findings support the notion that to the extent that
religious education can influence students to engage in both private and public religious
practices, benefits cdre accrued both on individual and societal leyelsl35)
The Bible and the Transmission of Morals
Morality in onés belief and practice, inclusive of traits such as diligence, integrity,

purity, etc, can bedefinedas moral commitment. It is thisaral commitment in a religious
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context that previous researchers have asserteshaki profound positive effects on academics
and behavior of student®nyechiet al, 2016) Certainly, many havargued thathe use of the

Bible is instrumental in prodting such moral commitme(fEeinberg & Layton, 2013 One

need only look at the early settlers of America such as the pilgrims and particularly the Puritans
who regularly read and taught the Billed their overall achievement in academics and business
as well as in government.

Kohl BeHg(rlsh7 haveiWeaeahed, we | ike it or not
ent eo(pp.). #mdrals can be gained by virtue éfposure to and study of the Bible as
literature, then it is indeed within the framework of what is legadigeptable in teachingiit the
public schools because it is still taught as-seatarian and nedevotional. President Bill
Clinton, as a nomeligious citizen, made the following comment at James Madison High School
in Vienna, Virginia on July 12, 1998The First Amendment does netl will say again-- does
not convert our schools into religidree zones (Religious Tolerance, 1993eynes2010.

Once again, it must be emphasized that the Supreme Court has ruled that teaching about religion
and using the Bible in the classroom may both exist in any curriculum if they are not a part of
religious worshipbut are integrated as a part of tlifeongs within a secular program. The

Supreme Court clearly affirmed this positionrStone v. Graharnil980)when it statedfiThe

Bible may constitutionally be used in an appropriate study of history, civilization, ethics,
comparative religion, or thekieo (Jankowski, 203, p. 371).

Ethics can be defined as moral principles governing a p&reogrougs behavior. In
considering the emphasis on a geaatk ethicin the context of religiosityit may be helpful to
establish a core definition unifyirg]l the effects of religious commitment using Aetigious

and norsectarian language. Religious commitment produces a personal moral ethos derived
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from religious literatur@eachings, which in turn translates into positive, healthy, and productive
prosaial behaviors in the individual_erner & SchmidCallina (2015 statel that moral

functioning, behavioral strengthend civiccharacter are all necessary for good characiée

very content of the Bible literatusndthe outworking of religious comitmentlend themselves

to the virtues of not only a good work ethic, but aspositive behaviors, whilabstaining from

and rather condemning thoastisocialand detrimental behaviors of violence, alcohol and drug
use, promiscuous activity, et&:dubet, Watson, Brosi, & Fuqu&012 Jeynes2010.

Mann observed the ill effects of social discord in Europe and hoped to promote a true
democratic attitude in students to prevent the same in American s@Haals& Carper, 2012
At the foundation of such a democratic attitusla true concern for othersVhen one examines
the golden rule found in the Jud€&diristian teachings of the Old and New Testaments of the
Bible, the fundamental standard of behavior is presented toaterrer student in the
universally hailed virtue of caring for others as one would care for ondsetioral behavior
would be considered a violation of this principle and the followiexges from the Bible
emphasizehe blessing of a purprosocialthought life and action.

fiBlessed are the pure in heaaindfiFlee also youthful lusts: but follow righteousness,

faith, charity, peace, with them that call on the Lord out of a purecddatthew 5:8, 2

Timothy 2:22KJV).

The notion of taking shortcutsud to laziness and sae§ to get ahead by means of
cheating is at once detestable to the one who holds to the standards of the Bible. As an example,
one can read the followingcriptures:

The way of the slothful man is as a hedge of thorns: but the fathg oighteous is made

plain (Prov 15:19KJV).
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But have renounced the hidden things of dishonesty, not walking in craftiness £2Cor

KJV).

Character becomes more important than recognition, especially whéiil Hgistterd or
fidishonest gai@ as he Bible puts it (Prov20:23KJV). Moral virtues such as diligence and
perseverance are repeatedly taught in the Bibleaegidfluential in academic achievement
(Jeynes, 2010)Diligence in duty and the management of time and resois@xouragedsa
well in the Bible:

So teach us to number our days, that we may apply our hearts unto wisd@er1Ps

KJV).

Whatsoever thy hand findeth to do, do it with thy might; for there is no work, nor device,

nor knowledge, nor wisdom, in the grave, whither tgoast (Eccl9:10KJV)

He that gathereth in summer is a wise son: but he that sleepeth in harvest is a son that

causeth shame (Pral0:5KJV).

Ethical judgment is important to a socigtylevelopmeniandJeynes (2015&)as
asserted that it has influence over whether the economy flourishes. The same autbdhatstate
ethical development cannot be separated frondsaratigious and spiritual values. |If this is the
case in the world of the adult workforce, then it beho@egescators who are in the business of
preparing tomorrods leaders to develop a sound work ethic. As the most published book of all
time, the Bible also presents tentttatpromote the same.

Finding harmony within oneself and others is a worthy anéssary goal of education.
Thus, the inner peace that comes from a clear conscience can lead to positive effects all around.
Character education has been paraded as the missing element in the educational process

Research suggests that comprehensivéy, duigality character education, as defined
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below, is not only effective at promoting the development of good character, but is a

promising approach to the prevention of a wide range of contemporary problems. These

include aggressive and antisocial behasjidrug use, precocious sexual activity, criminal

activities, academic undachievement, and school failu(8attistich, 2008)

Character, however, is a part of a greater sense G o spirituality. Glazer (1999)
wrote: fiSpirituality in education kgns with questions: What is my experience? What is my
effect? What are the interrelationships between myself and others? Are these being atéénded to
(p-12).

Answering these questions ought to lead to benefits for the individual and society as well.
Yet, there is no guarantee that there will be systematic instruction on the inherent moral qualities
that will aid in developing that spiritualityTwenge et al(2016)posiedthat although some
consider spirituality and religiosity betwo separate constructs, still there is overlap so that
highly religious performingrituals driven by belief) individuals are often also spiritual (seeking
transcendence and nmag). They furthewrote, ATherefore, as religious commitment has
decreased, one may also expect decreases in private religious practice and individual s@irituality
(Twenge et al. 2016, p. 2 his of course amounts to a new generation that doesailyt seek
meaning any longeas religiosity is losing ground in the lives of many individualistic people.
The JudeeChristian work ethic, compassion, etc., found in the Bible provides spiritual teachings
that lead to moral living. However, the returrtleé Biblical componertio public school
education can only be discussed following some preliminary scrutiny on the historic and modern
movementfor moral instruction in the curriculum.

According to the U.S. Deptmentof Education (2010), the expecteduks ofseven

Social and GaracteDevelopment (SACDprogramsover threeyear periodrom 2004 b 2007,
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in evaluating over six thousand third to fifth gradecsn over eightyschools in various regions

of the countrywere reportedly not metn light of this failure, perhapseceivingcharacter

education and moral instructiontime course of studying the Biblical narrative in the Old

Testament and the New Testament, may provide an effective context for successful transmission
of spiritual values thawill lead to gains in academics and behavior. Those who espouse the
Christian faith, such as the founders of Harvard, are of the opinion that the goal of education is to
know Christ (Pierce, 1833). The Person of Christ has, over time, been univeadatlyds a

virtuous and admirable character, embodying noble qualities. Knowing Christ as depicted in the
Bible means living in love and denying d@eeselfish motives.

Yet, whether one belongs to a religion or not, most would argue that an educated pers
would be in a better position to make positive contributions to society than an uneducated
individual. If academic benefits can accrue as a result of absorbing such qualities as diligence,
social concermandselfdiscipline, as taught in the literatuof the Bible, then the warrant for the
study of the same by public school pupils cannot be overlooked. The need for moral instruction
to develop character in students has never been so universally highlighted as in recent years in
the wake of waning adamic scores and increasing delinquency and school violénaalling
attention to developing important character qualitBzsshr 013 states

An intellectual virtues approach to education is hecessardial or relational. Personal

change and growth occur most readily in the context of trusting and caring relationships.

Therefore, teachers educating for intellectual virtues will place a premium on developing

such réationships with their student§. 254)

Dr. Martin Luthe King, Jr. (1947) statedintelligence plus characi@rthat is the goal of

true educatiom. Dr. King was an ordained minister of the Christian faatfid he also decried the
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danger of educational and technological advances without sustaining spiritiialit964,

following the awarding of the Nobel Peace Prize, he stéilidtt richer we have become

materially, the poorer we become morally and spiritéegllyaberman1999,p. 334). Some

educaticnal researchers have noted that in very real sense, alllsdrebelief or faith-driven

in that they have a belief system of what constitutes good teaahétigarning and desired

products of their scho@ philosophy and practi¢&dlin, 2016. The important question is

whether they place true value in their mission statement and in their practice on development of

moral characterWhile historically, moral teaching was intertwined with the basic reading

material in the early colonial and piredustrial revolution pubdi schools, the emphasis on

character education in public schools is only making resurgence in thierésestecades

following a periodof a primary focus on knowledge acquisition. With the increase of school

violence and other undesirable outcomes sgdie@n pregnancies, many have come to

appreciate the value, indeed, the quite desperate need for the inclusion of character education.
Moral educatiorseems to have taken omathernewand differenimeaningwhen

modern psychology prodad valuesclarification, devoid of any religious undertones

whatsoever. Valuedarification was implementely public schoolso carefully raise the moral

consciousness and responsibility of students via constructive activities that called on the student

to clarify his or her own values and make decisions based on those vilaH#ereda seven

step approach by Simon et al. (197%Bgt depended on intednzognitive and affective decisien

making processeslhe educators were trained to function as facilitaam no moral instruction

was given. After some years, research showedltbatalues clarification approagras not at

all effective in helping children to become morally responsible. During the Rpagsidency

many wondered whether allowing childrenconstruct their own morality was wise at dtl.
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appeared that the priority of character of development it2kschool children envisioned by
Thomas Jefferson and Horace Mann, among many other notable figures in American education,
had been lostSouter & Seider, 2013

Delving back into the ancient past in reviewing the foundations of educational philosophy
over the years, one finds that such an influential figure as Aristotle believed that character was
tied to virtuous living. Virtuous living washat would ultimately give a person happiness. He
believed that by habituation or practice, one can become virtuous. Another prominent
philosopher, Socrates, declared that virtue was a companion goal of knowledge, both of which
were necessary to make ame intelligent and benevolent citizen. Character has been seen by
many to be synonymous with good behaviGoodcharacter, according fthomas Lickona
(1991) fconsists of knowing the good, desiring the good, and doing theddgarad naturally
involves being just, caring and diligemats(cited irLerner & SchmidCallina,2015.

It is interesting indeed that the fgorominentschoolsystemsn the history of
educational philosophy, the GreekomansChristians and Renaissance Humanists, all
believed that moral instruction was indispensable to developing citizens of good character, which
was viewed as the overarching goal of all true education (Jeynes, 2010). While intellectual
prowess was desirable, it was @edary to the primary goal of teaching essential moral virtues to
pupils. Reformer Martin Luther maintained tladitdiligence must be given &nsure that
children arefiproperly educatdd in the virtue of serving others asranscendengoal in
acadenus (as cited inAndrone,2014 p. 82). Wisdom, good habits, knowledgenddivine
inspiration were among the common themes that surprisingly placed Aristotle, Plato, and Cicero
on the same plane with the Christian and Renaissance Humanist educational leaders.

Few educators would argue against the notion that good behavianeshéing thabught
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to expected taaturally issue forth from person with ggood moral constitution. Hence,the

guest to promotgood behaviqrit would be deemed essentialdiscover how a person, who is
born into an increasingly unjust and immanadrld, can become good and consequently

manifest that goodness lthword and deed. Traditionally and historically, youth have been
under the tutelage of not only the school, but the larger community of the home and religious
institutions for moral insuction. Indeed, the schowlust joinwith the parents in educating the
child not in only in reading, writing, and arithmetic, but also in moral values and good behavior.
Most people would agree that in recent years, however, the media has beemubiirgt

childrerts morality, or more aptly put, dfieirimmorality.

With the introduction of smartphones capable of storing and playing media content from

audio and video to live streaming of all types of morally harmful items, children are inundated
with that which is driving them to destroy themselves and society. Dishonesty, illicit sexual
behavior, substance abuaedviolent crime are all promoted in the media. These same children
oftenarrive in the schools tofieutral educatiaindevoid of any direct moral instruction to
counter these evils. Whereas a concern for the declining academic achievemetitded to
introdudion of legislation such as the No Child Left Behind Act, still the menacing reality of an
increasing lack of emplay amongst students for fellow students and society in general has left
educators seeking for a solutifor offering some moral training as wéBrown, 2013.
Gardeneis multiple intelligences included interpersonal and intrapersonal intelligences, whic
require the ability to sense and reflect on@revn moods, desireand intentiongo show care
and respect for othefas cited irSeider, 2012).

