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ABSTRACT

The purpose of this qualitative case study wasszibe role ambiguity for three school board
presidents at Rydell Independent School Distrid®yalell, Texas. In describing role ambiguity
as the school board president perceives it, | sotogtlescribe how role ambiguity is impacted by
one’s self-efficacy, state accountability standaea&l transformational leadership capabilities.
Research questions framing the study included: Hos the school board president’s self-
efficacy influence role ambiguity? How does rahebaguity impact the school board president
as a transformational leader in the district? HiowT exas accountability standards impact role
ambiguity of the school board president? Thisyutdized a pseudonym for the institutional
setting, Rydell Independent School District, andyskonyms for the participants in the study.
The participants consisted of three Rydell boardhivers who served as the president of the
board. Data collection for the collective casalgtoonsisted of face-to-face interviews, a Likert
scale survey regarding role ambiguity, and siteudwents. Utilizing three forms of data
collection and three participants’ views increagadtworthiness in the research study through
triangulation. In the analysis phase, the dataevatuated for relevancy, coded, and redundant
data removed. Themes were identified and describée how and what of the study was
examined, and the results and meanings were detusslepth (Moustakas, 1994).

Key words role ambiguity, school board president, selfezttiy, transformational

leadership, accountability
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CHAPTER ONE: INTRODUCTION

Within the state of Texas, over 1,000 independebtip school districts and charter
schools exist to provide an educational foundatiiotine students based upon state academic
standards. Each public school district is accdulatéor meeting the individualized needs of the
learner as assessed through the State of Texassisset of Academic Readiness (STAAR).
Accountability through data driven research is echthroughout the halls of the public school
buildings, engrained upon the minds of th& 2éntury educator, and incorporated into district
strategic plans and processes annually. Througiirdtandardized achievement scores, these
measures and directives seek to allow the digtrictose academic performance gaps between
groups, and to provide postsecondary readineggdoluating students. The district has earned
the right to hang the banner announcing to the sthtexas that this district is Exemplary as
decreed by the state of Texas Education Agency72002).

The accountability components as measured by stsideademic achievement on the
STAAR exam are pivotal to curriculum initiativesate funding, and professional development
alignment within the district (TEA, 2007-2012). ing this accountability journey, the teachers
are supplied with the grade level state standat$the administrators are equipped with the
analysis of test scores. Both components allovitferdecision making of the school to be data
driven and to be focused on academic achievemeallflearners. The importance placed on
the ability to properly analyze and dissect theadscomes paramount as hired administrators
and elected board members struggle to reconciléakadproper steps to meet the student’s
academic needs as set forth in the state standards.

The roles of the teachers and administrators aalgl defined and focused to bring

forward instructional improvement strategies to trike Texas state standards. However, as
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elected officials and the link between the schgsetem and the tax paying community, school
board presidents are measured by the academiovaoiat of the district yet restrained to
specific state specified duties. These dutiesigelsetting the local tax rate, setting and
adopting policies, buying and selling of districoperty, bond referendums, budget adoption,
and the hiring and firing of the superintendent ATE007-2012). Within this era of academic
accountability, educators are held responsibléHfemprogress of each learner academically and
in implementing instructional strategies to equip student with the knowledge base necessary
to pass a test. It is this disparate set of measent guidelines and community expectations that
create friction and lead to a board president cigeaistate mandated set of goals, yet each
community simply wants to know how highly regardedny district and what are you doing to
remedy the low performance of the student populd®syd (2008) describes this age of
accountability as
the startling paradigm shift to outcome-based actaility, high stakes testing, and
sanctions; new and steeper expectations for distnid school board leadership to
improve student achievement and close the blackevethievement gap; increasing
transparency and availability of school districtadaia the internet and online, databases,

and web sites. (pp. xv-xvi)

Background
The public education system in the United Sategewed as a catalyst or an impediment
to the future workforce of America. The publicatiof A Nation At Risk: The Imperative for
Educational Refornju.S. Department of Education, 1983), createdndutine Reagan
administration, placed a bleak and tragic outlop&ruthe ability of the United States to publicly

educate a population prepared to meet a globaloacpnet alone lead one. The federal
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government continued to impose itself into the mudllucation system as the Bush
administration mandated the No Child Left Behind 82001 (U.S. Department of Education,
Office of Elementary and Secondary Education, 2002jis act demanded greater rigor in
academic standards for public school students a¢hesUnited States, and placed the
assessment accountability component into the nohdsery student, teacher, administrator, and
board member.

As the accountability of the students is placedrugach person within the school
system, the effectiveness of the Texas school ha@sident is viewed by the accountability
rating it receives from the Texas Education Agentie literature regarding school board
presidents across America is limited, as a majafityesearch constitutes studies of teachers and
administrators in relation to student achievemdittis is understandable as the duties delegated
to the Texas school board president are not speoithe academic achievement of the students;
yet, the evaluation of the trustee’s performancéhieycommunity is viewed almost entirely by
this component.

Although research is limited regarding the roleha school board president and
students’ academic achievement, a landmark stugdypeeormed in lowa in 2001, The
Lighthouse 2001 Study. This study found that s€hoards in high achieving districts are
significantly different in their knowledge and ked8 than school boards in low achieving
districts (lowa Association of School Boards, 2000) addition, a literature review performed
by Deborah Land (2002) reported the critical congras of effective school board governance
as

appropriate overarching concerns, namely studexteanic achievement and policy, not

administration; good relations with the superintamdother agencies, local and state
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governments, and the public, as well as betweerdbnambers; effective performance

in the areas of policy making, leadership, and letidg; and adequate evaluation and

training. (p. 248)

The roles delineated to the Texas school boarddmetsare minimized to setting the local tax
rate, setting and adopting policies, buying antirggbf district property, bond referendums,
budget adoption, and the hiring and firing of thpexintendent (TEA, 2007-2012). Yet the
accountability of the students within the distrests ultimately upon the trustee’s shoulders.
Therefore, how does the school board presidemtadihg the board perceive his or her role in
the academic achievement accountability game, wiliiodmately defines the winners and the
losers. As the district environment and the comitywof taxpayers seek leadership from the
board president, the self-efficacy of the presidentvell as his or her ability to lead using
transformational components will be evaluated anig¢d through the polls.

Role ambiguity within the school board presidaettes multiple problems that distract
from the focus of educating students. A micromamgagientality develops as the president
performs various roles and responsibilities assigneschool staff. Also, the active board is
confused regarding specific roles, which createdaionship of friction between the board
president, board members, and the acting supedeat#n Wisconsin school board presidents,
superintendents, and high school principals frondi8&icts urged the need for clarification of
policy and administrative responsibilities to impedoard effectiveness (Anderson, 2006). This
role ambiguity perpetuates board member turnoveredisas shortens superintendent longevity
creating instability in the district through contous leadership changes. The proposed study

into the role ambiguity of Texas school board pitests sought to describe the human element

13



of the phenomenon and gain an understanding oftiaphenomenon of role ambiguity occurs

and how it impacts the leadership within the distri

Situation to Self

As an elected school board trustee, the existeha#eoambiguity within the school
board president’s position is distinguishable tiglohis or her actions within the community and
the relationship with the superintendent. Alsotiwagion for the proposed study was founded in
the necessity to describe and understand the premmmof role ambiguity as experienced by
the Texas school board president. Utilizing arlmgical philosophical assumption, this
research sought to describe the different perspescof the board president participants and to
develop themes and an understanding of the indalueality with role ambiguity. The
paradigm for the study was in the social constwisin framework. Relying on the participants’
views of role ambiguity within the position of sdidoard president, one’s self-efficacy and
social forming of one’s reality was studied. Aperences were lived and subjective meanings
were developed, | relied on the participants’ vi@ighe situations formed through interactions

with others (Creswell, 2013).

Problem Statement
Public school boards in Texas are comprised otefecommunity members. Within the
school board, a trustee is nominated by the baalebd the team and is given the title of
president. The school board president, along thighother six trustees, are charged with
approving budgets, setting the tax rate, adoptoigies, passing bonds, buying and selling of
school property, and the hiring and firing of thperintendent (TEA, 2007-2012). Within these
roles and responsibilities, the board presidens st oversee the daily activities of the district;

although, through an approved and adopted anmadégic plan, goals for the school district are
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outlined and measured annually. Due to the Noddtelft Behind Act of 2001 and the mandate
regarding assessments administered in the schsi@nsyg, the community’s approval of the
board president depends on the academic achieveaseiiis of the district as assessed through
the STAAR test.

The problem lies with the school board presidemis@iently misunderstanding one’s
role and the role exclusive to the superintendeetggardelle, 2006). This role ambiguity leads
to strained relationships between the board presaed the superintendent, higher
superintendent turnover, higher school board tuencand ineffective leadership of the school
district. Qualitative research studies regardhmegworking relationships and role responsibilities
between the board president and superintenderixénemely limited. Therefore, it is not
surprising the misunderstanding of one’s role armrged relationships continue within a district
as the superintendent and board president attenfilitthe same shoes. The lines drawn for the
school board president between accountability @cchmmunity through specific actions to
improve student accountability and the state decoles of the board president are blurred. In
depth studies into the systematic process of a¢ability components playing out in the lived
experiences of school board members do not exigfif®, 2013). In addition, “since the No
Child Left Behind Act of 2001, minimal research leeen conducted regarding school board
practices and governance in relation to the aceduiiityy scrutiny imposed on public schools”
(Hess & Meeks, 2010, p. 12). Exploring this topan assist local school board presidents and
superintendents by describing roles, and specifgifertive leadership practices that will
promote accountability through academic achieverf@rthe students. This will create strong

school board and superintendent training programs.

15



Boards of the Zlcentury are playing a more active role in the @ngwf “efforts to
improve their schools through activities such aal-@etting, monitoring, and ensuring alignment
of professional development” (Hess & Meeks, 201®&)p However, the element of role
ambiguity exists within the school board as the camity and state seek measurements and
activities to increase student accountability tigfodistrict academic achievement; therefore, the

delegated duties of the board president fall irt@meters of oversight responsibilities.

Purpose Statement
The purpose of this collective case study was stiilee role ambiguity for three school
board presidents at Rydell Independent School iDistr Rydell, Texas. In this research, role
ambiguity is generally defined as the single ortipld roles that confront the role incumbent,
which may not be clearly articulated in terms dfdéors or performance levels (Kahn, Wolfe,
Quinn, Snoek, & Rosenthal, 1964). The generalatdtaristics of this collective case study were
the in depth description and analysis of role amibygfor school board presidents in the

bounded system of a Texas public school board.

Significance of the Study
In evaluating the need for this study, severaldiesctontributed to the conducting of the
research. First, as educational mandates contntrekle down from the federal and state
governments, school board presidents receive greasure to strengthen the academic success
of the district. The standard based reform hasegamomentum across the United States and
waged war on the local public school system. Hawuethe school board president is solely
armed with oversight artillery yet expected to léadictory. As all eyes are focused on student

achievement through assessment, the role of |dagexsthin the district is gaining attention and
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school boards are being scrutinized as to thegrirolnfluencing student achievement
(Castagnola, 2005).

The state mandates sanctioned upon the local sbbaadls are catalysts to the current
problems in local school governance. “State statbisically make school boards responsible
for everything. Board members find it difficult b® responsible for everything and not actually
supervising the doing of it” (Danzberger, 19948). This study explored the perceived role
ambiguity of the school board president in leadimgdistrict and in complying with state
statutes. The functionality of the school boareviglent in the leadership of the president;
whereas, dysfunction and conflict arise within haat board as individual roles of board
members are not clarified (Danzberger, 1994).

Through meanings and conclusions reached in thd/sprofessional board training may
be created and relevant to what board presideets toelead in this era of accountability.
Additionally, the lessons learned through this cstsey can facilitate more meaningful
conversations between the superintendent and Ippesitient, as the collaboration between
these two entities is instrumental to the effecteaaership of the district. Also, barriers, which
inhibit productive relationships between the boamekident and the trustees, can be minimized

as a better understanding of one’s role is destribe

Research Questions
The purpose of this collective case study was stiilee role ambiguity for three school
board presidents at Rydell Independent School iDistr Rydell, Texas. Specifically, the study
sought to gain a greater understanding of theemnite of self-efficacy, leadership style, and
Texas accountability standards on the school bpagsident’s perception of his or her roles and

duties. Research exists regarding the connectabmden leadership styles of the school board
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cooperate and the effectiveness of the board (FoBnerlein-Palmer, & Reeves, 2012; Hess &
Meeks, 2010; Piggot-Irvine, 2008; Robinson, Lio&dRowe, 2008); however, research into the
school board president’s perception of his or bér are non-existent. The following three
guestions guided this research study:

Research Question How does a school board president’s self-efficatjyence role
ambiguity within the elected position3tilizing the social cognitive theory as a thewa
framework to the proposed study, | sought the imp&one’s self-efficacy in understanding the
perceived role ambiguities of the school boardidess.

Research Question Blow does the perceived role ambiguity of the schoakd
president impact him or her as a transformatiomader? Linking current studies in
transformational leadership skills of administratand teachers, this question sought an
understanding of how role ambiguity promotes oreags the transformational leadership of the
school board president. Recent studies suggest adtween transformational leadership and
student academic achievement. Therefore, doesinoleguity in the school board president
impact his or her ability to be transformationabdsader.

Research Question Blow do Texas accountability standards impact retéauity of
the school board presidentPhe accountability standards placed upon theipgbhool districts
drive every decision regarding personnel, budgetjaulum, and staff development. Therefore,
how does the school board president perceive Heiorole in the student’s attainment of the

academic standards as assessed through the STAaR?ex

Research Plan
A qualitative collective case study was utilizeddescribe the phenomenon of the school

board president’s role ambiguity within the boundgsgtem of the Texas school board. A case
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study allowed research to be conducted within ¢fa life, contemporary context of the
participant’s experience (Yin, 2003). The idewcation and study of the specific cases provided
an in depth understanding of the issue, role anityig’hrough data analysis, themes unique to
each case were studied, and conclusions were foragaading the overall meanings and lessons

learned from the cases (Creswell, 2013).

Delimitations

As the researcher in this study, | implemented pseful decisions to guide and focus
my collective case study. School board presiderte the participants in the study because of
their connection with the superintendent of schaold the role they play in leading the school
board as a team. Also, the district chosen asitador the study has employed three different
superintendents in the last five years. This haated confusion in leadership responsibilities of
the board president.

Several factors contributed to the limitationshaf proposed study. The selection of
board presidents from a single district in Texastkd the generalizability of meanings and
explanations reached in the study. The study gadhaata within a certain period of time
limiting the meaning and conclusions reached tesaghated time frame. A study consisting of
a greater number of years might detail further tgsions relating to role ambiguity within the
school board president. The researcher is the hums&rument in this qualitative study;
therefore, | bring my own voice to the researamaddition, reflexivity limited the study in that
the behaviors and responses of the participantshanag changed due to participant’'s knowledge

he or she was being studied.
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CHAPTER TWO: LITERATURE REVIEW

Introduction

From the founding of the first school board in #t@te of Massachusetts to the current
day school board, struggles through policies, daaimaking, state accountability ratings, and
lack of effective leadership continue to plaguesthiocally elected entities. The media criticizes
the school board for playing politics, the taxpayeniticize the board for low district
achievement scores, and the state criticizes taheddor misuse in allocation of funds.
Surrounding the negativity of boards misusing tbegr delegated to them through state law,
gualitative and quantitative studies have researtive how and why of the breakdown in this
governing body. These in depth studies have dramolasions on the actions of the collective
board that promote an environment conducive toestularning in addition to the actions of the
board collective which distract from the vision andsion of the school district (Delagardelle,
2006; Johnson, 2011; Sell, 2005). However, stugte lived experience of the leader of the
board, the elected president, and his or her pardaiuty of accountability to the school district
has not been studied. Through a qualitative stoiythe lived experience of the school board
president, a greater understanding of the percenled and responsibilities could provide a link
to the effective leadership components suggestdteogurrent studies.

In reviewing meta-analyses and literature reviesgmarding school board presidents’
roles and responsibilities and the impact of th@setices on student learning, consistent
leadership qualities and foci continue to emergenstudies. As a standards based education is
challenging districts to prove accountability thgbustate standardized assessments, leadership
from the school board president is exhibited thiopgrceived roles and responsibilities and

policy mandated roles and responsibilities. Resehas been conducted in addressing
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characteristics of effective board leadership. Ewsv, minimal research is presented regarding
the perceived roles of the board president andthege perceived roles encroach upon the
specific duties outlined contractually to the suptendent. Therefore, by analyzing published
studies, the following review of selected literatuelates to the self efficacy of the president in
role identification, accountability through trangfaational leadership, governance roles and
responsibilities of Texas school board presideand, the standards based education movement

in Texas.

Theoretical Framework

The roles and responsibilities of the school bgaesident are ambiguous as this elected
leader of the district is charged with the academeieds of the students, the communal needs of
the taxpayers, and the supervision of the actipgisatendent. Along with the board of trustees,
the president is characterized by his or her daeisiaking ability based upon one’s self-
efficacy. Along with self-efficacy, the collectivedficacy of the group has a determining force as
the group’s perceived ability to accomplish goalsthe district can strengthen or weaken the
decision making process. Ambiguity within rolesas as the president acts upon certain
situations deemed under his or her authority byetbetorate, but the action interferes with
duties deemed to the superintendent.

Foundational to one’s perceived ability to act isitaation, the leadership style one
espouses will be exhibited. As a school boardigees, along with the six board trustees, gains
the confidence and trust of the community, eacstéeimust exhibit leadership qualities within
the roles and responsibilities of the elected pmsit Therefore, as the president leads
transformational, the board trustees are empowtertsghd others in the mission driven goals of

the district.
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Social Cognitive Theory

A foundation of one’s ability to run for an electedsition and to conduct the business
required of one’s constituents entails the reabradf self identity, capabilities and limitations,
and the support of others to affirm one’s self pptions. Utilizing the self-efficacy component
of Albert Bandura’s social cognitive theory, a fnork for this research will be formulated and
guide the study to allow for the findings to begald within the studied phenomenon of role
ambiguity. Based on Bandura’s social learning thespecifically the self-efficacy
characteristic, a synthesis of the current resafiustrates the impact of a person’s self efficacy
beliefs and how these beliefs influence one’s dewass risk taking, actions, and leadership
characteristics.

Albert Bandura (1986) developed the social cogaitheory. Within this theory,
“behavior, cognitive, and other personal factord environmental events operate as interacting
determinants that influence each other bi-directilgt (Wood & Bandura, 1989, p. 362).
Therefore, the motivations and actions of an irdiial act in tandem with one’s knowledge or
personal experience and the surrounding culturesamionment. In addition, the determinants
to act are in alignment with the ongoing act of sgluence (Bandura, 1991). “Persons are
neither autonomous agents nor simple mechanicaleg@ns of animating environmental
influences. Rather they make causal contributotihéir own motivation and action within a
system of triadic reciprocal causation” (Bandui@89, p. 1175). Therefore, the human agency
described in the social cognitive theory has cbntad to the knowledge base regarding human
characteristics seen within leadership positions.

The self-efficacy component of the social cognitiveory is directly related to the

actions and inactions taken by those in leadensbgitions. This crucial component of human
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motivation empowers one with the perception of odrdaver an event. “Efficacy is a generative
capability in which cognitive, social, emotionahdabehavioral sub skills must be organized and
effectively orchestrated to serve innumerable psegd (Bandura, 1997, p. 37). This ability to
influence one’s own actions must be understoodagpdied through current research in
leadership. The use of this power could help diesaharacteristics and leadership abilities of
school board presidents who exhibit strong goalediripractices and mission focused decision-
making. One’s perceived self-efficacy will be amoemous contributing factor to one’s ability to
act in a situation, resolve conflict, or simply foem a skill (Bandura, 1997).

As one perceives the ability to accomplish a giba ,heightened or decreased self-
efficacy is rooted in environmental sources. Misexperiences which formulate one’s
perception of ability through prior accomplishmentsarious experiences as one compares the
abilities of others to oneself, verbal persuasemd environmental influences, and affective
states from which one judges one’s capabilitiemfdate one’s self efficacy (Bandura, 1997).
Therefore as people in decision-making positionkempadgments, the environment and previous
experiences with the situation will come into pésyactions are taken in which one’s self-
efficacy perceives attainable.

