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ABSTRACT 

Contemporary ipedagogical, ipsychological iand isociological iresearches ihighlight ithe ineed 

ifor imusic ieducation iavailable ito ievery ichild. iStarting ifrom ithe ifundamental ipoint iof iview 

iaccording ito iwhich imusic iaffects ithe idevelopment iof ithe ichild's iwhole ipersonality, ithis iidea 

istands iout iin ihistory isince ithe i17th icentury. iVarious ieducators iin ithe ilate inineteenth iand iearly 

itwentieth icentury iemphasized ithe iimportance iof imusic ieducation ifor ievery ichild. iTo inurture ia 

ichild’s imusic idevelopment, ias iit iis ito isupport ithe idevelopment irequires iother ibasic iskills iin ithe 

ichild’s ilife. iYoung ichildren ilearn imost ibasic ilife iskills ifrom itheir iparents ibecause iadults icreate 

iconsciously iand iunconsciously ia iloving iand istimulating ienvironment ifor ilearning ito italk, imove, 

ithink, iand ilive iwith iothers. iThrough ia iprocess ithat iseems imagical, ichildren ifigure iout ihow ito ido 

ithese ithings imostly iby iwatching, ilistening, iand iexperimenting. iMusic iTogether iis ia icurriculum 

idesigned iby ithe iwriter iof ithis ithesis ito ihelp iprovide ithis inurture, iregardless iof ithe iparents iown 

imusic ibackground ior iability. iWith ihistorical iand itheoretical ioverview iof ithis iidea, ithis ipaper itries 

ito iexamine ithe ipossibility iof iits irealization iin icontemporary ieducational ipractice. iOne imethod iin 

iparticular, ithe iKodály iMethod, iis ian iapproach ito imusic ieducation ibased ion ithe iphilosophies iof 

iZoltan iKodály. iAs iKodály iapproach ito imusic ieducation isuggests ithat ieveryone iis icapable iof 

imusical iliteracy iand iwe ishould ifocus ion ithis iat ia ivery iyoung iage. iThe iimpact iof imusical 

iinstruction ito iengage istudents iat ia iyoung iage ihelps ithem iwith idevelopment isuch ias ireading 

icomprehension iand iverbal imemory. iConsidering ithe istatus iof imusic iin iAmerican ieducational 

ipolicy, iin iwhich imusic iis irecognized ias ian ieducational ipriority ifor ithe ifirst itime iin ithe ihistory iof 

ieducation iand iit ibecame ithe ibasic iacademic isubject iin ithe iAmerican ifederal ieducation ipolicy 

iplan, ias iwell ias iunprecedentedly iincorporated iin ithe ifederal ilaw. iThis istudy iattempts ito iprovide 
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igreater iknowledge iof imethods iin iMusic iEducation iand ieventually, iwill icontribute ito iresearch iand 

idevelopment iwork iwithin ichildhood iand istudent idevelopment. 
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CHAPTER II: IINTRODUCTION 
	

This istudy iis ian iattempt ito iprove ithat imusic iignites iall iareas iof ia ichild’s idevelopment iand 

iskills ifor ischool ireadiness, iincluding iintellectual, isocial, iemotional, imotor, ilanguage, iand ioverall 

iliteracy.1 iMusic ihelps ithe ibody iand ithe imind iwork itogether. iMusic iworks iwell iwith ithe ibody iand 

ithe imind. iDuring iearly ichildhood, iintroducing ikids ito imusic iallows ithem ito iunderstand ithe 

isounds iand imeanings iof iwords. iThrough iresearch iand iinvestigation, ithis istudy iwill icontinue ito 

iexpound ion idifferent iprodigies iwhile iusing ia imixed imethod iapproach ito idevelop ia isolid ithesis. 

iBroadly ispeaking, ithe ireview iand iresearch iin ithis ipaper itopic ienables ia ideeper iknowledge iand 

iunderstanding iof ihow iMusic iEducation ihelps iin ichild idevelopment. iThe ipurpose iof ithis iresearch 

iis ito iidentify iuses iof imusic iacross imultiple ischool isettings. iAs iindicated iin ithis ithesis iand ithrough 

icontinuous iresearch, ithis istudy iattempts ito iupgrade ithe icurriculum ifrom itraditional igenres iand ia 

isteady ifixation ion iclassical iartists. iThis iupgrade iwould iencourage iteachers, imusic ileaders iand 

iyoung imusicians ito ideconstruct itheir imusical iand ieducational iidentities, ito ibreak iout iof iold ihabits 

iand ito ihave ithe ifreedom ito ithink idifferently iand ito iconsider inew ipossibilities. iSubsequently, ithe 

igoal iis ito idevelop ia icomprehensive icurriculum ithat iwould iencompass icreativity iwhile ibuilding ion 

ia istandardized imusic ieducation icurriculum ifoundation. 

STATEMENT IOF ITHE IPROBLEM 

Although ithere iare iseveral imusic ieducation-teaching imethods ithat iare iwidely iknown, ithey 

iare inot ihelpful iin iand iof ithemselves. iMost iindividuals iwould iagree ithat imusic iis ia inecessary ipart 

iof ilearning iany iskill; ihowever, iknowing ithat ithe ineed ifor imusic iexists iis inot ienough. iEven iin 

																																																													
1

 iErika iMontgomery. i10 iBenefits iof iChildren iLearning ia iMusical iInstrument. i(Peterson iFamily iFoundation, i2018), 

i10. 
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iinstances iin iwhich iteachers igive istudents ispecific iassignments, ithere iis ino iguarantee ithat ieffective 

ipractice iwill itake iplace. iExposing ichildren ito imusic iduring iearly idevelopment ihelps ithem ilearn 

ithe isounds iand imeanings iof iwords. iHowever, iduring itheir ilater idevelopment, imy iconcern iwould 

ibe ihow ieffective iare imusic iclasses iin ideveloping itheir ipsychomotor idomain, icognitive idomain, 

iand iaffective idomain? iOnce isupplied iwith isome ibasic imusic iskills, iit iis iimportant ithat istudents, 

iwith ithe ihelp iof itheir iparents, ilearn ito iself-regulate itheir iown idevelopment. iSelf-regulated 

ilearning iis idescribed ias i“a iuseful iparadigm ifrom iwhich ito istudy ihow ilearners iacquire ithe itools 

inecessary ito itake icontrol iof itheir iown ilearning iand ithereby ilearn ieffectively”.2 iSelf-regulated 

ilearners ibecome i“metacognitively, imotivationally, iand ibehaviorally iactive iparticipants iin itheir 

iown ilearning iprocess”.3 iThis istudy ipresents ithat iby iutilizing imethods iof iexposing istudents ito 

ifamiliar imusic iand iactivities ithat ithey ienjoy, imusic iteachers ican ikeep istudents imore iengaged. 

PURPOSE ISTATEMENT 
	

The ipurpose iof ithis iproject iis ito iidentify iuses iof imusic iacross imultiple ischool isettings iand 

ihow imusic ieducation iaffects ia istudent’s ioverall idevelopment iand ihabits. i iMusic iignites iall iareas 

iof ichild idevelopment iand iskills ifor ischool ireadiness, iincluding iintellectual, isocial-emotional, 

imotor, ilanguage, iand ioverall iliteracy. iIn iany icase, ithe imany idifferent imusic ieducation 

idevelopment iphilosophies iafford iteachers ia imultitude iof iopportunities ito iimplement iinnovative 

ipedagogical iapproaches iin itheir iclassrooms iand iadopt imore istudent-centered idevelopments. iAs 

iwill ibe idiscussed iin ithe ifollowing iReview iof iRelated iLiterature, ithere iis ia ilack iof iexisting 

iresearch ion iself-regulation iand imusic ipractice ioutside iof iformal ieducational iinstitutions. iAs ian 

																																																													
2

 iMichael, iGary. iE., iand iBarry iJ. iZimmerman. iSelf-regulation iof imusical ilearning: iA isocial icognitive iperspective 

ion ideveloping iperformance iskills. i(New iYork, iNY: iOxford iUniversity iPress, i2011), i327. 
 
3

 iBarry iJ. iZimmerman. iA isocial icognitive iview iof iself-regulated iacademic ilearning. iJournal iof iEducational 

iPsychology i(1989), i335. i 
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iaspiring iband idirector, iit iwill ibe ihelpful ito ilearn ihow ithis ipopulation imay ibe isimilar ito ior idifferent 

ifrom ithe ipopulations iin iwhich ithere iis iexisting iresearch. i 

Chapter iII: iReview iof iRelated iLiterature 

PHILOSOPHY 

There iare idifferent iphilosophies irepresented iby imusic ieducators iand ihas ibeen iled iby 

ischolars isuch ias iBennett iReimer iand iDavid iElliott. iBoth iof itheir ipublications ican ioffer iuseful 

iinsights iand iexamples ifor imusic ieducators ito ibegin ito iaddress imany iof ithe isame ieducational iand 

ipedagogical iissues iwithin ithe iclassrooms. iReimer’s iapproach ias iidentified iin ihis ibook, isuggested 

ithat ithrough iaesthetics, istudents iwould idevelop itechnical iand icognitive iskills iin iorder ito 

iunderstand ithe iin-depth iqualities iof imusic4. iDavid iElliott iarticulated ihis ipraxial iapproach iin 

i“Music iMatters” isuggesting ithat imusic’s ivalue iis itied iclosely ito ihuman iconsciousness iand iself-

growth iand irejects ithe iaesthetic iapproach ito imusic ieducation. 

