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A STORY OF VIRTUE: MORAL IDENTITY IN STUDENTS ATTENING A
MIDWESTERN EVANGELICAL COLLEGE
ABSTRACT
This qualitative phenomenological study discuséedetssence of moral identity and provided an
understanding of the context in which it was exgreced by emerging adults attending a
Midwestern evangelical college. Since a primarjgdiive in Christian education today is the
formation of moral character in students, this gtpibvided a rich description of moral identity
within the emerging adult and a deeper understgnafimoral identity formation during
adolescence by examining the life narratives o$tutlents attending an evangelical college in
the Midwest. This phenomenological study used s#ractured interviews and document
analysis to describe the essence of the moralitgexxperience. A textual description and a
structural description were used with the analyficacess of finding significant statements and
grouping these statements into meaningful unitarréive coding was also used to build a
holistic description covering the depth and compjeaf an individual's understanding of the
self. This interpretive study used qualitative inoelology to form a thick and rich description
regarding the essence of moral identity and itsw&dron in the emerging adult. Significant
findings include the ability of emerging adults lwitigh moral identity to possess well-
developed self-narratives regarding moral evehtgther, these narratives included themes of
connection to a higher purpose or story, alienatevard current culture, and admiration toward
a moral individual.

Descriptors:moral identity, moral development, Christian edigca
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CHAPTER ONE: INTRODUCTION
Background

For millennia, education has aimed at instructmgwhole child. Today, true educators
continue to strive to educate children academicalhysically, and morally, with moral
education receiving increased interest (SommenZ0d.0). Historically, moral education has
focused on three areas: cognitive or moral reagofi{ohlberg, 1969), affective (Gilligan, 1982;
Hoffman, 2000) and behavioral (Smith, 2009). Récesearch (Aquino et al., 2009; Frimer &
Walker, 2009; Hardy, Rackham, Olsen, & Walker, 20i2s examined the role of moral identity
as a moral motivator that can provide a link betwewral decisions and moral behavior. While
several studies have examined the role of morailtityeduring adolescence (Reimer, DeWitt
Goudelock, & Walker, 2009; Zaha, 2010), a rich desion of both its essence and its
development is lacking. Sommerville (2010) fouhdttmoral development had become an area
of emphasis within leading academic publicatioms] several researchers (Bouldon-Lewis,
Brownlee, Walker, Cobb-Moore, & Johansson, 201&yF2010; Schuitema, TenDam, &
Veugelers, 2008) have begun to stress the neddrtber examination of this area due to a lack
of intentional instruction on moral developmenthaiteducation.

Kohlberg’'s Theory of Moral Development was grouredtking in extending Piaget’s
theories to the moral reasoning of children andtaduPiaget (1932) defined morality as a
cognitive process in which individuals identify uak and perspectives and then prioritize them
into a logical hierarchy. Kohlberg (1969) then dragized the essential role of conflict or crisis
advocating the use of moral dilemmas to move stisdeom one moral stage to another.

Power, Roney, and Power (2008) defined adolescantiee period in which individuals

reach a moral crossroads because during adolescbagalevelop moral self-understanding,
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moral reasoning, and a growing sense of purposerezashing. Adolescence is a time when
individuals develop the capacity to understand deepistemological and ethical reasoning.
During adolescence, an individual's schema begirtdhnect personally chosen beliefs to
rational and moral concepts and decisions. Thigesbegins in early adolescence and often ends
during the college years.

A study by Power and Khmelkov (1997) identified wexatial levels of moral identity
development in children ages seven to 16. Theselalamental levels were based upon their
self-descriptions of their ideal, real, and dreadextal self-identities. Within these studies, four
levels of development were noted. The youngegigiaants consistently described themselves
with stereotypical labels constructed by parentstber authority figures. When participants
described themselves as morally good (level twm development involved action or behavior
but was still defined by an outside authority. pghsticipants grew older, they began to define
themselves using moral traits or characterististegd of specific actions, and began to value
independent, self-authored moral thought or adfiewel three). Finally, some older participants
(15-16 year olds) spoke in terms of ideals or mgoals and displayed a more unified moral
identity. At this stage of moral identity develogm, self-consistency was sometimes given as a
reason for moral behavior.

Zaha (2010) and Reimer et al. (2009) conducteatifative studies on moral
development in middle school students. Zaha exadnihe correlation between volunteerism
and moral development during adolescence. Reitradr studied 1,550 adolescents to consider
the interaction of moral traits and moral identitythe creation of moral maturity. Reimer et al.
also stressed the need for future research to exsatiné developmental processes of adolescents

as they become morally mature through the formatfaheir moral identities.
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Volunteerism has been shown to be both a charatiteof moral maturity and a factor
leading to moral identity, moral self-understandaatpemas, moral empathy, and moral behavior
(Billing, Jesse, & Grimley, 2008; Gaines-Hanks &a@man, 2009; Lakin & Mahoney, 2006;
Seider, Gillmor, & Rabinowicz, 2012). However, seal factors have been found to influence
its effectiveness. While individual choice (MoeRyrco, & Reed, 2008) and teacher attitudes
(Ohn & Wade, 2009) are influential, the opportundyuse personal reflection has shown the
greatest statistical impact (Conway, Amel, & Gem®09; Correia & Bleicher, 2008;

Marichal, 2010; Meinhard & Brown, 2010).

One difficulty in researching moral developmenthis varied definition of terms.
Especially in regards to value characteristicded#t programs choose different and even
conflicting values as desired end results. Foptmposes of this study, moral maturity will be
defined as “commitment to principled and caringdebr characterized by dependability,
integrity, fairness and confidence” (Reimer et 2009, p. 373).

Current literature has demonstrated that moraheh depends upon the interconnected
relationships between moral reasoning, emotioagsfrand moral identity (Hardy, 2006;
Marichal, 2010; Wang & Rodgers, 2006). Inadequasearch has examined the context in
which adolescents establish their moral identitggattaching meaning to moral ideals and by
defining their moral selves. Blasi (1984) conndateoral understanding to moral responsibility
and argued that the link between the two developsd late adolescence. Therefore, this stage
of moral development deserves further researcidardo provide a rich description of this

stage of moral identity development.

12



Problem Statement

Adolescence is viewed as a pivotal period inmatividual’s moral identity development
(Blasi, 1984). Recently, there has been renewteddst in moral development and ethical
studies within college institutions (Sommervill®1®). Colleges have been called upon to
increase both their ethical training of studentd gneir research on how to best achieve this goal
(Mayhew & Engberg, 2010). Yet colleges are notseding. One recent study reported that
75% of college students confessed to cheating, G@8essed to stealing, and 89% confessed to
lying (Schlender, 2008). Because moral identity eesn shown to be a pivotal factor in moral
behavior, this study provides a description of rhmrantity within emerging adults attending an
evangelical college and identifies factors impagiis development. By interviewing college
students from an evangelical school in the Midwibss, research has provided a thorough
description of the moral identity stage found ineeging adulthood and uncovered factors
affecting its formation. Further, by examining lbotale and female students this study analyzed
the effect gender has on moral identity. This gtaldo adds to the growing body of research
indicating that females have a more empathetidaed morality, and provides insight into the
role of gender based cultural expectations uporamadentity formation.

Purpose Statement

The purpose of this phenomenological study wassezitbe the moral identity of college
students at a Midwestern evangelical college. Byeustanding students’ perceptions of their
moral identities through an analysis of their usiesioral self-descriptors and life narratives, and
by connecting that understanding to establishedrté® in moral and normative adolescent
development, this study has provided both additianderstanding and a description of this

phenomenon. This study investigated a studenifsassessment of his or her own moral
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identity. Power, Power, and LaVoie’s (2005) stimtyicated a strong correlation between a
college student’s self-description of moral idgnéhd moral behavior, indicating that students
who use pro-social moral terms as self-descrigimsed as indicators of their moral identities)
were significantly more likely to be involved ingasocial civic behavior. Because previous
studies have demonstrated this correlation betwemal identity and moral behavior, this study
examined how moral identity is formed and how stusleaised within an evangelical setting
describe it.

Significance of the Study

Good education has always sought to improve thehobaracter of students. Dewey
(1916) emphasized the need to include this dimensithin education. However, a consensus
on how to create moral citizens, or even what @sfim moral citizen, is harder to find. Some
researchers followed Kohlberg’s (1969) lead, wheghmined the role cognitive reasoning plays
in moral development, while others studied thegraf moral exemplars (Reimer, 2003) and the
role of moral emotions (Hoffman, 2000).

Developmental research views the college years amportant stage in moral formation
(Perry, 1999). Students develop the ability tesoea(Piaget, 1932), the ability to use moral
reasoning (Kohlberg, 1969) and a sense of their idemntity (Erikson, 1968; Marcia, 1966)
during this time. However, the majority of resdaon morality focused on the aspects of
cognitive and epistemological development aloner(P@999). Further research is needed to
discover if other factors, such as moral identitgy impact moral behavior in college students.

The role of moral identity is a more recent areaeskarch (Aquino et al., 2009; Frimer
& Walker, 2009; Hardy et al., 2012) and has beemtified as one aspect of moral development

(Blasi, 1984). Some researchers have connecteddolescent development (Pratt,
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Hunsberger, Pancer, & Alisat, 2003). However,|&dker, Miller, and Johnson (2009) stated
“we currently know relatively little about how pdeplevelop a moral identity” (p. 320). This
study aimed to describe one stage of moral idedatelopment and the context within which it
is experienced, with the purpose of understandioyv‘people develop a moral identity”
(Schlenker et al., 2009, p. 320).

The majority of research on moral identity equattés maturity. However, there is a
great need for further qualitative research to adegly describe the developmental process in
which individuals achieve this maturity. AccordittgNarvaez and Lapsley (2009) “the relative
paucity of work on the development of the moraf sestriking” (p. 248).

A foundational desire of evangelical educationatitations is to develop ethical
motivation and encourage moral behavior. The misstatements of various evangelical
colleges provide examples of the emphasis theyeplaon moral development. For example,
Liberty University has stated its desire to buildén and women with values” (Liberty
University, 2010, para. 5), and Judson Collegedma®uraged students to “embrace Christian
ethics for lifelong growth and behavior” (Judsonli€ge, 2012, Educational Goals: # 1).

Within evangelical educational institutions, madalvelopment is a priority yet often an
area that receives little intentional implementatd well researched methods (Langer, Lewis
Hall, & McMartin, 2010). By examining the procaesismoral identity formation and the factors
that impede and advance its development, Christimicators may be better able to impact this
pivotal developmental area.

Glanzer and Ream (2009) stressed the need fort@hreducational institutions to
promote character education programs that incluole than just the cognitive approach.

Programs advocating moral development must inflaenstudent’s emotional, cultural, and
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spiritual dimensions and impact his or her physaddivities and environment. The program
must transform a student’s personal and moral ijechange his or her desires and value
orientation.

This study is significant because it has providédistian schools with a deeper
description of moral identity in the emerging adantd of the environment in which this identify
can be fully developed. By understanding the stajenoral identity development and the
process students experience in its formation, @dteaan guide their students to greater moral
development. This study will enable educatoraupsrt students in the development of their
moral identities, moral reasoning, and moral betravi

Theoretically, this study has provided a partiavaer to the request made by previous
researchers (Hardy & Carlo, 2005; Narvaez & Laps€¥9; Puka, 2003) to advance the
knowledge of developmental stages in moral idemtitgnation and the factors that moderate it.
Hardy and Carlo (2005) stated that current reseagarding this theory has not adequately
described the “developmental processes and anteisédp. 238) involved in moral identity
development. This study hopes to further delaéla¢ interdependent nature of an individual’s
moral identity.

While insights from this research are limited ttlege students attending an evangelical
school in the Midwest, wider application may berfdun an increased awareness within
Christian education of the need for intentionalgpaons that address moral development and are
firmly grounded in empirical research. There dse anplications for parents or caregivers of
adolescents, providing them with researched desangof moral identity development and

possible environmental factors that may faciliitgelevelopment.

16



Research Questions
The following questions guided this study:
Research Question One:How do select students at an evangelical collegerde their moral
selves?

Power et al. (2008) conducted a qualitative studly 48 middle school students to
understand students’ perspectives on moral iden@yen-ended questions were used in semi-
structured interviews to discover students’ desioms of their real selves, their ideal selves, and
their dreaded selves. Power et al. (2008) fouredagionship between moral self-descriptors
and a student’s moral reasoning and moral beha@ontinued research on students’ moral self-
understanding and the process involved in its agreent was advocated.

Research Question Two How, if at all, do volunteer service experiencapact the moral
identity development of students at an evangetiofiége?

Youniss (2009) based moral development not upemtbral reasoning theories of
Kohlberg (1969), but upon the formation of morantity and personal empathy through
relationships. Youniss (2009) stressed the impodaf service learning oriented toward
political action or traditional values. Researels Indicated that institutions that reinforce value
from civic, religious, or moral traditions are essal to moral identity formation in adolescents
(Youniss & Yater, 1999). Thus, moral identity imhgr adolescence may be developed within
communities of value and through service learnipgostunities (Youniss & Yater, 1999).

Several studies examined service learning oppitaras a factor that promotes moral
development in adolescents (Billig, Jesse, & GnmiO08; Correia & Bleicher, 2008).
Volunteering was based upon Dewey’s (1916) ThebAntive Learning and emphasized the

need for students to take part in real world exgyexes. Correia and Bleicher (2008) stressed the
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importance of volunteering and the importance Géoction as a moderator in the effectiveness
of volunteering in establishing significant, lorgi#h moral changes. This study examined
factors that students perceive as components anichgupoints in their moral development to
gain a deeper understanding of the meaning studsatgiate with these experiences.
Research Question Three:What factors do students at an evangelical collexpegnate as
deterrents to their moral identity development?

Puka (2003) stressed the need to examine deteteentoral development. While
research has shown a correlation between the fatloal development and urban poverty due
to its limited opportunities (Hart, Atkins, & Foré010), inept parenting or negative peer
influences (Patterson, DeBaryshe, & Ramsey, 139@®),unbiblical worldviews (Brickhill,
2010), little research has described how individilve viewed the impact of these issues on
their moral development or on its relationship eevithey perceive their moral selves.
Research Question Four:How, if at all, do the descriptions of moral idéntiven by male
participants at an evangelical college comparecamtiast to the descriptions of moral identity
given by female participants at an evangelicalegsl?

“One of the most controversial issues in manageémenlves gender differences in
ethics” (Yurtsever, 2010, p. 515). Since Gilliggaf1982) seminal work that challenged
Kohlberg’s (1969) justice based system of moratoeag as being too oriented to the male
perspective, researchers have questioned the attorebetween moral perspective and gender.
While the view that women have a more care relpggdpective of morality as opposed to the
justice related perspective of morality held by rhas been challenged (Walker, 2004), recent
studies have indicated that women score highecales measuring moral imagination

(Yurtsever, 2010), possess a more integrated s¥rssdf (van Goethem, van Hoot, Raaijmakers,
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Boom, & Orobio de Castro, 2012), and are more Yikelhave care as a defining characteristic
of their identity (Dolnicar & Randle, 2007).
Limitations and Delimitations

There are significant limitations to this studynédarea involves the reliability of
students attending a Christian institution to pdevnonest self-assessments. Students in such an
environment are highly motivated to give the relig or right answer. Students are often taught
to give respectful answers to adults, which mayaaotpheir openness. This may increase the
difficulty of discovering what students truly belgin regards to their moral self-understanding.
The use of complete anonymity and multiple methafd$ata collection increased this study’s
reliability, but honesty was an area of constamiceon.

The use of volunteerism as a factor in moral dguakent has been criticized in other
research (Billig et al., 2008) because of the warimotivations students may have regarding
volunteerism. Little research regarding the efficaf volunteering to create self-centered
motivation was found. However, student motivatigpecifically the reasons that caused them to
volunteer, may impact the effectiveness of the ntdar experience in developing their moral
character.

Moral development covers all of an individual’®liénd is influenced and defined by
several interconnected factors. Research on dearducation covers ethical reasoning,
exemplar moral traits, moral identity, and the r@lempathetic and caring emotions. For the
purpose of this study, the age of the participaras limited to college students, and the factors
comprising morality was limited to moral identitollege students were selected due to their
important developmental level since it is expedhed by the early college years some moral

identity integration has been achieved. Damon4)8&ited “the split between morality and the
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self is resolved during adolescence” (p. 109)ud8nts within this study were between the ages
of 18 and 29. The use of students from a homogengup only provided insights into the
developmental stage of late adolescents.

Purposeful, criterion sampling was implemented¢siparticipants who have
demonstrated both altruistic career aspirationspgadious volunteer experiences were selected.
Criterion sampling is a qualitative method thatlsal for phenomenological research since it
“works well when all individuals studied represeebple who have experienced the
phenomenon” (Creswell, 2007, p. 123).

The questionnaire (see Appendix A) was used tesassach participant’s perception of
his or her moral self. Participants were ratedhair use of moral descriptors and their use of
moral descriptors oriented toward others insteati@hselves (Power et al., 2008). While
participants in the study by Power et al. (2008)enraiddle school students, emerging adults
may be able to better critique their moral selvaisnd) high school due to their growing ability
to assess themselves (Damon & Hart, 1988) and desms of critical thinking. Emerging
adulthood is also the time “people put their litegether into stories” (McAdams, 2005, p. 122).
Identity is developed in late adolescence as tlwithual experiences the integration of selfhood
(McAdams, 2005). By selecting emerging adults aithigher level of volunteer experiences
and greater interest in future altruistic endeavamsealth of data was collected to develop a full
description of this level of moral identity developnt and to delineate any factors that impede
or accelerate its development.

Finally, the results from this study are limitedotee evangelical school in the
Midwestern United States. Students were primérdgn evangelical families, limiting this

study’s use in describing moral identity formatmurtside of evangelicalism. An evangelical
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school was chosen due to limited previous reseaartiis area. An individual's identity is
formed by its interaction with the surrounding audt; therefore, the impact of evangelicalism
and the biblical metanarrative it is based upohlvéla formative factor in the moral identity
development of individuals raised within this subltgre. While these participants provide a
depth of understanding regarding the complexitthefmoral identity formation in college
students within an evangelical environment, theyijaled little information on the moral
development of students within a public institutmrfrom a different culture dominated by a
different metanarrative. Also, since only emergaaglts were part of this research, emerging
adults is the only stage of moral identity develepithis study addressed. Moral development
is a complex interdependence of several charaststifiowever, this research created
a more complete description regarding one stageooél identity within the subculture of
evangelicalism today.
Research Plan

This phenomenological qualitative study used syatenprocedures to develop a
thorough description of moral identity developmeniiate adolescence. Creswell (2007)
recommended that to achieve descriptions rich eémtudprmulate theoretical propositions, data
be collected through multiple avenues. Therefdata was collected through a questionnaire,
interviews, and the reflective writings of studenEeven students participated in this study, as
Creswell recommended a homogenous sample group w1 participants.

These participants formed a purposeful, criterimmgle as suggested by Creswell
(2007), because all participants were attendingvamgelical Bible college, were between the
ages of 18 and 29, and had experience within ve&rrgervice opportunities and an interest in

pursuing vocational service ministries. Moral itigrnwas initially identified through their use
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of moral self-descriptors given in the initial gtieanaire. These self-descriptions were used to
describe their moral identity development. Sirgs study sought to understand the
phenomenon of moral identity, participants werernviewed and asked to fully describe their
perception of their moral identity and the persanahning they attached to it.

The data collected was read several times in tiseyto obtain a holistic interpretation
of the data. Significant sentences were then ifiethiand grouped into meaningful clusters
based upon common themes and descriptions of #r@opinenon. This data regarding how the
participants experienced the phenomenon was udednalate a textual description (Creswell,
2007).

Creswell (2007) identified four qualitative worl@ws—“postpositivism, constructivism,
advocacy/participatory, and pragmatism”—that witiform qualitative research” (p. 19). |
came from the postpositivism qualitative paradigrhich “view[ed] inquiry as a series of
logically related steps, believe[ed] in multipleg@ectives from participants rather than a single
reality, and espouse[ed] rigorous methods of catal# data collection and analysis” (Creswell,
2007, p. 20). Within this qualitative frameworket“intent of reporting these multiple realities”
(Creswell, 2007, p.18) was pursued to develop alerstanding of the multiple aspects of truth
as demonstrated through the study of multiple peatsyges.

Definition of Key Terms
Biblical worldview: The cognitive acceptance of foundational, all-engassing truths that are
based upon the central reality of God and the BabBléhe ultimate authority for all of life.
Epistemology: The study of what knowledge is, how it can berdedi and the meaning, moral
or otherwise, individuals associate with it.

Evangelical: Religious denominations and groups that histéyidsegan in England and the

22



United States after a series of religious revidaisng the eighteenth century. While trans-
denominational, they generally support four corgelse the need for a born again experience,
the Bible as ultimate truth, the importance of jedlly demonstrating personal faith, and an
emphasis upon the death and resurrection of Jduust (Eskridge, 2011).

Identity: Individuals possess an internalized, evolvinghigégrative that forms a psychological
structure that provides unity and purpose. Ihi€merging self-understanding that integrates
conflicting roles, relationships, and experiences.

Moral agency: Individuals’ “understanding and experience of teelwes (and others) as agents
whose morally relevant actions are based in goalsbeliefs” (Pasupathi & Wainryb, 2010, p.
55). Itincludes both moral and immoral influentiest cause one to consciously make a moral
decision.

Moral behavior: Behaviors are considered moral if they are in agesg with accepted moral
norms within the larger social environment or witgher, religiously oriented ethical norms.
Moral identity: Moral self-assessment and the use of pro-sociahactexistics when they are
used to define an individual.

Moral judgment: Evaluations made with regard for a set of valudsetiefs, usually including
conscious, cognitive activity that lead to a dexisi

Moral motivation: An intrinsic desire to choose to behave accordingioral values, even if
this behavior will cause personal loss or harm.