According to the Social Cognitive Theory and AlbBandura’s research, self-efficacy
makes a difference in how people feel, think, behand motivate themselves (Bandura, 1995).
Self-efficacy is related to a specific situatiordas different from the terms self esteem and self-
confidence. Self-efficacy is a temporary and d@aspfluence characteristic that is solely
situation or task oriented and not global (Lenz@8&ridge-Baggett, 2002). “In order to gain a

sense of self efficacy, a person can completelbssikicessfully, observe someone else doing a
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task successfully, acquire positive feedback aboutpleting a task, or rely on physiological
cues” (Zulkosky, 2009, p. 93).

As self-efficacy deals with an individual’s perdeptof one’s ability to act, many actions
are performed in a group or social setting andzetih collective efficacy model of perceived
ability. Collective efficacy is “a group’s sharbdlief in its conjoint capabilities to organize and
execute the courses of action required to prodiva@ndevels of attainment” (Bandura, 1997, p.
477). The collective efficacy is determined by ¢ineup’s perceived ability to work together to
arrive at successful outcomes. This belief cerdgarthe group’s coordinative and interactive
dynamics and abilities to operate collectively (Bara, 1997). By attaining from each group
member an appraisal of one’s own capabilities awl these strengths contribute to the work of
the group, an evaluation of a group’s collectiviecaty can be performed (Bandura, 1997).
Also, gaining an understanding from each membdénefjroup on how the group works
collectively will aide in evaluating the collectiedficacy (Bandura, 1997).

Implications for the field of education in regatdsone’s self-efficacy have been
researched. The key to increasing one’s selfaffias through the modeling of the desired
behavior or goal by another. When given the chamgdysically perform the action or show a
capability of completing the task, one’s self-edfty is increased. “Practicing is the most
important source of self efficacy because it retirsactual personal experience” (Zulkosky,
2009, p. 99). Therefore, in leadership positi@ngerson’s high self-efficacy is manifested from
past experiences in leading as well as successeasler. A leader with a strong self-efficacy
feels capable of successfully completing taskscratlenges. Researching a high self-efficacy
in educators shows, “those who have a high leveisifuctional efficacy function on the belief

that difficult student are teachable through egffart and appropriate techniques. They also

24



believe that they can procure family support anefrcome negative community influences”
(Zulkosky, 2009, p. 100).

A guantitative study performed by Skaalvik and $ki&g2009) studied the significance
between a teacher’s relationship with a studenta&gdjan and the teacher’s self-efficacy. The
study reported “positive relations to parents et the teacher had stronger self efficacy
beliefs. The results indicate that parents’ evabneof the teaching is an important frame of
reference of teacher’s self-evaluation and seltgation” (Skaalvik & Skaalvik, 2009, p. 1065).
Further research through this study linked a tegglgellective efficacy with the supervisory
support received. “Although collective teacheraeity was related both to teacher’s relations to
parents and to teacher autonomy it was most styaetdted to supervisory support” (Skaalvik
& Skaalvik, 2009, p. 1065). This supervisory suppeas described as the leadership of the
school in supplying both mental and emotional gnggato the teacher formed through mutual
trust and respect (Skaalvik & Skaalvik, 2009). rBfere, if a teacher’s high self efficacy is
linked to higher academic achievement in the stigjemd a teacher’s strengthened self efficacy
is significantly related to supervisory support,rencesearch is needed on the self efficacy of
school leaders in promoting an environment condutivheightened teacher self efficacy.

Through the research presented, additional infaonas needed in the field of school
board president self-efficacy and how one’s sditaty directs the president to act on behalf of
the district within his or her stated duties. A&® self-efficacy is manifested in the perceptions
gained from interactions with others and cultueaitdrs, the self-efficacy of a president in
performing his or her duties successfully may begated by the desire to meet the demands of

the community. These demands and decisions midydal the prevue of the stated roles of the
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board president; however, the voters’ demands heietgwill take precedence for a board
member seeking reelection.

Forming an opinion of oneself and the abilities eeds can successfully be performed
necessitates researching what factors lead tosadpre’s high or low self-efficacy. As school
board presidents fulfill their obligations succedlgfin the eyes of the educational staff and
community, a heightened belief in one’s personiatady will occur as social validation exists
(Bandura, 1997). Based on a collective efficalog,g¢lement of presidential transformational
leadership will be explored as the Texas publiostboard is comprised of a collective
decision making body led by the president and mngaship with the acting superintendent.
The president’s perceived role in unifying the dam making body by enabling each trustee to
become leaders within the educational boardroomwatiain the community will be studied.
Transformational Leadership Theory

Leadership theories abound in past and currentestudgarding qualities that enable
others to transform from followers into leadergarisformational leadership is a theory
characterizing leadership as an act empowering®theough a shared vision to become leaders
within the organization and beyond. The act oflieg transformational involves “changing the
culture by first understanding it and then realignihe organization’s culture with a new vision
and a revision of it's shared assumptions, valaed,norms” (Bass & Avolio, 1993, p. 112).
The initial component of understanding the culiame the environment around the leader is
imperative in creating the trust and buy in froragé who are to follow.

The transformational theory created by Bernard Basxlusive of four specific
components that typify this form of leadership. oim as the four I's, “the four factors include

idealized influence, inspirational motivation, ieetual stimulation, and individualized
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consideration” (Bass & Avolio, 1993, p. 112). Tdwmmponent of idealized influence consists of
the leader’s ability to arouse engagement fronoWdlrs based on instilling self-confidence and
appealing to the emotions of the follower. Thesfarmational leader exhibits characteristics
others idealize and transforms followers to acelam the belief and commitment to the
leader’s goal. The second component, inspiratior@lvation, is exhibited as the leader
transforms the actions of others through emotipeasuasion. Transformational leaders exhibit
foundational beliefs and actions that lead follosver move or act in accordance to the leader
due to an emotional state of deep-rooted belidiéencause. Intellectual stimulation is the ability
of a leader to transform others into leaders thinaatellect and mental capabilities. The
intelligence level of the leader may be warrantedssumed, but the follower believes in the
mental ability of the leader and therefore, follave leader’s actions or directives. The fourth
component of the transformational leadership théonydividualized consideration (Bass &
Avolio, 1993). Individualized consideration is the of transformational leader-viewing
followers based on the unique talents and abilgaesh brings to the cause (Kirby, Paradise, &
King, 1992, p. 304). This action allows skillslte developed on an individual basis and goals to
be tailored to the individual.

Transformational leadership is based upon the comemt and engagement of others to
a shared and valued goal or vision. However,libss of the transformational theory does not
dismiss one’s personal or unrelated goals. As BadsAvolio (1993) state,

the inclusion of assumptions, norms, and valueg;iwére transformational based does

not preclude individuals pursuing their own goald aewards. This can occur at the

same time where there is alignment with a cenuigb@se and the coordination required
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to achieve it. Leaders and followers go beyond tbelf-interests or expected rewards for
the good of the team and the good of the orgawizafp. 117-118)
Therefore, in a transformational leader environmecitool board presidents can achieve
individual goals aligned with the district missimnaddition to corporate goals set by the school
board. Many times one’s own goals are aligneth¢ocbrporate goal at a foundational level.
Through the utilization of transformational leadepsand the exhibiting of idealized
influence, inspirational motivation, intellectudinsulation, and individualized consideration, the
culmination of this leadership theory is witnesasdhe follower ultimately attains the position
of a fellow leader. Bernard Bass (1985) descrihisaction in great detail as leaders
convert followers to disciples; they develop follens into leaders. They elevate the
concerns of followers on Maslow’s need hierarcloypfmeeds for safety and security to
needs for achievement and self-actualization, as@eheir awareness and consciousness
of what is really important, and move them to ggdel their own self-interest for the
good of the larger entities to which they belofdne transforming leader provides
followers with a cause around which they can rgjy.467)
As the followers begin to grow in self-actualizatiand be transformed into leaders, a
community of believers is created around a comnhitielief in goal achievement. The research
on transformational leadership theory relates omelvidual goals to those on a personal level
and the group goals to an organizational levelthahges the cultures of the entity. The
continued action of transformational leadershipeli@ys empowerment in all those involved and
dedicated to the cause. Also, this form of ledudprpromotes a greater sense of community as
each person is dedicated to the goal through asdrshared ownership and commitment

(Kowalski, 2006).
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Further research regarding the transformatiorzadeship theory utilized in a school
setting was conducted in Jordan. A quantitativeysperformed by Abu-Tineh, Khasawneh,
and Al-Omari (2008), examined the transformatigrakess of leading as described by Kouzes
and Posner in the lived experiences of Jordaniaod@rincipals. Kouzes and Posner describe
transformational leadership as a collection of ficas that include challenging the process,
inspiring a shared vision, enabling others to mcgeling the way, and encouraging the heart
(Kouzes & Posner, 2007). These behaviors of toansdtional leadership were chosen to be
practiced in the Jordanian schools due to the “eogpiliterature on leadership showing that
transformational leaders are positively associatigld principals’ effectiveness in implementing
reform agenda” (Abu-Tineh, Khasawneh, & Al-Omafi08, p. 648). In the findings of this
study, the teachers reported a significant diffeeein the transformational style of leading being
exhibited by male or female principals.

Female teachers perceived their principals batterodeling the way and encouraging

the heart. This result is consistent with aneddstavey, and experimental evidence

pointing out that women in leadership positionssaen by their subordinates and
colleagues to be as leaders, somewhat more tramsfional than their male

counterparts. (Abu-Tineh, Khasawneh, & Al-OmariQ80p. 658)

This study provided further data regarding gendaecegptions of leadership styles. Moreover,
further research needs to be conducted to studipthes of leadership present in decision-
making bodies like the public school board. Algsearch into the styles of leadership exhibited
by both a male and female president on the schmanidowould be beneficial to understanding

the perceived roles of the president.
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Review of the Literature
School Board Leadership

An initial review of the literature revealed a mataalysis performed by Robinson,
Lloyd, and Rowe (2008), which utilized empiricaldies of student’s academic achievement
within a district in comparison with leadershipridtites of district decision makers. From the
research parameters inclusive of educational positand student academic achievement, “27
studies published between 1978 and 2006, providielrce about the links between leadership
and student outcomes” (Robinson, Lloyd, & Rowe, &G0 641). Inclusive of the 27 studies,
the researchers sought to find a connection betieetype of leadership utilized in a school
district and the impact the leadership design hadtodent outcomes. Transformational
leadership and instructional leadership were tliee@minant theories observed in the recorded
studies. The findings emphasize the integral corapts of student achievement including a
shared cohesive role in leadership, a continuotissfon the goals of the district, and the
continuous professional development of effectiaelérship by the school board and district staff
(Robinson et al., 2008).

The study performed by Robinson et al. (2008) mlediquantitative insight to the
educational arenas regarding increased studergsaasing from transformational led
environments. The findings of this study can ballelnged by expanding the study to include
the school’s decision-making body, the school bpand the characteristics it displays in
leadership techniques. The board annually apprawtsategic plan for the educational
improvement of the district thereby empowering stedf to go forward with responsibilities and
procedures to bring the proposed plan into an evideurse of action. This study provides

compelling evidence as to the effectiveness ofitgpttansformational at the campus level to
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promote student achievement. However, a studyitbesg the transformational leadership of a
school board president and the resulting effecégsror lack of on the school environment is
non-existent.

The lowa Association of School Boards (2000) conreldi@ hallmark study regarding the
impact of school board leadership and student iegrnThe goal of this landmark study sought
a correlation between the leadership charactesisfithe elected school board and the
superintendent and the impact of the existing fofeadership on student achievement in the
district. Over the span of several years, theystadearched the relationships of the
superintendent and the board of trustees in higleainig school districts and compared these
findings with schools that continually receive laeademic ratings for the district. Results of
the study indicated a sense of commitment to tleel;mef the students, a focus by the board and
superintendent on district wide student improvenagrat learning, and the linking of campus
goals to board/district goals were apparent andtigead in each of the high achieving districts
(lowa Association of School Boards, 2000).

This study performed in 2000, led to perceived abi@ristics of a school board working
well with a superintendent and producing highetieaghg student scores across the district. The
research looked at the board as a whole in additidine relationship held with the acting
superintendent. The leader of the board, theedgatesident, was not discussed as to the role he
or she plays in governing and uniting the boarfbtois the board on goal attainment. If a
cohesive unified board focused on the goals oftregegic plan leads to student achievement as
the lowa Association of School Boards (2000) stsulygests, further research must be
conducted on the role of the leader within thisugrahe president, focusing the board on the

needs of the students through the adopted strgiagicand the role of the board members
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separate from the role of the superintendent inempnting the plan into a successful reality.
Governance Roles and Responsibilities of the Schddbard

Delagardelle (2006) conducted a mixed methods fatimal study regarding the roles
and responsibilities of school board members aaditk between these perceptions and the
actual defined and delegated role of the trus@ampiling data from a statewide survey in
lllinois, Delagardelle sought to gain an undersiagaf school board members’ perceived roles
on the board in connection with student outcomekl@arning. In addition, the study discussed
leadership efforts and the specific defining oesoand responsibilities of the board and
superintendent to promote effective decision makinghe combined forces. Significance in the
study is apparent as an increase in understanadwwgobard members perceive individual
governance roles,

behaviors that may improve student learning as agethe contextual factors and

characteristics that influence those beliefs, magpltle to guide the recruitment and

development of local school governors in ways thatease their effectiveness and

generate higher levels of student learning. (Daaidglle, 2006, p. 72)

The roles and responsibilities of the Texas etestthool board trustee are outlined in the
Texas Education Agency state mandated policy blooWever, research continues to provide
empirical evidence of school board member’s micnoaging a district and undertaking roles
assigned to the superintendent (Danzberger, 1994ams & Tabernik, 2011). The specific
duties of the Texas board member delegate the §aynd selling of property for the district, the
proposing of bond referendums, establishes poliwghvgovern the district, set the local tax
rate, and the hiring and firing of the superinteridd exas Education Agency, 2007-2012).

These duties are formally accepted by each boandbmeat the induction ceremony and must
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serve as the parameters for an overseeing comptm#rd district as legalized by the education
commissioner in Texas.

In a study performed by Johnson (2011) specifaciices of a governing board
contributed to an environment conducive of studsgagement and learning. As Asbury (2008)
explains, “few studies have attempted to measwacthool board’s effectiveness in changing
student achievement” (p. 51). However, a schoaltdis role in creating an environment
enabling student achievement can be researchaaptingualitative and quantitative
methodologies. A school board’s role in creatimg environment includes

creating a vision, using data, setting goals, noom¢ progress and taking corrective

actions, creating awareness and urgency, engaggngoimmunity, connecting with

district leadership, creating climate, providingfstlevelopment, developing policy with

a focus on student learning, demonstrating comnmtpaand practicing unified

governance. (Johnson, 2011, p. 90)

The charactieristics listed from this recent stady more detailed and pervasive in comparison
to the duties legally placed upon board membetisarstate of Texas. Therefore, in comparing

the roles required of the board to ensure a quahtyronment and those dictated by the state of
Texas to be fulfilled, it is apparent why an in@ea role ambiguity occurs.

Although the duties are specified and clearly atéited on state and local websites, a
study by Deborah Land (2002) increases the reseagarding the ambiguity of roles and
responsibilities perceived by the board trustédsthin the study, Land (2002) discusses the
working relationship of the board members and soferdent along with the examination of
more educationally linked duties of the board iximg the administration component with the

policy component. The research reports the govemaf the school board must be that of a
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collective body working for the betterment of thedents, faculty, and community for which it
serves; it is not a body of fractured minds workimgjvidually to represent agenda driven
groups. Therefore, as Land (2002) articulateshbtreed must be a collective body working with
the superintendent to promote the academic, santhemotional well being of the students. Yet
the roles and responsibilities a board member satedaithfully execute lie with policy
oversight. The president, leading the board dftées, is aware of the academic needs of the
students through presented board meeting datagoweat with the gaps in performance of the
subpopulations within the district, mindful of tleek of technology necessary to advance the
school adopted mission statement, yet bound tettie defined duties of oversight.

Through qualitative methodology, a study in Quesmd] Australia performed by Austen,
Swepson, and Marchant (2012), discussed innovativestate school board practices that were
researched and shown to increase school boardie#fieess. Utilizing semi structured
interviews of 17 participants covering six diffetaghools, the participants “provided details of
governance structures, policies and proceduresalbetructure and arrangements, membership
including representation, filling vacancies, skilix, reporting, who selects the principal,
induction, and self evaluation” (Austen, Swepsoryi&rchant, 2012, p. 74). From the
transcribed interviews, the characteristics soogiin school board members varied. One
school looked specifically for professional atttési of the potential board member including
educators, accountants, and lawyers. Three cfdheols placed great importance on the
religious affiliations of the potential board memb@lso, one school discussed the need to “get
a cross section of people, a cross section of thisuand views” (Austen, Swepson, & Marchant,

2012, p. 77).
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The interviews for this study were collected frdme thairperson of the board, the
principal of the school, and the business manafggrecsschool. Although all interviews came
from non-state schools, the characteristics deamedssary for the board position varied in the
participant’s responses. Utilizing a similar studggarding the effective characteristics of
school board members deemed necessary by the sspdgta would be relevant to furthering
the knowledge of school board research. Studiesi characteristics desired of a school
board president do not exist; therefore, understgnithie needs of the taxpayers, teachers,
administrators, and fellow board members would dxgeficial. This information would not only
help the community in electing a school board #esbut it would also be relevant to the acting
board in electing a president.

In a study performed by Thurlow-Brenner, Sullivand Dalton (2002), conclusions were
drawn regarding the necessity for clarity in rdde$ween the governing school board and the
acting superintendent. Four characteristics aserd®ed as critical in accomplishing this
division in roles.

School boards need to understand their primaryinodetting the vision and key policies

of the organization. The foremost tasks in pofoyernance are first to determine to

whom and for what they are accountable, then,lasaed, define their expectations of
themselves, the superintendent, the board presidedtany committees. Boards must
establish clear performance expectations for tpesatendent. Board training needs to
regularly focus on evaluating and maintaining @ity between boards and

superintendents. (Thurlow-Brenner, Sullivan, & Dalt2002, p. 27)

This study discusses the characteristics needéeliimeating between the roles exclusive to the

school board and those exclusive the superintendentever, the study does not research the
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perceived roles of either party. Also, this reskarould be taken further by studying the process
of setting a district vision and the key playersowtill implement the vision and how. It leads
one to believe that if one possesses a task imgéfte vision and policies of an organization, the
implementation of that vision would necessitatengebserved also. However, the board is
removed from the daily directives in carrying du tvision. Therefore, studying a board
president’s perceived roles in setting and futfdlithe vision of the district would be insightfal t
better understand how roles of the board presialetitsuperintendent become blurred and a
micromanaging of the superintendent occurs (Andaer2006; Williams & Tabernick, 2011).
Rivalry versus Relationships of the School Board Rrsident and Superintendent

The discourse and working relationship betweerstt®ol board and the acting
superintendent can be viewed as tumultuous andata@r productive and team oriented. In a
recent study, Grissom (2010) discussed the compafi@onflict with the school board
relationship both internally and externally and ittn@act on effective decision-making. The
findings of the study link the constructive or destuctive relationship of the board and
superintendent to environmental factors as welleasonal ego conflict and role confusion. The
experience of conflict within a decision making Basleminent; therefore, the study suggests
eliminating possible conflict areas and emphasiairstpared vision and mission statement for the
district will help decrease the strained commumicatvithin the group.

As egos and self-created agendas impose themsgleaeshe will of the board, conflict
is evident and apparent in the collective efficatthe board. As the collective efficacy of the
board diminishes and the overall feeling of coopenadeclines, the acting board president must
intervene. School boards permeated by personavated agendas lead to a fractured and

stagnant decision-making body. As Grissom (20&fgcts in the study, a corporately vision
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aligned board will increase communication and gdhighment within the group. The president
must transform fellow board members into agent€émnmunicating the vision to the
community and approving policies and plans tharalith the district’s mission.