A iComprehensive iSpecialized iMusic iProgram 
	

Reimer iclarifies ifor istudents ithe ilimited inature iof ithe ipresent imusic ielective iprogram iand iprovides 

idetails iof ihow imusic ieducators ican iachieve ia ifuller icomprehensive, ibalanced, iand isequential 

iprogram irelevant ito ithe ineeds iof iall istudents. iDuring ithis iresearch, ia iseven-phase imodel iof ia itotal 

icurriculum iis iconstructed ibased ion ithe iwhy, iwhat, iwhen iand ihow.5 iThese iseven iphases iinclude 

ithe ivalue iphase, ithe iconceptualized iphase, ithe isystematized iphase, ithe ioperational iphase, 

iexperienced iphase iand ithe iexpectation iphase.6 i 

																																																													
4

 iWaye iD. iBowman. iThe iLimits iof iMusical iPraxialism, iPraxial iMusic iEducational iReflections iand iDialogues. 

i(New iYork: iOxford iPress, i2005), i97. 

5
 iBennett iReimer. iA iPhilosophy iof iMusic iEducation: iAdvancing ithe iVision. i3rd ied. i(Upper iSaddle iRiver: iPrentice 

iBooks, i2003), i241.	
6

 iIbid. 
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1. Value: iThe i‘Why’ iquestions iare iquestions iaddressed iby iphilosophy iand iare ithe istarting 

ipoint ifor iall iconceptualizations iof ieducation. 
 

2. Conceptual: iThe i‘what’ iquestions iare iquestions iof iwhat ieducation imust ido ito ifulfill iits 

ipurposes iand iprovide ibroad iguidelines i(as iconceptualized igoals ieducation ishould iattempt 

ito iachieve) ifrom iwhich iactions ican iproceed ieffectively. 
	

3. Systematic: iThe isystematized iphase iof ithe icurriculum, iaddresses ithe iquestion iof i‘when’ iis 

iwhen ia imap iof isequential ilearning iis iprovided, iyielding idirectionality ito iteaching iand 

ilearning iover ithe ispan iof ithe ischool iyears. 
	

4. Interpreted: iThe ifirst iaspect iof ithe i‘how’ iphase iis ihow ithe iprofessionals iare iresponsible ifor 

iproviding ischooling iand iinterpret ithe iprevious iphases. 
	

5. Operational: iThe ioperational iphase iof iteaching iand ilearning iis ithe iinterface iof 

iprofessionals iand istudents. 
	

6. Experience: iThe iexperience iphase iof ithe icurriculum iis iwhat istudents itake ifrom iand imake 

iof itheir ieducation. iHow iwell ilearning itakes iplace iand iwhat iwill ibe ilearned idepends ion iall 

ithat imakes ieach iindividual istudent iwhat ihe ior ishe iare. 
	

7. Exceptional: iFinally, iunderlying iall ithese iphases iof ithe itotal icurriculum iis ianother 

idimension ithat ihas isignificant idetermining iinfluences ion ieach iof ithem, iwhich iare ithe 

iexpectations ipeople ihave iof ieducation.7 
	

The ichart itaken ifrom iReimer’s itext ibelow iin ifigure i1 iwould ihelp ito iexplain ithe iabove istages iand 

iquestions.8 

	

	

																																																													
7

 iIbid., i242. 

8
 iIbid.	
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Figure i1. iConcept iof ithe iModel iEducational iCurriculum 

	

In iorder ito icover iall iobjectives iand icontents, ithese iphases iare ito ibe iperformed iin idaily 

imusic ieducation. iReimer iimplies ithat ihis iphilosophy, iincluding ihis icurriculum iarticulation, iis inot 

icurrently icommon ipractice iin ithe iUnited iStates.9 iTraditionally, iensemble-based imusic ieducation 

iis iby ifar ithe imost icommon iform iof imusic ieducation iin iAmerica. iThe imost icommon imusic icourse 

iofferings iare iband, ichorus, iand iorchestra, iand itheir ivariations i(such ias imarching iband ior ishow 

ichoir). iThis iis ievident iacross ielementary, imiddle, iand ihigh ischools. 

The igoal iof ievery imusic iteacher ishould ibe ito iinvolve ithe imaximum inumber iof istudents iin 

ithe imusic iprogram. iTeachers imust icooperate ito icreate ia ihighly ieffective iand icomplete iprogram. 

iBuilding ia igreat iprogram irests ion ia iquality imusical ienvironment iwith igreat iinstructional 

ileadership, iand iclear icommunication iof iyour ivalues iand istudent isuccesses ito ithe icommunity. 

																																																													
9

 iBennett iReimer. iA iPhilosophy iof iMusic iEducation: iAdvancing ithe iVision. i3rd ied. i(Upper iSaddle iRiver: iPrentice 

iBooks, i2003). i137 
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iComprehensive imusic ieducation ishould ifocus ion ia ivaried irepertoire iof imusical iliterature, iwhose 

icharacteristics iare iunderstood iby ithe istudents, ithrough icomprehensive iexperiences ithat iconnect 

istudents ito ithe ibasic ielements iof imusic.10
 iDeveloping imusic iliteracy iincludes iexploring imusic’s 

idescriptive icomponents, ilearning imusic’s ifoundational iprincipals, iunderstanding ithe ilanguage 

iused ito iunderstand imusic, ideveloping ithe iskills irequired ito icreate imusic, iand ibeing iable ito ireflect, 

icriticize iand iassociate imusic iwith ipersonal iexperiences. 

Implications iof iAesthetic ivs iPraxial iPhilosophies 
	

Elliott iput iforward ihis i“praxial” iphilosophy iof imusic ieducation, ichallenging ithe ivery icore 

iof iReimer’s iideas. iChapter i12 iin iMusic iMatters: iA iNew iPhilosophy iof iMusic iEducation iexamines 

ithe ithree idominant iphilosophical itraditions ithat ihave ihad idirect iconsequences ifor igeneral 

ieducation iand imusic ieducation, iidealism, irealism, iand ineo-Scholasticism. iElliott’s iphilosophy 

iencourages iteachers ito idevelop iboth ithe imusicianship iand ilistenership iof itheir istudents iby 

iinducting ithem iinto imultiple iand ivaried imusical istyle icommunities.11
 iStudents iare iengaged 

ithrough imusic imaking ias iwell ias ilistening iin iconjunction iwith iall iof ithese iactivities.12
 iThe icore iof 

iElliott’s iphilosophy iis ithe iconcept iof imusic ias ia imultidimensional iactivity; iand imusic ieducation, 

ior imusic iteaching iand ilearning, ias imulti-dimensional, icomprehensive, iand ireflective. 

Elliott’s ipraxial iphilosophy iproposes ithat ithe ifundamental ivalues iof imusic imaking iand 

ilistening iare i“musical ienjoyment, iself-growth, iself iknowledge iand iself-esteem. iWhile ithese 

iqualities imay iseem igeneral, iElliott iargues ithat ithe inature iof imusical iexperiences iis iunique iin ithat 

																																																													
10

 iIbib. i138. 
 
11

 iDavid iJ. iElliott, iMusic iMatters: iA iNew iPhilosophy iof iMusic iEducation i(New iYork: iOxford iUniversity iPress, 

i2005), i156 
 
12

 iIbid. i156 
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imusic imaking iand ilistening iengage iproblems iand ithought iprocesses iin ia icompletely idifferent 

iway.13
 iAccordingly, ithe iconscious icontents iof imusical iexperiences itheir icognitive iand iaffective 

iqualities, ithe iway ithey ifeel iwhile ithey ilast, itheir ishort-and ilong-term ieffects idiffer isignificantly 

ifrom iother iforms iof iexperience, iincluding iother ikinds iof iartistic iexperience. iAdditionally, imusic 

imaking iand ilistening ienable ius ito iexperience imusical iexpressions iof iemotions imusical 

irepresentations iof ipeople, iplaces, iand ithings iand imusical iexpressions iof icultural iideological 

imeanings. iThe ipremises iof ihis iphilosophy iare itwofold: i“The ifirst iis ithat ithe inature iof imusic 

ieducation idepends ion ithe inature iof imusic. iThe isecond iis ithat ithe isignificance iof imusic ieducation 

idepends ion ithe isignificance iof imusic iin ihuman ilife.14
 i iElliott iis isuggesting ia imore iethno-

musicological inotion iof imusic iin ian iattempt ito iinclude imusic iin iall icultural icontexts, iboth inotated 

iand iimprovised. iThis ileads ihim ito ithe idefinition iof imusic ion iwhich ihe iwill ibase ihis inotions iof 

imusic ieducation.	iMusic ithen iis ia ifour-dimensional iconcept iat ileast. iAs ishown ibelow iin ifigure i2, 

imusic iis ia itetrad iof icomplementary idimensions iinvolving i(1) ia idoer, i(2) isome ikind iof idoing, i(3) 

isomething idone, iand i(4) ithe icomplete icontext iin iwhich ia idoer idoes iwhat ithey ido. iLet ius irefer ito 

imusical idoers ias imusicers, ito imusical idoing ias imusic imaking, iand ito ithe imusical i“something 

idone” ias imusic iin ithe isense iof iperformances, iimprovisations, iand iother ikinds iof iaudible imusical 

iachievements.15 

																																																													
13

 iIbid., i161 
 
14

 iIbid. 