Others have pointed out thathile arapidincrease in technology and knowledgeour

isgenerdly welcomed the use of these can be detriméntahere are nguiding ethics
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wherebythe students who become tesdvvy experteanemploy in tandem with their genius

In the tradition of the ancientsgachingcharacter came before the teaching of ecaid. There
was a greater value assigned to the moral qualities of the sthdahis or her intellectual
development. Teaching some form of morality or the existence of some fixed, universally
accepted values of good was necessary to combat theistlatinorality propagated by the
valuesclarification andcognitive moral developmentmodels(Lind, 2016). In the early stages of
developing a character education program, standards needed to be defined.

In 1992, the Six Pillars of the Character Couptsgram teaching traitsuch as
trustworthiness, respect, responsibility, fairness, caring and citizesshine tone for a variety
of local school programs to augment the moral development of youtssate countryMeid|
& Meidl, 2013, p. 167) Many schools even today have a character trait for the day such as
courage and seek to inculcate that in the pupils by exposure on bulletin boards, rehearsal over the
loudspeaker in the morning, etc. Cortfliesolution has also been at the heart of many of these
effortssostudentsnaylearn the art of mediation in order to procure and maintain peace and a
sense of ownership in the school community.

It has been suggested that the Eleven Principles of EréeCharacter Education
(Berkowitz, 2012 may assist schools in establishing their own programs based on the needs
presented in their communitytet, for all the resurgence of interest and support for character
education programs, the recent consenstiseobnited States Department of Education (2010) is
that overall, there is no significant increase in the academic or behavioral performance of
students who are taught using a character education curricdlsitine quest for a universally
accepted, effeste character education program for the naBgrouth continues, researchers

havebegunto focus on specific traits influencing the cognitive, affectared behavioral
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domains, which are needed for individual and social benefits (Berk@0i2). Someocial

scientists have founal direct correlation to the absence of a Biblical literacy program and
academic and social aptitude of students (Je8R). The influence of the Bible and the
development of religiosity in Christian schools have no doubt contributed to producing graduates
whoare better adjusted socially than their countergesta secular backgroundg&dlin, 2016.

As the best seller of laime and the most published book in history, the Bible deserves
study on its own merits as a unigue body of literature. It has had a profound influence on the
words of the English language (Kang, 2013). It is difficult to ignore the influence of thhe i
the nations of the world in a variety of domains ranging from the arts to the legal system,
particularly in aWestern public educational system. Direct quotations from the Bible or
allusions to Biblical narratives and morals inundate classicediites including the famous
works of Shakespeare. Commonly used phrases sthrasthe second miendcharacter
descriptios such aghe Good Samaritaar Goliath originated in the Bible. Yet, many teachers
and professors of secular education hatesged to the sore deficiency of Bible knowledge in
most high school and college freshman students.

Referring to the unique place of the greatest exponent of the Bible, namely the historical
figure of Jesus Christ Himself,&Reilly and Dugard (2013) statgfiin the history of mankind,
no one has achieved worldwide fame with no outside resources whatsge\&#?2).

Sociologist Nancy Ammerman is quoted by Prothero (2p0%95) as coining the teaching of
morality in the classrooms using the Bible tendé&sjoidof doctrinal issues, a¥5olden Rule
Christianityo Martin Luther King Jrsaidthat Chrisés love is creative and redemptiaand
President Ronald Reagan stated in 1984 fi#at,dying for us, Jesus showed how far our love

should be ready to goall the way (Dugard & GReilly, 2013 p. 273).
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The teachings of Jesus have molded societies across the globe and have not ceased to do
so even today (Dugard &@eilly, 2013). Stephen Prothero (2007) sddatext Horace Mann
had a fiveelements approadb universal education, which included the goal of teaching virtue
and a shared morality necessaryfjmreserving social order and preserving demodratg
nonsectarian way (p. 94). Social reform on a national léhal, risen to attemm@radicaion of
such destructive and unconscionable vices as alcohol and sldvesyeffort, gaining aidy
famous evangelists such as Charles Finney in the 1800s, was most directly impacted by spiritual
revival of individuals through the teachings of the Bible (Qué&®othero, Shattuck; Gardiner,
1996) Others,;such aghe international evangelist D. Moody, were concerned with reviving
merts souls, beginning with outreaches to the povsitigken, forgotten members of society
such as the children in the sldwellings of the city of Chicago in 1858 (Questral, 1996).
Social reform and concern for the amelioration and happiness of all members of society has
always been the outgrowth of following the Golden Rule as taught in the Bible.

Thelife and teachings of th@ngle Person by which our timeline is divided from B.C. to
A.D., Jesu<hrist, oughto bestudied. The parabled Jesughemselves are full of moral
instruction as to what righteous or good behavior is and what wicked or harmévidieis
(Verhey, 2014 Such universally hailegaluesmay betaughtto school childrenindirectly via
reading theBible, thesource of the life and teachings of Jesus Christ, Who epitomizésitie
as He is esteemed by marferhapsthen itwould not be difficult to convince the public school
officials that there iseal, practicalalue in taking this instructioavena step further. The
values themselves ought to be separately studied for their significance iésteuotzgty
However, when tére is a Person attached to the madoelsg studiedthen therecan bea

concrete context that the relativistic climate can concede to. The pupils can now understand the
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intrinsic worth and objective reality ofioraltruth, i.e., right and wrongas well as thénevitable
consequencebvoth now and in the futuyéor the choices that they will make.

It is suggested in this study thgiving students access to knowledge of the Bible, which
is a foundational book on moral judgmemtd offers instrudion concerning good and evil in its
narratives, would allow them to consider their own moral standing angexekption with
regards to effecting necessary change to conform to universal values such as empathy and
diligence in duty.Gleaning from theifie of Bible characters such as King Solomon and the
Apostle Paul, good moral judgment and virtuous behavior can be tauginhaswhittedvith a
lasting effect until the student has internalized them to the extent that a physical teacher is no
longer needd when facing ethical decisio(fSrossan, Mazutj Seijts, 2013). Its universal
appeal can be witnessed in history even withirpdm150 years. From the personal
philosophies of British missionaries from the free world to the inhabitants of thgpoQothe
beginning of the&0th century, Bible and Christian literacy offereéireew revolutionary idea of
personal responsibility for otefate, which was underpinned by Christian notions of freewill
andjudgmento liberating men to take a proactive role in acquiring and applying this information
it to their formerly restrictive, victimizingand daunting superstitious cultyidaxwel, 2016, p.
13). This knowledge of free will and capacity as well as the respitithsiio make sound
judgments enhanced by familiarity with the Bible can extend to serving as an indicator of social
behavior. Ma (2013) found that social behavior of adolescents could be predicted by their level
of moral judgment. In his study, the poogal subjects had a higher level of moral orientation
and judgment.

Exposure to a Bible curriculum may cause students to locate virtues and aspire to possess

these virtues. Bible narratives such as the famous Good Samaritan passage in the New
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Testament @an present students with the higher value ofsatfifice for the welfare of another,
hence leading them to consider unselfish behavior and the internal rewards of fulfilment in
doing the right thing. Citizenship and being a true neighbor to one d@) inesspective of his
racial, social, or economic status, is a laudable, geaiaught by Jesus in that parable. Values of
unselfishness and salentered existence are poignantly contrasted in the example. Going
beyond the limitation afocial cognitive theory,Biblical instruction can augment emotional
involvement in a scenario suchtag onefound in the Good Samaritan story and affect change
in moral selfperceptionwhich may lead to a change in behavior.
The Bible, Religiosity, and Academic Achi&zement
The intersection of religiosity, the Bihland academic achievemastvorthy of
considerationas education can determingacietys future. In terms of motivating students to
strive for excellence, two out of a myriad@driptural exhortations are quoted here: one from
the New Testament epistle of the Apostle Paul to the Colossians and another félch the
Testamenbook of Proverbs.
And whatsoever ye do, do it heartily, as to the Lord, and not unto men; Knowing that of
the Lord ye shall receive the reward of the inheritance: for ye serve the Lord Christ (Col
3:23 24 KJV).
Seest thou a man diligent in his business? he shall stand beforehdrggll not stand
before mean men (Pro22:29KJV).
The Bible as literaturerequires and stimulates higharder reading skills. As a book
full of history, poetry, parablegndidioms, the Bible presents moral dilemmas to the student
and in the process engages the reader to pursue a variety of themes, which in turn may enhance

fluency. In reading the Biblethe exposure to such sophistication may afisesstudenin
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digesting other materialluding to it andof similar or greater level of reading difficulty (Jeynes,
2013). Reading is the basic skill that will determoc@mpehensiorievels in a variety of other
subjects and disciplines in asegrade level of study, whether it is in math word problems,
scientific narratives, historical literature study, etc.

Literacy rates in general have been greatly impacted by spiritdaharel revival and an
attraction to the copious stories of virtually every genre found in the Bible, not to mention some
of the most dramatic and thougtrovoking tales about which countless other books and motion
pictures have been made or spun éftcording to Dr. Robert L. Simonds (1996), President of
Citizens for Excellence in Educatioa variety of skills that cover a number of academic
disciplines are enhanced through the study of the Bible as literature. Among the objectives of
such a course ehofferedthe following:

To equip students with literary forms and symbols in the Bible that are constantly

referred to in art, music, and literature.

To give the student understanding of the influence of the Bible on hiktary,
community, and culta life.

To give insight into the founding fathéwsorldviews taken from the Bible
promoting human rights, woménrights, social justice, etc.

To provide knowledge of Middi&astern history (Jewishrab), conflicts,
geography, and religions.

To teach students how to learn, and use, multiple and complex reference skills

(Simonds, 1996).

A well-rounded education is not just compris¥a liberal arts curriculum across various

academic disciplines but must also include the foundational masterhie&ible Skeen &
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Skeen, 2016 Researchers have pointed out the glaring ignorance of high school students and
entering college freshen of the Bible, which they have recognized as a fundamental
requirement for possessing a wedlnded educationTheNew Dictionary of Cultural Literacy:
What Every American Needs to Knfrsch,Kett, & Trefil, 2002) presents over 250 words,
phrases, themes, and stories from the Bible that are considered essential knowledge for all
members of our societgs indicatedy boolds title.
Educational and Spiritual Merits of Bible Literacy Abroad
Lest the instrumentality of the sacred Book to spark social and educational revival should
seem limited to the American continent, Jonathan Res@er of numerous literary prizeis
his meticulously documented bodke Intellectual Life of the British Working Classgsotel a
coal miner of the last century thus:
It is true that our fathers, in Wales, taught us a religion ofioastdogma, which,
according to all the theorieshould have made us obscurantists, inhabiting a very small
world. But it did not. . .1 defy any child of ordinary intelligence to read the Bible
constantly (in the Authorized Version) without acquiring a genuine literary taste, a sense
of style, and aleast a feeling for the beauty of words. Before | was twelve | had
developed an appreciation of good prose, and the Bible created in me a zest for literature
(Rose, 2001, p. 28240)
In terms of spiritual revival, the famed Chinese evangelist Dr. Soimg(Li & Smalley,
2016) who graduated with honors from Ohio State University with a Prdbemistry, was
instrumental in motivating some 3@DOto 500,000 individuals in the Far East to read and study
the Bible. Dr. Timothy Towwrotein biography oflohn Sung,

The Bible Societ§s stock of Chinese and English Bibles and bilingual Testaments
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sold out in less than a week. To cope with the situation, large quantities were rushed
from Kuala Lumpur, the Malayan (Malaysian) capital. Revival came aldwtBible
Society (Tow, 1985, p.8.
Tow (1985)elaboratd further on the thirst for reading copious amounts of the newly
found favorite sacred tome and astonishing further literacy benefits
Dr. Sung told us he read eleven chapters of the Bible a daiategn on the Lords
Day. So he exhorted us to read ours everyday. If we read an average of three chapters a
day, he said, we would cover over 1,095 chapters out of a total of 1,189 in one year.
Reading the Bible was no chore then, but a wonderfulexg@griencefiO how love | thy
law! It is my meditation all the dayPsalm 119:97).

As for me, attending the John Sung Revival Meetings not only made me realize
the importance of the Chinese language, but also helped me to study it as a subject for the
Cambridge School Certificate Examination. By reading the Chinese Bible through,
which has a vocabulary of about 2000 different Chinese characters, | had gained not a
little to equip me for the test. Praise the Lofithis was one added blessing in reading
Gods Word in Chinese for me. Reading the Bible in English had also improved my
English. When one of the earliest modern translations by Moffat appeared, | bought a
copy to further improve my English.

Another benefit | had gotten from the Revival Meesingas the unction of
flinguistic gearshiftingd of my native Teochew to Hokkien. The two dialects very
similar, nearer to each other than Portuguese to Spanish. The important element in
learning any spoken language, however, is acquiring the right adtevdas a marvel for

me, a Teochew, who rarely had contact with the Hokkeaking before this, to adapt
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to fluent Hokkien after a mere two weeampaign (Tow, 1985, p. 29).

