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ABSTRACT
The purpose of this qualitative phenomenologiaadigtis to describe and understand the shared
experiences of five students in a medium-sizedipdiagh school in Northern Westchester
County, New York, who were victims of cell phonéeybullying and the impact this
phenomenon had on the victims’ attendance, acadeamc social and personal life in school.
Over the last decade, cell phone cyberbullyingewadved into its own phenomenon, thus
becoming a significant singularity to be confrontids important to understand the didactic and
textural descriptions of these experiences as Ibyethe participants in order to help parents,
teachers, and other school officials understand wimaeans to be cell phone cyberbullied and
how to address cell phone cyberbullying accordinghis research was examined from the
theoretical perspective of Clark Moustakas’ theooéphenomenological research, Abraham
Maslow’s study of basic human needs and Carl Rbgerson-centered approach to
understanding human relationships. The resultiisfstudy make significant contributions to
the existing research in this field. Data suggtsisall of the participants in this study engaged
in excessive cell phone use. This was a contrigutinltiplier toward negative interaction with
peers. The excessive cell phone use is complenyeiotarneed for instantaneous information, at
times causing social and emotional distress. Gelhp cyberbullies utilize these physiological
responses texert interpersonal and social control over theirer victims. This control
contributed to a compromise in social, emotiona physical security. Finally, participants
sought help from parents to manage their inseesritihen they could no longer manage those

insecurities independently.

Descriptors: cell phone, cyberbully, attendancagdamics, social life, personal life
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Dedication

This research study is dedicated to the victimsaafitional bulling and all forms of
cyberbullying. To the victims of both the past and the present, to those who have perished and to
those who have survived, you are our unsung heroes. To those who continue to endure, you are
not alone and you will never be forgotten. Continue to move toward the light at the end of the
tunnel as you withstand your pain, even in your darkest hour when you know that light is not
coming. Be strong and be brave as you enter the battle for your dignity and life, for you will

persevere and move past your oppressors by means of faith and direction.

Proverbs 31:8-9: Open your mouth for the mute, For the rights of all the unfortunate.

Open your mouth, judge righteously, and defend the rights of the afflicted and needy.
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CHAPTER ONE: INTRODUCTION
Background

School violence is a worrisome phenomenon thah@w the world over and has no
geopolitical boundaries. Most studies examiningsal®ibehavior in schools have seen students
as bullies or victims; however, a noteworthy numifestudents tend to be both bullies and
victims, henceforth “bully-victims” (Berkowitz & Beenishty, 2012, p. 67). Researchers have
identified four main types of bullying—physical,neal, relational, and cyber (Wang, Nansel, &
lannotti, 2009, p. 368)—which can be direct or radi (Dracic, 2009, p. 217). This study sought
to describe and understand the shared experiehsésdents who were victims of cell phone
cyberbullying, some of whom may also be “bully-uigs$,” and the impact this experience had
on the victims’ attendance, academics, and sonthparsonal life in school.

It has recently been argued that the traditionedgmization of cyberbullying may be
obsolete because the advent of Smartphones haleémabltiple forms of media to converge,
i.e., phone calls, emails, text messages, vidgs,giihotographs, websites, among others.
Furthermore, the source of media is now indistislgable between computer and cell phone
(Pieschl, Porsch, Kahl, & Klockenbusch, 2013, B8)2Additionally, cyberbullying via cell
phone presumably has different effects on the ésipee of cyberbullying (p. 243).
Cyberbullying is traditionally defined as peer lemment perpetrated using computer
technologies such as emails or social networkiteg §Bauman & Del Rio, 2006, p. 219). For
the purpose of this study, cell phone cyberbullyinly be defined as actions that use mobile
phone technologies with or without internet sent@wsupport the deliberate, repeated, and
hostile behavior by an individual or group thaintended to harm another or others. This

behavior can be achieved through one or more dioileving, which include but are not
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limited to intimidation, control, manipulation, hilration, false discrediting, and putting down
or embarrassing another or others (Belsey, 200b;Rbene Safety, 2013; Creswell, 2007).
Mobile phones have become the new weapon of clioidaullies (Bullying by mobile
phone and cell phone, 2014; Taylor Michigan Pdbepartment, 2007). Bullying via cell
phone-integrated technology, which includes slamaenotes on message boards, blogs, emails,
and instant or text messages, has become incréasangpant. Researchers have suggested that
the more time students spend using their cell phahe less time they spend on studying and
the more bullying they suffer as a result (Ada2Bi09, p. 6). Furthermore, bullying may cause
other short-term problems for the victim, includemgxiety, depression, and problems with
school work (Aricak, 2009, p. 167; Clemson Univer$iFNL, 2002, p. 1; Olweus, 1993a,
pp. 32-33, 55-57). Bullying may also contributeatoegative school social climate that is not
conducive to building solid relationships or leaign{Clemson University IFNL, 2002, p. 1;
Olweus, 1993a, pp. 46-49, 55-57)—both of whichiamgortant incentives to school attendance.
Of widespread concern to some school administragdteeir inability to enforce
restrictions on cell phone use during the regutaosl day because of opposition by parents who
insist their children should be able to carry pélbnes for safety reasons (Adachi, 2009, p. 6). In
most cases, however, cyberbullying does not takeepbn school property; therefore, school
administrators must adhere to their local boarddfcation policies, state education department
regulations, and laws of the state in which thesyde (Goldstein, 2012, p. 208) when addressing
this issue. Lastly, students used to seek refugga bullies by avoiding school, although the
possibility of avoidance is less of an option watfberbullies because the bullying often occurs

via social networks and text messaging on a 24-hasis (Brank et al., 2012, p. 218).
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Situation to Self

This study engaged me as the researcher botheictigdlly and emotionally. The issues
of bullying and cyberbullying are prominent in nifeland this will be discussed specifically at a
later point within the context of this researcbelieve there is both a personal and social
significance to this study. It is personal becanyeown past was laden and riddled with tragic
and fatal illustrations of peer-on-peer victimipatias well as peer-on-peer harassment; it is
social because an estimated two-thirds of all adidh reflect on a childhood memory related to
being the bullied, the bully, or the observer ($eBarisic, Pandza, & Dodaj, 2012, p. 133).
Those exposed to bullying are more likely to exgece negative psychosocial and behavioral
outcomes well into adulthood, such as an undesirsddf-image or difficulty with interpersonal
relationships (p. 134).

This study was built upon three theoretical framewoClark Moustakas’ theories of
phenomenological research, Abraham Maslow’s stdidyasic human needs, and Carl Rogers’
person-centered approach to understanding humatioredhips. Individually, each theory
represents a collaborative understanding of cdlwems, human needs, and societal norms.
Collectively, the theories assemble the prepondaerahevidence necessary to describe and
understand this phenomenon.

Scholarly interest in the analysis of stories Im@sdased in recent years as researchers in
many disciplines has struggled to understand theeshthematic experiences of others (Riley &
Hawe, 2004, p. 1). Narrative inquiry is a compaelii new qualitative practice which attempts
to understand the study of experience narratively;a cognitive and philosophical way of
studying experience. Narrative inquiry emphasizbgal elements and contours new theoretical

understandings of people’s experiences (Clandinkuker, in press).
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Recognizing the benefits of describing and undedsite these experiences, | as the
researcher will practice the discipline of narratimquiry in this phenomenological study.
Narrative inquiry is focused on how people’s knadge and understanding of an experience are
unveiled by the stories they tell. Narrative inguiises field texts such as stories, journals,
conversations, interviews, life experiences, amgoartifacts as the components of analysis to
research and understand the way people generatengea their lives through narratives
(Clandinin & Connelly, 2000, p. 98).

The primary theory espoused in this study is asttandental phenomenological
approach to qualitative research. In adoptingdpisroach, | will set aside, as far as is humanly
possible, all predispositions regarding the phemmnédeing investigated (Moustakas, 1994,

p. 121). I will rely on instinct, imagination, aikdowledge of cultural and social norms to obtain
a picture of and understand the experience thgtdhtecipants have lived (Creswell, 2007,

p. 237). In other words, from my perspective, tresresearcher will make an honest attempt to
experience this phenomenon freshly and for théftiiree, in accordance with Moustakas’ view.

Axiology will serve as the primary philosophicakamption for the study as | will be
investigating the ethics of right and good withidividual and general social conduct. In
accordance with this philosophical assumption,nhiddhe presence of bias in the interpretation
of the values discussed in the narrative of thid\st

Problem Statement

Research-based literature supports the need foinced investigation into this
phenomenon because bullying has historically imgghsthool attendance (Fried & Fried, 1996,
p. 49; Morgan, 2013, p. 148) and cell phones apigelae the most commonly used device for

cyber harassment (Beran et al., 2012, p. 571).@@elhes provide anonymity from detection,

14



while legal limitations protect bullies and provithem with the perfect means of taunting their
target with little fear of being caught. Text megssaprovide complete anonymity (City of
Taylor Michigan Police Department, 2007). The pttdrihreat of anonymity provided by the
internet is compounded by the fact that the cyldgrizannot see the victim’s emotional
reactions. Thus, responses such as crying, whightrtead people to recognize that their
comments have been carried too far or misreach@tenger observable (Kowalski et al., 2007,
p. S30).

The use of cell phone-applied technology suchxmtg emailing, and instant
messaging by students during the regular schoohtayincrease the frequency of
cyberbullying activities, thus impacting the vicghattendance (Hoby, 2005). It is estimated that
one of every six first-year junior high school stats and one of every three first-year high
school students engage in “excessive” cell phoeedefined as more than three hours a day
(Adachi, 2009, p. 6). Furthermore, 77% of teeng tileir cell phones to school and many keep
them on and use them during the school day, inetuduring instructional time (Lenhart, Ling,
Campbell, & Purcell, 2010). It is not surprisin@tthe amount of time one spends on computer-
based activities (found on most android and iPhglagorms) is directly related to cyber
victimization (Twyman et al., 2010, p. 7). Moreoyvtre communication gadget of choice for
harassment is the cellular telephone. Becauss sfzé and available options for text messaging,
photography, video, and internet capabilities, pkibnes provide both a gateway and a
methodology to transmit harassing messages (Bemn 2012, p. 571).

Bullying behavior is a particular problem in sch®ahd the negative consequences
associated with bullying can be wide-reaching. Eh@msequences can include a negative

impact on schoolwork, familial and peer relatiopshipsychological well-being, and physical
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health (Brank et al., 2012, p. 228). Observerswaitaesses of bullying are also affected. The
hostile atmosphere caused by bullying creates ativegmpact on learning (Dracic, 2009,
p. 218).

More specifically, bullying is a problem in schoblscause of the negative psychological
and physical health problems associated with viettion (Aricak, 2009, p. 167; Darstadt &
Woods, 1999, p. 33; Stickley et al., 2013, p. Karbples include anxiety, depression, insomnia,
enuresis, headaches, dizziness, and stomach adttean increase in the frequency of bullying
being responsible for an increase in symptomoldgicék, 2009, p. 167; Darstadt & Woods,
1999, p. 34, Stickley et al., 2013, p. 1). The egyee of being continually bullied by peers can
be extremely stressful for some children and tkpedence can alter a person’s emotional state,
producing episodes of anxiety and depression (Rigy®99, p. 121). Stress associated with
bullying, whether emotional or physical, may alsoduce changes in physiological function
(Cox, 1996, p. 28). In some cases, this can beat&ms lowered immunity to infection,
resulting in an assortment of problematic healtmglaints (Vaernes et al., 1991, p. 17). Suffice
it to say that student health is paramount for l&ggchool attendance, period to period and day
to day.

Students often miss school because they fear @iysacm at school (McClure &
Shirataki, 1989, p. 490). Associated with this peabis the fact that students miss school
because they suffer frequent and severe physida¢@rotional violence, and cannot rely on
teachers’ support or help. Students involved ievioe usually experience both social isolation
and low levels of social support from peers as agllow support from teachers, thus creating
feelings of social insecurity and concern for pasdsafety (Berkowitz & Benbenishty, 2012,

p. 74).
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While physical violence and verbal attacks are aendirect form of bullying behavior
(i.e., kicking, punching, pushing, or name callinffen associated with boys, girls tend to be
victimized by indirect bullying. Indirect bullyinmpcludes behaviors such as excluding, ignoring,
or gossiping and relying on a third party (i.e giabgroup, group text, message board, blog, etc.)
(Dracic, 2009, p. 217). Indirect bullying can aisolude public humiliation via one of the
aforementioned methods.

School attendance is a high-stakes point of intéoesociety in general, with serious
consequences for students, their families, teacheh®ols, and school districts (Landis &
Reschly, 2010, p. 720). When a student is absent thool at the rate of one half-day per week
in New York, where the school year lasts a mininafri80 days (New York State Education
Department, 2013), the student over the coursesohaol year will miss 18 days of school or
over 3¥2 weeks of classroom instruction. When aestui$ late for a particular class by five
minutes per day in a medium-sized public high sthebere the classes are 44 minutes long
(Psuedonym High School, 2013), they will miss 1&risof classroom instruction over the
course of a school year, or the equivalent of 23cperiods. This could be of particular interest
if a student was continuously tardy to a classrdeoto avoid a bully or a cyberbully. Suffice it
to say that learning is difficult if a student istrpresent in class.

At the elementary and middle-school level, studenlisfall academically behind their
peers if they are tardy to or absent from schddhe high school level, the absences could
potentially mean a loss of credit (Jones, 2012)uin, a loss of credit could impact students’
graduation status; of course, students graduatgigdthool on time is of importance to schools
and school districts for both state and federatlfing (Raising school attendance, 2002, p. 54)

and community prosperity.
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The maximum compulsory school attendance age mgemnts—otherwise known as the
age at which students are required by law to remmasehool, which varies from state to state—
should be acknowledged and considered when addgessitters impacting attendance (Landis
& Reschly, 2010, p. 721). | have found that fewdsts have considered the effects of bullying
or cyberbullying when addressing issues of schtiehdance, academic achievement, or student
dropout rates. Since compulsory school attendageeequirements do vary from state to state,
the policies, regulations, and laws impacting ptalemsponsibility vary as well.

As noted above, bullying and cyberbullying can haveegative impact on schoolwork,
familial and peer relationships, psychological wading, and physical health (Brank et al., 2012,
p. 228; Olweus, 1993a, pp. 55-57). Comprehensivkiy,.includes both attendance and learning
and impacts all students, including bullies, vidjrbully-victims, and observer witnesses.

Purpose Statement

The purpose of this phenomenological study wasseiibe and understand the shared
experiences of students in a medium-sized pubdjb Bchool in Northern Westchester County,
New York, who were victims of cell phone cyberbuily, and the impact this phenomenon had
on the victims’ attendance, academics, and sonthp&rsonal life in school. Any form of
bullying has a plethora of harmful consequenceshildren. Academic complications include
the inability to concentrate in class, reduced gsadnd increased absences (Beran et al., 2012,
p. 570). The findings of this study will be usecktlify parents, educators, and community
leaders by describing the phenomenon of cell plegberbullying in order to promote a

positive, safe, and healthy learning environment.
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Significance of the Study

This study sought to describe and understand belhg@ cyberbullying and its possible
impact on victims’ attendance, academics, and kao personal life in school. Countless
studies have been conducted on peer-to-peer sardayd hallway bullying, dating back as far
as the early 1970s, including multiple studies lby@an Olweus. Numerous cyberbullying
research studies have also been conducted asclanbdhe mid-1990s (O’Neill, 1995).
However, limited research has been directed toemddhe combination of a cell phone that
travels with a student, wherever he or she maygd,its impact on a victim’s attendance,
academics, and social and personal life in scl@all. phone technology has many undeniable
beneficial purposes; however, with the advent ebaded camera, texting, and internet
technologies installed in cell phones, these pwpase often overlooked by parents, teachers,
and school administrators as cell phones beconapplrcation tool of torment for Generation Y
bullies.

On a local level, the significance of this studyiddead to a heightened state of
understanding how peer victimization and harassmcemimpact attendance in the school
community. Both, especially the former, are stitepted by many as an unfortunate part of
growing up that some students have to endure @MEeufeld, 2003, p. 32). Understanding the
possible impact of this phenomenon on student ddtece and related learning difficulties could
be essential to raising local test scores (Raisaigol attendance, 2002, p. 54) and be critical to
promoting a safe and healthy learning environment.

Most states have ratified anti-bullying legislatibvat prohibits bullying in schools.
However, definitional issues present obstaclesforeing cyber-related bullying. For example,

some states have focused exclusively on physicald@f bullying or leave the delineation of
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bullying entirely up to individual localities orlsgol districts (Brank et al., 2012, p. 213).
Exacerbating this issue is an apparent oversigistdes to train educators to identify, report,
and manage cyberbullying. The New York State Edonddepartment regulations encompass
provisions advising schools on a punitive codeasfdrict language for cyberbullying (New
York State Education Department, 2013); howevathaethe New York State Education
Department nor the New York State anti-bullyingiséagion addresses training in-service
educators to identify, report, or manage cyberlngj\{New York State Government, 2013).

The findings of this study could also help Stateiéadion Department officials steer
professional development objectives into otherarBasearch has indicated that teachers
demonstrate a lesser degree of support towardrgiddno bully and are bullied, compared with
the support afforded to bystanders or witness ekseof bullying (Flaspohler et al., 2009,
p. 645). In other words, students generally agnaeteachers do not want to get involved and
therefore disassociate themselves from the situaiidhen adults in positions of power do not
intervene, they send several harmful message®tsttidents. First, the perpetrating students
conclude that their behavior is sanctioned and Haae a right to treat others as they are treating
them; second, teachers whom students generallyalodeespect are no longer a source of
counsel or protection, which confuses children alters their moral and ethical compass (Will
& Neufeld, 2003, p. 34). Both educators and stuslehschool communities would benefit from
state-mandated professional development, encogégachers to take positive and active roles
in bullying or cyberbullying situations. This couthrt with supervising access to internet-based
technology in school (Will & Neufeld, 2003, p. 34).

Bullying changes with age, and what may begin sespersonal or cyber-harassment can

ultimately progress to sexual harassment, gangned, child abuse, workplace harassment or
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elder abuse (DeBruyn & DeBruyn, 2005, p. 22). ket,favhen a 32-year-old milk truck driver
stormed a one-room Amish school house in NickelddjiPennsylvania on October 2, 2006 and
killed five children execution-style before comnmg suicide, he previously cited in a suicide
note his despondence over a bullying incident dlcatirred 20 years earlier. The shooting was
neither connected to the Amish community nor tlatipular school, but was the result of a
significant emotional event with his childhood peetich had been unattended to and
unresolved (Wike & Fraser, 2009, p. 164). Furtheen@1% of attackers in incidents of school
violence from 1974 to 2000 felt bullied, persecut@dthreatened by their peers at school prior to
carrying out the violent incident (Vossekuil et 2002, p. 30).

The preponderance of the aforementioned evidenteates a distressing social
epidemic with far-reaching effects across manyetatboundaries. Nationally, the findings of
this study could help various organizations anchags understand how the relatively recent
phenomenon of cell phone cyberbullying impactsnatéace in school, work, and community
gatherings. The findings of this study may alsovmte insight into the shared traumatic
experiences of those exposed to cell phone cyldgiyl affording educators and other
professionals with an understanding of how to presaccordingly.

Research Questions

| believe that the occurrence of cell phone cybllylmg is best suited for qualitative
phenomenological research because it is importambderstand several individuals’ common
or shared experiences of this phenomenon (Cres@l7, p. 60). Understanding the common
or shared experiences of this phenomenon coulddsbnts, teachers, and school
administrators understand what cyberbullying loliies, what it means to be cyberbullied, and

how it can be addressed.
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1. How does the phenomenon of cell phone cyberbullgifgct the victims on a
personal level?
2. How does the phenomenon of cell phone cyberbullgiifiect the victims on a
social level?
3. How does the phenomenon of cell phone cyberbullgifect the victims on an
academic level?
Research Plan
| chose a phenomenological qualitative researclgdédsr this study. This qualitative
research plan ascribed to the shared experiernte ghenomenon of cell phone cyberbullying,
as the participants described it, by investigaiind understanding the relationship between cell
phone cyberbullying and its possible impact onmatéece, academics, and social and personal
life for the victims of this phenomenon. A phenomlegical qualitative design allowed me to
understand the experience of cell phone cyberlmglgind its possible impact on a victim’s
attendance, academics, and social and personal bfghool. The participants were graduates of
a medium-sized public high school in the Northerasi¢hester County suburbs of New York
City and (at the time of this study) were attendmagous colleges within the United States.
Delimitations and Limitations
Delimitations
The population of the research site was relatiheljmogeneous, with 85.2% of
prospective participants being White of Europeascdrt. The research site was also located in
one of the more affluent communities of greaterropailitan New York City. My professional
experience has shown that many families choosartweg counseling services via private means

rather than confide in the care of school dist@inselors. Many counseling and clinical matters
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of legal concern are also dealt with discreetlptigh private consultants rather than overtly via
school officials.
Limitations

This study focused on participants who graduatech fa medium-sized suburban public
high school in Northern Westchester County, Newkyand (at the time of this study) were
currently attending various colleges across theddinStates. | did not address matters involving
students currently attending the school as thegwanors and included in my clinical
counseling caseload. Thus, | identified the useuofent students as a potential conflict of
interest due to both academic and referential @mite.

It should also be noted that the comprehensiveddiiee district (at the time of this
study) was 1,631 students in Kindergarten throughd& 12 (Pseudonym High School, 2013).
The physical structure of the district serves gapulation with only one elementary school
building and one shared middle-school and high-skchoilding. Therefore, using students from

another building within the school district was possible for the purposes of this study.
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CHAPTER TWO: LITERATURE REVIEW
Introduction

The purpose of this qualitative phenomenologiaadigtwas to describe and understand
the shared involvements of students in a mediumdsmblic high school who have experienced
cell phone cyberbullying and the impact of this pbrenon on the victims, academically,
personally, and socially, resulting in possibleeatteeism and difficulty in learning. Although
bullying behavior has plausibly been as much a@asthool as pencils and books since the
time of the one-room school house (Olweus, 197&9.the issue of peer-to-peer harassment
and victimization at school did not garner recagnitas being problematic until the 1970s when
Dr. Dan Olweus (2011) initiated the world’s firsganized bullying research. The results of
Olweus’ research were published in a Swedish bodl®i73 and in the United States in 1978
under the titléAggression in the Schools: Bullies and WhippingsBoy

Although Olweus brought to light the problem ofditaonal peer-to-peer and group-to-
peer bullying in schools, encouraging others ditetthis research to study the more recent
phenomenon of cyberbullying, little research hasasibeen done to understand the phenomenon
of cell phone cyberbullying and its unique impactvictims’ attendance, academics, and social
and personal life in school. In order to accompligl, one must understand the culture of cell
phone use in our society. Cell phone technologgpsdly eliminating the digital divide and cell
phone use contributes to several influential fecteading to cell phone cyberbullying in
schools. First, cell phones have become an acdepplication of everyday life in
industrialized nations around the globe. Amerig&ksathird in the world behind India and China

in cell phone ownership and use (Mrnaveen, 2011ih Wtotal population of 310,866,000
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citizens and a total of 302,947,098 cell phone suibsrs, 96% of all Americans own and
presumably use a cell phone on a regular, if niby,daasis (Mrnaveen, 2011).

In addition, researchers associated with the Pésvrat Research Center have suggested
that gender, ethnicity, and socioeconomic statusalglay a significant role in one’s ability to
gain internet access (Madden & Zickuhr, 2011). Niffeve percent of American teens age 12 to
17 are now online, while 66% have reported beindgerdaily (Lenhart et al., 2011). A recent
study associated with the Pew Internet ResearckeCenlicated that 55% of Americans with
internet-ready cell phones used the technologytordine, while 31% of those users reported
they did most of their internet browsing on celbpbs instead of desktop computers, laptop
computers or tablets. As of January 2014, thisystugigested 17% of Americans could
perceivably be “cell-mostly internet users” (Brenr#013). The same study also suggested that
68% of Smartphone owners used their phone to aecessial networking site such as Facebook
or Twitter, while 50% of them did this on a dailgdis. Lastly, 82% of all cell phone users
utilized their phone to take pictures, 80% to senteceive text messages, 50% to send and
receive email, and 44% to record video (Brennet32@ome schools have even initiated
integrated technology education using student$’pteines. These methods include students
using the calculator function to solve math proldetaxting questions to the teacher instead of
raising their hands, taking pictures for project$erencing teacher blogs, and even taking class
notes (Solochek, 2009).

As rapidly emerging technology continues to devepyents and school administrators
on the sideline continue to struggle with the useochnology, especially as it becomes more
portable. The irony is that parents provide thaitdren with cell phones as a measure of safety

and security, but the reality is these devicesbmansed to compromise their children’s safety as
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well, both socially and emotionally (Keith & Marti@005), and in some events, physically
(Lenhart et al., 2011). Students, however, remaithe front line of compact technology and its
many uses. It is estimated that 24% of teens ade 12 have been bullied in the past year in
some form via cell phone, including 9% via textargd 8% via email, social networking, or
instant messaging; moreover, 7% said they werecouberbally via their cell phone (Lenhart et
al., 2011). While little mystery is left about teract definition of traditional bullying and the
impact of traditional bullying in schools, studieamining cyberbullying through the lens of
cell phone technology are still developing.

In summary, parents and educators who are involveelfechnologically applicable
parental controls, and talk to kids as key adultheir lives can make a big difference. Only
34% of parents have reported enabling parentaraisrto limit the use of their child’s cell
phone. Teens rely most heavily on parents and éeadr another trusted adult at school for
advice about online conduct and managing diffiexfperiences (Lenhart et al., 2011). Eighty-six
percent of cell phone-using teens have reporteglviag general advice about responsible and
safe use from parents. Seventy percent of cell @lusing teens reported obtaining the same
counsel from a teacher or another adult at scghblle kids also receive advice and guidance
from peers and friends on “acceptable” conductlaatthvior for using cell phones and the
plethora of technologies that go with it, 58% adniecell phone and internet users have cited
parents as the most significant influence on whey judged to be acceptable or unacceptable
cell phone conduct (Lenhart et al., 2011).

This literature review highlights and defines g#lbne, bullying, cyberbullying, the
history of bullying, the history of cyberbullyinthe methodology of bullying and cyberbullying,

and school attendance. It also examines theoriegharbullying, cyberbullying in schools, and
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programs that effectively address counseling metlogy and coping strategies for victims of
cell phone cyberbullying.
Theoretical Framework

In theHoly Bible Judah said to his father Israel, “I myself willagantee the child’s
safety; you can hold me personally responsibldiior. If | do not bring him back to you and set
him here before you unharmed, | will bear the bldrafre you all my life” (Genesis 43:9, New
Living Translation, p. 37). In this context, thereaholds true for modern-day educators’
obligation to parents regarding the students utitgr charge on a day-to-day basis.

Phenomenology as we know it today was inspireddmind Husserl and presented in
his two-volume book seriekpgical InvestigationsHusserl was motivated by Franz Brentano’s
descriptive psychology. Through this, HussepFenomenology integrated psychology with
logic. The two come together and develop a deseeir analytic psychology that describes and
analyzes conscious emotion or feeling (Smith, 2009)

This study was built on three theoretical framewoRlark Moustakas’ theories of
phenomenological research, Abraham Maslow’s stdidhasic human needs (better known
within Maslow’s hierarchy of needs), and Carl R@@erson-centered approach to
understanding human relationships. Individuallghestudy represents a collaborative
understanding of cultural norms, human needs, aaetal norms. Together, each study builds
the preponderance of evidence necessary to under$ts phenomenon.

Understanding the Essence of Experience Through Stdgelling

Moustakas (1994) outlined two theories of phenortaical research that are applicable

to this study. The first theory is ethnography, ethinvolves extensive field work with direct

observations and activity of a certain group taoban understanding of its cultural norms. The
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result of ethnographic inquiry is a cultural degtian. This may require much time to include
residency in a particular social setting. Moustakaggested a researcher speak the proverbial
language of the group being studied, engage itxtimad participation in the group’s activities,
and, of most significance, create a profound depeoe on intensive work with a few informants
drawn from the setting (pp. 1-2). An example of tbkevance of this theory put to the test would
be if one were to walk into any given public middkehigh school in the United States and
observe a shoving match between two boys. One niaymatically assume this to be an
aggressive act or the premise to a physical aliercaHowever, the boys are, more often than
not, simply friends who are “fooling around.” We stlknow our students and know those with
whom they associate. We cannot mute these develdphmoments for the sake of assuming
that foul play is involved.

Second, empirical phenomenological research retortise experience in order to obtain
all-inclusive accounts by asking open-ended questi®he goal is to understand the experience
of the storyteller. The intended result is to codel what the shared experience means for the
individuals who have lived it. In other words, wendet the phenomena speak for themselves
(Moustakas, 1994, p. 13). As an example, we caenstahd through the lived experience of the
participants in this study whether harassment actthization via cell phone cyberbullying had
ever impacted a student’s decision to attend acpiéat class or even attend school. According to
Moustakas, “the understanding of meaningful comcrelations implicit in the original
description of experience in the context of a patfér situation is the primary target of

phenomenological knowledge” (p. 14).
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The Impact of Personal Safety on the Human Psyche

Maslow (1954) spoke of some basic human needssihibrarchy of needs model. He
suggested that individuals advance through thevietlg stages: physiological needs, security
needs, social needs, belongingness and love nestdem needs, and self-actualization needs
(p- 91). According to Maslow, the final psycholagliceed that is achieved after basic physical
and psychological needs are met and self-esteant@nplished is the motivation to satisfy
one’s potential, academic or otherwise (Meyers6199394). All of the needs described by
Maslow, with the exception of the physiological de¢o satisfy hunger and thirst, directly apply
to the concept of cell phone cyberbullying. Howewsr noted in the introductory writings of
Maslow’s motivation theory, an individual who peres himself or herself to be in chronic and
extreme danger, thereby compromising their sagstgurity and stability needs, will view
practically everything as less important, even ssagy physiological needs, for the sake of
safety alone (Maslow, 1943, p. 376). It is therefperceivable that the student who is exposed to
victimization and harassment will compromise schait#ndance and learning for the sake of
meeting safety needs.