Pro-social behavior:Positive, voluntary action that benefits others mnoased upon empathy,

justice, or moral values.
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Service learning opportunities:Organized student activities in which studentsalvehin pro-
social activities. These can be rural or urbatermational or neighborhood, humanitarian or
political, or religious.
Worldview: An all-encompassing set of presuppositions tlgaticantly affect an individual’s
thoughts, beliefs, and actions. A worldview i®arfdational matrix through which an individual
interprets reality.
Summary

Research has called for additional studies to geoai deeper and more complete
description of the essential qualities of morahiity in the emerging adult (Hardy & Carlo,
2005; Reimer et al., 2009; Schlenker et al., 200%ere is also a recognized need for studies
regarding moral identity formation during late aekdence (Power et al., 2008; Narvaez &
Lapsley, 2009). This phenomenological qualitastedy has provided a deeper understanding
of the phenomenon of moral identity within the egmeg adult by examining self-perceptions
and the meanings associated with these perceptBysomprehending the self-descriptions and
life narrative stories of emerging adults attendangevangelical college, a thick description of

this phenomenon has been created.
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CHAPTER TWO: LITERATURE REVIEW
Introduction

Moral reasoning (Kohlberg, 1969), moral emotiodsffman, 2000; Wilhelm &

Bekkers, 2010; You & Rud, 2010), moral traits (Mdta & Walker, 2005), and moral identity
(Hardy & Carlo, 2005; Narvaez & Lapsley, 2009)iafluence moral behavior. A recent study
emphasized the complex interdependence of cogratdinemotions in promoting pro-social
behaviors (Carlo, Vicenta Mestre, Samper, Tur, &Anta, 2010). Sherblom (2012) called for a
holistic integration of cognitive ideology, emotally mediated virtues, and moral self-
conceptions with a greater emphasis upon definiagphtdevelopment as a dynamic, unending
process instead of a static, final stage. Whilaifigant research has described the effects and
delineated the factors involved in the developmesttages of moral reasoning, research has not
adequately described or defined the process of Intmatity development. The Self Model of
Moral Functioning (Blasi, 1984) is based upon Egsiks Theory of Identity Development

(1968). Erickson’s theory emphasized the developai@ature of identity and the critical role

it plays in adolescent development. Power e28l08) hypothesized that moral identity
development correlated with the adolescent devedmprdound in identity development

(Erikson, 1968), however little research has descrithe various stages within this
developmental process.

After providing a theoretical framework by examigiBlasi’'s (1984) Model of Moral
Identity and more recent modifications to this tiyethis literature review includes a section on
the history of moral education, current researcimoanal development programs, current
research on moral identity, gender differences amaindevelopment, the role of biblical

worldview integration within Christian educatiorer®/’s (1999) theory of moral development in
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college students, and the role of service learmiitigin moral development. This background in
moral development and in moral identity theory pdeg the foundation for research examining
the role of moral identity in an emerging adult.

Search Strategies

To locate appropriate literature, the followingalabllection resources were utilized:
Academic Search Complete, Academic OnFile, Prog&esQuest Dissertation and Theses, and
JSTOR. The majority of the articles could be davadled in their full texts. Key words and
phrases used in the searches included moral igemidral development, epistemological
development, biblical worldview development, matalelopment during college, adolescent
moral development, character education, and selw&raing.

Conceptual or Theoretical Framework

Over the last century, the predominant theory ofahdevelopment has been Kohlberg’'s
(1969) cognitive development theory, based uporgé&ia (1932) developmental stage theories.
Kohlberg’s theory reduced morality to moral reasgnisuggesting that as moral reasoning
develops, moral action will follow. However, retstudies have indicated that there is not a
statistically significant causal link between tloguitive ability to reason morally and the moral
behavior of individuals (Narvaez & Lapsley, 2009).

Hoffman (2000) theorized that cognitive abilites not dictate moral actions, but rather
moral emotions control moral motivation, which umrt causes moral action. However, research
has failed to verify more than a moderate link lestavmoral behavior and moral emotions
(Narvaez & Lapsley, 2009).

More recent studies (Wilhelm & Bekkers, 2010) handicated that a care orientation

will increase empathy and directly influence vokertactivities and helping behavior. This care
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orientation toward helping others is positivelyretated with caring mentors and strong family
relationships and negatively correlated with steess disruptions in family structure during
adolescence (Wilhelm & Bekkers, 2010).

Recently, researchers have theorized that mogatity may be instrumental in
motivating moral action (Blasi, 1984; Gibbs, 2003)loral identity is the extent to which
individuals construct their self-image around maales (Hardy & Carlo, 2005) and is
identified as a possible bridge between moral neagoand moral action. The primary model
used within this body of research has been Bl§$884) Model of Moral Identity.

Blasi’'s Model of Moral Identity (1984) has threeportant components. First, each
individual possesses a judgment regarding persespbnsibility. Within this judgment, he or
she will reason whether it is a moral act and judlgds his or her responsibility to respond in
any way. At this point, both moral cognition ahé imoral identity of the individual are
involved, as he or she works to understand theopatsesponsibility to take action. Secondly,
each individual compares the need for action wigholh her moral self and ideals regarding
moral worth. Finally, the component of self-cotesmngy is shown, in which an individual is
motivated to consistently act to reflect his or hraral identity or moral ideals. Blasi (1984)
distinguished between two aspects of moral iderttiy objective or identity content, and the
subjective or identity experience. Objective madehtity defines “the specific contents around
which one’s sense of self is constructed” (Hard€&rlo, 2005, p. 235). These would include
physical characteristics such as relationshipsbatiors.

Subjective moral identity involves how identisyaxperienced and the meaning an
individual associates with that experience. Tmdearstanding generally deepens and matures

during adolescence (Blasi, 1984). It will lead thaividual to perceive his or her moral values
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as central to identity. Reimer and Wade-Stein {28fated, “Moral and altruistic behaviors
have been linked to self-understanding in a mativagrsuggests social responsibility, stability of
the self over time, perspective taking, and thamahg of personal bias with the needs of
others” (p. 229).

Moral identity theory has been further dividedittvo conceptual frameworks: the
character framework and the social-cognitive framd&wShao, Aquino, & Freeman, 2008). The
character framework is based upon Blasi's (198ddity with an emphasis upon moral identity
centrality and the motivational factor of self-cmtency. Within this framework, self-control,
integrity, and moral desire are essential for tleation and regulation of moral identity (Blasi,
1984). This framework promotes a view of moralitgt is stable, constant, and fits well with
moral exemplar research (Shao et al., 2008).

A second possible framework for understanding iidemtity is the social-cognitive
model, in which moral identity is “an organized odtye representation, or schema, of moral
values, goals, traits, and behavioral scripts” (Séiaal., 2008, p. 517). Within this framework,
moral identity is one of many competing self-ddfons whose strength will depend upon the
moral concept’s accessibility (Abend, 2010) witthe individual’'s schema. Within this
framework centrality is defined as the “degree toclk a person adapts a particular identity as a
basis for his or her self-definition” (Frimer & Wkalr, 2009, p. 124-125). If an individual’s
moral identity is central to self-definition, dedid as high centrality of moral identity, it will be
easily accessible and therefore influence moraabiehn (Walker & Frimer, 2007). However,
whether the centrality of an individual’s moral idi¢y is strong or weak, environmental stimulus
will affect an individual’s ability to access his loer moral identity schema (Frimer & Walker,

2009).
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In the social cognitive model of moral identity v@onmental factors will interact with
an individual’'s multifaceted self-concept to infiuee moral functioning (Aquino & Freeman,
2009; Aquino et al., 2009; Frimer & Walker, 200#quino, McFerran, and Laven (2011)
extended this model by demonstrating that indivisiwath moral identity centrality will
experience emotional elevation in response to ryoeakmplary behavior. Furthermore, they
will feel greater motivation toward moral behavehre to this emotional elevation and will have
a “more positive view of humanity” (p. 703). Indilials who are unable to access their moral
identity schemata will not experience emotionalatmn (Aquino et al., 2011).

Compassion is also an emotion that may influencesscto moral identity. Goetz,
Keltner, and Simon-Thomas (2010) have defined c@sipa as a “moral barometer” (p.
366). Cameron and Payne (2012) demonstratedupptessing compassion will “create
dissonance between a person’s moral identity asidriner moral principles” (p. 225). When
participants denied their compassion toward thoseeed, an inconsistency was created in their
moral self-definitions or in their moral flexibijitregarding specific moral standards. Participants
who retained their moral standards decreased rti@ial identities, and those who retained their
moral identities reduced their agreement with theral standards (Cameron & Payne, 2012).

This research also examined the role of serviaeieg within moral identity
development; therefore, an additional theory wasled to explain its possible role. You and
Rud (2010) discussed Dewey’s Moral Imagination Tiiéo regards to service learning. They
suggested that Kohlberg’'s (1969) theory mistakgfdged all the emphasis upon moral
reasoning, when according to Dewey (1934), “thegimation is the great instrument of moral
good” (p. 350). Itis through the imagination, Hiality to imagine what another is

experiencing, that individuals will develop ethieshotions, such as sensitivity and sympathy,
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and learn moral behavior. You and Rud (2010gstdft is not until we can share with the
sorrows, joys, concerns, and hopes of the peodake that we can really understand the
situations they confront” (p. 38). Moral growthdacivic participation do not rely solely upon
cognitive understanding of ethical principles, ather are integrated with aesthetic appreciation
of the context of a social/moral situation and vathemotional empathy, composed of sympathy
and sensitivity. As such, dramatic rehearsal, orainmagination, must be utilized to achieve
moral growth.

Moral Identity Theory can provide an explanationdnderstanding the complex
interaction of moral cognition and moral emotiongwn a specific environment to produce
moral behavior (Stets & Carter, 2012). Within tthisory, individuals interpret the context of
the moral situation within ways that are meaningdulhem and reflect their self-concepts. This
process proceeds from, and subsequently influenoas| identity (Abend, 2010).

Sachdeva, lliev, and Medin (2009) furthered treegission by adding the elements of
moral cleansing and moral licensing to the selfitatgng process involved in moral identity
formation. Research on moral identity establishesnnection between how individuals
morally perceive themselves and their moral belvaviboral cleansing “refers to actions people
engage in when their moral self-worth has beeratereed” (Sachdeva et al., 2009, p. 523).
However, when an individual’s moral self-worth iegter than his or her ideal moral identity,
moral license occurs, in which individuals will féess of a need to behave in a pro-social
manner because their reputation for moral actiandti@@ady been established. Monin and
Jordan (2009) have added the dimension of “monapamsation” (p. 341) in which an
individual will behave ethically as a way to compate for an unrelated perceived weakness in

their lives. Within these conflicting aspects, aladentity becomes a dynamic process of
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change impacting behavior.
Narrative Identities

Narrative identity is formed when individuals creatnarrative story from their personal
experiences. This narrative story integrates iddizis’ past experiences with their perceived
present experiences and anticipated futures. niagas all the elements of a story including a
setting, characters, plot, themes and a time @immt in regards to a beginning, a defining event
or middle, and a conclusion. By forming randomexignces into narrative stories, individuals
give meaning, purpose, and a sense of unity to éxéstence. Rosenwald and Ochberg (1992)
stated “Personal stories are not merely a waylligesomeone (or oneself) about one’s life;
they are the means by which identities are fasliofel). McAdams (2013) referred to
narrative identity as an internalized, evolvinggtihat gives meaning and structure to an
individual's self-understanding. A main mechanishtonstructing a narrative identity is the
construction and configuration of memories. Spe@fpisodic memories become integrated into
narrative scaffolding that can be transformed aitobiographical narrative. This narrative
reconstruction of memories builds a narrative framor for the individual to tell stories,
consequently forming the individual’s moral ideytitLapsley & Hill, 2009). Memories are
then shaped by the individual’s identity and tluntity then shapes memories.

Research on narrative identity during adolescéasedemonstrated a correlation
between strong narrative stories, a unified idgnéihd a personal sense of meaning and
significance (McAdams, 2013; McLean & Breen, 200R)entity status theory is significant to
an adolescent’s ability to achieve a unified idgntMcLean & Pratt, 2006). McLean and Pratt
(2006) speculated that individuals advance thrdoghstages of narrative identity. In the first

stage, diffusion, individuals have no exploratidndentity options and no commitment toward
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any option. Some individuals experience foreclesur which there is no exploration of
identity, but a commitment to a predetermined idgntAdolescents may reach the stage of
Moratorium, in which they continue to explore with commitment, or in late adolescence,
reach identity achievement, in which they contitaiexplore while holding a firm and unified
commitment.
History of Moral Education

Socrates was one of the first individuals to tetaet virtue contains “factual knowledge,
skill knowledge, and normative knowledge” (Qi, 20p1139); therefore, it can be taught. Since
it is cognitive, the first level of virtue is thasest to teach. This level develops into mordl, sk
in which the instructor requires the student teesgpdly practice moral behavior. Finally, this
physical practice internalizes virtue, making ibsonscious, intrinsic, and habitual (Qi, 2011).

Piaget’s (1976) seminal work on the genetic epistegy of children included research
on moral reasoning, the cognitive level of virtW&hile Piaget identified the role of justice
within the morality of children, Piaget postulatbat children initially experience a morality of
constraint, which develops into a morality basedrupooperation. Within an adolescent’s
cooperative morality, rules are based upon thisvgmg sense of justice. The child’s initial
concept that morality is based upon obediencelés maturally develops into a moral
understanding based upon the child’s chosen idédisrness and reciprocity.

Kohlberg's (1969) longitudinal studies, initialiyly on males, researched the role of
justice within cognitive moral development. Gidig (1982) challenged Kohlberg’s (1969)
work, theorizing that women perceived issues ofihan justice, such as care and compassion, as
central to moral decision making. Kohlberg (198@ntified three levels and six stages of moral

development. Each stage is sequential and desaibhild’s developing sense of his or her
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expanding social relationships. Elementary chiiddaee commonly at the pre-conventional level,
in which reasoning is based upon consequencesdobelying laws, and perspectives are
hedonistic. During early adolescence, studentd tebe encouraged through exposure to moral
conflict to grow to the conventional moral reasanievel, in which they chose moral behavior
without the influence of rewards or punishmentd.thds level, individuals view themselves as
‘good’ or ‘bad’ and base their moral choices oneagnent with their authority figures. Finally,
an individual grows into post conventional moragening, in which universal principles and
self-chosen moral ideals are used to cognitiveljeustand and process a moral dilemma.
Kohlberg’s (1969) research was contingent upond®iag1932) theories, since individuals must
reach Piaget’s cognitive developmental level betbey can use this cognitive ability to solve
moral dilemmas.

Erikson’s (1964) work on the development of anwdlial’s identity is central to the
history of moral identity development. Eriksonibeéd that during adolescence, the
construction of a personal identity is criticaln Adividual must form a meaningful and unified
self-concept which incorporates the past, preserd,future. Through a period of
experimentation and interaction with individualsondre relationally significant to them,
adolescents form a unified self from their real atehlized self-concepts.

Turiel (1974) advanced Kohlberg’s theories byssieg Kohlberg’s emphasis upon the
role of crisis within moral development. TurieB{@4) emphasized the role of conflict, and
established the important role of an individuaked for equilibrium. This motivation toward a
personal sense of equilibrium will motivate an wndual to progress through the various stages
of moral development.

Fowler (1981) explored the developmental naturkaitl, the term used to describe the
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process individuals use to add meaning to theasliv Stage three, Synthetic/Conventional Faith,
is used to describe the adolescent/young adulbghetiring which individuals place strong
emphasis upon community and upon significant irttligls. Moral authority is found in external
sources with only limited ability, or interest, personal reflection or moral reasoning. His or
her institution, community of peers, and leadefiéean individual's self-concept during this
stage (Fowler, 1981).

Greene and Haidt (2002) proposed the Social lotgi Model to contradict the view
that moral action relies upon reasoning alone. &lemotions directly cause moral action, and
moral action is caused by intuitive, reflective ideans. Moral reasoning, which is therefore
slower than the emotional response, follows mamabteons and often the actions themselves.
“Intuition occurs quickly, effortlessly, and autotiwally, such that the outcome but not the
process is accessible to consciousness, wheresamneg occurs more slowly, requires more
effort, and involves at least some steps that ezessible to consciousness” (Greene & Haidt,
2002, p. 819).

Research on care exemplars also yielded impomé&mtnation regarding moral
development and the role of moral identity (HarE&gley, 1995; Matsuba & Walker, 2005;
Reimer & Wade-Stein, 2004). Care exemplar resesitaies adolescents that are considered
exemplary in their moral behavior to delineate tipeirceptions regarding social relationships,
compassionate behavior, and self-concept. Throughtative research on care exemplars, self-
descriptions of moral individuals are formed anctdas that may impact moral development are
discovered.

Recent research examined moral development nbedsear, logical, rational

development of cognitive reasoning, but as “emdrgad self-organizing” (Kim & Sankey,

34



2008, p. 296). Moral education then becomes anithehlized process of dealing with
complexities and paradoxes within a shifting anstable paradigm. Especially within the
dynamic changes of adolescence, reflection upaethlanging complexities becomes the path
for a paradigm shift within the developing adolegéde move from a cognitive to a
metacognitive orientation (Kim & Sankey, 2008).

In a study by Barriga, Sullivan-Cosetti, and Gilfp809), empathy also correlated with
moral judgment maturity and consequent moral betmauowever, the correlation with moral
identity was less significant, possibly due to-s&fving cognitive distortions that separated
empathy from moral self-concepts. Participanthis study were juvenile delinquents who may
have developed the ability to disengage feelingsngbathy and due to cognitive distortions such
as blaming others or self-centeredness, may havamarroneous moral self-identity (Barriga et
al., 2009).

Kettenauer, Malti, and Sokol (2008) examined thati@ship between moral identity
and moral emotional expectancies and found thaahemnotions, both pride regarding pro-
social behavior and guilt regarding antisocial hkébra can be anticipatory or consequential.
Anticipatory emotions will lead to moral behaviohie consequential emotions will reinforce
behavior. Lapsley and Hill (2009) theorized thapredicting antisocial behavior, the emotional
expectancy of guilt was a significant predictobehavior while pro-social behavior was better
predicted by moral identity. Goetz et al. (2016)gwsed that moral emotional expectancies,
when combined with the emotion of sympathy, areifigant predictors of pro-social behavior.

Moral sensitivity is the ability to perceive the mbimportance of a choice or situation
(Lovett & Jordan, 2010). While individuals may @dassified into one of four distinct levels,

these levels form a progressive continuum. Innit&l level, individuals have non-moral,

35



subjective opinions. The personal level is nexthworal sensitivity based upon subjective
moral decisions that are considered private. Atrtéxt stage, moral choices are considered
more universal and objective, but are still onlydharivately, while at the final level individuals
publically identify with and support a specific mbposition. Moral escalation, an individual's
ability to grow into higher levels of moral sengity, is influenced by his or her personal
authority or power and by peers in agreement viéhindividual’s moral standards. Moral de-
escalation can be moderated when an individual dtsrarmoral transgression or identifies
himself or herself as a hypocrite when he or shiegdees others committing a transgression.
This can be experienced through seeing a transgne$earing about it, or even reading
statistics regarding its prevalence (Lovett & Jordz010).

Moral emotions, both emotional expectations andgequnential emotions, are impacted
by physical action. “The expectation of self-exsive emotions following actions was stronger
relative to emotions following inactions” (Krettarex & Johnston, 2010, p. 485). The influence
of action verses inaction regarding a moral denisippeared to be constant through the stages of
adolescent development (Krettenauer & JohnstorQ201

Johnston and Krettenauer (2011) observed thatmiki@ process of moral decision-
making, moral emotional expectations motivatedraividual to reflect his or her moral
identity. As such, they are a mediator betweenahidentity and moral behavior. The effect of
moral emotional expectations increased in the af@atisocial behavior as adolescents grew,
but age demonstrated limited significance in moilegahe effect of moral emotional

expectations on pro-social behavior (Johnston &térauer, 2011).
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Moral Identity

Frimer and Walker (2009) described moral identgyaa orientation, a framework
through which an individual can integrate moralitiyh his or her sense of self in a meaningful
way. When morality is “motivated by an enlightersatf-interest” (Frimer & Walker, 2009, p.
1669), an individual is expressing moral centralityther described as when morality becomes
“central to an individual’s identity” (p. 1669).cBlenker et al. (2009) stated that moral identity
development occurs when “self goals and moral goat®me fused” (p. 319). When this occurs
in moral exemplars, pro-social behavior becomesra Df self-expression as opposed to
rigorously obeying external rules. The relativateality of an individual’s moral identity will
lead to positive moral behavior, while a periphenakral identity will allow an individual to
behave in a morally inappropriate way without inmating the unethical behavior into his or
her moral self-identity (Wowra, 2007).

Moral identity proponents stress that while vasiaudividuals can share a cognitive
moral code, each individual will attach various s of personal identity to that code. By
continuing a process of “making moral commitmehts &are central to their self-definition and
self-consistency” (Vitell et al., 2009, p. 602), rabprinciples become central to individuals’
self-concepts.

Several factors influence moral identity developmercluding interactions with social
institutions and traditions, moral reasoning, sl@tations, self-perceptions, and personality,
including individual traits (Leonard, 2010). Fasnielationships and parenting styles have also
been shown to influence the process of moral itde(tart, Atkins, & Ford, 1999). Aquino and
Reed (2002) hypothesized that when individualsnpo@ate moral traits such as service learning

into their habits and activities, those traits Wl more likely to define their moral identities.
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Aquino and Reed (2002) also proposed that theletlwveen moral behavior and moral identity
was the individual's perception of specific moralits. The more these moral traits were used to
define his or her identity, the greater the degrfesctual pro-social activity.

Vitell et al.’s (2009) research showed a correlatbetween the role of self-control and
religiosity with an individual's moral identity. Thstudy added evidence to previous research on
the positive correlation between self-control armrahidentity (Baumeister & Vohs, 2007) and
the positive correlation between religiosity andhbself-control and moral identity. Self-
control, defined by Baumeister and Vohs (2007)aamatter of pursuing enlightened self-
interest over immediate or myopic self-interest”XR0), is an antecedent of both moral actions
and moral identity because it provides individuaith the moral muscle to overcome negative
tendencies and to act in an ethical manner (\éatedll., 2009). Self-control is an essential part o
moral development because individuals possessdoatthi and bad intrinsic impulses (Gilead,
2011). Individuals can grow to be controlled biher the impulse for vice or the impulse for
virtue; this process can be influenced throughdaeelopment of self-control, a vision of human
flourishing, and a conception of the virtuous indual (Gilead, 2011). Religion can be an
antecedent of both self-control and moral idenptyssibly due to its ability to provide a vision
of human flourishing (Glanzer, 2012) and moral dtads for individuals to accept and follow
(Vitell et al., 2009).