Y et another example of increases in general literacy rates among a peoplexgrosed
to the most publisheldook in historyis the Hanguspeaking people from Korea. According to
Jeynes and Robinson (2018)the exhaustive workhe International Handbook of Protestant
Education the influence of the Bible in education effortsass the globe is worth noting. In a
chapter entitledProtestant Influence on Korean Education Developmeder a section subtitled
The Education of Korean Women BedpyrProtestant Missionarieghe authors note the
extensive use of the Bible [fible womerd to teach multitudes of other women in the country,
who otherwise would have no opportunity to learn the art of reading or in becoming educated
(Jeynes & Robinsor2012. It is documented also that the sudden increase of Bibles published
by missionary enterprises contributed to substantial increase in literacy rates among that people
group.
Secularization and the Decline of Réfjion

By the Second World War, a move toward secularizing education became popular. Many
had bought into the thees of such figures as Karl Marx and Sigmund Freud who believed that
there would be an inverse relationship between modernization and religiosity. In other words, as
society and its children learn the ability to rationalize better as technology advaeces, t
worthlessness of religious beliefs would naturally become obvious and people would forsake
them(Brenner,2016). Disillusionment on the part of students and educators alike in the wake of
the Vietnam War, sexual and substance experimentatnalg re\olt against the government
and institutions in general exposed a moral vacuum in séeietyisciousness. Yet, it seemed
that no one knew how to officially address it in the educational domain.

However in Engel v Vitale (1962)andAbington v Schemp (1963 andits companion
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caseMurray v. Curlett (1962 (as cited inCapek, 201§ the court ruled thachool sponsored
prayer and Bible reading violated the Establishment Clause of the First Amendiradsb
statedjilt certainly may be said that tible is worthy of study for its literary and historic
gualities Nothing we have said here indicates that such study of the Bible or of religion, when
presented objectively as a part of a secular (public school) program of education, may not be
effectedconsistently with the First Amendmeér{tNorton, 2000p. 367.

| Stonev. Graham(1980),it was declared thdithe Bible may constitutionally be used
in an appropriate study of history, civilization, ethics, comparative religion, or the likespite
the apparentlgommon but mistaken notion that the First Amendment establishes separation of
church and state and thus outlaws the Bible in schools, the actual protphitifmmthin this
ruling is teachinghe Biblefrom a devotional perspectivét follows from a number of other
rulingsthen if taught in a nofdevotionalmanner, such as in the study of its historical and
literary context, such teaching of the Bible is unobjectionable according to the law of the land
This inclination to seek the uty of the most popular and most published book in history, along
with a push towards encouraging religiosity, may be the only antidote to quelling the increasing
tide of secularization in our societfgarna & Kinnaman, (2014amenedthat in rising mease,
the attitudes of modern young adults plainly reveal that secularization is no longer an exception,
but it is the norm.
Return of the Bible to Public Schools

In the last teryears school districts acrogbe United States have offered Bilsleurses
aselectives for high school student§hese states have either integrated the Bible as a textbook
in their curriculum or at least as a literary and historical work worthy of study through the use of

complimentary textbooksThis trend began with the natiwide efforts of two organizations
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calledthe National Council on Bible Curriculum Public Schoolandthe Bible Literacy Project
providing funding to teach the Bible curriculurBeginning with Georgia in 2006, over 40 states
have followed in offeringhte elective coursgNational Council on Bible Curriculunm Public
Schools 2017). It appearedhat more individuals were beginning to admit tligiuality life
does not simply happen because the Ten Commandments hang on a classroom wall or because
children are taught a mantra about just saying(Reterson & Seligman, 200d. 12.

Academics have long proposed the view that a true understanding of American history is
impossible without a knowledge of the Bible (Jeynes, 20t shall & Manuel2009. They
have posited that students cannot be regarded as havingraweled education without a
working knowledge of the Bibl@Hirschet al, 2002; Jeynes, 2012)f dtudying the Bible as
literature can increase studdavkaowledge level of the BibJeand this increasan turn, can be
linked to positive academic outcomes, then greater appreciation and attention to the development
and support of such Bible courses in the public schools can impact our generation of students and
society for the better.

Bible study was @inormab and widely accepted practice in the country for many decades
in the history of the American public school system until the 1960s (Laats, 2012, p. 322).
Academic achievement has been positively correlated to Bible literacy by maorere
researcher in recent years (Jeynes3p0Some scholars have proposed that a study of the Bible
in the classroom is an integral component of a liberal education, a néediedctivé measure
to combat Biblical illiteracyand a tool tgromotean unbiased understanding of the basis of our
American culture (Feinber§ Layton, 2013). The corrective method introduced thus far to raise
Bible literacy has been the Bible elective couesel there was a need to measure the

relationship of enrollmenh the course to studedi@cademic achievement.
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Jeynes stated in his researighhe results of this study suggest that academic and
behavioral benefits could possibly accrue if the Bible as literature is taughtgohihe schoolé
(2010,p.539)0 n t hkRetwlir kki ng ,Bii & 6 4 battheart & ¢ tyehai ss
connection was expl oredhe nr al ipgiooni sn Bndbnltveaxyt ol
knowl edge may be transmitted best by personal
Attenti omyi sHidnier & c2tOeleb )wor k of Fi | batskupprod tKr a:
per sonal BiNolOe ga@ma dRetl g g lu s i ty ( NORA) as havi
effect on transmi sBhoas ewdr BhNode pgllaonro iwrag d @ @ a |
Rel i gAosi vyt f acNOR ®r) gvaenriszBast i gA @b 1 (VOyRAypct or s
antdheiet ati onshipsoogt@éthe mhmienMCG®RAachyas a greater
than ORA.

The leaders odBible literacy organizations recommegatlan overview of thd&ible in the
high school classroom settinggcludinga survey fronmboththe Old Testament and New
Testamen{The Bible Literacy Project, 20). The survey would yield a closer look at not only
themajor events that took place in history in Bible times, but also draw the students to study the
lives of the main charactergience, character education is wonderfully interwoven as a hidden
curriculum of sorts Although the narrative is not meant toetitly support the Jude®hristian
worldview, the values of honesty, courage, diligence, faithfulnessaet@utomatically placed
in front of the pupils In this mannerfor example, the story of Jesasompassionate self
sacrifice for the sins of theorld maynaturally bringout the universally hailed moral character
trait of being unselfish andaring forthe welfare obthers. Work and family corifcts can be
extremely stressful for adults and children alike, ibigt possible thathe qualities of love, hope

and forgiveness found the Biblevia encouragement fromible-believing individuals in Bible
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study groupscan provide significant relief in dealing with these stresddenderson, 2014.
1563.

According to the sociatognitive theory (Bandurd 986) and the theory of moral
development (Kohlberg, 1991 )xmosure to information, particularly that which has a moral
element to it, whether it be in stories via books and or other putiaeither positively or
negatively afiect individualswho are exposed to (Heyler, Armenakis, Walke& Collier,

2016. This is especially the case with the developing minds of youngstetsscribed in the
Vygotskyds (1978)social learning theory and the zone of proximal developmiéntlue to

personal greed in companies marketing media for consumption widsaytbuthful circles,
violence and immorality sellend inafree enterprise economy sociéynable tocurb this,

then the least that can be done is to combat this via pyowas that which is morally healthy in

the public schoolsOnce again, the teachings found in the literature of the 66 books in the Bible
have beemndorsedy many influential leaders in our natiaapromoing precisely that end

As the proverbial sagg goes in the area of computer learnifigarbage in, gadge oud; no less

can be expected from youthho are left with merely academic goals to strive for, with ample
opportunityto wallow in the mire of violent and immoral literature and other mettiaout a
responsible provision of media that would prove to enhance and promote benevolent attitudes
and behavior in society.

In interviews college professors from Princeton to Yale, as reported iBitile Literacy
Report 11(2006), have expressed thhé single book that theyiost desiredncoming freshran
to have read is the Bible and that ifissolutely cucialo (p. 6). The works of writers such as
Faulkner or Flannery @& onnor are incompremsible(Wiedmann2014) according to many

edua@tors utess one knows the Biblical content and context for the relevant allusions made in
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their works (Bible Literacy Report Il, 2008iamei, 2016) As mentioned above, thveorthy
goalof spurring a moral awakening the studentsia an appreciation for theible is hoped far
TheBible in the classrooms is an amazing phenomenon today, following years of downplaying
and even rejecting its value in our educational system and our cultbeerenewed interest in
its influence is the beginning of its returnaamoral shaper of éhcurrent and next generation
Following is the State of GeorgmStandards for the Bible Course:

Course Description:
The purpose of the course shall be to accommodate the rights and desires of those
teachers and students who wisti¢ach and study the New Testament and to familiarize
students with the contents of the New Testament, the history recorded by the New
Testament, the literary style and structure of the New Testament, the customs and
cultures of the peoples and societiesorded in the New Testament and the influence of
the New Testament upon law, history, government, literature, art, music, customs,
morals, values, and cultur&he topics may include the historical background and events
of the period; the life of Jesud Nazareth; the parables of Jesus; the life and travels of
Paul; and the influence of New Testament history and literature on subsequent art, music,
literature, &w, and events (The Bible Literacy Proje2d17).
Importance of Christian School Research omReligiosity and Bible Literacy

The2011Cardus Education Survey (CE&pvided clear evidendbatProtestant faith
based schoolaereoutperformingpublic schools in producing character and citizenship values
in studentgGlenn,2016 Pennings, 2011 Since one of the distinctive missions of Christian
schools is to promote moral virtues in their students such as diligence, compasgioourage,

the curriculum and values of these successful schools may be studigdin similar benefitin
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the pullic schools.1 t i s cul,an0des ¢yhmepcahtpheeldss ebaatsaehd | n  a

religioubatmdlevatd gamedt ed deeper anal ysis of

publEida.cati onal researchers anmdietdthéhesetiatktts

study in,apst vuactltaussserdoooarn i ns farsu cweilo n aals ppreor gsroann

religiosity factorce sawndh pas vah wehahd #aotetcebraddd pr

professional s tfoa cchoanyssiadpeprl yh oowh tah esseecul ar cont e

(Jeynes ,Je2yOnlp0s dQ15ks t hi sltilaspepsrepdarochta $ batt gun delt

di f feaefrernd mecnotnitorpieehde tme mt si ncr easgdandl Bgbbe | it

Christi s hlwmiog students so asfitnadiindgesntoiff yt hweh e tr
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Christian and secular school students as well
Technol og ye shpaesc i hdaldlllig@ chatr mo n ibra dd ébwéilaorp iomr g

adol e @ownn201B).In a society in which students are bombarded with cruelty,

immorality, and violencéhrough a proliferation of content directed to consumers via media

found even in a cell phonBjble literacyand religious commitment in studemwtsn elicit the

exercise of cognitive moral judgment in relevant contexts so as to caustthehave in an

altruistic manner Beech (2016jeferedto the monstrous, countproductivepotential of

educatechuman beingsackingmorals evidenced bihetrained physicians, nursesnd

engineers who committed unthinkable crimes against humanity durimtptbeaustof the

1940s Whentr aci ng tolfCehrhissdtiaarny educati oh ~v-bhpesvate

education or mor al instruction in the America
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For t&hper oonfi sing research done in thwidame of d
character education program, theharbbdgenrnce and
mitigated

In the State othe Bible2015research study commissioned by the American Bible
Society theBarna Groug2015)surveyed a total of,@10 adults 18 years of age and oldka
represerdtive samplef the major ethnic grougsom all 50 states of the USThe research ais
included:perceptions of the Bibl&ible penetrationBible engagemenBible literacy moral
decline social impactandgiving to nonprofit organizations The Barna Group (201%pund
that for five consecutive yeainswas found thafiAmericansoverwhelmingly name the Bible as
the book that comes to mind when they think of sacred literature or holy book({0%).
According to their study, 88% of Americans own at least one Bibdegreater than 66% obon
Christian homes possess a Biblenadl. In commenting on moral declin@1% of adults (up
from 26%in 2014)attributed it toa lack of Bible reading The study revealed also that

Bible readers are much more likely to donate more money t@rajdit organizations

than norBible readers.The amount donated is directly correlated (but not necessarily

causally related) to the frequency with which Americans read the Bib&Barna

Group,p. 32)

Yet the Bible literacy level of those surveyed showed startling deficien©iethe four
gererational segments examin@&homers and/illennials hadgreatly overestimatetheir Bible
knowledge level when the actualowledgelevel wasmuch lower Of interest to the academic
community is the study of factors that may contribute to academic achét and behavioral
outcomes.The positive correlation of both religious commitment and Bible literacy to academic

and behavioral outcomes have been published in separate studies in recerGiyearshat
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surveys in recent years have shown that thifon is experiencing a major crisis in Bible
illiteracy, even people engageddnganizationaReligiousActivity (ORA) are also found to be
facing a great decline in Bible literacyhis research endeavor also tbthis finding among
other variables.