15
 iIbid. 
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Figure i2. iMusicing: i4 iDimensions iwith iContext 

 

Standardized iMusic iEducation iPedagogy 

There iare ia ifew imethodical iphilosophies ithat iare iused iin imusic ieducation itoday. 

iSpecifically, ifour iof ithe imost ipopular imethods iare: iOrff, iKodaly, iSuzuki, iand iDalcroze. iThese 

imethods iof imusic ieducation ihave iplenty iof ioverlaps ias ithey iall iinvolved ihigh istudent 

iparticipation iand ivarious istyles iof ilearning: ivisual, iaudio, itactile, iand ikinetic. iWhat iwas ifound 

idistinctive iabout ieach iwas ithe istarting ipoint iof ieach iteaching imethod. 

 iThese imethods iand ivariations iof ithem isystematically ihave itheir iown iphilosophies iwith 

iclear iobjectives ithat ihave ibeen itested iand iproven iover itime. iThe iKodály iconcept iof imusic 

ieducation iis imost ioften iassociated iwith ithe iintroduction iof ichildren ito ibasic imusical ifundamentals 

iin ia iclassroom isetting. iAlthough ioriginally ideveloped ifor ichildren iKodály’s ieducational 

iphilosophies icould ialso ibe iapplied ito iadult ieducation iand iessentially iutilized iacross ivarious 
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imusical iensembles.16
 iThrough ithis ithesis, iit iis iconcluded ithat ithe ionly itechnique ithat iis inot ia 

iformal imethod iin igeneral, iis ithe iOrff imethod. iHowever, ithe iOrff imethod idoes iinclude ipromoting 

iinnovative icreativity ithough iimprovisational iencounters.17
 iThe iDalcroze iapproach iintroduces 

irhythm, iform iand imusical ispeech ito istudents ithrough imovement. iThe ipremise iis ithat istudents 

ishould iuse iall itheir isenses, iin iparticular itheir ikinesthetic isense ito iestablish ia isensory 

iunderstanding iand ienjoyment iof imusic.18
 iSuzuki ibelieved ithat iteachers iwho itest ifor imusical 

iaptitude ibefore itaking istudents, ior iwho ilook ionly ifor i"talented" istudents, iare ilimiting ithemselves 

ito ipeople iwho ihave ialready istarted itheir imusic ieducation.19 

KODÁLY 

The iphilosophy iof iZoltan iKodály ipromotes ithe irole iof imusic iin iany ichild’s iacademic, 

imental, iphysical, iand ispiritual igrowth. iA icore iphilosophy iof ithe iKodály iapproach iis ithat imusic 

ibelongs ito ieveryone, ithat ithe iright ito iany ihuman ibeing iis ian ieducation iin imusic iand ishould inot ibe 

ileft ito ichance.20
 iKodály iwas idisappointed iby ithe ilow istandard iof isinging iand isight-reading iof 

imusic iby ichildren iin iHungary, iso ihe iestablished itechniques ito iimprove iit. iHis imethod iof iapproach 

iis ivery isequential iand istarted iwith isight ireading iand ilearning ifundamental irhythms iand ipitches 

ithat igradually iincreased iin icomplexity, ioften ionly iadding ione inote ior irhythm iat ia itime. iWhile 

iimproving ithe imethod ibehind iteaching ichildren imusic, ihe ialso idisliked ithe ikinds iof isongs iand 

irepertoire ithe ichildren iwere istudying iin ikindergarten, iand istarted ito iconcentrate ion ithe iuse iof 

																																																													
16

 iLois iChoksy, iZoltan iKodály. iThe iKodaly icontext: icreating ian ienvironment ifor imusical ilearning i. i(Englewood 

iCliffs, iN.J. iPrentice-Hall, i1981), i201 
 
17

 iJane iand iKent. iDiscovering iOrff : ia icurriculum ifor imusic iteachers, i(1987), i18.	
18

 iGoodkin, iD. iPlay, ising iand idance: ian iintroduction ito iOrff iSchulwerk. iNew i(York: iSchott iMusic iPublishers, 

i2004), i23. 
 
19

 iEvelyn iHermann. iShinichi iSuzuki: iThe iMan iand ihis iPhilosophy. i(Warner iBrothers iPublications, i1981), i27. 

20
	iLois iChoksy, iZoltan iKodály. iThe iKodaly icontext, i45.	
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ilocal ifolk imusic.21
 iIt iseems ithat ithe iKodaly iphilosophy idepends ion ibasic ihuman isenses. iFor 

iexample, ikindergarten iteachers iteach ichildren ito isense ithe imusical irhythm, ihear ithe ipitch iand 

ising ialong. iBy ijoining iin ias ia igroup ithe ichildren ilearn ithat ithey ican ihear idifferent isounds iand ithat 

ithe ipulse iis ia ijust ia iphysical ifeature iof ithe isongs. iAs ithey ilearn itraditional ifolk isongs, inursery 

irhymes iand iother ichild iappropriate irhythms, ithey iexperience ithe imusic ikinesthetically iby iplaying 

idrums iand iother ibasic iinstruments. iThis ifurther isupport ia ikey ipoint iin ithis istudy ithat istudent’s 

imetacognitively iand icognitively isustain iengagement iin imusic iby ibeing iexposed ito imusic 

iactivities ithat ithey ienjoy. 

Play iis ihow ichildren iwork. iDespite iwhat iour iteaching iplans iare ifor ithem, iyoung ichildren 

iin iparticular, ineed ito iplay ibefore ihigh iconcentration ilearning itakes iplace. iIt iis iimportant ifor 

ichildren ito ihave ithe iability ito iplay iphysically iand iexplore. iThis iis ione iof ithe ikey icomponents iof 

ithe iKodály iapproach iand imost iof ithe ipedagogical iapproaches ito isimple imusic.22
 iFor iexample, ia 

igame ithat ievery ichild iplays iin ior iout iof ithe iclassroom iis i“Ring iAround ithe iRosie.” iFirst, iit iis ia 

ilittle itricky ito iform ia icircle iwhen ithey imove iwithin ithe icircle ito ithe isong. iThey iare ilearning iself-

space iand ishared ispace, ithey ialso ihave ito ithink iabout iwhat idirection ito imove iin iwhich iis iopposite 

iof ithe iperson iacross ifrom ithem.23
 iWhile isinging ifundamental ipitches, ithey ihave ito imaintain ia 

isteady ibeat iwith ithe iappropriate ispacing iso ithat ithey idon’t irun iinto ieach iother. i“Ashes, iashes, iwe 

iall ifall idown” iis ithe ifinal imotive iand ihome inote iin iwhich ithey iall ifall idown! i 

																																																													
21

 iZoltan iKodály. iLet ius ising icorrectly. i(London: iBoosey i& iHawkes, i1965), i37. 
 
22

 iIbid., i39. 

23
 iIbid. 
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 Although iKodály idid inot iinvent ithe ihand isign imethod iwhich iis icredited ito iGuido ide 

iArezzo iwho icreated ithe isystem,24
 ihe imade iadjustments ithat iwould idirectly iassociate ito ihis 

imethod iin iwhich iit iutilizes ihand isigns ito ihelp ichildren ivisualize ithe ispatial irelationship ibetween 

inotes.25
 iThis ihelps iwith icorrect ipitch isinging ias iwell ias isight-reading iand iear itraining. iWith ithe 

iaddition iof ithe ihand isigns, istudents ihave ian iaural icomponent i(singing iand ilistening), ivisual 

icomponent i(reading inotation), iand ikinesthetic icomponent i(using ihand isigns) ito imusic iliteracy. i 

iUtilizing ihand isigns iraises iawareness ibetween ithese ithree imodes iof irepresentation. iCoupled iwith 

ihis imethod iand icontinuous ipractice, iit ideveloped iexcellent isite ireading iskills iwithin ichildren iat ian 

iearly iage. 

 

Figure i3. iSolfege iHand iSigns. i 

While isolfege iwas iaround ilong ibefore iKodály, ihe ibecame iknown ifor iintegrating iit iinto ihis 

isight-singing itechniques. iUsing ithe isolfege isyllables iDo, iRe, iMi, iFa, iSol, iLa, iTi, iand iDo irefers ito 

ithe inotes iof ia imajor iscale iand iis isometimes iabbreviated, ias iD, iR, iM, iF, iS, iL, iT iand iD. iKodály’s 

iexercises ido inot ihave ito iuse ithe istandard imusical istaff iin iterms iof inotation. iIt iis iinstead ipossible 

																																																													
24

 iKelly, iT., iMetcalfe, iS., iLéonin, iPérotin, iVitry, iP., iGuillaume, iLandini, iF., iJacob, i& iCordier, iB. iCapturing imusic : 

ithe istory iof inotation i1st
 iedition. i(W. iW. iNorton i& iCompany, i2016), i221. 

25
 iZoltan iKodály. iLet ius ising icorrectly. i42. 
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ito icompose iexercises iand isongs iusing ijust iD, iR, iand iM, ietc. iwith irhythm inotations.26
 iFigure i3 

ibelow idisplays ian iexample iof iusing isolfege ito isight-read i“Mary iHad ia iLittle iLamb.” 

MRDR MMM RRR MSS 

MRDR MMMM RRMR D 

 
Figure i4 i“Mary iHad ia iLittle iLamb” i 

Orff 

 Instead iof ia imethod, iOrff iintegrates iinstruments, isinging, imovement, iand ispeech iin iorder 

ito iimprove ithe iinherent imusical iskills iof ichildren. iOrff iutilizes ichildren’s inatural ibehaviors iof 

iplay iwhile iexperimenting iand iimprovising ito iaccess ichildren’s iinnate imusicality.27
 iThe iwriter iof 

ithis ithesis ibelieves ithat ithis imethod ican ibe icombined iwith ithe ibasic ifour iteaching iprincipals iof 

iimitation, iexploration, iimprovisation iand icomposition iand ican ibe iutilized iin iall igrades iK-12.28
 

iThese ifour isteps iprovide ithe ifoundation ifor ithe icreation iof imusical iliteracy iin istudents, iwhile 

iincorporating ia ivery isimplistic iskill iset iand ieventually imoving itowards ia imore icomplicated itask 

isuch ias icomposition. 

