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Presenter
Presentation Notes
ASL is an "age-old" teaching strategy used for years; especially in the health care profession.  Centered on community and academic success, ASL is an innovative, pedagogical model; providing real life learning experiences (Weigert, 2002).  The model reverses the student’s role to be knowledge providers, rather than knowledge recipients (Sangpikul, 2017). ASL is often incorporated into a course by way of a project that has both learning and community action goals.  Projects are designed via collaboration between faculty and community partners. The project asks students to apply course content to community-based activities and again gives students experiential opportunities to learn in real world contexts and develop skills of community engagement, while affording community partners opportunities to address significant needs (Vanderbilt, 2019).Faculty have argued to date that service learning is one of the most significant teaching methodologies gaining momentum in higher education today. "In higher education institutions, most colleges and universities have encouraged their instructors to use various teaching techniques such as problem-based learning, team-based learning, role-play learning, research-based learning, experiential learning, and service learning" (Sangpikul, 2017).   Today's generation of learners are calling for a change.  ASL is at the helm, providing experiential experiences that contribute to knowledge growth and a greater community at large.  When done well, teaching through community engagement benefits students, faculty, communities, and institutions of higher education. Below are some of the benefits that education researchers and practitioners have associated with community engaged teaching. Student Benefits of Community Engagement (Vanderbilt, 2019).LEARNING OUTCOMESPositive impact on students’ academic learningImproves students’ ability to apply what they have learned in “the real world”Positive impact on academic outcomes such as demonstrated complexity of understanding, problem analysis, problem-solving, critical thinking, and cognitive developmentImproved ability to understand complexity and ambiguityPERSONAL OUTCOMESGreater sense of personal efficacy, personal identity, spiritual growth, and moral developmentGreater interpersonal development, particularly the ability to work well with others, and build leadership and communication skillsSOCIAL OUTCOMESReduced stereotypes and greater inter-cultural understandingImproved social responsibility and citizenship skillsGreater involvement in community service after graduationCAREER DEVELOPMENTConnections with professionals and community members for learning and career opportunitiesGreater academic learning, leadership skills, and personal efficacy can lead to greater opportunityRELATIONSHIP WITH THE INSTITUTIONStronger relationships with facultyGreater satisfaction with collegeImproved graduation ratesFurther benefits of ASL include:FACULTY BENEFITSSatisfaction with the quality of student learningNew avenues for research and publication via new relationships between faculty and communityProviding networking opportunities with engaged faculty in other disciplines or institutionsA stronger commitment to one’s researchCOLLEGE AND UNIVERSITY BENEFITSImproved institutional commitment to the curriculumImproved student retentionEnhanced community relationsCOMMUNITY BENEFITSSatisfaction with student participationValuable human resources needed to achieve community goalsNew energy, enthusiasm and perspectives applied to community workEnhanced community-university relations



Student Benefits 

•Learning Outcomes
•Personal Outcomes
•Social Outcomes
•Career Development
•Relationship with the Institution
•Faculty Benefits
•College and University Benefits
•Community Benefits
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A common guide for community-based course planning is PARE (Preparation, Action, Reflection and Evaluation).  Preparation involves partner selection, establishing goals and objectives, logistics, considering ethical issues, and devising clear expectations.  Action is the implementation plan. Reflection requires students to think critically about their experience; understand the complexity of their community experience and put it in a larger context; challenge, their attitudes, beliefs, assumptions, privileges, prejudices, and stereotypes; and transform a single project into further involvement and/or broader issue awareness.  Lastly evaluation is used to determine to what extent the goals and learning objectives of the project were met.  Evaluation helps ensure the success of the next community project — reinforcing design and implementation practices.  Community projects should be evaluated from the perspectives of the community partner, those who use the partner’s services, and students (Vanderbilt, 2019).There are many variations of ASL and ways to integrate ASL into an existing course, depending on the learning goals, size of the class, academic focus, and community partnership type (Vanderbilt, 2019). Discipline-BasedStudents are expected to have a presence in the community throughout the semester and reflect on their experiences regularly.  In these reflections, they use course content as a basis for their analysis and understanding of the key theoretical, methodological and applied issues at hand.Problem-BasedStudents relate to the community much as “consultants” working for a “client.” Students work with community members to understand a particular community problem or need.  This model presumes that the students have or will develop capacities with which to help communities solve a problem.Capstone CourseCapstone courses ask students to draw upon the knowledge they have obtained throughout their course work and combine it with relevant service work in the community. The goal of capstone courses is usually either exploring a new topic or synthesizing students’ understanding of their discipline.Service InternshipService internships have on-going faculty-guided reflection to challenge the students to analyze their new experiences using discipline-based theories.  Service internships focus on reciprocity: the idea that the community and the student benefit equally from the experience.Undergrad Community-Based Action ResearchStudents work closely with faculty members to learn research methodology while serving as advocates for communities.  This model assumes that students are or can be trained to be competent in time management and can negotiate diverse communities.Directed Study Extra CreditStudents can register for up to three additional/extra credits in a course by making special arrangements with the instructor to complete an added community-based project.  The course instructor serves as the advisor for the directed study option.  Such arrangements require departmental approval and formal student registration.