Hardy (2006) found that pro-social identity wasipesly correlated with pro-social
behavior in 91 graduate and undergraduate stuffemsa Midwestern university. Pro-social
identity, reasoning, and empathy were correlatdd sik forms of pro-social behavior, including
emergency situations, emotional situations, anomgsituations, altruistic motivation,

hedonistic motivation, and civil liberties. Thigantitative study found that pro-social identity
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positively predicted pro-social behavior in collegiedents even when pro-social cognitive
reasoning and empathy were not factors. An indi&fd moral identity and centrality of moral
virtues will significantly influence his or her goge moral behavior. As such, moral identity is
the third creator of moral action, along with masoning and moral emotions. This study
recommended a longitudinal study on moral iderfttynation in late adolescence.

Power et al. (2008) found four strategies thateased moral identity development in
middle school students. These strategies incladece learning, promotion of school unity and
culture, hidden curriculum that advocates empadhy, teachers who understand the
developmental aspect of moral development. Dutiegmiddle school years, there is a growing
development of the moral self as shown throughesitgl use of self-descriptors that are other-
oriented as opposed to self-oriented. Adolescenttee time during which a student’s self-
understanding and individual identity develops (lgu& Reed, 2002). It is also the beginning
of the student’s efficacious moral self, includihg ability to self-criticize according to moral
ideals.

Moral identity plays a self-regulatory role in mbbehavior (Miller & Schlenker, 2011).
Yang (2013) found that moral identity was the ladanecting moral imagination, defined as an
understanding of what is moral, to moral behavior.

While various traits can define morality, an indiwal with a strong moral identity will
define himself or herself by a moral standard, mseal themes as self-descriptors (Aquino &
Reed, 2002), and use moral concepts when desctigirags (Schlenker, Weigold, & Schlenker,
2008). In a quantitative study by Miller and Sctier (2008), the Integrity Scale was used to
positively correlate moral identity to an individigabelief in his or her ability to be moral,

choice of moral friends, and preference for higlegnity teachers and evaluators. Strong moral
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identity impacts relationships by affecting thegagtions of individuals as they select friends
and mentors. When individuals have strong mowhiitly, their friends will also view them as
high in moral integrity (Miller & Schlenker, 2008).

Identity conflict occurs when an individual iddi@s with multiple aspects of his or her
character. Winterich, Mittal, and Ross (2009) &ddhe effects of moral identity and gender
identity on donation behavior, and found that gesity was affected more by gender identity in
males and more by moral identity in females. Madehtity formation includes the process of
verifying one’s identity within mutually verifyingituations in which an individual’'s moral
behavior will be validated or condemned by oth&uwke & Stets, 2009). Stets and Carter
(2012) stated that “women were more likely than reereport guilt and shame when behaving
immorally” (p. 138). Women'’s increased abilitydrperience moral emotions may be
influenced by societal gender roles, or may betdwegreater orientation toward personal
relationships (Brody & Hall, 2008).

Moral identity development is an ongoing procegienced by participation in self-
regulation and self-reflection (Sandlin & Walth2909). Self- regulation occurs when
individuals routinely practice their moral standardelf-reflection takes the form of questioning
one’s moral motivation, redefining one’s moral tsaand participating in group discussion
(Sandlin & Walther, 2009). Group moral identityr&nforced when a collective moral standard,
one that is different from that advocated by sggistcreated. This group moral identity is
reinforced until it “becomes synonymous with ondantity” (p. 308). However, group moral
identity development may be hindered if the grodpogates a ‘no blame’ subjective moral code
(Sandlin & Walther, 2009).

Within adolescent moral development, some reseasdBroderick, 2009; Bronk, 2012)
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have established a need for a connection to a higbbler purpose. Bronk (2012) considered it
one of the components of a moral identity, and Brm# (2009), who studied individuals that
made self-defined, immoral decisions, stated thedé individuals “evidenced a disconnection
with a higher purpose” (p. 123). Because theyrmatigher or nobler purpose giving them a
sense of identity, it “made it difficult for theta perceive of morality as anything beneficial to
themselves; rather, they viewed it as nothing nloa@ an unnecessary, external, untrustworthy
constraint which, in this case, contradicted tkeif-interests” (Broderick, p. 123).

There is a positive correlation between integufined as self-consistency with one’s
moral ideals or moral self, and commitment, respmiity, and self-efficacy (Schlenker et al.,
2009). While privately thinking about moral trafitas little impact upon moral identity,
publically proclaiming the adoption of a moral cheteristic, or publically committing to a moral
ideal or goal, produces a significant shift towtnrat virtue within the moral self. Physically
demonstrating a virtue will also positively impdioé centrality of that virtue within the moral
identity (Schlenker et al., 2009).

Sandlin and Walther (2009) speculated that a gtomfiective subculture would
influence moral identity development and can bate@ when the subculture is in opposition to
the hegemonic culture, there is a feeling of shaddidarity, there is a shared collective moral
and interpretive framework, and there is a shargidv of the future. This strong collective
subculture can then be a powerful influence omtleal identity of its members. In their study
on moral differentiation, O’Fallon and Butterfigld011) emphasized the need for a strong
collective moral subculture. They demonstrated titva perceived unethical behavior of one
group member will negatively impact the moral bebawef everyone in the group; however,

individuals with a strong moral identity will besle influenced by the unethical example of
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others.
Moral Education

Within every educational institution, moral deveaiognt occurs (Benninga, Berkowitz,
Kuehn, & Smith, 2006). Regardless of whether @asired, planned, or even recognized,
students will be morally influenced by their acadeenvironment, since even “value-free”
curriculum holds a foundational ethical standarg$k& Euben, 2010). Several recent studies
examined character education programs to ascéhtaifactors that effectively promote the
development of moral maturity. Araujo and Aran{2809) researched a Brazilian ethics and
citizenship program. This program was based uperidur themes of ethics, democratic
coexistence, social inclusion, and human rightcommunity and school wide approach was
adopted to create educational communities thagatftl democratic principles. The program
used three main methods of implementation inclutiagher professional development,
community forums, and ethical projects. Studesdsiland participated in these projects,
including radio broadcasts, dance groups, andeetgarning. Within the classroom, textbooks
were used as reference points and routine reflectod discussions regarding the meaning of
moral decisions were practiced. The program wasdbapon constructivist principles, critical
pedagogy, project based learning, and serviceil@armBoth the service learning and the use of
reflective discussions were shown to have significapact with the greatest impact coming
from a combined use of service learning with réflecresponses.

Araujo and Arantes (2009) used qualitative quantitative methodology on two schools
that volunteered to be part of this assessmenni-Sieuctured interviews were conducted with
students, teachers, parents, and school employgaten teacher reports and written

guestionnaires were also used. The questionnagss given to 289 sixth through ninth grade
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students in three categories. The success optbgram was primarily based upon cognitive
moral improvement. Students gave better answeesvaritten questionnaire regarding their
moral decision-making. Unfortunately, while thisdy successfully delineated several factors
important in adolescent moral development, it agéaced too much emphasis upon cognitive
moral changes alone. While cognitive moral chasdke easiest to achieve, cognitive moral
change has not been shown to significantly impebtlioral moral change.

There are limited formal research studies exargitiue role of evangelicalism within
moral development. Since this study was limitedttalents within an evangelical educational
institution, it is important to include this are@vwigho and Cole (2010) examined the role of
reading the Bible, attending church, and denononati preference on relational and anti-social
behavior. Their survey to a random sample of 1 A@@rican children between the ages of
eight and 12 found no correlation between churtdndance, a born again experience, or
denominational preference with behavioral anti-gblsehavior. However, there was a 54%
decrease in anti-social behavior if the studerd tba Bible at least four days per week
(Ovwigho & Cole, 2010).

Religious affiliation was shown to have a medigtinle on moral identity development
during adolescence (Hardy, Rackham, Olsen, & Walk@1?2; Vitell et al., 2009). Religiosity
was an antecedent to moral identity in its abtlitynternalize moral characteristics and increase
self-control (Vitell et al., 2009). Religion alptayed a role in providing incentives to motivate
individuals to define themselves in moral self-cepts (Walker & Frimer, 2008). Hardy et al.
(2012) found that religious commitment, defineddevotion to religious principles and
practices” (p. 4), positively correlated with enmtpaaind predicted the centrality of an

individual’'s moral identity. Research has alsostrated that “religious schools can make a
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positive and valuable contribution to citizenshgueation of pupils” (Willems, Denessen,
Hermans, & Vermeer, 2010, p. 215).

Schlenker et al. (2009) demonstrated that intediad a positive correlation with
intrinsic religiosity and a negative correlatiorthvextrinsic religiosity. Intrinsic religiosity vga
defined as a personal commitment to the truth ahaevof religious beliefs and extrinsic
religiosity was defined as an individual's desive feligious association because of its social and
personal advantages. This study also demonstaatedative correlation between materialism
and integrity. Schlenker et al. (2009) found thétgrity was positively correlated to an
individual’s attitude regarding the concept of sailon and negatively correlated to an
individual's desire for a comfortable life. Vitadt al. (2009) differentiated between intrinsic
religiosity, which increases moral identity, andresic religiosity, which decreases moral
identity.

In a study on the L’Arche communities for develamtally disabled individuals, Reimer
(2009) found a growth in moral development and orahidentity within caregivers when there
was a deeper understanding of the concept of hdfithin these Christian communities, hope
regarding developmentally disabled individuals weecticed through reconciliation and
emotional healing. Reimer’s (2009) study of m@etmplars found the dynamic for moral
development often through close relationships mwgl suffering and caring. This study helped
to shift the moral development landscape from anpleasizing the justice-oriented approach of
Kohlberg (1969) to one with an emphasis upon caring

Pike (2009) researched what was considered tmé®bthe worst schools in England,
both academically and behaviorally, that was tramséd through a character education program

based upon Judeo-Christian sources. Researclstaddighed a strong correlation between the
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adoption of a school wide character program arahgtacademic success (Benninga et al., 2006;
Pike, 2009; Strahan & Layell, 2006). This may e tb the selection of character traits, such as
perseverance, that are beneficial to academic sscce

Overway et al. (2009) highlighted three stratetfied influenced character development
in adolescence. These strategies were the cregtmiaring community, positive affective self-
regulatory efficacy, and empathic self-efficacyve@vay et al. (2009) also contended that a
caring community would impact personal self-regalatand empathic self-efficacy, and that the
three abovementioned factors were interconneciedeSelf-regulation and empathic self-
efficacy are also interdependent with a positiveahmentity, their development may be
correlated with moral identity development in latiolescence.

A teacher’s moral self-efficacy and belief in bisher students’ abilities to grow morally
is a significant factor in positive moral developthand the development of an ethical culture in
the classroom (Narvaez, Khmelkov, Vaydich, & Turr#€08). Teachers who demonstrated
reasoning to make moral choices, modeled carirgjy@inforced moral behavior within the
classroom were more likely to establish a caringmoanity. Moral self-efficacy can be
developed through mastery experiences, social agi®y emotional excitement, and vicarious
experiences (Narvaez et al., 2008).

Moral agency, the ability to self-regulate morahbvior, can be inhibitive or proactive
(Gano-Overway et al., 2009). This self-enforcedahcegulation can be motivational or
cognitive and moderated by affective self-regulagfficacy or social self-efficacy. Affective
self-regulatory efficacy is the belief in one’s lalito resist social influences, which reduces the
actual influence of peer pressure. Social selGa€fy is an individual’s perception of the

community and his or her role in that communityADipe-Longueville, Corrion, Scoffier,
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Roussei, & Chalabaev, 2010). If an individual &eéis he or she belongs to a caring, moral
community, he or she will have stronger affectigl-segulatory efficacy, which will help to
predict both empathic efficacy and moral behavgarfo-Overway et al., 2009).

In a study conducted on moral development in sp&teinfeldt, Rutkowski, Vaughan,
and Steinfeldt (2011) found that within the aggresand violent world of football, moral
atmosphere was a dominant influence in a studatetats moral development. This moral
atmosphere was created indirectly through the ceagection of team members and directly
by creating a perception within each player of aahocode of behavior. Coaches who taught
athletes to compartmentalize aggressive actionsased the moral development of their
athletes.

Benninga, Berkowitz, Kuehn, and Smith’s (2006) mitative study used a random
sample of 120 schools with effective character atdan programs to identify six characteristics
found in successful schools. These characterigtgrs emphasis upon core ethical values,
involvement of parents and the community, interdlonterdisciplinary promotion by all of the
school staff, the modeling of these core ethicalemby the adults in the school, and a caring
and safe environment and opportunities for studengsactice the values they have been taught.
Long, Pantale, and Bruant (2008) researched tleetedf organized verses self-directed sports
activity on the development of personal respongyaind moral self-concept. Organized sports
had no impact on moral development, but self-de@cports developed a student’s moral
identity because a student will learn to take rasgmlity for his or her moral decisions and
moral standards, and will experience empathy wilteioplayers.

Hardy, Padilla-Walker, and Carlo (2008) examireal eéffects of three parenting

dimensions including involvement, structure, anppgut of personal autonomy on the moral
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development of children. This quantitative studly@1 adolescents found a correlation between
parental involvement and the internalization of plaeents’ values within the child. It also found
that when parents utilized a controlling, authera structure, the child was less likely to
internalize their values. When children experiehgersonal autonomy from their parents and
stated that their parents were significantly inealyvalues internalization was high; however,
when high personal autonomy was associated withplamental involvement, values
internalization was low (Hardy et al., 2008).

Four strategies found to increase moral identitgdolescents include service learning,
promotion of school unity and culture, hidden cerlum that advocates concern for others, and
teachers who understand the developmental aspewbrail development (Power et al., 2008).
In this qualitative study, self-evaluation intemwgwith students from diverse socioeconomic
backgrounds attending public and private schoadsveld an increase in the development of the
moral self, or moral identity, during adolescence.

Effects of Gender on Moral ldentity

While a woman’s emphasis upon caring and a manjshasis upon justice regarding
moral reasoning have been refuted (Walker, 20@60ljes have indicated possible gender
differences in this area. Agerstrom, Bjorklundg @lwood (2010) found that women and men
utilized universal, abstract principles such asigasn moral reasoning when a significant
temporal distance was present. However, when th@lrdilemmas were more immediate,
women tended to perceive them in terms of contedtiaterrelationships, while men continued
to judge them from an abstract perspective. Whesnghypothetical moral dilemmas, both
male and female participants responded with agesiriented perspective. In responding to

more concrete and personal examples of moral dilgsnmomen alone became more care
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oriented than justice-oriented (Agerstrom et &1@).

Moral disengagement is the ability to disengagenfa moral dilemma or moral standard
through rationalizations or other cognitive funago One study found that males exhibited
greater moral disengagement than females (Ganow@yest al., 2009) but another study
indicated no difference between male and femaleggaants in affective self-regulatory
efficacy, or the ability to believe in one’s ematab ability to resist peer pressure (d’Arripe-
Longuevill et al., 2010). Welch and Mellberg (20@&und that females displayed greater
internalization of moral concepts and identity.

Women tend to have heightened moral imaginatiorstduheir stronger senses of self
and deeper understandings of the “network of iatationships” (Yurtsever, 2010, p. 521).
Women may also be more capable of understandinglsmmntext clues due to the ability to
view situations from various perspectives. Regaydine impact of volunteering on moral
identity, Dolnicar and Randle (2007) theorized tleatales were more likely to volunteer as a
way of achieving peer approval and more likely ¢dunteer with friends. In contrast, males
were more likely to volunteer independently, wile goal of adventure or exploration. Another
study showed that males were less reflective reggttieir volunteer experiences (Klimstra,
Hale, Raaijmakers, Branje, & Meeus, 2010). Altledgse factors can influence the ability of a
volunteer experience to change an individual's midentity or moral self-concept, which may
be the reason van Goethem et al. (2012) foundnbée participants were less likely to be
influenced by volunteer experiences and less likelgchieve moral identity integration through
volunteering than female participants.

Empathy influences moral behavior (Skoe, 2010)sworde studies have indicated that

women have a greater capacity for emotional emptdny men $ilfver, Helkama, Lonnqvist, &
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Verkasalo, 2008) While cultural stereotypes may influence reseaesults on adultd/alti,
Gummerum, Keller, and Buchmann (2009) found thaigat six, females already displayed
greater other-oriented behavior and empathy thdasn& herefore, other-oriented empathy
displayed by many females may be caused by faotbes than cultural influences.

Service Learning

A recent study examined the process of moral iled@velopment within adolescence
and theorized that voluntary service experiencesmportant because they give adolescents the
“opportunity to extend values into relationshipBe{mer, DeWitt Goudelock, & Walker, 2009,
p. 385). Further, this study suggested that nlelggperiences in which adolescents physically
demonstrate a desired ethical trait within divesseial circumstances might eventually create a
self-referencing behavior pattern and define thearal identities. Through physical activity, a
moral trait becomes a “consciously articulated-salierstanding schema” (Reimer et al., 2009,
p. 385), which then further develops into morahigty. Through “goal oriented moral action”
(Reimer et al., 2009, p. 372) an individual devslagsense of life purpose, which then defines
his or her moral self-concept because of the patsoraning attached to the event. Bronk
(2012) also connected a maturing moral identittheodevelopment of a strong noble purpose,
defined as an intense commitment that constructseasues from a strong sense of identity with
that purpose.

Zaha (2010) studied high school and college stigceamd examined the relationship
between moral identity and the frequency of andivatibnal reasons regarding volunteering.
While this study did not find a statistical cortgda between moral identity and volunteerism, it
did find several significant outcomes regarding ahatentity, and statistically less significant

outcomes regarding the role of service learninigt® adolescence. This research found that
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individuals with positive moral character voluntegifrequently (Zaha, 2010). It also showed
that the participants’ given reasons for voluntegmvere civic engagement, utilitarianism,
religious conviction, and peer continuity. Thesaiself-consistency within the moral
expectations of the individual, which is one asm#cehoral identity. Zaha (2010) recommended
further research in moral identity formation withéte adolescence to discover the factors within
moral identity that influence moral action, anduaher describe the relational expectations
affecting moral identity and service learning. &mative inquiry on college students’
perspectives on the relationship between moratityesnd service learning was recommended
(Zaha, 2010).

Felten, Gilcrhist, and Darby (2006) proposed tietracter education has placed too
much emphasis upon rational and cognitive actiitgt has ignored the importance of emotions
in moral development. They examined the biologiedlicational, and cognitive role of
emotions and reached the conclusion that sinceiensoare an essential part of all aspects of
learning, education in moral development must idelthis aspect. By including personal
reflection in all service learning opportunitiegjdents heightened their emotional empathy and
deeper understanding of contextual factors (Falteal., 2006). When using reflection in service
learning, facilitators must utilize questions tpatvide both cognitive and emotional scaffolding
for student learning. Felten et al. stated, &&bn acts as a bridge between conceptual
understandings and concrete experiences” (p. 38).

Cox and McAdams (2012) researched the relatiortstiyween the use of reflective
service narratives after an international senéagrling opportunity and future volunteering.
Students who described their volunteer experieasd¢gnsformational were more likely to

volunteer immediately after their experience arrdéhmonths later. However, written
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expressions of empathy and sympathy only had a-g&von impact upon volunteering and did
not predict volunteering three months after theahvolunteer experience. Expressions of
helplessness and a lack of moral self-efficacyndigg positive results negatively affected a
student’s likelihood of volunteering again (Cox &®dams, 2012).

Several factors correlated with positive moral tttgrdevelopment and pro-social moral
behavior. Specifically, service learning with ezflion significantly impacted moral identity
development and therefore moral behavior (Billggsk, & Grimley, 2008; Conway, Gainer-
Hanks, & Grayman, 2009; Correia & Bleicher, 200&rMhal, 2010; Meinhard & Brown,

2010). These studies demonstrated a strong cborelzetween moral development and service
learning when reflection was required, but it i€lear if service learning, reflection, or an
interaction between the two impacts moral develagm&ome researchers have theorized that
reflection on any moral decision, action, or eveoruthe moral example of another individual,
has a psychological impact upon identity developni®mith & Sparkes, 2008). International
service learning may also give students a globapeetive, impacting the development of
personal independence, moral identity, sense gfgsa, commitment to philanthropy and social
change, and management of emotions (ChickeringaBamp, 2009; Seider, Gillmor, &
Rabinowicz, 2012). When combined with criticalfgeflection, international service learning
impacted moral development and the developmentitddes of responsibility and caring
(Shafik et al., 2010).

Service learning positively correlates with montity (Marichal, 2010); however, it is
unknown if positive moral identity is the result@ause of service learning. Volunteering affects
identity integration by supplying a variety of mbi@dentity contexts. These diversified contexts

will broaden an individual’s identity horizon anceate a stronger integration of his or her moral
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identity (van Goethem et al., 2012). Van Goetlgml. (2012) also stated that reflection on
personal responsibility increases moral commitnaaok the likelihood of future volunteering
opportunities. However, male participants dispthgeegative correlation between identity
integration and volunteer involvement, possibly tlua lack of personal reflection (van
Goethem et al., 2012).
Perry’s Study on Moral Reasoning in College Studest

While Perry’s (1970) seminal study on morality ialecollege students attending
Harvard University remains the dominant theory iorah development in college students,
several factors make it problematic for use in tagearch. The study is based upon the theory
that a student’s cognitive development is achid@heaugh connecting new knowledge to old
patterns or schemas. Perry’s (1970) Stages of dnatmate Cognitive Development outline
nine intellectual stages a college student willgpess through to reach cognitive moral maturity.
According to these stages, incoming freshmen vejib with an authority-based epistemology
in which truth is absolute and morality is legatistThroughout their academic career, and life,
they will progress through nine stages, througatnasm, and finally to a personal commitment
to their chosen truth. At this final stage thearstemology is based upon rational thought and
evidence, and their view of truth is subjectiventextual, relativistic, and continually changing
to fit new information. Nine levels were formatfehe first five covering changes in
epistemology and the final four covering how thestgmological change established by the fifth
stage develops into moral reasoning.

However, this study is influenced by Kohlberg’s §29 theory that moral behavior is
based primarily upon moral reasoning, or epistegiold development. It has no relevance to

the development of moral emotions or the develogragan individual’'s moral identity. Also,
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this theory has several flaws that limit its usaistudy on moral identity development within
evangelical or religious colleges.
Domain Specific Epistemic Beliefs

Several studies have shown that Perry’s (1970)mnsehs not universal, but dependent
upon several variables, such as the student’s diestiudy. This is because various disciplines
can be divided by how they construct and valida®kedge (Palmer & Marra, 2004). As such,
some disciplines have been shown to develop astsdmgnitive ability (as shown on Perry’s
scheme), and others are less likely to influen@ngb. The social sciences and applied fields
tend to view knowledge as isolated opinions, wedeence and engineering will view knowledge
as unchanging, certain, and universal. Thereg&itglents are taught to view epistemology and
knowledge in a more objective way, which puts therhe less developed category (Stage two
or three) of Perry’s development model.