Rivalry and relationships within the school boare also contingent upon the micro-
politics present in school board decision-makingd policy mandating. A case study presented
by Bjork and Blasé (2009) emphasized the inner imgskof political forces within a school
district, and the negative impact of agenda setijnmdividual board members that challenge
the focus and mission of the district. “We fouhdttthe influence of the external political
environment as well as internal conflictual andpErative processes involving individuals,
political interest groups, power, and influenceedltb the complexity of the district’s problems”
(Bjork & Blasé, 2009, p. 204). In concluding thady, a relationship of the board and the
superintendent must be viewed as a partnershipaséd experiences and knowledge where the
voices of all are included and valued and ultimatigcision making is based on student needs.

Board members are individually elected as a pasiang voice in a collective decision
making body. The electorate is comprised of comtguaxpayers seeking resolutions to district
situations that affect the voter on an individuasis. Therefore, the role of the board president
can become blurred, as the Bjork and Blasé (200@yssuggests when the president of the
board seeks advice from individual voters with fpcdilly motivated agendas and disregards the
needs of the student body corporate.

In a mixed methods study performed by PeterserStindt (2001), researchers examined
the power of the superintendent in influencing algesetting for public board meetings and the
influence of the superintendent on board votinggiews based upon the social influence theory

and social style. One of the findings from theeesh showed a following of board members in
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conjunction with a superintendent who exhibitedlattes of “expertness, trustworthiness,
attractiveness, assertiveness, and emotivenesgréer & Short, 2001, p. 561).

Just as the superintendent leads the educati@ifltbe school board president is
charged with a duty of leading the board of truste€he attributes of a superintendent resulting
in the following of the educational staff may beainlirect relationship with the attributes
necessary for a school board president to be fedbwr herefore, if trust and knowledge are
attributes necessary to lead, as a transformatieadeér, the school board president must engrain
and develop these characteristics in the curreatdooUltimately, this action will produce
leaders within the group to gain support within ceenmunity for the vision of the school
district.

Effective Decision Making of the School Board

The research of Danzberger (1994) entailed a regfaWve findings from three studies
performed by the Institute for Educational LeadgrsWwhich spanned eight years. Results from
the studies highlighted the opinions of the comrtyuand active board members. He reported
that too much time is spent on the minor triviainagistrative issues and not on the major focus
and vision of the collective district. AdditiongliDanzberger (1994) details a set of criteria to
systematically reform the operations and decisiaking of the school board and superintendent
in working jointly toward student success. “Theemtion of our recommendations is to
transform local school boards into true educatiqudicy board that are able to focus on
development, implementation, and oversight of peéi¢co improve the academic achievement of
all students” (Danzberger, 1994, p. 375). Theifigd of the Danzberger study lead to the belief
that the current school board procedures and bdutiés to the legal policies of the district are

antiquated and non-inclusive roles of the actirgpstboard.
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To improve the academic achievement of the studentsmust look into the specific
campus improvement plans, the allocations of fundke curriculum function of the budget,
and the actions of the staff which are in accordamith the goals and vision set for the district
and approved by the board. The position of boarstée and board president are much more
involved and interactive with the workings of thistdct towards student success. Therefore, the
stated path for which the board president shodldviois marginalized and narrowed by the
roles and responsibilities delegated to the positpthe state of Texas. As the school board
president follows the duties outlined by the stdt&€exas, further qualitative studies are needed
to understand the confusion in roles of the pasiéie one fulfills the obligated duties espoused
by the state and those roles designated upon és&dpnt by the community of taxpayers to
ensure the academic achievement of the studentssesged.

A study performed by Feuerstein (2009) again loakéalthe variables of effective
leadership of public school board members baseatkoision making. Effectiveness of a school
board based on the element of decision-making @as1petus of the study. A sample of 501
superintendents was surveyed using the Board Sskgsment Questionnaire. The
superintendents were asked to evaluate the eféedss of the governing board within one’s
district. Results of the study revealed ineffeeti@adership abilities of Pennsylvania school
boards surveyed in the manner for which the boapdslucted themselves and the lack of
professional development in educating the schoatdmember. Also, the conclusions showed
a more enhanced democratic participation to prormcteuntability of the board members and
greater feedback from constituents within the comityuepresented is needed, as opposed to

mayoral or state takeovers of boards represemingkerforming districts (Feuerstein, 2009).
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The implications of this recent study highlight tised for more research related to the
effectiveness of school boards performing the aoleé the responsibility that the position
requires. Feuerstein (2009) study suggested haxightand more effective leadership from an
elected board necessitates professional developmeducational fields. Also, many states do
not require public school trustees to engage ifieggional development hours (Roberts &
Sampson, 2011). Therefore, without professiorahitng and knowledge on how to lead the
board and the superintendent, the board presidéett iwith a sense of role ambiguity.

A study regarding the emotional intelligence relaship to board governance was
conducted by Hopkins, O’Neil, and Williams (2007)hrough this study, school board
participants rank ordered emotional intelligencescpived critical for effectively governing the
board. In this research, “a set of six core coemaes were universal across the six board
practice domains: transparency, achievement, ilvéiaorganizational awareness, conflict
management, and teamwork and collaboration” (HapkiNeil, & Williams, 2007, p. 683).
The study consisted of seventy-three Board Selegsment Questionnaire items that gathered
information on specifically what the board memlgggsceived as significant to the position.
Findings of the study reported 97% of responsesateld at least one of the emotional
intelligence competencies was critical for effeetfwgoverning a school district. Moreover,
23% of the responses indicated two or more of thet®nal intelligence competencies were
necessary for effective governance (Hopkins e280Dy7).

The results of the study reinforce the qualificai@nd the characteristics necessary in
effective leadership of a school board. The pcaatiomains of effective school boards were
described as making decisions, functioning as agrexercising authority, connecting to the

community, working toward board improvement, acstigitegically (Smoley, 1999). Specific
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correlated findings were reported from this stuadyhat practice domains were characterized
with the six core competencies (Hopkins et al.,7200The three most highly ranked
competencies with 75 percent or more agreement tr@msparency, organizational awareness
and teamwork and collaboration” (Hopkins et alQ20p. 693).

One can deduce from this study that emotionalligegices are critical to the successful
leadership of the district. Specifically, if trgg@ency, organizational awareness, team work and
collaboration are overwhelmingly found to be ess¢td a board member, research into the
board president should be conducted and studiesvalsat additional emotional intelligences are
effective in governing the board corporate. Duthtadditional duties of the board president,
this study and the application of the charact@sstiecessary to lead effectively add to the
knowledge needed in electing a trustee to serpeessdent. In addition, in relation to the
Hopkins et al. (2007) study, further research sthésel conducted regarding what emotional
intelligence components the board seeks in a supadent as well as what the superintendent
desires of the board.

Professional Development and Turnover of the Scho®oard

The movement of standards based education andraeddlity of districts through
assessments has led to an increase in researctinggie correlation of school board
leadership characteristics linked to high or lowdemically achieving districts. The mixed
methods study of Roberts and Sampson (2011) seogetrch the knowledge base and
trainings linked to professional development cosifee school board members and the effect of
professional training on the student achievemetedistrict. Utilizing a questionnaire, data
from 26 state school board directors was collectédnclusions of the study found that a

majority of states do not he a professional develaqt requirement for elected board members;

41



however, when comparing the states, which requaiaihg against those that do not, “there
seems to be some positive effect between schootllmember professional development and
overall state education rankings” (Roberts & Samp2011, p. 710).

A crucial connection can be drawn using the Rolsarts Sampson (2011) study
regarding school board leadership. The study tedesmcorrelation between effective school
boards and professional board member trainingthEtmore, the effectiveness of the leadership
was increased as the understanding of one’s rakksesponsibilities were defined and discussed
through mandated training. In contrast, board nmesitwvho do not participate in training and
programs dealing with board member developmenthaie an increased sense of role
ambiguity within the elected position.

A similar research study was conducted by Alsb@608) to determine if the continuous
turnover of school board members had an effectuhesit achievement within 162 Washington
districts. Data collection was based upon questiors and surveys mailed to the
superintendents. Information was analyzed utigZgnantitative measures to seek significance
in relation to board member turnover and studehtesement on the Washington Assessment of
Student Learning. Although causality could notdyeorted in the findings, the researchers
concluded a relationship between the turnoversateol board, specifically politically
motivated, and the decrease in achievement scoréisef students in the district. Alsbury
(2008) applied his findings to the continued argotmegarding the necessity of school boards.
His data revealed the elected boards continuitycamtection to the needs of the electorate
provide the platform for the community to have &ean public school policies.

Additionally, Alsbury (2008) found a connection Wween the school board and the needs

of the electorate led to an increased board temesteady or increased student achievement.
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This study stating the needs of the electorateetadulressed in achieving continuity in a school
board highlight the unwritten roles of the board &oeard president to go beyond the state
specified duties and into the abyss of role ambygas the needs of the community must be
addressed.
Standards Based Education in Texas

Accountability through assessment has become thenwmrd affiliated with the No Child
Left Behind (NCLB) legislation (2001). Howevergtltate of Texas has known accountability
through assessment since 1994. Starting in thegspf 1994, students attending public schools
in Texas were tested in math and reading in thd triade through the eighth grade and in grade
ten (Lorence, 2008). Created by Governor GeorgehBilne Texas Assessment of Academic
Skills (TAAS) became the fundamental componentibich the success or failure of a school
district was derived. When Governor Bush becanesiBent Bush in 2000, the public school
accountability system in Texas became the impetthe No Child Left Behind (2001)
legislation (Lorence, 2008). The NCLB mandate sgldools accountable to achieving student
academic success through data driven assessmeras@yuntability funded rankings of the
districts. As stated by Reback (2008),

the law authorizes the U.S. Department of Educdtanmithhold federal funds if a state

does not administer a testing and accountabilisyesy meeting several requirements.

Similar to Texas' current accountability sysiéo Child Left Behind requires states to

rate schools based on the fraction of students detrading proficiency. (p. 1395)
In 2003 the TAAS test in Texas was replaced withase rigorous TAKS, Texas Assessment of
Knowledge and Skills (Lorence, 2008). Moreover2011, the State of Texas Assessments of

Academic Readiness (STAAR) was implemented in ttiirdugh twelfth grade and
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encompasses all core subjects. This is the cuassm@ssment used in Texas to rate districts,
sanction districts, and provide funding based uperscores received from the test taking
populations.

The premise behind the standards based movempuoblit education is quite simple
and easily understood. The academic standarasafdr student to master at each grade level are
set by the state. The teachers teach the stanid@odgyhout the school year utilizing multiple
instructional methods to meet the individual neafdthe multiple learners. Then, the
accountability component is measured using the st&ated assessment measure (Foote, 2007).
In Texas, the STAAR assessment holds the studentatable for more than rote memory of
facts. The test utilizes higher order thinkinglskas students are asked to analyze, critique,
synthesize, and inference topics to come up witlgigal answer. Therefore, the rigor of the
assessment requires the teacher to implement hagter thinking opportunities into all aspects
of the classroom instruction and assignments.

Within the accountability components for rankinglatoring a school district, the sub
populations are divided so that the ethnicity dredléconomically disadvantaged students are
viewed as sub categories. Similar to dividing lgyers onto teams for an event, the ethnicity
and economic status of a learner places him ooher certain team in relation to the district
scoring procedure. The government sees this divias a method to meet the individual needs
of all learners based on culture and economic brackgls and experiences. Also, public school
districts are placing labels upon children as thgcators match test data with the learner and
seek to instruct the unique needs of each learfilee. incentives for greater state funding and
state wide exceptional ratings have led to campdsdgstrict goal improvement plans detailing

percentage improvements necessary at each tesigel lgvel and subject. As Reback (2008)
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contends, “schools respond to the specific inswoet incentives created by the accountability
system. Schools' responses include targeting spstifdents, targeting specific subjects, and
making broad changes which affect all students’14d.3).

However, with the current state of the accountbdystem being gaged only by the
scores received on a single test, the issue ofligguraresources to meet the academic needs of
the learners is a huge concern. Although thengstomponent in NCLB has allowed the
country to view the individual public school sys&ebased on the ability to teach standards to a
student, or sub population of students, the wedfjlone score taken on one test during one day
of the school year is producing misleading and glyosadequate results to the country.

As accountability on the part of the student islwetumented through testing scores,
the accountability of the superintendent for legdime academic success of the district is well
documented in the annual evaluation tool. In r@fato superintendent leadership, Cudeiro
(2005) described three steps superintendentseutdifocus and improve student achievement.

The superintendent places the focus on studemntitepby establishing a district wide

vision centered on meeting student learning need$# tying district goals for student

performance to the vision. Second, superintendsitslear expectations by establishing
primacy of the principal’s instruction leadershaper verbally and in writing. Third, the
superintendent holds principals accountable fondp@istructional leaders. (Cudeiro,

2005, p. 17)

Therefore, as superintendents look to principaisioreased student academic achievement, the
board looks to the leadership of the superintenfierdgtudent academic success and evaluates

this goal annually on the superintendent’s evatumati
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The accountability component is represented irettaduation process of many staff
members in a school district. As teachers, praisipand superintendents are evaluated on their
strengths and weakness, further research shouwdrshkicted on school boards evaluating
themselves as a corporate board as well as evajuhte board president. Effective leadership
studies link academically successful districts wignsparent, honest, and transformationally led
environments (Land, 2002; Robinson et al., 2008)erefore, a board should be evaluated
utilizing transparent and honest communicationrtmgas a group as well as grow in leading.

As schools are continuing to meet the standardsfsgby the state governments,
current strategies are being implemented to closgap in the vastly differing scores of ethnic
groups and to strengthen the instructional metluisésl in the classrooms. To address the
individualized learners, data collected from mu#tipssessment methods such as portfolios,
benchmark testing, and individual projects are ¢paimalyzed to highlight the student’s strengths
and tailor the instruction to meet the weaknesgesOpfer, Henry, and Mashburn (2008) state,
“responses to accountability mandates are beliewedcur at three levels: changes in teacher’'s
behaviors directed toward improving teaching, cleasng school level support for improving
student outcomes, or changes in school distrigheudor improving student outcomes” (p.

301). With the increase in rigor on the STAAR tastategies utilized in the classroom must be
data driven and specific to the weakness in s&flihe learner and the need for individualized
instruction to increase the student’s successceSime STAAR test is the current assessment tool
used in all public schools in the state of Texlas,domponents of the test must be understood as
well as an understanding of the breakdown of ethopulations that are detailed in the rating

system of the district.
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Summary

School board leadership is defined through stats End regulations, evaluated through
the public and media, seen as micromanaging byoseaministration, yet still viewed by a
majority of voters in the United States as a fliected, governing body acting on behalf of the
taxpaying community. However, school boards igéatities such as New York City,
Philadelphia, Chicago, and Detroit have fallen undayoral control in which the “takeover
approach assumes that states or mayors have thg ahd foresight to effectively govern and
manage a school district” (Sell, 2006, p. 86). Sthmayoral takeovers have been the result of
elected school boards unable to effectively leaddilstrict.

As accountability is required in all aspects of gakeicational arena, taxpayers will be
seeking effective leadership through the localtekschool board. The research presented
emphasizes the need for defined and delineated anle responsibilities of the school board, a
trusted and transparent partnership between theypuobkers and the superintendent, and
continued strategic professional development. dsisihe students in the classroom are educated
on the accountability standards they must mastbgd boards and board presidents must
understand the duties and limitations of the pmsiind be held accountable for their actions or
inactions.

Accountability is a common term used in educatipgalernmental, and household
settings daily. The term applies to the act oheiccountable which places an individual
responsible or answerable for an action or actrdmsh one is entrusted or obligated to perform
(William, 2010). However, in performing an actitsmobtain accountability, there must be an
audience to whom the action is being performedaapdrpose in the exhibited action (Bardach

& Lesser, 1996; Wescott, 1972).
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Accountability in schools is wide spread as pareatk school districts with high
accountability ratings for their children, and tayprs seek educational accountability within the
community to maintain or increase one’s property@a As both of these entities comprise the
electoral base of a school district, the electdnales the school board trustees accountable for
the academic achievement of the students. Thesefoe school board along with the board
president is placed in a challenging position a# ttiuties delegated by the state consist of
oversight and managerial duties; yet, the eleatdsseeking specific actions tied to the
academic success of the students.

As school boards are accountable to the distrieeske multiple roles and responsibilities
are placed upon the decision making body. Beiddiethe president of the board, the board
must work together with the superintendent allowtimg president to bridge the gap and
strengthen the relationship for successful opagainocedures in the district. Through
professional training and transformational leadthg, president is charged with performing the
duties of the state and the duties requested bgldntorate. Within these roles, the phenomenon
of role ambiguity exists as the board presidenttertwined in the instructional components of
the district necessary to improve student succesged as the oversight of policy making.
Through this turbulent mixture of perceived andydudund jobs, the relationship between the
superintendent and board president is prone tondexstandings of delegated roles and
conflicting opinions about responsibilities. Thesisunderstandings result in role ambiguity.

Role ambiguity is a phenomenon in which an indigids unclear and at times unaware
of the expectations of others as well as the egpiects of oneself within the specified role
(Netemeyer, Johnston, & Burton, 1990). A meta-gsisalperformed by Fisher and Gitelson

(1983) and Jackson and Schuler (1985) revealedaroteguity as well as role conflict are
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widespread in decision-making bodies and leaddecaeased level of commitment and
involvement within the group or job. In additian increased tension is apparent and a higher
turnover exists when role ambiguity occurs (Bedé&atrmenakis, 1981; Jackson & Schuler,
1985).

As the reviewed research reveals, studies have prréormed discussing characteristics
of effective school board leaders, the act of fiamsing others into leaders, and one’s individual
and collective self efficacy effecting decision nmakabilities. Findings from previous studies
also suggest the necessity of role clarificatioth arle identification in decreasing turnover in
school districts and creating a successful clim@atelecision making of the school board leaders.
Also, when a leader is unclear about the actignssétion requires, role ambiguity leads to
decreased commitment in achieving the goal or nisicthe endeavor. Furthermore, role
ambiguity creates authority and accountability éssas individuals do not know what is
expected of them and consequently work on mattarshnare outside one’s authority (Van Sell,
Brief, & Schuler, 1981).

If role ambiguity is amenable (Singh & Rhoads, 19%ien studies into the cause of role
ambiguity within the elected school board presigedition must be performed. The
implications of this study can be utilized in praing role clarification for school board
presidents and understanding the ambiguous enveohim which the president serves. A gap
in school board studies exist as the decision ngalkody has been researched, and continuous
analyses reveal the problematic issues of boardsomanaging the district and
misunderstanding one’s decision making role (Whtiia& Tabernik, 2011). However, a study to
understand how role ambiguity occurs in the leadéine school board, the president, is

nonexistent. Understanding the human aspect thrawgualitative study into the lived
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experience of the board president can help toialievhe friction and tension present between

micromanaging school boards led by the board peesiand contracted superintendents.
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CHAPTER THREE: METHODOLOGY

Introduction

A gualitative research method, case study, was tasearry out the proposed research
plan. The purpose of this collective case study twadescribe role ambiguity for three school
board presidents at Rydell Independent School iDistr Rydell, Texas. Role ambiguity is
generally defined as the single or multiple rolest tonfront the role incumbent, which may not
be clearly articulated in terms of behaviors ofgmnance levels (Kahn, Wolfe, Quinn, Snoek,
& Rosenthal, 1964).

Within this chapter, |, as the researcher, wagtimary data collector. The data
collected consisted of site documents, intervieams, a survey, all of which were analyzed using
the phenomenological data process analysis (Moastdl®94). From the analysis, themes and
meanings were focused on and explanations of #ses learned were formalized in the
concluding study. In addition, trustworthiness \@akieved through the triangulation of the
multiple forms of data collection and the contradjiof the researcher bias. Ethical
considerations were achieved through an approv&dutional Review Board prior to any data

collection and pseudonyms used for the participantssite.