This study therefore examitdi@vhetherBible literacy as measured by the ABKT in
Christian high school juniors and senidifereddepending on their degree ©RA as
measured by thBUREL instrument Of interest to this studyas also the answer to the
guestion of whether the relationship between Bible literacy sobsgsdents on the ABKand
scores on thBUREL subscales dilon-OrganizationaReligious Activity (NORA) or Intrinsic
Activity (IR) would show a positive or negei correlation with regards to each subscale

If a strong positive correlation can be established in any of the subscale scores and Bible
literacy outcomes, then a next step for social scientists wottlibeestigate ways in which to
strengthen eithesr both factors of religious commitment (includisgbscalesand Bible literacy
amongst studentsPerhaps academic and scientific experts may be called on to suggest ways in
which religious commitment of students can be enhanced as wethadeconsiceration of
possiblerelease time for religious activities that may prove beneficial to educational goals.
These stepmay well lead a generation with increased academic and behavioral performance as
well as produce wellounded citizens who have a deepederstanding and appreciation for our
national heritage, culturand social and political framework and operation.

Summary

This literature review has provided ample evidence in support of the notion that

religiosity and Biblditeracy can positivelynfluenceindividuals and societyThe inherent

relationship between religious commitment and Bible literacy has sugglesssiwho possess
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either or both gaisimilar salutary benefits terms of better knowledge base in understanding
Western civilizatiorandits political, economic, academiand arts structuredDue to the

prolific use of the Bible in our culture since the founding of the nation and enduring up to the
present, Biblicallyliterate individuals have the tools they need to flourish in this manner.
Furthermore, the moral and healing properties of religiosity, including reading and meditating on
the Scripturesacrossa range of areas from deterring psychotic behavipramding altruistic
character and enhancisgcial interactions in the communityave been demonstrated by many
scholars and professionddailing from a host of academic and clinical disciplines.

There appears be a strong case against popular notionssratlaat public schools, no
matter how faulty, are still producing democratic citizébampbell, 2012) Thus, lessons from
schools in the private sector that are successful dgitay priority to incorporatindible
literacy andosteringreligious @mmitment can and should be readily absorbed by public
schoolsfor similar success to ensu&he present study in determining the strength of the
relationship between religious commitment and Bible literacy can help to eéepi@inthe
dynamic betweerhe twq lay the groundwork for followup studiesandprovide
recommendations to strengthen them as indispensable aids to not only preserving the sanity of

society, but also to move it up to a highaore peacefyulandmoreproductive plane.



70

CHAPTER THR EE: METHODS
Overview
This section on methods will provide information on the research in terms of design,
research questions, hypotheses, the participants and sieingmentationproceduresand
data analysisThe rationale for the particulanethods of analysis and design will be discussed.
In order to be able to replicate the study for future research, procedures will be clearly presented.
It is hoped that the strength and direction of the relationship between the two different variable
types(three subscales for religious commitment onDRHREL measure and one score for Bible
literacy on the ABKT measuyevill provide information necessary to better understand the
dynamics of both in the context of our culture.
Design
Since this quantitate correlaibnal studyexaminel the rdationship between variables
measurean an interval/ratio scale,3pearmads rhocorrelationwasthe most appropriate
analysis to condu¢Creswell, 2014G a,l | Gal |, ZUeder 203). In correlational
research, a sample size of 66 is the required minimum for a medium effect size with a statistical
power of .7 at the .05 alpha level (Gall et 2007). The Spearmaés rhocorrelation test was
used to determine tldirection anddegree of the linear realanship between variable€sall et
al. (2007) statethat the most commonly employed bivariate correlational technique is the
Pearson correlation coefficientas continuous scores are widely dealt with in academic research
in education and since it &ssociated with amall standard of errotdowever, if normality
assumptions are violated, the researcher may use the Spéarhwanalysis.The Spearmas

rhocorrelation analysis is thus sufficientdetermine the strength of the relationship betwee
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religious commitment and Bible literacyt is important to note that correlation does not
necessarily imply causatidall et al, 2007)
Research Questions

This study soughio answer the following research questions:

RQ1IWhat i s t he r erganizationaRellyiousA ctivity { ORA)emd
Bible literacy?

RQ2Wh at i s t he r eNo arganizatisnaRelmiousActivity¢NORA)
and Bible literacy?

RQ3What i s t he r drtriasicReligosith(iRpandBadle literaey?

Null Hypotheses

The ndl hypotheses for this study were

Hol: There is no statistically significant relationship betw@eganizationaReligious
Activity (ORA) and Bible literacy.

Ho2: There is no statistically significant relationship betwkkem-Organizational
ReligiousActivity (NORA) and Bible literacy.

Ho3: There is no statistically significarglationship betweemitrinsicReligiosity (IR)
and Bible literacy.

Participants and Setting

The paticipants for the study wejanior and senior high school students locatetvim
middle- to upperincome suburénChristianschoos in New Yorkand one middleto upper
incomesuburban Christian school in New Jersayring the springemester of the 2018017
school year.The first school is located in downstate New Y,@kd his Ki 12 schookerves

approximatel\600 students.The second school is located in upstate New Yamk ths Ki 12
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school serves approximately 235 studeftse third school is located in soetinNew Jersey
and ths K112 school sen&349 studentsFrom these threschoos, aconvenience sample of a
total of 70 participantsvere chosen frorthe junior and senior grade€ne hundred thirtpne
surveyswereadministeredvith a responseateof a total70 completedstudentsurveys ensuring
tha the minimumsample size of the 68asexceeded According to Gall et al. (2007jor a
medium effect size with statistical power.dfat the .05 alpha leved6 stuents arehe required
minimum. The sampléncluded 35 females and 3®ales. A group of47 students weréom the
downstatesuburbarNew York high school populatigrwhichis approximately’ 0% White, 9%
Hispanic, 6 Black,5% Asian, 1% Nativélawaiian/Pacific Islandeand 26 American
Indian/Alaska NativéNationalCenter forEducationStatistics,2016. From the upstate
suburbarNew Yorkhighschoo] 29 students weree taken frona population that is
approximately 4% White,17% Black 15% Hspanic, 9% Asian/Pacific Islandei% American
Indian/Alaska Native and 24, two or more race@NationalCenter forEducationStatistics
2016. From the suburbarositrernNew Jersey high schqdbur students weréaken from a
population that isapproximately 4% White,37% Black 15% Hispanicandless than %
Asian/Pacific Islander (National Center for Education Statis#046.
I nstrumentation

In addition to the demographic survelyiststudy employetivo instrumentsthe Duke
University Relgion Index PUREL, see Appendi®) and the Assessment of Bible Knowledge
Test (ABKT). TheDuke University Religion Indexd{UREL) is ameasure of religiosity that has
been used in both educational and healthcare st(KKoesiget al, 1997). Permissiorwas

granted by the author for use instbtudy and inclusion in the manuscript¢ AppendiE).
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Religiosity Measure

The DUREL instrument consistsf three subscale©rganzationalReligious Activity
(ORA), Non-OrganizationaReligiosity, and subjectiver IntrinsicReligiosity (IR). The three
item IR subscale had a Cronbéhlpha of 0.7%Koenig & Blissing 2010. The twoweek test
retest reliability of thdUREL is high (intraclass correlation coefficient of 0.91k hadinternal
consistency (Cronbaéhalpha between 0.78 and 0.@hpconvergent validity with other
established measures of religiositg £ 0.710.86)(Koenig & Bussing 2010. Thus, he overall
scale has high tesetest reliability (intraclass correlabn = 0.91), high internal consistence
(Cronbaciis alpha = 0.780.91),andhigh convergent validity with other measures of religiosity
(rs =0.710.86), and the factor structure of th&JREL has now been demonstrated and
confirmed in separate samples biiatindependent investigative teamihie DUREL has been
used in over 100 published studies conducted throughout the world and is available in 10
languageg¢Koenig & Blssing 2010.

Scoring ofthe instrument haa range of 5 to 2€orresponding téowestto highest
religiosity levels. The first subscal€)RA, is assessadith the questioiHow often doyou
attend church or other religious meetinyafid is scored onsix-point scale.The second
subscaleNORA, is assessed with theestioniHow often doyou spendime in private
religious activities such as prayer, meditation, or Bible sttidyd is also scoreoh asix-point
scale. The third subscaldR, is designed as a psychologicahstruct rather than a measure of
professed behavior and is asssbwith three items, each ofivae-point scale.Responses to the
guestionghatcomprise the three scales on DIEREL instrument are reverse scored prior to
statisticalanalysis. The instrument was used in numerous studies, (@aip et al.2016 Epps,

2014 Reichard, 20111
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Authorsof theDUREL advise scoring each subscale separately, rathectbating a
total summary score bgdding up the three subscales, simedtiple collinearity between #m
may affect the accuraf theestimateceffecs acconpanying each subscal€oenig &

B¢ssing, 2010) They also caution thalhe subscales could cancel the effects of one another if
combined into a single score or analysis (Koenig &®ng, 2010).Thus, the singlétem survey
guestionfor ORA andNORA, respectivelywill be scored for analysis as separate subscale
scoresand thethreeitem IR portion of thdDUREL will scored as a separate subscale.

The survey waadministerednling and15 minutes wasllotted for its completion by
the student The researchescoreal the studen@responsegsee AppendiE for permission to use
the instrumenand include it in the manuscr)pt
Bible Literacy Measure

The instrumen(see Appendi¥) used to assess Bible knowledge wasAssessment of
Bible Knowledg Test(ABKT), which is comprised oi00 questiomand wasauthored by Dr
Michael Rees¢Reese, 2010)The purpose of this instrument was to measure the general Bible
knowledge of adult church members of a group of churches in a particular Christian
denanination It was developed using 185 filh-the blankquestions omible facts, which were
administered to a pilot group to identdyd edit or rule outny ambiguous or improperly
worded question(Reese, 2010)The ABKT was subsequenthdministeredo adult Bible
classes at the Mannington Church of Christ (Manningtéest Virginia) and a&plit-half
reliability coefficient wasuised to determine the tésteliability.

An expert panel comprised Bir. Edward Buchanan of Southeastern Baptist Theo#dgi
Seminary and others in tffield of Christian educatioreviewed the instrumerand a revision

of the ABKT containng 100 multiplechoice questionwasedited by the research@eese,
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2010) Scoring was straightforward in that either the selectessvanwas scored as correct
earning one poinbr incorrect,forfeiting the point The mean scores of the participants in each
church included in Ree&estudywerethen used for statistical calculations addition to Reese
(2010) utilizing the ABKT istrument in his research, Dennery (2012) used an abridged version
of the samen her studyfor testing Biblical literacy in members of a local African American
church.

The range of possible scores is from 0 to 100 perdeamth correcanswer here was
allotted 1point for a maximum of 100 points or 100 percent if all questions were answered
correctly The surveywasadministerednline and up to an hour and 30 minutes aléstted for
its completion by the studenThe researchescoral the studentdresponsegsee Appendixe for
permission to ustheinstrumentand to include it in the manuscnipt

Content validity is defined bRubio, BergWeger, Tebb, Lee, ari®Rlauch (2003) as
referringfito the extent to which the items on a measure assess thecai®et or how well the
content mateal was sampled in the measbifp. 94). Reese (2010) originally enlisted and
obtained the favorable support for content validity from an expert panel comprisedechl
professionals including DEdward Buchanaand Dr. Travis Heath BradshawDr. Edward
Buchanan holds BhD in education andgs a member of the American Educational Research
Association (AERA) and Associatiaf Supervisiorand Curriculum Development (ACSDDr.
Travis Heath Bradshaw holdP&D from the University of Florida and is a professor of
geography and advanced statistics at the Southeastern Baptist Theological Seminary

To test for internal consistency, Cronbéchlpha measuréshe extent to which items in
a single test are consistemmhong themselves and with the test as a vai(@ay, Mills, &

Airasian, 2009, p160). It is used often for measurements representing multiple questionnaire
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items, particularly in the social and organizational sciences (Bonett & Wright,.20h8&)
Cronbahés alphafor the ABKT instrumentvas .966 (Reese, 2010n addition to this, Reese
(2010) obtained a spiitalf reliability correlation coefficient of .944 using the SpearfBaown
coefficient andhe Guttmansplit-half coefficient. Thus, the ABKT wawalidated by Reese
(2010, cited by Gourlay (2013andused in a study by Dennery (201
Procedures

During April of 2017, Institutional Review BoardIRB) approvallAppendixH) was
soughtand grantedo conduct the data collection and proceed witrstbdy Next, the
superintendestheadmastsiof thethreeschoolswverecontacted for permission to conduct the
study which was grantedith official permission letteréAppendix A). Following this
approval, also durinthe Spring2017 semestemecruitment letters and consentrfesweresent
to parentsandstudentsincluding a total 082 juniors and seniors in the three scheolsibined
(Appendix B). Detailed instructionsvereprovided in the consent forms, including how to
respond to the rearcher with their choice to participate or.nBor the 131 studentsterested
in participating in thestudy, further instructions aurvey administratiowere provided
yielding a final total oh = 70 completed surveyd$-aculty members of the threehools assisted
in deployment of surveysAlong with the IREBs approvalAppendixC), all risk factors to
participants wereninimized during the study.