Kaartinen-Koutaniemen and Lindblom-Ylanne (200&)ducted a qualitative study of
interviews using semi structured open-ended questiath 52 students majoring in theology,
pharmacy, or psychology. Students showed a diffdexel of development on Perry’s scheme
based upon their major and the educational metlgglaised by their instructors. A student’s
belief in the truth value of the information giveras greatest for students in pharmacy, with
students showing the greatest epistemological dpustnt (according to Perry) in psychology.
Professors who implemented constructionist teclesguere viewed as less reliable sources of
truth, while instructors who taught the scientifiethod were viewed as possessing expert
authority on the subject being taught. In Persgeeme, lower levels demonstrate greater
acceptance of the instructor’'s expertise and aityhovhile higher moral levels view the

instructors as fallible.
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Brownlee and Berthelsen (2006) examined the effettie epistemological level of
instructors on the students’ epistemological dgwelent. They found that teachers who defined
their occupation as transmitting knowledge scooseel on Perry’s scheme and had students
with lower developmental levels. Teachers whorasfitheir occupation as that of a facilitator
or guide scored higher on Perry’s scheme and hatksts with higher developmental levels.
Yang (2005) also studied the effect of a studgmtisonal epistemology on his or her perception
of truth and showed similar results.

Mayhew and King (2008) in a longitudinal, comparatiquantitative study of 423
undergraduate students taking five college courkestrated the effect of select pedagogical
strategies in developing cognitive moral reasomiocprding to Perry’s scheme. Pedagogical
strategies that view all truth as subjective lead higher level of epistemological development,
or cognitive moral reasoning, when a higher lesalafined as having a more relativistic and
contextual view of truth.

The Effect of Religious Belief on Perry’s Theory

Sabri, Stavrakopoulou, Cargas, and Hartley (2088fWPerry’s (1999) scheme to
evaluate a small group of first year theology stusl@t Oxford University in England. Semi-
structured, recorded interviews were used in thaitpative study. The researchers studied the
effect of a faith stance upon a student’s epistegioal development. The findings illustrated
that students began their first year with perstaitth and a deep moral commitment to truth. By
the end of this first year, students questionechtiveesty and reliability of their teachers, and
there was a shift in perception from faith-basegliny to academic-based inquiry in religious
studies. As incoming freshmen, the students’ theppivas defined by personal experience, but

after completion of their freshman year, their lbgy was defined by historical and literary
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interpretation and was therefore open to variousiops. This occurrence demonstrates that
theology students attending a secular college bagBerry’s beginning stages in which
religious knowledge and morality could be seents®lkate, and developed into Perry’s fourth
stage, in which students believe moral certaintylmaexperienced in limited areas only. Some
of the students interviewed chose to live withdiesonance caused by their questioning of
ultimate authority by creating a dualism of beljefdile others tried to resolve it (Sabri et al.,
2008).

These studies indicate that the moral epistemaddgiowth toward relativism is
achieved only when students attend a secular @ded may be dependent upon the cognitive
teaching that epistemology is relevant and not labso Therefore, within an educational system
in which the Bible is seen as ultimate truth, saslan evangelical college, Perry’s theory (1999)
will have limited use. However, a goal within Gliran education has always been helping
students reach self-authorship of their religioelkdis. This is achieved at a higher level of
epistemological maturity, in which individuals caew the Bible as ultimate truth within an
understanding of subjective opinion and paradoxindgziduals mature within their faith, they
move from a concrete, literal understanding oftytd a deeper understanding in which doubt,
paradox, and conflict can be tolerated and trueen as multidimensional and complex. This
deeper understanding is often reached through palrseflection caused by the experience of
personal doubt (Fowler, 1981).

Biblical Worldview

A theory of moral development used within most €iain educational institutions is the

biblical worldview theory. A worldview is a condegal way of thinking or a cognitive

interpretation of the world. Most Christian eduecaal institutions advocate the adoption of a
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biblical worldview as a major method of achieviqgrgual and moral development (Spears &
Loomis, 2009).

Deckard and Dewitt (2003) defined a “worldviewtlas sum total of the feelings, beliefs,
memories, knowledge and experiences that are nsatetpret events and make decisions” (p.
3). A worldview is a set of presuppositions, orecbeliefs, that define how an individual can
know and interpret reality, and how that interptietainfluences one’s existence. Historically,
Dilthey, a philosopher considered the father ofldsmew theory, believed that individuals have
a schemata or comprehensive, systematic structuratérpreting reality (Sire, 2004). These
schemata will adapt new knowledge, forcing it tarfiwith the thought structure or worldview
that defines how an individual accepts new inforarat Theoretical systems, beliefs, and facts
are all filtered through the intellectual constratt worldview and are the result of the
worldview, not the cause or foundation of (SireQ20 Sire (2004) called a worldview a
“fundamental orientation of the hearaibout the basic constitution of reality, and thatvples
the foundation on which we live and more and hawebeing” (p.122). Nash (1992) stated, “A
well-rounded worldview includes beliefs in at lelgé major areas: God, ultimate reality,
(metaphysics), knowledge (epistemology), ethicslamdankind” (p. 205).

Hofer (2004) defined epistemology as “how knowledgeurs, what counts as
knowledge, and how knowledge is constructed antuated” (p. 1). Epistemological
development allows students the use of increasimgise complex thought processes,
abstractions, and their combinations in solvingopgms or making moral decisions. Regarding
epistemological development, students begin aaliselute level in which knowledge is certain,
progress through the transitional in which only sdtnowledge is certain, and reach the stage of

independent knowing in which all knowledge is cletgazed by its uncertainty because
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everyone has his or her own beliefs (Hofer & Pahtyi1997).

Benson, Roehlkepartain, and Rude (2003) stressedeid to increase research in the
field of spiritual development, especially as teirsects with a student’s developing moral
reasoning ability. Children grow from knowingaligh sensory experience to receiving truth
from authority figures. They further develop as\tlexperience internal and external factors
from which they will accept and justify knowledgkelowever, as a child grows, internal factors
will begin to have greater influence (Reich, Ogelanlentin, 1994). Ideally, individuals with
a biblical worldview should reach the stage whexespnal self-reflection and logical reasoning
are used to understand and evaluate sources oflé&utgsvand bring greater consistency to their
underlining suppositions. From here, an epistegwls developed that uses multiple and
complex strategies for evaluating truth, and impata a process of critically examining one’s
worldview by comparing it to the worldview discoeerin the Bible, the Christian’s source of
ultimate truth. As individuals develop through Vvdwew formation stages, different
epistemological methods of acquiring and confirmtimgir knowledge will be implemented
(Henze, 2006).

Within Christian educational institutions, moravd®pment is significantly tied to
biblical worldview development (Brickhill, 2010; Wielm & Firmin, 2008); however, research
has not demonstrated a significant correlation betwthe biblical worldview of a college
student and his or her moral behavior. Perhagsgidue to the emphasis of biblical worldview
theory upon the cognitive aspects of moral behadmne. Smith (2009) commented that moral
education must not be “primarily about the absorpdf ideas and information, but about the
formation of hearts and desires” (p. 18). If, ast8 (2009) contended, education is more of a

“formative rather than just an informative projet’18), then moral education needs to include
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identity formation and the development of moral &#orts, not just a cognitive agreement with
ontological ideals defined as a biblical worldview.
Role of the Evangelical Institution

Sommerville (2008) stated that the secular unitersibecoming morally irrelevant to
contemporary culture because it has failed to égfie human and human flourishing and to
provide viable answers to the fact/value dichotorBpmmerville (2008) proposed that religious
scholars may be able to advance the moral develojpaigcussion because of their ability to
address these areas. Glanzer (2012) furtheretigbession by contending that evangelical
colleges and universities are ideally suited tcaade the moral development discussion “due to
their ability to establish common beliefs regardmgnan function and flourishing” (p. 381).
Because of this ability, they have “the tools térethe human and therefore properly overcome
the supposed divide between facts and values” ggla2012, p. 381).

The fact/value dichotomy states that facts arematiand objective, and values are
subjective opinions. Facts are what is done, whalre no significant connection to what ought
to be done, or values. When this philosophicad idecame prevalent, moral value and a unified
conception of human flourishing lost the abilitylte true, rational, or universal (Wills, 2009).
Within secular universities, learning facts becah®ecentral focus. Values were then eliminated
or labeled as opinions that were left to individpadfessors or specific disciplines to define.

The earliest colleges within the United Stateshsas Harvard and Yale, began with a
firm understanding of human identity, purpose, Badchan flourishing that was based upon the
Christian tradition. This provided each collegéhwa unified moral philosophy and allowed it to
require each student to take a capstone courseoaad philosophy to complete his or her

education (Glanzer, 2011). This was viewed asntisgebecause the purpose of the college was
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to create moral, productive, and good citizensweleer, as these early colleges became
disconnected with their religious heritage, it baeancreasingly difficult to define morals,
values, or even what constituted a moral, prodactwmd good citizen. Colleges became
secularized, defined by Marsden (1992) as a bramkef religious values and beliefs so that
truth could be more objectively pursued. Becadseeoularization, non-theological truths
regarding life and successful living were viewedagerior, resulting in the supposition that
religious faith is a deterrent to a successful li&udents are then left without a metanarrative o
a life philosophy to provide them with a moral itign a definition of the good life, or a sense of
personal destiny. Without a unified definitiontbé type of individual that moral education was
to create, and without a universal definition ofrtan flourishing, colleges dropped the moral
philosophy capstone course to instead offer vagmalmations or to add separate courses on
pro-social behavior within each specific profesqiGtanzer, 2012). Unfortunately, these are
insufficient to create a moral identity within sards because they lack a universal concept of
what defines a human identity or human flourishing.

“Evangelical schools place spiritual growth asrtheghest educational objective”
(Paredes-Collins & Collins, 2011) and strive toatee’a powerful and rich moral community”
(Rhea, 2011). Through an emphasis upon religi@astions and practices, evangelical colleges
instill a firm understanding of human identity, pase, and human flourishing that is needed to
provide a deeper, philosophical understanding afadentity. Required classes on the Bible
and theology, compulsory chapel services, facuydtytaal advisers and mentors, accountability
groups, opportunities for service learning, and mamity prayer meetings are all examples of
various methods and programs created by evangeigt#tutions to integrate spirituality into all

aspects of a student’s life (Paredes-Collins & i88)12011). Evangelical institutions seek

59



“specific ways in which mature faith can be intentlly developed at Christian universities”
(Welch & Mellberg, 2008).

By establishing the holistic goal of developing titeole student within the concept of a
unified moral definition of human identity and flaghing, these institutions hope to train the
student to integrate his or her faith and moratgaad with everything he or she may learn
throughout the school’s formal and informal curhicn. Human flourishing is achieved by
educating students to understand their place in<Gwdation and their role in fulfilling his
purpose, and by training students to thrive witld@ad thrive in life (Spears & Loomis, 2009).
Evangelical institutions believe that by formulagfithese theological concepts of human identity
and human flourishing, a framework for a moral fdation and for a student’s moral identity is
established (Paredes-Collins & Collins, 2011). ldeer, there have been few qualitative or
guantitative studies to verify these theories.

Summary

While the importance of moral development withdtueation has never been denied,
research has been slow due to a lack of conseegasding values and methods and because of
issues involving the separation of church and stel@wever, these issues do not negate the need
for quality research based programs that build hrdraracter. Much of education in moral
development has been limited to cognitive develagraone, including the work of Kohlberg
(1969), Perry (1999), and recent biblical worldvigngories. These have been shown to be
inadequate in fully impacting the manifold natufermral development. While historical and
current literature has highlighted several factbeg impede or facilitate moral development, it
has inadequately addressed the role of moral ieantid failed to research the context in which

students experience their moral identities, as #t&ach meaning to moral ideals and learn to
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describe, and thereby define, their moral sehN&gfully describing the stage of moral identity
in the emerging adult and the context within whiabral identity is experienced, this study
provides information that will help to identify waus factors impacting moral identity
development so that students may develop the eléded characteristics that will help them to

become morally mature individuals.
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CHAPER THREE: METHODOLOGY

This qualitative study focused on the lived expsreeof moral identity in the emerging
adults attending an evangelical college. This dgson provided insight into the moral
understanding of these adults and the meaningsatbenciated with it. A phenomenological
research design was used because of its abilliyitd a thick description of this stage of moral
identity and of the context surrounding this pheeaon as it is lived out in everyday life. It
also sought to describe the roles of gender, vekmgxperiences, and other influential factors
within moral identity formation. Within phenomengical research, the use of interviews,
guestionnaires, and document analysis is suppCeswell, 2007).

Data was analyzed using qualitative techniquesesitie methods used by qualitative
researchers exemplify a common belief that theypraride a ‘deeper’ understanding of social
phenomena than would be obtained from purely gtsivie data” (Silverman, 2000, p. 8).
Since the use of a research methodology dependsthpdype of knowledge being researched,
it is appropriate to use qualitative, phenomendaalgnethodology if the researcher is
“concerned with exploring people’s life historiessaveryday behavior” (p. 1). The goal of this
research was to develop a deeper understandimg ofi¢aning college students attach to their
perceptions of their moral selves. Phenomenolegyprimary research method used to uncover
a participant’s emotions and thoughts regardinghiser lived experience; therefore, it is well
suited to the purpose of this research.

Spiegelberg (1965) identified the steps used impheenological research as soliciting
descriptions and information regarding the phenaneidentifying the essence of the
phenomenon, finding associations within the setitinghich the phenomenon is experienced,

uncovering the participants’ perceptions, discawgand removing personal biases from the
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interpretation process, and interpreting the megpparticipants attach to the phenomenon. The
meaningful statements of the participants wereyaeal and then synthesized, creating a
description of the structure of the phenomenon.riggrously adhering to these steps, this
research has provided a deeper understanding af¢heaing students attending an evangelical
college associate with their understanding of theral selves.

The triangulation of data and analysis has givenréssearch added credibility and
trustworthiness (Ary, Jacobs, Razavieh, & Soren2@@6). Since bias is an issue within
gualitative research, a section on my backgroumdpassible biases was included (Charmaz,
2006). Within educational research, ethical cogrsiions must always be paramount; therefore,
all aspects of IRB approval and ethical obligatiomese followed.

Research Design

This basic interpretive study utilized qualitativethodology to create a depth of
understanding regarding the stage and process 1@ ientity development in late adolescence.
A gualitative study is an appropriate avenue tdangpthe process a student utilizes to
understand his or her moral self-perceptions, a¥ Isée attaches meaning to personal
experiences (Creswell, 2007). This study usedea@menological design to describe this
specific developmental stage and the context witthich moral identity development is
experienced. A structured design was used to fheusiquiry into specific areas supported by
the literature review. The focus of inquiry wase ttescriptions regarding moral self-concepts
college students in a Midwestern evangelical schisetl to describe their moral identities and
the context within these identities develop. Rime@nological analysis was chosen because of
its emphasis upon meaning within a phenomenontareimphasis upon depth of understanding

rather than breadth (Giorgi, 1994).
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Research Question OneHow do students at an evangelical college deschbir moral selves?
Research Question Two How, if at all, do volunteer service experiencapact the moral
identity development of college students at an gehcal college?
Research Question ThreeWhat factors do students at an evangelical coliegggnate as
deterrents to their moral identity development?
Research Question FourHow, if at all, do the descriptions of moral idiéyngiven by male
students at an evangelical college compare andasiro the descriptions of moral identity
given by female students at an evangelical college?

Participants

A purposeful, homogeneous convenience sample waseohfrom students attending
Hilltop Christian College (pseudonym). Criteriomgaing was used to find participants “who
can contribute to the development of a theory” gsl, 2007, p. 120). Ary et al. (2006) stated
that participants “are chosen because they havetheaugh the experience being investigated
and can share their thoughts and feelings abo(.i#61). A questionnaire was used to find
students who fulfilled the required criteria (segp&ndix A).

Three criteria were utilized for this student saetat First, all participants attended an
evangelical missionary college. Second, all wetsvben 18 and 29 years of age since
developmental theorists have designated the ltges of adolescence as the primary stage for
identity development (Erikson, 1968). Finally,sample where each individual has had the
experience and can contribute to theory develophiany et al., 2006, p. 463) was selected
through the use of a questionnaire. This queséimar{see Appendix A) was used to select

participants who have experienced volunteer seportunities.
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This research studied the phenomenon of moralitgetiterefore, all participants had
the opportunity to describe their identity usingradlderms. This is the definition of moral
identity given by Power et al. (2008). This stutlg not attempt to further elaborate the
correlation between a moral identity and moral berasince several other studies have already
demonstrated this correlation (Hardy & Carlo, 2008rvaez & Lapsley, 2009). Power et al.
(2005) showed a correlation between college ststlase of moral self-descriptors and their
civic involvement. This study interviewed partiaiis who demonstrated an understanding of
their moral identities through their use of momfslescriptors, asking them to further describe
the moral self-conceptualization that provides treamethical framework for their decision-
making.

Criterion sampling advocates the use of participariio have experienced the
phenomenon under investigation. Also, since #search was specifically oriented toward
Christian education, it looked into if specific liggous motivations play an important role in
their [participants’] moral lives” (Peterson, SpezVanSlyke, Reimer, & Brown, 2010, p, 156).

The initial sample included college students froMidwestern evangelical college. This
initial sample supplied a group from which to sekecriterion sample via data collected from a
guestionnaire (see Appendix A) that added to theéyss$ trustworthiness. Students read a letter
of introduction (see Appendix B) regarding thisdston the school’s website, and were then
sent a questionnaire for them to complete. Thetiu®aire was used to identify students’
moral identity development and included biographiecirmation such as age, religious
background of their family, church attendance, attendance at an evangelical private school.

From the initial sampling, 11 interview participsrtfive male and six female—were

selected based upon their willingness to partiepathe study and the three criteria listed
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above. Eleven patrticipants were selected forwdars since this number would “achieve detail
in the theory” (Creswell, 2007, p. 121) and beia#thle in the time frame of this dissertation
study. Due to convenience and time constraints,imerview with each of the 11 participants
(necessary for depth of information) was used, wiecond follow up interview scheduled if
and only if specific questions remained unanswé@d the first interview. These participants
were interviewed in the fall of 2012 through Chmsis 2013 after they signed the consent form
(see Appendix C). All participants were immediptgiven pseudonyms to provide anonymity.
There was an attempt to select an even number lefana female participants in order to
examine the role of gender in moral identity depetent.

Transcripts of the interviews were analyzed to ftodes and meaningful themes as the
interviews progressed. At the end of 2013, it beezapparent that, while the sample size of 11
participants had provided diverse views and meduirtigemes, no new themes or codes were
being discovered in an analysis of the additioraigcripts. It is possible that the high level of
homogeneity in the sample from Hilltop Bible Coklegrovided a saturation of data at an earlier
point (Guest, Bunce, & Johnson, 2006). A thiosh description of moral identity in emerging
adults had been achieved by interviewing a homamgnhsample of individuals with experiences
in the area under investigation, and analysisatgbint showed a repeating of previous themes
with no new information. Qualitative researchamcerned with discovering meaning. An
excess of data does not necessarily facilitate mgatherefore, my investigation ended when
saturation of data had been achieved and no neasgcodormation, or themes were found in

additional interviews (Mason, 2010).
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Setting/Site

An evangelical, missionary college in the Midwests utilized in this research study.
This is purposeful in that it is an evangelicalegé, and convenient due to its location within a
two-hour drive of the researcher’s residence. €g@lstudents were chosen due to the level of
their identity development (Erickson, 1969). Arargelical college was selected because, as
Glanzer and Ream (2009) advocated, Christian aedlepould be examples of moral
development to secular institutions and therefeedrto utilize researched based programs.

Hilltop Bible College was selected because itest@urpose is to “establish believers in
the foundational truths of the Bible with an empgas church planting among people groups
without the Gospel” (New Tribes Bible Institute vegtle, 2014).The school began in 1955 with
the specific goal of training individuals to reddkbal people groups with the gospel of Jesus
Christ. While not all students decide upon a aaireeross cultural evangelism, the emphasis of
the school is upon religion and life-long servigeothers. This is further demonstrated by the
school’s application process, in which studentstragsee with the foundational beliefs of
evangelicalism and demonstrate their dedicatiatststandards. Further, Hilltop requires
students to major in Bible, and teaches the Biblaraoverarching metanarrative. The Bible is
taught in its entirety because it is describedchasstory of God. The students are then
encouraged to adopt this story as their life stdy.selecting students from Hilltop, | had
number of students who perceived themselves asdlimadividuals. A letter on Liberty
University letterhead to the school detailing thientions for this study was mailed, followed by
contact with the President of the Bible Collegegohbpne to set up an interview during which

permission to conduct the research was attainedAppendix B).
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Hilltop Bible College is an interdenominationala@gelical Bible college with 200
students. The classes at the time of study wesrlgwdivided according to gender, but Hilltop is
95% Caucasian and represents primarily middle ceassgelical families. This evangelical
influence is dominant in the culture of the collegéh classes, relationships with instructors,
and community events oriented around a theme pingiGod in his story of reaching the
nations with the gospel of Christ. Within thistcué, each student is told that his or her destiny
and purpose is to advance the Kingdom of God. stheol emphasizes this metanarrative to
provide students with a personal narrative thaeces an evangelical identity and faith.

Participants were selected after they completeatiaehed questionnaire (see Appendix
A). The questionnaire was used to give demograpficmation and information on the use of
reflective journals and mission trips. It was alsed to qualify candidates for this research
project, through their use of moral self-descriptand selection of a moral hero. The
guestionnaire collected information regarding tipeirsonal heroes and the characteristics they
used to define those heroes. Current researctidmgnstrated that individuals who use moral
self-descriptors possess a high moral identitydit\ohal research has shown that individuals
with a high moral identity chose moral heroes, #reh use moral descriptors to define those
heroes.