Design
In qualitative research, the case study approacgkdd to study real life phenomenon as
the researcher seeks to answer how and why qusstomterning the phenomenon within the
real life context (Yin, 2003). The case study apggh is warranted for this study as
contemporary events are examined but the behavidhe participants are not manipulated
(Yin, 2003). A multiple case study selects onenagmeenon; however, the researcher uses
multiple cases to explore and illustrate the stigheenomenon (Creswell, 2013). Specifically,
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the multiple case study approach was used foiqumditative study to understand role ambiguity
of school board presidents through rich details the depth of the president’s experiences.
Each president was studied as an individual casthbientire study employed the participation
of three school board presidents and therefore asedltiple-case design. As Yin (2003) states,
“multiple case studies may be preferred over sioghke study design . . . if under varied
circumstances you still can arrive at common casiols from both cases, they will have
immeasurably expanded the external generalizalafiggour findings” (p. 53). Within the
multiple case study approach, the individual cadeke presidents served a specific purpose to
gain a greater understanding of the researchedptemon (Yin, 2003). Utilizing the multiple
case design, “each individual case study consfsaswhole’ study, in which convergent
evidence is sought regarding the facts and coraigdor the case” (Yin, 2003, p. 50). This
approach was best suited to this study in orddetelop in-depth descriptions and
understandings of the case of role ambiguity withmmbounded system of a school board
illustrated through three cases. The phenomenanstualied among three school board
presidents, and the impact of one’s perceived rhesresponsibilities on creating a climate of

district academic achievement was detailed.

Research Questions
This study focused on three research questiongthaed this study.
Research Question 1: How does a school board pre@dself-efficacy influence role
ambiguity within the elected position?
Research Question 2: How does role ambiguity imgrecschool board president as a

transformational leader?
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Research Question 3: How do Texas accountabibtydstirds impact role ambiguity of

the school board president?

Selection of Participants

Utilizing purposeful sampling, the participants oted the criteria of serving or having
served as a Rydell, institutional pseudonym, schoakd president. Purposeful sampling is used
in qualitative studies as the researcher choosigduals and sites that will inform an
understanding of the phenomenon being studied W&tes2013). This process of selecting
participants matched the criteria of interest beagsgarched in this study (Ary, Jacobs, &
Razavieh, 1996). Utilizing purposeful samplingpaled for a sample of board presidents from
the same site to be studied. This selection dfggaants from a single site was chosen due to
the specific needs of the study and allowed fathier understanding into the research questions
(Cohen & Manion, 1994). Each participant was cctetd initially by phone using a recruitment
script describing the study and asking for onetsigpation (Appendix C).

Rydell ISD, pseudonym, provided a straightforwagtbstion of site because it uniquely
matched the inquiry of the study (Yin, 2003). Haenpling of the three school board presidents
from Rydell ISD made “possible detailed explorateomd understanding of the central themes
and puzzles that the researcher wishes to studi¢hiie & Lewis, 2003, p. 78). The three
presidents of Rydell ISD allowed for the study tibize the intrinsic case study in which the
research sought to fulfill the obligation of undargling this specific case and discern the issues
critical to role ambiguity in the school board pdent (Stakes, 1995).

Using pseudonyms, this study focused on the expezgeof three Rydell ISD school
board presidents, Mary, Tammy, and Chris. Eadh@proposed participants completed and

signed the informed consent document (Appendixrfrgo any data being collected. These
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participants served or are currently serving agptiesident of Rydell ISD school board. The
participants were chosen due to the specific cheanatic of serving as a board trustee president;
however, each individual dealt with the phenomeinadiiffering variations. These board
presidents represented a variety of years on thielRlyoard as Chris served for one year as
president, Tammy served as president for one gparMary served as Rydell school board
president for four years.

Table 1

Participant Demographics

Participant  Gender Years of Years of Totalitdo
Board Board President of School Board
Experience Experience Training

Mary Female 9 2 130.75

Tammy Female 7 1 122

Chris Male 7 1 83

Selection of Site
This study utilized Rydell Independent School Destin Rydell, Texas, a pseudonym, as
the research site. This site was chosen for the study because it depicts a critical case,

meeting specific criteria to “confirm, challenge,extend a theory” (Yin, 2003, p. 40). Utilizing
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this small public school district in Texas providée site for the research of three individuals
who have experienced the phenomenon of role antigthis school district has a student
population in excess of 4,500 with a demographutation of 19.7% African American, 28.5%
Hispanic, and 48.9% White, and 1.1% Asian. Thegrage of students who fall into the
economically disadvantaged sub population is 57 &9d,the district services 13.1% LEP
students (TEA, 2007-2012). Academic achievemamhfthis site has been rated “Academically
Acceptable” as a district rating for the past fygars. The drop out rate for the 2011 school year
was 6.6 % (TEA, 2007-2012).

Rydell ISD served as the site of the study basexh tipe unique transpiring of events
occurring within the district over the last fiveays. Within the years of 2009 through 2014,
Rydell ISD experienced three superintendents aedrerim superintendent.

Table 2

Timeline of Rydell ISD Superintendents Hiring ams$iBnations

Date Activity

July 2009 the superintendent of five years resig
August 2009 interim superintendent is hired
October 2009 new superintendent is hired
February 2011 superintendent resigns

May 2011 new superintendent is hired
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In addition, the three participants in the studyev@members of the board during 2009-2011;
therefore, each brought a unique experience andrstahding to the events. One of the
participants served as the president of the boaraglthe experience and the other two
participants have served as president since thegnmang of the events. As Merriam (1998)
states, “the logic and power of purposeful sampliegin selecting information-rich cases for
in-depth study” (p. 61). The issues relatingdi® mmbiguity within this selected site are not
typical of the school board duties exercised withtimer public school districts. Therefore the
unusual case occurring within Rydell ISD can héigsirate activities often overlooked in

typical school board actions and duties (Stake5)199

Procedures

Conducting the proposed collective case study redusecuring approval from the
Institutional Review Board. After approval for teeidy was granted, participants were
contacted to seek their involvement in the studlythis time, the study will be discussed with
the participants in detail to allow for their corafd@ knowledge regarding the basis of the study,
their part in the study, and the reason for cornidgdhe study. The data for the study was
gathered through face-to-face interviews with thgipipants. The questions used in the
interviews were from a previously created protocbhis protocol of questions was piloted for
clarity in wording with three school board presitteautside the site of this study. Site
documents including legal responsibilities of tlsatd members, past meeting minutes, and
recordings of past board meetings were compiledaawadlyzed in the study. A Likert style
survey regarding role ambiguity was used to anallyeadepth of the issue. Lastly, the data was

analyzed, coded, themes described, and resultsiaadings revealed (Moustakas, 1994).
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The Researcher’s Role

| am Kerri Allen Daugbjerg, and I hold a bachelofscience in education and a master’s
degree in teaching. As an educator, | have tafiughthrough fourth grade at public schools in
Arlington and Dallas, Texas. Also, | taught kingi@rten for two years at the Episcopal School
of Dallas, a private school. | have been an ador®ol board trustee for five years, and | am
the daughter and granddaughter of educators. Gtwiatian, | view educating students and
making policy decisions regarding the educatingtoflents based on a Biblical perspective
through prayerful consideration and deliberation.

In this qualitative study, | was the human instrabmllecting and analyzing the
variables relevant to the study. The site chosetthie research study was selected due to the
continuous turnover in superintendent leadershthimithe past six years. Within this
timeframe, Superintendent Brown resigned, interimesintendent Jones was hired,
Superintendent Jones was hired as acting Supedeteérand Superintendent Jones resigned.
Following this second resignation, the board haexiperintendent search firm, yet did not hire
an interim superintendent but divided the supenidémt responsibilities among the board
members. After six months of the board servinthencapacity of superintendent by dividing
responsibilities, and multiple interviews with sup&eendent candidates, a superintendent for
Rydell Independent School district was hired. Traasition of the board within this short time
frame in addition to the dispersing of the supemadient roles between the board members during
the search for a new superintendent was the rdasaselecting this site for the research. | am a
board member of Rydell ISD; therefore, | brought peysonal experiences to the study.

However, utilizing bracketing in the study, | pldamy biases and experiences aside as |
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researched role ambiguity within this district daghe unique case exhibited within this

bounded system.

Data Collection

The data collection for the qualitative case stooiysisted of site documents, interviews,
and surveys. After receiving IRB approval, follaley permission from the participants, the
agenda documents of past meetings were analyzgria greater understanding of how role
ambiguity is characterized within the school bgaadicipants. Each called board meeting
follows a posted agenda that outlines items todvered within the course of the meeting. The
Rydell president is responsible for placing itemdlte agenda; therefore, the published and
archived agendas provided data to the research.

A survey was conducted as an additional data sdardbe study. The survey was
conducted in a Likert style and allowed a deepeleustanding of the phenomenon of role
ambiguity in Rydell school board presidents. Thesgey sought to gain a greater understanding
of the studied phenomenon as the respondents raegpdnses to posed questions.

In addition, a face-to-face semi-structured intevwivas conducted asking open-ended
guestions to each participant. These questions pilerted on other district school board
presidents to ensure construct validity and comegtincorrect wording or clarity issues. The
interviews were audio recorded, and an approplagi@ion to meet with minimum distractions
was selected.

In the process of data collection, the chronolofjghe three collecting procedures was
systematically driven. First, the relevant sitewlments were collected, analyzed, and the

findings recorded. Due to possible inaccuraciekkaas within the documents, the subsequent

58



data collection methods, surveys and face-to-fatviews, increased the validity of the data
gathered from the site documents (Yin, 2003). dima&yzing of the site documents also allowed
for inference of information to occur and possilelads to further investigations (Yin, 2003).
Following the collection of site documents, theerambiguity survey was administered and
analyzed. Through this process, the responségteurvey added to the questioning of the final
stage, the face-to-face interview, and allowedrforeased clarity in questioning and possible
uniquely posed questions to each of the particgabiltilizing the face-to-face interview last in
the data collection process allowed for furthersgioming of relevant data collected from the site
documents and surveys. The uncovering of relexaets from the previously collected data
allowed me to “ask the respondent to propose hieeobwn insights into certain occurrences”
(Yin, 2003, p. 90).
Site Documents

The use of site documents can corroborate and aatgnfermation revealed from other
sources or participants (Yin, 2003). Site docummané beneficial to the research study due to
the span of time the documents cover, the eveatlselescribed, and the opportunity to review
the documents repeatedly (Yin, 2003). Board docueteminutes of past meetings are
available on line to the public and were reviewadthis study. After gaining IRB approval
through Liberty University (Appendix F) and RydElD permission through the board president
and superintendent, | began my data collectioheatiministration building for Rydell on May
28, 2014. All past board minutes are kept in twamgly form in the secretary to the
superintendent’s office. After collecting the mies, | was allowed access to a quiet vacant
room at the administration building to study antdex information from the past-approved

minutes. The board-approved minutes of past mgetirere studied in regards to previous
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board decisions that impacted student achievenmehtree roles of the board members in the
decision-making. Due to an inability to directlyserve the actions that occurred in past
meetings, these documents served as substitutesdrding the pertinent actions of the
meetings.

After | collected information from the past boagpeoved minutes, | obtained other site
documents containing board member job descrip@masapplicable laws pertaining to Texas
board president’s responsibilities. The job dedimon for the Texas public school board
president and the laws regarding school board geass responsibilities were located online
through the Texas Association of School Boards welj§exas Association of School Boards,
1995-2014). Also, the job description of the boarelsident was located in the local governing
policy for Rydell ISD and was found on the Ryd&D school website.

Collecting data through the published board minuteard member job descriptions, and
legal documents outlining the duties of the schm@rd president enabled a deeper depth of
knowledge into the perceived duties of the pregdidsrevidenced through the meetings. The
minutes from previous meetings were analyzed regattie conduct of the president in the
leadership role and the style of leadership tha prasent or absent. In addition, the president’s
actions or inactions were studied and analyzedlation to the state specified duties of the
president position.

The usage of site documents in this study provitid to further understand the lived
experiences of role ambiguity with the participanifie past minutes were used to help answer
research question two regarding a president’s foamstional style of leading. Through the
minutes, which detailed motions, votes, actions, iaactions of the presiding president, a

greater sense of the leadership one evoked walayksh Also, research question three, which
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dealt with the academic accountability standardsaicting role ambiguity as a president, was
studied through the site documents. The board reejob descriptions and applicable laws
pertaining to Texas board president’s respong#slitlid not detail the role of the president in the
academic accountability of the district; howevlg minutes detail monthly conversations and
actions led by the president in educating the boarthe academic strengths and weaknesses of
the students in the district.

Survey

In addition, a Likert scale survey was administdrethe participants. Introduced by
Rensis Likert (1932), a Likert scale provides @tegue to measure the attitude of an individual
by responding to value judgment stateme@tsl{, McCollin, & Ramalhoto, 2007)n a
gualitative study performed by Martin Marshall (899a Likert scale survey was used to collect
data regarding the three completed stages of i@s@#o the professional relationships between
general practician doctors and specialists (Malsh@96). After informant interviews, in-depth
interviews, and a focus group to collect data fmemsonal interactions, a Likert scale survey
was administered to test emergent themes (Marsiegh).

Similarly, using a Likert scale survey, a greatederstanding was gained through the
responses given by the school board presidentthantes were analyzed. Utilizing a
previously published role ambiguity Likert survéppendix B) created by Rizzo, House, and
Lirtzman (1970), role ambiguity was evaluated tlylothe responses of the school board
presidents. A greater depth of knowledge regardheyambiguity in the school board president
position and the impact of role ambiguity in leagltransformational and impacting one’s self-

efficacy were analyzed. Therefore, the role amibygurvey addressed the research questions
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pertaining to the impact of role ambiguity in leagltransformational and one’s self-efficacy
influencing role ambiguity.

Past research on role ambiguity and role confliting) back to the 1950s has primarily
(85%) used the role ambiguity and role conflictlesaleveloped by Rizzo, House, and Lirtzman
(Van Sell et al., 1981). Rizzo, House, and Lirten(a970) reported internal consistency
reliability as .816-.820 for role conflict and . 7808 for role ambiguity. Due to the widespread
usage of the survey, the scales have been studigef regarding the validity, specifically
studying the positive and negative wording (Ho&shuler, & Levanoni, 1983; Tracy &
Johnson, 1981) and psychometric properties (Schaléag, & Brief, 1977) of the survey. The
studies performed by House et al. (1983) and Scletilal. (1977) concluded the survey scale
was a satisfactory instrument to be used in gaifurther information regarding role ambiguity
and role conflict. Furthermore, the constructdi&yi of the survey was researched again by
Kelloway and Barling (1990), and the report coneldidhe scale was robust which supports the
continued use of the scale in research.

The survey, comprised of structured questionsyallquantitative results to be examined
and included in the analysis of data (Yin, 2008Bis survey provided clarification in the
perceived roles and responsibilities of the boaesidents. The previously published role
ambiguity survey by Rizzo, House, and Lirtzman (@)Farnered quantitative data, which was
analyzed using descriptive statistics. “The proombf ways to analyze data measured in
Likert scales are not widely available within textlxs. In fact, there is no common standard
accepted by the scientific community for the carieterpretation and analysis of such data”
(Gob et al., 2007, p. 602). However, Clason andriaaly (1994) studied 95 articles that

incorporated Likert scale surveys in the data ctibe and analysis. Of these 95 studies, 51
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used descriptive statistics to quantifiably analyredata (Clason & Dormody, 1994). Through
the descriptive statistics analyzed from the pigndict's responses, timeean for central tendency
and standard deviations for variabiliere analyzed, and a quantitative measure was give
the degree of role ambiguity in the school boaesjglent position.

After receiving the signed consent form from epalticipant, | mailed each participant
the role ambiguity survey and a self-addressedlepedor the participant to mail the completed
survey back to me. All of the surveys were reagivack to me within a week of being mailed
out. The information gained through the role amltigsurveys assisted in answering research
guestions one, two, and three. The survey questiealt with one’s perceived ability to perform
in a position, one’s ability to lead with clear ebjives and authority, and the responsibilities and
expectations of the position.

Interviews

One form of data collection included interviewstod participants. “Interviews are an
essential source of case study evidence becaugecasasstudies are about human affairs” (Yin,
2003, p. 92). The interview format used the samiesured method in collecting data. In depth
semi-structured interviews allowed me to gathesnimiation through face-to-face
communication using open-ended questioning. Thetoures focused on the phenomenon of role
ambiguity. Before | used the following interviewestions with the participants, the questions
were piloted with six Texas school board membergliarification. These six board members
were emailed the interview questions and askedwew the questions for purposes of clarity
and construct validity. The six board members whiomitted clarifications and feedback to the

guestions were not part of the actual study.
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The interviews with the participants were condugcted quiet setting so that distractions
could be minimized. Each of the interviews tookmximately one hour and was conducted on
different days. Tammy'’s interview was conductedlane 6, 2014, Chris’ interview was held on
June 13, 2014, and Mary’s interview was held oreJl8) 2014. Protocols were created for the
face-to-face interviews. Also, each interview wesorded to help in the transcription process.
The semi-structured interview consisted of theaageer presenting the participant with
guestions, which were previously constructed arsgthaipon the phenomenon of the study.
Also, additional questions were posed that contirthe line of discussion started by a previous
guestion (Wengraf, 2001). Time stamps were naod,usat the time allotment for each interview
was discussed, agreed upon with the participadtadhered to by the researcher. The
interviews guided conversations between the reseasnd participants as the stream of
questions did not follow a rigid format rather aidl dialogue (Yin, 2003).

The data collection gained from the interviews stssl in answering all three of the
research questions. The protocol questions covared perceived roles as acting board
president, descriptions of leadership qualitieslated in the presidential role, and the presidents
perceived role in the academic accountability efsbhool district. Below are the open-ended

interview questions grouped according to the ggdasearch questions.

Open-Ended Interview Questions

Questions
Perceived Roles and Responsibilities

1. What significance do you see in your current (pwas) school district position?
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2. What do school board presidents do? What doeBankboard president not do?
3. What do superintendents do? What does a supedenénot do?
Leadership Qualities
4. What leadership qualities exemplify the role othaol board president?
5. What leadership qualities exemplify the role olipexintendent?
6. How would you describe your current (previous) Eatip style as a board president?
7. How do you perceive the superintendent would desgyour current (previous)
leadership style as a board president?
Theoretical Foundations
8. How does your self-efficacy impact your currentefpous) role as school board
president?
9. How does the community impact your current (pres)awle as school board president?
Accountability Standards
10.How do you as a current (previous) board presigenteive your influence on student
academic achievement?
11.How would you describe an effective board presidemperintendent team working to
achieve student academic achievement?
12.1s there anything else about the roles of schoatdbanembers that you would like to
mention, even if | didn’t ask about it?
The purpose of the first three questions allowedrésearcher to begin understanding the
board president’s perceived roles in fulfilling tthaties of the position. Prior research detaiés th
ambiguity of the board president in understandiisgoh her roles and the divisive effect this

ambiguity causes on the superintendent and boasidaent relationship. A critical component
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to the effective governance of the school laydhatioard president and superintendent
understanding and acting upon distinctive roledlI{&vins & Tabernik, 2011).

The purpose of questions four through seven wastiblish leadership characteristics
and how these characteristics influenced the nolleiguity of the president. Leadership studies
in effective governance site transformational lesklig by Burns to be correlated with student
success (Leithwood & Jantzi, 2005). According tora (1978), transformational leaders create
“a relationship of mutual stimulation and elevattbat converts followers into leaders and may
convert leaders into moral agents” (p. 4).

The interview questions eight and nine sought weustand the foundation of one’s self-
efficacy and group collective efficacy as composaitrole ambiguity. One’s perceived
capabilities have a pervasive effect on the aaiwibne endeavors to fulfill and the motivation
one musters to act. “People’s self efficacy bsladtermine their level of motivation, as
reflected in how much effort they will exert in andeavor and how long they will persevere in
the face of obstacles” (Bandura, 1989, p. 1176).

As accountability measures are indicative of comitywsupport for the school board, the
concluding questions sought to understand the hoasident’s perception of his or her role in
accountability. Through the high stakes testing em@nt, the local control over the public
school is diminishing as state and federal accduirtitameasures are increasing and continually
mandated upon the pubic school. The current dlamee of the public school by all three
branches of the state government oversees thenmepkation of standards and demands
accountability through testing measures (lowa Asdgimn of School Boards, 2000).