Children cannot learn effectively if they fear toeir safety. The average child in our
society generally prefers a safe, orderly, pretlletaorganized world on which they can count
and in which unexpected, unmanageable, and otimgredaus things do not happen; in any case,
however, they have a reliable adult to count on whlibshield them from harm (Maslow, 1943,
p. 378). Therefore, in accordance with Maslow'sotlyea safe and supportive school
environment free of harassment and victimizatiocriigcal for children to learn and grow. This
is true for the bully, the victim, the bully-victinand the witness observer alike. Maslow (1954)

further contended individuals progress upward ehlerarchy only when lower needs are
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satisfied, but they may regress to lower levelswier necessities are no longer satisfied.
Therefore, if students are not able to meet thecleeseds for safety and security, satisfying
survival and stability needs, it is perceivabléd timaccordance with Maslow, one will not be
able to progress up the hierarchy to satisfy betagrgess and love needs, esteem needs or,
ultimately, the need for self-actualization and téalization of one’s potential.

As humans, we have the basic need to be secure+esgithin our homes, secure within
our day-to-day lives, and secure in school. Aceaydo Olweus (in Hoover & Oliver, 1996),
“every individual should have the right to be sphoppression and repeated, intentional
humiliation in school and in society at large” {g). The problem with fulfilling the security and
safety needs of this generation is that kids axayd connected. They are technologically
harassed and victimized at school, at the dinr@e taith their parents, when they are doing
homework on their computer at night, and even engife haven of their bedroom when their
cell phone rings or pings a text in the middlehs hight. There is no safe haven for the victim of
cell phone cyberbullying (Wendland, 2003).

Maslow’s social needs are also gained and bredaphé&echnology. Social networks and
friends in the virtual world are quickly replacitigpse in the “real” world (Carmody, 2012,
p. 51). The needs of esteem within the age groopkeal are measured through the satisfaction
of social relationships and self-image. Both of dfi@rementioned can be easily compromised
through chronic or acute cyber-attacks (Valkenlatrgl., 2006, pp. 584-585). Lastly, self-
actualization as an adolescent can be as simp@lecaa class ranking. Unfortunately, young

people are susceptible to actualizing that whiahoisso.
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Person-Centered Qualitative Analysis

Carl Rogers founded the person-centered approa&choircentered therapy is built on a
philosophy of human nature which assumes an instexendeavor for self-actualization and
rests on the assumption that clients can work tjindbe negative effects that certain past
experiences have had on their attitudes, feelagd,behaviors (Cepeda & Davenport, 2006,

p. 2). Person-centered therapy is a phenomenologesa of human nature that strives to
understand personality and human relationshipsowiieg to Rogers (in Corey, 2001), “we
structure ourselves according to our perceptionsalfty. We are motivated to actualize
ourselves in the reality that we perceive” (p. 183)

The person-centered approach has been refinedhw/gears and applied to various
vocations, including education, for example, urttertitle “student-centered teaching”
(Rogers, 1970, p. 89). While his theories on tredf*@are considered to be both humanistic
and phenomenological, Rogers gave wide applicationnumerable purviews such as
psychotherapy and counseling as a basis for dtientered therapy (Meyers, 1996, p. 394).
Fundamentally, the objectives of person-centereththy strive for independence and integration
of the individual. They focus on the person asmalividual, not on the person’s presenting
problem. In other words, the goal is not simplgadve the presenting problem, but rather to help
clients in the development of their own growththeory, this helps clients better cope with the
problems they are experiencing, both presentlyianide future (Rogers, 1977, p. 138).

A fundamental theme originating in Rogers’ (1986yimal writings that resonated
throughout his research is a crucial sense of tnute client’s aptitude to progress in a
productive fashion, given the existence of appaiprconditions (p. 125). Furthermore, Rogers

outlined that the specific goals in the person-eextt approach to counseling therapy are to help
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clients understand their experience and enable thestrive for meaningful personal fulfilment.
In the end, when clients are free, they will fiheit own way (Combs, 1989, p. 96).

The affirmative perspective of human nature hasningdul effects for the practice of
therapy and, for that matter, the phenomenologitaly of describing and understanding
experience. Due to the understanding that the ithdal has an innate ability to move away from
psychological instability toward mental health, tweinselor or facilitator empowers the client
with primary responsibility. The person-centere@rapch discards the ideology of the counselor
as the supreme subject matter expert who knows iwhwtter for the layperson, who sheepishly
obeys the decrees of the counselor. Counselingjilges therefore ingrained in the client’s
aptitude for awareness and self-directed changétiindes and conduct (Corey, 2001,

p. 173).

The relationship between counselor and client shbalintegrated for the purpose of
advancing therapeutic progress (Rogers, 1957,)p.T®@ primary focus of this model stresses
that the two people, both counselor and clientjrapsychological contact and the client
experiences a sense of unconditional positive cegad empathetic understanding by the
counselor (p. 101). To facilitate change, the celoramust fully receive the client and the client
must experience being fully received, which inclitiee experience of being understood and
accepted (Rogers, 1961, p. 29). Rogers summarigdd/pothesis of person-centered therapy in
one sentence: “If | can provide a certain typeetdtionship, the other person will discover
within themselves the capacity to use that relatigm for growth and change, and personal
development will occur” (p. 33). Rogers (1967) lhent asserted in his hypothesis that
“significant positive personality change does natw except in a relationship” (p. 73). Rogers

continued to emphasize the need for a trustingpetsonal relationship between counselor and
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client, outlining necessary and sufficient condis@onducive to creating a suitable
psychological climate in which the client will expence the freedom necessary to discover
himself or herself. The present research studizatla prior counselor-client relationship, given
Rogers’ expressed focus on the need for an exigtiagionship between two people. The
counselor-client relationship between myself aséisearcher and the participants in this study
is detailed in Chapter Three, Methodology.

Review of the Literature
Cell Phone Cyberbullying Terminology

Cell phone.A portable, usually cordless telephone for usedellular system (Merriam-
Webster, 2013). The participants in this study teltiphones with the capability to send short
message service (SMS) messages, otherwise knotertanessages, at the least. More often
than not, the participants in this study had Snieres with the capability of sending
multimedia message service (MMS) messages thatdadistill photographs, audio, video, and
electronic mail messages. Smartphones are alsbleapiausing Skype web video conferencing
or face time, an application used by iPhone ow(i&ay Hello to Facetime,” 2013). Moreover,
Smartphone owners can access the internet with desgerity and log on to social networking
sites such as Facebook, Twitter, Tumblr, and Sretptt name a few.

Bullying. According to Olweus (2011) and the Olweus Bullyirgvention Program,
students who bully demonstrate an abrasive neegofeer and control. These students also gain
fulfillment in causing injury and suffering, botimetionally and physically, to other students.
Students who bully are often rewarded in some wayteir behavior with material, social, or

psychological actualization (Olweus, 2011).
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Bullying is an aggressive behavior that is intenttedause distress or harm in the target
or victim. It exists in relationships where thesean imbalance of power, whereby the targeted
child is unable to defend himself or herself, amel action is repeated over time. The bully is
likely to feel excited and powerful, whereas thetin is likely to feel hurt, embarrassed,
ashamed, and publicly humiliated. Repetition angdgradifferential are considered core to the
definition of bullying and differentiate bullyingdm other forms of aggression (Stanton &
Beran, 2009 p. 247).

Bullying can take many forms, but the most comm@npdysical (e.g., pushing, hitting,
and kicking), verbal (e.g., teasing, name callang threatening), or relational (e.g., rumor
spreading, social exclusion, harming friendshifsiffice it to say that physical bullying cannot
occur directly through the use of mobile technoldyywever, both verbal and relational
bullying can. When this transpires, it is classifas “cyberbullying” or “cyber-harassment”
(Bauman, 2007, p. 1).

Cyberbullying. Cyberbullying has been defined as bullying in whith aggression
occurs through modern technological devices (Sl&gmith, 2008, p. 147). For the purposes
of this study, technological devices were defined@mputers and cell phones. Shariff and
Gouin (2006) offered a more specific definition‘awfodern technological devices,” stating that
cyberbullying is “covert psychological bullying cegyed through the electronic mediums” of
electronic or wireless media.

Texting. Tilley (2009) described “texting” as an umbrellanbeencompassing several
discrete concepts and activities transmitted ove=llalar telephone network. Originally, texting
was only available in SMS format and limited to IB@racters. As technology improved, MMS

was introduced which enabled users to send phgibgraideos, and hyperlinks to other
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websites. However, text messaging in the SMS forsstill the most popular form of text
messaging and is commonly associated with the textmg Some experts in the field even use
the terms SMS and texting interchangeably (p. &xt hessaging remains the most favored
method of teens communicating with other teensutinca mobile device, with 63% of teens
texting with friends or acquaintances daily (Leth2012, p. 10) and 88% reporting at least
occasional usage (Lenhart et al., 2010, p. 1(&nlansettling parallel demonstrating the extent
to which texting is favored over all other means@imunication, Lenhart (2012) also
suggested that only 35% of surveyed teens actsadlialized face to face with others outside of
school on a daily basis.

Sexting. The practice of sending or receiving sexually ssfjge, nude or nearly nude
photographs or videos via electronic devices ssatoaputers or cell phones (Cramer et al,
2010, p. 39) is known as sexting. This is of paticimportance because many jurisdictions
regard the transmission of such digital data asl ggmrnography. A new phenomenon in sexting
is the use of Snapchat, which is a mobile phondéicgtipn that lets users share pictures and
comments for a limited amount of time, between Isé€onds, before the photograph
disappears. This concept theoretically loosensgnitiition that a picture of questionable
character could be shared without permission awetklater. The caveat to this application is
that it cannot prohibit the receiver of the mesdaga saving the photograph within the time
allotted (Ford, 2013; Hill, 2013).

Social network.For nearly two decades, teens have had accessi&b setworking sites
as a mainstream means of communicating online (Boktlison, 2007). It was not until the
technology of the late last decade revolutionizedite internet access that teens headed to

social networking on their phones. The ever-inarepemnipresence of internet-enabled cell
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phones, specifically Smartphones, has allowed bpetavorking to be only a click away.
Research has indicated that 40% of cell phone asnmere used a social networking site on their
Smartphone, and 28% did so on a daily basis. Tédrisan Americans, Hispanics, those with
high education levels, and those with higher incoare most likely to access social networking
sites on their internet-enabled cell telephonema$phone (Brenner, 2013).

Twitter. Twitter is a micro-blogging web tool designed terd and meet the needs of
both social networking and SMS users (Tilley, 20091). Twitter’'s “About” page describes
itself as an “information network.” At the core Bivitter are small bursts of information called
Tweets, each of which is 140 characters long. @meveew photos, videos, and postings or
conversations by one or more people directly in diwéo gain a comprehensive understanding
of an event or a story. Twitter for SMS is an imstafrastructure for mobile communications.
Individuals and groups can use Twitter for SMSdareect directly to anyone with a mobile
phone (Twitter.com). Twitter's web-based sociaWwaking service, in which 80% of
subscribers tweet using their cell phone (@mediat tiTwitter.com, 2013), helped spur a 30%
reported growth in online hate over the past yswcMillan, 2013). By using hashtags (i.e., #),
a metadata tag preceding a descriptive keywordswusa organize their ideas and tweets in a
simple and easy-to-follow method, for example, &fudtnorsally.

Instant messaginglnstant messaging is a live conversation betweenommore people
via the internet, in which the members of the cosaon use screen names to identify
themselves (Rouse, 2008). Although instant mesgagfiany kind is vastly favored by teens on
a daily basis more so than emailing and talkingamalline combined (Lenhart, 2012), it has lost
its favor among teens in recent years. The reassimiple; texting is easier on a phone than

communicating through an instant messaging Smangphagpplication such as America Online
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Instant Messenger, commonly known as AIM. Furtheemthe portability of cell phones allows
users to text from anywhere, at any time, whenestsint messaging is more commonly accessed
through a desktop or laptop computer with an irdeoconnection and requires the user and
receiver to be signed in to exchange interpersmegisages.

One of the primary uses of instant messaging srasthod of communicating within a
group of people in an online community (Koutamaatial., 2013, pp. 2265-2266). It is perhaps
through this use that instant messaging has theepsity to become a bullying instrument,
especially for internet-ready cell phone usersriAgipal concern of instant messaging is
cyberbullying by proxy. This occurs when an unauttexl user hacks into the target’s account,
assumes his or her identity, and transmits hasshisgnsitive, or repulsive messages to known
online acquaintances of the user that may includads and family. Consequently, addressees
of the harassing messages believe the account asveending the messages; this may result in
loss of trust, loss of friends, and humiliation (t@ski et al., 2008, p. 44).

Finally, cyberbullying by proxy encompasses impeetmn or assumption of false
identity. Some bullies, as noted above, use thihaakto either impersonate their victims by
transmitting embarrassing pictures or false infdrama however, other bullies claim to be
someone they are not to get their target to prop&sonal information that, if released, could be
traumatically humiliating and cause real-world sbeivoidance (Kowalski et al., 2008, p. 45).

Electronic mail. Electronic mail, universally branded as email,ng of the most
commonly used methods of communication by adutisidver, it is estimated that only 6% of
teen Smartphone owners use email on a daily blasmhart, 2012). Still, email is one of the
most favored methods of cyberbullies for two keypmses. First, one email message can be

transmitted to hundreds, or even thousands, opiertis to disseminate information expediently.
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Second, although email can theoretically be trapsaling that the transmitted email was sent
by the email account owner can be difficult, if mapossible (i.e., compromised user name and
password). One illustration of email cyberbullyisgvhen a bully enlists his or her victim’s
email to various pornographic websites and advedisr promotional lists so the victim is
inundated with invasive and hassling emails (Kowiads$ al., 2008, p. 52). However, the most
likely method of cell phone cyberbullying via emaibuld perceivably be associated with
making private information public, such as publmha private conversation, embellishing an
event into a rumor, or sharing embarrassing phafgts or video (Lenhart, 2007).

The History of Bullying in Schools

In theHoly Bibleis a verse applicable to this topic: “And the Kingj answer them,
‘“Truly, | say to you, as you did it to one of tleakt of these my brothers, you did it to me™
(Matthew 25:40, New Living Translation, p. 756).€Timpact of the experience of harassment
and victimization is not isolated to the victimayberbullying.

The instinctual desire to survive is communal amalhgving entities. Survival can be
directly associated with competition because oflithéed resources on our planet and the
variety of species vying for them. The ideologyboth survival and competition has breached
the safe harbor of the classroom. Students areptile to conjuring unethical means to get an
edge in reaction to the anxiety and stress predentine hypercompetitive social and
educational environments of school. These tacaosbe as simple as coercing other students for
answers on assignments to earn higher grades en trgjet perceivably better college
opportunities. Once a student understands thete#eess of any such tactic, he or she may

change his or her modus operandi. Advancing amewmployment of bullying methods can
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lead to long-lasting impact on the lives of othieidents as well as turbulence in both workplace
and personal relationships later in life (Donedii2, p. 34).

Etymology. The etymology of the wordully can be traced back to the 1530s in its
original Dutch gender-neutral derivative slang megrisweetheart,” which was taken from
boel meaning “lover; brother.” The spelling changed #me connotation deteriorated over the
next 150 years through the 17th century as the MiBditchbroeder,meaning “brother,” or
Middle High Germarbuole meaning “brother,” transitioned through the iefeces of “fine
fellow” and “blusterer” to “harasser of the weaki"the mid- to late-1600s, the term grasped its
modern-day spelling with the phraselly-ruffian, which was said to be influenced by the word
bull (Harper, 2013) and used as a noun meaning anradidtof a large animal (Merriam-
Webster, 2013). It is believed that the relatiopdtetween “lover” and “ruffian” may have
historical significance in “protector of a prostay’ which was one meaning biilly circa 1706
(Harper, 2013)Bull as a verb, meaning to advance forcefully or tcoactvith violence—for
example to “bull through a crowd” (Merriam-Webst20,13)—was first demonstrated in 1710
(Harper, 2013). The expressitiully for you!” implying “worthy, jolly, or admirable” and
applied to praise someone or someone’s couragefinstgsed in the 1680s and became widely
popular in the United States in 1864, preservirgdhginal affirmative sense of the wdsdlly
(Harper, 2013).

Fundamental definition. In its most basic sense, bullying behavior candfendd as a
student’s repeated exposure to negative actiomsmbyor more other student aggressors (Olweus,
1993Db, p. 9). When two or more student aggresstaskaa victim, the action is commonly
referred to as mobbing. These negative actiongatanthe form of physical contact, verbal

abuse, spreading rumors, or social exclusion. Bujlglso requires an imbalance of power
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between the bullies and the victim. This is whaierks call an asymmetric or a lopsided power
relationship (Olweus, 2001, p. 24).

Historical examples over the centuriesAlthough systematic research on bullying
before the 1970s is non-existent, specific incideftbullying as a behavior have been
documented in writings and newsprint as early & 18s described in the Tom Brown book
Schoolday¢Koo, 2007, p. 109). Although not many books hdeeumented stories of bullying,
aggressive incidents using the wdwallying among school children and institutions were
extraordinary and upsetting, especially in thoseues serving boys exclusively (Koo, 2007,

p. 109). Most notably, on April 27, 188bhe Timesewspaper in London, England, reported
that a 12-year-old boy was bullied to death byaugrof older boys at the King’s School in
Cambridge. The article itself garnered so mucmétia that the public demanded authorities
initiate an investigation of the boy’s death. Theaf outcome of the investigation cited the
incident as a “misadventure” and no punishmentmated to the perpetrators involved (Koo,
2007, p. 109). One can only surmise that bullyiras & tolerable part of life in school for
students circa 1885, the same way it was througthrtithe 20th century.

Historical examples can be found in American newsphrough the 20th century,
indicating that a tolerance for bullying in factiged from the classroom level through the ranks
of school administration, who demonstrated an umgthess to protect students or the integrity
of the institution of academia. For example, onrbaby 18, 1952, three freshman students at
Proviso Township High School in Cook County, llisowere charged by Northlake police with
extortion and assault. The three accused studeptstedly bullied seven other students, and at
least one more who denied being a victim, duringpstiass every day for six weeks. The

objective of the three bullies was to obtain pockeney from the smaller boys as a “protection
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fee,” stating they would “fight their battles” farweekly fee that started at five cents. As the
weekly fee quickly climbed to 15 cents, the studem¢re further extorted by one of the trio who
would subject each boy to arm twisting and puncliifg was not paid daily. The harassment
and intimidation climaxed when the trio settledaoprotection fee of one dollar for the rest of
the semester. One of the victims finally verbaliaetbmplaint to his father about a sore arm.
After probing, the student reported the lengthyeseof incidents to his father, who in turn
reported the extortion and assaults to the polibe.media printed the names and addresses of
the juvenile perpetrators and the name of the gegtiteacher in th€hicago Tribunen 1952.

On April 23, 1963, an article ran in tkhicago Tribuneentitled “Grade School Bullies
Are Problems.” One parent cited in the article ctaimed that her son had only a two-block
walk to school in a nice suburban neighborhoodcbutd not make it. The bullies ripped up his
textbooks and his homework. She stated that wherired to embarrass him” by escorting her
child to school in the morning, noon for lunch, aitér school, she realized that the children
knew they were protected from punitive action bdethally and at school. The mother stated that
knowing this, the juvenile bullies had the nervetsh her off the sidewalk as well. The bullies
swore at the mother and yelled, “You can’t do agho us!” The mother brought the matter to
the attention of the elementary-school principal asked for help. Even though the principal
had caught the bullies in the act, he stated h&lgmt do much and went on to tell the mother,
“God help your kid; they’re really out for him, Satlays and Sundays, especially.” Another
mother took a similar problem in a different neighimod to the principal of her son’s school.
The mother said she was rudely informed by thatggeal, “I run a good school and don’t need
women coming around to tell me how to do thingsé¢B, 1963). Fifty years of hindsight later,

perhaps the article would be more appropriatdeditGrade School Principals Are Problems.”
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Acceptance of Bullying Changes

Countless examples of bullying similar to the thmeéed above can be found in
American newsprint throughout the 1970s, 1980s,1&8ds. Tolerance by teachers,
administrators, parents, and communities of oveatlivay” bullying in schools seemed to
climax to an end, however, on April 20, 1999, wialumbine High School in Littleton,
Colorado, suffered the most egregious act of schioténce to that date when Eric Harris and
Dylan Klebold killed 12 classmates and one teaelfter citing a general hatred of “jocks” and
faculty who looked the other way when they werdibdl(A. Coe, personal communication,
April 20, 2013).

Perhaps what is most disturbing about the Columéiteeks was not the information that
was released by the Jefferson County Sheriff'sd@ffbut more so the information that was not
released. In one case, county officials acknowlddiye years after the fact that they had met
privately after the attacks to discuss a 1998 affidfor a search warrant on Harris’ home after
the mother of a former friend of Harris reportegtdice that he had been threatening and
cyberbullying her son on Harris’ personal webdtgrthermore, the complaint stated that Harris
had been bragging about building bombs on his welasi well (Toppo, 2009). In those days,
posting information on the internet was not takemseriously, if even regarded at all, depending
on locality. As a result of the search, police fdansmall bomb matching the description on the
warrant near Harris’ home, but detectives nevesqated the affidavit or the supporting
evidence to a judge for further action (Toppo, 206frris had been making direct and exacting
threats publicly to individuals and groups via Wesbsite for no less than a year prior to the
Columbine attacks, but both police and school @ffscdismissed him as just a troubled kid with

no real means or opportunity to follow through agltsaction.

42



Bullying Legislation in the United States

Before the turn of the century, state laws addngssullying in schools were virtually
non-existent in the United States (C. Scheid, pglscommunication, May 16, 2013)—that is,
until January 27, 1999, just 82 days prior to Cdbure, when State Representative Charles
Scheid of the Georgia House of Representativesevantl introduced a bill that would prohibit
and discourage bullying, and require the implemenaof a character education program at all
grade levels. It would also institute “strike threati-bullying programs in all of schools. This
was the first of its kind and would commonly beereéd to later around the United States as
“Anti-bullying Legislation.”

In a conversation that he shared with me, RepraseatScheid himself stated,

Hey, you know, | was the victim of a bully myseifmiddle school, so | know how

it feels. In those days you were told to fight backl toughen up. | remember putting a

picture of my bully on punching bag to build up twrage to fight him. Things were

different then. We certainly know better today ttiegre are healthier ways to handle

things as adults and leaders.
The former Georgia State Representative descrisectompelling events leading to the
revolutionary bill he authored in 1999: H.B. 84,aph282 (O.C.G.A. § 20-2-751.4 and
O.C.G.A. 8 20-2-751.5) (C. Scheid, personal commation, May 16, 2013).

Representative Scheid first shared in brief theystb Brian Head, a student at Etowah
High School in Cherokee County, Georgia. In thedamester of 1993, Brian, who was a
heavy-set boy and classic target of victimizatiovag been the target of repeated harassment by
bullies at Etowah High School. Brian even came héno@ school bloody and beaten, but when

his father questioned school authorities aboutrBsiaondition, they told him that Brian was a
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boy and boys just fight. Brian’s father acceptad,talthough Brian did not. Brian apparently
decided that after years of victimization, somegiad to change. He secretly put his father’s
loaded revolver into his backpack and went to sthwas this the first time? Perhaps, but we
will never know. That day, while in economics classvell-known bully was victimizing one of
Brian’s classmates by slapping him in the facethat point, Brian, a common target himself,
stood up and demanded the bully pick on someonewnssize. The bully complied by slapping
Brian across the face, and Brian responded byngudlut his revolver, standing up, and pointing
it at the bully. As his classmates fled the roomaB squeezed the trigger, but the revolver did
not fire. Brian reportedly put the revolver to bisn head and yelled, “I'm sick of it!” and
squeezed the trigger again. The revolver dischangedound and Brian Head, age 15, was dead
(C. Scheid, personal communication, May 16, 2008pd, 2002).

Representative Scheid himself had a 12-year-olcastime time of the next highly
publicized bullying incident just five years latarhich resulted in the death of E.T. Booth
Middle School student Joshua Belluardo, who was altsout age 12. As Scheid recalled, on
November 2, 1998, the bully, Etowah High Schootlstu Jonathan Miller, and the target victim
Joshua Belluardo—who happened to be neighbors—aevetke same school bus which serviced
both the middle school and high school, when Mitlegan to harass and torment Belluardo by
throwing condiment packets from the school cafatatihim. Belluardo reportedly looked at
Miller with revulsion in response to the harassmant Miller responded with a challenge to
fight. Belluardo accepted the challenge, but oncthradition that the fight take place on his front
lawn, not on the bus. Representative. Scheid ribigcat Miller’s trial, it was said that Miller
verbalized he would hit Belluardo from behind. As two got off the bus, first Belluardo

followed by Miller, Belluardo walked toward his yhand away from Miller when the latter
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rushed up and punched Belluardo in the back oh#uok, causing a microscopic tear in the
vertebral artery. Belluardo immediately collapsedhis knees as Miller continued the attack.
Miller subsequently left Belluardo for dead on trass and never looked back (C. Scheid,
personal communication, May 16, 2013; Junod, 2002).

Was Miller a bully to Belluardo? Both Belluardo’anents and Miller's parents can agree
on this: Miller did not repeatedly harass, intimtelaand victimize Belluardo specifically.
However, in middle school, Miller was referred lagtilty and staff to school administrators for
disciplinary issues on more than 30 occasions aslexpelled on 11 occasions. Faculty
members testified in court on the nature of Mibannruly conduct toward both teachers and
peers alike while in school. Miller continually as#ted his peers without provocation by
tripping and shoving them, and he was even knovapiioon others. Miller’s principal testified
that school officials suggested counseling for Hort, Miller's parents did not accept the
suggestions of the school administration (Quinr,(30

Students who rode the bus with Miller described hsya dreadful boy who intimidated,
threatened, and ridiculed all students with eqoatempt. He had reportedly punched another
student from behind during a prior quarrel (Quia@10). Therefore, was Miller a bully to
Belluardo? Reasonably speaking, no, one is notla éxclusively through one isolated incident,
even if that incident results in murder, as it with Belluardo. Belluardo by all accounts was not
repeatedly victimized by Miller; however, Millergeatedly victimized others and was
commonly known in his middle school and high schmmhmunities as a bully—that is, one who
repeatedly targets and victimizes physically andt@mnally weaker students.

Representative Scheid became involved in this iafiee community members and the

media demanded that government officials take adtiaghe wake of two deaths in five years in
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one school district. With the weight of a constitag, a family of his own to protect, and the
history of having been bullied himself on his shitauk, Representative Scheid pushed through
the bipartisan legislation that went into effectJuty 1, 1999 (C. Scheid, personal
communication, May 16, 2013). In doing so, Represere Scheid and the Georgia legislature
did what no government in the United States hacdmiore and set the groundwork for 48
other states to follow over the next 12 years (e&l, personal communication, May 16, 2013;
Junod, 2002).

Before Georgia enacted the first anti-bullying &agfion in 1999, only Vermont in 1994,
Oregon in 1997, and California in 1998 had lawsuedyg addressing the problem of bullying in
schools (National Conference of State Legislatiz6%3). In fact, of the three, Vermont was on
the cutting edge specifically requiring school lsato develop, adopt, and make available to
students and parents the policies prohibiting lsnast of students in school. Act 162, S. 313
even defined harassment and intimidation, conngdtito race, creed, color, national origin,
marital status, sex, sexual orientation, and diggburthermore, it outlined policy to include
procedures for reporting and investigating. HowgVermont never went as far as to call
harassment and intimidation which disrupts the atlacal process by the term bullying until
Act 117, H. 629 in 2004 (National Conference oft&taegislatures, 2013).

Oregon’s H.B. 3544 in 1997 simply required theeseducation department to establish a
two-year pilot program to address problems assediaith disruptive students by offering
counseling and social work services to the disugpstudents and training classes to their
parents. State and school leaders never went as faentioning the woroully or bullying.
Furthermore, they did not address consequenceldactions associated with the repeated

harassment and victimization associated with badjypehavior. Oregon would not address the
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matter of bullying until 2001 and did not requirgaetment of the legislation until 2004
(National Conference of State Legislatures, 2013).

California, through A.B. 499 in 1998, simply askbd State Board of Education to
develop guidelines, adopt policies, and fund progréo create a school environment free of
discriminatory attitudes and hate violence. In 2004lifornia readdressed the matter first by
using the worcharassmenin S.B. 257, and later in 2001 corrected itseltising the word
bullying to fund conflict resolution programs through AM. Chapter 646 (National Conference
of State Legislatures, 2013).

Hundreds of years after formal schooling beganyimg is still the most frequent form
of peer victimization in the United States. To dateery state in the union, except Montana, has
passed and enacted anti-bullying legislation whliefined traditional bullying and outlining
policy to include procedures for reporting and stigating bullying by both schools and law
enforcement. As a point of clarity, Montana'’s stgdgernment has published policy on bullying,
but has not passed legislation (Ramirez, 2013).