Researcher’'s Role/Personal Biography

In a qualitative study, the researcher is the arjmnvestigative tool. It is therefore
essential that | document several factors that img@wpct this research. | have only taught in
Christian schools and believe this is my callimdpave taught for 10 years and have been an
administrator for five years. Currently, | am @@ministrator at a small Christian school in

central Wisconsin. The school is an interdenonomal, independent, kindergarten through
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12th grade school and a member of Association ois@én Schools International (ACSI). The
purpose of the school is college preparatory ardidciple students to become passionate
followers of Jesus Christ. During my years of teag and administrating, | have seen students
brought up in evangelical homes, schools, and ttesrabandon their beliefs during or shortly
after college. In my experience, Christian schqdee great emphasis upon moral
development, yet they seldom intentionally addressdevelopment through the use of well-
researched theories. It is a priority within Chais education because Scripture “encourage|s]
the development of character as a high priorityhhnlot the sake of pleasing God and of
flourishing in ordinary human life” (Langer, Lewiall, & McMartin, 2010, p. 337). To reach
this goal of helping students please God and fswwithin their lives, Christian schools must
discover and implement researched methodologi¢sathdased upon a biblical worldview and
foundational theories of moral development.

| was a participant observer with theoretical genty (Strauss & Corbin, 1990) based
upon my familiarity with the theories foundatiotalmoral development. This sensitivity gave
me an expertise to code and categorize the davaevkr, it also gave me biases that needed to
be identified and monitored. To help with thisgess | practiced reflexivity through a reflective
journal during the entire research process. Ogeipbias | was aware of was my expectation
that these students would show more moral matbatause of their backgrounds. Therefore, |
needed to constantly reflect upon my coding ofrtbee of moral identifiers to be sure that | was
not simply seeing what | wanted to see or what thagted me to see.

While my understanding of the process of Chrisédacation within a private school

provided me with insights into the process of etiocal development, and knowing leaders
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within the schools provided me with access, | walsnown to the participants in the research. |
had never taught or interacted with any of the esttslin this study.

| developed a thorough description that was firgrgunded in the research and data.
However, since | was examining the multiple pericgys of various students, | was also aware
of how an individual’s perceptions of reality, esiadly when that reality is regarding self-
understanding, is influenced by social or environtakfactors.

Within recent qualitative research on identitypexsally research utilizing the
methodology of personal narratives, five distinetgpectives have been identified (Smith &
Sparkes, 2008). While these perspectives all atpggean identity is “shaped by the larger socio-
cultural matrix of our being in the world” (Smith &parkes, 2008, p. 6), there is disagreement
regarding the degree of influence that social i@hships play in forming an individual’s
identity. Smith and Sparkes (2008) identified fbaesic perspectives forming a continuum
between emphasis upon the individual and emphasis society as exerting the greatest
influence upon identity formation. At one endloé continuum, the psychosocial perspective,
identities are formed through an internalized pssosithin the individual, dependent upon
cognitive and psychological realities (Smith & Sgew, 2008). At the other end of this
continuum, in the performative perspective, idéggitire described as fluid action, constructed
through social and relational factors alone (Sr&itBparkes, 2008).

For the purpose of this research, it is importantdte that | adhere to the psychosocial
perspective, in which | accept epistemologicalispaland seek to discover “the essential
personal and ‘real’ nature of individual selvegntities,” (Smith & Sparkes, 2008, p. 9). Within
this qualitative research perspective, individwedse viewed as conscious decision makers and

“identity making is a process of reflecting uponltiimle facets” (p. 13) of an individual’s
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experiences. Through a developing schema or pkygieal structure, an individual builds a
unified and coherent narrative that reflects hib@ractual identity or identities. This
internalized process evolves over time and is gtyoimfluenced by the culture surrounding it. It
is therefore paramount to remember that studentsmithis present study developed their moral
identities within the evangelical culture of Hiltdible College. This process of moral identity
development “assimilates the wide range of differand probably conflicting, roles and
relationships that characterize a given life” (p) &nd strives to achieve a sense of unity and
purpose. While this development generally occursughout adolescence, it can be best studied
in the emerging adult through personal narratiddsAdams, 2003).

Data Collection

Data collection procedures began with the appro¥aly dissertation committee and the
Institutional Review Board (IRB). The use of psengims, locked data files, consent forms
from students (see Appendix C), and rigorous promsiassisted the approval process and
helped this study attain high ethical standards.

After IRB approval (during the summer of 2012¢phtacted the dean at Hilltop Bible
College. The research was explained and permissiproceed was given, with the exception
that 1 would not be able to contact students dueetohool policy. However, the school agreed
to inform students regarding this research, andestts would be encouraged to contact me. The
letter (see Appendix B) and the questionnaire fggeendix A) were emailed to the dean and
they were both placed on the school’'s website, @aging students attending the college to
contact me through electronic mail. Interestedaitiis would then be e-mailed the initial

guestionnaire for their completion.
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The information on the questionnaire was usedlémnographic purposes and to select 11
participants. To find this sample of individualghva moral identity, the questionnaire asked
students to define themselves using one word gescsi(see Appendix A). If the student
included at least one moral self-descriptor, hehar would be included in the sample, because
the use of moral self-descriptors is a predictaa sfudent’s self-understanding of his or her
moral identity.

An in-depth, semi-structured, personal interviemg®pen-ended questions was then
scheduled with each of the selected students (ppemlix D). Each interview was one to two
and a half hours long and was audio recorded, tlamscribed by the researcher and coded with
the names of the students being changed. As reeowhed, six to 10 questions were used
(Saladana, 2009) to support description, analgsid,evaluation. The transcripts from these
interviews were read in their entirety and thendusegenerate themes that became a description
of the stage of moral identity within the emergamylt, focusing upon its development during
adolescence. To create triangulation of dataestisdwere e-mailed specific essay questions to
solicit their reflections regarding their moral ndities (see Appendix E) after their interviews.

Research questions two and three were designettitess factors students perceived as
affecting their moral development. These questiweae initially addressed through the semi-
structured interviews and then through the e-maeleshy questions. By connecting these
guestions to issues raised through the semi-stedtinterviews, it was hoped that a greater
depth of information would be achieved. Howevenstant consideration was given to the
moderating effect of student peer pressure andttigent’s desire to give the standard expected

answer.
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Narrative approaches within qualitative studiesctel person’s self-constructs and
identify the self’'s core commitments” (Pratt, Ardp& Lawford, 2009, p. 299). During the
period of emerging adulthood, individuals can tiedlir personal life stories, especially as they
relate to their moral experiences (Pratt, Norrisbblethwaite, & Arnold, 2008). By asking
participants to relate five personal stories duangnterview, a “narrative identity framework”
is established (Pratt et al., 2009, p. 300). Withe study conducted by Pratt et al. (2009),
participants related a moral narrative regardingxgerience of moral victory, an experience of
moral failure, an experience of moral courage avardice, and an experience in which they felt
moral ambiguity. The interview within this studyasvbased upon similar questions (see
Appendix D).

Finally, question four compared and contrasteddészriptions of moral identity given
by male and female participants. Within the grofifil students, two subsets of participants
were examined to find “similarities/differences argdhe participants’ responses about the
experience” (Ary et al., 2006, p. 462). The sangbtrategy of maximum variation “is a
popular approach in qualitative studies” (Cresw&diQ7, p. 126). In this strategy, the researcher
begins the study with a predetermined criterion thiferentiates the participants, with the goal
of further defining the phenomena by maximizingetiént perspectives. Since some research
has indicated gender differences in moral reasoffwggrstrom, Bjorklund, & Allwood, 2010;
Gilligan, 1982; Yurtsever, 2010), participants weagegorized into two groups based upon
gender, with five male participants and six fengeticipants involved in the study.

Data Analysis
The data was analyzed using several steps. Eivgts read holistically, viewing the

phenomenon as a complete experience to be undeérs@uoen coding was used to code and
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classify the data into meaningful units and themeditegories (Strauss & Corbin, 1990).
Descriptive coding was the filter through which toeling supplied meaning to the information,
and simultaneous coding, applying “two or more cogéhin a single datum” (Saldana, 2009, p.
5), was used to begin to understand patterns wikl@rdata. This was done with each new set of
information. Each unit of meaning was then plasgtiin a thematic category (Strauss &
Corbin, 1990; see Appendix F). Finally, selectteeling was used to describe interrelationships
between the thematic categories. Since developmgmeeHically moral development—is
interdependent in nature, it was essential to exartiie relationships between the thematic
categories.

Narrative coding was also utilized since it igabilie “to understand the human condition
through story” (Saldana, 2009, p. 109) and appabgfior “inquires such as identity
development” (p. 109). Through narrative codimgances can be understood, and a depth and
complexity regarding a participant’s “presentatadrihe self” (p. 109) can be achieved. Saldana
(2008) recommended narrative coding as appropioaighenomenological research.

| transcribed and coded all data as it was coliectaterpretation of the data was
ongoing throughout the study with additional intews or e-mail questions added when further
information was needed. Because | constantly et@tlicategories according to the data and
discovered concepts and patterns within the daisjrivestigation was emergent in nature.

A record of emergent codes was kept within a sépdita. This file contains a list of the
codes, their descriptions and data examples.allyitiall data was coded by hard copy so that |
will “develop a basic understanding of the fundataknof qualitative data analysis” (Saldana,

2009, p. 22).
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The first half of the data was categorized throagtanalysis of the questionnaire and the
initial interviews. This data became units of gsa such as “empathy related self-descriptors,”
which was then used to produce deeper analysisvelder, categories were constantly
reevaluated and added to the single-category disstio establish their validity and add to the
richness of their definitions.

Several methods of interpreting data have been lnggdalitative researchers
investigating moral identity. Schlenker, Weigadahd Schlenker (2008) asked individuals to
name and describe their heroes and found a coorla¢tween integrity and individuals
defining their heroes with morally charged adjeesisuch as benevolence, spirituality, and
authenticity. This present study followed the woflSchlenker et al. (2008) in evaluating an
individual’'s level of moral integrity, of centrafitvithin moral identity through choice of heroes,
and choice of moral descriptors used within thestjaanaire and interview.

Pratt, Arnold, and Lawford (2009) suggested “a atare approach to describing moral
identity deserves further exploration” (p. 310yatPet al. asked individuals to disclose personal
experiences of moral importance. Individuals wben rated on the seriousness of the moral
subjects they decided to discuss, the richnedseodi¢tails surrounding the narrative of their
moral decision, and the factors they felt impadtedonclusion. The moral identity centrality of
emerging adults can be disclosed by coding theimlarratives according to preset and emerging
categories (Pratt et al., 2009). Davidson (1998) @aldana (2009) also advocated the use of the
narrative interviewing approach and the use ofatme coding within phenomenology.

By using the constant comparative method (Cres®60,/), each new defining category
in a college student’s developing moral self-untarding was analyzed. Codes were

categorized as concepts until there was data s@mtoravhich occurs when no new concepts,
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categories, or relationships are discovered. ahaollection continued until saturation of the
categories had occurred. This provided a trianiguiaf data to add to the confirmability of the
findings. Connections and relationships within dia¢a were established. The constant
comparative method was used to categorize unigtaf into interrelationships that richly
described the development of moral identity an@te@ a theory relating to its formation.

This study generated three visual representatbtiee data. First, the use of moral
descriptors used by the 11 students was usedriaufate a table showing the results (see
Appendix A). Also, the data generated from thenviews formulated a rich description of the
phenomenon being investigated (Creswell, 2007).

Standards of Rigor for Qualitative Research

Good qualitative research will deepen the undedstgnof a specific phenomenon.
Standards of rigor will help to insure that thedstinas credibility and reliability. This study has
implemented several methods to insure its quality.

Credibility

To create structural corroboration, | used an aualitand triangulation of methods. To
control for personal bias, a reflective journal wiéiized for the entire research process, an audit
trail was established, and all personal biases haga noted at the beginning of the report. The
goal was to display a logical progression throdghuse of a visual chart or diagram that clearly
detailed the process being researched.

Theory triangulation was utilized as suggestediayliterature. This study also used
interdisciplinary triangulation, since the fieldspsychology, sociology, theology, and
philosophy were used to more thoroughly understhadlata (Ary et al., 2006). Triangulation

of data and methods was created through the igitiestionnaire given to the 11 student
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participants, through in-depth semi-structuredringavs with the 11 student participants, and
through reflective essay questions written by thieents in response to an e-mail.

Member checking was utilized during the intervielen | restated and summarized
statements made by the participants and asketidordorrection or elaboration. This insured
that | had correctly interpreted their statements laelped to eliminate personal bias from the
interpretation process.

Transferability

Within qualitative research, transferability is bdsipon “whether people believe the
findings strongly enough to act on them” (Ary et @D06, p. 511). The use of multiple subjects
and multiple methods helped to increase transfiyabihe creation of ‘rich, descriptive data’
also increased its usefulness to other settings.

Dependability

Reliability is achieved through the use of appratgrimethods and the use of
triangulation. Triangulation was used to verifg tonsistency of the data across several
research methods. All data were collected by esearcher, and an audit trail covering all
aspects of the research process was establishiedugh the use of an audit trail, individuals can
understand how and why decisions were made (Aay.,e2006). It documents procedures,
decisions, observations, working hypotheses, ataladlection, categorization, and analysis.
Confirmability

To help insure that the research was free of biasflective journal was used to monitor
objectivity. In qualitative research “the focusf&hfrom the neutrality of the researcher to the

confirmability of the data and interpretations” yAet al., 2006, p. 511). Confirmability
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regarding results was primarily increased throdmghuse of rich descriptions and data saturation
(Ary et al., 2006).

No student was asked to sample questions for ity svithout signing the written
consent form (see Appendix C) or before approvahfthe Institutional Review Board (IRB)
was granted on October 11, 2012.

Ethical Issues

This study involved late adolescents, so ethgsies were paramount. Anonymity and
confidentiality were central to each stage of #earch. No real names were used in any report
or collected data, and written consent was requifgdidents were informed regarding the nature
of this study, but not the research questions.imdirested participants were able to see the
results or receive a copy of the finished reseatatly.

All names were changed in the transcription preeesl all data kept in a password
protected computer file. This is an emergent siadyhich it was impossible to know
everything that would be discovered, but nothingmfllegal or immoral nature was revealed.
However, had it become necessary, the requiredatids would have been informed. As a
Christian researcher with a biblical worldviewwias essential that the highest view of truth and
the greatest respect for the welfare of each stuslere practiced. Accuracy regarding data and

elimination of bias were both goals throughoutehére research process.
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CHAPTER FOUR: RESULTS

Overview

This chapter begins with an introduction of the study’s setting and of the 11 participants.
It then presents the findings, within the organizational grid of themes and sub-themes based upon
the research results and the four research questions. As recommended by van Manen (1990), this
gualitative research is not driven by theories about experiences, but rather by data from the lived
experiences of the research participants. After a brief introduction of each participant, three
themes and twelve sub-themes are presented.
l. Descriptions of moral selves given by participants

a. Viewed themselves as outside of dominant culture

b. Stated that they had a higher purpose

c. Experienced God as transcendent providence

d. Possessed well-developed self-narratives regarding their moral selves

e. Experienced a crisis of doubt during early adolescence

f. Experienced a crisis of suffering during late adolescence

Il.  Factors impacting moral identity development

a. Impact of mentors or parents

b. Impact of culture
lll.  Comparison of gender based descriptions

a. Females referenced love, grace, and empathy, as motivational causes and identity

descriptions
b. In self-narratives, females referred to themselves as helpers, comforters, and

supporters
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c. Males referred to love and grace, but also emphdgizeological truth and action
d. In self-narratives, males often described themsealvdero roles

Setting Described by Participant

All of the students participating in this reseasthdy could be classified as moral
exemplars due to their strong moral identities @adication to their religious beliefs. Cindy, a
nineteen-year-old sophomore at the school, destHildop Bible College and the students that
attend.

In a Christian school there is sometimes theolagyalso a deadness to Christianity.

| don’t see that at (Hilltop College). Most hay®wn up in Christian homes or the
mission field. But the only people who go to (Kif}) are ones that care about

Christianity. Why come here if you don’t? We afleso involved with our faith and

want to live it out. Maybe that will and maybe ttlnon’t mean missions, but we all want

it to be about all of our life.
Sketches of Participants

This was a homogeneous group. These self-parteat brief and do not offer a full
development of the students’ moral, spiritual, ersenal development; however, data can be
gleaned from the recognition of similarities anfledences within them. Each interview lasted
from one to three hours. Students attending HhilBible College were asked to volunteer after
seeing a letter describing this research and &d figr participants on the school website. As
Hilltop Bible College students, they all were higghool graduates and all of the participants
self-identified with evangelical Christianity, bfligidentified here as believers in Jesus Christ.
Five labeled themselves as Baptist, five as nomahmational, and one as belonging to a Bible

Church. The only screening used was regardingvmhishteer experiences, the selection of a
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moral hero, and the use at least one morally reteself-descriptive term in reference to
themselves. Since no screening was used for ragthicity, all of the participants were
Caucasian. All of the participants came from amneeically middle class background, three
were from the Midwest, one from the northwest, seden were the children of international
missionaries.

As the children of current or past missionarieese students had spent several years
serving with their parents on a foreign missiotdfieThis gave them a significantly different
cultural background then many individuals who grgwin the United States. Concomitantly, all
but one of the participants was raised in Chrisiames.

Table 1 displays the participants—their ages, gerad® religion—and the number of
moral descriptors they used to describe themseaindgheir heroes. The table also indicates if
the participants were the children of missionafKk). All 11 participants chose personal
heroes of high moral character and exclusively userdhl characteristics to describe their
heroes. Their heroes fell into three categoriésisiian family member, current or historical
missionary, or biblical hero. The one exceptiors Wee selection of Rachel Joy Scott, the
Christian high school student who was killed in @@umbine school shooting. Additionally,
Appendix F displays the various themes generated the interviews and the clusters formed to
create meaningful units. These meaningful uniteevileen used to create a description of moral
identity within emerging adults in an evangelicaleonment and to provide answers to the four

research questions through themes gleaned frotetiae
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Table 1

Information on Participants

Participant Age Gender Religion Number of MK
Moral Descriptors
Sabina 20 Female Baptist 5/9 No
Olympia 19 Female Baptist 6/9 Yes
Sam 20 Male Baptist 4/9 No
Cindy 19 Female Non-Denominational 6/9 No
Davidia 19 Female Non-Denominational 6/9 Yes
Paul 23 Male Baptist 6/9 Yes
Rebecca 18 Female  Non-Denominational 8/9 Yes
Robert 20 Male Bible Church 5/9 Yes
Peter 29 Male Non-Denominational 7/9 No
Joy 19 Female Non-Denominational 5/9 Yes
Jude 19 Male Baptist 719 Yes

Table 2 displays a comparative list of self-dgdoris used by participants, with each

descriptor only listed once for each gender. Tlagonty of the descriptors used were moral
characteristics and most were oriented toward cesipa. However, five out of the six female
participants used empathy related moral descrigoctisively, while male participants used
empathy, action, and truth related moral descriptdrable 3 shows the numerical difference in
the use of self-descriptors by male and femaleqgiaants. There also was a difference in the
area of identity roles, with females describingtiselves as wife, married, missionary kid, and

student, and males as manly, servant of God, attkie
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Table 2

Gender Related Use of Moral Heroes and Moral Dgxoris

HEROES CHARACTERISTICS OF SELF-DESCRIPTORS
HEROES

Male Heroes Love Shy (M)

My Dad Peace Irritable (M)

Hudson Taylor Calm Compassionate (M)

Jesus Christ
Paul
Joshua

Female Heroes

CT Studd missionary

David Hodgdon miss/teacher
Sabina Wormbrand

My Mom

Rachel Joy Scott

My Dad

Love for God
Loving Husband
Faithfulness
Diligent
Humble
Trustworthy
Honest
Respected
Bold in sharing Christ
Loving
Courageous
Perseverance
Heart for lost
Dedicated to God
Passionate about helping others
Endurance
Humble
Godly
Mature
Steadfast
Loyal
Loving wife
Godly
Loving
Perceptive
Faithful
Caring
Trusting in God
Nice

Condemned (M)
Loving (M)
Forgiven (M)
Fun (M)
Diligent (M)
Calm (M)

Joy (M)

Servant of God (M)
Love God (M)
Humble (M)
Courageous (M)

Reliable (F)
Relational (F)
Godly (F)

Loving (F)
Hopeful (F)
Christ centered (F)
Creative (F)
Tolerant (F)
Talkative (F)
Respectful (F)
Truthful (M)
Faithful (F)
Faithful (M)

Prissy (F)

Smart (M)

Kind (F)
Encouraging (F)
Stubborn (F)

Manly (M)

Driven (F)
Compassionate (F)
Generous (F)
Intense (F)

Bold (M)

Strong, (M)
Adventuresome (M)
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Table 3

Comparison of Male and Female Self-Descriptors

Self-Descriptors Male Female
Non Moral 12 9
Empathy Related 4 16
Truth or Justice Related 11 2

Participants

Sabina was raised Baptist and was homeschoolddshetbegan college. Sheis a
married 20-year-old, with extensive volunteer elgreres both in the community and in her
church. She has served on one mission trip to bi@sd She used three out of three moral
descriptors to describe her hero: faithful, stestifand loving, and two out of six to describe
herself. Sabina is pursuing missions as her futareer.

Samis a married 20-year-old that grew up in a smalhNnite church. He is one of six
children. Sam’s parents were active in the leddersf the church and he described them as
dedicated Christians. He has extensive experieolemteering and served on two mission trips.
He used three moral descriptors regarding his patdeero: truthful, humble, and godly, but
only one to describe himself, godly. During hisemiew, Sam placed a great deal of emphasis
upon theological truth. He is pursuing missionga &sture career.

Cindy is 19, single, and a freshman in Bible catle@he has a limited background in
volunteer service opportunities and has servednenlbS. mission trip. She was homeschooled

for elementary school and attended a private Ganstchool during high school. She used two
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out of three moral descriptors to describe her hemd three out of six to describe herself:
compassionate, unselfish, and kind. She has Battéerious and life threatening iliness for
several years.

Davidia is 19 and was raised in a Christian ho®ke attends a small non-
denominational church and has been on one shontstession trip. Growing up, she attended
public school. She used two moral descriptorsescdbe her hero, and three to describe herself:
truthful, faithful, and respectful. During our @mview she confided that she had been raped last
summer.

Paul was raised in a Christian home in which hreips spent a short time on the
mission field. He belongs to a church on the VWsst that he describes as very “mission
minded.” He is 23 and hopes to work as a missionéth an unreached people group. He
attended Christian school during his elementarysyaad public school during middle school
and high school. Paul used two moral descriptociiding courageous, to describe his hero,
and four out of six to describe himself. Unlikeya the other male participants, the majority of
his moral descriptors regarding himself were ogdrtbward empathy, including kind, loving,
and encouraging.