Thedemographic survefAppendix D)and thewo instrumentstheDUREL (Appendix
E) and the ABKT(Appendix G) werelocated by théaculty and thestudents online with a
specific linkprovidedthat directed therto survey.zohopublic.comThe results werkept
confidential with anonymity intact by not recording any names of stud&mse the zohoom

survey platform did not suppdtieexport of data to SPSS, tharvey results were exportéal
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Excel. Thesurvey iformation waghentransfered to theconputer database software program
SPSSor statisticalanalysis
Data Analysis

A Spearmaés rhocorrelation test @wsused in thigesearch.According to Gall et al.
(2007), the Pearson correlation coefficierg the most widelyised bivariate correlational
technique because most educational measures yield contscmes since has a small
standard error.If normality cannot be met in the variables, however, the Spe@miam may be
used. Since Spearmdn rho requires ordinal or ranked data, the interval data used here needed to
be converted to ordindiata. UsingSPSS softwarensured that the daveereautomatically
convertedvhenselectingSpearmaés rhocalculations Whereagesultsof the correlation
analysesretypically conducted at the significance levelpof .05s0 as to ensuraggainst the
possibility of a Type | eor (Gravetter & Wallnau, 2014&xaminingthreecorrelations requirea
Bonferroni correction.The Bonferroni correction asutilized in order to limit the possibility of
aType | error. The usual alpha level of .05asdivided by the number of signifioae tests run,
three to give a pecomparison alpha of .02 (Warner, 2018)ormality wasexamined by

creating ascatter plot diagramwhich should yielda symmetricallinear shap.
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Figure 1 Scatteplot for organizational religious activifDRA) andBible literacy score

(ABKT) for juniors and seniors.
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Figure 3 Scatteplot for intrinsic religiosity(IR) andBible literacy scord ABKT) for
juniors and seniors.

It is clear from Figures 1,,2nd 3 that the normalitysaumpion was nomet. Linearity
wasnot observedising a scatterplot diagranHomoscedasticitywhich will ensure that both
variables willhavesimilar variability, wasalso checked with thecatterplot diagramHowever,
the observation of a cigar shagadicatingthat thenormalityassumptia is tenable, could not be
foundeither.

Datawereanalyzed using SPSS statistical softwaberrelationsvereinterpreted and
reported with Coheals d (1988) conventionsin this study investigating the relationsHiptween
the two variables of religiosity using the Likextale of thdUREL measure and Bible literacy
usingthe ABKT, the followirg descriptive statisticsM, SD), number per cellr{), degrees of

freedom (), dbserved value ¢), the sgnificance level §) and powemwerereported.
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CHAPTER FOUR: FINDINGS
Overview

A Pearson produgnoment correlatioould not be used for the variables under study
due to violations of normality assumptions for the d&tawever, the Spearmérhowas used
to show a strong posie relationship between Organizational Religious ActifidrRA) and
Bible literacy scoresThere were also strong correlations between-RNaganizational Religious
Activity (NORA) and Bible literacyas was the case with Intrinsic Religious Activity (IR) and
Bible literacy scores.

Research Questions

RQ1IWhat i s t he r ergarizatiomaiRellyipusA ctiviy { ORA)emd
Bible literacy?

RQ2What i s t he r eloarganzatisnbRelmious activityg NORA)
and Bible literacy?

RQ3What i s t he r drtriasicReligosith (iIRpand Bibte literacy?

Null Hypotheses

Hol: There is no statistically significant relationship betw&eganizationaReligious
Activity (ORA) and Bible literacy.

Ho2: There is no statistically significant relationship betwklemOrganizational
ReligiousActivity (NORA) and Bibleliteracy.

Ho3: There is no statistically significantlationship betweemtrinsicReligiosity (IR)

and Bible literacy.
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Descriptive Statistics
Table 1
Demographic Characteristics faunior and Senior Students fr@rChristian Schools

Locatedin SuburbanNew York anduburban New Jersey

Juniors and Seniors Juniors and Seniors

Frequency Percentage

Gender

Male 35 50.00%

Female 35 50.00%
Ethnicity

Caucasian 35 50.00%

African American 6 8.57%

Hispanic 14 20.00%

Asian 14 20.00%

Native Hawaiian/Pacific Islander 0 0%

American Indian/Alaska Native 1 1.43%

The genders were evenly distributed for male and female at 35 participants for each.
Caucasian students webree majority in this group at 3%vith Hispanicstudentsand Asian
studentsat 14 each.African Americanstudentdor this sample numbered 6, with one student of

American Indian/Alaska Nativeescent
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Table 2

Descriptive StatisticSORA and Bible Scores (ABKT)

N Range Min. Max. Mean Std. Std. De\ Variance
Statistic Statistic Statistic Statistic Statistic Error  Statistic Statistic
ORA 70 5.00 1.00 6.00 5.0714 .14719 1.23149 1.517

ABKT 70 70.00 24.00 94.00 63.2857 2.2837 19.1069 365.077

Table 3

Descriptive StatisticSNORA and Bible Scores (ABKT)

N Range  Min. Max. Mean Std.  Std. Dev Variance
Statistic Statistic Statistic Statistic Statistic Error  Statistic Statistic
NORA 70 5.00 1.00 6.00 4.0571 .18968 1.58696 2.518

ABKT 70 70.00 24.00 94.00 63.2857 2.2837 19.1069 365.077

Table 4

Descriptive StatisticdR and Bible Scores (ABKT)

N Range Min. Max. Mean Std.  Std. Dev Variance
Statistic Statistic Statistic Statistic Statistic Error  Statistic Statistic
IR 70 10.00 5.00 15.00 12.5571 .30836 2.57994 6.656

ABKT 70 70.00 24.00 94.00 63.2857 2.2837 19.1069 365.077

It appears from the descriptive statistics for AB&d the three subscales of the
religiosity index that on average= 70 students scored 63.29 points out of 100 and scored fairly
highly on the ORA at 5.07 out of a possible 6 points with a standard deviation ofTh2¢
scoreda bit loweronthe NORA survey item at 4.05 out of a possible 6 points with a standard

deviation of 1.59.The combined score of the findreequestions on thBUREL indexfor IR
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yielded an average of 12.56 points out of a possiblerl&pproximathy 84% for this subscale,
with a standard deviation of 2.58.

Table 5

Tests of Normality for ABKT, ORA, NORdd IR Variables

Kolmogorowv ShapireWilk
Smirnov Statistic  df Sig. Statistic df Sig.
ORA .263 70 .000 748 70 .000
NORA 210 70 .000 .885 70 .000
IR 182 70 .000 .853 70 .000
ABKT .095 70 195 953 70 .011

4 illiefors Significance Correction

In examining Table 5 for the test of normality for the four variables of ABKT, ORA,
NORA and IR, it is readily apparent that the significance of .000 for the three subscales of
religiosity isp < 0.05, in which case the null hypothesis that the varialbéesa statistically
significantly different than a normal distribution must be rejectdae value at .000 is smaller
than the alpha of 5%r .005 proving the values for the religiosity index are not normally
distributed. The ABKT scores appear to ileate that the null hypothesis should be accepted for
normality, however in this casethe Shapirewilk presents a significance less than the alpha of
5%, contradicting the former assumption under Kolmog@mirnov. Hence, instead of using a
Pearsoésr for determining the strength and direction of correlation, thepamametic
alternative, Spearmé@nrhq was employed

Results

Research Question One

RQ1IWhat i s t he r erganizationaRellyiousA ctiviey { ORA)emd

Bible literacy?
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The first research question was examined through the following null hypotheses:

Hol: There is no statistically significant relationship betw&eganizationaReligious
Activity (ORA) and Bible literacy. A Spearmaés rho correlation coefficient was atucted to
evaluate the null hypothesis that there is no relationship between stG@B#tsnd Bible
literacy (n = 70). Preliminary analysis revealed that were violations in the assumptions of
normality, linearity and homoscedasticity (see Figure There was significant evidence to
reject the null hypothesis and conclude tidahe p-value .000 op < .001,there was medium to
strong potiv e association between ORM & 5.07,SD= 1.23 and Bible literacy¥ = 63.28,
SD=19.1). Higher levels ofORA are associated with higher levels of Bible literacy

In answer to the first research question, Table 6 presents evidenttetBaearman
correlation coefficient was statistically significant{.498,p value< 0.001). In accounting for
thethreesimultaneous variablsubscales of the religiosity index paired individually in the
correlation analysis to the Bible literacy scores on the ABKT, the Bonferroni test must be

applied. In this case, the usual 0.05 lewasdivided by the three variablesdreducedo 0.02
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Table 6.
Correlations for Organizational Religious Activity (ORa#)d Bible Literacy Scores (ABKT) in

Juniors and Seniors

ABKT ORA
Spearmaés rho ABKT Correlation Coefficient 1.000 498"
Sig. (2tailed) . .000
N 70 70
ORA Correlation Coefficient 498" 1.000
Sig. (2tailed) .000
N 70 70

**Correlation is significant at the 0.02 level-{@iled).

According to Cohen @88), a correlation coefficient of .29 indicates a weak
relationship, .30.49 indicates anedium strength relationshjand .®i 1.0 signifies a strong or
large relationship.Thus, there is a medium relationship and almost strong relatiortsbip a
between the ABKT and the ORA of these studeiits calculate the coefficient of
determination,498 is simply squared and multiplied by 100 to yield 24.80% shared vari&nce.
signifies thathe student8ORA score helps explain 24.80% of the variance in their scores in
ABKT or Bible literacy test.

Research Question Two

RQ2Wh at i s t he r eloarganzatisnbRelmiousActvity ¢ NORA)
and Bible literacy?

The secondesearch question was examined through the following null hypotheses:

Ho2: There is no statistically significant relationship betwblemOrganizational

ReligiousActivity (NORA) and Bible literacy.
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Table7. Correlations forNon-Organizational Rligious Activity(NORA)and Bible Literacy

ScoreABKT)in Juniors and Seniors

ABKT NORA

Spearmaé rho ABKT  Correlation Coefficient 1.000 .282
Sig. (2tailed) . .018
N 70 70
NORA Correlation Coefficient .282 1.000
Sig. (2tailed) .018
N 70 70

*Correlation is significant at the @R0evel (2tailed).

A Spearmads rho correlation coefficient was conducted to evaluate théyodthesis
that there is no relationship between stud@d@RA and Bible literacyrf = 70). Preliminary
analysis revealed that were violations in the assumptions of normality, linesdty
homoscedasticity (see Figure Z)here was significant evideado reject the null hypothesis
with p = .018and conclude that there wasveak to borderline medium relationshipd a
positive association betwe®&ORA (M =4.05 SD=1.59 and Bible literacyi = 63.28 SD=
19.11). According to Cohen (1988),aorrelation coefficient of .1i029 indicates a weak
relationship, .30.49 indicates a mediwstrength relationshj@and .®i 1.0 signifies a strong or
large relationship.Table 7presents evidence that the Spearman correlation coefficient was
statistically significant ¢ = .282,p value= 0.18),albeit with aweak to borderline medium
relationship at .282 between the ABKT and the NORA of these studBotsalculate the

coefficient of determination, .282 is simply squared and multiplied by 100 to yidélo/sBared
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variance. It signifies that the studer@BlORA score helps explain 7.95% of the variance in their
scores in ABKT or Bible literacy test.
Research Question Three

RQ3What i s t he r antriasicreligiosth(R)@ndlBible Ivemey

The first research question was examined through the following null hypotheses:

Ho3: There is no statistically significant relationship betwegnnsic religiosity(IR) and
Bible literacy.

Table8. Correlations forlntrinsic Religiosity(IR) and Bible Literacy Scorg®BKT)in Juniors

and Seniors

ABKT IR
Spearmaés rho ABKT  Correlation Coefficient 1.000 .307"
Sig. (2tailed) . .010

N 70 70
IR Correlation Coefficient 307" 1.000

Sig. (2tailed) .010
N 70 70

**Correlationis significant at the 0.02 level-2iled).

A Spearmads rho correlation coefficient was conducted to evaluate the null hypothesis
that there is no relationship between stud@Rsctivity and Bible literacy i = 70).
Preliminary analysis revealed that were violations in the assumptions of normality, liresadity
homoscedasticity (see Figure J)here was significant evidence to reject the null hypothesis
with p=.010 and conclude that there whsrderlinemediumstrength postive association
between IRM = 12.56 SD=2.58 and Bible literacyM = 63.28,SD= 19.1]). Higher levels of

IR are associated with higher levels of Bible literagygcording to Cohen (1988), a correlation
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coefficient of .10.29indicates a weak relationship, 1389 indicates a mediwstrength

relationship and @ 1.0 signifies a strong or large relationshipable 8 presents evidence that

the Spearman correlation coefficient was statistically significant307,p value=.010).