Evolution of Technology Applied to Cell Phone Cybduullying

APRANET/Internet. At 10:30 p.m. Pacific Standard Time on OctoberIZZH9, student
researcher Charley Kline, under the direction aféssor Leonard Kleinrock, sent the very first
text message through the Advanced Research PAggecicy Network computers, referred to as
the ARPANET, from Room 3420 of Boelter Hall at Uairgity of California Los Angeles to
researchers at Stanford University. The messageswgsosed to be the wolahin. Researchers
were able to send only the letters L and O befoeecbomputers crashed. Less than a month later,
researchers resolved the crash and the first ctunARPANET connection was created on

November 21, 1969 (Savino, 2011).
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Eventually, the ARPANET, sponsored by the Uniteakt&t Department of Defense,
transcended the restrictions of government reguiaand became widely available to average
citizens as the internet. By November of 1988, itibernet had extended to over 160,000 host
personal computers and was also located in Austr@ermany, Israel, Italy, Japan, Mexico,
Netherlands, New Zealand, and the United Kingdogbétbully Timeline, 2013). On January 1,
1989, the World Wide Web was created in Switzerlapn€CERN, a European laboratory for
particle physics. This was accomplished by chanthegnternet into a hypertext format
(W3.org, 2013). By January 1, 1990, search engtaesed to appear on the web, and on April
30, 1993, CERN announced that the World Wide Weblavbe free to anyone (Cyberbully
Timeline, 2013).

Electronic mail. Electronic mail, more commonly known after 1993%emsply “email”

(or “e-mail”), was born of the efforts of computarientists trying to find a way to use the
ARPANET. The first electronic mail messages moosely resembled facsimiles than anything
else because they were largely transmissions efiegifiles and documents to be delivered by
remote printers. Ray Tomlinson is credited withatireg modern email while working for Bolt,
Beranek, and Newman (BBN) Technologies in 1971. lifsan was inspired to do so by distant
colleagues who did not answer their phones. His@srasponsible for the @ symbol being used
in email addresses. Tomlinson noted that becauseagnhot commonly used in 1971, it made
sense to use the symbol to discern to whom or wtherelectronic mail was supposed to go; it
literally means “user at host.” Tomlinson conclugéts the only preposition on the keyboard”
(“The Net at 40,” 2009).

Cellular phones.Dr. Martin Cooper is credited with making the firgtnd-held mobile

phone call that did not need to be powered thraugar. This occurred on April 3, 1973, in New
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York City with his new invention, the Motorola DyTac (Oehmke, 2000). Ten years later, the
analog Motorola Dyna-Tac 8000X advanced mobile pheystem was introduced to the public.
Text messagingThe first text message to a mobile phone was sebftexember 3,
1992, when British engineer Neil Papworth usedcbimputer to wish Richard Jarvis, of
Vodafone, a “Merry Christmas” on his Orbitel 901 hbrie phone. Papworth did not receive a
reply because there was no way to send a text&rphone in those days—until Nokia’s first
mobile phone was introduced in 1993. Text messagfiaiged as a free service, but could only be
used between phones on the same network. The uatiod of Tegic technology in 1995, also
known as “T9,” which created “predictive” textingded on the letters one typed, enabled users
to send text messages with speed and efficienayedong that was not possible before. Texting
was about to become extremely popular (Arthur, 2012

Smartphones.Although IBM first developed a prototype as eardyl®92, Bell South
introduced the IBM Simon Personal Communicatorstle in the United States in August of
1994 and sold 50,000 units over the next year. Wais a primitive version of the world’s first
Smartphone. Over and above the capability to tréresma receive cellular phone calls, the
device was capable of transmitting and receivinlylee pages, in both text and voice format,
emails, and facsimiles (Sager, 2012).

Web-enabled phonesThe way people communicate gained substantial grouna
1996 when the Nokia 9000 became the first mobitenpito be commercially sold, allowing
access to the real internet. The service was ordifadle in Finland via the Sonera and
Radiolinja networks. In 1999, the first commeraialeiling of a mobile-specific browser-based

internet service, such as the one offered todag,iwdapan when i-mode was introduced by
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NTT DoCoMo (Aquino, 2011). This allowed people &euheir mobile phone to communicate
much as they would on a computer.

Cameral/video phonesOn June 11, 1997, the first camera phone was iadent
haphazardly when technology innovator Philippe Kpiny-rigged his mobile phone with a
digital camera and emailed still photographs ofrf@&/born daughter to family and friends in
real time (Agger, 2007). Three years later, Shalgased the J-SHO04 in November of 2000 as
the world’s first commercial mobile phone with amegrated digital camera and a photographic
resolution of 0.11 mega pixel; it was only avaitaii Japan (Debijit, 2010). Kahn had a
premonition of sorts in an interview withfired Magazinen 2000 when he stated, “With this
kind of device, you are going to see the best amtof things,” in reaction to a comment from
a journalist comparing Kahn to the likes of Mika&l/tomat” Kalashnikov, inventor of the
AK-47 assault rifle (Agger, 2007). When the abilityshare video was released to Northern
Europe with the advent of the Nokia 6600 in theosdcquarter of 2003 (Sundgot, 2003), it was
not long before teens around the world took tocdmera phone. They quickly employed it as a
tool for recording and transmitting humiliating ments in time. This included happy-slapping
and the publication of otherwise private or embssirag moments (Agger, 2007).

iPhone.The iPhone was released on June 29, 2007, and ethémg way we use cell
phones. Steve Jobs, CEO of Apple at the time, anoeld the iPhone to be more than a
communication tool—it was a way of life (Burrowsksharif, 2013). This was exemplified by
the media dubbing it the “Jesus Phone” becaudeegbdwer it wielded (“Where would Jesus
queue,” 2007). The iPhone distracted consumers é@hphone fashion and brand, and focused
more on technological innovations such as appboator “apps.” The iPhone also gave users a

comprehensive media experience, including thetgldi browse the internet on one’s phone
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with the speed one could have on a computer, asoesa networking sites, send unrestricted
texting, take videos and instantly post them tositel like YouTube, take still pictures and
instantly post them to websites, and voice-recarchame a few. Essentially, the iPhone was the
first phone to truly mimic a hand-held computer i({®ws & Kharif, 2013).

History of Cyberbullying

As technology has progressed, bullying has flogdsfponegan, 2012, p. 33). Over the
last decade, cyberbullying has evolved into its @lvanomenon, thus becoming a significant
singularity to be accounted for (Tokunaga, 201@2). The worctyberbullywas believed to be
coined by Canadian researcher Bill Belsey in th@0$9B. Belsey, personal communication,
July 17, 2011).

The earliest examples of cyberbullying may haveioed through chat rooms, as this
was the most common form of communication betwesap|e on the internet in the early 1990s.
Online forums offered a collective hotbed for yoynapple to attack each other (Subrahmanyam
& Greenfield, 2008, p. 120). Chat rooms then becpmete one-on-one or group-specific when
America Online Instant Messenger, commonly knowAIl&s, supplemented the chat room with
private and instant messages (Donegan, 2012, plt343s not until the school shooting at
Columbine High School in 1999 that school admiaistrs considered traditional bullying as a
serious problem while recognizing its ties to tigbar world (Paulson, 2003).

Fundamental definition. Belsey has provided one of the most complete difig of
cyberbullying:

Cyberbullying encompasses the use of infoonand communication technologies
such as email, cellular phones to include text agess, instant messaging, defamatory

websites, and defamatory online personal pollingsies, to support deliberate, repeated
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and hostile behavior by an individual or grouptiseexpected to hurt or humiliate

others. (B. Belsey, personal communication, July202.1)

This definition is widely accepted because Belseytognized as a subject matter expert in the
field as founder and President of bullying.org.

Traditional bullying versus cyberbullying. Traditional bullying differs from
cyberbullying in many ways, even though cyberbuallyresearch is largely guided by the
conclusions drawn in historical bullying literatyfeokunaga, 2010, p. 82). Technologies such as
computers and cell phones offer a unique advarntatiee bully of yesteryear and the bully who
may have never been. These technologies give ayliedan opportunistic and clandestine
avenue of approach for their attacks (Hinduja &R, 2006, p. 153), but depend to some
degree on technological expertise (Smith, 20183p. Anonymity is perhaps one of the bully’s
most intimidating qualities. Cyberbully attacks aften indirect rather than face to face (p. 83).
Temporary electronic mail accounts and pseudonynehat rooms are just two ways that make
identifying cyberbullies difficult (p. 153).

A greater problem with cyber-attacks is the lackugbervision in cyberspace (p. 153).
Historically, bullies must be aware of their envinoent under the supervision of faculty and
staff. In cyberspace, however, there is very lgtipervision in internet chat rooms, and no
supervision or regulatory agency monitoring privaiessages through instant messaging
programs, electronic mail, or text messages on @h@m 153). An associated effect in
cyberbullying is that neither the bully nor the eb&er witnesses personally observe the victim’s
immediate reaction (Smith, 2013, p. 83). A printipative for traditional bullying is
rationalized by the notion of one gaining sociats$ by demonstrating dominant abusive power

over others in front of witnesses. However, in epodying, the perpetrator will often lack this
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(Hinduja & Patchin, 2006, p. 153). Most notablye #xtensiveness of the potential audience is
decidedly larger, as cyberbullying can reach paldity large audiences in a peer group,
compared with the small groups that are the usudikace in traditional bullying.

Finally, it is difficult to escape from cyberbulhg because the target can receive text
messages to his or her cell phone, or access hwetdite comments anywhere at any time
(Smith, 2013, p. 83). Cell phones present a unpgablem with cyberbullying. Most cell phone
users keep their cell phones on and in close priokifhhis affords cyberbullies the opportunity
to attack the victim on a continuous basis. Theeefthe hollowed sanctuary of home where
victims of bullying historically seek refuge is ettively breached (Hinduja & Patchin, 2006,
p. 154). This can only amplify the already emotidreumatic struggle that bullied victims
endure (Smith, 2013, p. 83).

Cyberbullying goes mobile As the digital divide between interpersonal comrmation
and technological communication amplified, the gty for inappropriate online behavior
increased with it. This continued through the mi@s with text messaging and email bullying
(Donegan, 2012, p. 34). Teens are especially hesess of communication forms such as
instant messaging, email, and text messaging, h&sverebsites such as blogs, social
networking, photo-sharing sites including Instagm Snapchat (which is unique to cell
phones as an application), and video-sharing sitel as YouTube (Subrahmanyam &
Greenfield, 2008, p. 119); all of these are acbésslirectly through today’s cell phones. The
popularity of Smartphones and social networking sitels have gained traction and worked in
tandem as tools for bullies (Donegan, 2012, p. 34).

With the advent of the Smartphone, particularlyftrst-generation iPhone, came the

innovation of applications, a tool frequently usgdcyberbullies. For example, a new app
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named LuLu allows women to rank men on a scale ftdam10. Women not only have the
ability to rate men and use tags like #sexualpanttie/gienicallychallenged, #manchild, and
#napoleoncomplex, but they can do it covertly ("8lapiPhone apps take collegiate
cyberbullying to new levels,” 2013). Other codedssages are generationally implicit, claiming,
for example, that a male has an STD using tags#iketCar (Levin, 2013). Given this
information, a reasonable conclusion is that soppe are used for sexual harassment and
personal humiliation. In other words, the appsuaed for peer-on-peer cyberbullying (“Popular
iPhone apps take collegiate cyberbullying to nexele” 2013). Other cyberbully apps include
The Ugly Meter (“iPhone app promoting cyber-bullyireaches 3 million users,” 2011),
Playbook (like LuLu, but for males to rate femajes)d iBoob, used to rate female breasts
(West, 2013).

Harris Interactive, Inc. (2011) suggested thatagens age 13 to 17 who use their cell
phones more extensively are at an increased riskdriencing and engaging in unsuitable cell
phone usage at school. Teenagers who use cell plescessively at school—defined as those
who send 60 or more texts per school day—are nikely lthan average users—defined as those
who send less than 60 texts per school day—to Ibploene misusers, become cyberbullies, or
experience victimization themselves (p. 3). Appnoxiely one quarter of all participants in the
Harris Interactive, Inc. study acknowledged sendi@gr more texts per day from their cell
phones (p. 2). The same research also suggestadeha who were cell phone misusers
similarly took part in other at-risk actions suchteuancy and cutting class more excessively
than teens who used their cell phones approprigbel§). Finally, 49% of all teens confessed to
using their cell phone in class when they shoultebening and 40% experienced some sort of

harmful or inappropriate action from other cell peausers, while 23% admitted to engaging in
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harmful or inappropriate action on their persorel phones to include cyberbullying (p. 5). |
found these data to be both significant and digtgrivith regard to the impact of cell phone
cyberbullying on victims’ attendance, academicsl social and personal life in school.

Historical examples of cyberbullying.Generally speaking, cyberbullying accounts for a
palpable segment of total bullying in young peoplegut one third of all bullying incidents
(Tokunaga, 2010, p. 82). While Ryan Halligan ofé&s3dunction, Vermont, was certainly not the
first victim of cyberbullying, he is noteworthy afention in starting the story of the impact of
cyberbullying on a victim’s attendance, acadenmacsl social and personal life in school. Before
Halligan suffered cyberbullying in the summer begwdis seventh- and eighth-grade years, he
was bullied as a skinny fifth grader. The tradiibphysical and emotional bullying went off and
on for years, and Halligan and his parents disecusbBanging schools or doing home schooling
(Halligan, 2013).

The cyberbullying was not apparent at first anteld®nly a few short months via
computer, particularly America Online Instant Mesger. The cyberbullying first started when a
school bully, who befriended Halligan, turned iatoyberbully accusing Halligan of being gay.
Halligan would even run out of class in tears laébat fall after an online episode found its way
into a classroom. A popular middle-school girlialiy defended Halligan online and later turned
against Halligan to gain further social status. ghkallegedly pretended to start an online
romance with Halligan while posting all of theiiyate conversations on other websites over the
summer. When Halligan tried to approach his neWrgind in person on the first day of school,
she called him a loser and said in front of herfds that she was only joking online and did not
want anything to do with him. Halligan’s middle-edh environment was as toxic in person as it

was became online after school. Halligan discuss#xde with another boy online and
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ultimately committed suicide by hanging himself@atober 7, 2003 (Halligan, 2013). In an
email conversation with the researcher, Halligdatber could not recall the exact number of
school absences incurred due to cyberbullyingdilistate that Halligan’s grades declined
significantly preceding his death (J. Halligan,qmral communication, June 10, 2013).

In another noted example, if one had internet acaeany time after November 3, 2002,
one may have likely been part of the estimatedholifien viewers of the two-minute viral video
featuring the heavy-set 14-year-old Ghyslain Razagh school student from Trois-Rivieres,
Quebec, Canada, who clumsily imitated light sabeves from the Star Wars series (“10 years
later, ‘Star Wars Kid’ speaks out,” 2013). Raza m#tk film in his high school television
production studio and left the tape on a shelf whiewas discovered by classmates some time
later. After the film was digitalized and uploadedhe net via Kazaa on school computers
without his knowledge or permission, Raza enduggds$sment and mockery from his
classmates and the general public for years, cgirsm to drop out of school and finish his
current semester of school in a psychiatric waakeRater stated that no matter how hard he
tried to ignore the harassment, he could not gelydvom it. Raza also stated that what he saw
in online messages to him was violent. Peoplehotdto commit suicide and he contemplated
it. Raza calls the multi-year episode a very dadamant in his life. He lost what few friends he
had and eventually had to change schools. Razductettthat he could not help but feel
worthless, that his life was not worth living. “T¢ar Wars Kid” remains one of the most shared
internet videos of all time (“Star Wars Kid,” 2013)

The Rehtaeh Parsons case is an extreme exampie iofipact of cell phone
cyberbullying on a victim’s attendance, academacsl social and personal life in school. In

November 2011, Parsons, who was just 15 yearsv@dt with a friend to a home with a small
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party of four boys who were drinking excessive antswf alcohol. Parsons recalled very little
about the event as she too became intoxicatedheAdpex of the event, one boy raped her while
another boy captured the episode via camera pliBehtaeh Parsons, Canadian girl, dies after
suicide attempt; parents allege she was rapeddoyd,” 2013). The images were circulated via
text over the next three days and quickly wenthat@Parsons’ Cole Harbour High School and in
her town of Dartmouth, Nova Scotia, Canada (“Thigpe culture,” 2013). Parsons began to
receive frequent text messages and Facebook messader cell phone from unknown people
petitioning her for sex and sexual favors. Manylstus in school were calling her names,
including “slut” (“Rehtaeh Parsons, Canadian glrés...,” 2013).

The various situations eventually led Parsons txlkwle that she could not go back to
Cole Harbour High School. She was never left alome her friends turned against her. The
fallout of the incident that included cell phondeybullying was more than she could handle.
The Parsons family had to move out of the commuamity Rehtaeh transferred to Halifax
(“Rehtaeh Parsons, Canadian girl, dies...,” 2013) Migsed more school there after checking
into a hospital as she struggled with depressiogeg and thoughts of suicide while dealing
with an unremitting barrage of toxic social mediBh(s is rape culture,” 2013). Seventeen
months after the initial incident, following frequigpeer harassment attributed to the distribution
of photos via text message and Facebook, Parsmped suicide by hanging herself in the
bathroom at her home. The attempt initially failbdt she was taken off life support three days
later (“Rehtaeh Parsons, Canadian girl, dies...,”300ne of Parsons’ last posts on Facebook
was a photo of herself with a quote from Dr. Mattuther King Jr. stating, “In the end, we will
remember not the words of our enemies, but theastlef our friends” (“This is rape culture,”

2013).
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Legislation Applied to Cyberbullying in the United States

The First Amendment of the Constitution of the @diStates of America is arguably the
most prized of all constitutional amendments byditigens of this country (“Paralegal guide:
First Amendment rights,” 2013). Within this documhehe First Amendment prohibits the
making of any law abridging the freedom of spedtbwever, the interpretation of any part of
the Constitution has never been done with easeragmdly emerging technology is challenging
the practice of how school officials and policymekstudy the specifics of technology with
pertinent legal value while considering the sapdaiitthe First Amendment (Pike, 2008, p. 972).

The First Amendment is of fundamental concernlfierissue of cyberbullying because
no actual physical assault occurs (Pike, 200878).9The bully would like to hide under the
guise of the First Amendment’s freedom of speedhlenthe target victim of intimidation and
harassment is met with verbal and emotional distagsl, from time to time, threats of physical
violence. This has historically challenged schabhaistrators and policymakers because the
practice of leveraging the school code of condadtp often occurs after the actual physical
threat has been fulfilled. Not long ago, school adstrators and policymakers found it easy to
refer to existing local, state, and federal lawsassning physical assault. Cyberbullying and, in
particular, cell phone cyberbullying challengedsthractice and challenged the extent to which
students are entitled to free speech.

The First Amendment as it is applied to schooliglste is widely acknowledged to be
covered by the “Tinker Trilogy” or “Tinker Test” dinng school hours or at a school functions
(Pike, 2008, p. 972). In either sense of the wdndker’s foundation lies ifinker v. Des
Moines Independent Community School Distd&69), in which the Supreme Court decided

that when students are off campus, their expressatinued to be protected if it did not
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“materially and substantially” disrupt the educatibprocess on behalf of a plaintiff who wore a
black armband to school to publicize her objectmthe Vietham War. In this case, Tinker’'s
school sent her home and suspended her in violatiamewly adopted policy banning
armbands. The suspension was later revokekér v. Des Moines Independent Community
School District 1969).

In Bethel School District v. Frasi€d986), the Supreme Court expandedrorkerand
held that it is appropriate for a school to disasse itself from speech that is vulgar, lewd, and
wholly inconsistent with the fundamental valuegpublic school education. The decision was
tied to a speech Frasier delivered during schoot$to a voluntary assembly of over 600
students, some as young as 14 years old, in wiaalséd sexually explicit innuendo and graphic
language. The resulting punishment from the schaasl a three-day suspension and
disqualification from delivering a speech at gradra Two lower courts previously sided with
Frasier allowing him to speak at graduation. Thpr&une Court overruled the decision of the
lower courts three years lat@&@dthel School District v. Frasigef986).

Lastly, inHazelwood School District v. Kuhimei@r988), the Supreme Court held that
educators do not offend the First Amendment by@sieig editorial control over the style and
content of student speech in school-sponsored ssipeeactivities—in this case, the school
newspaper—as long as their actions are reasonalalgd to legitimate pedagogical concerns.
The case was filed by students after the schootimal halted the printing of two articles
scheduled for publication. The first article rectahthe story of three pregnant students, their
use of birth control, and their sexual philanderifige principal felt this topic was not
appropriate for the school’s younger underclassrba.second article told the story of students

with divorced parents, one of whom harshly crigclza father without offering him the
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opportunity to tell his side of the story or askimg permissionHazelwood School District v.
Kuhlmeier 1988).

Although school administrators must carefully olbsdahe “Tinker Test” in making
policy and administering punishment for on-campysression, off-campus expression has
historically proven more puzzling to manage andsee. In 1969, when the Supreme Court held
that students do not “shed their constitutionahtsgo freedom of speech or expression at the
schoolhouse gateT{nker v. Des Moines Independent Community Schistti€l, 1969), there
was no legitimate question about the location efgbhool house gate or of a particular student’s
proximity to the gate. In the 45 years that havespd sincd&inker, students have embraced cell
phone-enabled technologies to expedite communitatiol are progressively able to impact
other students from afar, distorting the distincto®tween speech on or off school grounds. The
capacity to impact others in space and time, otiserknown as “telepresence,” creates
significant difficulties for the courts (Pike, 2008 973).

Enter into discussion the Supreme Court decisidbhaplinsky v. New Hampshire
(1942), in which Justice Frank Murphy developedea-tier theory of the First Amendment in
the unanimous decision stating:

There are certain well defined and narrowtyiteéd classes of speech, the prevention
and punishment of which has never been thouglaise mny Constitutional problem.
These include the lewd and obscene, the profaaditdlous, and the insulting or
‘fighting’ words, those which by their very utter@inflict injury or tend to incite an
immediate breach of the peac€héplinsky v. New Hampshir&942)

Justice Murphy went on to declare, “It has been wlgderved that such utterances are no

essential part of any exposition of ideas, andé&seich slight social value as a step to truth that
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any benefit that may be derived from them is cleattweighed by the social interest in order
and morality” Chaplinsky v. New Hampshir#942). Jurisprudence reasonably leverages
Chaplinsky v. New Hampshijraffirming that school districts are arms of tlewvgrnment and
students are citizens of this nation (Miller, 2002627), further recognizing that on-campus
speech, even facial expressions used as speeche cantricted by the state’s interest in
effectual public education (Pike, 2008, p. 973).

The difficulties facing cyber-speech are the amitygof where the speech takes place
and where it is accessed, whether the action afrbyllying is done during or after school
hours, and whether or not the device used to trarmsmeceive the methodology was personal or
school-sanctioned. In other words, did any pathefaction take place within the school house
gate (Pike, 2008, p. 1002)? To answer this, scadwlinistrators and policymakers rely on the
act of telepresence (p. 1002). Telepresence refexset of technologies which allow individuals
to feel as if they were present, to give the apgeae of being present, or to have an effect of
being present at a place other than their truditmc# Telepresence—Next generation video
conferencing,” 2013). Examples of how active tedspnce could be achieved include, but are
not limited to, the telephone, more often todayel phone and all of its applicable
technologies, instant messaging, texting, emad,\aabsites (Pike, 2008, p. 1002). Schools must
identify the method of telepresence; determinbef¢peech was on or off campus; decide
whether or not there was a disturbance or whetltenpectured disturbance is eminent, in which
case no “Tinker Test” is needed; and determine ndradr not the speech was inappropriate
(p- 1002). If reported by a third-party studenthisre evidence that the offender had a
reasonable intent to communicate the threats @skarent, which implies an intent to disrupt

(p. 989)?
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School administrators in the millennial generationst take an active role in educating
themselves and their faculty about cyberbullyind #re implications associated with it. If
school administrators are not entirely familiarm@merging technologies, they will likely be
ineffective in enforcing the telepresence criteriand will therefore be incapable of taking
appropriate action on students who are cyberblyiurthermore, they will likely lack an
understanding of the impact the phenomenon may tiavkeir school (Pike, 2008, p. 1006).
Practices of Cell Phone Cyberbullies

According to Olweus (2008), cyberbullying has sam&ue characteristics that could
enable a sense of compromised safety in schoblkeonability to otherwise attend class.
Maslow’s (1943) theory also argued that a safesapgbortive school environment free of
harassment and victimization is critical for chddrto learn and grow. Since the intent of this
study was to understand the essence or experiéiice wictims of cyberbullying, the
methodology described in Chapter Three is espgdmalbortant for identifying if and how
cyberbullying impacted the victims’ attendance,dwraics, and social and personal life in
school.

Cyber-harassment.Harassment is defined as the use of repeated arststent words,
conduct or action that, being directed at a spepi#irson, annoys, alarms, or causes substantial
emotional distress in that person and serves nonege purpose (Kowalski et al., 2012, p. 63).
Cyber-harassment is generally looked at as a uraueof bullying that involves recurring
distasteful and abusive messages transmitted tadhm. It usually transpires via direct
communication conduits such as text messaging ail gbut it may also take place in public

chat rooms or discussion forums (p. 63).
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Text wars. Text wars encompass one or more cyberbullies aadvimtim. The basic
premise of text war methodology is for the cybelibslto transmit hundreds or thousands of text
messages to the victim’s mobile phone. This ledvewictim with both an overwhelming
number of messages and possibly a hefty cell phdingowalski et al., 2012, p. 63).

Denigration. Denigration occurs when one sends untrue or faleemation to others
about someone. Spreading rumors and texting omgodittimed or digitally altered
photographs are some of the most popular methoolwglski et al., 2012, p. 63). Recent events
similar to the Rehtaeh Parsons case, which incltiledpreading of sexual photographs via
texting the target and causing enormous embarragsheve highlighted the pain associated
with denigration.

Flaming. Flaming occurs when two or more individuals engagen emotionally
charged exchange in a public forum online. Flanainty occurs when it is viewed by a grander
cyber audience, such as a chat room. Thereforentine isolated methods connected with
texting or email would not be associated with flagh(Kowalski et al., 2012, p. 62).

Impersonation. Impersonation typically happens when someone brieséisomeone’s
user account on a website, email, IM, or chat remih pretends to be the account owner for
malicious purposes. While assuming the identitthefvictim, cyberbullies can send offensive
messages, sexual messages, or sexual images iy, adnesing the target to become ridiculed or
ostracized (Kowalski et al., 2012, p. 64). In sarases, cyberbullies have created webpages or
mirror accounts of the victim. However, most casesur when user names and passwords are
compromised, usually by a current or former friend.

Outing and trickery . Outing denotes sharing someone’s secrets to eadsahnis or her.

Trickery occurs when the victim is tricked by someanto sharing personal secrets. In each
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case, the bully posts the information on an opennfioto humiliate the target (Kowalski et al.,
2012, p. 65). This was the case with Ryan Halligan, as previously detailed, and led to his suicide.

Exclusion. Whether students are on- or offline, there is a perceived notion of being “in”
or “out’—that is, one is either with the “in-crowd” or the “out-crowd” (Kowalski et al., 2012,

p. 66). Socially, as noted earlier with Maslow, everyone has a basic human need, want or desire
to be included by others. This is usually a point of fulfilling both one’s safety and self-
actualization needs in accordance with Maslow’s (1943) hierarchy of needs (p. 370). A
considerable amount of social behavior, especially as adolescents, is directed by efforts to be
accepted by others and to prevent exclusion by all, otherwise known as social-death. Exclusion is
a very dangerous practice by cyberbullies and can occur very passively. Examples include being
“defriended” on Facebook or related social networking sites, or being taken off a buddy list
similar to those on America Online Instant Messenger (Kowalski et al., 2012, p. 66).

Ostracism. Gstracism can be real or perceived. Online ostracism occurs when one person
does not respond to another. It can also be perceived as ostracism if, for example, one does not
respond to a text in a timely or prompt manner as there is a certain social faux-pas in not
responding to texts quickly in the cyber world (Kowalski et al., 2012, p. 63).

Cyber-stalking. Cyber-stalking transpires when someone sending a person repeated
messages that are threatening or intimidating (Kowalski et al., 2012, p. 67). This can have the
same effect as the hang-up phone call or the act of physically following someone. Cyber-stalking
usually occurs via text messaging and is less commonly achieved through social media and
email.

Video-recording of assaults. © increase the victim’s level of humiliation, cyberbullies

first act as bullies in this unique realm of cyberbullying (Kowalski et al., 2012, p. 67).
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Cyberbullies first digitally record an assault b target, most often via cell phone, and then
upload the recorded assault to a website such a$ee for hundreds or thousands to see and
comment on. Unfortunately, it is much easier tooagdla video to the internet than it is to
remove a video from the World Wide Web. Gyslain &sazase, described earlier as the “Star
Wars Kid,” is an early example of unwanted notgrihd fame online (p. 67).

Happy slapping.According to Kowalski et al. (2012), happy slappstgrted on the
subway trains of London, England, and has now teféour schools. Happy slapping occurs
when a person, usually a teen, runs up and slegrsd@m passerby—or even not random—while
another teenager films the incident on a camera@lo Smartphone. The incident is then
uploaded to the internet or texted using the sagtielar device on which the victim was made a
mockery (p. 67).

In both cases, video recording of assaults andyhslapping are becoming extremely
popular in the United States and elsewhere. Incase, an 11-year-old student was ferociously
assaulted in the hallway of his school as classsraptured the event via cell phone camera.
Photographs documenting the attack were subseguandiled to the bully and his
acquaintances as well as other observers to hteniha victim further. In another incident, a
boy in the United Kingdom was killed in a happypglang incident. A bully slapped the boy so
violently that he fell and hit his head on the aete floor. Camera phone pictures documented
the boy trying to talk as he lay hemorrhaging tatdgKowalski et al., 2012, p. 67).