Within iOrff’s imethod iof imusic ieducation, ihe idemands ithat iall isounds ibe iinternalized 

icognitively, ior ipracticed ion ithe ibody ikinesthetically ibefore iplaying iinstruments. iThis iapproach 

imade iuse iof ibody ipercussion ikinesthetically iby isnapping, iclapping, ipatch i(which imeans islap ithe 

iknee) iand istomping.29
 iThis iis ihelpful iin ihelping istudents iexternalize irhythm ibefore iplaying ian 

																																																													
26

 iIbid.,44. 
 
27

 iJane iFrazee iand iKent. iDiscovering iOrff : ia icurriculum ifor imusic iteachers, i(1987). i34 
 
28

 iIbid., i37. 
 
29

 iIbid. 



	 13	

iinstrument. iDuring isome imusic ieducational ipractices, ias ishown iin i ifigure i4 ibelow, isome 

ieducators iused iRock iTrap iby iWilliam iJ. iSchinstine iwith icertain iband iclasses ito ihelp istudents 

istrengthen itheir imusical iabilities ibut iutilizing ibody ipercussion iin ia ifun iand ifamiliar iway. i 

 

Figure i5 i“Rock iTrap” iby iWilliam iJ. iSchinstine 

Once ithe ibody ipercussion imethod iis iintroduced, imoving ion ito isongs iwhile iutilizing 

ipitched iinstruments, ithat ionly iuse ithe iblack ikeys ion ithe ipiano, iwhich ionly ihas ifive ipitches iis 

ianother iapproach ithat iis iused iby imusic ieducators ifrom ithe iOrff imethod. iFigure i5 ibelow idisplays ia 

iF imajor ipentatonic iscale iof ithe isong i“Great iBig iHouse”. iOrff ibelieved ithat ithis iwas ia imechanism 

ithat icould ibe iused ito ihelp istudents iexplore iwithout istress ior itension.30
 iThis ihelps ithem ito imake 

imusic iwithout ihaving ito ithink iabout inot isounding igreat ior imaking imistakes. 

																																																																																																																																																																																																				
 

30
 iIbid. 
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 i i i i i i i i i i i i i i i  

Figure i6 iF iMajor iPentatonic iin ithe ifolk isong i“Great iBig iHouse.” 

Dalcroze 

 Dalcroze ibased ihis imethods ibelieving ithat ibefore iteaching ithem ito iread imusic, iteachers 

iwho iuse ithe iDalcroze imethod iin ithe icurriculum ifrequently ieducate istudents ikinesthetically iby 

ifull-body igestures. iWhile ianalyzing ithis imethod, iteachers iusing ithe iDalcroze imethod iconclude 

ithat ithe iuse iof imovement istrengthens ithe iideas ithey iteach iwith ia ipurpose iof iraising ithe 

iunderstanding iof ithe istudents iand iassociation iof irhythm iin ithe imusic ithey iare ilearning. iDuring ithe 

idevelopment iof ihis imethod, iDalcroze ifound ithat iwhen ihe iadded ithe ikinesthetic ipart, istudents 

ilearned imusic imore ieffectively. iThis imethod iwas inot ipracticed iregularly iduring ithis itime.31
 

iHowever, iDalcroze iclaimed ithat istudents icould ibe iintroduced ito imusic iearly ion, isimilar ito ithe 

iSuzuki imethod, iwhich iwould ibe ideveloped ilater. iThe iconcept ithat istudents iwould iperceive imusic 

iwith itheir iminds iand itheir ibodies iwas iwhat icharacterized iDalcroze’s imethod. iDalcroze ifound, 

iwhen ideveloping ihis isystematic iapproach, istudents iwere inot iproperly icoordinated ifor ihis 

itechniques. iAt ian iearly istage, iDalcroze ifocused imore ion ibalance iand imuscle igrowth iof ithe ientire 

ibody. iIf ithe istudent’s ibody iwere ieducated, ithey icould istudy imusic imore iefficiently.32
 iThe 

																																																													
31

 iWilliam iT. iAnderson. iThe iDalcroze iapproach ito imusic ieducation: iTheory iand iApplication. iGeneral iMusic 

iToday. i(University iof iKentucky i2012), i26. 

32
 iIbid. i 
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iphysical iand imusical ipreparation iof iDalcroze’s istudents iwould ilater iproduce iquicker iadvances iin 

itheir imusical itraining. 

 A iparticular iapproach ithat imusic ieducators ishould iutilize iin itheir iteachings iin ithe iDalcroze 

imethod iis imostly iimprovisation. iThis iis ianother icore iprincipal iof ihis imethod, iwhich iallows 

istudents ito iimprovise, ibased ion itheir iunderstanding iof irhythm, iunlike imost icommon imusic 

ieducation imethods. iThe iwriter iof ithis ithesis ipersonally ibelieves ithat iimprovisation iputs itogether 

iall ithe icomponents iof imusical iunderstanding ifrom ithe istudent. iThis iis iimportant, isince iit iis 

isupposed ito ibe icloser ito ithe iessence iof ichildhood iplay. iImprovisation ienables istudents iwithin ia 

ispectrum iof imusical iexperience, ito iengage ispecifically iand inaturally iwith imusic. iImprovisation 

iallows ithem, iwithout ineeding ito iread ia imusical iscore, ito iinternalize iaspects iof imusic, isuch ias 

irhythm, ipitch, iand isound.33
 iChildren iappreciate ithis ispecific iaspect iof ithe iDalcroze imethod ias iit 

iallows ithem ito ifind itheir iway iinto imusic ito iappreciate iand iexpress ithemselves. iThis iwould 

iincrease ienjoyment iand iimproves itheir iinvolvement iwith itheir imusical ieducation, iespecially ifor 

iyounger istudents. 

 What iwas irealized ithrough iresearch iis ithat iDalcroze idid inot inecessarily idevelop ihis 

imethod ias ia itechnique, imay iforce ia iset icurriculum ifor imusic ieducation. iIf iteachers iare itaught 

iDalcroze iconcepts iand istrategies, ithey iare ifree ito itailor itheir icurriculum ito itheir istudent’s 

iparticular ineeds. iThe ilack iof iformalities isets ithe iDalcroze iapproach iapart ifrom iother icommon 

imusical iapproaches. iFrom iyoung ibeginners ito iadult ipractitioners, ias ithey iplay ithrough imusic 

ikinesthetically, ithe iDalcroze iapproach ito imusical ilearning imakes imusic ivibrant iand iexciting ifor 

iall iinvolved. iSubsequently, ithis isupports ithe iwriter iof ithis ithesis igoal iof ideveloping ia 

																																																													
33

 iIbid. i 
	



	 16	

icomprehensive icurriculum ithat iwould iencompass icreativity. iTeachers ishould istill imake isure ithat 

ithe istudents ithoroughly iunderstand ithe icontent iand ican iactively icontribute. 

Suzuki 

 Just ias ievery ichild iis iexpected ito ilearn iits inative ilanguage, iSuzuki iexpected ievery ichild ito 

ibe iable ito ilearn ito iplay imusic. iSuzuki iused ihis imethod ito iinstill i‘character ifirst, iskill isecond’. 

iInstead iof ionly ilearning ia imusical iinstrument, ihis igoal iwas ito iembrace ithe iwhole ichild iby 

ifostering ia ilove iof imusic iand ithe igrowth iof ia ifine icharacter. iSuzuki inamed ithis iterm i“Talent 

iEducation”.34
 iTalent iEducation irelates ito ithe idevelopment iof italent, iskills iand ipersonality. iSuzuki 

icalled ihis iteaching iprocess ithe iMother-Tongue itechnique, iwhich iwas imotivated iby ithe ifact ithat 

ichildren ilearn ito ispeak itheir inative itongue iso ieasily. iSuzuki iclosely iobserves ithe icomparison iwith 

ilanguage ilearning iand isuggests ithat imusic ifrom ibirth ior ieven ibefore ican ibecome ian iintegral ipart 

iof ithe ibaby’s ienvironment. iWhen ithe iatmosphere iof ithe iinfant icontains ifine imusic ias iwell ias ithe 

isounds iof ithe imother-tongue, iit iis iunderstood ithat ibefore ibeing iexpected ito iread iin iany ilanguage, 

ithe ichild imay iacquire ithe icapacity ito ispeak iand iplay ia imusical iinstrument ias iearly ias ithe iage iof 

i3.35 

The iearly iyears iare icrucial ifor ideveloping imental iprocesses iand imuscle icoordination. iA 

ibeginner istudent iusually igets ian iinstrument ibefore iembarking ion ithe ijourney iof ilearning ithe 

imusical ifundamentals iof itheir iinstrument. iIn ithe iSuzuki imethod, ion ia ibox iviolin, ialso icalled ia 

ichocolate ibox iviolin iis iwhere imost ibeginner istudents istart. iIt iis ia iviolin icomposed iof icardboard 

ithat ican ibe icrafted ifrom isimple imaterials. iWhen ithe istudent ibegins ito igrip ithe ibox iand iperform 

ithe i“Twinkle iTwinkle iLittle iStar” ivariations irhythmically ion ithe ibox iviolin iis iwhen ithe 

																																																													
34

 iShinchi iSuzuki. iNurtured iby ilove: iThe iclassic iapproach ito italent ieducation. i2nd ied. i(New iYork: iAlfred iMusic, 

i1993), i48. 
 