Olympia was raised on the mission field, and st#étatishe has lived a “very good life.”
She was homeschooled until high school and thendgd a public school. Her goal is to be a
missionary in Mongolia. Olympia used two out ofela moral descriptors to describe her hero
and four out of six to describe herself. Her dgsors were the empathy related characteristics
of loving and generous.

Robert is a 20-year-old single male who was ragethe mission field. His parents and

grandparents were missionaries and graduated frtitoag-Bible College. He currently attends
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a Bible Church and used moral descriptors twicéhishero and three times regarding himself.
He displayed impressive spiritual maturity and plan “following the family business” into
missions.

Peter is pursuing plans to go into full time Chastwork, is married, and was the oldest
participant at 29. He was raised in a non-Chmnstiame, attended public schools from
kindergarten through eleventh grade, and droppédfachool during eleventh grade.
Currently he attends a non-denominational chukéd.used moral descriptors to describe his
hero three out of three times, and used moral gscs four out of six times when he described
himself. His moral descriptors were loving, congasate, peaceful, and the positional, no
longer condemned.

Joy is 19, single, and grew up in a third world oy as a child of missionaries. She
was homeschooled for kindergarten, first grade,ranth grade, and attended Christian school
for the rest of her education. Joy used threebtliree moral descriptors to describe her hero,
and three out of six to describe herself.

Rebecca is a self-described “faithful servant ofi€2ii She was raised on the mission
field and used two out of three moral descriptorshier hero and six out of six for herself. Her
descriptors included: godly, loving, hopeful, aadtiful, and the positional descriptions of
Christian and Missionary Kid. She grew up in adtworld country and has always felt
alienated from people in the United States of An®eriShe talked a great deal about the
loneliness she feels is part of mission work. edreer plans include missions and she describes
herself as non-denominational but evangelical.

Jude is 19, single, and describes himself as “blgiBaptist.” He was raised in a

strongly religious Baptist home and is pursuingsmiss as his future career. He and his ten
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siblings were homeschooled in Northern Califorrnte used three descriptors for his hero and
four moral descriptors to define himself, includiceying, humble, faithful, and Christ-like.

Theme One: Descriptions of Moral Identity

Several moral identity themes became appareneimainratives given by the students.
These were used to build a description of the mdeadtity developmental stage of emerging
adults attending an evangelical Bible college. dilthe students interviewed identified
themselves as believing Christians and dedicatéaeiofaith; as such, they were used within
this study as moral exemplars, displaying healtlyahidentity development. Several
descriptive sub-themes were evident in the naeatof the students and will be discussed in this
research. The sub-themes describing moral ideintiynerging adults are: alienation from the
dominant culture, a well-developed self-narratevepnnection with a higher purpose, an

admiration toward an adult with high moral chargci®@d a crisis experience in their past.

Alienation from Dominant Culture

A sub-theme within the self-narratives was the saislienation from the current
culture. Seven of the participants were raisetth@ashildren of missionaries in a different, often
third world country. This gave many of them a seopersonal and group identity of being a
missionary kid, or MK. This identification withaultural subgroup gave them a sense of
alienation toward the culture of the United Stat€his strong sense of group identity was
connected to missions or Christianity. When askstie was like or unlike other young college
students, Olympia stated:

Very different from the average teen in West, iS8\4! | grew up in third world culture.

Have a respect for cultures, traveled the worlthve a respect for elders. Which is a

lost virtue among U.S. students. | was raisedhome where Christ is followed. This is
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not my world!

Smith and Sparkes (2008) stated that identitghaped by the larger socio-cultural
matrix of our being in the world” (p. 6). Sinceven of the 11 participants grew up in
missionary families within a different culture aocauntry, their identity shaping culture is not
the United States of America. Consequently, thiegyaants saw themselves as distinct from
Americans and alienated from the dominant cultul@y stated, “I knew that | was not like these
Americans. My idea of struggling is different thitnere’s. I'm different.” Olympia echoed this
with “I've had a problem fitting in here all my &f” She further illustrated how this impacted
her identity by stating, “Who am 1? | would say,ssionary kid. That has defined my life. That
makes you different from everybody else, or evedybloere.” Rebecca made a similar statement
with, “We're a different breed, missionary kids. \Wen't fit in anywhere.” This feeling of
alienation from the dominant American culture wesspnt in 10 of the 11 participants.

Three of the participants who were not the childvemissionaries indicated that
previous service learning experiences in other tamhad shown them differences between the
cultures they visited and Americans living in theitdd States. They expressed surprise at the
lack of material possessions in third world cowdfiyet the high level of personal happiness and
self-satisfaction exhibited by individuals. Sabamanected this to the previously stated
alienation from their dominant culture, “It was aamgy and so much fun. They were very
friendly, open, different than Americans. They &éaothing and are the happiest people on the
planet!” Jude, an MK, also made this connectiorstiaging, “How happy people can be with so

little, it's amazing, almost shocking.”

Connection with a Higher Purpose

All of the participants interviewed in this studyake of an allegiance to a higher purpose
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or a connection to a sense of meaning in theislivearticipants spoke confidently regarding a
sense of personal meaning and purpose. Cindylstadéshe had, “worked through the whole
story of the Bible and that [it] has changed [heé€a of what the Bible is about and [her]
purpose and how it fits into the story.” She wento say,

| just came to the conclusion that God is in cdrittd there are hard times but it's OK

because it is for a purpose. God is doing somgthAnd | remember in the hospital

asking God, God, | know that you have a purpose,tmrt | need to know what it is. But

no, | needed to learn to trust.

Rebecca’s statement that “You know, we are notssg to be here just to float along”
demonstrated her belief that individuals need teelareason to live that is greater than
themselves; this was a descriptive feature of stisdeithin this study.

Belief in Transcendent Providence or Destiny

The participants interviewed also viewed the eventkeir lives as controlled by a
transcendent, benevolent power. Joy demonstraigethelief in a higher controlling power in
her statement, “When | left Bolivia it was not mibyaourageous or spiritually led, but God still
used it.” Olympia connected this to financial care

| definitely have times in my life when | have expaced God’s provision for me. One

time last year, | was going into the senior yeahnigh school but the tradition was that

throughout high school you would raise money faurygenior year, but | went into my
senior year with nothing. But then someone justngmously paid half of it. And this
summer, | didn’t have money for tuition, but someqgust paid it. So | have seen God'’s
financial provision. And God has provided the rooates | have and | experience God

through my experience with them and through whaahllearning in classes. | can'’t
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think of anything more specific but | have expecet God so many times in my life that

yes, it's been incredible.
Narrative Identity

The majority of the stories told during the intews and in response to questions e-
mailed to participants after their interviews demstoaited strong narrative content. Strong
narrative content is demonstrated when individte#te a random event from their past and
recreate it to reveal meaning. Narrative storgageha beginning, progress to a middle and
central event, and then conclude with a themeerQthe participants telling the narratives are
the central character, and a clearly articulatétihgeand plot is evident. This ability to create
meaningful narrative out of episodic memory eveafsesents an important adolescent
development (Lapsley & Hill, 2009; McAdams, 2013¢clMan & Breen, 2009).

Crisis Events within Moral Identity Development

Many of the students seemed to pass through tvimclispiritual stages of crisis: the
first during middle school and the second durinig Edolescence. In the first stage, they
experienced doubt regarding their faith, eitherstjoaing their salvation or their belief in God
or Christianity. Eight of the participants indiedtthat early adolescence held a time of crisis of
doubt that brought about growth. Joy expressad,itl thought God just dealt with adults, but
when | was 14, | finally realized that God was eein my life.”

Jude indicated that he had been raised in a Gimikbme, and remembered making a
decision to be a Christian at four or five. BuAt fourteen | believed, but had no defgic]. At
14, | gave God seven, or maybe nine prayer requéstr after, every one had been answered. |
recognized God answers prayer and have seen Goeltbwough and workingsic], in just

amazing ways.”
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Davidia expressed a similar crisis of doubt whesmshs in middle school:

Probably middle school, | struggled with, am | heahved? | don’t know how that went
away. | guess | started to get into staying ingbed graces of God. | thought, | did
something good today so now God likes me, and tlkh something wrong so I’'m not
in his ‘in’ circle. | needed to grow out of thatbelieve that it's positional. My position
is God loves me and it doesn’t change daily bageh wwhat | did wrong or right.

Joy also discussed the experience dbtkhat brought about greater faith. She said:
And then when | was 14 | started conngovith God. | had thought that knowing God,
that God doing something in your [$&], just started when you werel8 or something,
and then at 14, 15, | went to a great church a@vkGod was working in my life.

Two of the participants stated that the crisis maisone of doubting the existence of

God, but of their connection to him. Olympia, esihman at Hilltop College stated,

There was one period when | was 13 or 14 whemubthkal, maybe didn’t doubt faith, but
did doubt whether | was really saved. | startedhri’t know, it wasn’t that | was
planning on turning away. | just felt like | didriiave any big conversion experience, |
don’t really remember anything. So | thought, wihddidn't really do it? So, every
night | would pray. | started seeing specific epéas of God providing for me. He
made it personal. | made it my own and not justpasents’. | read in his Word and see
his love for me, and | wouldn’t have that if helidove me. It took a couple months
to get through that time. But | finally saw Godnkiag in my life and | love him and
know he loves me.

Two of the students stated that this was the tiims they considered missions as a future

career. Sabina stated:
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| was saved at six, but it really didn’t click UritB, when | went through a difficult time.

That was when | decided to go into missions. Uthénm | thought | was a

Christian because | was raised a Christian, butratd 3, with the move, | started

thinking about how God saw me. | remember a sorigea time talked about hearing

God say, ‘Well done, thou good and faithful servatd | remember thinking, | want to

hear that. That's what | want to live for.

Joy summarized much of the dialogue from thei@pénts with, “At fourteen, being in
missions and on the mission field, you just kindaigat that agésic] .”

Several students mentioned a second phase of traited to growth during late
adolescence. This crisis was brought on by a geriaisappointment in God due to a time of
significant suffering: rape, a brother’s terminaghosis, a painful or terminal illness, the faglur
of a spiritual mentor. This crisis of suffering bght participants to a spiritual decision that
pushed them to a new stage in which they saw tHegessas part of a meaningful narrative.
When students developed an ability to see themsalygart of a meaningful story, they
developed a stronger sense of moral identity. ¥dekcribed this developmental moral passage
in her life:

| have Crohn’s disease. | have a chronic illnekad to quit skating and it changed my
life. | got to the point where | saw the hand ofdGio it. My mom has it, my two aunts
have it, so there is a huge support system in mmiyefor it. Last year of high school |
had a terrible episode when | almost died. | wahe ICU and went septic, and | was
hurt that this happendsdic]. Senior year, | was working on college applicasgioyet |

still believed that my life could have been goné®od had protected me. Yeah, |

asked whyfsic], but then | walked away thinking look at all Gaasldone for me during
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this time.

Faithfulness in suffering. Participants expressed a deep understanding @rsgf and
all but one expressed an understanding that snffevas a normal part of life and within God’s
purpose for them. A female participant stated, ‘INg/is about more than my happiness.” A
male participant gave his view of a theological enstanding of suffering with, “God sent his
son to suffer.”

Suffering was also mentioned as a major factoranaindevelopment by many of the
participants. “Main turning point, this last sunmlewas raped. That made me want even more
to go back to school hefsic]. So definitely made me trust more. ...I trust mygpds know
best and | trust God to know best.”

Joy demonstrated a similar attitude and stated:

The kids at the school were physically and verbailllying me, borderline sexually.

This was an international boarding school, and evieen they talked to me they always

said you, when talking about the school they, nduez, said wdsic]. | went through a

period when | was suicidal for a long time and ivasn’t for my belief that life has a

greater purpose, | would be dead by now.

Theme Two: Factors Impacting Moral Identity

Moral Identity develops during adolescence anthgacted by several factors. Both
moral mentors and cultures that promote a moraldstal influence Moral Identity development.
Each of these factors includes specific charadiesithat may develop a strong and unified
Moral Identity in emerging adults.

Parents that are admired for their moral character

Ten of the participants stated during their intevwithat they admired their parents and
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desired to follow their moral example. The ideatth model what my parents are, | saw their
sacrifice” became a theme evident in the narragresided by the participant$Sam, raised in a
strong religious home, described his father asthafte church leader, “Even when we were on
the farm he was always involved in church. Chuwehnsel and stuff and | always looked up to
him [sic].” Jude stated the theme of admiration towardrargdecause of his or her moral
stand:

My dad is a servant. | was looking at him as aan@xe. Even now there are

timesJsic]. He was willing to get things done, just doingatdver was needed. He

would just kinda like take different roles, preawahin front, and just as important,
working in back to make sure everything works fag person in frornsic].

Cindy stated that her development was based umomfinence of her mom. “My Mom
taught me how to be an adult. I'm different sdgidbut my teaching was from my parents.”
Olympia, and several other participants, reflectpdn watching parents deal with trials and
difficulties. “I also experienced watching my paieknow my brother had Asperger’s.” She
went on to state, “My parents were faithful in tigiout what they profess. That is challenging,
encouraging, and molding. Some kids never se€’ that

Peter talked about a family crisis that he feltléahis moral development because he
saw the faithfulness of his family members:

When | was twelve my brother went through some faireys, convicted of things he

didn’t do. Why did God let him go through this things he didn’t do! | have two older

brothers and one sister. But | couldn’'t understama God would do that. Seeing my
brother go through it was hard, but it strengthemgdaith; it made my family grow

stronger together. | don’'t know if | changed, tmsee that mess impact others positively
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was impacting.

Sam tells the narrative of watching his parentsfamily during a church split, in which
they were central characters. Sam stated:

The youth pastor was better liked so they went wighyouth pastor. ...So | saw it first-

hand. So to have so much of the church body tgamat your family, not really looking

at the issue just getting on an emotional frenzst going against you because you said
something they didn't like about someone they lifgad|. There was an anonymous
church survey put out about it and people, chuedpfe, said really negative things
about my family.

Mentors

Three of the students interviewed stated that tduesently or in the past had a Christian
mentor in their lives that impacted them positiveWhile this is not a significant number, this
sub-theme of mentors with high moral characterdaog moral identity supported the previous
sub-theme highlighting the impact of parents whovyated a moral individual for children to
admire. Peter stated, “My pastor mentored mertiBggwith the freshman year of high school,
youth pastor.” He also described him as “likethéafigure to me.”

Joy commented that “There was this woman in myathat was a missionary in the
past and she just began to meet with me and tatietd All three students stated these mentors
were moral exemplars and made a significant diffeean their lives.

Impact of Culture

Several students mentioned the importance of haitfie evangelical environment of

Hilltop Bible College. Participants stressed ttiet Bible college gave them a sense of purpose

and meaning by teaching the Bible as one narraelle)g the story of God, and emphasizing
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their responsibility to become a part of that stoBindy gave an example of a spiritual
breakthrough. “Being in Bible School we start iar@sis and work the whole story of the Bible
and that has changed my idea of what the Bibleaesiband my purpose in how it fits into The
Story.” Cindy continued with the comment, “Thatikere | found meaning, knowing that it is a
process of growing in our dependence on God asavk fer him.”

Theme Three: Comparison and Contrast of Self-Desqotions Based Upon Gender

This study examines gender related differencesinvioral Identity by comparing the
self-descriptions and the personal narratives gixethe participants. Individual self-
descriptions were solicited through the use of@stjannaire and personal narratives were
gathered during an interview. Data from both sesmwas then used to describe the meaning
these participants associated with their idenstyanoral man or a moral woman. Several
gender-related differences were found.

Female Participants and Empathy

All of the participants used at least one compassitented self-descriptor, however, all
of the female participants used several compassi@med self-descriptors and included
narratives demonstrating empathy. “l guess | firehsier to show kindness than courage,” was
a feeling expressed by many of the female partntgpaJoy defined empathy as a characteristic
that is central to her identity. “I'm always thdog people. Very caring, | love to be there for
people. | guess that is just the way | am, | cdmitk of any ways | was raised that would make
me that way.” Several of the female participargeegnarratives in which they demonstrated
empathy. Olympia, when asked to tell about a sime behaved in a moral way, narrated the
following story:

Well, one time when | was a freshman in high schalbut four year ago, | was in
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Washington State, there was this girl who had nieligabilities, very socially impaired
as well, so | took it upon myself to try to talktivher, to try to relate to her. She always
had a care worker with her to help her with all dif§culties she had. | spent time with
her and went out for coffee with her. It was dlyegood time of being able to help
someone who could not give anything back. It gaeea feeling of joy to help someone
like that.

Sabina demonstrated the central importance oftioviee sense of one’s moral identity
when she stated, “Everything should be based upanfbr God and love for other people.” Joy
echoed this sentiment with, “| want to be reallgkto everyone and really good to others.” She
went on with a narrative demonstrating the ceryrali empathy to her moral self-image:

| already had a reputation for talking to and sgtwith the kids no one else wanted to be

with. There is this one girl this year who is reeoxg from mondsic]t oo and away

from home and she has certain things that shelpestn’t understand so anyway | go to

her and just let her talk, and say ‘Yeah, | knovawihis like to be tired all the timiesic].

And another girl is depressed and tired and | gieywith that for a good three years so

| identify with people who used to be passionateualchurch and God and then get too

tired because | remember that and went throufgicit. And another student has this tick
thing that makes other kids not want to be aroung hut because of the brother | had

| know what it is like so | like him and feel coonfable around him. Another girl just

found out that her mom has MS, like my mom. Sahysic]. A lot of things you go

through might not be exactly the same but reakyaiilt, fear, abandonment. | can tell

when people are screaming on the inside.
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Female Participants in the Role of Helpers

During the interviews, participants were askecetbabout a time they behaved in a
moral way. Six out of the six female participatufsl stories in which they demonstrated
empathy, often doing little more than listening afiéring encouragement. In their moral
narratives they were the helpers, emotionally supmpthose in trouble or suffering.

Similar stories were also given in response toehmsail question sent to the females
after the interviews: “Please describe an eveuntearsion from your past in which you made a
positive difference.” Five out of six female paipiants gave answers demonstrating their role of
empathetic encourager. The one female particypntdid not narrate a story in which she
played the role of an empathetic encourager t@egy about how she supported her father
when he took an important theological stand. Mewstales within this study were like Joy, who
believed her role was to show others that she stz their pain:

A girl fell down the stairs on the bleachers innfrof everyone and cut her lip. She told

me she remembered me rubbing her back and teléingdmething along the lines of

‘Embarrassing stuff happens to all of us,” and ‘Nd¥is looking anymore anyway.” It

seemed to mean a lot to her when she reminded m# altwo years after it had

happened.
Male Participants and Truth

Male participants also used self-descriptors of &impand compassion; however, four
out of five male participants used a greater nunobself-descriptors regarding truth and
theological correctness. Sam said, “Life is abauhg to the Bible to find propositional truth,
then living that out.” This was a common theme witiie narratives and self-descriptions given

by the male participants. Peter gave a narrafietione of crisis, in which theological truth
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gave him the answers he needed:

| was confused and doubted. | didn’t know what was going on. So | talked to my mentor,

the pastor, and he just gave me verses to read. He was very firm in not telling me what to

believe or do, but just gave me Scripture to read. So that helped me to explore. And |
guess | decided what | believed with the controversy.”

Sam gave a narrative of his father during a church split:

The three pastors at the church all disagreed with one another. So my dad researched it to

make sure he was biblically on the right track. But unfortunately, the church decided to

base it on personality and who was liked the most instead of on theological truth.

In four out of the five male participants, moral identity seemed to have a greater
connection to truth than to love. “Integrity is sticking to the Bible. Tfsit].” As Sam went
on to explain, “He handled that church situation with integrity. Because he stuck it out. He
approached a taboo subject. He tried to help everyone understand what the Bible says.”

One male participant also explained his moral growth during his college years this way:
“Going to (college) was a real turning point for me. Um, yeah, really putting the Bible together
and getting a comprehensive understanding of the Bible and the purpose behind everything.”

Four out of five male participants used self-descriptors relating to knowledge or truth,
while only one female participant used any knowledge oriented self-descriptor, and she used two
to describe herself: truth oriented and open minded. Three out of the five male participants also
used action oriented self-descriptors compared to one out of six female participants. There was,
however, one male participant who used seven out of nine self-descriptors that related to

compassion, and none relating to truth, knowledge, or action.
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Male Participants in the Role of Hero

In the narrative stories supplied by female paytiats, five out of six displayed
themselves as moral characters because of themtbgnand their ability to understand the
sufferings of others or to offer support to otherdifficult situations. All of the five male
participants, however, told narratives in whichytiaeere the hero that changed a negative
situation through their knowledge or action. Wlasked to tell a moral narrative, none of the
female participants told a story in which they ajesha negative reality. Instead, they narrated a
story in which they empathized with a victim or papged a hero. In contrast, five out of the
five male participants displayed themselves as hotvaracters that solved problems or rescued
individuals from difficult situations. Stories suas Robert’s had plots of rescuing friends by
physically helping them:

This happened last October with a friend of mikke was driving to work and his car

broke down. He texted me, so | dropped everythimgjwent to pick him up. Took him

to work. That’s what you need to do to help otheopde.

In an e-mailed response to a prompt, Tyler nadratstory about his decision to attend
Hilltop Bible College and the positive impact itchapon his church:

It also positively affected the adults in youthgpdoy giving them a first-time exposure

to a young person passionate about pursuing Ghitistheir life. So in summary, when |

decided to go against the normal of what everycgldiigh school graduate does, it set a

positive tone and voice for both the youth and &dal my church body. It made a

difference.

While the female participants emphasized therigslof the individuals they were

helping and their abilities to understand and eclatthese feelings, the male participants
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narrated stories of changes in the actions ortgismof those they helped. Making a difference
in the theological understanding of others seermadzeta dominant and importance theme. Sam
talked about a time when he made a differencedrittaological beliefs of his church:

Two years ago | did a talk on the importance of €é&&nfor my church. This was to raise

awareness of how your interpretation of all Scriptaffects the Gospel. | was showing

how, if you get the foundation wrong, you have @agib for the Gospel. After my talk |
was approached by several men who told me they wgreessed and challenged by my
message. | wanted people to see that they cowdtahuof Scripture, even the parts that
seem a little out there, as truly inspired and eatteuin every detail.