Counseling Methodology and Coping Strategy

Previous studies on cyberbullying have revealenlexteffect of psychiatric symptoms

such as anxiety, depression, interpersonal seigitand obsessive-compulsive on

cyberbullying, in both the cyber victim and the eytlly (Aricak, 2009, p. 167). Cyberbullying
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is also connected with being an associative predictaddictions and addictive personality
traits. For example, O’Neill observed the compwdsmature of electronic communication, going
so far as to use the wocgtberbullywhen describing the loss of character and sooiarol in
internet chat rooms (M. O’Neill, personal commuti@ma, December 12, 2011). In her
observation, as the number of electronic messagdwmaged increased and control over social
favorability was at stake, people often obsessivedprted to the denigration of other electronic
communicators (O’Neill, 1995).

As noted by Kowalski (2008), victims of cyberbutigi are often unwilling to report their
abuse to a parent or other trusted adult. Repotti@dnarassment and victimization presents a
challenge for parents and counselors. Victims bkecgullying may be disinclined to share their
encounter for many reasons, including, but nottichto, the fact that victims fail to recognize
they have been cyberbullied. Victims also fear thatattacks will escalate if the cyberbully gets
into trouble and, finally, victims fear their patenvill remove their computers or cellular phones
in an effort to protect them.

Any sign of a student’s anxiety, depression, or &al-esteem should be the primary
point of interest for parents and school officidewalski, 2008, p. 45). Victims should be
counseled and encouraged to realize they are fatlhtand cyberbullies must take
responsibility accordingly. It is suggested thatircgelors tending to students who cyberbully
should focus on helping their students understhadeéverity and significance of their behavior.
This is especially true with cyberbullying, whendlkes do not fully comprehend the cause and
effect of their actions. Counselors should assiflids in developing both an understanding and
awareness of their actions in an effort to prewamytreoccurrence of cyberbullying (Rigby,

2003).
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One-on-one counseling for cyberbullying and mattérsonfidentiality issues can be
difficult to navigate. School officials in most lal¢ties are mandated to report child abuse, which
can include any cyberbullying that involves sexyabkplicit images of a minor. If cyberbullies
are forwarding or distributing such images, they effectively dispensing child pornography,
which requires law enforcement attention. As tlegifiency of “sexting” increases, counselors
will need to sharpen their knowledge of legal matessociated with such behavior (Battersby,
2008).

Need for the Study

Another verse from theloly Bibleechoes the motivation for conducting the present
study: “For the ruthless shall come to nothing #rescoffer cease, and all who watch to do evil
shall be cut off’ (Isaiah, 29:20, New Living Traagbn, p. 538). Current studies tend to focus
exclusively on the conundrum of cyberbullying rattien on the tools that can be used to
resolve the problem (Slonje & Smith, 2008, p. 14His is particularly evident with cell phone
cyberbullying and the rapidly emerging technologgikable to cyberbullies and their victims
with cell phones (Brenner, 2013; Morgan, 2013,4¥)1Current research also seems to look past
cell phone use applied to cyberbullying, even thoather research has suggested that more
Americans are becoming cell phone-mostly intersetsi (Brenner, 2013) and teens increasingly
favor communication via texting over all other mgah communication, including face-to-face
(Lenhart, 2012). Lastly, current research has dieded to use quantitative internet surveys
addressing preconceived philosophies about cydgibglrather than attempted to investigate
the phenomenon by understanding the stories tofzhbtycipants who have lived through the

experience first-hand (Hinduja & Patchin, 2007, 00Dokunaga, 2010).
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While extensive research has been executed idegifiie side effects of the stress
associated with bullying and cyberbullying, incluglinsomnia, enuresis, headaches, and
abdominal pain (Aricak, 2009, p. 167; Darstadt & &, 1999, p. 34; Stickley et al., 2013,

p. 1), little research has investigated how cybkyimg impacts the victims’ attendance,
academics, and social and personal life in schRgokassortment of documented cases have cited
stress-related symptomology as being causal twert immunity to infection, resulting in an
assortment of problematic health complaints (Turg).e2012, p. 6494; Vaernes et al., 1991,

p. 17). While few can argue about the rational eation between student health and school
attendance, the present study may be able to uaddrgrough the participants’ experiences the
degree to which psychological and physiologicaé stfects of stress influenced their decisions
about attending school.

Finally, students often miss school because thayghysical harm at school (McClure &
Shirataki, 1989, p. 490; Morgan, 2013, p. 148). M/tiaditional bullying normally ceased when
a student entered the safety and security of hiebhome, this is no longer the case (Hinduja &
Patchin, 2006, p. 154). Text messaging via celhghas well as chat room activity appears to be
causing widespread disruptions and absenteeismgltire regular school day and may threaten
adolescent social and emotional development (KaEatchenhauer, & Belshack, 2009, p. 32;
Raskauskas & Stoltz, 2007, p. 565). In dozens otidented cases, students have rapidly or
instantaneously spread rumors to other studentextabout fellow students. Given the
enormous number of students with cell phones agid éxponential rumor-spreading capability,
schools will likely continue to deal with such iastaneous communication and its impact on
victims’ attendance, academics, and social ancopatdife in school (McQuade et al., 2009,

p. 160). Students avoid school following cell phagberbullying for many reasons, both social
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and personal, including embarrassment, shame castraexclusion, and fear of physical harm.
Furthermore, 93% of cyberbullying victims have ngpd feelings of sadness, hopelessness,
depression, and anxiety (Raskauskas & Stoltz, 200569). Understanding the complexity of
these feelings and emotions and what they meanrh@lgyeducation professionals and other
government policymakers direct initiatives to regltite phenomenological problem of cell
phone cyberbullying.
Summary

To date, little research has been conducted toratadel the relationship between
cyberbullying via cell phones and its impact ontims’ attendance, academics, and social and
personal life in school (Kowalski, Limber, & Agatst, 2008; Mark & Ratliffe, 2011;
Raskauskas & Stoltz, 2007). The swelling accessiltd cell phones with internet technology
has provided a generation with both new and undichways to bully. The purpose of this
research was not to place blame on any group—sareichers, school administrators, public
officials, and certainly not the young people inxgal in cell phone cyberbullying behavior.
Rather, | hope this work will advance awarenessuartterstanding of the increasingly complex
social, psychological, and academic problems sading cell phone cyberbullying’s impact on
the victims’ attendance, academics, and sociapansonal life in school.

While quantitative research has studied numerops gacyberbullying studies (Hinduja
& Patchin, 2007, 2008; Slonje & Smith, 2008; Tokgaa2010), this research often lacks the
voices and stories of all participants associatigd the phenomenon. Understanding the lived
experience of the participants may in fact reveatarquestions than answers. The nature of pure
gualitative phenomenology in this study allowedasea researcher to explore the experience as

the participants understood it without obligatiorfdregone conclusions.
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CHAPTER THREE: METHODOLOGY
Overview of the Study

The purpose of this phenomenological study wasseiibe and understand the shared
experiences of students in a medium-sized pubdjb Bchool in Northern Westchester County,
New York, who were exposed to cell phone cyberlngjyand the impact this phenomenon had
on the victims, academically, personally, and dbgGipossibly resulting in absenteeism and
difficulty in learning (Creswell, 2007, p. 103). Rdis research, cell phone cyberbullying was
defined as actions that use mobile phone techredogith or without internet service to support
the deliberate, repeated, and hostile behaviomlpdividual or group that is intended to harm
another or others. This behavior can be achievedigih one or more of the following, which
includes, but is not limited to, intimidation, coolt manipulation, humiliation, false discrediting,
putting down, or embarrassing another or othersséBe 2005; Cell Phone Safety, 2013;
Creswell, 2007, p. 103).

Research Design

The design of pure phenomenology best suited thdydecause of the emotional and
psychological impact one endures as a victim oedybllying. Quantitative methods would fail
to capture the essence of the shared experiencepuld one analyze the data and come away
from the phenomenology with the comprehensionntlerstand better what it is like for
someone to experience that” (Polkinghorne, 19886p.

The broad philosophical assumption about bullytognclude cyberbullying for the
millennial generation, is that bullying is simplyart of growing up (Limber & Small, 2003,
p. 445). One must deal with bullying as a learrergerience to discover how to relate better

with one’s peers. The victim of bullying must dolsoignoring the bully and the act of being
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bullied or confronting one’s attacker or attackeesd on. This past practice by parents and
school administrators has neither accounted fopflyehological trauma one may experience as
a victim of bullying, nor does it account for thenmer in which the victim copes with the
trauma during or after the harassment, intimidateord abuse (Lyznicki et al., 2004, p. 1729).
The above philosophy also puts the victim at reskenidure greater physical harm and possible
overt embarrassment in front of one’s peer grougld@an, 2012).

Over the past two decades, however, the abovesamlocal ideologies have changed,;
bullying and cyberbullying are now viewed as sesipoblems that demand attention
(Campbell, 2005). The impartial certainty is thgberbullying, like traditional bullying,
involves an imbalance of power, aggression, anggative action that is frequently repeated.
This imbalance of power is shaped through eithecgdeed or actual physical, intellectual,
emotional, and/or social capital by both the vicand the bully (Stanton & Beran, 2009,

p. 247). In light of these influences, the imbakant power is causal to manifesting the
bullying and the persistence of the bullying (Olweli993b).

Since this study focused on cell phone cyberbuljyspecific details relative to this
phenomenon were used in the research methodolbgyd@tails of this phenomenon were
exemplified through the lived experiences of thaip@ants and were consciously directed
toward cell phone cyberbullying, as opposed toetkausivity of computer cyberbullying.

Research Questions

As previously noted, | believe the occurrence dif ieone cyberbullying was best
suited for qualitative phenomenological researdatabse it is important to understand several
individuals’ common or shared experiences withis fhenomenon (Creswell, 2007, p. 60).

Understanding the common or shared experiencdssophenomenon could help parents;
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teachers, and school administrators understand itvim&tans to be cyberbullied, what it looks
like, and how to address it. The following reseagabstions are of noteworthy interest:

1. How does the phenomenon of cell phone cyberbullgiifiect the victims on a

personal level?

2. How does the phenomenon of cell phone cyberbullgifect the victims on a

social level?

3. How does the phenomenon of cell phone cyberbullgifect the victims on an

academic level?
Participants

It was essential to select the participants of shisly based on their personal lived
experiences within the phenomenon of cell phonexyldlying and its possible impact on the
victims’ attendance, academics, and social ancopatdife in school. The participants of this
study were recent graduates of a medium-sized phlgh school in Northern Westchester
County, New York. The age range of the participavas between 18 and 22 years at the time of
the study.

The participants were former students of a meditr@dspublic high school who also
were in my clinical counseling caseload while atiag the school. The students had worked
with me in a client-to-counselor relationship i ghast. As stated previously in this study,
Rogers (1957) asserted that the relationship betweenselor and client should be integrated
for the purpose of promoting therapeutic progrelesemphasized the need for a trusting
interpersonal relationship between counselor alatloutlining necessary and sufficient
conditions conducive to creating a suitable psyatichl climate in which clients will

experience the freedom necessary to discover theass&iven Rogers’ expressed focus on the
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need for an existing relationship between two peoplelt it was essential to this
phenomenological study that | interview particigawith whom | had working relationships.

Bullying of any form is a sensitive issue and nmexdtool administrators would like to
suggest their school is a safe place in which ofiiccan learn and grow (Jacobsen & Polin,
2004, p. 37). Consequently, school administratoeualikely to volunteer their school for a
study examining current and active bullying behawioany form. Furthermore, the results of
this study could divulge information related to i@l or illegal activity, neither of which any
school would want to address. To resolve this cdnum, | contacted former students who were
my clients in the guidance office while attendingrhschool. The adult participants had
discussed the issue of cell phone cyberbullyingpwie in the past. The issues were resolved in
accordance with the academic and behavioral ne@sssf the time. No further counseling
ensued in relation to this study.

Setting

This study was conducted with recent graduatesnoéd@dium-sized public high school in
Northern Westchester County, New York. The highostlat the time of the study had a total
enrollment of 592 students. The demographics ohtgle school student population were as
follows: 83% Caucasian; 9% Asian, American Indialaskan or Pacific Islander; 4% African
American; and 4% Hispanic (New York State RepomdC2011-2012, 2013, p. 1). The
community is located less than 20 miles from thevN®rk City limits and has a total of 10,072
residents, with 2.9 members per household and s&amédusehold income of $140,547 per year
(Demographics for 10510, New York 10510, 2013).

The school district is comprised of one elemensatyol, one middle school, and one

high school. The elementary school and schoolidistdministrative offices are located on one
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campus, while the middle school and high school@rated on a separate campus less than a
mile away. The governing Board of Education attthee consisted of five school board
members, who were well educated and had profedsamr&ing backgrounds in law, finance, or
the management of businesses and corporate seadtuthe greater New York metropolitan
area.

It is important to note that the medium-sized puihigh school generally receives nearly
30 students per year from a feeder school in ahbeigng community. This transpires because
the neighboring school district only provides a dkengarten through Grade 8 education. Once
students finish eighth grade, they can opt to tearte one of three feeder high schools in the
county. This medium-sized public high school se&rgarner the lion’s share of the
neighboring feeder school district students eveyryas the top choice for both parents and
students. The students coming from the neighbdaader school district provide much racial,
ethnic, and socioeconomic diversity to the highostldemographic. Most students from the
neighboring feeder school district are minorityd&nts of Asian (Indian), African American, or
Hispanic descent. The students fit well into tHariaof the high school, and there is no obvious
rift between the medium-sized public high schoaltlsnts and the neighboring feeder school
district students at the high school level.

This site was selected for this project based warsgfactors that contributed to the
phenomenon of cell phone cyberbullying. First, ¢heas no total ban on the use of cell phones
during the school day. Using cell phones whilelass was restricted, but texting between
students and parents or between students andsttitemts during class was commonplace.
Many community members have staunchly opposed anyh students’ possession of cell

phones in large part because of the looming thoktrrorism to the New York metropolitan
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area and the need for parents to have immediatencmication with their children if warranted.
Therefore, students may use cell phones at wilhddunch and outdoors, and although the
practice is banned, students do use their phorteebe classes as well.

Second, most of the students attending this medized public high school had cell
phones. Furthermore, many students here had aetlypackages with critical features pertinent
to this study, such as text messaging, multimeadiasaging that supported still photographs,
audio and/or video texting, and email and inteaueess that supported apps or applications.
These features also allowed students to contriiousecial media message boards, forums,
blogs, and chat rooms as well as post “status eptlan social media networks such as
Facebook and Twitter throughout the day with podieed technology.

Lastly, the community was small in population aedgraphy. Although located in
suburban New York City, residents generally takdepm the fact that everybody knows
everybody. Because of this, students who are victficell phone cyberbullying have nowhere
to hide. Students cannot change schools withouhgayition to a private school or neighboring
district which is both costly and burdensome. Rusygmread quickly in a small school through
word of mouth and even faster through social m@dieQuade et al., 2009, p. 160).

Procedures

In phenomenology, the objective is to describestents related to the phenomenon as
they are, not as a researcher impulsively and nmeciléy interprets the events, words, phrases,
or themes based on past experience (Gall et &7,20 496). Dukes (1984) has suggested that
phenomenological research methodology differs father qualitative research studies both in
purpose and procedure. The duty of a phenomendalogisearcher is to describe and understand

the logic or meaning of an experience for any pgudint, rather than to discover causal
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connections or patterns of correlation between@pants. Dukes further asserted that the nature
of phenomenological study demands extensive stiidysmall sample, allowing the participants
to speak for themselves and tell the story of tinedd experience within the phenomenon being
studied. Since this particular study aimed to dbecnd understand the impact of cell phone
cyberbullying on the victims, academically, perdbnand socially, resulting in possible
absenteeism and difficulty in learning within aafie group rather than the impact of cell
phone cyberbullying in general, five research paréints were studied. In phenomenological
research studies, the number of participants caslsenall as one, although 3 to 10 participants
are recommended (Creswell, 2007, pp. 126, 131wk further asserted the importance of
phenomenological research in describing the measfitige phenomenon for a small number of
individuals who have experienced it (p. 131).

IRB approval was required before the research coedyin. First, | obtained a letter from
the school district superintendent to study pgséinis who graduated from the research site as
required by IRB. After | received IRB approval,dkad the research participants to join this
study by means of purposeful sampling becausehbdyconfided with me in the past that they
had been cyberbullied via cell phone. | also ol@diconsent from the participants themselves
before starting research in accordance with IREB@dares. This qualitative phenomenological
study depended primarily on individual intervieWig;us group interviews, and online journal
entries via micro-blogging by the participants tdlect data. These data collection methods
provided a better understanding of the impact dfgtene cyberbullying on the victims’
attendance, academics, and social and personal bfghool within this specific group.

Participant interviews were conducted via Skypeahse the participants had graduated

from high school and moved on to colleges arouedcthuntry. With Skype, | was able to use
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electronic voice recording procedures to saveits fo my computer’s hard drive. The focus

groups were conducted via secondlife.com througtiaavnteraction to assure both verbal and

nonverbal means of communication were accountedsavell as to ensure confidentiality

between participants. Participants were also agkede /Twitter to micro-blog feelings and

emotions that emerged over the course of the stady21st century method of journaling.
Data Collection

The individual interview was used as the primaryhud of data collection in this
phenomenological investigation. An interview invedvan informal and interactive process using
a series of open-ended statements and questiangHieprincipal researcher to the research
participants (Moustakas, 1994, p. 114). Althougleveloped, in advance of the individual
interviews, a comprehensive list of research qaestthat evoked an all-inclusive account of
each participant’s lived experience, it became s&ay at times to vary, alter or not use the
guestions at all. These circumstances occurreukietent that the participant shared his or her
full story of the experience of the phenomenonetam the bracketed question (p. 114). The
interview process was generally unstructured, batiged on producing all aspects of the
experience (Gall et al., 2007, p. 496).

The research participants were also asked to bomgrico a synchronous online focus
group which took place in real time, in my virtwdfice in secondlife.com, using avatars to
preserve and secure their anonymity. Some contavestainted online focus group research,
such as the lack of body language and voice infladbst in email exchanges and chat rooms.
The same concerns are also found in telephonisfgooups, although they are widely
recognized as legitimate (Blore et al., 2001, [2)1These important forms of communication

that aid both the researcher and the participantserpreting and analyzing in the real world are
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now available via the virtual three-dimensionalioalenvironment (Stewart & Williams, 2005,
p. 405). Using this virtual platform, each avataracognized by a detailed set of animated
emotions, so avatars can display both positivereagétive emotions and responses to the
comments of other group members or the facilitatbese nonverbal forms of communication
through body language sufficiently emulate theal-#@orld equivalents which, in turn, allow a
more comprehensive understanding of emotion andapiithin the virtual group (p. 405).

In the past, focus groups have been describedasteolled group conversation around a
given subject, which is supervised, guided if neagg and chronicled by at least one researcher.
They are differentiated by a well-defined implenaioin of group interaction to produce data
(Kitzinger, 1994, p. 105). Proponents of onlineusgroups agree that the groups facilitate more
open discussion, and they cite the comfortabléhreatening, and neutral setting of virtual
environments (Stewart & Williams, 2005, p. 397)miral and spatial flexibility, supported by
the World Wide Web, can be advantageous to bothebearcher and the participants. Research
subjects can be questioned over an extended arabtimte because of the benefits offered by
online communication (p. 413).

Journaling by research participants was encourdgedghout the study. Because
interviewing is widely regarded as the primary dadllection point for phenomenological
researchers (Creswell, 2007; Dukes, 1984; Gall e2@07; Moustakas, 1994), journaling by the
participants served as a source of field text (@edds2007, p. 131). The participants were
provided with my personal Twitter account to jouraswell as private access codes. As part of
the research instructions, participants were atkede pseudonyms instead of real names. They

were also asked to avoid confrontational behavithe shared blog and micro-blog (p. 141).
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Instrumentation

To accumulate data from the research participantisa interview and focus group units
of the study, | produced a series of research-bqsestions approved by the dissertation
committee and chair to stimulate discussion. Rebgaarticipants were asked to blog their
journal entries on an invitation-only Twitter miebbog that | created purposefully for this study.
The participants were also encouraged to micro-blmgut any thoughts, feelings, or emotions
that surfaced about the phenomenon of cell phoherbyllying at any time during the study.
Individual Interviews

The participants were interviewed for a more intdemalysis of their experiences.
Interviews were also used to analyze the degredich cyberbullying impacted attendance.
The participants were asked the questions founidemesearch design. | then analyzed the data
gathered from these questions and highlighted fsignit statements, sentences, or quotes that
provided understanding of how the participants eepeed the phenomenon (Moustakas, 1994).

Individual interview questions. The participants were asked broad general questions
(Moustakas, 1994, p. 180) to focus attention ohgyatg data that would lead to a textural
description and a structural description of theegigmces, thus ultimately leading to an
understanding of the participants’ common expersraf cell phone cyberbullying (Creswell,
2007, p. 61). The following research questions ved¢se used in the investigation. Some of the
guestions were open-ended, given the needs ofulg.s

1. Do you understand the definition of cell phone ehidying for the purposes of this

study?
2. Do you feel comfortable speaking with me today alyowr lived experience within

the phenomenon of cell phone cyberbullying?
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. Can you tell me, as much as you are comfortablerghaith me right now, what
have you experienced in terms of cell phone cyldbtibg?
. What contexts or situations have typically influedor affected your experiences
when you were cyberbullied via your cell phone?
. To your knowledge, did any of the following peopher know at any time about
your involvement in cell phone cyberbullying?
a. Parent or Guardian
b. Other family member
1. If yes, please specify, i.e., grandparent, ameté, sibling, cousin
a. Friend
b. Clergy member
c. School bus driver
d. Teacher
e. School counselor
f. School social worker
g. School psychologist
h. School nurse
i. School administrator
2. If yes, please specify, i.e., dean, assistant gahcprincipal.
a. Coach
b. Club advisor
c. Other school staff member

1. If yes, please specify, i.e., librarian, seangtaecurity guard.
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d. Other person(s) not listed above
3. Did you tell this person(s)?
a. Why or why not?
b. Were you satisfied with their response?
c. Did telling them stop the activity?
6. When is cyberbullying occurring via cell phone wuy experience?
7. Which associated technologies available on celhpe@re used to cyberbully via cell
phone?
a. Phone call
b. Voice mail
c. Text message using short message service
1. By one person
2. By two or more people at the same time with thentto invoke a text war
d. Text message using multimedia message service
1. Still photograph
2. Video recording
3. Voice recording
4. Hyperlink to a website with the intent to harasseaten, intimidate, humiliate
or blackmail you
5. Combination of any of the above
e. Taking a still photograph(s) of you without youmsent
f. Video recording you with your consent

g. Electronic mall
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h. Internet chat room

I. Smartphone application

1.

Please specify which app is used

8. Where does the cell phone cyberbullying take place?

a. Home

1.

2.

3.

4.

Before school
After school
After a reasonable bedtime during night hours

Weekends

b. School

5.

6.

On the bus or while being transported or walkinfréon school

. Breakfast or before first bell

While class is in session
Between classes
Lunch

School-sponsored activities after school hours, ¢labs and sports

c. Other dates, times or locations not listed aboleade specify.

9. Did you use your cell phone more than three hoargdpy?

a. If yes, does this time include use during the ragsthool day?

b. If yes, did you ever use your cell phone in class$ @what experiences came of

that?

10.Were you ever intentionally late to class to avbiel person or people involved in

your experience?
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a. Approximately how late were you on any given ocoa3i

11.Did you ever intentionally miss a class to avoid gerson or people involved in your
experience?
a. Was it a specific class on a regular basis?

12.Did you ever intentionally miss an entire day di@al or multiple days of school to
avoid the person or people involved in your expere®

13.Do you believe your grades or standardized tesesomere affected in any way due
to your cell phone cyberbullying experience?
a. If yes, please specify.

14.Did you ever personally experience a negative impadearning as a result of cell
phone cyberbullying?
a. If yes, please explain.

15.Did you ever experience any psychological or headthted complications that you
are aware of as a result of your cell phone cylbfibg experience?
a. If yes, please explain, e.g., insomnia, enuresiadhches, abdominal pain, and

other anxiety or depression-related issues.

16.Did you have friends before the experience of gletine cyberbullying?
a. Did you have friends after?

17.Did your experience affect any peer or familiahtelnships?
a. If so, with whom?

18.How did this experience impact you personally?

19.How did this experience impact you socially?
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20.Did you ever fear physical or emotional harm at&tlas a result of implicit
information sent to your cell phone?
21.Do you believe the teachers involved in your exgrese were aware that cell phone
cyberbullying had an impact within their classroom?
a. Why or why not?
b. If you believe that teachers were aware of the phmamon, do you believe they
sufficiently addressed it?
c. Did you feel there was any support for victims abdervers or corrective action
and education for the bully?
22.Do you believe that school leaders understandpbelhe cyberbullying?
a. Can they do anything about it?
23.Did your experience with cell phone cyberbullyimgpiact the way you feel about
school? Please expand and elaborate beyond ye@s or n
24.1s there anything else that you would like to shardiscuss with me about this
phenomenon?
25. Are there any relevant or important points of iag¢rand understanding that you feel
need to be clarified or elaborated?
Focus Group Interviews
The research participants were asked to participdtecus groups by joining
secondlife.com. They were instructed to use pseyrderand provide me with their pseudonym
or username prior to the focus group portion ofgtuely. The focus groups were held in my

virtual office by invitation only. Secondlife all@participants to use body language, speak, and
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text chat. Using a virtual office allowed the resbgparticipants to remain anonymous, thereby
encouraging a free and unobstructed exchange anation.

Focus group questionsl formulated the following focus group questionghthe target
objective of gathering data to answer the resequelstions. The questions were based on prior
research gathered in this study. The intent ofdkas group questions was to generate
additional discussion about the phenomenon ofptelhe cyberbullying and its possible impact
on the victims’ attendance, academics, and son@lp&rsonal life in school. The focus group
guestions were as follows:

1. Does everyone in the focus group feel comfortapéaking with me today and
interacting as a group with regard to your perstimet experience within the
phenomenon of cell phone cyberbullying?

2. Have you ever been physically bullied?

3. Have you ever been cyberbullied through traditionalns, i.e., by computer?

4. How does cell phone cyberbullying compare to traddl bullying or cyberbullying
via computer?

5. Did you know the bully(ies) before your experience?

a. If yes, in what context?
6. In your experience, what does cell phone cybermglynean?

7. Does it impact school attendance?

a. Period by period?
b. Day to day?
c. Over many weeks, months or even years?

8. Why does cell phone cyberbullying impact or not aopschool attendance?
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9. Did your experience with cell phone cyberbullyimgpact learning?

10.What grade were you in when you experienced calhpltyberbullying?

11.Why do kids cyberbully using cell phones?

12.Based on your personal experience, what typesaftecan cause cell phone
cyberbullying to start?

13.What dimensions, incidents, and people intimatelynected with the experience
stand out for you?

14.What are the primary thoughts or feelings that g@é&mom this experience?

15.How did your experience affect you in high school?

16.Does your experience in high school continue tecfyou today? Please expand and
elaborate beyond yes or no.

17.What coping mechanisms or strategies are usedalondin this trauma or manage

this experience?

Journal Entries

| requested the participants to maintain a jouohdheir thoughts and feelings during

their involvement in this study. Journaling is @fu method of data collection, specifically to

clarify implicit thoughts in order to formulate digit accounts and expand the data corpus

(Creswell, 2007, p. 290). The participants wereedgk create an anonymous, free Twitter

account using pseudonyms and follow me on my Twateount. Access to my Twitter account

was limited to the research participants by iniotabnly. The Twitter blog was completely

restricted from posting or viewing by anyone outsid this research study. | prompted the

participants with an encouraging message to mitwg-their thoughts or feelings whenever they

felt it was necessary. The micro-blog may alsoheeapeutic as other research participants can
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give feedback and comment on each other’s postesdages. | was the only person privy to the
true identities of the research participants aretiygsseudonyms. | followed their Tweets and
triangulated the data of the Tweets with the respsmof both the personal interview and focus
group questions.
Triangulation

| conducted the personal interviews on each resgaaricipant individually, followed
by focus group interviews on secondlife.com. Findlicollected the journal entries on Twitter
until | reached a point of data saturation. Usimg three points of data described above served to
strengthen this study by providing a complete ustaeding of the lived experience of each
participant through various data points rather thiae single data point. After | triangulated and
transcribed the data, | provided copies of thesttabed data as they applied to each participant
to conduct member checks. | asked each participasign a document verifying the data were
correct after each member authenticated that ieiospecific data were accurate.

Researcher’s Role/Personal Biography

| am a New Jersey State and New York State cettdadool counselor with 12 years of
experience counseling high school students in Gr@darough 12 at the time of the study. | was
employed at the research site for six years afirthe of the study and gained a positive
reputation from the students, parents, facultyif,stad administration.

My chief employment role at the site is in the aafyaof school counselor, although in
the culture of the site upon my arrival six yeags,aschool counselors exclusively facilitated
college search, selection, application, and ultatyatidmission. A “hands-off” procedure was

effectively applied to any clinical or therapeutmunseling by the senior members of the
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counseling department, and the departmental peast&s to refer students in need of counseling
to the school’s social workers or psychologist.

However, | am very passionate about the practi@mohseling and forged a “right of
first refusal” path regarding the above matterefiiect, | have counseled students within my
caseload and referred them out to social workedspagchologist only upon recognizing my
own professional limitations or upon the studentguest when the initial problem was
identified.