The interviews were voice recorded and transcrthedollowing day to alleviate any

confusion due to time lapse. Ultilizing activedising (Lindlof & Taylor, 2011) allowed me to
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gain further depth into initial questions basedarticipant’s responses and generate greater
understanding of the phenomenon. An interviewquoit (Appendix D) was used to record the
responses from the participant. This providedxraesafety measure if the audio recording

failed to work.

Data Analysis

Utilizing bracketing, personal experiences of therpomenon were described to help me
focus attention on the lived experiences of théi@pants with the phenomena. Bracketing in
gualitative case studies provides the researchérthe ability to set aside one’s own
preconceived ideas or experiences with the phenomemd view the experience through the
voice of the participant (Moustakas, 1994). Themefbracketing was appropriate for this study
so that | set aside my own experiences as a stloaotl member to research role ambiguity in
the lived experiences of board presidents. Irsthdy, | began with a narrative on how my
personal experiences with the phenomenon impacyed/ed experiencesThis process
allowed me to dig deep into the phenomenon withynomin capacity as a board trustee and
somewhat extract my personal experiences.

Utilizing the interview transcripts and site docurtss memoing occurred in the margins
and provided reoccurring themes and statementsidieschow the participants experienced the
phenomenon. Memoing is a process “which the rebeamwrites down ideas about the evolving
theory throughout the process of open, axial, &hecsve coding” (Creswell, 2013, p. 89).
Open coding refers to the data being chunked irgmntategories, followed by axial coding
which narrows the data down to one focused phenomeamd lastly selective coding when the

narrowed data is further defined into categoriahiwithe specified phenomenon (Creswell,
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2013). The use of memoing was warranted for tiidys as the collection of data included vast
amounts of information that needed to be organareticlassified.

The site documents and interview notes focusedh@phenomenon being studied.

Also, | used horizontalization as meanings arosd,a@ntinually looked for broader themes
regarding the experience. Horizontalization ocadiigis the meanings gleaned from memoing
were put in equal categories of relevance. Usorigbntalization in evaluating the collected
data allowed each element collected and statena@méd) to be given equal significance and
relevance to the study. The use of horizontalirain a qualitative study allows the researcher
to list all acquired statements and documents flemresearch and place equal value on each
statement (Moustakas, 1994). This process alldivednagnitude of data collected to be sorted
and narrowed into overarching statements. Usimgbiatalization in the analysis of the data
allowed the relevant information to be pulled frdme data collection sources and used to
understand the phenomenon of role ambiguity ifitieel experiences of the school board
president.

From the interviews and site documents, the sicguifi statements were analyzed and
formed into clusters of meanings. The processafigng the data into clusters of meaning
provided the opportunity to remove overlappingepatitive information and create themes from
the relevant data (Creswell, 2013). After recignmeanings were found through the statements,
themes were identified and focused of the studye dse of analyzing clusters of meanings in
this study allowed collected data to be narrowed raoccurring themes and further studied.
The interrelated themes of the participants froemghenomenon helped to better understand the

impact of the phenomenon in the lived experienééseoboard presidents.
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The Likert scale survey measuring role ambiguitgtigh an attitudinal scale was
analyzed quantitatively using descriptive statsstidhe questions posed in the survey sought
further understanding on role ambiguity, a perstraat. Boone and Boone, 2012 asseftydu
have designed a series of questions that when cealoheasure a particular trait, you have
created a Likert scale. Use means and standardtoms to describe the scale” (p. 4).
Therefore, using the 10 questions on the surveyasnbined measure of role ambiguity, the
mean for central tendency and the standard demmfar variability were reported as the
descriptive statistics. Incorporating and analgaiescriptive statistics in a qualitative study
reveals a more in depth picture of the phenomesamedl as another context to study the
phenomenon (Givens, 2008).

Trustworthiness

| utilized multiple sources, methods, and theohieghtening trustworthiness through
triangulation. Triangulation incorporates multipbems of evidence to bring validity to the
study (Creswell, 2013). Interviews, documents, asdrvey provided multiple forms of data
collection to increase credibility of the studyhig process increased the reliability of the study
because multiple sources, methods, and theorigesearched and studied (Creswell, 2013).
Credibility

Member checks allowed the participants in the stodyave the opportunity to proof the
researcher’s work regarding interview responsescangct any misunderstandingglember
checks increased the credibility in the study bgveihg the participant to check for accuracy in
the wording of the account and conclusions reaciMeimber checking to heighten the

trustworthiness of the study allowed the partictgdn perform dual roles in the study. As Stake

69



(1995) asserts, the participants should “play eom@jle directing as well as acting in case study
research” (p. 115).
Transferability

| described through thick descriptions the phenanesxperienced by the participant.
This process allows for the reader to check fargfarability of the study to another setting,
leading to greater validity of the study and allaws, as the researcher, to look at the whole
picture in analyzing, even the data outside thertitecal focused lens. Thick descriptions
increased transferability of the study throughuke of interconnecting details, quotes, and
physical as well as activity descriptions (Cresyw20l13). Regarding thick rich descriptions,
Stake (1995) states, “a description is rich ifrdypdes abundant interconnected details” (p. 49).
The details and specific wording used in this regeatudy allow for the reader to replicate the
study in another setting to check for transferhef findings.
Dependability

| noted any past experiences with the phenomereatrctuld lead to biases in the study.
Clarifying researcher bias brings validity to thedy through apprising the reader of any biases
or personal positions of the researcher. The tai®m of my voice and not my participant’s
voice was noted to increase dependability. Alsdilized direct quotes to provide clarity in the
voice of the participants.
Confirmability

Confirmability is a reference to the ability of tresearch study to be cooberated by
another person. To increase confirmability of nudy, | conducted clear record keeping and

preserved my notes. My compiled notes provideuatit érail. Lincoln and Guba (1985)
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describe the audit trail as a "residue of recotelsiming from inquiry” (p. 319). This audit trail

increases trustworthiness through confirmability.

Ethical Considerations

Prior to the collection of data, | gained apprdealthe qualitative study from the
Institutional Review Board. In addition, | incomated bracketing to reduce bias in the study. |
have been an active school board member for fiaesyeThrough initial bracketing in my data
analysis, | describe my own personal experiencdsaiow them to be set apart from my
participants’ experiences with role ambiguity. aldna protocol of interview questions for the
board presidents that do not include my persornag¢rances. Utilizing the semi structured
interview format, | presented the protocol intewiguestions and allowed time at the end of the
interview for any further nonscripted questiongvaint to the study.

Each potential participant received a phone callaring the study (Appendix C) and
the benefit of their participation in the researdh this phone conversation, | discussed the
requirements of the participants if they choseadipipate in the study, the voluntary nature of
the study, and the use of the study once publiskiatie participant agreed to engage in the
voluntary study, the participant signed and datedinformed consent (Appendix A) that further
clarified one’s role in the research. A full expddion of the study, including the purpose of the
study, was discussed with the participants thrabhghnformed consent. Participants and the
academic setting were given pseudonyms. After damgpdata from interviews, | shared the
transcribed data with the participants to confilmnrect wording. To increase physical security
of the collected data, all documents pertaininth&ostudy were kept in a locked file cabinet in
my home office. All computer data was accessiblg through a password, and a flash drive

containing current research was kept in a lockiedcbinet.
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CHAPTER FOUR: FINDINGS

Introduction

As stated in chapter one, the purpose of this ntoellective case study was to describe
role ambiguity for three school board presidentRydell Independent School District. Utilizing
the case study approach allowed me to study thdifeephenomenon of role ambiguity as
experienced by the school board presidents. AgekD95) defines, “case study is the study of
the particularity and complexity of a single casaning to understand its activity within
important circumstances” (p. xi). Researchingabivities of the school board president
through this collective case study, | sought torsrshow and why questions concerning the
phenomenon within the real life context of the sihmard president’s experience. The case
study is the preferred qualitative method of resleavhen “the focus is on a contemporary
phenomenon within some real-life context” (Yin, 30@. 1).

A purposeful sampling of participants came from &l/thdependent School District in
Rydell, Texas. This research study provided atejpth description and analysis of role
ambiguity for school board presidents in the bounslestem of a Texas public school board.
“The case study’s unique strength is its abilityleal with a full variety of evidence- documents,
artifacts, and interviews” (Yin, 2003, p. 8). Thfare, the detailed findings from the site
documents, surveys, and interview questions agepted in this chapter. The following
research questions guided this study:

Research Question 1: How does a school board pre@dself-efficacy influence role
ambiguity within the elected position?

Research Question 2: How does role ambiguity imgrecschool board president as a

transformational leader?
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Research Question 3: How do Texas accountabibtydstirds impact role ambiguity of

the school board president?

Participant Summary

Within this collective case study, each participawet the criteria of serving or having
served as Rydell, institutional pseudonym, schoalrd presidents. This participant selection,
purposeful sampling, allowed the study to rese#retspecific phenomenon of role ambiguity
within the elected position of school board prestdeJtilizing purposeful sampling, the
participants exhibit certain criteria of interestthe study (Ary, Jacobs, & Razavieh, 1996). The
criteria of having served or serving as a Ryddibst board president allowed data to be
collected from the participants which was relevarthe interest of the study, role ambiguity in
the president position. Therefore, within the edlive case study, the individual cases served a
specific purpose to gain a greater understandirigeofesearched phenomenon (Yin, 2003).

Three previous Rydell school board presidents algi@@articipate in this research
study. Utilizing a recruitment script (Appendix,@gach potential participant was contacted by
phone to acquaint them with the study, the purpdslee study, and the involvement needed
from each participant through the study. Conclgdhe phone conversation, each of the three
potential participants voluntarily agreed to engegihe research study. Following the verbal
consent acquired through the phone call, eachggaatit was mailed an informed consent
(Appendix A) that further detailed the study arsdgturpose. The mailing included a self
addressed stamped envelope in which the participasto mail back to the researcher the
signed consent copy.

The participant’s active participation was neceggatwo of the three data collection

methods. After collecting the necessary site dantsineeded in the first step of data
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collection, the participants were mailed a role eyualty survey (Appendix B). The directions on
the survey asked the participant to answer eatieoiO questions according to their perceived
role as the school board president and to maistineey back to the researcher in the enclosed
self addressed stamped envelope. After receiviegdmpleted surveys, | contacted each
participant to set up an interview time that wasdweive to their schedule. The three conducted
interviews with Mary, Chris, and Tammy each usegititerview protocol (Appendix D). This
protocol allowed for an increased reliability iretstudy because it systematically guided the
collecting of data (Stake, 1995).

Participant Profiles

Mary is married and has three children ages 23a2d,16. Her son is currently a junior
at Rydell High School and started Rydell in thetfgrade. Her two daughters attended
kindergarten through twelfth grade at Rydell. 8he a degree in Math with a minor in
Computer Science and is currently employed as threhip coordinator at a local church. Mary
served on the Rydell ISD school board for nine y@ard served two of those years as acting
president. Mary was elected to the Rydell ISD sthoard in 2003. During her nine years of
service to the district, Mary earned 130.75 schoalrd-training hours.

Tammy is married and has two children ages 25 andBdth of her children attended
Rydell ISD from first through twelfth grade. Tamnsya homemaker and holds a degree in
History and Theatre. Tammy was elected to the RYEP school board in 2007 and is
continuing to serve as a board trustee. Tammyeseag Rydell board president for one year and
served as Rydell board vice president for one gadrsix months. Since being elected to the

Rydell school board in 2007, Tammy has earned b22dbtraining education hours.
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Chris holds a degree in Chemistry and Biology andsa local business. He is married
and has two children ages 21 and 22. One chiésh@étd kindergarten through twelfth grade at
Rydell, and his other child started in the firshdg at Rydell and continued through twelfth.
Chris was elected to the Rydell school board in728@d continues to serve on the board. He
was the president of the Rydell school board fe year, the vice president for two years, and
the secretary of the board for one year. Sinceleistion onto the Rydell school board in 2007,

Chris has earned 83 board training education hours.

Data Analysis
Bracketing

| serve as a current board trustee for the Rydedipendent School District. | was
elected to the board in 2009. | presently serwaaspresident to the Rydell ISD school board
in addition to serving as the chairperson of thgesmtendent evaluation committee and the
chairperson of the policy committee. With thisrgemy fifth year on the board, | have never
served as president of the board but have withabsel@adership of four board presidents
during my five years as a trustee. The leaderstyles of each of these presidents have been
different as displayed in their governance of baasktings, conduct with the local media,
adherence to local and legal policies, and thelitybr inability to lead the board toward the
adopted district goals.

My personal experiences as a board trustee arg afpay lived experiences. However,
having never served as the president of a schasbbbowill place biases or experiences as a
trustee aside as this study investigates the fdleeoschool board president. Bracketing or
extracting out my own opinions and personal expees will be foremost in my mind through

the study. The words, actions, and leadershigstgkhibited by the participants of this study
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will be collected and analyzed resulting in thee@s® of role ambiguity of the school board

president being studied.

Analysis of Site Documents

The initial step in the data collection processuregfl obtaining approved board minutes
from past Rydell board meetings, applicable lawgegoing school board trustees, and a Texas
state approved job description for the positiobadird president. Studying these documents was
important to the research because the informataomeg from the site documents was used to
corroborate and strengthen other sources of déitectton (Yin, 2003). Access to each of these
forms of documents was easily accessible throughriernet as well as hard copies were
located in the superintendent’s office at RydeD IS

After contacting the school district, | obtainedmession to study hard copies of the last
five years of board approved meeting minutes.ehspays siphoning through the information
detailed in the minutes and the leadership actdnise participants while serving as the Rydell
school board president. The minutes detailed thigom® of the individual board members, the
votes cast by the board members, the presidentsmadir inactions on agenda items, as well as
resignations and hiring of superintendents.

The minutes served as corroborating data to thiecpemt interview responses regarding
their roles as school board president. Findingsifthe documents revealed that each school
board president viewed himself or herself to beeyadra facilitator and unifier of open meeting
discussions rather than disseminators of their opinions. The minutes detailed motions and
seconds by the board, illustrating that the paéiots during their board presidency seldom, if

ever, made a motion or seconded a motion.
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The Texas Education Code and the State Board afdfidm (SBOE) have laws requiring
school board trustees to comply with annual comigeducation credit requirements (Table 3).
The SBOE in Texas has adopted and published the lneguired for each board member to
attain annually. This framework for school boaevelopment is posted on the Texas Education
Agency website, and it is the duty of the boardsjlent to distribute the state requirements to
each board trustee and the superintendent anr({@fakas Education Agency, 2007-2012). The
minutes of past Rydell meetings confirmed Chrisyyand Tammy fulfilled this role as school
board president.

Table 3

School Board Members Continuing Education Requirgme

Overview of Continuing Education Requirements for School Board Members

Continuing Education Required of Experienced
Local School Board Members Tier First Year Board Member Board Member Provider
Required within 60 days of
Local District Orientation 1 election or appointment Mot required Local district
(no specified length of ime}
Orientation to the Texas Education i S i A SE— Education Service
Code Bl Center
After legislative session: length An —
Update to the Texas Education Code 1 Mot required determined by issues addressed ¥ :E\?ils:rre
in legislation R
Team-building Session/Assessment of :
Continuing Education Needs of the 2 At least 3 hours Atleast 3 hours each year Any :Egilierred
Board-Superintendent Team p
Additional Continuing Education, based
on assessed needs and the Framework 3 At least 10 hours At least 5 hours each year Any registered
for Governance Leadership provider
Continuing Education Required of All E i d
Elected Public Officials— First Year Board Member P piiaed Provider
Effective 1/1/2006
. Mhour Attorney General's
Open Meetings Training Required within 90 days of Office or other
election or appointment approved provider
Fudlic Information Act Training (Boards by = = Attorney Generals
may delegate this training to the Check local district policy for any Office or other
district's public information coordinator) board requirement (BBD Local) approved provider

(Texas Association of School Boards, 1995-2014shtwww.tasb.org/Training/Continuing-

Education-Credit-and-Reporting/documents/cecmat22008.aspx)
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In addition, the school board president is requicednnually report to the community, in
an open meeting, how many hours each board menaseadcrued and if the board member has
completed or is lacking in the required trainingit®d This action by each of the presidents was
corroborated by the approved minutes. Moreoverattmg president reported about trustees
who had gained training hours in excess of thogeired. These training hours encompass legal
updates, statutory provisions that govern Texaeddtiistricts, and an annual three-hour team
building exercise that is conducted with all sedestrict board members and the acting
superintendent. In the interviews, Tammy and Miasgussed the importance of school board
collective and individual training. Both of theseesidents annually received training hours in
excess of those required by law in the state oB$ex

The framework for school board development outliesnecessary hours needed
annually by each board member. This frameworkv&gias a job description for school boards
by listing the tasks a board should perform to tewthe vision, structure, accountability,
advocacy, and unity necessary to ensure effectivergance of school districts” (Texas
Association of School Boards, 1995-2014).

The state of Texas has approved and adopted galtadescription for the position of
public school board president. The Texas legaédodduties and powers of the board elected

president are listed below (Table 4).
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Table 4

Texas Adopted Duties of the School Board President

The duties and powers of the President of the Boatdde, but are not limited to, the

following:

1. Call a meeting of the board, giving public notic® earlier than the 30th day or later than
the tenth day before the meeting, to discuss angtabe budget and the proposed tax
rate.

2. Ensure that the annual financial statements arbshil as required by law.

3. Execute an oil and/or gas lease or sell, exchamgkconvey the minerals in land
belonging to the district, approved by resolutiéihe board.

4. Execute the deed for the sale of property, othem thinerals, held in trust for free school
purposes.

(Texas Association of School Boards, 1995-2014)

The minutes confirmed the duties of the presidbaisg performed at the meetings. The
president called the meeting to order and anngaliyhe date for the adoption of the calendar
year budget and the date for the setting of thpgsed district tax rate. Each of the participants
in this research also upheld their duties as bpeggident by reporting on the annual publication
of the school districts financial statements. Hegrethere was no selling of mineral rights,
school property sales, or oil/gas sales withinfive years of this research study. In the public
policies of Rydell ISD, the job description uphottie state appointed duties of the board

president and states,

79



in addition to the duties required by law, the mtest of the board shall: preside at all

board meetings unless unable to attend, havedheto discuss and make motions and

resolutions, and vote on all matters coming befloeeboard. (Rydell ISD School Board

Policy, 2006, p. 1)
Analysis of Role Ambiguity Survey

The previously published role ambiguity survey byz®, House, and Lirtzman (1970)
supplied further information to strengthen the tesrdeveloped through the interviews. Using
the survey as one of the three data collection austim the study strengthened the findings of
the research through triangulation. The constrakitlity of this research is also strengthened
through triangulation as “with data triangulatitime potential problems of construct validity also
can be addressed because the multiple sourcesdehee essentially provide multiple measures
of the same phenomenon” (Yin, 2003, p. 99).

The Likert style survey measuring role ambiguityswgaantitatively analyzed using
descriptive statistics. The mean and standardatienifor each of the ten questions were

formulated and the information gained is presefiedble 5).
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Table 5

Results from the Role Ambiguity Survey

Question
1. | feel certain about how much authority | have.
2. I have clear, planned objectives for my job.
3. I know that | have divided my time properly.
4. | know what my responsibilities are.
5. I know exactly what is expected of me.

6. | receive clear explanations of what has todreed

7.1 am able to act the same regardless of thepgram with.

8. I have to “feel my way” in performing my duties.
9. | feel certain how | will be evaluated.

10. | perform work that suits my values.

3.3

3.3

3.3

3.7

2.3

2.7

2.7

SD

+/-1.2

+/- 1.7

+/-1.2

- kP2

+/- 0.6

+-1.7

+/-1.5

+/-1.2

- 20

Note. M =mean;SD =standard deviation

The data gained from the survey helped to confireresponses received through the

face-to-face interviews. Each of the participaxpressed they were aware of the expectations

placed upon them from the community, staff, andetds. This is further strengthened in the

mean and standard deviation of question four frioensurvey. However, even though the board

presidents knew the expectations of their constigjehe role of the board president was, for

two participants, not in alignment with their owerponal values.