While all of the male participants listed love, qumssion, or encouragement as a
personal moral trait in at least one out of ninédescriptors, none related a narrative regarding
time spent encouraging a friend by understandieg thelings or relating to what they were
experiencing. Male participants told stories admmtping their world in a morally positive way
through living out their beliefs through actionstiorough a verbal sharing of truth.

Reflective Journals

The majority of the students who completed the gomsaire indicated that at some
point, they had used or were using a reflectiverjal However, female participants were more
likely to practice reflective techniques then madeticipants, with five out of six female
participants stating the use of reflective journalsile only two out of six male participants
stated the current use of one. Five of the femalggpants indicated reflective journals were a
positive influence in their lives and they wisheduse them more consistently. Male
participants, however, were more divided, with ¢hoait of the six stating there was little or no

value to reflective journals.
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Summary

This qualitative phenomenological study describes the moral identity of emerging adults
attending an evangelical college in the Midwest and provides insight into factors impacting its
formation. The chapter began with a description of the college, followed by brief portraits of
each of the participants. Following this introduction, three themes and 12 sub-themes were
discussed related to the four research questions. The final chapter will offer an analysis of the
findings in relation to the available literature regarding moral identity and offer models to
provide a framework for its discussion. This will be followed by practical implications regarding

moral identity development in adolescents and recommendations for further research.
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CHAPTER FIVE: DISCUSSION
Overview

This qualitative phenomenological study described the moral identity of emerging adults
and explored factors that impact its development. The theoretical framework proposes that
moral identity deepens and matures during late adolescence as the individual grows to perceive
moral values as essential to his or her identity (Blasi, 1984). Since previous literature (Aquino et
al., 2009; Frimer & Walker, 2009; Hardy et al., 2012) has indicated that moral identity may be
the link between the complex interaction of moral emotions and moral reasoning that produces
moral behavior, this needs to be an area of emphasis for researchers and for individuals working
with youth.

Chapter Five concludes this phenomenological study. The three themes and 12 sub-
themes identified in Chapter Four can be condensed into five descriptive themes involved in
moral identity formation in late adolescence and four themes discussing gender differences in
moral identity development. The five descriptive themes are a well-developed moral self-
narrative, an attitude of alienation toward the prevailing culture, admiration toward a moral adult,
connection to a higher purpose, and the process of moral identity development through two
specific crisis periods. These themes were used to create three models describing moral identity
and its development. Additionally, Chapter Five includes a short discussion regarding the
impact of volunteer experiences as demonstrated in this study. Recommendations include a
renewed emphasis upon moral formation during adolescence based upon moral identity
development and further research on moral formation within evangelical communities.

Theme One: Descriptions of Moral Identity

This study creates a thick description of Moral Identity in emerging adults within an
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evangelical culture. Several characteristic are shown to be elements within this description and
several factors are shown to impact its development. Moral Identity develops through an
interaction with a moral culture during a process in which individuals give meaning to their
memories by creating moral self-narratives.
Moral Self-Narratives

Participants within this study demonstrated a strong narrative structure within their
stories regarding moral experiences. Recent research (Dunlop & Tracy, 2013; McAdams, 2008)
illustrated a connection between a strong moral narrative structure in the stories individuals tell
and their internal morality. An identity is strengthened when individuals see themselves as part
of a story, fulfilling a larger narrative. This study furthers research on the given topic by
examining the formative connections between a strong moral narrative structure within a story
and the moral identity of the teller. Three dominant themes were found within the moral
narratives of the participants within this study. These three themes—alienation from the
dominant culture, admiration toward a moral individual, and connection to a higher purpose—are
present in their moral self-narratives (See Figure 1). Each of these dominant themes will be
individually discussed from the standpoint of previous research, followed by an analysis of the

influential role of moral self-narratives.
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Alienation from Culture

Connectiorto a Higher

Narrative Identity

Admiration of Moral
Individual

Figure 1. Moral Identity in emerging adults includes alienation from the dominant culture,
connection to a high purpose and admiration toward a moral individual. It is structured through
a moral self-narrative.
Alienation from Dominant Culture

An unexpected theme was the sense of alienation experienced by the participants toward
the current culture in the United States. The sense that this world was not their home was
prevalent and displayed in statements such as, “This isn’t my culture,” “I'm very different from
the West,” and even “I'm an MK, not an American.” These statements indicated that the
participants’ sense of identity, of who they truly are, is not connected to this culture. Many of
the participants defined their identity as being part of the group designated as “Missionary Kids.”
Other participants defined their identity as being part of the group “Future Missionary” or as
being part of their extended Christian family. All of the participants spoke about “other”
college-age students outside of Hilltop Bible College as being different from them and their
group. Their identity was not tied to the dominant culture, but they were “strangers and aliens
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here” and felt a strong sense of group identity to an evangelical, mission-oriented group or
family. Sandlin and Walther (2009) identified the creation of a subculture that was in opposition
to the hegemonic culture as a factor in community development and in the structuring of a moral
identity. Smith (2009) has written extensively regarding emerging adults raised in the culture of
evangelicalism but identifying with the larger culture. He theorized regarding the damaging
effect identifying with the larger culture can have on moral and spiritual development. Cultural
and group identification has been shown to be a formative factor in developing an individual’s
self-narrative (O’Fallen & Butterfield, 2011), and therefore moral identity. By identifying with a
morally elevated subculture instead of the dominant culture, an individual’s moral identity is
strengthened.

Historically, Christianity has always struggled to find its place within culture. The dual
commandments of being in the world but not of the world describe the paradox of the church and
of parents and educators training the next generation for Christ. The evangelical church has been
at various places on this continuum during its history, at times embracing a monastic separatism,
and at other times becoming synchronized into the culture they were called to change. This
study indicates that the key may be found within identity theory. The participants within this
study served within their world but interpreted their identity as belonging to a separate culture.
For many of the participants within this study, this separation was a result of being raised in a
different culture, however, this connection to an alien culture could also be facilitated through
turning the desires of an individual toward a different world (Smith, 2009).

Connection to a Higher Purpose
Previous research has indicated a correlation between an individual's perception of a

higher purpose or a connection to a transcendent being, and one’s ability to make moral
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decisions (Broderick, 2010; Bronk, 2012). Thisdstéurthers Broderick’s (2010) and Bronk’s
(2012) literature by adding the correlation betwaenndividual’s connection to a higher
purpose in life and the unified strength of theivilial’s moral identity. Students with a
connection to a higher purpose develop an abiityete their lives as part of a story with
meaning and significance. This sense of destilypampose in their lives develops their
abilities to structure a moral self-narrative, whtben creates a unified moral identity within
emerging adults.

Connection with a transcendent being has beenlatedewith moral behavior
(Broderick, 2010). Power (2005) found that pertg\a purpose greater than oneself facilitated
moral agency. This study found that a connectidh @ greater purpose or an allegiance with a
transcendent being helped to develop a strong amsistent moral identity in participants. Joy
made this point:

| find it funny that our schools teach meaning andoose and yet when you go out into

the world they teach that there is no purpose naning and that makes our school so

important because it does show us that these istbomy more important than ourselves.

Christianity doesn’t always teach that but it sldooé something that we teach. | believe

that we have meaning.

One possible reason Hilltop Bible College has etiisl with strong moral identities may
be this emphasis upon purpose and meaning thaepéemtheir formal and informal curriculum.
The larger culture of the school and its metanmedtas become a dominant factor in creating a
student’s self-narrative and therefore, moral idgnt

Hilltop Bible College also taught students to asstectheir connection to a higher

purpose with a belief in a transcendent providendas belief in a higher power that was
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orchestrating their lives may be a factor in cregatheir perception that they were part of a
personal redemptive narrative. This sense of atgrgpower writing their life stories may
provide individuals with a structure of meaning gnupose from which to construct their moral

self-narratives, thereby establishing their madahiity.

A

Moral

Crisis of Identity
Suffering

Crisis of
Doubt

Figure 2.Emerging adults described two periods of crisischlsgtrengthened their Moral
|dentity.

Several of the participants indicated their madehitity development had passed through
two adolescent stages, as shown in Figure 2. if$testage is during early adolescence (12-14
years of age) and is a crisis of doubt, in whianhghrticipants discussed a period of questioning
their faith, their religion, or the existence ofds0Some questioned the truth claims of
Christianity while others questioned the truthhadit religious experience. Piaget (1932) stated
that within this stage, individuals develop crititt@nking skills, and Erikson (1968) designated
adolescence as the Identity vs. Role ConfusioneStagrhich individuals begin to question their
identities and roles in life. Both of these fastarould help to explain why many of these
participants described this as a time of questmtieir beliefs and a time of deciding if their

identities would continue to be dominated by ththfand belief system of their parents. Each of

108



the participants decided to take on the identitZbfistianity in a deeper way after successfully
conquering this stage.

Bryant (2011 conducted a qualitative study withrfstudents attending an evangelical
college and found that each of the four studenpeeenced a crisis of doubt in which they
guestioned their faith during their early collegags. Bryant found that each student had
successfully navigated this period of doubt throsigimificant mentors and an attachment to
their faith communities. Students within Bryargisidy progressed from an authority-based
epistemology to one that included reasoning arfeasghorship during their years in college.
Welch and Millberg (2008) emphasized the importasicesligion becoming internal instead of
external in a two-part process. Part two, iderdiion, is the “process of accepting religious
beliefs as one’s own due to personal choice, rieguih these beliefs being highly valued and
personally relevant” (p. 146). They added that thiachieved through a period of cognitive
qguesting, described as an experience of doubt fasking existential questions. Whether this
is a process completed in middle school, collegene that is part of adulthood, research
(Bryant, 2011; Welch & Millberg, 2008) has indicdtié is a process that leads to
epistemological complexity and spiritual maturatisa it is one that should be understood and
facilitated by teachers of moral development.

During late adolescence (18-25 years of age), métiye participants discussed a time
of suffering, experienced personally or by sometwes loved, during which they again doubted
their faith but eventually came to the conclusioat tsuffering was a beneficial part of successful
living, instilling life with meaning and purposd&his conclusion of seeing suffering as part of
their story and seeing that story as part of aeladgstiny was an important developmental

belief. Suffering was then able to strengthenrthmral identities, by creating a connection
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between moral identities and a higher purpose, a noble calling, or a transcendent being. While
there was no literature on a later stage of suffering that generated a connection with a higher
purpose, several studies provided insight.

Taverineir (2012) studied the narrative identities given by high school seniors and found
that students who gave narratives demonstrating a positive outcome to a tragic or negative life
event also demonstrated a greater sense of well-being. McAdams (2013) defined redemptive
narratives as stories individuals tell that describe a successful survival of a tragic experience
through which the individual grew stronger, more skilled, or developed a greater sense of
purpose and meaning. These redemptive narratives are correlated with personal life satisfaction
and with generatively (McAdams, 2001; McAdams, 2013). Thorn (2004) studied narrative
identities expressed by individuals and found that those who reported events containing negative
emotions were more likely to connect those events to personal meaning. Thorn went on to show
that narratives that were high in tension, such as mortality narratives in which death is feared,
created a greater sense of meaning within the individual.

Moral identity was also correlated to individuals who told redemptive narratives that
demonstrated personal growth, overcoming crisis, and a personal connection to a noble purpose
(McAdams, 2012). Bauer, McAdams and Pals (2008) found that individuals with a strong moral
identity experienced profound satisfaction with life. Within this study, redemptive narratives
held three distinct characteristics: an emphasis upon personal growth, the view that personal
suffering is transformative, and an understanding that life is progressively improving. Pals
(2006) theorized that a goal of identity formation within the emerging adult was the construction
of a unified narrative story in which a tragic or difficult life experience is viewed as producing

growth and emotional well-being.
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Based upon these studies, late adolescence rsoa pering which individuals may
develop a sense of meaning and purpose in thes by successfully surviving a crisis of
suffering. Surviving this crisis will be achievedhen the emerging adult believes the suffering
will produce personal growth or serve a greateppse. This can be facilitated when the
individual translates his or her life experienc®ia redemptive, personal narrative, in which
one’s story is interpreted within a theme of pugoseaning, and destiny.

This concept, that each individual needs a redemgtersonal narrative that reflects a
metanarrative from a larger community, is an esalkpéart of evangelicalism and is a
foundational teaching principal at Hilltop Bible K&ge. At Hilltop, the entire story of the Bible
is seen as the story of God providing a redemptareative framework for each individual.
Each student is taught to interpret this largerysito a personal way. Students grow to
understand that they must become part of this tagigey to achieve their purpose and destinies.

Theme Two: Factors Impacting Moral Identity Development

Moral Identity is formed through interactions watmorally strong culture and through
admiration toward a moral individual. Participanishin this study developed a moral self-
narrative through their exposure to the moral meatative of their evangelical culture. This
moral self-narrative helped to define their idgnbiy providing a meaningful framework for its
development.

Admiration of a Moral Individual

In nine of the 11 participants, admiration of a alendividual was displayed through
admiration of one parent, and initially seemedeiaforce the current literature on the
importance of mentoring in young lives (Lanker, 2D1However, this study extended the

previous literature by connecting the role of mesito the development of moral identity and
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added the new dimension of admiration toward a ftyosrong individual as an important
element. Research has shown that morality is ashwhen individuals have a caring role
model to admire and emulate (Lanker & Issler, 20IM)is study extended this understanding to
include the advancement of moral identity when rotelels with high personal integrity are
admired. However, as noted earlier, these remdishave been influenced by the use of
guestions oriented toward morality and the paréiotp’ desires to give answers that were
acceptable in a religiously oriented environment.

Research has shown that one developmental sotinceral identity is the shared,
emotionally positive relationship with a caregiyeapsley & Hill, 2009). It has been theorized
that this relationship may be the foundation of¢bascience in an individual by creating a
secure attachment between a parent and child,rgatis child to want to comply with parental
expectations (Lapsley & Narvaez, 2004). This cottedicompliance (Kochanska, 2002) is
based upon the child’'s love for and admirationiefdr her caregivers and motivates moral
internalization. Therefore, moral admiration inldten, when it is associated with a deeply
relational and shared commitment, can create nuabeatity by creating a moral desire to fulfill
the standards of the caregiver (Lapsley & Hill, 2D0Lapsley and Hill also stated that this
development could be more significant when the irgiracture is associated with standards or
values from a larger source outside of the care@iwemvironment. This is due to its influence
on a child’s ideal moral identity.

Moral Self-Narrative

In this study, individuals with a moral identityudd tell self-narratives about their moral

lives, and the stories often had redemptive thenReslemptive narratives are stories individuals

tell about themselves in which good comes fromlixechuse of a personal destiny or connection
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with a higher purpose (McAdas, 2001) The maleparticipants gave narratives ab
themselves in which they were heroes in storiea@al courage or truth. fe female
participants gave narratives in which they werepsugers offering empathy and ce¢ This
ability to tell a morally chargesitoryin which the narrator behaved morabkycorrelated witt
moral behavior (McAdam& McLean, 2013). This study indicates that the link betawvaemoral
self-narrative ad moral behavior may an individual’s moral identityWhile this sudy
indicates a correlation between the two, reasonable to assume that tekationship i<
circular, with a moral selfrarrative forming a moral identity and a moral itigrforming and

reinforcing an individual’s moral senarrative.

- ~ e Self-Narrativellips ~N

. gense of Higher « Unified Moral
urpose Identity
o Ali ; » Self as
é{l;[e)gzit;%n toward Hero/Caregiver
metanarratives * Moral Themes in
Self-narratives

; \ / e Moral Identity

Figure 3.Moral Identity is formed when individuz accept the morahetanarrative of the
culture through the process of forming a moral-narrativethat reflects that cultu.
According to Smith and Sparkes (20, identity is “shaped by the larger sc-cultural
matrix of our being in t& world” (p. 6).Culture shapes identities because it helps peojwrite
their stories, stories that will defirthem through the creation wfentities. The metanarrati

that defines one’sulture creates the structured scafolding that will configure one’s person
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narrative, which in turn will create one’s persom@ntity. Moral identity therefore, will be
influenced by the culture’s overarching story wiies individual identifies with it. By
identifying with a culture, individuals accept iteetanarrative, which will provide the
scaffolding and structure for that individual's penal narrative. The group narrative that an
individual identifies with will define his or herefinition of the good life, of success or failure.
This will influence one’s self-narrative by defiginvhat it means to be a hero, what a happy
ending looks like, what has ultimate value or megniThis personal self-narrative will then
create or influence an individual’s identity (McAds, 2008; McAdams, 2012).

Participants in this study were raised in a cultbed provided a strong metanarrative.
This metanarrative created a model for them to Hasie self-narratives upon. One of the
functions of a culture’s metanarrative is to pr@vedructure to the self-narratives of individuals
within that culture. An individual's identity wilhen develop within the structure and confines
of that self-narrative to produce a moral identlitst reflects the metanarrative from which it
originated. While previous research has not showworeelation between a moral identity and the
metanarrative of a culture, research has showmaembion between a metanarrative and an
individual's self-narrative, and this research slaswn a correlation between a self-narrative and
an individual's sense of identity. Additionallyetimetanarrative of a group has been shown to be
a causal factor in morality.
Impact of Volunteer Experiences

While previous research has shown a correlatitwdsen strong moral identity and
volunteerism, this study demonstrated a very weakection. While all the participants had
experienced either domestic or international vaanbpportunities, only one participant felt it

was a formative factor, and only three stated i@y had learned anything new from the
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experience. Itis possible that international wtder experiences had a less potent influence
upon these participants because the majority ohflseven out of the 11, had grown up
internationally, with parents who were serving difealong volunteer opportunity. The positive
effects found in helping others, developing mofatacy through making positive changes in
the lives of others, and experiencing a differarture first hand may be diminished if the
adolescent has experienced it many times befdnesiar her life as the child of an international
missionary. The one participant who expressedtbatest change was the only participant not
raised in a Christian home, without any previousnmational experience.

If these participants experienced limited bene&itf mission trips or service learning
experiences due to previous experiences with gaggnts in foreign and service oriented
opportunities, it may indicate that service leagnopportunities have a greater impact when they
are substantially different from the past expergenaf the participants. One element of a
transformative service learning experience mayuigng the individual outside of his or her
comfort zone, into a novel and unfamiliar envirommelts greatest benefit may be when it acts
as a crisis episode because a crisis may transiteimdividual into a new stage of development
or independence. Additionally, from a spirituatggeective, an experience of crisis may be
transformative because it produces a greater depeedipon God.

Three participants stated that while it was nairanfitive experience, they did develop
gratitude because of the experience, and discdgabeér that this was a value alien from their
present United States culture. This may be a damiimoral attitude that volunteer experiences
produce, or it may be connected to the participdeetings of alienation from the United States

culture that is discussed in the previous section.
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Theme Three: Comparison of Male Based Truth and Feale Based Empathy

Current research on gender differences in moratldement is convoluted,
controversial, and inconsistent. While some redeé&-Arripa-Longueville et al., 2010; Walker,
2006) has found identical responses from male andlie participants and no gender differences
in moral development, other research has showrféhadles are more oriented toward empathy
while males are oriented toward concepts of jugtgilver, Helkama, Lonnqgvist, and Verkasalo,
2008). Van Goethem et al. (2012) found that femakgperienced greater empathy and were
more oriented toward relationships and other peoplalti et al., (2009) demonstrated that this
female orientation toward empathy could alreadyol@d in six-year-old kindergarten students.
This present study has added to available liteeatarthe topic by indicating that females have a
moral identity based upon empathy and emotionsewhales describe their moral identity using
the moral characteristic of courageous action ar@hsoned out understanding of truth. Within
this study, all but one female participant pickeddes that played a supportive role, while male
participants selected heroes that were bold, intdgr®, and courageous leaders. Male and
female participants also used different types tfdescriptors to define themselves. Male
participants described themselves as strong, triitirinart, and adventuresome, while female
participants described themselves as relationabwaging, compassionate, and empathetic.
However, all of the participants used at least sglEdescriptor emphasizing some form of love
to God or others.

Male participants gave self-narratives in whiceyt played the role of hero, rescuing

someone from a physical circumstance or from aldlggal error. However, female participants
gave self-narratives in which they empathized withividuals who were feeling pain, and

sought to encourage and support. In each of treesttold by the male participants, something
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had changed for the better by the end of the stbigwever, in most of the stories told by the
female participants, circumstances remained theshut the victim of the circumstances now
felt loved or valued.

Female participants also demonstrated a greateofugflective journals. This could
indicate a correlation between the practice oertiVe journaling and the experience of
empathy, or a correlation between personal reflacind female participants. In this study,
there was not a relationship between reflectivenaling and the value placed upon the
volunteer service opportunity.

It is beyond the scope of this research to commenthether these self-defined
descriptions of empathy vs. courage are innateeeeldp through identification with a group
culture. As Olympia commented regarding a maledssahidentity, “Guys might feel a need to
fulfill the macho image so they need to not be Kl be strong, so they might find it easier to
have moral courage than moral empathy. That migbivsveakness in their mind.” A need to
show courage rather than empathy was demonstratadistudy, but since identity is formed
through culture (Smith & Sparkes, 2008), this stadgnot comment on whether their
identification with moral courage was in resporsart innate tendency or the “macho image”
they were encouraged to adopt.

Practical Implications

Several factors within this study have practiogplications for moral education within
Christian schools, churches and families. Moraiocagion will gain effectiveness if it strives to
create a strong and unified Moral Identity withadogescents through the use of self-narratives
and by creating a moral culture that impacts idgmakevelopment through the use of moral

metanarratives and moral mentors. It is also ésddor educators to understand that
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epistemological development is a process that may involve periods of crisis. By understanding
these factors educators can assist adolescents as they develop into men and women of strong
moral character.

Importance of Building a Moral Narrative

“Narratives are ultimately reflective and subjective interpretations of life and its
meaning” (Bruce, 2008, p. 329). To form a self-narrative, an individual will reflect upon life
experiences and integrate it into an understanding of his or her identity. Because this process
becomes a meaning-making experience, it will develop the moral identity of the individual.
Individuals who are encouraged to tell their moral stories and are taught to interpret those stories
within the larger context of a group’s moral narrative will be more likely to create a personal
moral identity. Moral identity can be molded when individuals reinterpret past events through
personal story telling that is associated with a larger metanarrative through questions that
encourage that connection. Therefore, the practical implication for a moral development program
is to incorporate communication of personal self-narratives within the larger framework of a
moral purpose and story, identification with a moral group, and admiration toward moral
individuals.