Thus, there is a mediustrengthrelationship at .307 between the ABKT and the IR of these
students.To calculate the coefficient of determination, .307 is simply squared and multiplied by
100 to yield 9.42% shared variandésignifies that thetsident®IR score helps explain 9.42%

of the variance in their scores in ABKT or Bible literacy test.
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CHAPTER FIVE : CONCLUSIONS
Overview
This final chapter will present a discussion of the literature and the results of the present
study. Previous pertinent studies will be reviewed in light of the variables of Bible literacy and
the three components of religiosity: Organizational Religious Acti@tgA), Non
Organizational Religious Activity (NORAgaNd Intrinsic Religiosity (IR).Each @ the
previously stated three hypotlessconcerning any correlative significance between the said
variables will be examined in light of the various theoerglainedearlier, the resulisand other
studies. This study aligned with previous research dqgpeared to indicate the presenca of
possible positive correlation between Bible literacy and religiogitye exploration of such a
relationship was deemedbpsiblesincethe natural intersection of both categories of these
variables related to faitfimultaneously appeared to affect other variables such as academic and
behavioral outcomesThe implications of the findings, the limitations of the stuatyd
recommendations for future studies will also be discussed.
Discussion
The purpose ofhis research study wadse determine whethehereis a statistically
significant relationship between religious commitment and Bible literabygh school junior
and senior students'he study reviewedvailable literature on Blb literacy, religiosityandthe
merits and effects of both @host of areas ranging from academic benefits to psychological and
socialhealth. The significant positive results of both variables were observed in studies by social
scientists and medical researchers and led tqubstion of whether the Bible literacy and

religiosity had any positive relationship.
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Three research questions were developed inte twaesponding null hypotheses
examining the relationship between Bible literacy thredthree areas of religious contmentof
interest Organizational Religious Activity (ORA), Ne@rganizational Religious Activity
(NORA), and Intrinsic Religiosity (IR).Instrumentation used toeasure these variables
includedthe Duke University Religion IndeXoUREL) and Assessmeunf Bible Knowledge
Test (ABKT). This study contributeto the literature by assessing the strength of the
relationship between religious commitment and Bible literacy.

Bible literacy has long been appreciated by religious enthusiasts all over thdavorld
obvious reasonsHowever, it is perhaps in recent times only that a growing consensus has
developed from academic circles attesting to the educational benefits accrued fromiZamgilia
oneself with the Biblgincludingfrom a greater appreciation bistory, literature, the arts,
politics, and medicinéDebet al, 2016; Cruz et al2016. As the best seller of all time and the
most published of all book in history, the Bible is a timeless maReligiosity has also been
long embedded in man, slmat many today would agree with their predecessors that man is a
religious creatureHaving a desire to know oéeultimate purpose and find satisfaction in an
approach to life that seeks something more than oneself has led many a seeker on athatural pa
to discovering or rgliscovering the ageless resource that declares such things from cover to
cover.

In the JudeeChristian world, of which the western hemisphere represents a good part,
many who are religious naturally seem to know more of the Bible tifieir norreligious
counterparts.This factappeared to be a given for years until a generation or twoGgwent
research has shown that even among churchgoers, that Bible literaepdtzechn alttime low

in our society Prothero & Kerby2015. With the risk of further, perhaps irreparable decline in
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religiosity and Bible literacy ever on the horizon, social scientists are mobilizing efforts to
determine how the two may be related and influence everything from cognitiworality and
mentaland physical welbeing as well asivilization in general, particularlgincethe sacred
book has left aindelible mark on the English language€dng, 2013).

The investigationwasbegun, then, bgxaminng thereligiosity, or organizationalnon
organizationgland intrinsic religious activityof those students who may have had the greatest
exposure over timm religion inChristian schools and yet have also exhibited a surprising
decline in faith and Bible literacy in recent decades, ewzavithg for secular colleges following
graduation from Christian schooBuyrggraff,2015 Shultz, 2008).This study ornthe
relationship between religiosity and Bible literanyhigh school juniors and seniors in Christian
high schoolsought to focus oBible knowledgeas evidenced bthe use o& 100item
Assessment of Bible Knowledge (ABKT) and theroscalecomponents of religiosity in the
DUREL religion index: Organizational Religious Activity (ORA), N@rganizational Religious
Activity (NORA), and Intrinsic Religiosity (IR).

Hypothesis One

The first null hypothesidiol, stated There is no statistically significant relationship
betweerOrganizationaReligiousActivity (ORA) and Bible literacy.Therefore, to reject the
null hypothesis astated above, the results must demonstrate a statistically significant correlation
between ORA and Bible literacy.

In a study on the association between Bible literacy and general religos@tyeligious
groupsand norreligious groupsincluding oneJewish severvarioustraditionalChristian
denominationsand twoUnitarian ancatheist Clark (1991) foundhat there was a direct positive

correlation between Bible literacy and religiosity in 699 adults that were surveyed atean50
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Bible questionnair@and a 23tem religiosity questionnaireThe Unitarians andtheistsachieved
the lowest mean scores, presumahlg tonot havingas muctexposure to the Bible as the other
traditionally Biblecenteredyroups since the Biblas not centralo the beliefsof these groups

but ratherjust one among many sources which theitbeliefsare basedClark, 1991).

The scores includean overall score for thigve dimensions of religiosity: ideological
(IR), intellectual(ORA, NORA, IR) experientialORA, NORA, IR) ritualistic (ORA NORA)
and consequenti@lR). As indicated above, questions on Clarkeligiosity survey instrument
had common ground with the particular ORA, NORAd IR question types found on the
DUREL instrument. However,isolating these areas for analysigigierminewhich of these
threecomponents of religious commitment may influence Bible literacy has notsipeeifically
studied until now.Clark (1991)stated thaaccording tadhe results of his study, aserall
religiosity increased, Ble literacy increased as well, with a significant correlation coefficient
for all groups of = .34.

It was noted earlier that, in light Bandurds (1986)social cognitive theorgnd
Vygotskyds (1978)zone of proximal dvelopmentparticipation in organized religious activity
may fostercognitive processinthrough observation and imitation of other community members
whomodel religious and moral behavi@nd serve as a social and spiritual sup@detison,

1997; Roussen 2014). Krauseet al.(2016 posited that religiosity can have positive effects on

the coping abilities of persons undergoing various kinds of stfassicis 2002 andKeonig et

al. (1998 have reported that people engaged in organized religmiusty (ORA), such as

church attendance, have shown decreased abuse of harmful substances such as cigarettes when
compared with nomeligious counterparts who did not attend churClark (1991) stated that

increased church attendance had a direct ledioa with decreased delinquent behavior.
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Positive behavior and academic achievementassbeendemonstrated byouth who possess
religious commitment and a greater degree of Bible lite(deynes, 203; Onyechiet al, 2019.

In a metaanalysis of D other studies by Jeynes (201®)positive relationshipias
observed between highettelligence and Bible knowledge calculated effect size of .33
indicated a significamelationship between Bible literacy and academic and befsgcores.
An even largereffect size of .73 was found gtudying theelationship between Biblical literacy
and academic achievemddeynes, 2010)Erickson and Philips (20)3tatedfiwhen all of the
religious involvement measures are modeled together, chteridanceemains a salient
predicor of high school graduatiorfp. 583)

Judging from the results of Clagk(1991) studghowinga positive correlation between
religiosity and Bible literacy anstudies ofvarious researchers mentioned above, who found
both sets of variables to have positive correlation to a host of posiéikiedbenefits, it was
expected that the ORA and Bible literacy would also have a positive correl@anlay(2013
also found a strong positive correlation between tenuckwich attendance and Bible literacy
scores The resultf the present studgonfirm this hypothesisThere was sufficient evidence
to reject the null hypothesis and conclude that there was a strong, positive association between
ORA (M =5.07,SD=1.23 and Bible literacyM = 63.28 SD= 19.11% see Table @ with a
correlation coefficient of .5Q>-value=000 orp < .001 (see Table 6)It was concluded that
higher levels of ORA are associated with higher levels of Bible literacy.

Hypothesis Two

The second null hypothesidp2, stated There is no statistically significant relationship

between nororganizational religious activity (NORA) and Bible literacyherefore, to reject

the null hypothesis as stated above, the results must demonsiatistacally significant
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correlation between NORA and Bible literacyhile the scores for NOR®¥ereexpected to be
as strong as ORA in its positive relationship to Bible liter&ioyas muchweaker with a
correlation coefficient 0f282(see Table 7)p-value=.018,NORA (M = 4.05,SD= 1.59 and
Bible literacy M = 63.28,SD= 19.11 see Table B Although researchers had posited that a
personaleligiousfaith significanty affectedthe academic achievement of groups such as
African Americans and Latinda a positive mannejustwhich components of religiosity were
respongble for this phenomenon hast been studie@eynes, 201%). Similarly, religiousfaith
or religiosity has Bo been suspected as the deciding factor for the general prosperity of the
United Statesind Western Europe for the léstir centuriesn the eyes oEasternforeign
nations such as Chirfdeynes, 201&). Again,a specificfactorof personal religiousdith has not
been indicated as having the said effatsuch prosperitylt was hypothesized thatpersonal
pursuit of religiosity in terms of Bible readingfudy, prayeror viewing recorded or broadcast
sermons would have a rather strong, direct effect on Bible literacy, but the peouéd
otherwise in this studylf according to Maslow1943) self-actualizationwhichincludes
morality, creativity andoroblem solvingrepresersthe higherorder growth level need and
motivation of human beings, thematuralgravitation to the Bble, such as may be found in the
personal, NORA experience of reading the holy book and praying to secure these ends, may not
be outside of rason. This may be assumed due to the fact that the Bible has longhe&ned
for its teaching orwisdomfor living afulfil ling life in a lovingand productiveelationship to
God and man

Perhaps, whereas more concentration and the required increaseation to pursue
such means to promote @ewn religiosity was understood as a givéig may not be the case

with all individuals. However,the weakeithanexpected relationship may be due to the exact
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opposite effect on those surveyed, who mayehectually had less concentration and motivation
to grasp the Biblical content delivered to them via various personal activities andthaedifa
they weresituatedin a group settingNonetheless, there was a positive correlation between
NORA and Bibleliteracy as hypothesized.
Hypothesis Three

The third null hypothesisiHo3, stated There is no statistically significarglationship
betweerintrinsic religiosity (IR) and Bible literacyTherefore, to reject the null hypothesis
stated above, thesults must demonstrate a statistically significant correlation between IR and
Bible literacy. The positive correlation in strength that appesrst behindhe observed
relationship between ORA and Bible literacy has been observed between Intringiodrgli
and Bible Literacy with a edium coefficient of .307 gt= .01 level (see Table 8)lable 4
revealsiR (M = 12.56,SD= 2.58 and Bible literacy ¥ = 63.28,SD= 19.1). Consistent with
the overall, positive effect of religiosity in the abawentioned studies, IR was also expected to
rise as Bible literacy scores increasédhis was observed, althougiha lesser extent that that
found in the association between ORA and Bible literdtgan be assumed that those who
internalize their perswl religious faith or religiosity to a degree that it has great influence in
their practical dayto-day decisions must have an internal locus that is established upon certain
uncompromised convictiondt has been stated from the literature review that the Bible can
naturally contribute to morality and the decisimaking process of individuals in reflecting
religious ethics derived from its contgdirossan et §l2013 Feinberg & Layton, 2013
Madowés (1943,1954)hierarchy of needtheoryintroduced theoncept of selactualization
andKohlbergs (1981)theory of moral developmeptoclaimedoostconventional moralityo

reflectthe highest end of morality in tleimanpersonality asin altruistic disposition of
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character.If the golden rule of truly loving or@e neighbor as repeatedly taught in the Bible and
exemplified by Jesus Christ and moral prophets and leadi#sscontentss examined regularly
through reading of the Bibléhen it may be that I an individual i.e., bringing the Divine
Presencand religious approach to dsedaily life, may be a natural resulSimilarly, an
individual who is committed to acquiring Biblical knowledge with the intent of seeking answers
to the meaning of life and how to live life may foster greater retention when reading the Bible
and consult it more frequently than omko does not have a strong degree of Intrinsic
Religiosity. Thus, it seems logical that increased Bible literacy atrthiic Religiosity as a
component of religious commitment, may have strong correlatsr®und in the results of this
study.
Implications

The results of this studyn the scoreof students on thBUREL ORA subscale and the
ABKT are clear. The implications are that if this line of research is pursued furtheanithave
significantimpacton theperspective, interesiand investmendf stakeholders, including social
scientistson the value of organized religious activityfosteling Bible literacy to augment
greater academic achievement, social beneiitd psychological welbeing. There is also good
evidence that encouraging development of a sense of the Divine@libael.e, the Presence of
God, can produce similar accrueenefits as observed in the relationship between the scores on
theDUREL IR subscale and the ABKTAlthough the weakest relationship was observed
betweerNORA and ABKT, the relationship was still positive, indicating that there is some
benefit in encourging the developmenmtf all three components (ORA, NORANd IR) of
religiosity in connection with increased Bible literadgible study in public schools has recently

gained greatecognitionin American society as a rich resource to pronileéeacademiand
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social benefits described in previous literatkbuy-Raiyaet al., 2016Jeynes, 201&. As of
this writing, Kentuckyhas beomethe latest state to pass a Bible literacy latvich legislates
the offering of Bible electiveaursesn their public shools(Kentucky Legislature, 2017)
Although the present study has nstablishecdcausality nor wasit conducted to determine sych
consistent with scholarly literature on the subjaqipsitive relationship among the variables has
been found.It would be of great intereshoweverto research causality in terms of whether
religious commitment causes increase in Bible literacy or Bible literacy affects an increase in
religiosity. This would allow schools tdeterminethe best means to improve tthegree of the
causative factor in studentss positive benefits from both have been documented in previous
studiesand to improve one would inevitably improve the other if causation can be determined.
Furthermore, it stands to reason that if betigious commitment and Bible literacy can
positively influence students and ultimately society in a variety of areas, then a combined
increase in students may well produce an even greater effect.
Limitations

