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differentiated instruction is implemented
when the educator uses the student's
strengths, a planned remediation program,
and on-the-run flexibility. One of the
graduate student's reflections stated this
process clearly: "My philosophy as a
teacher has grown into the belief that we
should always look at what children can
do and use their strengths to help them
work through the challenges. There are all
kinds of minds and we all have strengths
and weaknesses. Once these are
discovered, great gains can be made when
we use the strengths to help us with our
weaknesses."

University-community —partnerships
can be a powerful educational vehicle.
Postsecondary educators have the great
potential to seriously improve multiple
environments  through  collaborative
endeavors that are directed by educators
with a vision. Literacy professors have
incredible cognitive and pedagogical
skills that are desperately needed in many
community programs; however, these
professionals are often overworked and
tired. The coupling of classroom and
community allows literacy professionals
the opportunity to meet the community's
needs while simultaneously training their
students.

Postsecondary educators have the
ability to create a domino effect of literacy
success. This study clearly portrays the
need to have students working outside
their comfort zone, within or outside of
the college classroom. College professors
must strive to differentiate instruction for
their students by continually assessing,
planning, reflecting, and then revising
their lesson plans. When higher education
begins to model this cyclical process, this

best practice will begin to matriculate into
all levels of education.

In closing, the authors would like to
spur the reader to ponder the broad
possibilities for systemic change via
community and university partnerships.
Adult education centers would have a
significant increase in trained educators
and universities would have an
opportunity to give back to the
community  while  simultaneously
increasing their students' cognitive and
pedagogical understanding. One cannot
underestimate the implications suggested
in regards to greater societal gains. Most
important to this concept, adult leamers
would then be better prepared to help
their friends and family members, leading
to greater economic and emotional
stability. The graduate students would be
better prepared to differentiate instruction
for all of their pupils in classrooms around
the country each day. In this idea, how
many hundreds of children would benefit
from a greater quality of instruction? It is
a question the educational community
should be reflectively answering and
supporting through coordination of new
university and community partnership
initiatives. Our hope is that one day
reading will truly be a collaborative
process with many layers of support.
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