It is important to note that | was brutally victmed by numerous bullies throughout my
own middle school experience. This victimizatiomweed openly in front of teachers and was
frequently reported by me or my parents to schdaliaistrators, to no avail. The bullying took
place in the late 1980s through the early 199@sew up in a small rural farming and
manufacturing community in northwestern Pennsylgamhe teachers ignored the bullying in
large part and the school administrators stated|lyBg is a part of growing up and there is
nothing we can do if we don’t see it.” The soluttorresolve the bullying, as my father advised,
was to fight back. At the time, | was well undee tverage height and weight of my peers. | did
engage in many fights, losing most, winning someertually the bullying stopped, albeit after
several black eyes and years of bruised ego.

| recall frequently missing class intentionallygspically science class where we were
assigned to lab in a very busy, chaotic, and lowdrenment that could shield bullies from
detection. One bully would frequently harass meéhosgwing chemicals on me and cutting me
with blunt objects during lab. The teacher, who wasbably closer to retirement than mid-

career, completely ignored the bullying and my latkttendance. | would hide in bathroom
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stalls and wait for time to pass until | felt s&deattend the next class. Even then, | would show
up late to avoid the brutality that awaited meha hallways.

| also recall not tolerating others being bullieden though | was a frequent target of
attention. | had a friend, who was one year youtiggn I, whom | now know was autistic. | met
him in Little League because we were assignedeasdme team that his father’s car dealership
sponsored. One day he was being brutally victimlaetivo of the most vicious bullies in his
grade in an open forum, with a crowd of onlookelaing the bullies’ work. | jumped into the
fight without hesitation and, to my surprise, thalies dispersed almost immediately. One week
later, my friend hung himself and died in his bexino

Another tragic event that is notable in my lifang close tie with the Columbine High
School Massacre on April 20, 1999. My cousin Andsea a high school sophomore at
Columbine High School in attendance on the morwoiftpe tragedy. The assailants, Eric Harris
and Dylan Klebold, were associates of my other icotisnothy, who described them as “normal
guys.” There are countless accounts of Dylan amzlrEporting their bullying via online
message boards. This bullying occurred at schabbatine. My cousin Andrea survived the
attack physically unscathed, but has never beesaim person emotionally since the event.

Because 24 years have passed since | was a mataiel student and 12 years have
passed since | took on my role of professional selar, | did not anticipate these events
impacting this study. There was the potential fiasbn how | asked follow-up questions to the
participants, but | remained keenly aware of pdedias and shared my interview transcripts

with my dissertation committee members to ensuremal bias was apparent.
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Data Analysis

This research study used a modification of theKaam method of analysis of
phenomenological data (Moustakas, 1994, p. 126pmntert with Creswell’s (2009) six-step
linear hierarchical approach. The first step iradatalysis originated by organizing and
preparing the data for analysis. Data analysis &g transcribing the individual interviews,
focus group interviews, and journal entries, optycecanning the data and horizontalizing the
data to grant equal value to every statement (CGrs09, p. 186; Moustakas, 1994, p. 118).

In the second step, | read through the data tarohtgeneral sense of the information
and reflect on its overall meaning. During thisqass, | took copious notes, annotating thoughts
and ideas about each piece of data. It was imptadadtecipher the general beliefs, feelings,
judgments, and concepts the participants were sgprg and to consider the tone of their
individual and collective thoughts and ideas. Isva¢éso important to reflect on the overall depth,
credibility, and use of the information gatheredtfas study (Creswell, 2009, p. 185).

In the third step, | began a meticulous analysth wicoding process (Creswell, 2009,
p. 186). Phenomenological data analysis is samtbottom-up. Therefore, | generated codes
from the data rather than used a pre-existing theoidentify codes that might be applied to the
data. Phenomenological studies do not test thedngsather often serve as relevant to the
development of existing theories (Larkin et al.0@0p. 104). This method of coding was in
accordance with the traditional approach of scsu@ntists to allow the codes to emerge during
data analysis (Creswell, 2009, p. 187). The cogingess began with listing meaning units and
clustering them into common themes, removing opgiteg and repetitive statements
(Moustakas, 1994, p. 118). The coding process wasdetail-oriented to derive a sense of the

whole experience. | was observant of codes thalerszof the research would expect to find
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based on past quantitative or qualitative studrgsuoe common sense and codes that emerged as
unusual or unanticipated or addressed a largerdheal angle in the research (Creswell, 2009,
p. 187).

In step four, | used the coding process to generalescription of the setting, people,
categories, and themes for analysis (Creswell, 200888). | used these clustered themes and
meanings to develop the textural descriptions efetkperience of the impact of cell phone
cyberbullying on the victims’ attendance, academacsl social and personal life in school. From
the textural and structural descriptions of theactf cell phone cyberbullying on the victims’
attendance, academics, and social and personal bfeghool, | constructed an integration of
textures and structures into the meanings, esseaicgsinderstanding of the phenomenon
(Moustakas, 1994, p. 118).

The fifth step of my data analysis included a naregpassage to express the findings—in
other words, a vicarious experience of being thenés included, but was not limited to, a
chronology of events, a detailed discussion of dthemes and subthemes, multiple
perspectives from individuals, and quotes or audision about interconnected themes. This
narrative passage supported the descriptive infiomaach participant shared throughout the
research study.

The sixth and final step of data analysis involugghufacturing an interpretation or
meaning of the data (Creswell, 2009, p. 188). Thmate goal of the phenomenological data
collection as it related to cell phone cyberbulfygmimpact on the victims’ attendance,
academics, and social and personal life in schasl w reduce the textural (what) and structural
(how) meanings of experiences to a brief descmptinat typified the experiences representative

of the group as a whole (Creswell, 2007, p. 235)als important to understand that this step
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might include the revelation that the study hasi@@ more questions about the phenomenon
than it has answered. It may confirm known quatnigeor qualitative information or diverge
from it. Moreover, this study may in fact induceal for action agendas for reform and change
by members of the school community, school adnratists, or policymakers (Creswell, 2009,
pp. 188-190).
Credibility
Qualitative credibility indicates that the reseants approach is consistent across
different researchers and different projects (Ceds\2009, p. 190). To accomplish this, a few
simple safety nets were implemented in this sté&hgt, | reviewed all of my transcripts from
individual interviews, focus group interviews, ahe participants’ micro-blogging to check for
accuracy, ensuring that no obvious mistakes apgebatso ensured there was no drift in the
definition of codes or shift in the meaning of cedaliring the coding process by consistently
comparing data with the codes and by writing meatosut the codes and how | defined them
(p. 190). Lastly, two doctoral-level faculty membeat the research site cross-checked my coding
in accordance with Creswell’s intercoder agreemgmé. goal of the intercoder agreement is not
to ensure we code the same passage of text, bet tathelp us agree on the same or similar
code at least 80% of the time for solid qualitatiekability (p. 191).
Validity
Validity in qualitative research does not convey same inference as validity in
guantitative researcher, nor is it a handcuff tabdity or credibility (Creswell, 2009, p. 190).
Qualitative validation refers to the notion that idea is grounded and well supported (Creswell,
2007, p. 215) and that the researcher has chebkeatturacy of the findings by employing

certain procedures (Creswell, 2009, p. 190). Pglkamne (1989) identified five questions a
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researcher must ask regarding validity. First,tda&researcher influence the participants in any
way so that the descriptions of their experiengesdt truly or accurately reflect their actual
experience? Second, is the transcript accurated,Tdre there conclusions other than those
offered by the researcher that could be derivedPtRpis it possible to move forward from the
original structural description of the phenomenothie transcript and account for specific
contents and connections in the original exampléseoexperience? Fifth, is the structural
description situation-specific to one experienceaes it hold for the comprehensive experience
in general (p. 57)7? | strove to be mindful and dtast in employing these points of interest using
the techniques that follow.

The development of an early and sustained fantyiavith the culture of participants
and/or their organization before data collectical@jues take place is essential to the validity of
the researcher (Shenton, 2004, p. 64). In factymasearchers stress the importance of
“prolonged engagement” between the principal ingasdr and the research participants so they
may gain a sufficient understanding of the peopl& @ganization and institute a rapport of trust
between the parties (Erlandson, 1993; Guba, 198tpln, 1995; Shenton, 2004). Shenton
(2004) further asserted that the validity of thedings of a particular research study largely
depends on the credibility the principal researd¢fasr with the research participants.

| solicited the participants’ views of the validiby the findings and interpretations
through member checking, which is the single-masital technique used to bolster and
establish the validity of any study (Creswell, 20Giba, 1981; Lincoln, 1995). This involved
taking data, analyses, interpretations, and coiwlgsack to the participants so they could
judge the accuracy and credibility of the acco@regwell, 2007, p. 208). Member checking the

accuracy of data can be verified immediately dhatend of data collection and transcription
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(Shenton, 2004, p. 68). Lastly, verification of emerging theories and inferences resulting
from dialogue with the research participants wasuised so they had an opportunity to offer
explanations to certain patterns that | observe@gp

Validity was also established through “thick degtians” of the phenomenon of cell
phone cyberbullying’s impact on the victims’ attande, academics, and social and personal life
in school. This is an important provision for valdand helps the reader understand the
situations that were investigated and the specifaumstances surrounding those situations.
Without thick descriptions, it is problematic fdretreader to determine if the final account
reflects well with the researcher’s findings (Sloent2004, p. 69).

| also kept and maintained a reflexivity log thrbogt the research and findings
components of this study to be cognizant of persiias. This was done to establish
transparency and clarity about bias on my part.ldgeot only established transparency to the
readers of this research study, but it was a cohsgéminder to me to maintain objectivity and
avoid extraneous variables that might distract fthenstudy’s focus (van Manen, 1990).

Lastly, | garnered support from doctoral colleagiseghe purpose of peer debriefing to
enhance the accuracy of my account of the phenomeincell phone cyberbullying’s impact on
the victims’ attendance, academics, and sociabansonal life in school. They reviewed the
study and asked guestions so that the descriptidtregghenomenon would be understood by
readers of the research. This methodology ensuatetpretation of the accounts by the
participants and beyond that of the researcher.

Ethical Considerations
This qualitative phenomenological study had threenrethical considerations. The

primary concern lay in the possibility that thetpapants might be unwilling to participate or
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provide accurate information because they fearenl thentity would be compromised. |
addressed this issue by gathering informationrituai environments and used pseudonyms to
protect their privacy.

The second consideration was the benefits of relsdar the participants over the risks.
In this study, the benefits for the research pigaiats were in taking the first step to talk about
their experiences while realizing they were nohaldOne possible risk was that participants
could be “outed” by their peers if their confidextity was inadvertently compromised.

As of July 1, 2013, cyberbullying through any conmaation device is illegal in New
York State (New York State Government, 2013); tfeers | advised the research participants
accordingly. | formulated the questions to be dpetoward the lived experience of the
phenomenon. To minimize any ethical dilemma, | emtiated on the focus of the lived
experience of the impact of cell phone cyberbutiyam the victims’ attendance, academics, and
social and personal life in school rather thant@impact of cell phone cyberbullying

elsewhere.
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CHAPTER FOUR: FINDINGS
Introduction

This chapter summarizes the data collected andrihbysis executed on those data. The
recruitment period for this research study was fAgml 2, 2014 through April 4, 2014, with
periodic follow-up with participants to ensure rasd completion until May 10, 2014. Eight
potential research participants were selected wipgseful sampling for this study, while five
participants agreed to join the study initiallyndd intended to include three additional research
participants, but after collecting data on thes# five, the data consistently returned the same
codes. My findings suggested that data saturathdccurred at a very early stage in the
research and this did not warrant pursuing additiparticipants. The research participants were
all adults who had graduated from the researchositween the years 2010 and 2012.

To bridge the gap between distance and geograghmaiatain an interpersonal
connection with the participants during the studgymulated a plan of action to integrate
computer-based audio-visual platforms. The resgaacticipants were asked to participate in
individual interviews via Skype so | could collestormation for the first data point. The
individual interview consisted of 25 questions thabnstructed based on the wealth of research
cited in both the introduction and literature revid he participants were then provided with two
different dates for focus group interviews and @®sd to a date according to their preference
without knowing the other participants or how marlyer participants would be included in the
focus group. Three patrticipants, Zoe, Charles ar@n@o, were placed in focus group one,
while the other two participants, Katie and Anngitere placed in focus group two.

Secondlife.com was used to gather data from tresarek participants in the focus group
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interviews. The focus group interview consisted dfquestions that | constructed based on the
wealth of research cited in both the introductiod aterature review. All of the questions in
both the individual interview and focus group iniew were proposed to and approved by the
dissertation committee, dissertation chair, anglsearch consultant prior to data collection. The
participants were also asked to journal periodyocaifi Twitter as a third point of data collection.
The data collection transcripts can be reviewethénaccompanying appendices.

Due to the sensitive psychosocial nature of theareh, the participants in this study
assumed pseudonym names, which were used throutjigosiiudy to protect their identity as
well as the identity of the research site. All fpparticipants who started the study completed it.
Upon completion of the study, the participants wen@vided with the transcripts of their
individual interview, focus group interview, andaro-blog journal entries to ascertain that the
data presented were accurate in context, tonelaagdage. The participants were eventually
also issued a copy of my findings and conclusicaptérs and asked to member-check all
aspects of the data, findings, and conclusionsisoire no misrepresentation or error. The
member check verification form is included in ApdenG.

The purpose of this qualitative phenomenologiaadigtwas to describe and understand
the shared experiences of five students in a megiaed public high school in Northern
Westchester County, New York, who were victims@f phone cyberbullying and what impact
this phenomenon had on the victim’s attendancejean&s, social and personal life in school. A
modification of the van Kaam method of data phenoofagical analysis was used in this
research study (Moustakas, 1994, p. 120) in cona#ntCreswell’'s (2009) six-step linear
hierarchical approach in order to report the resoiftthe dataThis chapter also provides a brief

synopsis of each participant, including baselinmalgraphic and other relevant clinical
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characteristics when applicable. Each participgnbpsis describes their lived experience within
the phenomenon of cell phone cyberbullying andmigact on the victim’s attendance,
academics, social and personal life in school. idigtperspectives from individuals and quotes
are discussed in an effort to support interconmktttemes and subthemes as they relate to the
research questions previously noted in ChaptersaDdéel hree. Themes and subthemes related
to the collective lived experiences of the paréeifs were manufactured as an interpretation or
meaning of the data in order to typify the expereerepresentative of the group as a whole
(Creswell, 2007, p. 235). Lastly, the data aregmésd in the order in which the three research
guestions were stated.
Participants

Table 1 presents a demographic overview of thegamticipants in this study, with their

age, gender, race, and period of time during wthely were victimized by cell phone

cyberbullying. A narrative profiles the table tosdabe each participant in more detail.

Table 1

Participant Overviews

Participant Age Gender Race Victiation Period
Katie 21 Female Caucasian 2008-2011
Zoe 20 Female Caucasian 2006-2012
Charles 20 Male Caucasian 2008-2009
Annette 20 Female Caucasian 2011-2012
Orlando 22 Male Hispanic 2004-2009
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Katie

Katie is a 21-year-old Caucasian female and folktcollege student. She was the victim
of cell phone cyberbullying by her high school braad’s best friend and a few close friends.
The situation climaxed when Katie and her boyfri@aVve broke up while he was
simultaneously experiencing a terminal relationgtapflict with his best friend Chris. Chris had
suggested that both he and Katie “get back at Dhyé&sleeping with” each other. Katie refused
and Chris hit Katie with a continuous barrage ablsaing text messages. Unsure of what to do
or how to handle the situation, Katie turned towatdusted school psychologist who attempted
to mediate the situation. Chris had no intereshadiation and his conduct with school officials
had been very troublesome throughout his tenueestisdent in high school, which prompted the
school psychologist to keep him on a short leashediation. Chris was ultimately dismissed
from mediation because of his affect and deception.

Katie felt even more alone and afraid and eventwadls hospitalized for depression. She
stated that 11th grade was the worst time in hereglife and the cell phone cyberbullying she
endured was definitely an escalator, if not theseaof both depression and anxiety. Katie even
went so far as to ask, “Was | crazy before cellqghoyberbullying or did the cyberbullying
make me crazy? Like the chicken or the egg.” Kals® suggested that a contributing factor to
her experience was the fact that her peer groudavgsly based on a shared collection of
friends because she and her ex-boyfriend Dave agdidor a long while. This gave credence to
Chris’s accusations to the group about Katie, wicelised her to be socially isolated for long
periods of time.

Katie missed a specific class on a regular basisgljunior year because Chris was

assigned to the same class at the same time. é&atdlained, “It was total social damage control
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all the time and | was just tired . . . just ti@fddefending myself . . . so nothing was on my mind
other than social damage control. SATs, Regentiggs nothing mattered to me.” Katie also
admitted to using her cell phone more than thregper day and destroyed her phone at one
point to liberate herself from the harassment. \W&tpard to cell phone cyberbullying, Katie
stated:
It occurred non-stop, because cell phones tte/eternet and you can’t get away
from the internet. They used to be different butribose two things are the same [cell
phone and internet]. Most of it [the harassmenpjpems after school, at night, stuff like
that, kind of like a little bit of a latch key kigipe of thing like when kids just don’t know
what else to do.
However, in Katie’s small social circle, the harassit went beyond the virtual world of
cyberspace and found its way into her everyday life

In reflection, Katie described not only being huatgd by Chris’s accusations, but also
being unprepared for the social fallout and heedthted impairments associated with the cell
phone cyberbullying experience. She also belielsatitechnology was simply moving so fast
with the internet and cell phones during her e)gere that teachers had a “knowledge” of cell
phone cyberbullying but not an “understanding’tofKatie went on to explain that if anyone
could have an understanding of the situation, ikkdbe younger teachers, not administrators,
because teachers have more of a connection witlerstst When asked if school leaders can do
anything about cell phone cyberbullying, Katie stat

They could say don't have your cell phone arirdy the day, but kids do. | don't

know what the laws are now and obviously they'raraing all the time, but like | don’t
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know if they could do too much because a lot of filays out at home and | don’t know

where education can come in there except to edstadents to make the right decisions.

Lastly, Katie believed that school was ultimatety kafe place because there, she could
receive support from counselors. Because mosphethe cyberbullying occurred at home in her
experience, she felt incapable of negotiating th&taxcles of the experience independently and
thus succumbed to stressors associated with therierpe in the form of anxiety, depression,
and insomnia. Katie felt that the phenomenon dfgdebne cyberbullying will only get worse
before it gets better, both socially and legalgduse of the internet technologies available via
cell phones to include applications that allow ygpweople to share photographs and other
potentially controversial materials.
Zoe

Zoe is a 20-year-old Caucasian female who coulddseribed as savvy and chic and is
currently attending college. She moved to Pseudadigh School from out of state in 6th grade
and stated that she found it difficult to makerfds. Zoe’s cell phone cyberbullying experience
occurred mostly over the Facebook messenger apero@martphone, Snapchat, and via texting.
As a matter of fact, Zoe stated:

| never call my friends and they never calllmeeause that is just kind of weird if it is

not a very urgent matter. . . . You just text eattter. Also, if | do call someone my age, |

would never leave a voicemail unless it was serbussness. Texting is just where things

happen as far as communicating was concernedjuisti®asier than calling someone. . . .

Also, with Facebook, | know if someone is onlinedgse | can see it, but they can also

see me so there really is no privacy”.
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Zoe explained that although she was in Generaticsh¥ felt kids in general cannot
communicate anymore without a cell phone.

There are no real emotions involved. Thereoatg feelings and words and
everything can only be implied because you don‘atthe tone is. .. so you don’t know
what people are really saying. | like to feel peoplit because if you can’t see them, you
don't really know what they mean with the wordsytlage saying. You can be vague and
there is always an out if you change your mind aladhat you said.

Zoe stated that her cyberbullying experience wadikevthe gruesome stuff one hears
about on television or in the news. Her experiesganned all four years of high school and was
always with associates and sometimes with friefidgical girl stuff,” Zoe explained.
“Everything is implied on text and you never redlyow what is going on with what a boy
wants or how your girlfriend(s) feel about it.” Usdly, a boy would text Zoe and she would text
back or one of them would “friend” the other on &lagok. She added, “A lot of cell phone
cyberbullying occurs on Facebook because you titpiagen’t good friends with these people,
they are your Facebook friend, but not your rdalfliend.”

Zoe recalled experiencing a range of harassingagess defamation of character, and
occasional ostracism by Facebook friends and od#1life people she thought were friends
throughout high school. She asserted that shéhisltvas a mainstream experience, even
suggesting the rollercoaster ride of emotions wasal nowadays. Zoe would occasionally
withdraw socially to reexamine her personal image social network. She also dealt with mild
to moderate anxiety and depression over certaillssituations, especially ones involving boys

she liked or who liked her.
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Lastly, Zoe confessed that using her cell phoreast three hours per day was a very
low-ball estimate. “It's a fifth limb,” Zoe explagd. “I need it and | hate that | do.” Zoe’s parents
never imposed a limit on when she could use hépbeine and she suggested that most of her
harassment, defamation, and ostracism occurredntelthe night and usually via Facebook and
texting, both of which she accessed through hémpbene. Zoe rarely used her phone during
class early in her high school experience, butadst texted during class frequently in senior
year, suggesting that not knowing what was goinguside of the classroom where she was
assigned created anxiety. “In that sense, of caurselistracting; of course you’re going to miss
something in class. Learning is going to be aff@etben you're trying to dodge getting busted
for texting instead of taking notes or listenindeoture.” Avoiding class never crossed Zoe’s
mind because many of the cyberbullies were Facebeséciates and not real friends; therefore,
for her, it was socially unacceptable to talk tmsone face to face in real life if they were only
Facebook friends. Zoe also dismissed the ideastitaiol leaders understood cell phone
cyberbullying. As she explained, “If | have to exipl things to you [a school leader, i.e.
principal], then it is just not worth my time.” Fdoe, the past was the past and she did not feel
her experience changed how she looked back orekendary school years.

Charles

Charles is a 20-year-old Caucasian male. Althoulgéri@s is currently attending college
in the same county where he grew up, he still dépdeavily on his parents for social and
emotional support. Charles had a socially limiteghtschool experience and found it hard to
make real friends. He was tall and slender andteg@dhick glasses to complement his messy
hair. The highlight of his high school social lik&s his participation as a member of the cross-

country, winter track, and spring track teams wherdnad dozens of supportive teammates, but
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made few friends outside of those activities. Gimarhrely engaged in social media while in high
school, mostly because he found it difficult to.us&e most in his generation, Charles texts a
lot.

Charles was involved in two separate cell phoneedylllying incidents during his high
school years. The first incident occurred in heshman year, before transferring to his school.
The episode involved a girl who he thought wasemft of his. Charles explained that in the
beginning, the two of them would text each othepocasion. Charles and the young lady were
even on the track team together. At the time, sh® avsenior and a captain on the team.
Everything changed when Charles said the youngbaoyght what he thought were private
conversations to public and shared some intimataldevith others on the team during track
practice.

Some of Charles’ initial feelings included beingleEnrassed and humiliated. He tried to
talk to the girl in person about what was goingoecause he did not understand why she would
share their private conversations with others. ginequickly escalated the situation by reporting
Charles to the head coach for “harassment.” Thelcoamediately barred Charles from
speaking to any of the others girls on the tearhaut even discussing the matter with Charles
before doing so. This was absolutely devastatimggmally and socially, both from an
extracurricular perspective and a curricular pesspe. Charles not only worried about peer-
imposed ostracism, but he also worried how mudt stad faculty-imposed ostracism would
impact him.

Charles was completely alone at that moment. Hessmurce of social pleasure and
human interaction had been stripped from him. He banned from speaking with the girls on

the team and when the boys were not distancingsbkms from him, they made fun of him
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based on hearsay from the female captain abou¢xthenessages the two of them had
exchanged. Although Charles was isolated and afttaédnightmare was not over yet. The head
coach proceeded to file a formal complaint agaisdrles to the athletic director for
discrimination. The cyber world of communicatiordahe blurred lines between context and
meaning had finally unleashed their full wrath ba 4-year-old boy.

Charles mother called the athletic director to usscthe matter, which led to an
investigation on the procedures the coach folloaed the policy in place. In the meantime,
Charles suffered from terrible anxiety and boutdeyression. He did not have any common
classes with the girl he used to call his frieralhe never skipped class to avoid her. However,
the whole situation weighed so heavily on Chaited he recalled being unable to concentrate in
class or at home when he tried to do homeworkuatystHe definitely noticed a dip in his grades
in the second and third quarters of freshman yda.coach was not a teacher at the school and
was subsequently fired.

The second incident took place in Charles’s freshyear as well. Again, the cell phone
cyberbullying was caused by an older girl via t&kte two cases are remarkably similar because
Charles stated his relationship with the girl ocedrover a brief period of time, but never in
person. Charles grew fond of the girl through t&xtiat one point, she advised Charles that she
was short on cash and asked if she could use his@ad. Thinking nothing of a one-time use
with a promise to repay him, Charles provided l@biticard information to her via text. Weeks
went by before Charles was approached by his mathaut various charges on his debit card
amounting to hundreds of dollars. Packages werglssnt to the school in her name and the
U.S. Postal Police soon seized them and the gslamested. The two ceased communication

almost as soon as they began.
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Charles was humiliated as a result, and becaugeatti@ages were being sent to the
school, the thief's parents did not immediatelywnehat had happened, but many students did.
Charles ultimately had to change his phone nunthéreven worse, change schools. He
transferred to Pseudonym High School late in l@sifman year under an agreement with the
Board of Cooperative Education Services.

Charles stated that he did not keep track of heetesell phone use, but explained he had
it on him at all times, suggesting that use ovesdathours per day was possible. His experiences
did not ensue from using cell phone-equipped comaeation technology during class time as
Charles was an ethical student who followed thesth a T. His experience arose from texting
before and after school hours and between classeparents did not impose boundaries on
Charles regarding the time of day or night thatMas allowed to text, although he added that he
was more restrictive on himself than his parentsevea him. His social and personal life was
destroyed in freshman year because of the tw@belhe cyberbullying incidents which led to
his transfer to Pseudonym High School. Grades eahing suffered as well. Charles was
steadfast that he never missed school to avoicdssiaent, but admitted that almost all of the
harassment occurred via text whereby the perpesratd behind a screen. He felt that certain
school leaders understood cell phone cyberbullyirng the younger cool teachers.” Charles
claimed he truly hated school for a while when fas wnduring these bouts of cyberbullying and
did not want to come back to this school for sopbanyear. Charles was able to put all of this
behind him once he transferred to Pseudonym Hidjo&c
Annette

Annette is a 20-year-old Caucasian female andg®ltkopout. She had initially enrolled

in the local community college, but without the derd of others encouraging her every move,
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she quickly lost her way. Annette is a typical “lgad,” with tattoos on every finger spelling
words an employer would not appreciate, piercingalliavailable space on her face, and a
different hair style and color every week.

When Annette was a senior, she started dating avbmyears older than she was. He
attended college at a distance and developed geaous obsession with Annette. Annette
thought nothing of his close attention with her aratked hard to preserve their long-distance
relationship. They frequently met on Skype to sseheother. At one point, Annette’s boyfriend
suggested that if she really loved him, then shelev&show” him—that is, strip tease live on
Skype. She did not know that he was, in fact, atatidely recording a video and took still
photographs of her Skype strip tease on his celhplwithout her knowledge.

A few weeks later, the two teens had a long-disdight via cell phone text messaging
and Annette informed him via text message thatwsged to take a break from the relationship.
The young man lost his temper and texted her sdrtieecstill photographs of her nude and
partially nude body, threatening to spread theupgst wherever he needed to retain her. Annette
panicked and luckily turned to her school counstdohelp. The school counselor immediately
advised Annette that her parents as well as laareament needed to be informed. The boy was
arrested for aggravated harassment and possessia@hstribution of child pornography.

The incident created an exorbitant amount of stassety, insomnia, fear, and
depression for Annette. She was violated persomaiti/devastated socially. Unsure of who had
seen the still photographs and video, what was senthere they may have been sent, Annette
kept a low profile throughout senior year and witwd socially. Her grades suffered moderately

and her attendance at first and second periodspa@sadic because she could not sleep at night.
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Annette used her cell phone far more than threeshoer day. Her parents never imposed
any restrictions on when or where she could usenihette used her cell phone at all hours of the
night to text or call her boyfriend. She also ugezlcomputer late at night to Skype because “it
has a bigger screen than Facetime.” Annette’s expa continues to affect her today as she
struggles to find her place in college and career.

Orlando

Orlando is a 22-year-old Hispanic male and gradseteol student who is also
employed full-time. He had a speech impedimentigkng into his middle school years that he
believed was the onset of constant cell phone tyllgmg by his peers in school. The cell
phone cyberbullying, however, also had racial iegtions. Although the cell phone
cyberbullying ceased late in high school, he si#id to “be a typical White guy” and kept a low
profile to avoid harassment. Even as a 22-yeark@d;ontinues to resent what he called the
“entitled White Jewish and Italian kids” who hareg$im racially.

Orlando stated that his parents provided him witbre and a plan that allowed 1,000
text messages per month. In a wealthy communityrevhany students had unlimited plans,
even at a time when this was a novelty, it was kmtvat Orlando had a texting limit. He
experienced text war cyberbullying that would oftevolve multiple students in unison referring
to him as a “Mexican” and demanded that he “movir lhevn” or suggested he was a day
laborer. This was intentionally done to humiliatdado, but the result was a telephone bill that
was often burdensome on the family. Orlando saatllifs father would demand he shut his
phone off by the middle of the month because hisrtg limit had been exceeded.

The harassment was driven toward suggesting Orlaagdrom Central America or

South America in a very affluent White community.fact of Puerto Rican heritage, Orlando
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was more devastated because teachers did little #io®harassment even when it transcended
the cyber world into the classroom. He felt he hadupport whatsoever and his peers knew it.
This was an especially isolating experience foa@ib because less than 4% of the student
population and less than 1% of the faculty popafratvere of Hispanic heritage in the
Pseudonym School District.