Among the limitations of this study is thecfahat a relatively small sample siatthree
schoolsfrom two states in the northeastguart of theUnited States were surveyed@iherefore, it
may not be though be generalizabléor the population of Christiahigh school juniors and
seniorsacros the countryor even across thgortheast for that matterAnother limitation was
perhapsdue to a delay of some months between coordination of the respective sttigools,
timing of the data collection coinciding with the end of the school y#anay be that the junior
students and especially the senior students were anxious to leave tt@dashmonth and
weeks of school andid not concentratully on the test, producing an average of 63.28 points

out of a 100.Finally, due tothedifficulty in locating validatedBible tess with established
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reliability for this sample group, theurveyusedwasatypically and wagather lengthywith 100
guestions.This could be the reasgperhapsthatout of 131 respondents, only 70 completed the
survey.
Recommendations for Future Research

Future research should be done on a larger sampleasizeater number agthoolsand
eventuallycoveling a greater cross section of the nation to produce gemweralizableesults.
The surveys should be given well before the end of the school yearttapsnsure better
concentration on the part of the studeartd hence, also produce a greater number of completed
surveys. Experimental sidies may alsbe @mnductedo ascertainvhich Bible curriculum may
bethe most effectiven influencingreligiosity measures and Bible literacy@fristian school
students Professionadevelopment anttainingprogramfor teachers of Bible electives may be
studied as wéko determineheir individual level oeffectivenes®nthe outcomes dBible
literacy testing on participating students from Christian school

The same experimental studies may be conductpdbhc-school Bible classe® gather
data from thaparticular population also and compare the Christian school stédesitdts with
the publieschool studen@results Further studies should also investigtte impact of release
time for religious/Biblical instruction in public schools to determireaffect orthereligiosity
and Bible literacyevelsof participants.As discussee@arlier,Bandurds (1986)social cognitive
theoryandVygotskyds (1978)social development theosuggest that group dynamids,an
otherwise nofreligious setting off ampus mayhave anmpacton thereligiosity and Bible
literacylevelsof participating studentsFinally, asimilar study to the present one can be
undertaken to study the speciéialcomponent®f religiosity and their relationship to Blie

literacy. For example, is ithurch attendance or youth group attendan¢lee ORA component
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of religiositythat has a greater impact on Bible literacy levesmilarly, in surveying youth
with regard tahe subcomponents of Bible readimgcticesor exposured Bible-based media in
the NORA component of rglious commitmentwhichsubcomponeninay indicatea greater
impacton Bible literacylevels?

Causality in the relationship of religious commitment to Bible litenaould bea very
important andnterestirg phenomenon to research, in terms of directionakty. instance, does
religious commitment influence Bible literacy or vieersa?ls there a mutual influencand if
so, which is more significant in influencing the other variab®®en thesubstarie support in
thebody ofliterature fora host of positive benefits resulting framothreligious commitment
and Bibleliteracyas individual factorén influencing academic achievement, mental heaitil
social weltbeing,follow-up studiesto determie causality may producegreater overall effect.
If it is understoodrom research that one or both factmrfound to becausativan relation to the
other, state governmenegislatureor local school administratorsay be ledo encourage the
augmentation of religious commitment and the study of the Bible as literature and higtory.
foster development in either factor magll serve to increasthe aggregatpositive effect on

students andhereby onsociety as a whole.
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HIGH SCHOOL JUNIORS AND SENIORS.

If you have any questions, feel free to contact me directly.
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As Headmaster D— | am granting permission to Pradeep E.
Stephen to conduct research at our site for his doctoral research regarding THE
RELATIONSHIP BETWEEN RELIGIOUS COMMITMENT AND BIBLE LITERAGY IM
SUBURBAN MEW YORK CHRISTIAN HIGH SCHOOL JUNIORS AND SENIORS.

If you have any questions, please feel free to contact me directly.

Sincerely,

Headmaster

“THAT THE GENERATIGN TQ COME MIGHT HNOW ., . THAT THEY SHOULD PUT THEIR CONFIDENGE
N Gop.™ (FSALM 7816,7)
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May 19, 2017

To whom it may concern,

As the Headmaster [ Y, | am granting permission for Pradeep E.

Stephen to conduct researcloat school for his doctoral research regarding The Relationship

Between Religious Commitment and Bible Literacy in High School Juniors and Seniors in New

York and New Jersey.

If you have any questions, please feel free to contact me directly.
Sincerely,

Headmaster



Appendix B: Parent Consent/Student Assent Form

The Liberty University Institutional
Review Board has approved
this document for use from
4/7/2017 10 4/6/2018
Protocol # 2827.040717

PARENT/GUARDIAN CONSENT FORM/CHILD ASSENT FORM
The Relationship between Religious Commitment and Bible Literacy in Christian High School
Juniors and Seniors in New York and New Jersey
Pradeep Stephen
Liberty University
School of Education

Your child is invited to be in a research study of religious commitment and Bible literacy in high
school students. He or she was selected as a possible participant, because of his or her enrollment
in 11" or 12" grade in a Christian school. Please read this form and ask any questions you may
have before agreeing to allow him or her to be in the study.

Pradeep Stephen, a doctoral candidate in the School of Education at Liberty University, is
conducting this study.

Background Information: The purpose of this study is to determine how the religious
commitment and the Bible literacy of high school juniors and seniors are related.

Procedures: If you agree to allow your child to be in this study, I would ask him or her to do the
following things:
1. Complete a brief online demographic survey taking approximately 5 minutes.
2. Complete a brief online religiosity survey (DUREL) taking approximately 5-10 minutes.
3. Complete the online 100 item Bible knowledge survey (ABKT) taking approximately
30 minutes.

Risks and Benefits of being in the Study: The risks involved in this study are minimal, which
means they are equal to the risks you would encounter in everyday life. Participants should not
expect to receive a direct benefit from taking part in this study. Benefits to society include the
potential use of programs to strengthen religious commitment and Bible literacy in public school
students and thus improve their spirituality, overall health, academic progress and social
wellness.

Compensation: Your child will be entered in a drawing drawing to win (1) of (2) $50.00
Amazon.com gift cards upon completion of the surveys. I will ask each student to provide his or
her email address so that | may enter the student in the drawing. The email addresses will be
separated from the survey responses by the survey software, so the surveys will remain
anonymous.

Confidentiality: The records of this study will be kept private. In any sort of report I might
publish, I will not include any information that will make it possible to identify a subject.
Research records will be stored securely and only the researcher will have access to the records.
I may share the data I collect from your child for use in future research studies or with other
researchers; if [ share the data that I collect about your child, I will remove any information that
could identify him or her, if applicable, before I share the data.

Any hard copies of letters/surveys used will be kept locked in a cabinet and any online survey
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The Liberty University Institutional
Review Board has approved
this document for use from
4/7/2017 10 4/6/2018
Protocol # 2827.040717

data will be kept in a password protected computer file on the researcher’s laptop with
accessibility to only the researcher. Privacy of survey data will be ensured through the use of
separate computers to access and complete surveys and will also be ensured due to the
anonymous nature of the surveys. Data will be kept secure for three years upon completion of the
study and then disposed of by shredding/permanently deleting associated files. Upon completion
of the study, I will publish only the aggregate results of the survey.

Voluntary Nature of the Study: Participation in this study is voluntary. Your decision whether
or not to allow your child to participate will not affect his or her current or future relations with

, or Liberty
niversity. If you e OW your ¢ participate, he or she 18 not answer any

question or withdraw at any time prior to submitting the surveys without affecting those
relationships.

Contacts and Questions: The researcher conducting this study is Pradeep Stephen. You may
ask any questions you have now. If you have questions later, you are encouraged to contact him
by email at pestephen@liberty.edu. You may also contact the researcher’s faculty advisor, Dr.

Paul Tapper, at patapper@liberty.edu.

If you have any questions or concerns regarding this study and would like to talk to someone
other than the researcher, you are encouraged to contact the Institutional Review Board, 1971
University Blvd, Green Hall 1887, Lynchburg, VA 24515 or email at irb@liberty.edu

Please notify the researcher if you would like a copy of this information for your records.

Statement of Consent: | have read and understood the above information. I have asked
questions and have received answers. I consent to allow my child to participate in the study.

(NOTE: DO NOT AGREE TO ALLOW YOUR CHILD TO PARTICIPATE UNLESS IRB
APPROVAL INFORMATION WITH CURRENT DATES HAS BEEN
ADDED TO THIS DOCUMENT.)

Signature of Minor Date

Signature of Parent Date

Signature of Investigator Date
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Appendix C: IRB Approval Letter

LIBERTY UNIVERSITY.

0 INSTITUTIONAL REVIEW BOARD

April 7, 2017

Pradeep Emmanuel Stepl@#RB Approval 2827.040717: The
Relationship between Religious Commitment and Bible Literacy in
Suburban New York Christian High School Juniors and Seniors

Dear Pradeep Emmanuel Stephen,

We are pleased to inform you that your study has been approved
by theLiberty University IRB. This approval is extended to you for one
year from the date provided above with your protocol number. If data
collection proceeds past one year, or if you make changes in the
methodology as it pertains to human subjects, you nushis an
appropriate update form to the IRB. The forms for these cases were
attached to your approval email.

Thank you for your cooperation with the IRB, and we wish you

well with Kour research project. Sincerely,
E—

Administrative Chair of Institutional Research
The Graduate School

Liberty University | Training Champions for Christ since 1971
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Appendix D: StephenDissertation Demographics SurveyOnline)

Directions: Please fill in or select th@propriate response. You will have 5 minutes to

complete this survey.

1. Age

2. Gender: Male Female

3. Junior Senior

4. Ethnic Background

Q) Hispanic or Latino

(2) Asian

3) Black or African American

(4) Native Hawaiian or othePacific Islander

(5) White

5. What was the approximate combined income of your parents before taxes last year?

___Less than $40,000

__About $40,000 to $50,000



123

__About $50,000 to $60,000
___About $60,000 to $70,000
__About $70,000 to $80,000
___About$80,000 to $100,000
___About $100,000 to $120,000
__About $120,000 to $140,000
___About $140,000 to $160,000
__About $160,000 to $180,000
__About $180,000 to $200,000
___More than $200,000

___l dor@t know
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Appendix E: DUREL - Duke University Rdigion Index*
Directions:Choose the number in front of the answer that most accurately describes your
usual behavior or belief (circle only one answer for each questaw)will have up to 10

minutes to complete this survey.

(1) How often do you attend church or other religious meetings?

1. More than once/wk.

2. Once a week

3. Afew times a month

4. Afew times a year

5. Once a year or less

6. Never

(2) How often do you spend time in private religious activisesh as prayer, meditation or
Bible study?

1. More than once a day

2. Dally

3. Two or more times/week

4. Once a week

5. A few times a month

6. Rarely or never

11 Koenig HG, Meador K, Parkerson Beligion Index for Psychiatric Researéh5-item Measure for Use in

Health Outcome Studiegsmerican Journal of Psychiathp97; 154:886886
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The following section contains 3 statements about religious belief or experilaase mark

the extent to which each statement is true or not true for you.

(3) In my life, | experience the presence of the Divine (i.e., God).

H

. Definitely true of me
2. Tends to be true
3. Unsure

4. Tendsnotto be true

a1

. Definitely nottrue

(4) My religious beliefs are what really lie behind my whole approach to life.
1. Definitely true of me

2. Tends to be true

3. Unsure

4. Tendsnotto be true

ol

. Definitely nottrue

(5) I try hard to carry my religion over into all other dealings in life.
1. Definitely true of me

2. Tends to be true

3. Unsure

4. Tendsnotto be true

5. Definitely nottrue
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Appendix F: Permission Letter/Email to Use ABKT and DUREL Instruments
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December 7, 2016 12:17 pm email reply content from Dr. Michael Reese

Dear Pradeep,

| give you permission to use the ABKT instrument in the manuscript of your dissertation.

Blessings,

Michael Reese, Ed.D.

December 7, 2016 3:36 pm email repbntent from Dr. Harold Koenig

Pradeep,

You have my permission to use the Durel instrument for your doctoral study and to

include it in your manuscript.

Harold Koenig, M.D.
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Appendix G: Assessmenbf Bible Knowledge Test (ABKT)

Instructions:

Pleasechoose the best answer to each questorswer all questions even if you

arerd sure of the answerThank you for your cooperation.

(ANl surveys are anonymous — do not sign your name.)