A higher degree of role ambiguity is also expresagtie mean and standard deviation of

guestion two which deals specifically with the cletated objectives of the position. Two

participants strongly agreed that they were awadeumderstood the objectives of the board

81



president position, yet one disagreed with having knowledge. In addition, the scoring of
guestion nine from the survey was strengthenedhéyparticipant’s feedback in the interviews.
Each board president continually discussed hisordsponsibility to the taxpayers, the
students, the staff, and the board in followingtigh with the position and leading with
excellence. They each discussed how the commandythe media were consistently
monitoring the work of the district, and both tremamunity and the media were vocal in
praising or criticizing one’s leadership.

Analysis of Interviews

The third form of data collection, a face to facgerview with each of the three
participants, was designed to provide further imfation to answer the research questions
guiding this study as well as allow the life expees of each of the participants to be heard.
Prior to conducting the interviews, the questiomsenpiloted with six Texas school board
members for clarification and to increase the aoigstvalidity of the interview questions. These
six board members were emailed the interview qoesti All six board members responded to
the email by including feedback for changes in waydo strengthen individual questions. The
six board members who submitted clarifications edlback to the questions were not part of
the actual study.

The interviews were held in a quiet environmerarder to keep distractions to a
minimum and to help participant to be comfortabld eelaxed. Open-ended interview questions
designed to support the research questions, agawélle participant’s quotes sharing their
personal experiences, provided thick descriptivta.désing thick descriptions and direct quotes

allowed the perceptions of the participants to deveyed (Yin, 2003). Utilizing a semi-
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structured format, the interview protocol (AppenBixallowed for fluid responses from the
participants. These responses were recorded amsctibed for analyzing.

From the transcribed data, the process of memoasgimplemented as notations were
made in the margins of the pages signifying theroomalities from the participant’s
experiences (Creswell, 2013). Following memoirgyjzontalization was used as overarching
significant statements from the margin notationsewdentified among participant’s responses
(Moustakas, 1994). These significant statemerifselddan understanding how each of the three
participants lived out the phenomenon of role amityg Next, the significant statements from
the participants were extracted forming clustersiefining, and the information was coded into
themes (Moustakas, 1994). The following (Tablex@)ileits the clusters of meaning that were
developed from significant statements in the datiection and the emerging of case themes.
As the themes became apparent from the emergitgrpsitthese themes were tied into the
guiding research questions.

Table 6

Clusters of Meaning to Themes

Theoretical Foundations
Theme: Unique Qualification
Clusters of Meaning:
Innate determination
Strong work ethic
Theme: Partnerships Formed

Clusters of Meaning:
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Partnerships of information
Coalitions for legislative change
With staff to provide openness for communication
Theme: Duty of Accountability
Clusters of Meaning:
Tax dollars
Children’s education
Leadership Qualities
Theme: Empower Others
Clusters of meaning:
Equip others to carry forward district vision
Bring board together by understanding diverssgmalities and abilities
Create an environment conducive for others td lea
Theme: Servant’s Heart
Clusters of Meaning:
Listener
Empathizer
Fair
Theme: Unifier
Clusters of Meaning:
Understand the environment and harness opinions
Unite board in vision and scope of work

Bring together and balance board through netyrali
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Liaison between the board and superintendent
Deal with nuances or riffs on the board
Accountability Standards
Theme: District Provider
Clusters of meaning:
Financial resources
Instructional tools
Professional training
Environment for necessary change
Theme: Role Recognition
Clusters of meaning:
Trust in performing job
Superintendent’s evaluator
Theme: Limited Role of Board President
Clusters of meaning:

Greatest impact through superintendent hiring

Approval of strategic plan that outlines academiiatives

Findings from Research Questions

This study was guided, conducted and analyzed dsmgulated research questions. As

Stake (1995) states, “what one does in the fietinfgaining access to triangulating data, needs

to be guided by the research questions” (p. 50).
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Research Question 1:How does a school board president’s self-efficatjuence role
ambiguity within the elected positiorihis question was designed to gather data regaatietg
self-efficacy as the president of the school boand, how one’s self efficacy influences the role
of the president. From the information collectecbtigh the data, three themes were formed:
one’s perceived unique qualifications, the abiittycreate community partnerships, and one’s
perceived duty of accountability.

Unique qualificationsEach of the participants placed great emphasiseim &ability to
lead successfully. The responses of the partitspaare correlated with the four principle
sources of formed self-efficacy beliefs as ideatlfby Albert Bandura. Mastery experiences,
vicarious experiences, social influences, and oakétive state (Bandura, 1997) affected each
board president. Past experiences from servirsgbasrd trustee and being a voice of the
community displayed a sense of being uniquely jadlto serve as the president and to lead the
board and district forward.

The innate determination was one of the uniqueiigations as voiced by Chris. “The
role of president is almost a determination. hkhf you are careful to keep your own position
in check, your ability or inability to do that witle the largest determinate of your success”
(Chris, personal communication, June 13, 2014)isGlerceived his presidential role as that of
an extractor of information and one in which oreffective component of leading should be
kept in check.

You have to keep your opinion as not to impactdinection the conversation is going

and also know the timeliness for which to injectiyopinion. Your ability must be to

realize you're as much as anything an extractapafion and information as the board

president. (Chris, personal communication, Jun€034)
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Mary felt uniquely qualified for leading the schdmard by relating her thought process
to that of Esther from the Bible.

There was a time period, about three months, wiverbad an interim superintendent.

Our superintendent had resigned a few months baferead a bond election in May.

During that time period | thought many times abibwt biblical character Esther who had

been placed in her role for such a time as thitilolight about that because we had no

superintendent, we had called a bond, and we weteeimiddle of a superintendent’s
search. | had to stand up as president to ensengublic that the district was on target to
continue on without a superintendent, and thabtihve had been well thought through
with the input of a bond committee. | felt thellskl possessed were uniquely matched to
the need of that position. | think that my betight | could do something positive
because of the role made me more successfult likelfor that role at that time, | was

uniquely gifted. (Mary, personal communication, dui8, 2014)

Tammy’s past leadership roles led to her stronigeBtacy in viewing her leadership as
school board president. She attributed her affectiate as well as her strong work ethic as at
times working against her in the role.

| am generally a confident person with a strongkneghic. It's just always so important

when | take on a role like that that I'm going teegt my all. | make that assumption

about everybody, they should do that too. So lld/isay that my work ethic in some

respects worked against me. (Tammy, personal conaation, June 6, 2014)

Created community partnershiga.addition to each of the participants seeing
themselves as uniquely qualified to fill the pasitiof school board president, the impact of the

district community played an important role in ansélf efficacy. The effect of social
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persuasion garnered from the community can fudtrengthen the efficacy of the acting school
board president. “It is easier to sustain a sehséicacy, especially when struggling with
difficulties, if significant others express faitth one’s capabilities than in they convey doubts”
(Bandura, 1997, p. 101). This is evident in Tanmsrgdmments.

The state representatives reached out to me tmasiuestions regarding educational

legislation. We built a trust, and he used merasducational resource. Also, the staff

and community sought out information from me. iCait partnerships were formed as |
advocated for things that really had an impactunarea on education. (Tammy,

personal communication, June 6, 2014)

The community and staff sought out Tammy for hesropnd honest communication.

In Chris’s case, he felt a strengthened self-effiJdaom the community specifically in
his election win. “By electing you, the communisytrusting you to do the right thing and
represent them” (Chris, personal communicatione i) 2014).

Duty of accountability The interview responses stated that the paatitip constituent
environment constantly shaped their thought praseas well as decision-making. Albert
Bandera’s Social Cognitive Theory reports thatdbeial factors of one’s environment shape
one’s actions (Bandura, 1997). This process weearlgl evident in the statements of the
previous school board presidents as each predeleatcountable to their electorate as well as
the students they represented. Mary noted,

| was accountable to the community for everythiregdad with the tax dollars. | wanted

to be so careful that we were respectful of thk&air me, as a person leading the board,

that always weighed on my mind . . . what the comityis expectations were, what
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value are they getting from the district for thehildren. The feeling of accountability to

the community greatly affected my role. (Mary, meral communication, June 18, 2014)
Mary also stated, “the community had entrustedhéoltoard and the district their most important
resource they have and that is their children” {ylaersonal communication, June 18, 2014).

“Truth and honesty with one another keeps us adebls |, as a leader, was not going
to compromise on just what is the truth and whallyeneeds to be done for the district,” said
Tammy (Tammy, personal communication, June 6, 2014)

The responses from all three participants contausebiage whereby they each felt a
weighted role as leader of the district in the sgsoof the individual students, the staff, and the
taxpayer.

Research Question 2:How does the perceived role ambiguity of the schoald
president impact him or her as a transformatioreder?This question was designed to gain
data regarding one’s perceived role as the presafeéhe school board, and how this role
perception influences his or her leadership stfAiglmm the information collected through the
data, three themes emerged regarding leadershipiegiahe ability to empower others, leading
with a servant’s heart, and strength in unifying board.

Empower othersThe interview data overwhelming expressed a neddatesire of each
of the board presidents to equip other memberany out the work and vision of the board as a
corporate body. In many instances, they expretdseiiea that as the board president, one was
more an extractor of information and not a driviea personal agenda. “I think all members are
gualified to be president, | think the only thilat separates a good president from a not so good
president is your ability to keep from driving ag@nal agenda,” Chris stated (Chris, personal

communication, June 13, 2014).
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In addition, in empowering others with informatidrgmmy stated,

| think it's important that the school board presitlis concerned that the superintendent

succeeds, and your fellow board members succettinkl you can take the attitude that

the school board president is supposed to be dtwedul person. | think if anything a

school board president is someone who empowerssothenany ways. (Tammy,

personal communication, June 6, 2014)

In bringing the board together and empowering thetn the knowledge to go forward
and lead, each participant discussed the roleeoptlsident as understanding the diverse
personalities and abilities of board members.

Transformational leadership is defined by an adtwhich one leads by first
understanding the culture of those being led aatigeing the culture to achieve the goals and
visions of the organization (Bass & Aviolo, 1993)nderstanding the different personalities,
designating the personal abilities to specificspbind aligning the group to best achieve the
goals of the district were laced through all thenoments. As Tammy stated, “we must value that
we are a part of a board, the president is nositigde decision maker of any sort, the
presidential power is only as great as the boaalwalsole” (Tammy, personal communication,
June 6, 2014)

In working together and growing leaders, the pgréicts voiced a need to create and
manage an environment of open and honest commiamcathere others felt respected and
valued for their input. Cultivating a safe andp@stful environment for discussion fostered
leaders to emerge. Tammy noted,

| approached the presidency as someone who wassinelof all the members of the

board by listening to their input and working tangrthe board into a feeling that we
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weren’t just individuals but rather we were unitedether, and we work together.

(Tammy, personal communication, June 6, 2014)

Each voiced that at times they would suppress thveir opinion to elicit further dialogue
among board members. Chris mentioned,

| felt as someone trying to preside over a meetingas critical not to be too energetic

on an opinion of mine that would potentially styrthe conversation or cause someone

not to interject their opinion. So, | think the sh@ignificant aspect of it to me was that a

lot of times | was a lot quieter than | would hdneen if | had not been sitting in that

president chair. (Chris, personal communicationgJLB, 2014)

Servant’s heartAs one empowers and nurtures others to lead, ths&t be matched with
the ability for others to trust in the mission,ibeé in the leadership, and feel valued as a person
Christ stated the role of leading the board wassatijpn that must embody a servant’s heart and
attitude.

There are laws to protect personnel, and theragabout everything that they are

going to have to follow. So, | am going to givatlas a given that they will follow those.

If they do, the best attribute of a leader is a&et's heart where they are serving the

children, the taxpayers, their employees, and tad (Chris, personal communication,

June 13, 2014)

Tammy and Mary expressed a servant’s heart threaghments of genuinely caring about the
students and staff, listening to their input, apitbfving through with questions or concerns.
Mary cited the importance of being a visible bogrésident by supporting students at sporting

events, theatre performances, campus activitiesstaif celebrations.
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As motions and actions were being discussed in aoptings, Chris saw his role as a
listener by reiterating all the factors discussgdhe board members and setting the direction
through further questioning. In seeking input, duestions would be posed as a way to elicit
more dialogue. Chris would initiate more discussioth “what about this, how does this impact
our decision, or should this concern impact ouisies?” (Chris, personal communication, June
13, 2014). In leading, he exhibited a transfororadl style as he guided the questioning,
continued to generate responses by listening, bmaeal the other trustees to share in the vision
through discussion and collaboration.

As the role of a servant’s heart was encompassttiresponses of the participants, a
strand of one’s role in being fair and impartiabecisions and in leading was noted. Tammy
noted her strength in continually being fair in ieypenting the board-adopted policies. She also
described fairness and impartiality within the rofgresident and how it is necessary in the
relaying of information between the board presiddm superintendent, and the board corporate.

You don’t act unilaterally. It's important that yoealize you're simply there to be that

conduit between what either the superintendemyisg to get the board to be more

aware of or what the board wants the superintenddm more aware of. You don't ever
overstep that role by just deciding by yourself &adping some of that information from

either of those entities. (Tammy, personal commatioa, June 6, 2014)

Chris displayed his fairness in what he descrdoed collaborative sense. I tried my best to be
collaborative. | tried harder with people | knewas going to disagree with because | wanted
them to fully understand and fully define their pios” (Chris, personal communication, June

13, 2014).
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Unifier. The role of board president was experienced by aadne of unifying the
corporate body to achieve the goals and missidheodlistrict. This role required bringing
together divergent opinions and redirecting corateras that became divisive. The president’s
duty was to understand the working relationshithefboard and harness conversations to keep
within the legal parameters of discussion as séhbyosted agenda. Mary emphasized,

as the board president, you have to know when ® u@fier and when you have to

stand up and say, no we are not going to haveibgllyyou must find that balance of

bringing the board together and not being pushedra by board members or the
superintendent. (Mary, personal communication, Ji$)&2014)
She added, “as the president, you must continaakgss the environment of the board to see
where the board is and where it needs to be anll through what it is going to take to get us
there” (Mary, personal communication, June 18, 2014

As multiple opinions were relayed in open meetirilgs,participants described the role of
board president as one of a unifier in bringingoalihe thoughts together and balancing the
discussion. Tammy expressed,

| wasn't able to always bring everybody's opinionust the same opinion, but we found

a way to compromise and to take this good ideatlaaidgood idea and by working

together come up with the best outcome. | wartiatidollaboration, that ability to say

what you feel honestly and to help provide an emnment where people feel like they
can express their opinion and not be attacked ldtlee in anyway. (Tammy, personal

communication, June 6, 2014)

In addition to unifying the trustees on the boahe, role of the president was described

as a liaison between the acting superintendetietdoard. “As the board president, you are the
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liaison and by that you need to act as the bridgevéen the corporate body and whoever else is
out there. Specifically, | think the presidentsaas a liaison to the superintendent,” Tammy
stated (Tammy, personal communication, June 6,)20CHris confirmed,

| tried to guide the superintendent whether thkgdiit or not. | think that they would

say that | guided them on what | thought was themt@al outcome of a decision or

position they were taking. | felt the role of gesident of the board was to protect the

superintendent sometimes from himself. They haven®to talk too, and they need
someone to bounce ideas off of. | tried to beramsdength confidant. (Chris, personal

communication, June 13, 2014)

Being able to be a support system and an avendeddback and information was apparent in
the role of the president with the acting supendent. The role of the president was voiced as a
position that required a strong professional boetsvben the board and the superintendent built
on transparent and goal based communication.

The role of school board president was also expthas requiring an inclusive behavior
in order to bring the decision making body togeth&s issues and disagreements arose, it was
expressed that the president’s role was to be zaghof the issues and facilitate open
communication for resolve. I think that is onetb&é most important roles. It's not just the
meetings, it is important to pick up on nuancesfts in the board,” said Chris (Chris, personal
communication, June 13, 2014). Mary echoed, “asigent you have to be that centerpiece that
brings together and balances the board and invalN@srts of the board. You have to set an
example and lead the board members to a higheta@inh(Mary, personal communication, June

18, 2014).
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Research Question 3:How do Texas accountability standards impact ratéaguity of
the school board presidentPhis research question was designed to investibatperceived
role of the school board president in the academicess of the district. The responses to this
discussion generated three themes: that of bemgwader to the district, knowing one’s role in
regards to the academic success as measured thl@igkxas accountability standards, and
understanding one’s limited ability in directly méncing the academic success of the district.

District provider.As these interview questions were posed, the regsopegan to center
on the pressure each board president felt regatdangcademic accountability ratings from the
state of Texas. Each voiced a designated raleegsrovider of financial resources to the
district, yet stressed the implementation of the metiatives lay with the professional staff.
Tammy and Chris regarded this role as being a des\b the superintendent and the staff in
approving budget items that are academically cedtdrerefore creating an environment to
implement the new academic programs. Tammy exgdess

| guess the only credit | would take, regardingdaeaics, is that we were fair in

implementing the policies that we had control ovAfe gave the superintendent the

latitude to start implementing some programs artgush saying no we've always done it

this way so you can't do that. (Tammy, personalroamcation, June 6, 2014)

In addition to the board’s role of adopting budigems specific to academic functions,
the presidents expressed an indirect role theyepldy approving professional training of the
staff which directly supported the academic goékhe district. Mary’'s continued concern as
president was “are we giving the teachers what tie=d to teach the kids effectively, are we
training our teachers correctly, are we providimgficially the tools our staff needs to

effectively teach our students” (Mary, personal awmication, June 18, 2014).
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Each of the participants specifically discusseditigortance of the board president to
create an environment in the district where thei$oand mission was on the academic success of
the students. The responsibility of the directringtion and utilizing the professional training
fell in the hands of the salaried staff, but thegmlents saw the duty of foundationally creating
an environment conducive to the success of theestads their obligation. Specifically,

Tammy relayed the importance she placed as prasidethe acting superintendent bringing the
board staffing or curriculum changes, and to edutta board on the changing academic needs
in addition to strengths and weaknesses of theatisicademically. “I gave the acting
superintendent the encouragement to make the cham¢gadership she felt necessary to
strengthen an unacceptable campus,” said Tammyr(iyapersonal communication, June 6,
2014).

Role of the board presiderRegarding the board president’s role in the academi
accountability standards as set forth by the sthieexas, the three participants discussed their
position in electing a qualified superintendentun the district and utilizing the
superintendent’s annual evaluation to keep theemadsuccess of the district in check. One of
the stated duties of the Texas school board igrécamd fire the superintendent. Therefore, the
participants discussed their role in hiring thetlsegperintendent for Rydell ISD and trusting in
his or her qualifications to increase student’slacaic achievement. As Chris stated, “by
selecting the right superintendent you have a gneaéct to get the academic achievement of the
district started, but you have very little impaate the ship sails as to what will happen” (Chris,
personal communication, June 13, 2014).

In addition to hiring and firing the superintendeahe corporate board, under the

leadership of the president, annually evaluatesthiag superintendent. The evaluation
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instrument was the main component of the partidipanle impacting student academic
achievement. Mary stated,

as the president of the board, the superintendantsuntability for the academic success

of the district was something that we talked alasua board in the evaluation process but

also kept it on our minds on a regular basis samg’'t just wait for our scores to talk

about it. (Mary, personal communication, June 18,4}

The component of trust in the acting superintendea® described as being a partnership
of communication between the superintendent anddqma@sident. The role of the
superintendent was explained as that of an eduttatbe board through relevant information
and research conducive to strengthening studeatkeaucally. Tammy explained,

they are educators, and | think that can neveose We had a superintendent here at

our school district, and the thing | really admigdzbut him is he never forgot he was an

educator. He took the time to always tell us wbesthing was important and to tell us
how that was going to maybe make things betteoar that could be something that we
would want to avoid. He took the time to bringalsng, and | think that that's really
important for a superintendent. They should néweget their beginning in this whole
world of education is that they were a teachet.f{lGammy, personal communication,

June 6, 2014)

Limitations to the board presidemis each participant described the weight of the
academic accountability standards set by the efalexas, all voiced their limited abilities in
differing manners. Chris’ description echoed hisfration stating, “it is problematic when you
set the tone and overall direction, but can’t imeoyourself in the specifics of that being carried

out. Itis incredibly frustrating” (Chris, persdremmmunication, June 13, 2014). He continued
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with saying, “the superintendent is the CEO whieesponsible at the end of the day for the
student academic achievement. In fact, the presgimle is very limited” (Chris, personal
communication, June 13, 2014).
As Chris saw the role as frustrating, Mary sawroé as a sounding board to the
superintendent regarding academic accountability.
The role of the board president is that of a sauméioard. That relationship is so crucial
so the superintendent has the freedom to comeetbdard president and say . . . this is
where we are on this campus and to work on theustability for this campus, this is
what | am going to need to do. What do you thiskaa as approaching the board about
this? How is this going to be perceived with tlvatd? (Mary, personal communication,
June 18, 2014)
Mary expressed her role as that of a liaison betvilee board and the superintendent. The
superintendent would inform her about the academéxls, whether instructionally or
professionally for a campus, and the two would wiodether on a plan to provide to the board.
Also, the role of the board president regardingat&demically accountability of the
district requires a trusting partnership with toperintendent. Tammy described this
partnership as effective in that
the key ingredient is communication and an opensesge can both ask questions and
that's not perceived as criticism but rather asthisking through, and being thorough
before launching out on some way that we hopehaie some real positive influences
on the academic achievements of our students. (hampensonal communication, June

6, 2014)
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Tammy continued discussing the role of communicaind the foundation of trust that is
required between both roles.