Orlando’s lived experience of cell phone cyberhallyrarely caused him to miss class,
but it did affect his ability to pay attention itass and he believed he suffered academically to a
moderate degree because he struggled to undetstaself-image. Socially, Orlando tried his
best to “blend in with the White community” to fitto it. Personally, he was depressed that he
felt he needed to hide his identity and his heata@rlando struggled with this issue until he
attended a college in New York City where “the V@hitan was the minority” and he could be
himself.

Orlando used his cell phone more than three haerrglgy to text or talk until he was
directed by a parent to turn it off, which was ubkuia the middle of the month. For about a
year, Orlando’s parents were not aware of the readty he seemed to reach such a high
number of text messages so quickly each montheXperience affected peer relationships
because Orlando’s experience transcended textehd@med into the classroom and the
internet, most notably to Facebook and the videnagddalo” where the objective of many
players he associated with was to “Kill the Mexi¢dhwas hard to fit in as a racial minority
when every aspect of social normality in his livielgvironment implicated race hand in hand
with social status. When asked if he believed stleaalers understood cell phone

cyberbullying, he responded, “I don't think theydemnstood it when | was in school, but that was
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at the beginning of this technology madness anditiswke, you know, blowing through the
roof.”
Themes and Subthemes

Analysis of the triangulated data for each indiabparticipant produced six common
themes and several subthemes relative to cell ptyirerbullying and its impact on attendance,
academics, and social and personal life in schid®.data suggested that all of the participants
in this study engaged in excessive cell phonekseessive cell phone use is defined as using
one’s cell phone for more than three hours in angrg24-hour period (Adachi, 2009, p. 6).
Research has suggested that the amount of timepamels on computer-based activities (found
on most Smartphone platforms), such as social m&tagy private messaging or texting, directly
influences cyber victimization (Twyman et al., 20p07). The excessive cell phone activity for
these participants seemed to carry on into thehlates of the evening, often until midnight or
beyond. This was a contributing multiplier towakebative interactions with their peers. The cell
phone use into late evening hours and even scloawshwas a result of the need for instant
gratification to know information. There was alsgemerational anxiety about the social
implications of not responding to cell phone-basexssages or social media postings in short
order. In other words, generationally-based fornexical, and conceptual semantic messages
are being implied to others if one does not resgorztll phone-based messages or social media
postings at all, or at least in a timely manned #ms can lead to exertion of interpersonal and
social control. The irony here is that parents Ugyovide their children with cell phones as a
measure of safety and security, but the realitiiese devices can be used to compromise their
children’s social, emotional, and—in some cases-sigay safety as well (Keith & Martin,

2005; Lenhart et al., 2011). Finally, the particifsain this study cited parents as a resource for a
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safe harbor and a compass for both ethical andirdiweztion in times of social, psychological,
and physical distress.
Textural Descriptions Applied to Themes and Subthems

Excessive cell phone use by participants is caugalcyber-victimization. Of the five
participants, Katie, Zoe, Annette, and Orlando edmimingly agreed that they spent at least
three hours per day using their cell phone as axaamcation device, while Charles stopped
short of accepting that he did not spend less tiwa® hours per day using a cell phone as a
communication device. Participation in social mddidong periods of time can also have a
negative consequence on basic cognitive proceysediiencing basic attention skills (Diaz,
Evans, & Gallagher, 2014). Some of the participasdsmments attest to the consequences of
excessive cell phone use.

Katie: Umm probably, | know in twelfth grade | likiéerally broke my phone on purpose
‘cause | just didn’t want anyone to contact mejqekrl just wanted to be free and
didn’t want anyone to know where | was ever. Mygpéis loved that idea.

Zoe: Oh my god yes, and | really hate to say tleathse everything is on your phone.
... It's like a lifeline really.

Charles: | don’t exactly keep track of how longseuhe phone for, I'm not constantly
using it, only if | need to, but | keep it on méagay in case | need to use it.

Annette: Did you say twenty-three? (Laughing) Yes.

Orlando: Ahh, yeah as | recall, whether it be inérsurfing, texting, phone calls.

Adachi (2009) found as a corollary that the mangethigh school students spent with a

cell phone, the less time students spent on sehodd and the more bullying they endured as a

result. The activity of excessively communicatingaocell phone leads to multitasking, which
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brings with it cognitive and academic distracti@amsl loss of concentration (Diaz, Evans, &
Gallagher, 2014); it is not possible to multitaskwately. Katie, Zoe, Charles, Annette, and
Orlando all reported that their experience of palbne cyber-victimization was distracting
enough that it led to a drop in their personal acad performance.

Katie: That was just a really shitty year. It watat social damage control all the time
and | was just tired . . . just tired of defendmgself . . . so nothing was on my
mind other than social damage control. SATs, Regeallege, nothing mattered
to me. ...

Zoe: Umm, | would say, | wouldn’t say like a starlaed test, but like maybe other tests
where if I'm in a text fight with someone or if I'ehealing with messaging drama
on Facebook, you see, communication related angreityplications of not
communicating back right away could mean somethidgesn't.

Charles: I think it affected my grades for the vegralthough | don’t know how much
better | could’'ve done, so finally I told my monedn’t do any work if this is
going to keep happening. So if 'm not doing homekwmecause of this, how am
| able to do tests because of this?

Annette: Umm, there were definitely days where smamyself and I'm sure my grades
suffered.

Orlando: | was generally an A minus student thett,tduring that like, whatever you call
it, during that semester, umm | don’t really rememivhat they call it in school
anymore (laughing), umm during that few monthsasvike a B average.

Lastly, the reason for the excessive use was bf&stly simple; the participants no longer

saw a difference in communication functionalityvibe¢n cell phones and computers. As a matter
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of fact, the participants seemed to prefer cellngsofor communication purposes over
computers because of their portability and eask pienes were cited as being more convenient
and accessible.

Katie: Umm you know they can’t pull out a compuded if there is no Wi-Fi available in
school, and many schools have lost the Wi-Fi amdesbaven’t, but they’re not
going to pull out their laptop or whatever, theyy@ng to pull out their cell
phone and it's going on all day long so a kid iedieing harassed or bullied it's
just nonstop regardless.

Zoe: Umm, | would say yeah, because phones nowratey much computers. They
have all the same applications that | would begisim my computer, so yeah |
guess | would say you can do the same stuff witlr ptnone and it probably
would be easier to have, | mean | don’'t have mymater with me all the time,
you know it’s a pain in the neck . . . plus | hawepen it and turn it on but your
phone’s always on.

Annette: Pretty much anything that is meant to pkavor insult someone or pretty much
hurt them in any way through internet technologygsour cell phone or
whatever you would use on your computer or tabletlatever it is because your
cell phone is your computer now. It is really easpe a bully anytime anywhere
now. . . .

Orlando: Kids today, they would rather be on therghthan on the computer. You don't
need the computer. It's easier to be on the phgmecan get everything on the

phone, so it’s just right there. If you get a Tefttnessage or a Facebook message
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or whatever, it comes in as a text to your phoreeyanu’re alerted instantly just
like a text, so you check it.

Negative interaction with peers.The participants were unable to escape negative
interactions with their peers. All five participameported that what started out as cell phone
cyberbullying morphed into bullying and harassmarthe “real world.” They seemed to share
an experience in which the line between their gletine cyber world and physical world became
indistinguishable. Their aggressors were able tabéish a telepresence and there was no
obvious avenue of escape.

Katie: What really threw me over the edge wasadittstl off as cyberbullying by text
messages to me, but then he placed some soft, uaytmenit was like food or
something underneath the handle of my car doojust really weird things that
he would do and it just kept escalating from thete started lying to my friends,
our friends both in person and via text at night apreading rumors about me
over the internet and he texted lies to Dave ationgs that | would do to him.

Zoe: You know, like school is essentially wheread)lyou know like your social life is.
If you're an outcast, what else, like where else/do go. | think phones are like a
multiplier, meaning like, rumors move fast, theywvadaster on like online, but
like when the internet is in your back pocket, Jilggeu can't . . . you can't stop it
or do anything. You are at the mercy of those adoyou . . . so. . ..

Charles: There was this new student who | wantedeloome, but the senior who | was
having problems with threatened me in front oféhére team, which | was
surprised she did this, and said don’t speak to.herShe pointed her finger in a

way to interrupt me.
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Annette: It really wasn’t until | had a fight withim weeks later that he got all crazy
when | told him | needed a break. He just textedarpécture of myself topless
and then another and another and another and ®llemvould show everyone if
| didn’t take back what | just said about breakupgwith him.

Orlando: That is when I'd get into trouble ‘caussuldn’t ignore it like I could the
texting. You can do your best with texting, eveough that gets to you to, but
when someone is in your face you can’t ignore that.

Need for instantaneous information leads to sociand emotional distressThe
participants suggested throughout this study tieretwas a cultural emphasis on obtaining
information as soon as possible and sharing ostnéting knowledge or information in a timely
manner. The nature of this habitual behavior caemg@lly impact the psychosocial
development of young people, causing both anxietiydepression (Diaz, Evans, & Gallagher,
2014). This behavior also generated a compulsied far vigilance, for example, to keep
checking on comments made about the individualvedkas impulsiveness to react to and
correct impressions or comments being circulatacseocial media (Diaz, Evans, & Gallagher,
2014).

Katie: It occurred nonstop because cell phones Haveternet and you can’t get away
from the internet. They used to be different butribose two things are the
same. Most of it happens after school, at nighff §ke that, kind of like a little
bit of a latch key kid type of thing like when kifisst don’t know what else to do.

Zoe: I'm in a text fight with someone or if I'm de& with messaging drama on
Facebook, you see, communication related anxietyplications of not

communicating back right away could mean somethidgesn’t. [In response to
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cell phone cyberbullying’s impact on learning:] Téés this continuous texting
argument going back and forth and if | don’t ansimex certain amount of time
then that sends a whole new message, like an mdi@demessage that can really
like escalate the situation. Honestly, my phongdneral just like makes me
anxious, like just knowing that it's there and hitdook at it, that makes it so |
can'’t focus.

Charles: It affected me not only when | would dstdeevery time | would do homework,
every time | would try to do something, | would alyg get a call or an email
from my mom about the charges on the card or | dithihk about what people
were saying about me, about me being stupid ansuldwget mad.

Annette: It really became my world. If | wasn't laong at that screen it didn’t matter, you
know, the world around me was like bone dry andhimgt else mattered except
for that next text from him and if | didn’t answeght away, well then, boy was
he pissed.

Exertion of interpersonal and social control by cdlphone cyberbullies.There was a
general sense that cell phone cyberbullies hadltiigy to manipulate and control their cell
phone cyber-victims to a point where the abuseadtéheir day-to-day lifestyle. The victims
reported anxiety, depression, anger, ostracismhandliation as a result of their victimization
experience. Many participants shared the experiehostracism and loneliness during the most
difficult point of their lived experience within éhphenomenon of cell phone cyberbullying.

Katie: My personal experience with cyberbullyinglwecell phone technology in my own

experience was again that, umm that bullying tihhdppen at umm home, it
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happened at school, it happened, umm really anyawbere your phone is
accessible so it's really any place at any time.

Zoe: | think it like was a learning lesson, likéfa lesson, like superficial people don’t
have anything, like | mean a way to meet their sester than like making other
people around them, like you know, feel crappy alloemselves. | mean really if
| had to like pinpoint it, I'd say there was defely anxiety at some point about
how to handle things.

Charles: Basically, you defined cell phone cybdsting as controlling and some other
things, but basically, | felt like she was contirgdl over me. [In response to when
cell phone cyberbullying is occurring:] Umm, do ymean controlling people? It
never stops. Once someone has control over yolikenthe way you live, you
can't ever stop thinking about it. | just hate f@rwhat she did to me. Like, |
really hate how she controlled me and my life. l.felt like | could not control
my life, other people controlled me. . . . | wapssed and people controlling
me, like | was depressed all the time.

Annette: | was so, like pushed down, like suffoddatea way and manipulated. | was
trapped in a box and yeah, it was like a seriougdrgame, but you could feel it
all the time like bricks were strapped to my chasd he was pushing them down
on me.

Orlando: | felt | was . . . on an island, just cdetely isolated from everybody else.
Umm, and | just felt slighted . . . like | was bgiwronged . . . and I lived with it

for so long.
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Social, emotional, and physical security are comproised. There were several
accounts of psychosocial irregularities duringpkeods in which the participants were
experiencing cell phone cyberbullying. The parteifs reported suffering various physiological
and psychological side effects to the trauma dfpdene cyberbullying, including anxiety,
depression, insomnia, headaches, and stomach &cloee example, a participant was
hospitalized.

Katie: | pretty much had all of that . . . everyipiand it just escalated. | was in and out of
Westchester Medical Center’s outpatient nonsteygd in like your office
nonstop, so it’s kind of hard to separate one fteenother, the chicken or the
egg. Was | crazy before cell phone cyberbullyinglidrthe cyberbullying make
me crazy?

Zoe: | definitely was not sleeping enough, but mbgn anything the anxiety of not
knowing what was being said to who or in what cghte

Charles: I didn’t care about myself and | was depee and people controlling me, like |
was depressed all the time.

Annette: All of that, especially the anxiety angoession. My mom started taking me to
a counselor twice a week at night after all of thaht down and we talked about
meds but that never happened ‘cause | was ablattd sut, but yeah, headaches
and stuff, and | was especially sick to my stomaftér he sent those pics to me
SO you can’t even imagine what that is like, itke| like your life is over and
you’ll never be wanted by anyone again, not anyanéa college, not a job, not a

boy, no one, like who would want that?
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Orlando: Umm, yeah, | was definitely anxious foresand mad, really mad sometimes
‘cause at one point it got to be racially chargelich made me not like myself,
like | didn’t want to be me, or who | am, | wantedbe /White, which is, which
looking back is, is, is like messed up. So depiesse umm, I, you know I, | like
never saw a doctor but yeah, how can you not cd#pression?

Four of the five participants seemed to have aestrat their social network was
negatively impacted as a result of cell phone dybi&ying infiltrating their physical space. The
participants experienced either losing friendsusfesing broken relationships as a result of cell
phone cyberbullying activity. In one example, atiogyant transferred to a different school
district as a result of cell phone cyber-victimiaat

Katie: | think that there were a lot of friends oceated to it, umm, ahh, yeah, | mean |
was hospitalized and I'll never forget that. Ahtiefds who could have stopped it
or been there for me. It taught me a lot about, yhuman nature. | mean if
they’re not going to stand up for you, then youwnehere you stand and where
they stand as your friend. It can tear apart frédimos that don’t need to be torn
apart. It's really about how my peers reacted &dyberbullying in one sense.
And that is pretty much going to stay with me foe rest of my life.. . It just like
destructed my whole social circle completely, ummd hdon’t know, that was
probably the biggest thing.

Zoe: “Well, my experience was not like the grues@tudf you hear about on television
or in the news, typical girl stuff, | guess likéefnds, or people who you thought
were your friends can get really passive aggressivwen aggressive when their

face is not involved. They tend to be more curhwibu, | don’t know, there’s
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just a, umm, a tone-ness lost in translation amglieehave more freedom to say
what they want over text message rather than isopebut | think people in my
experience have been crueler over text messager thtm in person.

Charles: | ended up transferring to a new high sckophomore year.

Orlando: [In response to the question whether luefili@nds after their experience:] Oh
yeah, for sure, just different friends.

The participants struggled with low self-esteem selffimage as a result of cell phone
cyberbullying. The esteem needs within the agesampled are achieved through the
satisfaction of social relationships and self-imdggh of which can be easily compromised
through chronic or acute cyber-attacks (Valkenlatrgl., 2006, p. 584-585). Regrettably, those
exposed to bullying are more likely to experienegative psychosocial and behavioral
outcomes well into adulthood, such as an undesirsddf-image or difficulty with interpersonal
relationships (Sesar et al., 2012, p. 134).

Katie: | wasn'’t really used to being harassed thag, like by peers, like I've always had

good friends and stuff like that, but | just kintfieaked out when this happened.
... ljust felt so alone and so defeated in way, know?

Charles: | was thinking. . . . I don’t care whappans to me.

Annette: | was so humiliated and horrified thatves doing this to me, but at the same
time | was doing it to myself and I, | knew thaiitlh, | wanted it to stop but |
couldn’t, I didn’t know how, how like to, how to rka it stop. He had what he
wanted and | was under his spell.

Orlando: | guess for me | was just anxious andaatiscious. | didn't like who | was,

you know, ethnically.
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Lastly, it is likely that cell phone cyberbullyirogn lead to compromised physical
security. The virtual platform on which cell phoeyberbully rests is similar to that of both
traditional or computer-based cyberbullying an@iipersonal bullying. As noted in Maslow’s
(1943) introductory writings to his motivation thigpan individual who perceives himself to be
in chronic and extreme danger—thereby compromiieg safety, security, and stability
needs—uwill view practically everything as less inmtpat, even necessary physiological needs
for the sake of safety alone (p. 376). One pawiaipn this study felt so physically insecure that
he avoided school for a short period of time tausedtis safety.

Orlando: [In response to whether or not cell phoytgerbullying impacts school
attendance:] Definitely, | would cut class and suthemtirely for a while. [In
response to intentionally missing class to avgiduicular person:] | played a lot
of hooky, | pretended sick just to not go to schoahvoid this one kid, and | was
definitely, I like did not want to go to school laerse | was honestly scared of this
kid . . . umm for a few weeks. [In response todhestion of having been
physically bullied:] It definitely took a while teecover from. | look at pictures of
myself from that time in my life and | just lookedd inside.

Parents as a resourcdnterestingly, the participants consistently gawartparents high
accolades as a source of counsel, direction, audvewhen dealing with the residual effects of
cell phone cyberbullying. The participants seentedrilaterally and decisively cite parents as
people they look to for help in times of need. Presearch in the field has suggested that teens
rely most heavily on parents and teachers or antth&ted adult at school for advice about

online conduct and managing difficult experiendemnfpart et al., 2011).
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Zoe: Parents should be in a child’s life and reglliding them and the people that like,
the kids that don’t have that guidance really getiselves in trouble and they
can’t reach out to their parents for help, wheregsu lived in a safe household,
you should feel that you can go to your parentdikeol know | can go to my
parents for help and vent to them when I'm in tleub. . It's also like what’s
going on in the home, like that would never be ptatgle in my house to like
bully someone else ‘cause like my parents taughlikeevhat that feels like, you
know what | mean? To like hurt somebody.

Charles: I told my mom everything that happenedmy parents were on my side . . .
they spoke to the director and it stopped afterethién response to why kids
cyberbully using phones:] Maybe because they dik&tthe way they were
raised so they think they can get back at othek, [depending on how they
were raised, like the person with the fraud, sheentalked about her family and |
love my family, so maybe she thought it was okdondhat she did because she
wasn'’t raised properly.

Annette: | didn’'t know what | wanted, but | didiwitant my parents involved, but | guess

| didn’t know how bad, like really how bad it realivas until it stopped and it was

like being born again, you know. . . . It was redike | could come up for air for
the first time. . . . My parents told the police.
Orlando: You just have to go to your parents atidiiem the situation. . . . | mean, that

is why they’re your parents, they’re going to hgtu out.
Finally, one participant even suggested that schslobuld be more involved in cell

phone cyberbully prevention. Schools have histdyideeen a source of community support and
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gathering as well as social direction. It is ngpsise that the students themselves have high
expectations of those who provide both a moralethital scope.

Katie: | disagree that schools can’t do more. mkhthey can and should. Kids need

direction from those they trust.

Invariant Structural Description

The textural descriptions listed above provide epge understanding of what the
participants experienced in terms of the phenomefaell phone cyberbullying and its impact
on their attendance, academics, and social andmarkfe in school. Structurally, the students
appeared to experience cell phone cyberbullyingt mibsn at home. While at home, they often
stated that the cell phone cyberbullying occurrethe evening and late evening hours, even
eclipsing midnight and beyond. The participantssarsally supported the idea that cell phone
cyberbullying rarely occurred during school hound &anspired even less during instructional
time. The problem of cell phone use while in schahwing instructional time was far less of a
problem than I first expected, while cell phone eydullying at home was far more of a problem
than | originally estimated.

Summary

The preservation and sanctity of data collectianaaguably the most delicate and
valuable aspects of any research study. | tookt gaga to monitor and acknowledge my own
bias going into data collection and | maintainedféexivity log throughout the study to account
for any discrepancy. Of utmost concern during stiége of the research was the protection of
any identifiable characteristics of the researatigdpants. | was acutely aware of my obligation
to safeguard their identities. | followed all asgsenf IRB procedure in collecting and preserving

the data. Lastly, two credentialed faculty memlagrhe research site who held doctoral degrees
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cross-checked my coding in accordance with Cre&ialiercoder agreement. The resulting
analysis of these codes was categorized in thistehas themes and subthemes. These themes
and subthemes are used in the following chaptadtivess the research questions and discuss the

findings.
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CHAPTER FIVE: DISCUSSION
Summary of the Findings

The results of this study make significant conttidmos to the existing research in this
field. The data suggested that all of the partigipan this study engaged in excessive cell phone
use, which was a contributing multiplier toward atge interactions with peers. The excessive
cell phone use was complementary to a need fanteteous information, at times causing
social and emotional distress. Cell phone cybedsilltilized these physiological responses to
exert interpersonal and social control over thgires-victims. This control, in turn, contributed
to a compromise in social, emotional, and physeglrity. Finally, the participants sought help
from parents to manage their insecurities when toeyd no longer manage those insecurities
independently.

Research Question One

How does the phenomenon of cell phone cyberbullyirgffect the victims on a
personal level?

The phenomenon of cell phone cyberbullying affe¢ckedparticipants in various and
diverse ways. They all experienced some level giedy or depression as a result of their
experience, while some experienced additional pihgygical and psychological health-related
ailments including, but not limited to, sleep dgption, anxiety-related stomach pain,
hopelessness, sadness, and increased fear. Tinesvichployed different strategies and
techniques for coping with these conditions, siehaunseling (both in school and privately),

avoidance of their cell phone cyberbully(ies), tisay their phones, and even psychological
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treatment in the hospital. The participants alemidied parents as a source of help and
directions in their greatest time of need.
Research Question Two

How does the phenomenon of cell phone cyberbullyirgffect the victims on a
social level?

The sociological effect on the participants witthe phenomenon of cell phone
cyberbullying had measured consequences. Oneiparttdransferred to a new school as a
result of both the victimization and the ostracisensuffered during his freshman year of high
school. Another participant endured racially chdrgarassment that affected his self-image so
negatively that he attempted to “act White” for ggeahile in high school as a routine to endure
the victimization. In all cases, the cyberbullyiihgt transpired transcended cell phones and the
victims experienced social implications in theiedf worlds.” In some cases, the real-world
harassment started before the cell phone harassménsometimes, vice versa. This caused
the participants to lose a friend or groups ofrfdg or to end romantic relationships. The
participants also experienced a sense of real dasgsell, whether in the form of a physical
confrontation or psychological or emotional dissteBhese stressors instigated a fight-or-flight
response in the participants whereby they withdsewarally from their peer groups for various
amounts of time.

Research Question Three

How does the phenomenon of cell phone cyberbullyirgffect the victims on an
academic level?

The phenomenon of cell phone cyberbullying hadess of an impact on academics than

| anticipated. This was true of both the attendarategory and the learning category associated
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with the all-encompassing term of academics. Twtheffive participants reported various
forms of cutting one or more classes on a spomadiegular basis, while two participants stated
that they never missed class to avoid a cell plegberbully. One participant stated that she
would miss her first two periods of class on a taghasis as a result of excessive cell phone use
the night before. All participants acknowledged sdiorm of academic hardship, but nothing
significant. One participant transferred from onka®l to another because of his lived
experience. Overall, the participants seemed tatiyeevening hours as the time when most cell
phone cyberbullying activity occurred. In one exdéemghe participant cited the school as her
safe haven, even though her aggressors attendsdrtieeschool and shared the same classes
with her. Her reason for the unconventional respamas that her school offered a source of
professional advice and counsel in the form of inglprofessionals, such as school counselors,
school social workers, and a school psychologisi whre capable of helping her to address and
understand her feelings, emotions, and experience.
Discussion of the Findings

The participants in this study often correlated pbbnes and computers as one and the
same. They found cell phones faster and easiesadhan computers for the most basic
communications functions. The fact that cell phosweseasier to carry and more accessible also
enabled 24-hour connectivity and, thus, a compelbehavior to be socially connected. The
participants, particularly Zoe and Annette, oftéscdrned that not being connected could infer
unintended social communiqués. Cell phone cybeyimgjloften occurred at home via texting
and social media. The availability and ongoing hinyic nature of text speak and social media
appeared to invoke a need for instantaneous infowmavhich can be socially and emotionally

distressing. This communication often transcenfled/ictims’ cyber-world and entered their
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real world in school. All five participants sharad experience related to an exertion of
interpersonal and social control by their cell pbhagberbullies that seemed to influence their
daily decisions, both personally and socially. Ehdscisions included, but were not limited to,
avoidance of people, avoidance of certain classespccasional avoidance of school, which
was mildly problematic for the academic progresparticipants. Data collection also indicated
that the participants experienced an impact oragagmotional, and physical security; four of
the five participants strongly suggested that thempromised social, emotional, or physical
security influenced their decision not to atterabs| circumvent certain places, avoid particular
people, or simply feel socially ostracized or exeld. Moreover, parents were a surprising
source of security for the participants in timesnsecurity. The participants sought personal
safety through the protection of the people thegvkithey could count on and found social relief
in fulfilling their love and belongingness needshntheir parents. Finally, it is perhaps because
of these unconditional positive parent-child relaghips that the participants incurred only mild
declines in grades and marginal deteriorationtenatance.
Excessive Cell Phone Use by Participants is Caugal Cyber-victimization

Several components of the literature review suggkthtat excessive use, measured by
several indicators (Adachi, 2009, p. 6; Harris latéive, Inc., 2011, p. 3), was problematic
within the phenomenon of cyberbullying (O’Neill,9%) and cell phone cyberbullying (Adachi,
2009, p. 6; Harris Interactive, Inc., 2011, p.1B)O’Neill's (1995) observation, as the number of
electronic messages exchanged increased and cowétosocial favorability was at stake,
people often obsessively resort to the denigrasfasther electronic communicators. An
associative effect specific to cyberbullying istthaither the bully nor the observer witnesses

personally observe the victim’s immediate reac{®mith, 2013, p. 83)—and this has
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historically been a principal motive for traditiddmullies. This reaction is needed to gain social
status by demonstrating dominant abusive power atvars in front of witnesses. Cyberbullying
often lacks this component (Hinduja & Patchin, 2006153), which is perhaps why the
participants in this study seemed to share thereqpee of their cyber and real worlds colliding,
often in an attempt to conceivably garner this ftozéace reaction. Additionally, the participants
who were cell phone misusers appeared to expert@gber levels of victimization as their level
of communication persisted, in accordance with Ad&2009) and Harris Interactive Inc.
(2011). In support of the research, this led toatieg interactions with peers.
Negative Interactions with Peers

Social networks and friends in the virtual worlé aapidly complementing or replacing
friends in the real world (Carmody, 2012, p. 51pdWof the participants in this study suggested
that their interactions with peers in person wasglemented by their interactions with those
same peers virtually, through text or an onlineiser The participants described the extent of
communication via cell phones as confusing at tifbese participant particularly described
texting and other electronic messaging as somettfiagsecond language as it pertained to the
meaning of expression by how many letters or défiéforms of punctuation are used. Now
more than ever, teens favor communication viangxtiver all other means of communication,
including face to face (Lenhart, 2012). The resoftthis study found this was accurate in
several examples. One participant, for examplesrdesd communicating with certain people in
person as weird if one did not know them on Fackliost, whereas others were only
acceptable friends through Facebook messengerhuiiig participant most often used on her
cell phone. Another participant described commumgahroughout the day with her boyfriend

via text message because of the long-distancearesip they had. Yet another participant
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thought his relationships with others were basethertext messages they had exchanged.
Observing the lived experiences of the participanthis study gave credence to how easy
communicative misunderstandings can occur betw&erot more cyber correspondents.
Need for Instantaneous Information Leads to Sociaind Emotional Distress

Cell phones are now an acceptable, if not necestanlyfor functionality in everyday life
within industrialized nations around the globe (Blvaen, 2011). According to the results of this
study, teens may not be capable of distinguishegdifference between information that is time
sensitive and information that is less vital, gseittains to transmitting and receiving. The
literature review supported this idea through saiveonduits. First, the research suggested that
we have become a cell phone-mostly society vissaha consumption of information (Brenner,
2013). This means many people prefer to ingestmmétion via their cell phone as opposed to
traditional print, radio, television, desktop aa@tiop computers or tablets. Cell phones are now
capable of obtaining media in all of the aforemaméid forms. Associative to this, almost half of
all teens polled confessed to using their cell ghiorclass when they should be learning (Harris
Interactive, Inc., 2011, p. 5). The participantshis study explained that the reason for this is
that an unintended message could be transmitteth&tynence of communication. Abstinence,
however, is only as strong as one’s environmengthdr it is abstinence of alcohol, sex or
communication. One can choose not to put onesalfiianvironment conducive to alcohol or
sex, for example. Yet communication is both podieed and vital. Finally, the aforementioned
telepresence effect discussed (Pike, 2008, p. 1668pled with teenagers’ desire to manage
personal and social issues, immediately appeasrtour with the lived experiences of the

participants in this research study.
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Exertion of Interpersonal and Social Control by Cel Phone Cyberbullies