LU SON 
Min istry

Ha n d s  a n d  Fe e t  Clin ic



MODELING 
H U M LITY

P H IL 2 :3 - 4

M IR R O R IN G   
C H R IS T'S  E XAM P LE

J O H N  13 :12 - 17

M E E TIN G  C O U R S E  
O U TC O M E S

M AKIN G  AN  IM P AC T



T

PRACTICAL 
CO N SIDERATIO N S

• Align ing with  
Course  Ou tcom es

• Affilia tion  
Agre e m e n t

• Budge t and  
Supp lie s

• Deve lop ing Form s 
and  Gu ide line s

• Illu m ina te  Gran t

IN ITIAL 
IN SP IRATIO N

• Dr. De a  Britt

• Foot Clin ic, Un ion  
Colle ge  



Presentations are 
com m unica tion  too ls  tha t can  

be  de m onsta tions, le ctu re s , 
spe e che s, re ports , and  m ore .

IN AUGUR AL 
H AN DS  AN D 
FE E T CLIN IC

• January 2016
• Nkombo Island, Rwanda
• 700 children
• Hygiene care, education, 

screening
• Sharing God's love
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• Blessing Bags
• "No strings attached"
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Having grown over the years, the hands and feet clinic is a remarkable experience in general.  It changes the perspective of the students. Sometimes when I leave the clinic, I am absolutely speechless. We work with a very vulnerable population, it is  important for us to appreciate our role in their vulnerability.Using the ASL model the clinic ultimately becomes our ministry unto ourselves.  We so often think we are filling the cups of our participants, but in reality, our cups are being filled. That’s a powerful takeaway in what we do-- HIS hands and feet.  Having served well over 500 clients locally, the Hands and Feet Clinic has changed over the years to embrace community demographics, come alongside our clients, and meet them where they are.  The clinic has become a community health clinical staple.  



DISASTERBLO O D  D O N O R 
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Academic service learning (ASL) is a teaching method that combines meaningful service to the community with curriculum-based learning. Colleges and universities partner with organizations like the American Red Cross to foster an environment where students learn about themselves and their communities by taking action through service. While providing volunteer service in their communities, students improve their academic skills by applying what they learn in school to the real world. They then reflect on their experience to reinforce the link between their service and their learning (American Red Cross, 2019). An Academic Service Learning project with the Red Cross can expand a student’s horizons and make then feel better prepared for their future career.  They develop interpersonal and leadership skills and gain real-world experience related to their field of study – all while contributing to the strength and resiliency of their community.We currently support ASL across all RC service lines. . .
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Experiential --
VOICE

READERS AND TEARS
Coming alongside -- Meeting vulnerability face to face -- Empowerment

OMT -- REAL TIME

Behavioral health interventions

EMPATHY REDISCOVERED

Conversations - unscripted
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BEN JAM IN  FRAN KLIN
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"Tell me and I forget, teach me and I may remember, involve me and I learn--“ Benjamin Franklin
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DO  YOU CURREN TLY OFFER ASL 
OPPORTUN ITIES?
If so, what?  If not, why?

STUDEN T IN SIGHT--
Le t the m  have  a  VOICE. 

HOW DO YOU SEE ASL IN  YOUR RESPECTIVE 
DISCIPLIN E?
Who is  he re  :) 

CON SIDERIN G THE MISSION  OF LU, WHAT ARE 
YOUR THOUGHTS ON  ASL AN D IN TEGRATION  OF 
BIBLICAL WORLDVIEW?
His hands and  fe e t. . .
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