35

 iIbid. i 
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iintroduction iof ithe iactual iinstrument istarts.36
 iThis iis ione iof ithe ifirst isongs ithey ilearn ion ithe ibox 

iviolin ibecause ithey ilisten ito iwhile iit iis iplayed ifor ithem irepeatedly ibefore ithey imove iover ito ithe 

iactual iinstrument. i 

Another ipart iof ithe iSuzuki imethod ithat iis iutilized iin ithe iMusic iTogether icurriculum iis ithat 

iparents ishould iplay ia icrucial irole iin ia istudent’s imusical idevelopment. iThere iis icompelling 

ievidence ithat ithe iconfident iand iskilled iplaying iof imost iyoung iperformers iis isupported iby icaring 

iparents iwho iare icommitted ito ihelp itheir ichildren ialong ithe ichallenging, iyet iincredibly ifulfilling 

ijourney.37 

Learning itakes iplace iin ian ienvironment iof ico-operation ibetween iteacher, iparent iand 

istudent. iThe iparent's irole iincludes iattending ieach ilesson iwith ithe istudent, itaking inotes iand ithen 

iguiding ithem ithrough itheir ipractice iat ihome ias ithey ibecome ithe i'home iteacher'. iParents imust iplay 

irecordings ifor itheir ichild ion ia iregular ibasis ito ifamiliarize ithem iwith imusic ilanguage, ihelp ibuild ian 

iatmosphere iof ilove, icare, imotivation iand iunderstanding, iand ialso iengage iwith itheir ichild iin 

ipractices iand iperformances. iSuzuki’s imethod iencourages iprenatal, ibabies iand itoddler iclasses iand 

ithese iare iusually iheld ifor igroups iof ithree ito ifive ichildren iof ia isimilar iage. iWhen ia ichild iis iat ior 

iaround ithree iyears iof iage ihe ior ishe ican ibegin iindividual ilessons iwith ithe iparent iand iteacher iin 

iaddition ito igroup ilessons. i 

 

 

 

																																																													
36

 iIbid.	
37

 iJane iW. iDavidson, iMichael iJ. iA. iHowe, iDerrick iG. iMoore, iand iJohn iA. iSloboda. iThe irole iof iparental iinfluences 

iin ithe idevelopment iof imusical iperformance. i(British iJournal iof iDevelopmental iPsychology, i1996), i340. 
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Chapter iIII: iMethodology 

The ifollowing iquestions iwere iaddressed ifor ia ibetter iunderstanding iof ithe imethods ifunction 

ithrough ifour istages iof iresearch: 

1. iWhat iconstitutes ithe istandardized imethods iof imusic ieducation ias ia imethodology ifor iteaching 

istudents? 
 
2. iWhat itechniques iare ifirst ilearned ithrough iall istages iof idevelopment? 

3. iWhat iis ithe imain ifocus iof ieach ilesson ias ithe istudent imatriculates ithrough igrade ilevels? 

5. iWhat iare ithe ireading iand ilistening itactics iused ifor ideveloping ithe istudent? 

6. iWhat iare isome ithings, iother ithan ithe iinstrument iitself, ithat iare iprioritized iin ithese imethods? 

7. iWhat iare isome itechniques ithat iare istressed iduring idevelopment? 

8. iHow ido ithe imethods idiffer iin itheir iapproach? 

This istudy iwas icompiled ithrough inumerous ielements iof itechnique. iTo ibetter iunderstand 

ieach iviewpoint, ithe iwriter iof ithis ithesis ireviewed ithe iteaching iprocess ifrom iall iapproaches. 

iUnderstanding ithe ievolution iof iinstruction iillustrates ihow iimportant ithese imethodologies iare ito 

ithe ilearning iprocess. iTeaching iis ithe icentral ifactor iin ithe iexecution iof ieach iprocess, isince ithere 

iwill inot ibe ia iworking imusic iprogram iwithout ithe iteacher icreating ia imusic ilearning iexperience ifor 

iall istudents. iHow imuch iemphasis ithat iis iput ion ithis iwill iexpress ihow ithe istudent iadvances iduring 

itheir ilearning iexperience. iThe imanner iin iwhich istudents ican icomprehend irhythm iand inot ipitches 

ican itake iseveral iforms. iIt iis ipossible ito ifirst iteach irhythm ior ipitch, iand ithis iwill iinfluence ithe 

istudent’s icompression iof itheir ivoice ior iinstrument. iNext, imusic ieducators ishould iconsider 

idifferent icontexts ifor ilearning iand ihow ithey iinfluence ithe istudent. iWhat iis iencouraged imay 

idetermine ihow ieffective ithe istudent ibecomes iin ideveloping itheir iintellectual, isocial-emotional, 

imotor, ilanguage, iand ioverall iliteracy. 

Additionally, ifrom ia itheoretical iviewpoint, ithe iphysical iand ilistening iexamples iof ieach 
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iapproach ihave ibeen istudied. iThe icreation iof ithe imethods ioffers ia iguide ito iwhat ithe istudents iare 

isupposed ito istudy iand iunderstand; ithus iin ithe istrategies, iit iwas iimportant ito ilook iat ithe imusical 

iphilosophy iand ihow iit ican iimprove ia igeneral imusic iprogram. iBoth ireflect istandards iof itechnical 

iprogress. iIt ihighlights ihow imuch ifocus iis iput ion inotes, irhythm, isound iinterpretation iand imusical 

ivocabulary iin ithese iapproaches. 

Many iof ithe istructured iapproaches ienable istudents ito ibe iin ia imusical isetting. iThey iall 

iemphasize ithe isignificance iof ilistening ito imusic iin ivarious ienvironments. iOutside iof ithe imusic 

iclass, ilistening ito imusic icreates ia imusical iexperience ieverywhere ithe istudent igoes iand ihelps ithem 

ibuild imusical iawareness. iStudents, iwhether ithey iare ifamiliar iwith ithe isound, iwould ibe iable ito 

irecognize ithe irhythm iof ipieces ibefore ithey ieven ilearnt ithe imusic. iPlaying iin igroups iis ialso 

iemphasized. iIn ithe iSuzuki imethod, ifor iexample, ithe imethod iuses igroups iof istudents, ibringing 

itogether istudents iwith icommon iplaying iskills. iCommunity ilessons iand iensemble imusic iare iused 

iin ithe iother iapproaches, iwhere istudents iare iallowed ito iperform ialongside iother iinstrumentalist’s 

iregardless iof itheir icommon imusical iabilities. iThese iapproaches iusually iemphasize ithat istudents 

ilearn iby iexperience iwith imusic; inot ionly ifrom ithe iexample iof ithe iinstructor, ibut ialso isocially 

ifrom icollaborating iwith iother istudents. i 

Chapter iIV: iDescription iof iCurriculum i– iMusic iTogether 

 In ieducation, ithe iarts iare iimportant iand ithey iprovide istudents iwith ia imeans ito ithink, 

iexperience, iand iappreciate ithe iworld iin idistinctive iways.38
 iSuccessful iwork ipractices, 

iimagination iand iingenuity, istrategic ithinking iand iproblem isolving, iteamwork, iand icooperation 

																																																													
38

 iDarby iE. iSouthgate iand iVincent iJ. iRoscigno. iThe iImpact iof iMusic ion iChildhood iand iAdolescent iAchievement. 

i(Social iScience iQuarterly i90, ino. i1 i2009), i17. 
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iare ifosters ithrough imeta-cognitive iskills iacquired ithrough ipreparation iin ithe iarts, ieach iof iwhich 

iextends iacross isubject iareas ithat iprepare istudents ifor i21st
 iCentury ilife. i 

The iconstruction iof ithis igeneralized icurriculum ishould iprovide ia iunit idesign ifor igeneral 

imusic ieducation icourses ithat iwill ienable iteachers ito iorganize ipossible ilearning iexperiences, 

iresources, idifferentiation, iand iassessments. iThe icurriculum iis iintended ito isupport iteachers, 

ischools, iand idistricts ias ithey imake itheir iown ilocal idecisions iaround ithe ibest iinstructional iplans 

iand ipractices ifor iall istudents iwith ithe igrade ilevel. i 

The igoal iof ithe iinstructional iobjectives ifor ithese iGeneral iMusic icourses iis ito iemphasize 

ithe ilanguage iand iproduction iof imusic. iInstruction ifocuses ion ithe idevelopment iof iskills iin isinging, 

iplaying iinstruments, ilistening, imoving, iand iresponding ito imusic. iEmphasis iis iplaced ion 

iperforming isimple irhythms iand ideveloping iaural iskills irelated ito ipitch, imusical iform, iand 

iinstrument iidentification. iStudents iinvestigate ithe ipurpose iof imusic iand ihow ipeople iparticipate iin 

imusic iin ieveryday ilife. i 

Music iTheory/Literacy i 

1. The istudent iwill iread iand inotate ihigh iand ilow ipitches, iusing itraditional iand inontraditional 

inotation. i 
 
2. The istudent iwill iread iand inotate irhythmic ipatterns ithat iinclude iquarter inotes, ipaired ieighth 

inotes, iand iquarter irests, iusing itraditional iand inontraditional inotation. i 
 

3. The istudent iwill iidentify ibasic imusic iwords iand isymbols i(forte, ipiano, ilargo, iand ipresto). i 
 
Singing i 

1. The istudent iwill ising ihigh iand ilow ipitches. i 

2. The istudent iwill iuse ithe ivoice iin ispeech iand isong. i 

3. Tempo. i 

4. The istudent iwill ising ia ivariety iof isongs ialone iand iwith iothers, imatching ipitches iand iusing 

ithe ihead ivoice. i 
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5. The istudent iwill ising ia ivariety iof ithree-pitch i(sol, imi, ila) isongs ialone iand iwith iothers, 

iusing iecho iand iensemble isinging. 
 