I

Ry

5)

What i1 the nome of the woman 2y
who bocame queen and saved the
Jesvish natiom trom annihilation’?

a) [sther
ki eborah
<] Tamar
Jdy Dinah

What is the irst cotmrrandment’? +7

a) Hanor your Tather amd vour
inother

b Yaou shall boner Cacsar

v) You shall not steal

d) You shall have oo other gods
before nwe

Wha was the king of Salem? )

a Melehisedek
by Hereekinh

v} Herod

o3 Phayid

Which man killed Absalom”

i) Bemjamin
by Joab

¢ Elkanah
di Elisha

Whiat s thye mame ol the Philistine
giant 1avad killed'!

) Ahud

by Croliath
¢ Sennmichereh
) Ardress

It was prophesied that Judah waould
b in captivity how many years”

a) 70
By 10
c 3
di 100



7

)

11

fak
—

Jacob’s pume was changed 107

a) Laban

b} Jerermiah
<) Jesus

d) Israel

Who authored most of the
Psalms?

a} David
b Isaiah
¢t Soloman
dy Damie!

What was the name of the king of
Judah whose life was extended
Lfteen vears?

a) Judah
b} Solomon
¢} Joash

d) Hezekiah

Who was Moses® father-in-law”

a) Jethro
by Nanie)
C) Aaron
d} [.aban

Who built the first Temple?

a) Solomoen
bj Noah

¢y David

d} Haul

8)

10)

[2}

14

16)

129

Judah went into captivity io which
country”?

a) Egypt
b) Babylon
¢) Canaan
d) Assyvria

Who took Moses™ place as lecader of
[srael?

a) Joshua
b} Aaron

c) David

d Solomaon

Which O.T, prophet was swallowed
by a great fish?

at Jonah
b} Micah
¢l Joel

dy Malachn

Which Old Testament prophet
wrote, “Behold. the virgin shall
concerve and bear a Son. and shatl
call His name Immanuel™?

a) Malachi
h Hezekiah
¢} Nahuum
dy Isaiah

Ciod caused how many plagues in
Egypt?

ayl2
b} 1(H)
¢l lo
dy 30



17}

19}

21}

23)

25)

Which book records the rebuilding
of the walls of Jerusalem in 52
days”

a) Jushua

b) Malachi
<) Nehermiah
d) CGenesis

Which Old Testament Prophet
wrote about a valley tull ol dry
bones'!

a) Habakkuk
by Ezekicl

¢) Joel

dy [saiah

Which O.T. prophet wrote about
sowing the wind and reaping the
whirlwind?

al Amos
by Joh

¢) Hosea
dy1 Micaiah

Who is the finher of the
lidomites?

aj Josiah
b} Moases
¢} Isau

d) CLdom

Which (L1, prophetic book
predicts the birthplace of the
Messiah?

a} Jonah
h) Isatah
¢) Sortg of Solomon
d) Micah

18)

2h

-2
(2]
L—

24)

36)

130

What was the name of the woaman
Judge al Isragl?

a) Dreborab
b) Jerebel
<) Eve

d) Ruth

What sign did God give to show
that He would never destroy the
world by water again?

uy Fire

h) Rainhow
&) Earthquake
d} Famine

I"harach commanded that every son
bornto the Israclites be

a) (leansed
b) Baptized
el Killed

Jd1 Shaved

Who was the wisest man of the Gld
Testament?

a) Camn

b Lizekiel

) Solomon
d) Methuselah

Who hid the spies that Joshua sent?

a) Miriam
b) Eve
¢} Kahah

d) Mary
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Lad
Lad
pL—_

Which city did God destroy when
the Tsraelites marched around 1t
seven times an the seventh day?

a) Bethlehem
by Jencho

¢) Cairo

dy Jerusalem

The Jubulee tell on what year?

a) lst

by 30th
¢} 70th
d) 25th

What was the first plague God
caused in Egypt?

a) Water o Blood
b} Ice

ch lire

dy Lice

Whal was the name of Isracl™s Licst
king'’

a1 Saul

b) Solomon
¢} Abraham
dy Herekiah

The Israchics were slaves for 300
YEars in
which country ™

4} Babylon
b} Moak
c} Egypt
d) Assyria

28)

300

32)

EEY

36)

131

What did Gideon place on the
threshing tloor to receive a sign
from God?

ay Fleece
b3y Coins
¢} Bible

dy Water

What Q.1 prophet declares that his
people are desiroved for lack of
knowledge?

a¥ Hosea

b} John

¢} Mahum
d} 7echariah

Ruth was from what country?

a} Egypt
by Israel
¢} Uyprus
d) Moab

Who was the irst murderer”?

a) Abimelech

by Susul of Tarsus
c) Abel

d) Cain

The Tabernacle was covered by a
pillar
of fire by night and what by day?

i) Water
b Cloud
¢y Gold

di Vines
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39)

41}

313)

Which prophet sid. " You are the i

man 7

a) Saul

by Mathan

o) Sehuchadneeser

dy Tt

Ot owhat day were man and 400
woman created’?

alt Nixth
by First
¢} Second
J) Seventh

What was the name of Abraham
and Sarah’s promised son®?

al Isaac

k) Juethrn

¢) Juseph

d) Maoses

What animal asked Balaam., " What REY
have | done to vou that you have

struck me these three tnws?

al amel

by Nnuky

oy Monkey

di Donkey

The author of the book of Genesis J)
wis!

al David

b Solomon

o) MMoses

dy Sohn the Baptist

132

OF the twelve spies senlinto the
L of Canaan only Joshua and

i hrought back a
favorable report that the land could
be conguered.

a) Caleb
by Moses
)il

dy Abraham

Which (0T, prophet was thrown
into a hon's den?

a) Dlamwl
b3 [MTusea
¢) MNohurm
di Isaiah

What was the name of the King ol
Porsia who allowed Judah w return
from captrvity to Jerusalem?

) Jasiah

B Selormon

¢ Herod the (rreat
d) Uyrus

Who was the brother of Moses?

ad Samuel
k) Abrahaim
¢ Clideon
d) Aaron

How many vears did the Israehies
wander i the wildermess?

ay 1on
) 0}
ey F
di |
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4%

5h

51

NNy

How many bocks are in the OId
Testament”

) 39
h) 36
¢y 27
d) 66

What kind of fire did Nadab and
Abihu oiler?

a) Yellow
b Huol

L) Srangw
dy Armificial

Who wrote most of the books of
the Mew Tesament”?

a) Paul
b Jesus
c} Apollos
Jy John

What was Jesus™ Arst recorded
miracle?

a) Walked on water

by Healed the leper

c) Turned water to wine

d1 Kaised [Lazarus from the dead

In which book do we read, ~And
the Word became (Tesh and dwelt

among us

a) John

by 2 Timothy
c) Matlhew
d) Acts

48]

S0

L)
k4
——

54)

hLiY)

133

What prophet prophesicd during
Ahah’s reign?

dat Juhn
b} Caleb
vt Job
d} Elpah

What caused Samson’s strength to
[eave him?

a) Cul his hair

by Ate unclean lood
<) Lot drunk

dy Committed adultery

How many missionary journeys did
Paul take?

a7
by 1)
c} 3

di12

How old was Jesas when He began
His public munistry?

a] Ahout 3N
20
¢ About 30
dit2

Who appeared to Saul of Tarsus on
the Damascus road”’

i) Holy Spirit

by Good Samaritan
C} Samantan womae
b Jesus



57)

59)

61)

63)

65)

The church began on which Jewish
feast day?

a) Sabbath
k) Passover
c) Purin

d) Pentecost

Who said, “Behold the Lamb of
Cody

i) John the Bapdist
b} David

C) Wise men

d} Shepherds

What was the name of Jesus’
cousin who “prepared His way™?

a} Isaiah

B Luke

¢} John the Baptist
d) Saul

Who was lorced to carry Jesus’
Cross?

a) Caiphas

by Roman Soldier
¢} Simon of Cyrene
4y Simon Peter

Whit was the name of the man
who loved to have the
precminence 1n the church?

a} Joh

b} Diotrophes
¢} Demas

dy Peter

58}

&)

64}

66)

134

Peter insuructed those on the day of
Pentecost to “repent and be

a) Strong
b) Faithful
¢} Cheerlul
d) Baptized

Who is the head ol the New
Testament church'’

aj The preacher
by Elders

¢) Christ

d) Christians

What was the name of the place
where Jesus was erucified?

a) Crarden of Gethsemane
by Tarlarus

c) Gichenna

d) Golpotha

Whao was king when Jesus was
born?

i) Josiah
b} Nero

o} David
) Herod

The aposiles were 1o be wilnesses
to Jesus first in which city?

a) Bethlehem
by Rome

c) Jerusalem
d) Nazareth



a6h)

6Y)

71}

What was the name of Marv and
Martha s brother that Jesus
resiurected from the dead?

a) Philermon
b) {.azars
¢) Laban

d) Onesimus

Jesus grew up in which town?

a) Jerusalem
by Capernaum
¢} Nazareth
d) Bethany

Who said. "You are the Christ. the
Son of the hiving God™?

a) lesus
b Peter
chJames
dt Luke

What 15 the Christian 1o put on o
be able to stand against the wiles
of the dewil?

a) Coat of many colors
b) Whole armor of God
e Modest dress

d) Baptism

What was Matthew s occupation?

a) Preacher

by Tax collector
¢} Prophet

d) Fammner

68

70y

72

43

6

135

Wha said, “[¥d vou not know that |
must ke abom My Father's
business™’

a) Joseph
bl Jesus
¢) Paul
d) Mary

What is the name of the place Jesus
went to pray hefore He was
crucified?

a) Calvary
b) Garden of Gethsemane
¢) Bethany
d) Temple

Where did Joseph and Mary take
the voung child Jesus to avoud his
murder”

a) Spain
b) Samaria
c) Euvpt
d} Mazareth

Where was Jesus bom?

a) Rethlehem
by Rome

¢) Mazareth
d} Jerusalem

The wages of sin 157

a) Cireed
by Hell
¢) Mammon

di Death
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79}

Bl

83)

85)

How many books are there inthe 78]
New Testament?

ayl2
b} 66
cy 27
d; 39

Who asked Jesus “How can a man &
be berm when he 15 old? Can he

enter a second time into his

mother’s womb and be born™”

aj Rich young ruler
by Comelins

¢} Nicodemus

dj Martha

Whao taught the Ethiopian treasurer 3
about Jesus?

a) Paul

h) Jesus
¢} Philip
d) Luke

Faith without what is dead? 2

a) Peace

b} Works

¢) Lave

d) Righteousness

Who is the author and finisher of %8)
our faith?

a) Paul

b} Jesus

<) Holy Spirit
d) Scribes

136

Jesus said our freasures should he
stored {laid up) where?

a) Heart

by Heaven
¢y Church
d) Mansions

Which church did Jesus describe as
lukewarm?

a) Philadelphia
k) Lacdices

) Galatia

d) Sardis

How many apostles did Jesus
originally have?”

a2l
b1 12
7
dri

God’'s i5 “living and
powerful and sharper than any two-
edged sword™

al Knife
hy Anger
¢y Tongue
d) Word

What dees the bread represent in
the Lord’s Supper {comnmunion)”

a) Jesus' blood
b} Jesus' hody
¢} The church
dr The Word
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2%

Gl

93)

Ui}

The Fullest account of the Sermon L3 p
on the Mount s Tound 10 which

bk

a) batthew

by Revelation

<) Romans

dy Acts

Who dud Jesus predict would deny 1)
Elim three imes belore the roosier
crowed?

a) hudas

b Thomas

<] Heter

dy Pilate

In the Parable of the Seed and the R
Sower what dowes the seed

represent”

al Love

b) Word of Crod

¢) Peaple

d)y Warld

Who climbed a sycamore ree Ly 4d)
see Jesuy™?

a) Zavchaeus

by The Serpent

¢} Absalom

dy Amos

Whu 15 “the Alpha and Omegn, the Yy
Beginning and the End™?

i) Jesus
by Adam
¢) The Futher
d} Mary

137

Jesus resurrected on which day of
the week?

i) Wednesday
by Monday

¢} Raturday
d) Sunday

To whotn was Peter referring when
he sawd, " This 15 the stone which
wits rejected by vou builders, which
has become the chiet

carpersione, ™

at Foalish man
b Himisell

o) Jesos

d)y Gentiles

To whom did Jesus say ~. . whoever
drinks of the water that [ shall give

him will never thirst™

at Good Samantan

b) Ethiopian cunuch
el Thiet on the Cross
di Samaritan worman

F'o whom did Aquilla and Priseilly
explan
the say of God more aceuratels?

at Paul

b} Nicodemus
c Apollos

dj John
“Forby  have you been
saved through taith”

ad Grice
b Hope
c) Works
dj Bluwd



97 Who “washed hus hapds™ of Jesus®

59}

death?

a) Herod

b} Aprippa
) Ponnus Pilate
b Mero

What did Jesus predict would

happen (o the Son of Man on the

third day after His deuth™

&} He would be huried

b1 He wauld be demed

¢) He would be raised up

d) [{e would ascend into heaven

08)

100)

Who was the first Christian
marlyr?

&) Stephen

b} Paul

c) John the Baptist
d) James

How many gospel accounts are
there?

a} 1
b 10
¢l
dy 4

138
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