Technologies associated with cell phones offeriguenadvantage to the bully of
yesteryear and the bully who may have never bemnguse they offer both cover and
concealment for bullies (Hinduja & Patchin, 20061p3). The popularity of cell phones and
social networking websites have gained tractionwaorked in tandem as tools for bullies
(Donegan, 2012, p. 34). However, the findings & gtudy disagreed with the dependence on
some degree of technological expertise (Smith, 20183). Communications technologies
associated with cell phones appear to be moreaharmal part of everyday life for Millennials.
As a matter of fact, one participant in this stfimynd technology such as Facebook and Twitter
challenging; however, he still had accounts fohbdherefore, there is little reason to believe
that bullying or victimization relies on technologl expertise.
Social, Emotional, and Physical Security are Compnmised

One participant in this study asked the questiohatdame first, her mental iliness or the
cyberbullying? As she said, “Was | crazy beforeé pebne cyberbullying or did the
cyberbullying make me crazy? Like the chicken @ elgg.” Previous studies on cyberbullying
have revealed a direct effect of psychiatric sympsuch as anxiety, depression, interpersonal
sensitivity, and obsessive-compulsiveness, on tylblging in both the cyber-victim and the
cyberbully (Aricak, 2009, p. 167). All of the paripants agreed that their real world and cyber
world seemed to collide at some point and the twoevabsolutely indistinguishable. The parent
of Ryan Halligan, a young middle-school boy in Venhcited in Chapter Two, described his
son’s middle-school environment as “toxic,” elaliorg that his life in school was as bad as it
was online, ultimately leading to his suicide (kgh, 2013). The participants in this study,

whether experiencing mild or sever cyber-attackared the experience that the hollowed
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sanctuary of home where victims of bullying havetdrically sought refuge was breeched by
their cell phones (Hinduja & Patchin, 2006, p. 154)is can only strengthen the emotional and
social struggles that victims of bullying endurenfgh, 2013, p.83). Although Hinduja and
Patchin (2006) suggested cyberbullying to be imdirather than face-to-face, the findings of
this study suggested that while Hinduja and Patofay be correct, the effects of such “indirect”
activity often find their way out of the cyber reabnd into the present physical dimension,
thereby creating direct victimization and harassimen
Parents as a Resource

The review of the literature in this study requissanantically detailed analysis.
Although the research suggested that teens rely Ineasily on parents and teachers or another
trusted adult at school for advice about onlinedeat and managing difficult experiences
(Lenhart et al., 2011), this does not suggesttdeats actually go to their parents or teachers
when they are in the progress of managing thos$ewifexperiences. As noted by Kowalski
(2008), victims of cyberbullying via cell or computare often unwilling to report their abuse to
a parent or other trusted adult. There are seveaabns for this, including, but not limited to,
failing to recognize they are being victimized,rfd@at the attacks will escalate if the
cyberbully(ies) get into trouble, and—of utmost mn@ance and influence—the victims’ fear that
their computer or cell phone or both will be talkeray in an effort to protect them. This finding
is contrary to the findings of this study, in whittte participants overwhelmingly sought help

from their parents when they could no longer marthgdrauma independently.
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Relationship of the Study to the Theoretical Framewrk

Excessive Cell Phone Use by Participants is Caugal Cyber-victimization

According to Olweus (in Hoover & Oliver, 1996), ‘@y individual should have the right
to be spared oppression and repeated, intentiamailiation in school and in society at large”
(p. 14). The findings of this study suggested thatparticipants used their cell phones
excessively. Some would suggest that the partitgpanre always connected. The participants
endured victimization and harassment most oftesr afthool hours at home, which supports the
research concerning the subject (Smith et al., 200876). Although significant academic
decline did not appear for the participants of tesearch study, Diaz, Evans, and Gallagher
(2014) suggested that excessive media participadarhave negative consequences on basic
cognitive processes. It can also influence basanaon skills. Research has also suggested that
students who spend an excessive amount of timeesndell phones spend less time on school
work and endure more bullying as a result (Ada20()9). It appears that young people are
therefore seeking to fulfill certain needs on Mastohierarchy, including their social needs,
belongingness and love needs, and esteem needsliyidnone applied technologies and
applications. Two participants, Zoe and Katie, boted in their personal interviews an apparent
interpersonal disconnect in the communication skiflyoung people while engaged in cell
phone communiqués. While engaged in such commusjguisunderstandings and confusion
within interpersonal communication will become mexeessive, thereby contributing to
inadvertent distress and anxiety as well as calhpltyber-harassment.
Negative Interactions with Peers

Maslow (1943) explained in detail how human behaMonfluenced by meeting certain

benchmarks of personal fulfillment through his arehy of needs model. After one meets one’s
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basic physiological needs of breathing, food, watkep, and so on, one then seeks to fulfill
safety needs, which include security of body, reses; morality, family, health, and property.
The undemanding association to the finding of neganteractions with peers as it relates to the
theoretical framework of this research study iadeance a theory connected to safety needs.
However, a more profound angle might lie in a iokove and belongingness needs. In search
of meeting their belongingness needs, some youopl@eseek to achieve this by exerting power
and control over others. A demonstration of sugiresmacy can be a reason for other young
people to follow the leader per se, elevating the fbully” to a more elite social status as the
leader of a small group or informal gang of youtiovibully other children or an easy target
(Gray, 2014; Hinduja & Patchin, 2006, p. 153). Hiere, explaining negative interactions with
peers with regard to cyberbullying may be moressneé of an unsatisfied bully’s need to fulfill
love and belongingness needs than it is a victattsmpt to maintain safety needs.

As one refers back to Maslow’s hierarchy, it isye@sobserve how the cyberbully and
his or her associates can advance up the hiertwelard greater self-esteem, confidence, and
respect by others and onward to self-actualiza#acording to Maslow’s hierarchy of needs
model, this is natural human behavior, althoughatvenue of approach is certainly not
acceptable by the societal norms of our genera@onthe other hand, the victim(s) of such
attacks rapidly fall down the hierarchy, losingfssdteem, confidence, respect from others,
friendships, and possibly safety and security neeadsd therein lies the problem. While the
human behavior associated with being a bully demattgntion and recognition for resolution
efforts, educators and parents must also acknowlddgrole the victims played in the

cyberbullying as well. Generationally, a considésamount of social and emotional
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development is occurring while using technologres tire available on cellphones, including
texting and the internet (O’Keeffe & Clarke-Pearsddll, p. 800).
Need for Instantaneous Information Leads to Sociaind Emotional Distress

The prescription for this aspect of the phenomaaamot as simple as proposing that an
individual use his or her phone less excessivdherg is a fundamental system of understanding
the lived experience of the participants. Moustgik&94) suggested that one must partake in
extensive field work with direct observations awthaty of a certain group to obtain an
understanding of its cultural norms. This mightunle speaking the proverbial language of the
group being studied and engaging in first-handi@pgtion in the group’s activities. Through
this direct action, one can say with a high degfemertainty, “I understand what it is like to live
that experience.” Once a system of understandiaghgved within the cultural group, the
confounding nature of the problem at hand is eadsiapproach.

Certainly, one can argue that the apparent needdtantaneous information is
principally generational. This by itself does n&ndiss the behavior as any less important to
researchers, educators, or parents. Simply dismgiske behavior as superficial also dismisses
the conundrum as not being important and promiimettite life of young people who are
experiencing the phenomenon or in the lives ofeéhtgese to these young people. School
professionals and parents should be able to igentifderstand, and address the matter in order
to resolve it accordingly.

Exertion of Interpersonal and Social Control by Cel Phone Cyberbullies

The participants shared a common experience thigitec@ne cyberbullies had the ability

to manipulate and control the day-to-day liveshait cyber-victims. As a result, cell phone

cyber-victims regularly spoke of anxiety and depi@s symptomology, as well as feelings of
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anger, fear, ostracism, and humiliation. The ave&ddld in our society generally prefers a safe,
orderly, predictable, and organized world, on wltledly can count and in which unexpected,
unmanageable, and other dangerous things do npeham any case, however, the child will
have a reliable adult to count on who will shi¢id thild from harm (Maslow, 1943, p. 378).
Although neither school professionals nor pareatsshield young people from harm for an
entire 24-hour day, a child needs to know wherfentba dependable source of comfort and
counsel. It is important that both school profesals and parents are equally reliable as well as
dependable when addressing matters related tpleefie cyberbullying.
Social, Emotional, and Physical Security are Compnmised

Maslow (1954) spoke of some basic human needssihibrarchy of needs model. He
suggested that individuals advance through thevietlg stages: physiological needs, security
needs, social needs, belongingness and love nestdem needs, and self-actualization needs.
Using this model, Maslow concluded that if anylof stages are compromised, one cannot
achieve his or her fullest potential, otherwisewnas self-actualization. In fact, Maslow
theorized that an individual who perceives himselfierself to be in chronic and extreme
danger—thereby compromising their safety, secuaity stability needs—will view practically
everything as less important, even necessary plogstal needs, for the sake of safety alone
(Maslow, 1943, p. 376). Unfortunately, when celbphl cyberbullying transcends technology
into the real world, there is no refuge (Wendlaz@)3). Therefore, it is only logical that the
participants in this study sacrificed attendinga@erclasses, cut multiple days of school, and, in

one case, transferred to a new school to secuieuganeeds on Maslow’s hierarchy.
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Parents as a Resource

Carl Rogers, a 20th-century clinical psychologsperhaps best known for his person-
centered approach to psychotherapy. In this mé&teders speaks of conditions that provide a
psychologically suitable climate for clients to enstand their experience and enable them to
strive for meaningful personal fulfilment. The csefor is not the absolute all-knowing expert
who knows what is best for clients who blushingiitdw the edicts of their counselor. The
clients are groomed to find their own way. The @ynfocus of this model emphasized that the
two individuals—counselor and client—are in psydgital contact, and the client experiences a
sense of unconditional positive regard and empathatlerstanding from the counselor (Rogers,
1957, p. 101). The counselor must also fully ree¢he client while the client must experience
being fully received, including the experience eily understood and accepted (Rogers, 1961,
p. 29).

In understanding the findings of this researchstuith regard to the participants’
overwhelming identification of their parents asoarge of comfort in times of social, emotional
and physical instability, Rogers’ theory seemsesonate. Children need to feel love from their
parents and parents need to groom their childrenalce good decisions. When children fail to
invoke well-managed decision making, they neediavkthat their parents have an
unconditional positive regard for them. The two,gmais and children, must experience being
fully received by each other, to trust each ottetearn and grow from each other.

Implications

When I initially proposed this study, | was confrléhat attendance and learning would

be impacted by cell phone cyberbullying. It was watil | had spent hundreds of hours

researching every facet of the phenomenon thacumed to me that victims of cell phone
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cyberbullying must first experience significant eémpal distress, both personally and socially,
before data would indicate any tribulation in attence or learning. A few themes emerged that |
did not anticipate while progressing through tleisearch study. These themes appeared to point
to both the origin of the phenomenon and recommesdéguarding measures for those
experiencing the phenomenon.

The first theme that utterly surprised me was thatstudents appeared to be
experiencing cell phone cyberbullying to a highegre at home than they were in school. |
originally proposed this study after observing dtess students using cell phones throughout the
day in the hallways and common areas of the higbdovhere | am employed. A few parents
even texted their children from the counselingagffio remind them of an impending meeting
with their counselor or teachers while their childs in class. | thought it would only be natural
that students would be susceptible to cyberbullyitigey had access to their phones throughout
the day. To my complete surprise, bullies tendef@dvor evening hours over school hours as a
time for harassment. Likewise, the victims of gglbne cyberbullying in this study tended to be
academically motivated and managed to stay focasdtleir responsibilities as students. Those
participants who were impacted during school heemsled to either be victims of their cyber
world and real world colliding, where cyber-harassirwould transcend technology and spill
into their lives during school hours, or they wobll self-inflicted victims of an anxiety-driven
need for instant information. In the case of thefer example, the social, emotional, and even
physical security of participants was compromidedhe case of the latter example, this was
usually a circumstance of a compulsive need to tapand, if necessary, control one’s online
image or identity. It is recommended that schott@afis and parents take note of both when

addressing the matter of cell phone cyberbullying.
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The second theme that emerged in this study andin&gpected was that the
participants had a high regard for their parentemih came to matters of cell phone
cyberbullying. In fact, they often elected to gaheir parents before seeking help elsewhere.
While the participants found the school’s helpimgfessionals such as counselors, social
workers, and psychologists to be valuable resouthey trusted their parents more to help them
solve problems associated with cell phone cybeylmgland perceived them to be a valuable
partner in coping with and managing the traumarogpess and beyond.

Education professionals and parents are advistakéonote of this valuable finding as
the data suggested that an established positiggae$hip between parents and children seems
to provide relief when experiencing this phenomer&shool and community leaders are
advised to establish encouraging directives fati@hship-building between parents and
children as part of bullying and cyberbullying wshlops. Likewise, a school’s helping
professionals should also be able to manage canggrents with students in a collaborative
effort to control and resolve personal and soc&alrnma associated with the emotional distress of
cell phone cyberbullying.

Limitations and Recommendations
Limitations

This qualitative phenomenological research study hmited in four specific
dimensions. The first area of concern was its gaagc restriction. This study focused on
graduates of a suburban high school in upstate Xaw. Nonetheless, physical geography was
a limitation regardless of geographic location hseathe focus of the research was on cell
phone-enabled technologies, including those sup@diy both telephone systems and internet

service providers. Telephone and internet-suppadegmnunication technologies have the
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unique ability to establish a telepresence frommerson to another, regardless of the
geographic location of either party, as long astéiebnology is supported in the area of both the
transmitter and the receiver. Therefore, a studitéid to any physical geographic location as
opposed to the meta-galactic openness of cybersylamly provide a fractional representation
of the phenomenon. Expanding research without densig geography could perhaps enable
researchers to make meaningful progress in futudies.

This study was also limited by the purposeful saacof research participants who were
adult graduates of the research site. Thus, mimudgr the age of 18 were automatically
excluded from being research participants. Adultipi@ants were invited to this study for two
primary reasons. First, this study had the potensk that a participant may knowingly or
unknowingly provide me with information about ancimal act that occurred or was in progress.
Furthermore, gatekeepers responsible for allowaugss to research participants may have been
deterred from cooperating if demands, whetheraepkrceived, were put on their staff or
organization to include students (Shenton, 20085p.

Of particular interest to this study was the patdrior gatekeeper or parental influence
leading to access restrictions on a study of mstadents under the age of 18 during data
collection. Secondary to this concern was the dprsion that the use of current students could
present a potential conflict of interest due tchbatademic and referential influences. Therefore,
| elected to use recent graduates of the resedechssopposed to current students to avoid both
legal hurdles and ethical dilemmas.

This particular research site and student populajrossly lacked both racial and cultural
diversity. Less the 17% of the potential reseamttigipants identified themselves as being of a

race other than Caucasian or European descent ihitle research on racial and cultural

140



influences on cyberbullying and even less on dedine cyberbullying. This being said, it is
possible that a more diverse sample of participaratg yield results not found in this study. The
lack of racial and cultural diversity should be saiered in future studies on cell phone
cyberbullying.

The last area of concern was that of my own petdmaa and how that bias could have
influenced this research study. With any researehresearcher certainly impacts the
interpretation of the data, but to a greater extatit qualitative datd. carefully assumed an
observing role as a phenomenological researchde wliving as interviewer, facilitator, and
exegetist of raw qualitative data. | was mindfufolowing Moustakas’ (1994) suggestion for
keenness for phenomenological researchers. AcayliMoustakas prescribed that
“presumably the researcher has set aside biasdsagntbme to a place of readiness to gaze on
whatever appears and to remain with that phenomentint is understood, until a perceptual
closure is realized” (p. 73). In assuming this posthroughout data collection and analysis, |
was able to unpack the phenomenon through thegtriation of data and coding, to understand
better what it was like for participants to liveetexperience (Polkinghorne, 1989, p. 146) of cell
phone cyberbullying.

Recommendations

Theoretical/research recommendations-ew researchers have conceived the
contemporary reality that cell phones appear tthbaveapon of choice for the modern-day
bully (Bullying by mobile phone and cell phone, 20Taylor Michigan Police Department,
2007). Even fewer have attempted to research tlieemeaking it difficult to review all-
inclusive data to address and possibly remedyithat®n. Innumerable gaps continue to exist

in the research arena of cell phone cyberbullyigsearch has suggested that minors as young
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as age eight are being cyberbullied via cell ph@iAntona, Kevorkian, & Russom, 2010, p.
521; Smith et al., 2008, p. 376). | consideredsttuely of minors early in my initial research;
however, the aforementioned legal and ethical dib@s persuaded me to use adult graduates of
the research site as participants. Future researaingy elect to conduct an ethnographic study
gaining access through gatekeepers, both schoahedrators and parents, as well as gaining
the confidence of participant students, in ordegam a real-time sense of how cell phone
cyberbullying continues to impact students’ attera#g academics, and social and personal life
in school. An ethnography may even be best suded fery young researcher who has the
ability to “go native” in order to clearly underaththe research topic as it applies to that culture
sharing group or individual’s representative of gineup.

The themes and subthemes that emerged in this aliuslyggested a specific avenue of
approach that requires investigation by futureassdeers. Forthcoming studies could examine
and define why young people use their cell phonexctessive amounts or even re-examine
what measure is acceptable in defining excessiv@loene use by modern standards, bearing in
mind the ever-evolving use of technological appiass available on cell phones. Forthcoming
studies could also offer understanding of how dperaotional, and physical security are
compromised by excessive cell phone use and hose imécro details are sinuously connected
to the greater macro complexity of harassmentijmization, and abuse via cell phone-
integrated technologies.

Lastly, future researchers may choose to addresger theoretical angle in the research
by examining how the emergence and popularity éhendentities—which tend to be
superficial, insincere, and at times deceitful, elitkhed by cell phone applications and

technologies—can influence the social and perdored of students in school. Examining this

142



larger theoretical angle may, in fact, lead toeaggr degree of understanding of social norms
that exist in cyberspace and the way those cybaalsoorms affect today’s youth. Conversely,
researching this larger theoretical angle may dively produce more research questions than it
answers.

Practical recommendations Educators, parents, and government officials aregps
more aware than ever before about the dynamicssands surrounding bullying of all varieties
in our post-Columbine world. In my experience, stud are often expressive in saying that anti-
bullying education is overemphasized and that scbiicials often lack judgment in both the
selection of content and the delivery of preventiné-bullying education in response to school
safety. Elementary and middle-school studentsiketylthe most appropriate audiences to
address the findings of this study. Local schostrdits and state education departments may
consider health teachers, school nurses, and pergbnnel services (school counselors, school
psychologists, and school social workers) as viapteons to push in curriculum that addresses
the findings of this study to age-appropriate stislel would even suggest that the findings of
this study could be presented as a series of oassdiscussions to address the modern-day
complexities encompassing peer-on-peer harassi®embol leaders should also consider raising
awareness of these findings at opportune commaugattyerings such as back-to-school night,
parent-teacher conferences, or grade-level meetitgsa brief seminar before such events.
Lastly, the findings indicated that school stateoflacked an understanding about cyber and cell
phone cyberbullying. To address this delinquenayaified clinical professional in each school
district ought to address these findings with teasland staff during a superintendent’s

conference or other professional day as a mattstuoent health, safety, and welfare.
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Conclusion

The purpose of this qualitative phenomenologiaadigtwas to describe and understand
the shared experiences of five students in a mediaed public high school in northern
Westchester County, New York, who were victims@f phone cyberbullying and the impact
this phenomenon had on the victims’ attendanceleana&s, and social and personal life in
school. This study engaged me both intellectually emotionally as bullying has been
prominent in my life and the lives of my loved onkss the depraved memories of my own
childhood, as well as the images | continue toasemy television, computer, and iPhone
screens, that kept me motivated to complete tisisareh study.

It is our mission as leaders in education to ptdtee children in our charge. Children are
unable to learn effectively if they do not feelesafherefore, the safety and security of our
children are a priority above all else. Leadersdncation and leaders in the community are best
advised to consider the results of this study ieffort to improve the climate of cell phone
cyberbullying in their locality. Understanding tdgnamics of the phenomenon of cell phone
cyberbullying and its impact on victims’ attendanaeademics, and social and personal life, as it
occurs both in school and at home, will necesséatellaborative effort on the part of school

and community leaders and constituent parents.
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APPENDIX A: CONSENT FORM

Cell Phone Cyberbullying’s Impact on Victims’
Attendance, Academics, and Social and Personalin.i§hool
A Phenomenological Qualitative Study
Doctoral Dissertation
Nathan Joseph Heltzel
Liberty University
School of Education

You are invited to be in a research study of Cebrie Cyberbullying’s Impact on Victims’
Attendance, Academics, Social and Personal Lifednool. You were selected as a possible
participant because you experienced this phenomienmigh school. | ask that you read this
form and ask me any questions you may have befaregree to participate in the study.

This study is being conducted by Nathan Heltzelpetoral candidate at Liberty University’s
School of Education.

Background Information:

The purpose of this study is to describe and utaledsthe shared experiences of students
exposed to cell phone cyberbullying and the implaistphenomenon has on the victim’s
attendance, academics, social and personal Igehool.

Procedures:
If you agree to be in this study, | would ask youwb the following things:

In the first stage of research, you will be askegdrticipate in an interview session via Skype.
Your interview will be audio recorded and transedlby the primary researcher. You will also
be asked to participate in a focus group activityducted via Second Life. After the individual
interviews and focus group, you will be asked tbrsit journal writings of any thoughts that you
may have related to your experience to the resear¥lou will be using Twitter to accomplish
this within a month following your interview anddas group. Throughout the process, you will
use a pseudonym of your choice and only the primesgarcher will know your identity.

Comprehensively, you should expect to meet withréisearcher online one time for about one
hour for the individual interview, one time in anline focus group for about one hour, and
submit online journal entries of your thoughts gsiwitter before and after the individual
interview and focus group interview. Twitter limigsur micro-blog to 140 characters per tweet.
Therefore, your thoughts should be clear and cenéissting a tweet usually takes about two
minutes of your time per post and the total timdickted to postings should last approximately
ten to fifteen minutes through the duration of gtisdy. Although | request that you tweet at
least one time before and after both the individitrview and focus group interview, you may
tweet as often as you need to or want to in omshare your thoughts with me and other
research participants.
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Risks and Benefits of Being in the Study:

This study includes three primary risks. The firsk is that the content of this study may bring
back depraved memories that you have long sincbghihd you. On the other hand, it is
possible that the content of this study brings othe actualization that the experience you
lived was far more significant than you first imaed it to be. In either case, an unfavorable and
unwelcome psychological and / or physiological cese is possible. | will provide you with the
contact information for proper clinical supporydu become aware of either of these and report
them to me or if | suspect either as being evident.

The second risk factor involved in this study is gossibility that you knowingly or
unknowingly provide me with information regardingr@minal act; most likely a cyber-crime
currently in progress such as cyber stalking, mernvolving a minor or other abusive actions
in progress. | am bound by both the mandatory teptaws of New York State and an ethical
obligation to Liberty University to report suchminal activity to the proper law enforcement
authorities. While the questions | will ask you idgrthe individual interview and the online
focus group does not attempt or intend to provesponses related to illegal activity, your
answers may require reporting if they deviate ftbmtopic being discussed.

Lastly, there is a possible risk that you coulddngted” by your peers if your confidentiality is
inadvertently compromised. You will be requiredus®e a pseudonym in order to avoid this
situation.

There are no tangible benefits to participatinthis study.
Possible Benefits to Society:

On a local level, understanding the significancénef phenomenon and its possible impact on
student attendance and related learning difficsiltieuld be essential to raising local test scores.
It may also be critical to promoting a safe andthgdearning environment in schools. The
findings of this study could also help state ediocatiepartment officials steer professional
development objectives toward school professiotaisig a positive and active role in
cyberbullying situations. Nationally, the findingkthis study could help various organizations
and agencies understand how cell phone cyberbgliympacts attendance, academics, social
and personal life in school and the residual satiafluences at work and community
gatherings.

Compensation:

Participants will be compensated $50 for their tupen full completion of their part in the
individual interview, focus group interview and joal entries.
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Confidentiality:

The records of this study will be kept privatealmy sort of report | might publish, I will not
include any information that will make it possiliteidentify a research participant. Research
records will be stored securely and only the redearwill have access to the records.

A pseudonym of your choice will be used throughtbig research and the primary researcher
will never use your legal name in any writings tethto this research or dissertation defense.

Interview data stored on digital audio recordingls e transcribed and digitally removed as
soon as transcription is complete. Only the printasearcher will have access to the audio
recordings and transcripts. The transcripts wilstwred in a locked safe in the researcher’s
primary residence until the transcripts are congyedinalyzed and reported in the dissertation
defense.

As with any study, confidentiality has some limf& long as the interview responses and
journal writings do not require mandatory reportiagproper law enforcement authorities, your
information will not be disclosed or publicizedany outside source.

While | encourage confidentiality and the use aymonyms at all times within focus groups, |
cannot guarantee confidentiality due to the coltabee nature of a focus group.

Voluntary Nature of the Study:

Participation in this study is voluntary. Your dg@on whether or not to participate will not affect
your current or future relations with Liberty Unigéy or the high school you formerly attended.
If you decide to participate, you are free to alstieom answering any question or withdraw at
any time without affecting those relationships.

How to Withdraw from the Study:

For a variety of reasons, a participant enrolled nresearch study may decide to withdraw from
the research. Please email Nathan Heltzel at @i@t#berty.edu at any time if you wish to
terminate your participation in this study for aiepson. As a result, Nathan Heltzel will not use
any information obtained from you or about youhiststudy.

Contacts and Questions:
The researcher conducting this study is NatharzielelY ou may ask any questions you have
now. If you have questions latgqu are encouragedo contact him at (845)-987-4565 or

nheltzel@liberty.edu . Nathan Heltzel is being addiby Dr. Tamika Hibbert. You may contact
Dr. Hibbert at (347)-885-2340 or tshibbert@libeztju .
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If you have any questions or concerns regarding this study and would like to talk to so
other than the researchgou are encourage to contact the Institutional Review Board, 1€
University Blvd, Suite 1837, Lychburg, VA 24515 or email irb@liberty.edu

You will be given a copy of thisinformation to keep for your records.

Statement of Consent:

| have read and understood the above information. | have asked qu and have receive
answers. | consent to participate in the st

Please check this box acknowledging your consent to digital voicerecordings of b
individual interview and focus group intervie

Please check this box authorizing Nathan Heltzel to access any of your Briarcliff High ¢
student records that may be related to this st

Signature: Date:

Signature of Investigator: Date:

IRB Code Numbers: 1835(After a study is approved, the IRB code number pertaining t«
study should be added here.)

IRB Expiration Date: April 1, 2015(After a study is approved, the expirationte (one year
from date of approval) assigned to a study at initial or continuing review siould be a
Periodic checks on the current status of consent forms may occur as partof continuing
mandates from the federal regulato
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APPENDIX B: INDIVIDUAL INTERVIEW TRANSCRIPTS
Katie Individual Interview

Before we begin, | would like to start by referripgu to the copy of the definition of cell
phone cyberbullying that | have provided to youtfoe purposes of this study. | will now read it
aloud. For the purpose of this study, cell phongecdyullying will be defined as actions that use
mobile phone technologies with or without intersetvice to support the deliberate, repeated
and hostile behavior by an individual or group tisahtended to harm another or others. This
behavior can be achieved through one or more diolleving, which includes, but is not
limited to intimidation, control, manipulation, hulration, falsely discrediting, putting down or
embarrassing another or others (Belsey, 2005;Ralhe Safety, 2013; Creswell, 2007, p. 103).

Do you understand the definition of cell phone cghltying for the purposes of this
study?

Yes

Do you feel comfortable speaking with me today &lgour lived experience within the
phenomenon of cell phone cyberbullying?

Yes

Can you tell me, as much as you are comfortablespavith me right now, what have
you experienced in terms of cell phone cyberbud¥in

Umm, cell phone cyberbullying . . . the experiehoemember the most was and maybe
I'll remember more as I'm talking, but umm | guegas in eleventh grade, like cell phones, |
had an iPhone and that was really something baak thut it was my boyfriend’s best friend in

eleventh grade and he got real mad at me and adkb&levas going to text me non-stop and
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started calling me a cunt and blah blah blah aadest a whole lot of drama within our group of
friends.

What contexts or situations have typically influethor affected your experiences when
you were cyberbullied via your cell phone?

Umm he said at that time, he was dating this gid & was not working out ‘cause |
would not drive him somewhere to meet her. The neadon was, | was in a fight, you
remember | dated Dave for like four years? Anyvgay| was in a fight with him and Chris was
in a fight with him too and | refused to get batloave by sleeping with Chris and he got mad
at me and started doing all that and it got readly.

To your knowledge, did any of the following peaer know at any time about your
involvement in cell phone cyberbullying?

Parent or Guardianyes

Other family membeXo

If yes, please specify, i.e. grandparent, auntiingbling, cousin

Friend Yes, all of them

Clergy membeNo

School bus driveNo

TeacheMNo

School CounseloYes, two of them

School Social WorkeYes

School Psychologistes

School NurséNo

School AdministratoNo
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If yes, please specify, i.e. dean, assistant gradcprincipal

CoachNo

Club advisorNo

Other school staff membaio

If yes, please specify, i.e. librarian, secretagcurity guard

Other person(s) not listed aboi®

Did you tell this person(8)Yes

Why or why not?

Because | trusted them. | even showed the schgohp®gist all of the harassing text
messages and she called Chris in in an attempethate the situation. Chris was like, she’s
such a liar, | never did that! The school psych@bgas holding the text message transcript in
her hand and got really mad at Chris for lying.déé so belligerent that she kicked him out of
her office. What really threw me over the edge watarted off as cyberbullying by text
messages to me, but then he placed some soft, uaytenit was like food or something
underneath the handle of my car door . . . judtyreaeird things that he would do and it just
kept escalating from there. He started lying tofrrgnds, our friends both in person and via text
at night and spreading rumors about me over tleenat and he texted lies to Dave about things
that | would do to him.