Playing iInstruments i 

6. The istudent iwill iplay ia ivariety iof ipitched iand inon-pitched iinstruments iindividually iand iin 

igroups. i 
 

7. The istudent iwill iplay ia ivariety iof ipitched iand inon-pitched iinstruments ito iperform itwo-
pitch imelodies ialone iand iwith iothers, iusing iimitation. i 
 

8. The istudent iwill idemonstrate ihigh iand ilow ipitches, iusing iinstruments. i 

9. The istudent iwill iplay ia ivariety iof ipitched iand inon-pitched iinstruments iexpressively iwith 

iappropriate idynamics iand itempo. i 
 

10. The istudent iwill iaccompany isongs iand ichants, iusing ibody ipercussion ias iwell ias 

iinstruments. i 
 

11. The istudent iwill iuse iproper iplaying itechniques ito iplay ia ivariety iof ipitched iand inon-
pitched iinstruments. i 
 

Performing iRhythms i 

15. The istudent iwill iperform irhythmic ipatterns ithat iinclude iquarter inotes, ipaired ieighth inotes, 

iand iquarter irests, iusing iinstruments, ibody ipercussion, iand ivoice. i 
 

16. The istudent iwill idemonstrate ithe idifference ibetween imelodic irhythm iand isteady ibeat. i 

17. The istudent iwill idemonstrate imelodic irhythm, iusing iinstruments, ibody ipercussion, iand 

ivoice. i 
 

Responding ito iMusic iwith iMovement i 

18. The istudent iwill irespond ito imusic iwith imovement, iusing ilocomotor iand inon-locomotor 

imovements. i 
 

19. The istudent iwill irespond ito imusic iwith iimprovised imovements. i 

20. The istudent iwill irespond ito imusic iwith imovement ito idemonstrate ihigh iand ilow ipitches. i 

21. The istudent iwill irespond ito imusic iwith imovement ito idemonstrate iexpressive iqualities iof 

imusic, iincluding ichanges iin idynamics iand itempo. i 
 

22. The istudent iwill iperform iline iand icircle idances. i 
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23. The istudent iwill iperform idances iand iother imusic iactivities ifrom ia ivariety iof icultures, iwith 

iemphasis ion ithose iof ithe iUnited iStates. i 
 

24. The istudent iwill idramatize isongs, istories, iand ipoems, iwith iemphasis ion ithose iof ithe 

iUnited iStates. i 
 

25. The istudent iwill iexhibit irespect ifor iself iand iothers iwhile iresponding ito imusic iwith 

imovement. i 
 

Creating iMusic i 

26. The istudent iwill iimprovise ivocal iresponses ito igiven imelodic iquestions. i 

27. The istudent iwill iimprovise imusic, iusing ibody ipercussion, iinstruments, iand ivoice. i 

28. The istudent iwill iimprovise imusic ito ienhance istories, isongs, iand ipoems. i 

29. The istudent iwill icreate imelodies ifor ifamiliar inursery irhymes iand ichants. i 

30. The istudent iwill icompose isimple irhythmic ipatterns, iusing itraditional ior inontraditional 

inotation. i 
 

Understanding iCultural iInfluences i 

31. The istudent iwill irecognize ihow imusic iis iused iin ithe icustoms iand itraditions iof ia ivariety iof 

icultures, iwith iemphasis ion ifamous iAmericans, iAmerican iculture, ihistorical ievents, iand 

imajor iholidays. i 
 

32. The istudent iwill idescribe ithe iroles iof imusic iand imusicians. i 

33. The istudent iwill iidentify imusicians iin ithe ischool, icommunity, iand imedia. i 

34. The istudent iwill idescribe ihow ipeople iparticipate iin imusic iexperiences. i 

Making iConnections i 

35. The istudent iwill iidentify ibehaviors iappropriate ito idifferent itypes iof imusical 

ievents/situations i(e.g., iclassical iconcert, irock iconcert, isporting ievent). i 
 

36. The istudent iwill iidentify ithe irelationships ibetween imusic iand iother ifields iof iknowledge. i 

 

Analysis, iEvaluation, iand iCritique i 

37. The istudent iwill irecognize iwhen imusic ichanges ifrom ione isection ito ianother isection. i 
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38. The istudent iwill iidentify iand iclassify ithe itimbres iof ipitched iand inon-pitched iinstruments 

iby isounds. i 
 

39. The istudent iwill idifferentiate ivocal iand iinstrumental imusic. i 

40. The istudent iwill idistinguish ibetween iaccompanied iand iunaccompanied ivocal imusic. i 

41. The istudent iwill irecognize iby isight iand isound ithe idifferences ibetween imelodic irhythm 

iand isteady ibeat. i 
 

42. The istudent iwill irecognize idifferences iin imelodic ipatterns. i 

43. The istudent iwill irecognize idifferences iin irhythmic ipatterns. i 

44. The istudent iwill irecognize idifferences iin idynamics. i 

45. The istudent iwill irecognize idifferences iin itempo. i 

46. The istudent iwill iidentify ielements iof iperformances ithat ihe/she ilikes ior idislikes iand 

iexplain iwhy. i 
 

47. The istudent iwill idemonstrate imanners iand iteamwork ithat icontribute ito isuccess iin ithe 

imusic iclassroom. i 
 
Aesthetics i 

48. The istudent iwill iexplain ithe ipurposes iof imusic iin ivarious isettings. i 

49. The istudent iwill idescribe ipersonal iideas iand iemotions ievoked iby imusic. i 

Expression iof imusic 

Present imusic iexpressively iusing iappropriate itechnology i 

• Perform iaccurately iand iexpressively, idemonstrating iself-evaluation iand ipersonal 

iinterpretation iat ia iappropriate ilevel i 
 

• Participate iappropriately ias ian iensemble imember iwhile iperforming imusic iat ia iappropriate 

ilevel i 
 

• Demonstrate iinformed iparticipation iin imusic-making iactivities 

Creation iof iMusic 

Extended iimprovisation iover ivaried iharmonic iprogressions 
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• Improvise ia istylistically iappropriate iinstrumental isolo iover ia igiven iharmonic iprogression 

Create ioriginal imusic, ior iarrange ithe imusic iof iothers, iusing iappropriate itechnology 

• Arrange iselections ifor iinstruments iother ithan ithose ifor iwhich ithey iwere iwritten iin iways 

ithat ipreserve iand ienhance ithe iexpressive ieffect iof ithe imusic 

Theory iof iMusic 

Discernment iof imusical ielements i- iClassification iby igenre, istyle, ihistorical iperiod, ior iculture 

• Improvise ia istylistically iappropriate iinstrumental isolo iover ia igiven iharmonic iprogression 

Aesthetic iEvaluation iof iMusic 

Evaluation iof ithe iquality iand ieffectiveness iof imusical iperformances 

• Practice iof iappropriate ibehavior iduring icultural iactivities 

• Knowledge iof iavailable imusical iopportunities ifor icontinued imusical igrowth iand 

iprofessional idevelopment 
 

• Development iof icriteria-based iaesthetic ijudgment iof iartistic iprocess iand iproducts iin imusic 
	

Informed ijudgments ithrough iparticipation, iperformance, iand ithe icreative iprocess 

The iStandards iof iLearning iand iNational iStandards ifor iMusic iare inot iintended ito ibe itaught iin ia 

ilinear ifashion, ibut irather ishould ibe iimplemented ias ia icreative iprocess. iEach iunit iwithin ithis 

isample ishould iinclude istandards ifrom iall ifour imusic istandards i(Creation-Expression-Theory- 

iAesthetic iValuation) ito iillustrate ithis iprocess-based iphilosophy.39
 i 

																																																													
39

 iCalifornia iArts iStandards i- iContent iStandards i(CA iDept iof iEducation) 
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Figure i7 iCategories, iClassification iand iOrigins, iIndividual iGroup iPresentation i 

Suggested iActivities iby ithe iEnd iof ithe iCourse: iParticipation iin ia iprogression iof isinging igame 

iactivities isuch ias: imoving iin iplace, icircle igames iand idances, ipartner ichoosing igames, ichase 

igames, idouble icircle igames, iline igames iand idances, ipassing igames, iand iclapping igames. 

• Sing isongs ithat iuse iecho ipatterns i(solo iand iin igroups), icall iand iresponse, iand 

iimprovisation. 
 

• Study iand iperform imusic ifrom ia ichoral ioctavo. 
	

• Develop ia irepertoire iof iAmerican ifolk iand ipatriotic isongs. 
	

• Learn ia isong iin ia iforeign ilanguage. 
	

• Experience isinging iin iparts iincluding i2-part iharmony, icanons, ipartner isongs, idescants iand 

iostinatos. 
	

• Begin ito idevelop igood ivocal itechnique ithrough iregular iperformance iin imusic iclass. 
	

• Perform ian iorchestration ion iOrff iinstruments 
	

 

Categories	
• Students	will	learn	

about	various	
instrument	categories	

and	instrument	
funcBons	

ClassificaBon	
and	Origins	

• Students	will	learn	and	
understand	the	

diiferent	classificaBon	
to	specifified	

instruments	and	it's	
usage	

Individual/
Group	

presentaBon	

• Bringing	it	all	together:	
students	will	

demostrate	their	
understanding	and	
funcBonality	of		

instruments	and	music	
theory	
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Formative iAssessment 

iType Assessment iDetails 

Musical iAssignments, 

iQuizzes, iTest, iStudent 

iPresentation. 