It is so important to recognize your role as bgaesident. The superintendent is the

professional there and whereas | think | know almut kids and how they learn, | have

to know my role and that is I'm going to have tcabée to explain to the board and get
the necessary information that the board needsgading to need to bring the board
along if this is something we really feel like nee¢d be implemented. It's crucial |
recognize we have two very distinct roles. Theadlae between what | do and what the

professional is employed to do. (Tammy, personairanication, June 6, 2014)

Chris added to the role of the board presideneasgthat of an advocator of the
superintendent’s academic plan. “The superintendaesponsible for communicating what is
needed to get the desired academic results fattitents, and the board president exercises the
ability to advocate to the board to get those thimgtheir hands” (Chris, personal

communication, June 13, 2014).

Summary

Chapter four allowed for a discussion of the datéection process and the process used
in analyzing the data for this collective case gtu@ihe purpose of this collective case study was
to explore the experiences of three school boazdigent within a bounded case at Rydell
Independent School District. The theoretical foatrah for the study was based on Albert
Bandura’s (1986) Social Cognitive Theory and Beilrdass’s (1993) Transformational
Leadership Theory. Incorporating the feedback ftbensurveys, interviews, and the data
located within the minutes of previously held sdiomard meetings, this study sought

information about the lived experiences of theipgrants. Specifically, the study was designed
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around three research questions: how role ambiguitye school board president position was
influenced by one’s self-efficacy, how role ambigumpacts one’s ability to lead
transformational, and how Texas accountability géads impacting one’s role.

Through an extensive study of the data collectealigh the interviews, site documents,
and surveys, three themes emerged regarding oglé&ffscacy influencing role ambiguity of
the school board president. The participant’s egthemselves as possessing unique
qualifications, they possessed the ability to @eammunity partnerships, and the participants
exhibited a duty of accountability.

Within the data collected regarding role ambiguitypacting the board president in
leading transformational, three themes emergea iffivestigation revealed themes of one’s
ability to empower others, one’s ability to leadiwa servant’s heart, and one’s strength in
unifying the board as the board president. Theesof each participant stated the necessary
capabilities needed to understand the environnmewhich one is president as well as the
environment of the district community. With thisderstanding, one has the role to empower
the board and the community with the resourcesrondnation they need and do so in a
manner in which others are empowered and trustéghtbwith the information. Unifying the
board was expressed as the presidents continuatlysted the need to align the board to the
goals and strategic plan of the district and caestty focus the board on leading with the needs
of the students always in the forefront.

The academic accountability of the district asfegh by the state of Texas impacted
each of the participants as they performed theabsehool board president. In discussing the
accountability component and in studying the susvayd site documents, three themes emerged

from the data collected. The themes included:®or&e as the provider to the district, knowing
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one’s role in regards to the academic successedlittrict, and understanding one’s limited
ability in directly influencing the academic sucsed the district. The participants expressed
great responsibility in the role of the academiccgss of the district. However, each expressed
this role as that of an overseer and provider écsthperintendent and the staff. The importance
in the role of board president was that of beingnizant at all times of the academic needs of
the district; however, each espoused the limitelitybo impact the day in and day out
operations. With that limited ability, each siged that the role of president required employing
the right superintendent for the district and ugimg superintendent’s evaluation as the tool for

making the greatest impact on the academic neetlie afistrict.
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CHAPTER FIVE: DISCUSSION

This qualitative collective case study was desigaed bounded case in which three
participants from Rydell ISD consented to partitgpaOver the past five years, Rydell ISD has
witnessed two superintendent resignations, oneimmtsuperintendent hire and one acting
superintendent hire. Therefore, the superinteniéawliership position for Rydell has changed
four times in the last five years. Changes inéegkiip can promote role ambiguity and lead to
an increased tension within groups (Bedeian & Arakés) 1981; Jackson & Schuler, 1985).
Role ambiguity was researched in this study andntipact this phenomenon had on the lived
experiences of the board presidents. Specifictilg,research was constructed around three
guiding research questions:

Research Question 1. How does a school board pres@dself-efficacy influence role
ambiguity within the elected position?

Research Question 2: How does role ambiguity imffrecschool board president as a
transformational leader?

Research Question 3: How do Texas accountabibtydstirds impact role ambiguity of
the school board president?

Collected site documents, in addition to a surmeg a personal interview, detailed the
experiences of each of the participants. Throbghstudy, the personal experiences of role
ambiguity as experienced in the role of Rydell sthmard presidents were revealed through
dialogue and actions. Studying role ambiguity witie real life experiences of each of the
three participants was strengthened and coobetfatedgh multiple sources of information. The
data collected assisted in developing an in depsitribtion of role ambiguity which provided a

richer understanding of the lived experiences efgarticipants.
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Within the data collected, | used memoing and looralization followed by coding of
significant statements into themes to sort thraighvast amounts of information. “The trick is
to discover essences and then to reveal thosecessenth sufficient context” (Wolcott, 1990, p.
35). These themes from collected and analyzedwdatta presented in chapter four. This
chapter, chapter five, contains a summary and dssen of the research findings, the

implications of the study, the limitations of thedy, and recommendations for further research.

Summary of Findings

This research study was significant in gainingeatgr understanding of the lived
experiences of the school board president in @ite sif Texas. Specifically, the research sought
to understand role ambiguity in this position afdership. Role ambiguity is defined as the
degree to which direct information is lacking retjag the scope of responsibilities and
expectations for fulfilling a job (Kahn et al., 96 Without a delineated role defined in the
scope of duties for the board president, one bdgipgrform duties that are exclusive to the
school superintendent (Delargardelle, 2006). Funiore, role ambiguity in a leadership
position “results in undesirable consequences dtin brganizational members and for
organizational performance” (Rizzo et al., 19701%4). This study revealed role ambiguity of
the school board president was defined by one’s@mwent in addition to the perceived ability
each participant felt he or she possessed inlinffithe leadership role.

In discovering the essences of each individualsdiexperience with role ambiguity, |
found myself trying to understand the inward natirthe behaviors and beliefs of the
participants in regards to the common experiendé® role of the Texas public school board
president is detailed as four major duties: Thaigent calls a yearly meeting to discuss and

adopt the budget and the proposed tax rate, enaonesl financial statements are published,
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executes an oil and/or gas lease or sell, exchargksonveys the minerals in land belonging to
the District, and executes the deed for the safgaderty, other than minerals, held in trust for
free school purposes (Texas Association of Schoalds, 1995-2014). These roles, as
mandated by Texas, cover the role of the presidentever, as this study revealed, the role of
the president and the characteristics one musepsss a board president were perceived
differently between those holding the presiderg@her. The ambiguity within the role of
president was revealed in the way in which one’s gelf efficacy influenced one’s leadership,
the style in which one led, and the role ambigaggociated with the duty of president in
conjunction with the academic needs of the students

Understanding the participant’s experiences with ambiguity required understanding
the reason each chose to be elected to the poskach of the presidents revealed through
interviews and surveys, they perceived their irdinal strength in leading as the foundation upon
which they felt qualified. The presidents expressieong work ethics, one’s innate
determination, and belief in one’s ability to pram@ositive change as success determinates to
the position.

The participants each regarded themselves as posge@shigh self-efficacy as they saw
themselves being uniquely qualified for the officEhe theoretical foundation of this research
was built upon Albert Bandura’s Social Cognitiveebhy. Within this theory, self-efficacy is
elaborated upon in that

much human behavior is regulated by forethoughtagiyiing cognized goals, and

personal goal setting is influenced by self-apalaa$ capabilities. The stronger their

perceived self efficacy, the higher the goals peasget for themselves and the firmer their

commitment to them. (Bandura, 1989, p. 1175-1176)
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Mary’s high self-efficacy was explained as she $dwgit the presidential position knowing her
leadership abilities could change the directiothefboard into that of successful goal setting
and decision making body. She likened herselfsihvé& from the Bible, stating, “I felt as though
my abilities led me to being the presidential leaafehe board that was needed at a time of
uncertainty. | was the constant, | kept the baaoding, and the community updated and
informed” (Mary, personal communication, June 1&14).

In addition, the Social Cognitive Theory relateg’srself-efficacy to being strengthened
or weakened from multiple sources of informatidrhe heightened self-efficacy of each
participant was connected to the empowerment theyed through community partnerships and
their innate desire to provide excellence throwgudérship to the students, staff, and community.
Tammy described someone being elected to the po%fipresident “because you have the
ability to motivate and guide others” (Tammy, p&@ocommunication, June 6, 2014). The
actions and directions presented by the presiderd wromoted by their perceived strong self-
efficacy.

The theoretical framework of this study was alsenfded upon Bernard Bass'’s
Transformational Leadership Theory. According trigard Bass, “transformational leaders
attempt and succeed in raising colleagues, subateinfollowers, clients, or constituencies to a
greater level of awareness about issues of consequéBass, 1985, p. 17). The behaviors
exhibited by each participant were recorded inntireutes of the past meetings and witnessed
through the dialogue and responses to the intergig»gtions. As questions were posed, the
leadership style of each participant was revea@dntinually, the participants voiced the role of
the board president as actively and consciouslyogvepng others. Through empowering

others, the president would equip the board wighkimowledge to advocate for district goals and
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align the community toward the fulfillment of thassion and vision of the district. Each
described this experience of empowering otherdlbweng all voices to be heard, creating a
safe environment for all to express their opinimmg continually assessing and reassessing the
individual personalities of each member to helthm collaborative process. Tammy expressed
how the power of the board is not the single emftthe president, “the power is only as great as
the board as a whole” (Tammy, personal communicaflane 6, 2014).

In empowering others, the role of president waslesd as being foundational upon a
servant’s heart. Displaying and building trusotigh a servant's heart was expressed as creating
the relationships between the board members tbatqied a unified body working to achieve
district goals. Listening, exhibiting fairness, aftbwing empathy were described as crucial
roles and characteristics of the president. Byaanimg the leader follower relationship into a
leader leader relationship, the element of trust praotal to building and growing the working
relationship.

The transformational leadership exhibited in thgpewering of others was codified in
the participant’s role of unifying the board towdha& achievement of district goals. Dwight D.
Eisenhower defined leadership as, “the abilityeoide what is to be done and then to get others
to want to do it” (Larson, 1968, p. 21). Eachlué tnterviews relayed these sentiments as the
participants discussed their position as a unifetwveen the board and the community as well as
a liaison between the board and the superintendémy worked in conjunction with the
superintendent on goal based initiatives, thenuiinadiscussion and input, directed the board
toward decision making that was in alignment wite adopted goals. Mary stated,

not that we were making decisions, but the supement and | were having enough

discussion and communication that the two of usccoome up with a direction to
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present to the board and see what could be dome¢b the individual needs of the

students. (Mary, personal communication, June Q84p

As the accountability component has been gainiremgth since the No Child Left
Behind 2001 legislation, the third question in ihstudy sought a greater understanding of how
the president perceives his or her role in the exvac success of the district’s students. A lack
of research exists on how the accountability of tegislation has been felt, understood, and
implemented in school board practices and govem@rdess & Meeks, 2010). Therefore, in this
study, a better understanding of the weight ofat@untability component on the shoulders of
the board president would further add to the unidedsng of role ambiguity in this position.
Through the collected documents and interviewsp#récipants voiced themselves in a
presidential position of being a provider to thenaustration, teachers, and students. Each
president saw him or herself as that of an enablére academic arenas. The responses of all
three were clear in that they were not the protesdieducator, they were not the planners and
disseminators of the skill sets, they were eletigatovide the resources for those that were.
The responses carried a resounding sentimentitbaible of the president was to listen to the
needs of the staff, study the data regarding tndesit’s academic successes and failures, and
approve financially for the implementation of timstructional tools and professional training
necessary to create an environment where all stsidenceeded academically.

As each of the presidents discussed their rolearatademic accountability of the
students, they each echoed the sentiments ofjthelreing to hire, evaluate, and fire the
superintendent. With this legislative duty, thepmssed their greatest influence on the
academic success of the district. As Chris stédfeain a 30,000 foot view you have a direct

influence over academic achievement” (Chris, peasoammunication, June 13, 2014). Each
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echoed the need for the superintendent to keepaae abreast of the interval test scores for
each six weeks, be apprised of failure percentagesss the grade levels, and be presented with
curriculum and instructional programs at monthhatebmeetings. This data driven information
gave them the knowledge needed to question cuanitaind instructions choices as well as
support or deny new hires in academic areas of mesak

As the participants saw the role of the superintabto educate the board monthly on the
academics of the district, the element of trustt@adsparency was discussed as creating the
relationship necessary to strengthen the distcatlamically. The role of the board president
and the superintendent seemed to be solidly foimé#ds area as the participants continually
stated that the superintendent is the professibeabdr she has been hired to implement
educational programs to garner academic succegsharboard president must trust in the
qualifications of the superintendent.

Through examining the literature review in chapves, multiple findings were in
accordance with findings from this study. The hsglf efficacy displayed through actions noted
in the board approved minutes, interview feedbaok, survey responses were in alignment with
the self efficacy component of Albert Bandura’s i@b€ognitive Theory. All three participants
expressed a strong self-efficacy in that theyftély capable and qualified to lead during times
of distress or success. However, during difficistrict decisions, the participants measured
one’s self-efficacy through the eyes of the taxpay®d media. As Bandura (1997) states, “self
efficacy beliefs are constructed from... verbal passon and allied types of social influences
that one possesses certain capabilities” (p. 9addition, a person’s self-efficacy is often
measured on a role model who one views as sinmlpersonal characteristics that are thought to

be indicators of success (Suls & Miller, 1977).isTattribute of one’s self-efficacy was
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overwhelmingly exhibited in Mary as her strong saficacy was paralleled to that of a biblical
leader. Also, Tammy viewed herself as a role mtalble emulated through her past success in
leading organizations and her ability to lead tigtoopen and honest communication.

Although some of the findings were intuitive inagbn to the literature reviewed for this
study, other findings were unanticipated. Regaydesearch question three and the impact of
the Texas accountability standards on the role gnityi of the president, the three participants
did not perceive their role as hands on in the acac process. The research continuously
reports the micromanaging of board members in #ilg dctivities of the school district and
taking on roles and responsibilities exclusiven®s superintendent (Bjork & Blasé, 2009;
Danzberger, 1994; Land, 2002; Williams & Taberi2@11). However, in the data collected and
analyzed for this study, the participant’s prestagmole was described as a provider to the
foundational system necessary to achieve academoess. In addition, the participants did not
place themselves in the day-to-day activities efdlstrict but made the academic goals of the

district known to the superintendent through theuah superintendent’s evaluation.

Implications
Theoretical Implications
The findings from this study have important theicadtimplications to the field of
education and leadership pertaining to one’s détfaey. This study provided an extension to
the self-efficacy component of Albert Bandura'si&8oCognitive Theory. Specifically, board
presidents, superintendents, and board trusteesicenfully understand the role of self-efficacy
in the lived experiences of the board presiderte ddditional support provided to the theory

was developed through the site documents, sureeykinterviews.
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Each of the participants exhibited a strong sefselbefficacy as they viewed
themselves possessing unique qualifications falihgpas the board president. Bandura (1997)
states, “perceived self efficacy is concerned nith Whhe number of skills you have, but with
what you believe you can do with the you have umadeariety of circumstances” (p. 37). The
answers during the interviews expressed eachheit innate abilities to lead positively
impacted their success as the board presidergddition, one’s resilient self-efficacy allows
one to “approach difficult tasks as challengesdortastered rather than as threats to be avoided”
(Bandura, 1997, p. 39). This is exemplified in Marhigh self-efficacy as she described when
she was elected to the board as president.

Our board was split when | became president, dratlicalled the previous president

about a month before officer elections. | told hifalt like it was time for a presidential

change. | truly felt God was asking me to stepnujihat role, specifically because of the
bond that had just failed. 1 felt like in progregsforward and successfully passing the

bond, | needed to lead. (Mary, personal commumnatiune 18, 2014)

Mary felt her abilities to lead were perfectly matd with the needs of the school board, and she
viewed her leadership abilities as providing susdedlistrict initiatives.

The strong self-efficacy of Tammy was evident in $tated ability to work with the
superintendent to bring about academic reformdiastaict campus. Tammy viewed this difficult
situation as a challenge, one she and the supedie¢ would present to the board along with
ideas and a framework to bring about change imiek academic scores of a campus.

At the time | was board president, we had a cantipatswas academically unacceptable,

and | encouraged or questioned the superintendantwie had to have a change of

leadership on that campus. | felt like by stregsivat the board would support her in
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making that kind of a change, my leadership hadsitige impact on that campus.

(Tammy, personal communication, June 6, 2014)

Tammy, Chis, and Mary viewed themselves as ledusrgy tasked with challenges that would
be successfully conquered for the students. Fadr ehthese participants, their high self-
efficacy was evident as failures as a board presiaere not an option due to the accountability
they each held to the students, staff, and taxgayfeihe district.

Theoretical implications can also be concluded fthis study when utilizing the
Transformational Leadership Theory by Bernard Besa framework. According to this theory,
transformational leadership involves elevating oalfieom a follower position to a leader
position through empowerment and an awarenessafdhcerns and consequences (Bass,
1985). In the interview responses, the participaiid not describe themselves as
transformational leaders, but their responses ditiad to their actions as documented in past
board meetings exemplified this leadership styledoh. The presidents discussed their role to
be that of one who empowers the collective bodiaey each relayed the importance of
disseminating the information, facilitating operddronest dialogue in the meetings, and
creating an environment of knowledge and procedufé®se actions then allowed the board
trustees to carry forward the mission of the distind exhibit leadership themselves throughout
the community.

Furthermore, the participants explained their odlpresident as being a leader who
unified the corporate board by first understandhregdiverse personalities of the board and
utilizing the gifts of each to promote the missairthe district. Mary explained, “you have to be
a visionary. The role of president requires yobemble to see where the board is and where it

needs to be and thinking through who and whatgbigg to take to get us there” (Mary,
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personal communication, June 18, 2014). Also, tescribed the ability to meet the emotional
needs of the board by allowing, and at times gnggtiut, the opinions of each board member
regarding an issue or agenda item. By doing so¢tinporate board was involved in the
decision-making and everyone had vested meaningful into the discussion.

Four components are specific to the Transformatibeadership Theory and were
described by each of the participants as being itapbfactors in empowering others. These
four factors include “idealized influence, inspicatal motivation, intellectual stimulation, and
individualized consideration” (Bass & Avolio, 1993,112). The participants viewed the board
trustees as possessing abilities that should Heedpp strengthening the power and
effectiveness of the board corporate. The trustese described as effective tools in motivating
and leading the community when equipped with threeod information regarding school district
initiatives. The strength of the board was chanaoéd as the accumulation of unique talents and
abilities that needed to be recognized and expanpged. Relating to the emotional sense of
each trustee, the president motivated the trustgesiltivating a culture of trust, which provided
a foundation of open and honest communicationthisstrust foundation was built, the
presidents were capable of instilling confidencéhmboard to carry forward in the mission of
the district and lead in the community.

