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trained teachers expressed fear of failure 
and the discomfort of working under new 
circwnstances. 

About halnvay through the semester, 
the graduate students' reflections changed 
from feelings of fear and exhaustion to 
exhaustion and elation at the learning they 
were providing and receiving. The 
following two statements are a sample of 
tlle graduate students' increase m 
confidence: "This adult tutoring 
experience forced me to work outside my 
comfort zone. Once I assessed Ali's 
literacy needs and formulated a plan for 
remediation, my confidence as a tutor 
started to take shape. The abundance of 
theoretical support was reinforcing!" and 
"When I was assigned this particular 
project, teaching an adult to read, I 
questioned my ability as a reading 
teacher. I found out the answers to all 
these questions and more when I met my 
tutee and entered into a new dimension in 
the field of teaching reading." These 
highly trained teachers, who were 
complaining about the growing pains 
associated with the new learning 
environment, now began to write about 
the joys of leanling and making a 
significant difference in the lives of other 
adults. 

The graduate students' reflections 
also depicted their new insight regarding 
cultural awareness and ELLs' specific 
needs. They specifically wrote about the 
language barrier challenges and their own 
language biases Umt they were unaware 
of previously. 

The following two quotes are a good 
sarnple of the graduate students' feelings: 
"Manuel has given me a gift that I had not 
expected. He has shown me that iliings I 
believed about myself were not true; I 
have had to examine many of my own 
subconscious beliefs. I see our 
community much differently because of 
this experience" and "My enlightenment 
about ELLs and adult learners has been 
invaluable. I have gained a whole new 
realization of our culture as Americans 
while foreigners try to assimilate into our 
world." 
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Tlltor Kllowledge 
1l1e graduate students' reliance on 

previous training and background 
knowledge was the common Ulread 
interwoven throughout the graduate 
students' journal notes, lesson plans, and 
classroom presentations. The classroom 
consisted of a speech pailiologist, several 
primary and upper-elementary teachers, a 
middle school intensive reading teacher, 
two high school intensive reading 
teachers, and one elementary reading 
teacher. Throughout ilie semester, the' 
graduate students referred to and relied on 
tlleir specific areas of strength in plarming 
and reflecting on lessons and offering 
assistance during classroom discussions. 
For example, ili e speecb pailiologist used 
an auditory trainer wiili her tutee and 
taught tile class about auditory 
bombardment. She stated, "Auditory 
bombardment is used with children who 
have a phonological disorder. Simply 
speaking, ilieir speech is unintelligible and 
they have difficulty imitating the 
appropriate phonemes." Many of the 
graduate students began to use ilie 
auditory trainer to assist their ELLs in 
acquiring new English sounds. 

Another exarnple is the Wilson and 
Reading Recovery trained teachers. These 
teachers consistently brought exarnples 
from their programs to class and included 
parts of the program in their tutoring 
sessions. The primary teachers brought 
their knowledge of teaching phonemic 
awareness and phonics and oilier 
common primary metilOds and tlle upper­
elementary teachers shared vocabulary­
enrichment ideas. 

The contrasting effect also occurred; 
the graduate students with only a few 
years of teaching and limited training 
continually relied on tile class to help 
iliem plan and assess their tutees. 
Specifically, two graduate students had 
previously taught art. Their program was 
cut and, due to contractual obligations, the 
local school district moved til em into high 
school intensive reading positions. This 
new role required them to receive a state 
reading endorsement. BOUl graduate 

students worked diligently to assist their 
tutees, elicit help from their colleagues, 
and spend extra time working wiili the 
professor. These graduate students wrote 
about feeling overwhelmed and 
inadequate. More importantly, their 
lesson plans did not demonstrate a 
consistent tutoring program, rather an 
attempt to try whatever suggestions were 
currently being shared during class 
discussions and to rely on the materials 
supplied by the adult education program. 
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Teaching an adult learner can be 

likened to an intricate dance-a tango 
over a simple waltz. Success is reuaot 
upon partner confidence and support. 
Through an understanding of adult 
behavior, reflective practice, and on-going 
assessment to tailor learning needs, the 
tutor and tutee relationship can be 
valuable with implications for success. 

This study produced five 
implications: I) adult education systems 
need ilie support of local university 
literacy departments because togeilier 
these institutions can create a systemic 
change; 2) graduate students reap 
incredible cognitive and pedagogical 
gains when they are asked to work 
outside of tlleir comfort zone with the 
support of their colleagues and tile printed 
resources of great educational minds; 3) 
graduate students appear to experience an 
increase in accountability and 
responsibility when tutoring adults due to 
the adult's desire to improve literacy in 
order to increase their vocation and life 
opportunities; 4) Ule graduate students' 
practice of �r�e�f�l�e�c�t�i�o�~� allowing for links to 
background knowledge and therefore 
stronger leanling, allowed them to delve 
deeper into boili theory and practice to 
increase ili eir pedagogical understanding 
regarding adult learners and ELLs. 
Furilicrmore, becoming practitioners in 
adult literacy illustrated to them how 
theory put into practice becomes messy, 
and how teaching anyone literacy 
involves the cyclical process of assess, 
evaluate, �r�e�f�l �e�c�~� and plan; and 5) 
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di fferentiated instruction is implemented 
when the educator uses the studenfs 
strengths, a planned remediation progrnm, 
and on-the-run flexibility. One of the 
grnduate student's reflections stated this 
process clearly: "My philosophy as a 
teacher has grown into the belief that we 
should always look at what children can 
do and use their strengths to help them 
work through the challenges. There are all 
kinds of minds and we all have strengths 
and weaknesses. Once these are 
discovered, great gains can be made when 
we use the strengths to help us with our 
wealmesses. " 

University-community partnerships 
can be a powerful educational vehicle. 
Postsecondary educators have the great 
potential to seriously improve multiple 
environments through collabomtive 
endeavors that are directed by educators 
with a vision. Litemcy professors have 
incredible cognitive and pedagogical 
skills that are despemtely needed in many 
community progrnms; however, these 
professionals are often overworked and 
tired. The coupling of classroom and 
community allows litemcy professionals 
the opportunity to meet the community's 
needs while simultaneously training their 
students. 

Postsecondary educators have the 
ability to create a domino effect oflitemcy 
success. 1bis study clearly portrays the 
need to have students working outside 
their comfort zone, within or outside of 
the college classroom. College professors 
must strive to differentiate instruction for 
their students by continually assessing, 
planning, reflecting, and then revising 
their lesson plans. When higher education 
begins to model this cyclical process, this 

best pmctice will begin to matriculate into 
all levels of education. 

In closing, the autilOrs would like to 
spur the reader to ponder tile broad 
possibilities for systemic change via 
community and university partnerships. 
Adult education centers would have a 
significant increase in trained educators 
and universItIes would have an 
opportunity to give back to the 
community while simultaneously 
increasing their students' cognitive and 
pedagogical understanding. One cannot 
underestimate the implications suggested 
in regards to greater societal gains. Most 
important to this concep~ adult learners 
would then be better prepared to help 
their fiiends and family members, leading 
to greater economic and emotional 
stability. The grnduate students would be 
better prepared to differentiate instruction 
for all of their pupils in classrooms around 
the eountry each day. In this idea, how 
many hundreds of children would benefit 
from a greater quality of instruction? It is 
a question the educational community 
should be reflectively answering and 
supporting through coordination of new 
university and community partnership 
initiatives. Our hope is that one day 
reading will truly be a collaborative 
process with many layers of support. 
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