All imusical iassignments, iquizzes, itest iand istudent ifinal ipresentations 

iare irequired iin iorder ifor ithe istudent ito ifully iappreciate iand iunderstand 

ithe icourse iobjective. iThese itasks iwill iencourage ithe istudent ito iexpand 

itheir imusical iknowledge iand icultivate ian iexpressive ilevel iof icreativity 

iby ithe iend iof ithe icourses. iIncluded, iwould ibe isuggested iactivities ifor 

iparents ito ibe iinvolved iin itheir ichild’s imusical iprogression isuch ias 

irecordings iand ifeedback isessions. iThe itest iand iquizzes ichallenge ithe 

istudents’ iknowledge iabout ithe icourse imaterial iand ithe istudent 

ipresentation iallows ithe istudent ito iamplify itheir icreativity iand 

iappreciate iother istudents’ iinterpretations. i 
 

Figure i8 iFormative iAssessment. i 
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Guidelines Instructional iStrategies, iAccommodations iand iModifications ito: iProvide iMultiple 

iMeans iof iAction iand iExpression 
Physical iAction • Discuss igeneral ivocabulary, imusic irelated iwords iand iphrases ialong iwith ispecific 

imeanings iof imulti-purpose iwords ifor iterminology iused iin iclass. iAfter ihighlighting 

imain iphrases ifor ieach ilesson, iprepare ifor imultiple ipractical iexposures ito ithe iterms 

iwhile iteaching iby iphysical isimulation, iverbal iconcentration, icolor-coding iand 

ipictures iwhere ipossible. 

• Give iopportunities ito iuse ithe iwords iin ispeaking iand iwriting iin ithe imusic iclass. iFor 

iexample, istudents ican iuse ithe iacademic ilanguage iof imusic ithrough iauthentic imusic 

itasks, iin ispeaking iand iin iwriting. iOr, iteachers ican iask istudents ito iplan iand iexecute 

ian ieight-measure iphrase iwhere ithey imust ichoose ifrom ia imenu iof idifferent inote 

ivalues iand irhythms. iTeachers ican iask istudents ito iwrite idown ithe iphrase ior ito 

iorganize ia iseries iof ismall icolor-coded icards iwith ithe inames iof ithe inote ivalues iand 

irhythms ibefore ithey iperform itheir iphrase. iThis iis ia iway ito icheck ifor iunderstanding 

iand ito ireinforce ithe iconnection ibetween ithe iwords iand ithe iphysical iactions. 

Expression	iand	

iCommunication	
• Speak, ichant, ising ithe inote ivalues iand irhythms iof ithe imusical iphrase ito isupport 

istudents iin iconnecting iterminology iand ipresentation. 

• Presentation iof iresearch iand imusical iideas ican ibe iin iwritten, iauditory, ior ipictorially 

idisplayed. 

• Use itechnology, iif iapplicable, ito irecord ipictures/video iand iwritten inarrative ion ithe 

imusic-making iprocess. 

• Provide ialternative iways iof iexpressing iand icommunicating imusical ichoices ithrough 

iwritten iwords, ipictures, isymbols, iassistive itechnology, idemonstration, ior iauditory 

ichoices. 

• Provide idaily iopportunities ifor istudents ito italk iabout icontent ithrough icollaborative 

imusical itasks. iStudents imake ichoices iin icollaboration iwith ia ipartner ior iin ia ismall 

igroup ias ithey iwork itogether iand ishare iideas. iMake iaccountable italk ian iexpectation 

iof ithe iclass, iand istructure istudent iinteractions iso iexpectations ifor iwhat ithey ishould 

ibe italking iabout iand ihow ithey ishould italk iare iclear. iFor iexample, istudents icould ibe 

iasked ito icreate ia imusical iphrase ithat iincorporates iat ileast i8 imeasures iof inote ivalues 

iand irhythms ilearned iin iclass, itwo ioriginal ivariations, iand iat ileast i8 imeasures iof ia 

icountermelody. i 

• Accommodate imovement, isinging iand iplaying ilimitations iand irestrictions ias 

iindicated ion ihealth iand iwellness iform i(heart iconditions, iallergies, iasthma, ior iother 

iphysically ilimiting iconditions.) 

• Accommodate ifor idifferentiation iin icommunication iabilities iincluding ibut inot 

ilimited ito isign ilanguage, igestures, isounds, ifacial iexpressions, iand iassistive 

itechnology. 
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Guidelines Instructional iStrategies, iAccommodations iand iModifications ito: iProvide iMultiple 

iMeans iof iAction iand iExpression 
Executive	iFunctions	 • Develop, imaintain, iand ipost iclear iand isimple iroutines ito ihelp istudents ianticipate 

iprocedures. iRoutines ibecome ifamiliar iover itime iand ifacilitate iunderstanding iof 

imusic iclass ilanguage iand istructure. 

 

Figure i9. iInstructional iStrategies, iAccommodations iand iModifications i 

Classroom iParticipation iRubric i 

This irubric iwill ievaluate ithe iparticipation iof ia istudent iin iclassroom iactivities iaddressing iactive 

iinvolvement, ipreparation, iability, icontent, iand iattitude. iEach icategory ihas itwo iexpectations, iand 

ieach iexpectation ireceives ipoints. 

Category Needs iImprovement 
1 iPoint 

Satisfactory 
2 iPoints 

Excellent 
3 iPoints 

Active iInvolvement • Student iis inot 

iinvolved iwith 

ithe iclass 

iactivity. 
• Student ineeds 

iconstant 

ireminders ito 

iget iback ion 

itask. 

• Student iis 

imostly 

iengaged iI ithe 

iactivity. 
• Student ineeds 

ifew ireminders 

ito iget iback ion 

itask. 

• Student iis 

iconstantly 

iengaged iin ithe 

iactivity. 
• Student idoes 

inot ineed 

ireminders ito 

iget iback ion 

itask. 
Preparation • Student idid inot 

ibring iany 

imaterials ito 

iclass. 
• Student idid inot 

icomplete iwork 

ioutside iof 

iclassroom iand 

iis inot iready ifor 

iclass 

• Student ihad 

isome ibut inot 

iall imaterial ifor 

iclass. 
• Student 

ipracticed iand 

iis imostly 

iready ifor iclass. 

• Student iis 

iready iwith 

irequired 

imaterials ifor 

iclass. 
• Student ihas 

ipracticed iand 

iis iready ifor 

iclass. 
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Ability • Student idoes 

inot iattempt ito 

icomplete 

iactivities. 
• Student idoes 

inot iuse ibody 

ipercussion ior 

ivocalize 

irhythms. 

• Student iputs 

iforth ieffort. 
• Student idoes 

inot ialways 

icomplete 

irhythms 

i(vocally ior 

iwith ibody 

ipercussion) 

icorrectly. 

• Student iis 

ialways iputting 

iforth itheir ibest 

ieffort. 
• Student ican 

iclap iand 

ivocalize 

irhythms 

icorrectly. 

Content • Student icannot 

icomplete ithe 

iactivities iand 

ishows ino 

ievidence iof 

iunderstanding 

ithe ikey iterms 

iof ithe iday. 
• Student idoes 

inot icount iclap, 

ivocalize, ior 

iuse 

iinstruments iin 

ia icorrect 

imanner ior ion 

ithe icorrect 

ibeats. 

• Student 

icompletes ithe 

iactivities iand 

ishows isome 

ievidence iof 

iunderstanding 

ithe ikey iterms 

iof ithe iday. 
• Student icounts 

iclaps, 

ivocalizes iand 

iuses 

iinstruments iin 

ia icorrect 

imanner ion ithe 

icorrect ibeats 

imost iof ithe 

itime. 

• Student 

icompletes ithe 

iactivities iand 

ishows imuch 

ievidence iof 

iunderstanding 

ithe ikey iterms 

iof ithe iday. 
• Student icounts, 

iclaps, 

ivocalizes, iand 

iuses 

iinstruments iin 

ia icorrect 

imanner ion ithe 

icorrect ibeats 

iall iof ithe itime. 

Attitude • Student ihas ia 

inegative 

iattitude. 
• Student iis inot 

iengaged iwith 

iother istudents, 

iteacher, ior 

iclassroom 

imaterials. 

• Student ihas ia 

ineutral iattitude 

iabout ithe 

iactivities. 
• Student iis 

imostly 

irespectful ito 

ithe istudents, 

iteacher, iand 

iclassroom 

imaterials. 

• Student ihas ia 

ipositive 

iattitude iabout 

ithe iactivities. i 
• Student iis ivery 

irespectful 

itowards iother 

istudents, 

iteacher, iand 

iclassroom 

imaterials. 
 