Practical Implications

Viewing this study from a practical standpointsthesearch has implications that can be
used by school board trustees, current or prosgebbtard presidents, superintendents, and
school board training entities. This study gaweiae to the lived experiences of the school
board trustee and how role ambiguity impactedpbmstion. As current research describes the

boundaries and defined roles of the superintenaleshtboard trustees being blurred (Danzberger,
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1994; Delagardelle, 2006; Land, 2002; Williams &&enik, 2011), the responses of the three
participants in this study gave a greater undedstgninto how and why role ambiguity is
experienced as the board president and why moléajive research is needed in this field of
leadership.

School board trustees need to be aware of the atmins and desires of the school board
president in leading the board corporate. Thewvabtins and desires to lead in the board
president position were foundational in each pgdict upon his and her strong sense of self-
efficacy. Understanding how one’s self efficacgys an integral part in the success of the
president can help in voting for a trustee tothi# position as president. Also, a deeper
knowledge of a transformational leader can betjereindividual board members to seek out
this type of leadership style in a president or edythis style as a leader oneself.

Professional training and development is suggestdteightening board effectiveness in
leadership and decision making (Feurstein, 2009krefore, the necessity of training the board
president on his or her elected duties in additioleading the board corporate is essential to
success in the position. Previous research hasdach quantitative information concluding
positive effects on the educational rankings ois#ridt based on school board member
professional development (Roberts & Sampson, 20Thjs being the case, professional
development specific to the position of the boaslent could promote successful educational
rankings as well as better-defined roles and respoiies of the president and those roles and

responsibilities reserved to the superintendent.

Limitations
This research of role ambiguity within the schoo&id president had several facets that

placed limitations on the results of the study.e Tiitial limitation is evident through the method
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of the study. Using a qualitative study in lievaofuantitative study inherently places limitations
on the results. One of the major limitations ofualitative study is the findings of this study
may be unique and limited to the participants wblunteered for this research. The findings of
this study and the themes developed from the mellsipurces of data collected may not be
transferable or generalizing to another group bbstboard presidents.

Limitations to this study also include the smalinple size used and the geographic
location of the study. The participants were dfedent genders, but similar in age and
educational backgrounds; therefore, these facemde limiting in the study. This study sought
out the lived experiences of three school boardigemts from one specific public school district
in East Texas. Also, the case was bounded inttbaty contained collected and analyzed data
from a five-year period. This five-year periodRatdell saw an above average turnover in
superintendents. Therefore, the findings of thislg may not be typical to a five-year period in
another district with the same acting superintehftarthe researched time.

In regards to previously published data or researcthe topic of study, the research was
limited in that reports and information regardihg tived experiences of role ambiguity in the
school board president position were nonexist&ttidies exist regarding the preponderance of
school board presidents overstepping their roléserday-to-day activities of the district (Bjork
& Blasé, 2009; Grissom, 2010; Land, 2002), but alitative study seeking an understanding of
the president’s perceived role in directing theti@ns did not exist.

Another limiting factor is the bias associated vdthiveys and interviews. This data can
be exaggerated on the part of the participantfgoesent an event or outcome as more favorable
on the part of the participant (Creswell, 2013)sdA bias is created in the study when the

participant answers from selective memory in réeglsome circumstances but not all, and
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attributing successes to oneself rather than th& wad collaboration of the group. In this
study, | was the research instrument conductingnieeviews; therefore, the possibility of

human error is increased and further limits theeesch.

Recommendations for Further Research

This research study provided relevant informategarding the lived experiences of role
ambiguity within the school board president positids this research added to the body of
information regarding leadership and specificdlly perceived role of the school board
president, this area of study would be strengtheviddfurther research conducted on this topic.
Specifically, further research should aid in narrgythe limitations of the current study as listed
above.

Further research should be conducted in a diffgraritof the state of Texas in addition
to states other than Texas. Also, the study cbealotmplemented in schools with a more diverse
student population. The participants from thigigtuaried in gender; however, they were all
college graduates and similar in age. This stinbykl be replicated and utilize a more diverse
sample of participants. The perceived roles asdassibilities of board presidents at differing
ages as well as different educational backgrourals sonclude different themes and lived
experiences.

Additional qualitative studies into the perceivetes and responsibilities of the acting
superintendent in the public school would be beafi As the participants continually
discussed the role of working alongside the supamotent, further research needs to study the
perceived duties of the superintendent in workiniy the board president. Also, many of the
responses centered on the community’s perceptitimegbresident position and how this

perception impacted the board president’s job.r&foee, a qualitative study utilizing
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community members as the participants in descritiegoles and responsibilities of the board
president as well as the acting superintendentdvstnéngthen the knowledge in this area of
leadership.

This study was guided by qualitative research goestprobing into the lived
experiences of the school board president. Spadifi this study researched the perceived roles
of the school board president. The board presidenks with many other stakeholders within
the school district; therefore, a future qualitatstudy utilizing the superintendent, the district
administrative team, or other trustees in desagiltine effectiveness of the school board
president would be beneficial. A study with th@atintendent, the district administrative team,
or other trustees as the participants would profudaer knowledge on how these stakeholders
perceive the effectiveness of the school boardgeat In addition, the effectiveness of the
district as measured through academic achievenoeid be tied into the study to seek a
correlation in how stakeholders perceive the effecess of the district and what testing data
shows regarding district effectiveness.

The Social Cognitive Theory by Albert Bandura alnel Transformational Leadership
Theory by Bernard Bass established the theordtcadation of this study. Further research
using the Self Determination Theory by Edward Cead Richard Ryan or the Social Judgment
Theory by Muzafer Sherif and Carolyn Sherif woudsdrger further insight into how a board
president perceives his or her role in leadershgvahy and how judgments of others impact

one’s perceived role and leadership abilities.

Summary
The purpose of this collective case study was stiilee role ambiguity for three school

board presidents at Rydell Independent School iDistiThe case study approach allowed the
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lived experiences of the participants to be describ relation to three guiding research
guestions:

Research Question 1. How does a school board prasdself-efficacy influence role
ambiguity within the elected position?

Research Question 2: How does role ambiguity imgrecschool board president as a
transformational leader?

Research Question 3: How do Texas accountabibtydstirds impact role ambiguity of
the school board president?

This topic of research was studied due to the éichémount of research regarding the
role of the school board president. However, sisithiave researched the conflict, tension, and
turnover of school boards due to roles and respditigis of the board members and the
superintendents not being well defined (Danzbert@d4; Delagardelle, 2006; lowa Association
of School Boards, 2000; Land, 2002; Williams & Tablk, 2011). Therefore, a gap in the
literature exists pertaining to how role ambigurpacts the school board president. This study
as well as more qualitative and quantitative staichéo the elected position of the school board
president would aid in the understanding of thetmws what it requires, and how a successful
leader would fill the presidential shoes.

Triangulating the collected data from three pgptcits aided in an increased validity for
this study. From site documents, role ambiguitysys, and face-to-face interviews, rich data
was provided to better understand the impact @& aohbiguity in the elected position of school
board president. Following the collection of ddkeg data was analyzed by utilizing memoing in
the margins and from this memoing overarching $icamt statements were identified. These

significant statements aided in understanding hog\ahy each of the three participants lived
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out the phenomenon of role ambiguity in the schmalrd president position. Lastly, the
significant statements were formed into clustersiefining, and the information was coded into
nine themes. The themes coded from this study:wargque qualifications, formed
partnerships, duty of accountability, empoweringeos, a servant’s heart, unifier, district
provider, role recognition, and the limited roletloé board president.

The evidence presented in this study allowed felitred experiences of the school
board presidents and the roles they filled to beenidly discerned. Each of the participants
was elected by the board trustees to lead the lwmapbrate. However, ultimately, the
presidents described the role as equipping otbdesatl. As board president, Mary, Tammy, and
Chris described the president’s position as aemiéi sounding board, a liaison, and ultimately a
servant. The descriptions cited by the participal@monstrated the transformational leadership
style as each sought to create a unified and eqdippard strengthened to go forward and
disseminate the vision of the district.

The transformational style of leading a schoolrtishas been linked to higher student
academic achievement (Robinson et. al., 2008adtition, the cohesiveness of decision making
bodies and a school board focused on the neetie stidents through an adopted strategic plan
has been linked to higher achievement scores (Bsgaciation of School Boards, 2000). This
research, through the analyzed data, exhibitegnsfiormationally led district. The three past
presidents placed great importance on building¥vedirs into leaders. This was exhibited as the
participants created an environment conducive tloers to lead and equipped the trustees to
carry forward the vision of the district as leadef$erefore, the form of transformational
leadership exhibited by each of the participanthis study is promoting an environment

conducive to academic success for the Rydell distri
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Appendix A
CONSENT FORM
Role Ambiguity in an Era of Accountability: A Collective Case Study of the
Texas School Board President Experience
Kerrl Allen Daugbjerg
Liberty University

School of Education

You are invited to be in a research study of thegieed role ambiguity experienced as a
president on a Texas public school board. You welected as a possible participant because
you have previously served or are currently serasgresident of a public school board in the
state of Texas. | ask that you read this formasidany questions you may have before agreeing

to be in the study.

This study is being conducted by Kerri Daugbjer@asudent in the Doctorate of Education

program at Liberty University.

Background Information:

The purpose of this study is to identify recurrthgmes regarding role ambiguity of the public

school board president utilizing face-to-face miews, surveys, and site documents. This

research will provide insight into the perceiveterof the school board president, issues that
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future school board presidents may encounter, diitiad to suggestions for understanding role

ambiguity as it is experienced in the role of palsichool board president.

Procedures:

If you agree to be in this study, | would ask youlb the following things:

| would like to conduct one face-to-face intervieith you to gather your insight regarding this
phenomenon. The interview will be no more thamaunr in length and will be audio recorded.
In addition, | would ask each participant to contgle paper survey comprised of ten questions
in which each participant will circle a number asponding to strongly agree or strongly
disagree with the statement. This paper surveyldhake no longer than 20 minutes. Complete
confidentiality will be ensured if you chose to fi@pate in this research study. No real names
will be used in the research paper, the transcnitmées, or any publication extending from this

research.

Risks and Benefits of being in the Study:

The risks to the participants are minimal and reatgr than the risk associated with everyday
activity. There are no direct benefits to partatipg in this research study. The information and
insight gained through this research study wilMmte valuable information on the perceived and
actual roles of the school board president. Trenkedge and recurring themes apparent in the
study will aid in building stronger relationshipstiveen the president, superintendent, and board

as identities and responsibilities are clarifiedisTresearch will provide greater insight and depth
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into the lived experiences of the school boardidesg and expand the depth and components

necessary in training board presidents, superiet@sdand the school board as a whole.

Compensation:

There will be no compensation for participants.

Confidentiality:

Using a pseudonym for the school district and ugpsgudonyms for the school board presidents
will protect the privacy of the participants in tsieidy. Pseudonyms will be applied to all face-
to-face interview transcriptions, and the Likestkstsurvey will be labeled with the pseudonym.
The master list matching pseudonyms to participaritde kept in a secure location separate
from all other collected data. The master list v destroyed after all data is collected and
analyzed. All other data collected from the studly be accessed only by the researcher through
password secure computer locations and lockedditenets located in the researcher's home.
All audio recordings will be kept in a secured,Ked location so others cannot identify voices of
participants. Only the investigator will have a0 the computer password and locked file
cabinet. Also, after full transcription of the getrecorded interviews has been completed, the
audiotapes will be erased. The use of minutes fsewious meetings will have all identifying
information removed. The published dissertatiamglwith all future publications from this

study will not contain identifying data. All datéll be destroyed after three years.
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Voluntary Nature of the Study:

This study is seeking participants who have preslypar are currently serving as the president
of the school board from Pine Tree Independent &8dbstrict in Longview, Texas.

Participation in this study is voluntary. Your daon whether or not to participate will not affect
your current or future relations with Liberty Unrggy or Pine Tree. If you decide to participate,
you are free to not answer any question or withdeaany time without affecting those

relationships.

How to Withdraw:

At any time during the research, you may withdrampletely from the study by contacting

Kerri Daugbjerg at 903-746-7548 kdaugbjerg@liberty.edulf choosing to withdraw, all data

collected from your participation will be destroyad in no way utilized in this research or any
possible publications resulting from this researtthaddition, all recordings and any documents
containing pseudonym information regarding youtipgration in the study will be destroyed.
Withdrawing from the research study will not affgour relationship with Liberty University or

Pine Tree.
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Contacts and Questions:

The researcher conducting this study is Kerri Dgargb You may ask any questions you have
now. If you have questions later, you are encaentdg contact Kerri Daugbjerg at 903-746-

7548 or Dr. Deanna Keith, faculty chairperson froimerty University, at 434-582-2417.

If you have any questions or concerns regardirggtudy and would like to talk to someone
other than the researcher, you are encouragechtaatdhe Institutional Review Board, 1971
University Blvd, Suite 1837, Lynchburg, VA 24515email at irb@liberty.edu.

You will be given a copy of this information to ke#or your records.

Statement of Consent:

| have read and understood the above information. have asked questions and have

received answers. | consent to participate in thesdy.

m By checking this box, you are aware and give cangebe audio recorded during

the face-to-face interview.

Signature:

Date:

Signature of Investigator:

Date:
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IRB Code Numbers: 1869.051314

IRB Expiration Date: May 13, 2015

133



Appendix B
Role Ambiguity Survey (Rizzo, House, & Lirtzman,719.
This instrument is reprinted with permission frordninistrative Science Quarterly.
A seven-point likert scale will be used to meadhe=Texas school board president’s variables
of role ambiguity. The answers range from
strongly disagree (1)
disagree (2)
neutral (3)
agree (4)
strongly agree (5).

The items to which the school board presidentsoredgd will be included in the study.

Role ambiguity items

1. | feel certain about how much authority | have.

1 2 3 4 5

2. | have clear, planned objectives for my job.

1 2 3 4 5

3. I know that | have divided my time properly.

1 2 3 4 5
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4. | know what my responsibilities are.

1 2 3 4 5

5. I know exactly what is expected of me.

1 2 3 4 5

6. | receive clear explanations of what has todreed

1 2 3 4 5

7. 1 am able to act the same regardless of thepgram with.

1 2 3 4 5

(o]

. I have to “feel my way” in performing my duties.

1 2 3 4 5

9. | feel certain how | will be evaluated.

1 2 3 4 5

10. | perform work that suits my values.

1 2 3 4 5
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Appendix C

Recruitment script utilized over the phone whentacting potential participants

Hello, my name is Kerri Allen Daugbjerg, and | anrguing my Doctorate of Education in
curriculum and instruction from Liberty UniversityAs a doctoral candidate, | am in the
dissertation phase of completing the program. pagsently conducting a qualitative study on
role ambiguity in an age of accountability, a colifee case study of the Texas school board
president experience. | am exploring the uniqyeegrnces of the school board president and
how one’s perceived roles as president are infleértxy one’s self efficacy, one’s leadership
abilities, and one’s perceived duties in relatiathihe Texas mandated academic accountability

standards.

Your participation in completely voluntary, and yal not receive any form of compensation
for participating. This research study would reguiour input on a ten question, role ambiguity
survey. Also, you will be asked to participateoime face-to-face interview in which | will pose
guestions to you and at the end, allow you to mgl®evne with any further information you feel
relevant to the study. This interview will last lemger than 60 minutes and be conducted at a
location that is convenient for you. The interviewll be audio recorded and transcribed to
include in the study. After | have transcribed yoecorded input from the interview, | will give
you a copy of the transcription for you to clardfiycorrect any miswording or incorrect
meanings derived from your responses. Your idetill be protected and will not be revealed
in the study. | will assign you a pseudonym ad agla pseudonym will be assigned to the

district serving as the site of the study.
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The data collected for this researched study wilabalyzed and reported in the completed
dissertation. The dissertation will be publishad aould possibly be used for presentations and
to expand knowledge in the area of training andfglag the roles of Texas school board
presidents. There are no foreseen risks or incuamees related to participating in this study.
You may choose to withdraw from the study at angtithyou chose to discontinue your

participation.

Do you have any questions regarding your partiopah the research study, or can | provide

you with any additional clarifications?
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Appendix D
Interview Protocol: Role Ambiguity in an Era of Acmtability: A Collective Case Study of the
Texas School Board President Experience
Time of interview:
Date:
Place:
Interviewer:
Interviewee:
Position of interviewee:
Questions:

1. What significance do you see in your current (pvas) school district position?

2. What do school board presidents do? What doeBakboard president not do?

3. What do superintendents do? What does a supedenénot do?

4. What leadership qualities exemplify the role othml board president?
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. What leadership qualities exemplify the role otipexintendent?

. How would you describe your current (previous) Exatlip style as a board president?

. How do you perceive the superintendent would descgyour current (previous)

leadership style as a board president?

. How does your self-efficacy impact your currentefpous) role as school board

president?

. How does the community impact your current (pres)awle as school board president?
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10.How do you as a current (previous) board presigenteive your influence on student

academic achievement?

11.How would you describe an effective board presidemperintendent team working to

achieve student academic achievement?

12.1s there anything else about the roles of schoatdbanembers that you would like to

mention, even if | didn’'t ask about it?
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Appendix E

Subject: RE: NOT AVAILABLE THROUGH CCC
From: permissions (US) (permissions@sagepub.com)
To: ginghambunny@yahoo.com;

Date: Monday, March 24, 2014 4:20 PM

Dear Kerri,

Thank you for your request. You can consider tmsiéas permission to reprint the material as
detailed below in your upcoming dissertation. Béeaote that this permission does not cover
any 3¢ party material that may be found within the waMke do ask that you properly credit the
original source, Administrative Science QuarteRiease contact us for any further usage of the

material.

Best regards,

Michelle Binur

Rights Assistant

SAGE Publications Inc.
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Michelle.Binur@sagepub.com

www.sagepub.com

Los Angeles | London | New Delh®ingapore | Washington DO he natural home for authors,

editors & societies

From: Gingham Bunny [mailto:ginghambunny@yahoo.congent: Monday, March 24, 2014
1:12 PMITo: permissions (US); Kerri Daugbjergubject: NOT AVAILABLE THROUGH

CCC

To whom it may concern,

| have gone through copyright.com and spoken &peesentative. She was unable to tell me
why | could not gain permission to use the survagnlseeking, and she directed me to contact
you. She feels it may be due to the date, 197@ddition, she could not direct me to the rights

link in order to gain permission to use the follagisurvey in my dissertation.
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| am Kerri Daugbjerg seeking permission from Adrsirative Science Quarterly to use the Role

Perception Questionnaire.

The Role Perception Questionnaire is located in idstrative Science Quarterly, Volume 15,
Issue 2, p. 156. The title of the article is RGnflict and Ambiguity in Complex Organizations

written by Rizzo, House, and Lirtzman (1970).

ISSN 0001-8392

| am seeking approval to use the survey in colhggctiata for my dissertation which | am

working on at Liberty University in Lynchburg, Virga.

Thank you for your help in receiving permission,

Kerri Daugbjerg
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Appendix F

May 13, 2014

Kerri Allen Daugbjerg/IRB Approval 1869.051314: Role Ambiguity in an Exfa

Accountability: A Collective Case Study of the Texachool Board President Experience

Dear Kerri,

We are pleased to inform you that your above shad/been approved by the Liberty IRB. This
approval is extended to you for one year. If daféection proceeds past one year, or if you
make changes in the methodology as it pertainsitoalm subjects, you must submit an
appropriate update form to the IRB. The forms Fase cases were attached to your approval

email.

Please retain this letter for your records. Algpou are conducting research as part of the
requirements for a master’s thesis or doctoralediation, this approval letter should be included

as an appendix to your completed thesis or diggmita

Thank you for your cooperation with the IRB, andwish you well with your research project.

Sincerely,

Professor, IRB Chair

Liberty University | Training Champions for Chreghce 1971
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Appendix G

Email to Participants (member checking)

Thank you for the willingness, time, and energy you have committed to this research study.
After our face-to-face interview, | transcribed the audio recording. Attached to this email is the
transcription of your interview. When time permits, | would appreciate you reading over the
attached transcription to verify the accuracy. If you have any clarifications, additions, or
deletions, please simply type them in where appropriate in a different color font, and | will make
the corrections on my final copy.

Thank you,

Kerri Daugbjerg
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