Christian education therefore, must become less oriented toward academic classes that
cognitively teach a biblical worldview and more oriented toward creating a culture that will write
an individual's self-narrative and form his or her identity. This culture will communicate a well-
developed redemptive metanarrative and provide opportunities for individuals to reformulate
their self-narratives to reflect this metanarrative. It will also provide opportunities for
individuals to develop a connection to a higher purpose and a sense of alienation toward the

dominant culture. Through stories of moral individuals and experiences with moral mentors,

118



individuals will develop an admiration toward moha&roes and a desire for moral
characteristics. Within evangelicalism, trainindividuals to have a biblical worldview may
still be the goal, but because moral educatiomiaraand not a science, its formation will
require a culture, not a class.

Importance of Alienation from Culture

The cultural metanarrative an individual identifiegh creates an individual’s self-
narrative and therefore, his or her moral ident®piritual leaders must work to create group
identities that support moral self-narratives. dexg must help adolescents and emerging adults
experience a feeling of alienation from any cultno¢ based upon strong moral principles, and
an identification with a subculture that providesmaral overarching story.

“Our hearts are constantly being formed by othansl, most often through the cultural
institutions that we create” (Smith, 2009, p. 7These cultural institutions have the ability to
create desire, shape character, and form identityrwindividuals through “stories that have
captivated us, that have sunk into our bones—stohiat ‘picture’ what we think life is about,
what constitutes ‘the good life™ (Smith, 2013, p)3 Smith later stated that it is “narrative that
trains our emotions” (p. 32).

This narrative training can be facilitated whediuduals reshape the cultural “stories
that captivated us” into personal self-narrativglf-narratives are a reshaping of past episodic
events into a meaningful structure that createstitye Individuals actively build self-narratives
by placing them within established cultural stangs, complete with a culturally defined hero,
villain, and plot line. Educators facilitate tlpsocess by supplying stories that create within
individuals moral ideals that reflect a cultureauwes, and then supplying opportunities for them

to process these ideals into their own storiesild&its need opportunities to orally tell and write
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self-narratives because these will form their matahtities as they create meaning through the
self-narrative process.

The goal of Christian education is not the cogeitlistributing of doctrinal knowledge,
but the training of desires and the forming of titgn Moral identity will be formed through the
development of personal, moral self-narrativesylmch the individual sees himself or herself as
a morally good hero living a life of meaning, pusppand destiny. These moral self-narratives
will be built upon an alienation from cultures wotlt moral structure and identification with
morally strong cultures.

Importance of a Connection to a Higher Purpose

As part of replacing the overarching story of thierent culture with an overarching
moral story, adolescents and emerging adults doeiichught their connection to a higher
purpose. This would help them develop a senseeaiing in their lives. In this study, unified
moral identity was strongly correlated with a seofaltimate moral purpose that provided a
sense of meaning and significance in the individude.

Within teaching, the use of Socratic questiommay help students understand their
higher purpose and find a greater sense of medoirtgeir lives. By attaching their moral
identities to a higher purpose, individuals placegater importance upon moral decisions and are
more likely to see moral behavior as reflectivéhafir moral identity. When morality is
connected to a transcendent moral code, it can &rimdividual’s moral ideals and give them a
sense of greater purpose. A universal or commuviidg moral code impacts an individual’'s
ideal self, which will form his or her identity ampeérsonal moral code.

Importance of an Individual They Can Admire

Mentoring is an important tool influencing moravé®pment in children, adolescents,
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and emerging adults (Lanker, 2012; Lanker & 1s26d,0). However, this study indicated that if
mentors are to positively impact moral identity elepment, they must possess moral integrity
and a faithfulness that their mentees will admidgalthy moral identity development will
include morally strong individuals that childrendeadolescents can admire. By supplying moral
heroes, either through personal relationships asgbarents or mentors, or through exemplary
individuals in books or stories, moral identity asubsequent moral behavior will be developed.
When children, adolescents, and emerging adultsradnoral heroes, they desire moral
characteristics. This training of the desires tal\@ecoming a moral hero will give structure to
one’s moral self-narrative and consequently shagesanoral identity. However, this study has
shown that this training of desires is most eftecivhen it is linked to moral role models within
a trusting relational structure.
Importance of Understanding the Moral Identity Devdopmental Process

Understanding the process of moral identity devalept in adolescence is beneficial to
all adults who strive to facilitate moral or spiiad development within young adults. This study
has produced insufficient data to conclude thaa@dllescents experience these stages of moral
identity development, since only eight of the 1itipgpants experienced both developmental
stages. However, it is still beneficial to undanst their possible impact. By furthering
understanding of the process of moral identity tiguaent to include a possible period defined
as a crisis of doubt, adults will be prepared t@ntleis crisis with adequate support, oriented to
helping the adolescent develop critical thinkindlskand reach greater epistemological
development. Adults can also assure adolesceptsiercing this phenomenon that it is a
natural developmental process that can lead tmagstr moral identity and advanced moral

development. Within evangelicalism, adolescentsbavercome with feelings of guilt (Schadt,
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2010) when experiencing doubt, as they search for truth and grow to achieve self-authorship of
their beliefs.

Anticipating that some students may experience a secondary late adolescent stage
referred to in this dissertation as a crisis of suffering will allow spiritual leaders to provide
adolescents with a sense of higher purpose or a connection to a personal destiny that will
facilitate their successful navigation of this crisis. ldeally, leaders will provide training in this
area prior to and during this crisis of suffering. Seeing this crisis as a developmental process that
can lead to growth will facilitate just that.

This research only examined participants raised within the evangelical culture.
Therefore, its results and implications are limited to education within evangelicalism. However,
if additional research confirms the need for an individual to connect with an overarching moral
story from which to derive his or her redemptive self-narrative and moral identity, then all
educators involved in moral development may find this research applicable. Within moral
education, instructors and parents must provide their children with a culture that creates an
overarching moral story that provides a framework for an individual’s self-narrative. This
framework will help to create within that individual a moral identity that will impact moral
behavior.

Suggestions for Further Research

Moral development is a central feature of Christian education; therefore, additional
research within the evangelical community is needed on the impact of personal self-narratives
upon moral identity development within emerging adults. Research should be conducted on the
correlation between personal self-narratives and moral identity development in emerging adults

within evangelicalism.
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Two unexpected results of this study were thetp@simpact of an alienation from the
dominant culture and the lack of impact from vokertopportunities upon moral identity
development. Both of these areas need additi@sakrch with participants who were not the
children of missionaries and were raised in thetééhStates. Research on evangelical colleges
that are not exclusively Bible colleges or missionented would also be beneficial.

This study only began the required research ondleeof a culture, or a subculture, upon
moral identity development. Further qualitativegarch can delineate the ways that a culture’s
metanarrative creates and defines an individualfsrarrative and how that self-narrative
defines an individual's moral identity. Building@demptive and moral self-narrative is a factor
in moral identity development and therefore, in aidvehavior. Additional research must
examine appropriate methods for training studentkis skill.

Moral identity is different from spiritual identityput there is no research describing the
differences and how they interact. Research mdhea should also include both participants
within various religious communities and from natigious settings. Further research may
clearly distinguish and uncover similarities betweeoral, spiritual, and religious identity.

The correlation between moral identity and theib#dlworldview of emerging adults is a
needed area for further research. Moral identiy ilme the link between a biblical worldview
and moral behavior, or it may be a formative faatacreating a biblical worldview within a
student. If a biblical worldview were taught withone class as a cognitive exercise, it would
have little impact upon moral identity developmsimice an individual’s moral identity will be
created through a forming of the desires and coaistn of a moral or redemptive self-narrative.

A significant limitation of this study was the uskan evangelical setting. Additional

research with participants not nurtured within gargelical subculture and participants not
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cultivated within missionary families working infareign country will help discover if the
apparent correlations between culture, self-naatiand moral identity can be generalized to a
larger population. Being raised within this evaigge missionary subculture significantly
impacts a child’s development, and there are mapgas within this subculture that could
impact the moral identity development of an emeggidolescent. This study has begun a
dialogue regarding the impact of culture upon matahtity development, but is limited in its
ability to describe the impact of any culture the evangelical subculture of the participants in
this research.
Conclusion

Fifty-nine percent of emerging adults raised & thurch abandon their beliefs between
the ages of 15 and 29 (Kinnaman, 2011). Additignahany of the forty-one percent who stay
within evangelicalism compromise their faith by pting the morality of the culture surrounding
them. Christian education must take on the chgélesf raising godly men and women of
integrity who remain within the Christian cultunedareflect its biblical teachings.

“Culture is more of a verb than a noun; it is thet of human ‘making’ or cultivation”

(Smith, 2009, p. 71). This study has shown theoirtgmce of a culture in forming self-narratives
and moral identity within emerging adults. A cuéand the metanarrative each culture is based
upon is reflected in the self-narratives of indivads within that culture, as it defines both wisat i
good and what is the good life. Through an intéoacwith personal narratives, a culture may
create the self-narrative of individuals, whichlieirm an individual’s moral identity.

Blasi’s (1984) seminal research identified moraintty as a motivational link between
moral reasoning, moral empathy, and moral actidrigs study has advanced the literature on

moral identity by interviewing 11 college studenish strong moral identities and using those
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interviews to create a rich description of moral identity in emerging adults within evangelicalism.
This description demonstrates how alienation toward a culture, connection to a higher purpose
and destiny, and admiration of a moral role model all create a moral self-narrative within an
emerging adult, which creates a dominant and unified moral identity. While morality is a
complex process with many interdependent factors, moral identity is a pivotal component. An
understanding of its development will help educators form individuals of deep moral character

who experience fulfilling and productive lives.
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Appendix A

Sample of Questionnaire to Participants

Name:
Date of Birth: Sex: M ] FIl
Home Phone: Cell Phone: Email:

Religious Denomination:

Religious denomination of family:

Elementary and High School Education:

Age: Marital status:
College Major: College Minor:

Please list your past service learning, missigsfror volunteer experiences:

Name a personal hero, or someone whose life youdWike to emulate.

What characteristics of this person would you nfi&stto adopt?

Use three one word descriptors of this personal:her
1)
2)
3)

Do you use a spiritual journal or other form ofgmral reflection?

Describe yourself using three one word descriptors:
1)
2)
3)

List three one word descriptions you hope woulden@lescribe yourself:
1)
2)
3)
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Appendix B

Sample Letters to Participants and College President

Dear [Name of Participant]
“Educating the head without educating the heart is no education at all” (Aristotle). Do
educational institutions today ignore their responsibility to train students morally as well as
academically?
My name is Wendy Lundberg and | am in the dissertation stage of my doctoral program at
Liberty University, Lynchburg, Virginia. The topic of my educational research is to understand
the development of moral identity as experienced by college students attending an evangelical
school. You, along with 10 other students, have been selected because as a student at
College, you have wisdom and insight into moral development within Christian
students at an Evangelical college. My research is a qualitative phenomenological study and |
hope to use the results to better prepare educational leaders at Christian schools to develop moral
identity and moral character within their students.
If you agree to assist in this study, there will be three activities that will require your time and
input. These are:

1. Completion of a short questionnaire, which will be emailed to you in October, 2012;
2. A personal, 45-60 minute, one-on-one interview with the researcher at your
College or a location chosen by you during the fall of 2012.
3. Possible second group interview, or asking you to answer to two to three questions given

and received through email. This will take place in December, 2012.
In total, this research will require no more than three hours of your time spread over a period of
six months. Your participation is voluntary and at any time during the research you may
withdraw your participation, or request the removal of your previously given information.
This research has been authorized and approved by Liberty University and IRB, and all data
collected in the dissertation will remain anonymous and confidential. The interview and
observations will be recorded and transcribed for analysis purposes alone, and will not be
reviewed by anyone except the researcher. However, you will have the option of reviewing the
tape after each meeting, and, at that time, may withdraw the use of the taped interview from the
research. The resultant dissertation will be available to you, at no cost, if requested.
While, no monetary recompense will be given for your participation, your input into this vital
area of educational research can have an important impact in the field of moral development.
If you agree to assist in this research, please respond to this email. | will then call or email you,
to discuss the next step.
| look forward to meeting you and working with you over the next few months. Please feel free
to call or email me if you have any further questions.
Sincerely,
Wendy Lundberg

149



920-924-2177
Wendy.lundberg@gmail.com
June 15, 2012

Dear Dr. ,

My name is Wendy Lundberg and | am currently indissertation stage of my doctoral program at
Liberty University, Lynchburg, Virginia. The topaf my educational research is to understand and
the experience of moral identity as understooddifege students. My research is a qualitative
phenomenological design, and | hope to fully déscthe moral identity stage in emergent adults
that will better prepare educational leaders aigflan schools to develop moral identity and moral
character within their students.

With your permission, | would like to contact, \@aail, students attending your school, and ask
them to become voluntary participants within myeggsh. | have selected students at your college
because | wish to interview students possessitigpagsmoral identity, to further define how
adolescents grow to become moral individuals, dude missions, a self-denying ministry toward
others, as a life purpose.

If you agree to allow your students to assist ia study, there will be three activities that | veisk
them to take part in. These are:

1. Completion of short questionnaires, which | withail to them in August, 2013;
2. A personal, 55-60 minute, one-on-one interwdtih myself, at the
college or a convenient location during the f&l2013;
3. A second group interview, or completion of oo¢hree questions given and received

through email. This will be completed during Novmm 2013.

In total, this research will require no more thlaree hours of your student’s time, spread out aver
period of six months. | hope to find 11 studentHing to participate. This research has been
authorized and approved by Liberty University aR@1 All data collected will be used in the
dissertation but will remain anonymous and confid#nThe interview and observations will be
recorded and transcribed for analysis purposesnbaytbe viewed by participants at their request.
The resultant dissertation will be available to yauno cost, if requested.

Your input into this vital area of educational deygnent can have an important impact in research
on moral development within Christian institutions.

I will call you during the upcoming week to discuks research project and answer any questions
you may have. | am looking forward to working wjthu and your students, and would greatly
appreciate your approval.

Sincerely,

Wendy Lundberg
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Appendix C

Sample of Consent Form for Participants

CONSENT FORM

Building Virtue: The Process of Moral Identity Faation
In Students Attending a Midwestern Christian Cadleg
Doctoral Dissertation
Wendy Lundberg
Liberty University
Department of Education

You are invited to be a participant in a reseatadyson moral development during late
adolescence. You were selected as a possibleipartidecause of your position as a student at
an evangelical college. A total of 11 students dlinvolved in this study. We ask that after
you read this form you ask any questions you mar leefore agreeing to become a participant
in this study.

This study is being conducted by: Wendy Lundbeiigerty University, Lynchburg, West
Virginia.

Background Information:
The purpose of this qualitative research is: Toettgy a theory to explain the process
adolescents go through to formulate their moratiitheand moral self.

Procedures:

If you agree to be in this study, we would ask y@do the following:

| would initially email you a one page questionedn be filled out and emailed back to me.

| would then interview you at the college or anbgdocation for one 55-60 minute interview in
October. This would be recorded.

Finally, in December, | would invite you to joinenfior a group follow up session to discuss
some of the issues discovered through the inteszieliis session would be videotaped.

If you were unable to attend the group sessiemuld ask you to complete three questions,
which would be emailed to you.

Risks and Benefits of being in the Study:

The risks regarding participation within this stuahg minimal, and are no more than an
individual would encounter within everyday lifenfbrmation given during the questionnaire,
interview, group session, and follow up emails Ww#l held in the strictest confidence, with
complete anonymity being given to participants.widger, any information discovered that
requires mandatory reporting, such as child alelsk neglect, or intent to harm others, will be
reported.

The benefits to participation are: No monetary lfiemeuld be given at the completion of the
research. However, you would be instrumental aviging knowledge and wisdom to educators
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within Christian Education to assist them in depeig the moral character of their students.

Compensation:
Participants will not receive payment.

Confidentiality:

The records of this study will be kept privateaimy sort of report we might publish, we will not
include any information that will make it possiliteidentify a subject. Research records will be
stored securely and only researchers will havessctethe records. To achieve privacy and
confidentiality for the participants, the use oépdonyms, locked data files, consent forms from
students, and rigorous storage procedures willsee.u Since audio and video recordings will be
made, participants will have the option of healngiewing these recordings at any time. At
that point they may decide to withdraw their pesius for its use in this research. After
completion of this research study, all audio arttéwirecords made will be destroyed.

If participants join in the discussion group, caoefitiality will be limited to this researcher’s use
of the information given, since other participawithin the discussion group will not be bound
by this consent form.

Voluntary Nature of the Study:

Participation in this study is voluntary. Your dg@on whether or not to participate will not affect
your current or future relations with Liberty Unirgéy or with New Tribes Ministries. If you
decide to participate, you are free to not answgrcaestion or to withdraw at any time without
affecting those relationships.

Students may freely withdraw their participationaay information given during previous
guestionnaires or interviews, at any time throughiois research.

Contacts and Questions:

The researchers conducting this study are: Wendylherg and her dissertation chair, Dr. Mark
Lamport. Please ask any questions you have bgéursign this form. However, if you have
further questions or difficultieyou are encouragedo contact Dr. Mark Lamport at Liberty
University, malamport@liberty.edu

If you have any questions or concerns regardirggtudy and would like to talk to someone
other than the researcher(gdu are encouragedo contact the Institutional Review Board, Dr.
Fernando Garzon, Chair, 1971 University Blvd, SaB82, Lynchburg, VA 24502 or email at
fgarzon@liberty.edu.

You will be given a copy of thisinformation to keep for your records.

Statement of Consent:

Please check

o | have read and understood the above informatibavé asked questions and have
received answers. | consent to participate in theys
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o | give my consent to any audio or video recordings made within this research.
Signature: Date:

Signature of Investigator: Date:

153



Appendix D

Sample of Interview Questions

Introduction

Thank you for meeting with me today. As | menédnn our phone conversation, | just
wanted to meet with you for approximately one htouialk about the questionnaire you filled
out for me, and to discuss how you see yourselfityor You described yourself as a caring
person, why do you think this is an important dggion? Can you give an example of a time
you were caring?
OPEN ENDED QUESTIONS

e Is there someone who has impacted your spiritwathgy? Describe him/her.

e What have been the major turning points within yspiritual journey?

e What were the deterrents?

Tell stories from your life describing a situatiwhen: (Pratt, Arnold, & Lawford, 2009, p. 300)
e You faced a morally ambiguous situation and hachase a decision.
e You showed empathy and care within a situation.
e You showed lack of empathy and care within a sibmat
e You demonstrated moral courage within a situation

e You demonstrated moral cowardice within a situation
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Appendix E

Self-Understanding Interview

Questions
¢ Tell me a story showing integrity, about yourself or someone else.
e Describe yourself, as others perceive you.
e Describe your actual self.
e Name an activity that is most important to you
e Name the most significant person or people or groups in your life
e What are your most important psychological aspects?
e How did you become the kind of person you are today?
e How are you unique from those in your group?

e How are you different from those outside of your group?

These questions are adapted from interview questions found in J. A. Firmer and L. J. Walker’s article,
“Reconciling the self and morality: An empirical model of moral centrality development,” published in
Developmental Psychology in 2009.
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Appendix F

Clustering of Meaningful Units

God telling me
God wanted me to do it

I've experienced God Experienced God @Goest 1 Description
I've seen financial miracles

He has provided financially

God gave me my roommates

Church split
Innocent brother arrested

Rape

Separation from family & friends

Almost died in hospital

Near death experience Faithfulness in SufferinQuestion # 3 Process
Cron’s disease

Brother with severe disease

Physical exhaustion

Physical & Sexual Abuse

Sexual Abuse

I'm a MK

Very different from West

Not like Americans Alienation from Current @ue  Question # 1 Description
This isn’'t my culture

I’'m an MK not an American

That makes us different

Happiest people are outside of US
Happy with nothing Impact of Mission Trips  Otien # 2 Description
Have so little yet are happy

| want to be passionate about Christ

| am passionate about serving

We need to be passionate

They weren'’t passionate Passion for Christ Questihn Description
No passion makes you worthless

| desire to follow Him in everything

| saw zeal & passion that can be

Overactive Conscience
Picky Conscience Conscience Question #1 Desgmnipt
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| understand God’s purpose

| kKnow my purpose

My purpose is

Purpose is to know God Life Purpose and Meaning esfion # 1 Description
God is doing something

See everything from God’s perspective

Not suppose to float along

Parents involved me in ministry
Faithful Dad

| saw sacrifice

| admire Mom

Mom taught me to be adult
Admire Dad for integrity Admiration toward ParentQuestion #1 Description
Trust my parents

Seeing example of love from Mom
Parents live out beliefs

Dad gets things done

My family is most significant to me
Dad is example of love

QUESTION # 4 MALE DESCRIPTIONS

Theological Truth

Go to Bible

Check verses

Bible says it Male Descriptions Question #4 Digion
It's about Theology

Apologetics
Importance of Grace

QUESTION # 4 FEMALE DESCRIPTIONS

Grace

Love

Unity

Care

Kind Female Descriptions  Question #4 Descriptions
Empathy

Joy from Helping

Trust others

Easier to be kind

Mentored by church women
Mentored by roommate Mentored by Significant Adult Process
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Mentored by pastor

QUESTION # 3 MIDDLE SCHOOL AGE CRISIS OF DOUBT
13 was a life passage

At 14 | doubted

In middle school it became genuine

At 13-14 | questioned

Middle school | questioned

CHARACTERISTICS OF SELF — MALE
Servant IDENTITY THROUGH ROLES
Forgiven THEOLOGICAL TRUTH CHARACTERISTICS

NON MORAL CHARACTERISTICS - MALE

Shy
Irritable

Fun
Strong
Smart
Manl

Adventurous

:

Calm
Nice
Learning

COMPASSIONATE CHARACTERISTICS - MALE

Encouraging
Kind

Loving
Compassionate

Warm

Loving
Love God
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MORAL CHARACTERISTICS - MALE

Godly
Humble

Joy

CHARACTERISTICS OF SELF — FEMALE — IDENTITY THROUGROLES
Wife

Married

Student

Missionary Kid

NON MORAL CHARACTERISTICS - FEMALE

Fun
Creative
Talkative
Driven
Stubborn

Energetic

COMPASSIONATE CHARACTERISTICS - FEMALE
Relational

Loving

Loving

Kind

Generous

Compassionate

Tolerant
Respectful

MORAL CHARACTERISTICS _ FEMALE
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Christ centered
Faithful
Truthful

Hopeful
Godly
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