Figure i10. iClassroom iParticipation iRubric i 
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CONCLUSION 
	

In iconclusion, ithis ithesis ihas igenerated ia igeneral ioverview iof ieducation iin ia imusical 

ilearning ienvironment, iinstruction iand itechniques iin ithe iclassroom. iWhen iit icomes ito iteaching 

imusic, ithere iare idifferent imethods iused iby ieducators. iOne iof ithe ieasiest iways ito iintroduce imusic 

ito ichildren iis ito ifocus ion ithe inatural iinterest iof ia ichild iand iteach ichildren iin ia imanner ithat ithey 

iunderstand. iSimilar ito ihow itheir inative ilanguage iis itaught iie; ithe i“Mother iTongue iApproach”as 

iindicated iwithin iseveral imusic ieducation imethods iresearched. iEach imethod iof iteaching ihas ia 

isystem, ian ioverarching itheory iwith iexplicitly idefined igoals iand iobjectives. iOver ia iperiod iof itime, 

ithese iapproaches ihave ibeen iin iuse iand iknown ito ihave iefficacy. iA igeneralized ifeature ithat iall iof 

ithese iapproaches ihave iin icommon iis ithat ithey iteach ikids inot ito ionly ibe ia ifan iof imusic, ibut ito 

iinspire ithem ito ibe imusic imakers iand iartists. iThese istrategies iencourage iconstructive iengagement 

iand iimagination iand ibecome ian iessential ipart iof ithe ilearning imethod. iThe iproper imethod iin 

iwhich ito ieducate istudents iabout imusic iin igeneral idepends ion ithe igoals ithe iteacher iand ihow ithey 

iwish ito icultivate ia iwholesome imusical iexperience ifor iall istudents. 

The iinsights iobtained ifrom ithis ithesis iwould ieducate iteachers, istudents iand iparents iabout 

ihow itheir ifamilies ican iincrease ithe iexperience iof ithe ilesson iand ifind ithe iatmosphere imore 

ienjoyable. iThis icould ilead ito icontinued iengagement iin imusic, iwhich icould iwork ito iencourage 

ilifelong iappreciation iof imusic. iIt iis ithe ihope iof ithe iwriter ithat ithrough ian ienhanced icurriculum 

iutilizing ivarious iideas iand imethods, istudents iand itheir ifamilies iare imore ipleased iwith itheir 

imusical iexperience. iIt iis ilikely ithat ithe iexperience iof imusical iinstruction iwill ialso ibe ienhanced ifor 

ischoolteachers iand iadministrators. iIt iis ithe ihope iof ithe iwriter ito iencourage imusic ieducators ito 

idisplay, ithrough itheir iown icurriculum iand ipedagogies, ithe iintrinsic ivalue iof ilearning iabout imusic 

iwhile iutilizing ivarious imusic iphilosophies iin ieducation. iThis iwould iexpose istudents ito ia 
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icomprehensive iand ienjoyable imusic ilearning iexperience ithat iprovides istudents iwith ia irange iof 

idevelopmental ibenefits, iincluding ipositive isocial, icultural iand ieducational ioutcomes. iThis ishould 

icreate ia idiverse ienvironment ithat iwould icater ito ithe ineeds iof ithe istudents, ifamilies iand imusical 

ilearning iexperiences. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



	 32	

Bibliography 
 
Anderson, iWilliam iT. iThe iDalcroze iapproach ito imusic ieducation: iTheory iand iApplication. 

iGeneral iMusic iToday, i2012 
 
Bachmann, iMaurie iL. iDalcroze itoday: iAn iEducation iThrough iand iinto iMusic i(D. iParlett, iTrans.). 

iNew iYork: iOxford iUniversity iPress, i1991. 
 
Barber, iBarbara. iTraditional i& iSuzuki iTeaching: iA iComparison. iAmerican iString iTeacher, i1991 
 
Barkley, iElizabeth iF. iCrossroads: iThe iMulticultural iRoots iof iAmerica’s iPopular iMusic. iUpper 

iSaddle iRiver, iPearson iEducation iIn., i2007 
 
Burkholder, iJames iP., iGrout, iDonald iJ. iA iHistory iof iWestern imusic i(Tenth iedition.). iW.W. 

iNorton i& iCompany, i2019. i 
 
Cassidy, iJane iW. iEffect iof iintensity itraining ion ipreservice iteachers' iinstruction iaccuracy iand 

idelivery ieffectiveness. iJournal iof iResearch iin iMusic iEducation, i1990. 
 
 iChoksy, iLois i& iKodály, iZoltan. iThe iKodaly icontext: icreating ian ienvironment ifor imusical 

ilearning. iEnglewood iCliffs, iN.J.: iPrentice-Hall, i1981. 
 
Choksy, iLois. iThe iKodály icontext: iCreating ian ienvironment ifor imusical ilearning. iEnglewood 

iCliffs, iNJ: iPrentice-Hall, i1981. 
 
Choksy, iLois. iThe iKodály imethod iI: iComprehensive imusic ieducation. iUpper iSaddle iRiver, iNJ: 

iPrentice-Hall, i1999. 
 
Comte, iM. iMusic ieducation: igiving ichildren ia ivoice. iAustralian iSociety ifor iMusic iEducation, 

i2005. 
 
Crawford, iRichard, iand iLarry iHamberlin. iAn iIntroduction ito iAmerica’s iMusic. i2nd ied. iNew iYork: 

iW.W. iNorton i& iCo., i2013. iISBN: i9780393935318. 
 
Crawford, iRichard, iand iLarry iHamberlin. iRecordings ifor iAn iIntroduction ito iAmerica’s iMusic. i2nd 

ied. iNew iYork: iW.W. iNorton i& iCo., i2013. iISBN i9780393921403. 
 
Daniel, iK., iZoltan iKodály, iand iBarbra iDavis. iKodaly iapproach: imethod ibook ithree. iChampaign, 

iIL: iMark iFoster iMusic iCo, i1987. 
 



	 33	

Davidson, iJane iW., iMichael iJ. iA. iHowe, iDerrick iG. iMoore, iand iJohn iA. iSloboda. iThe irole iof 

iparental iinfluences iin ithe idevelopment iof imusical iperformance. iBritish iJournal iof 

iDevelopmental iPsychology, i1996. 
 
Ebbeck, iMarjory, iHoi iYin iBonnie iYim, iand iLai iWan iMaria iLee. iMusic iin iEarly iChildhood 

iEducation: iTeachers' iLevels iof iConfidence iand iHappiness. iAustralian iJournal iof iMusic 

iEducation ino. i2, i2008. 
 
Elliot, iDavid iJ. iMusic iMatters: iA iNew iPhilosophy iof iMusic iEducation. i2nd ied. iNew iYork: iOxford 

iUniversity iPress, i2015. i 
 
Elliot, iDavid iJ. iPraxial iMusic iEducation: iReflections iand iDialogues. iNew iYork: iOxford iUniversity 

iPress, i2005. i 
 
Evard, iMelanie. iMusic iEducation ifrom iBirth ito iFive: ian iExamination iof iEarly iChildhood 

iEducators’ iMusic iTeaching iPractices. iResearch iand iIssues iin iMusic iEducation i13, ino. i1 

i2016. 
 
Frazee, iJ. iand iK. iDiscovering iOrff : ia icurriculum ifor imusic iteachers, i1987. 
 
Goodkin, iDoug. iPlay, ising iand idance: ian iintroduction ito iOrff iSchulwerk. iNew iYork: iSchott 

iMusic iPublishers, i2004. 
 
Hermann, iEvelyn. iShinichi iSuzuki: iThe iMan iand ihis iPhilosophy. iWarner iBrothers iPublications, 

i1981. 
 
Joret, iMary. iE, iFilip iGermeys, i& iYori iGidron. iCognitive iinhibitory icontrol iin ichildren ifollowing 

iearly ichildhood imusic ieducation. iMusicae iScientiae, i2017. 
 
Kodály, iZoltan. iLet ius ising icorrectly. iLondon: iBoosey i& iHawkes, i1965. 
 
May, iBrittany iN. iPublic iSchool iEarly iChildhood iMusic iEducation: iChallenges iand iSolutions. 

iGeneral iMusic iToday, i2013. 
 
Michael, iGary. iE., iand iBarry iJ. iZimmerman. iSelf-regulation iof imusical ilearning: iA isocial 

icognitive iperspective ion ideveloping iperformance iskills. iNew iYork, iNY: iOxford 

iUniversity iPress, i2011. 
 
Montgomery, iErika. i10 iBenefits iof iChildren iLearning ia iMusical iInstrument. iPeterson iFamily 

iFoundation, i2018 
 
Reimer, iBennett. iA iPhilosophy iof iMusic iEducation: iAdvancing ithe iVision. i3rd ied. iUpper iSaddle 

iRiver: iPrentice iBooks, i2003. i 



	 34	

 
Southgate, iDarby iE. iand iVincent iJ. iRoscigno. iThe iImpact iof iMusic ion iChildhood iand iAdolescent 

iAchievement. iSocial iScience iQuarterly i90, ino. i1 i(2009. 
 
Suzuki, iShinchi, i& iNagata, iMary. i(1999). iAbility idevelopment ifrom iage izero. iNY: iAlfred iMusic. 
 
Suzuki, iShinchi. iNurtured iby ilove: iThe iclassic iapproach ito italent ieducation. i2nd ied. iNew iYork: 

iAlfred iMusic, i1993. 
 
Temperly, iNicholas. i“The iOld iWay iof iSinging: iIt’s iOrigins iand iDevelopment.” iJournal iof ithe 

iAmerican iMusicological, i43. iNo i3., i(1981). 
 
Trotter, iJames iM. i"Front iMatter." iOut iof iSight: iThe iRise iof iAfrican iAmerican iPopular iMusic, 

i1889-1895. iJackson, iMS: iUniversity iPress iof iMississippi, i2002. i 
 
Young, iPercy iM.. iZoltan iKodaly: iA iHungarian iMusician. iWestport, iConn.: iGreenwood iPress, 

i1977. 
 
Zimmerman, iBarry iJ. iA isocial icognitive iview iof iself-regulated iacademic ilearning. iJournal iof 

iEducational ipsychology, i1989. 
 