Were you satisfied with their response?

Umm, yeah it was continuous so | mean | don'’t selatiow, it was what it was at the
time. | honestly don’t know if | was satisfied, drit remember.

Did telling them stop the activity?
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| think it got worse. So, | know you’re studyingllgghone cyberbullying, but when a
similar incident occurred in the past with computased cyberbullying and | didn’t tell
anybody, like it was really hard for me, and | thiwahen this happened | wasn’t really used to
being harassed like that, like by peers, like Blways had good friends and stuff like that, but |
just kind of freaked out when this happened areel like if | hadn’t told her and | hadn’t told
anyone else that it may have just stopped and gang. | just felt so alone and so defeated in
way, you know?

When is cell phone cyberbullying occurring via gglbne in your experience?

Umm, | think that in my experience it occurred nops because cell phones have the
internet and you can’t get away from the interiiéiey used to be different but now those two
things are the same. Most of it happens after dchoaight, stuff like that, kind of like a little
bit of a latch key kid type of thing like when kifisst don’t know what else to do.

Which associated technologies available on cellngsoare used to cyberbully via cell
phone?

Phone callDoes my family count? Then yes!

Voice mailNo, too much evidence (laughter)

Text message using short message service

By one persoives

By two or more people at the same time with theninto invoke a text wares

Text message using multimedia message service

Still photographNo

Video recordingNo

Voice recordingNo
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Hyperlink to a website with the intent to harasseaten, intimidate, humiliate or
blackmail youYes

Combination of any of the aboYes, websites and texting, and it got real ugéf fast.

Taking a still photograph(s) of you without younsentNo

Video recording you with your conse¥ib

Electronic mailYes

Internet chat rooniNo

Smartphone applicatiodes

Please specify which app is used

Facebook Messenger, like does cyber stalking cotase this kid used to Facebook
message me constantly, like for years telling mevaets pictures of my feet and that he’ll pay
me hundreds and hundreds of dollars for it, nop-atad | said you need to stop messaging me.
This was scary because | heard that people wiikhies like that can also be really violent and
obsessive and it was constant!

Where does the cell phone cyberbullying take place?

Home

Before schooNo

After schooDefinitely yes

After a reasonable bedtime during night hoks sure, yes

Weekend¥es

School

On the bus or while being transported or walkinfrtoam schooNo

Breakfast or before first beNot really

173



While class is in sessiores

Between classeses

LunchYes

School-sponsored activities after school hours, ckeibs and sportbslot in my
experience

Other dates, times or locations not listed abovea®e Specify.

It can happen anywhere, like with the serviceshamt, especially now there is just so
much more opportunity to communicate with each ottith cell phones.

Did you use your cell phone more than three hoersday?

Umm probably, | know in twelfth grade | like litdhgbroke my phone on purpose ‘cause
| just didn’t want anyone to contact me periodudtjwanted to be free and didn’t want anyone to
know where | was ever. My parents loved that idea.

If yes, does this time include use during the ragsthool day?

Yes

If yes, did you ever use your cell phone in clas$wahat experiences came of that?

| only had a limited number of texts allowed eaabnth and here | am getting
cyberbullied on texts that | only have a limitedwher of and instead of doing math problems in
class I'm calculating my phone bill. | definitelyas not paying attention from time to time in
class.

Were you ever intentionally late to class to awvbiel person or people involved in your
experience? Approximately how late were you ongawsn occasion?

Did you ever intentional miss a class to avoidleson or people involved in your

experience?
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So you remember when | had U.S. History in elevgnéide? He (Chris) was like not the
sole reason why | never went, but he definitely enax not want to go, that’s for sure, but
during that time that was just a really good excassv | remember, it was just a really bad time
to begin with, that is when | was in and out of kiwspital. Chris was like you're such an asshole
(Katie now lets out a stress reducing scream) Ahhhlgggg, it’s ok...

Was it a specific class on a regular basis?

Yes, U.S. History

Did you ever intentionally miss an entire day diea or multiple days of school to
avoid the person or people involved in your experg®

Umm, ahh noo, | don’t think so, | just avoided @ad think because | was feeling really
humiliated and I'd try not to be around where hesygp | would not avoid school all together
but | would avoid a class here and there espeacidilgn things were being said about me behind
my back. Phones really help people be secretivaakdbout you behind your back.

Do you believe your grades or standardized testescwere affected in any way due to
your cell phone cyberbullying experience?

Yes

If yes, please specify.

That was just a really shitty year. It was totatiabdamage control all the time and | was
just tired . . . just tired of defending myself..so nothing was on my mind other than social
damage control. SATs, Regents, college, nothingareat to me. . . .

Did you ever personally experience a negative ihpadearning as a result of cell
phone cyberbullying?

Yes
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If yes, please explain.

| definitely think that certain events contributiedne being tired in school and not
sleeping. The harassment, the defamation, beingkms a slut when | was not and am not!

Did you ever experience any psychological or headtated complications that you are
aware of as a result of your cell phone cyberbuallyexperience?

Umm, | think that at that time, my junior year wasbably the worst year of my entire
life and | was severely depressed and the cybegrhgll endured by cell phone was definitely an
escalator if not the cause. But | think it added@my anxiety.

If yes, please explain. For example insomnia, esigydéeadaches, abdominal pain, and
other anxiety or depression-related issues.

Umm, again, | pretty much had all of that . . .rg¥@ing and it just escalated. | was in
and out of Westchester Medical Center’s outpatemntstop, | was in like your office non-stop,
so it’s kind of hard to separate one from the qttiex chicken or the egg, was | crazy before cel
phone cyberbullying or did the cyberbullying make anazy?

Did you have friends before the experience ofgdatine cyberbullying?

Yes, | think that was the biggest problem, that Mkith Dave we probably dated for a
very long time and broke up before | went to catlegnd he still thinks we're getting married,
but that is a whole other issue, ummm but, | thhiolv he responded to it is one of the like, main
reasons why | just was like, I, | can't, I, I'm darlike this is . . . and it did go on for a whaed
it always makes me think about when all of that gaisg on and how he responded to that and
why he never really stood up for me and it just ldestructed my whole social circle completely,
umm and | don’t know, that was probably the biggestg with it.

Did you have friends after?
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Yes, but like I said, it, it took a while, it to@gklong time.

Did your experience affect any peer or familialatednships?

No. (Laughing) | didn’t have any family relationpkiback then . . .

If so, with whom?

How did this experience impact you personally? Untragain it just like made me really
humiliated and | was just like really taken backitognd | was just unsure of all of the social
issues that were going on as a result of it angekg in the long term it just opened my eyes to
how and what small things can really do to peopk® stuff. Or what seems small from the
outside can really have such an effect on peopleavl suffering and who are already going
through so much, you know, that could just redfigilse up everything . . . but . . .

How did this experience impact you socially?

Well, | almost broke up with Dave over it for gobdcause Chris was lying to both of us,
ohhhh and we all had the same friends so that & thwdppens when you date someone for too
long, you end up having all the same friendshut.anyway, so it really started to tear apart our
friendship group because this one is friends Witk one and this one doesn’t know what to do
and it was just kind of a disaster in terms of .that

Did you ever fear physical or emotional harm at@mhas a result of implicit information
sent to your cell phone? Physical harm?

No Emotional was every day.

Do you believe the teachers involved in your exqmee were aware that cell phone
cyberbullying had an impact within their classroom?

No

Why or why not?
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Back then everything was just going so fast an@amthings with cell phones were
coming out so fast, things on the internet weradp@iosted anonymously and | don’t think that,
| mean there was definitely a knowledge of it, bdon’t think there was a clear understanding. |
think if they got it, they understood it throughMl like AOL instant messenger you know, |
don’t think they understood it through cell phones.

If you believe that teachers were aware of the phenon, do you believe they
sufficiently addressed it?

Umm, | think cell phones are tricky, | think AIM tacky, but | think cell phones are
even harder because it’s like, they are persoeadstand what are you gonna do as a teacher? |
don’t know.

Did you feel there was any support for victims abdervers or corrective action and
education for the bully?

Do you remember the school social worker in thedieidchool? She was only there for
a year but I think she left before you came, betlsdndled an issue with cyberbullying so
horribly, that had to do with me, that just turmad off to the idea that anyone could or would
understand. | mean | was in seventh grade andasiedlly blamed the whole thing on me and
told me that sometimes bridges need to be burnédlaam was, she was just insane, | don't
know. Umm, but, yeah so | think that that, maylst #xperience, | just felt like all right, yeah, |
guess there is a knowledge of this at that timeahbwnderstanding. . . . | don’t know if it was
all there.

Do you believe that school leaders understandpiedine cyberbullying?

No, | think that if anyone understands it, it's garbe teachers more than them because

maybe teachers have more of a connection with stadlean a Dean or Principal.
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Can they do anything about it?

Umm, they could say don’t have your cell phone orirgy the day but kids do. | don’t
know what the laws are now and obviously they'raraing all the time, but like | don’t know if
they could do too much because a lot of this ptaysat home and | don’t know where education
can come in there except to educate students te thakright decisions.

Did your experience with cell phone cyberbullyingpact the way you feel about school?
Please expand and elaborate beyond yes or no.

Umm, no | think that school for me a place whehad some support at a time when |
had no support at home or outside of school sor@ally weird way you guys were like my safe
place. A lot of this bullying, really cell phonellying was taking place after school at home.

Is there anything else that you would like to shardiscuss with me about this
phenomenon?

Umm, | think, I think it's going to get worse beéoit gets better. | think with things like
Snapchat and all of that, especially with that beeanow kids are sending pictures, explicit
pictures of themselves and their bodies, and ddidsrare snapping them and screen-shoting
them and | don’t know, | feel like there’s goinglde a lot of legal problems with child
pornography and such with cell phone cyberbullyimg, you know, that's a whole other
story. . ..

Are there any relevant or important points of i&rand understanding that you feel
need to be clarified or elaborated?

Umm, no, not really.
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Zoe Individual Interview

Before we begin, | would like to start by referripgu to the copy of the definition of cell
phone cyberbullying that | have provided to youtfte purposes of this study. | will now read it
aloud; For the purpose of this study, cell phonegecyullying will be defined as actions that use
mobile phone technologies with or without intersetvice to support the deliberate, repeated
and hostile behavior by an individual or group tisahtended to harm another or others. This
behavior can be achieved through one or more dilleving, which includes, but is not
limited to intimidation, control, manipulation, hulration, falsely discrediting, putting down or
embarrassing another or others (Belsey, 2005;Ralhe Safety, 2013; Creswell, 2007, p. 103).

Do you understand the definition of cell phone clgblying for the purposes of this
study?

Yes

Do you feel comfortable speaking with me today &lour lived experience within the
phenomenon of cell phone cyberbullying?

Yes

Can you tell me, as much as you are comfortablerstavith me right now, what have
you experienced in terms of cell phone cyberbud¥in

Yeah, umm, ok, well my experience was not likegheesome stuff you hear about on
television or in the news, typical girl stuff, | ess like friends, or people who you thought were
your friends can get really passive aggressiveven @aggressive when their face is not involved.
They tend to be more curt with you, | don’'t knohette’s just a, umm, a tone-ness lost in
translation and people have more freedom to say thieg want over text message rather than in

person, but I think people in my experience havenlmueler over text message rather than in
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person. It's so much easier for you to be meamtoebody when there isn’t a face that you're
like, looking at. . . . So like I've had friendsysihings to me like over text message or like
boyfriend or whatever and it's easy for you to sagnething over text, but like they would never
say it in person. So it’s like a weird. . . . likeu know, shock to the system, like why would
someone say that to me?

What contexts or situations have typically influethor affected your experiences when
you were cyberbullied via your cell phone?

| definitely had issues with kids in high schoothase | moved here when | was in like
sixth grade and you know, it's hard to break irdoial circles and make new friends. But you
know, people get your number and then they stating you, and | don’t know, they hear things
about you and then they send them to you, studftlilat. I've got a lot of trust in my friends now
that they would not just hand my number out, but kpnow, sometimes | would get a text
message from a random person and I'd usually igimobat | got random messages from people
who | barely knew, and it’s like how did you get mymber? It's like weird, but it's different for
us with privacy issues and things, because lilsealso just easier to find people now. Like
sometimes you wouldn’t text people to communicabe, would Facebook message them
because you didn’'t have their number, so like | Mdne on Facebook messenger and you're all
like friends with these people on Facebook andgaustill contact them but like a cell phone
number is much more personal than when you meggagimeone on Facebook. So like it's
more socially acceptable to talk to somebody oreback who you don’t know as well rather
than to text them. It has like a different stigrhike, for example, | don’t know, like people joke
about texting rules and like how you’re supposetilioto people, like you know, just like the

jargon you use and such over text message andthowlies certain things, umm but | would
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say that like umm, if | were talking to somebodwrte me in high school, | would talk to them
on Facebook messenger, like before | would tatkémn you know using their phone number,
because | don’'t have their phone number whereasbibak was so easy because all you have to
do is accept my friend request. And your informat®like on the internet anyway so, it’s really
easy for me to find out a little bit about you ahdn start messaging you based on that rather
than your cell phone number. . . . it's more peasoyou have to like actually ask them for that
rather than, like, | don’'t know, so say like, basedwhat was happening in my experiences,
much more bullying occurred over Facebook messdmgeause people who you don’t even
know or like barely know can be your “friend” and$ messaging you because they probably
don’t have your number. ‘Cause like, there wereppewho | was friends with on Facebook in
high school, who like, | was not friends with insithe high school, like personally friends, but |
was their “friend” on Facebook although | didn’alig like them very much. Like, people were
just random friends with people on Facebook andbaaypu just met them in passing or
whatever and they “friend” you on Facebook, but galn’t necessarily expect to talk to them,
but maybe more so it wasn’t socially acceptabl@lioto them on the phone or on text message
or even in person, but like it was totally ok togsage them on Facebook. So a lot of the time it
would be these acquaintances who you knew on Fakedad that's where the shit would go
down. It happened on Twitter too.

To your knowledge, did any of the following peader know at any time about your
involvement in cell phone cyberbullying?

Parent or GuardiarNo

Other family membeYes, my brother

If yes, please specify, i.e. grandparent, auntieygbling, cousimBrother
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Friend Oh Yeah!

Clergy membeNo

School bus driveNo

TeacheNo

School Counselores

School Social Workexo

School Psychologidtio

School Nursé\o

School AdministratoDefinitely not!

If yes, please specify, i.e. dean, assistant gradcprincipal

CoachNo

Club advisorNo

Other school staff membaio

If yes, please specify, i.e. librarian, secretagcurity guard

Other person(s) not listed aboi®

Did you tell this person(s)¥Yes

Why or why not?

Because some of the things people would say tdikeel, was shocked, like why would
you say that to someone? That'’s the problem, tloat evant to say it to your face, they just say
it over messenger or something I really didn’t knimow to deal with it because sometimes they
would know things about me that | thought very f@sople knew and all of the sudden it’s like,
public knowledge you know? Like, why do people catet | do or who I'm with or dating or

not dating or hanging out with or whatever, | ddaibw, it’s like a drain on your emotions
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because if they know who else knows and how do kheyv and like, who can you trust? And
then you start to wonder what, like your real, lidentity if you can call it that, is . . . like wh
am [|?

Were you satisfied with their response?

Well, at the time | was just like, venting and iilee the kind of thing where | don’t know
if there are any like real answers, you know?liks the way things are and you just have to
adjust to it, umm | don’t know, the information agght?

Did telling them stop the activity?

No, (laughter) you can't stop the internet and msojust like make everything so much
easier. . .

When is cell phone cyberbullying occurring via gglbne in your experience?

It never really happens during the day, but it waxy easy for me to avoid text messages
because | was not on my phone all the time, boightt would be like where the stuff would go
down. Especially like, ahh, yeah I'd say most & time it's night time and usually it's late at
night, like midnight and that’s when it's the wotsb because you know you're just winding
down from the day and all of your studies and st gomes out of nowhere. You know, this
happens in college too, but it was much worse g sichool ‘cause kids in high school are
immature and because kids are shitty (laughinddnft know any other way to say it, but they
want to hurt you in a way that it like, hits cldsehome. . . . | don’t know.

Which associated technologies available on cellngsoare used to cyberbully via cell
phone?

Phone callNo

Voice mailNo
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Text message using short message service

By one persoives

By two or more people at the same time with theninto invoke a text war

Text war? No, two or more people, absolutely.

Text message using multimedia message service

Still photographNo

Video recordingNo

Voice recordingNo

Hyperlink to a website with the intent to harasseaten, intimidate, humiliate or
blackmail youNo

Combination of any of the aboix®

Taking a still photograph(s) of you without younsentNo

Video recording you with your conse¥ib

Electronic mailNo

Internet chat rooniNo

Smartphone applicatioBometimes

Please specify which app is usiditter, tumbler

Where does the cell phone cyberbullying take place?

HomeYes

Before schooNo

After schoolYes, at night

After a reasonable bedtime during night hoifiess

Weekend¥es
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SchoolYes

On the bus or while being transported or walkingrtoam schooNo

Breakfast or before first beNo

While class is in session

Sometimes, but | had my phone off in class forrttuest part

Between classetes

LunchYes

School-sponsored activities after school hours, cleibs and sportslo

Other dates, times or locations not listed aboveaBe SpecifiNo

Did you use your cell phone more than three hoersday?

Oh my god yes, it’s like a fifth limb and | realiyate to say that because everything is on
your phone. You can email people and everythingd,lamas in charge of four clubs at school so
| had an email account for each club which | abtsbjuhated, so | was always on my phone for
that, | listened to music on my phone in like daiss and stuff to help me concentrate, people
were texting me though out the day, um | had therimet on my phone so | didn’t have to take
my computer out, so it’s like I loved it in the serthat it's so convenient, but it was also a
double edge sword and | need it and hate thatdesdause | hate being attached to it still. My
friends would complain and it would start issued fights, like they would say “you took so
long to text me back” or my parents would want meheck in every couple of hours after
school or they would think something bad happeneadd, so it was like a lifeline really.

If yes, does this time include use during the ragsthool day?

Yes

If yes, did you ever use your cell phone in clas$ahat experiences came of that?
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| almost never had my phone on in an academic,cdassetimes | would need to have it
on if | was expecting an important email and | rezktb know something ASAP, so like | was
anxious and worried and would not pay attentiowhat was going on in class because | needed
that email more than anything at that moment.

Were you ever intentionally late to class to awvbiel person or people involved in your
experience?

No

Approximately how late were you on any given occ#si

Did you ever intentional miss a class to avoidleson or people involved in your
experience?

Sometimes | would get upset and | would just nebrkak, but it didn’t happen often.

Was it a specific class on a regular basis?

No

Did you ever intentionally miss an entire day diea or multiple days of school to
avoid the person or people involved in your experg®

Well, people message certain things certain waglgfahey want to be idiots, | couldn’t
let that stop me from showing my face in schooldose they couldn’t even show their face
when messaging me.

Do you believe your grades or standardized testescwere affected in any way due to
your cell phone cyberbullying experience?

Umm, | would say, | wouldn’t say like a standardizest, but like maybe other tests

where if I'm in a text fight with someone or if I'ehealing with messaging drama on Facebook,
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you see, communication related anxiety or implaadiof not communicating back right away
could mean something it doesn't.

If yes, please specify.

Did you ever personally experience a negative imhpadearning as a result of cell
phone cyberbullying?

Yes, like from being anxious about not hearing fro@ople or like knowing what is
happening outside the classroom, you know, likeuld miss something important, like about
friends or what is being said, said about me ortexex.

If yes, please explain.

In that sense, of course it is distracting; of seuyou’re going to miss something like in
class. Learning is going to be affected when yoliketrying to dodge getting busted for texting
instead of like taking notes or listening to leetur

Did you ever experience any psychological or headtated complications that you are
aware of as a result of your cell phone cyberbuallyexperience?

Yes

If yes, please explain. For example insomnia, esigydéeadaches, abdominal pain, and
other anxiety or depression-related issues.

Well really I'm a self-inflicted victim of cell phaes. | use to always have to look at a
screen to get that instant gratification or likedways had to check notifications and was worried
about “likes” on a picture or like on Facebook 8& on a post, | definitely was not sleeping
enough, but more than anything the anxiety of mavkng what was being said to who or in
what context.

Did you have friends before the experience ofgdstine cyberbullying¥Yes
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Did you have friends after?

Yes, but relationships with some friends were brolkéke, you can see someone’s true
colors, just like they can say whatever over textacebook messenger and they can’t
immediately see that you’re hurt, but when youirdront of a person saying mean things, you
can, like see their pain almost, like it shouldtlyau in a way to feel bad that you hurt this
person, but when you’re just texting them you deeé the hurt in their face so it’s like “oh, |
got them” like you feel good because you don’tlsee upset | was.

Did your experience affect any peer or familialatednships?Yes

If so, with whom?

Cell phones have really created that environmemrevit's just really hard to do nothing.
My family, well my parents really use to get mad ¢donstantly checking my phone to see what
is happening on Facebook or whatever. | can’t blrae, technology took me over, | needed to
be on my phone all the time.

How did this experience impact you personally?

| feel like it takes away from, you know, | jusetdike people can't interpersonally
communicate anymore, like face to face, like pea@péemore inclined to text because it's easier
for them to text you rather than to meet with yloilke | remember trying to talk to this one boy
and it was very hard to track him down. He was artable texting with me, but didn’t want to
talk to me in person. So it was very easy to befodable talking to someone and opening up
because you're not face to face because therenereal like emotions involved or feelings, it's
all just like words and everything can only be iragd] because you don’t know what the tone is.
There’s a lot, | don't really like texting becaus#on’t really know what people are really

saying, | like to feel people out, but like withdaging able to like see someone you don't really
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know what they mean by it, they can be vague, bad you're left with, well what does that
even mean? It's just texting culture, like oh mylgbcould go on for hours, so if you were to
say just like the word “hi” versus “hey,” “hi” wodlbe more formal, | just want to be friends
with you, whereas “hey,” “hey” is more casual, butou add like a second “y” to the “hey” it
implies something completely different. It soundiaulous but it's so true and so confusing and
stressful.

How did this experience impact you socially?

It's amazing, | would be there talking to my frienalbout breaking down a text from a
boy, like what does this actually mean, like theameg behind it, because we would add certain
letters or punctuation and all of that could impbmething different and then I'm left with well
maybe it just means what it means and it means Whaupposed to mean and my friends
would say no, there is like a meaning behind itw@&hb texting, it is very easy to overthink it and
over react and there is a texting culture wherartgXokay” could mean different things if you
added a period or if you didn’t. It just never maahg sense to me, but like you know it does. So
if you were texting a friend or whatever and theuld be kind of like pissed off and they text
back “ok.” with like a period at the end, you catl they're mad at you because that period
means they’re being more forceful rather than gesiding “k” without anything else. Just the
same, if you end a text message with “lol” or “l&d h is light hearted, but if you don’t, you're
being very stern . . . there is definitely a tegtjargon though and if you didn’t back then or
don’t abide by it now, it can cause trouble. Thanerules that you have to follow.

Did you ever fear physical or emotional harm ateaas a result of implicit information

sent to your cell phone?
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Um, well when you get a constant stream of socedlia you dissect it. It depends on if
the person sending it was sober when they seYibit.can tell, and it's always late at night. It
would be more distressing like if | got a text litket during the day, but mostly stuff goes down
at night so you would have to weigh out what iflyeaeant coming from a drunk person.

Do you believe the teachers involved in your exqgrex@ were aware that cell phone
cyberbullying had an impact within their classroom?

No, they didn’t really understand.

Why or why not?

| don’t think people of a higher generation getatv or then just like because it's
constantly evolving even at my level. Facebookéwas changed over the last eight years. Even
like the latest apps, they don’t know, like Snapadravhatever, like even if they did understand
what was going on, they didn’t understand the $aaiglications that went along with it.

If you believe that teachers were aware of the phenon, do you believe they
sufficiently addressed it?

No

Did you feel there was any support for victims abdervers or corrective action and
education for the bully?

No

Do you believe that school leaders understandpiedine cyberbullying?

No, but even if they did get it, so much of whatlase in cell phone cyberbullying and
on cell phones and on the internet is impliedjlsodomeone would not say something mean,
like straight out, it was implied and you read bew the lines, so it’s not straight out said.

Can they do anything about it?
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If I have to explain things to you, like a schomdler, like you know, a principal, then it
is just not worth my time to explain all of, likeerything. People aren’t going to open up to a
principal or authority figure.

Did your experience with cell phone cyberbullyingpact the way you feel about school?
Please expand and elaborate beyond yes or no.

No, it was what it was.

Is there anything else that you would like to shareiscuss with me about this
phenomenon?

Umm well, I would say that there is a hierarchyubfat people used to communicate via
cell phone. | never really called my friends, llston’t, we just don’t do that unless you need to
talk to someone urgently, like | would only texke my close friends | would text them. If it was
somebody, | used Facebook a lot on my phone anagrasn and there’s something called
Snapchat, | don’'t know if you are aware of that, that's like a very weird type of application,
like people can send pictures and videos and ahdfthey’re supposed to get deleted, but you
can screen shot it, so people could still havecup of you, umm but then there is Twitter and
Facetime, but unless I'm calling my parents, thegally the only time when | ever used a voice
call or left voice mails in general and other kidsre the same unless it’s like really important.
I'd say phone calls are much more professionalfandal, whereas texting is just so easy and
you can get in touch with somebody like really fastl with Facebook you can see if somebody
is online too, so like you can see if someone ithemessenger app and you can see if they read
your message you sent them and then like you khewdaw it and know they would get right
back to you, so | don’'t know. But you know, it'oey kind of privacy thing though too ‘cause

people can totally see where you are and that gaidnnected to Facebook and that you're
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online and | didn’t and still don’t want people fssart talking to me when I'm in class or trying
to be by myself.

Are there any relevant or important points of ie&rand understanding that you feel
need to be clarified or elaborated?

| feel like if we didn’t have cell phones, or thearnet or whatever, | would be a
completely different person, because it’s likéyas a lot of social implications, and like by being
on your phone and being on Facebook to see what pdople are doing, you mimic what they
are doing. I don’'t know, like people care more dhwhiat you're doing, which is kind of weird
‘cause like people I don't know very well “like” valh I'm doing or “comment” on what I'm
doing and | feel like | have to document the monaent didn’t happen and it all happens on cell
phones, the messaging, the posting, the picturesjitleo, the likes, the popularity. Like, | feel
like there are these new weird rules on socialaatgon that like have to do with like what you
do on the internet and like how you act with thpseple in person, ‘cause like | would have a
normal conversation with someone on text, thaulddave had in person, but it was over text
message, and then you see this person in persdtheyact all weird like you never had this
conversation with them, and I'd be like why are yming so awkward with me, but it’s like
people are way more comfortable talking over taggin because you don’t see emotions or
whatever, but it's easier for you to talk to me otiyour comfort zone on text rather than in
person ‘cause you can’t see my changes in likenltknow, tone or feelings or whatever. So
there started to be these weird social rules andtcaints about what you can and cannot do, but
| don't like that, but | have to follow these weindles, otherwise you’re an outcast. Like people

who aren’t on Facebook, like why aren’t you on Fawk? That's just weird, so...
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Charles Individual Interview

Before we begin, | would like to start by referripgu to the copy of the definition of cell
phone cyberbullying that | have provided to youtfte purposes of this study. | will now read it
aloud; For the purpose of this study, cell phonegecyullying will be defined as actions that use
mobile phone technologies with or without intersetvice to support the deliberate, repeated
and hostile behavior by an individual or group tisahtended to harm another or others. This
behavior can be achieved through one or more diolleving, which includes, but is not
limited to intimidation, control, manipulation, hulration, falsely discrediting, putting down or
embarrassing another or others (Belsey, 2005;Ralhe Safety, 2013; Creswell, 2007, p. 103).

Do you understand the definition of cell phone clgblying for the purposes of this
study?

Yes

Do you feel comfortable speaking with me today &lour lived experience within the
phenomenon of cell phone cyberbullying?

Yes

Can you tell me, as much as you are comfortablerstavith me right now, what have
you experienced in terms of cell phone cyberbud¥in

My freshman year sucked overall, there were goonherts here and there, but basically
it was me and a senior who | really disliked, whesrd would text her something or like put it
in writing she would share that conversation witiheo people. We started as like friends from
track, but then it was more like | hated her ansh&d she left sooner. She would never put
anything in writing or on text to me that she f@uld have gone against her, but she would say

it in person when there was no one else around.
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What contexts or situations have typically influehoe affected your experiences when
you were cyberbullied via your cell phone?

| don’t like when if | put something in writing to a person and whether they answer in
writing or in person, that is fine, but to do what she did, | hated it. Basically, you defined cell
phone cyberbullying as controlling and some other things, but basically, I felt like she was
controlling over me.

To your knowledge, did any of the following people ever know at any time about your
involvement in cell phone cyberbullying?

Parent or Guardianves, | told my mom everything that happened. It wasn'’t just her,
there was also a coach my freshman year that would, not like this, but do other things, and |
really disliked coach.

Other family member

If yes, please specify, i.e. grandparent, aunt/yrsilding, cousirFather and brother

Friend Yes

Clergy membeNo

School bus driveNo

TeachemMNo

School Counselores

School Social Worke¥o

School Psychologigtio

School NurséNo

School AdministratoNo

If yes, please specify, i.e. dean, assistant praicjgrincipal
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CoachYes

Club advisorNo

Other school staff membaio

If yes, please specify, i.e. librarian, secretagcurity guard

Other person(s) not listed above

Well, umm teammates? They all knew and the boysvgad after coach told me not to
talk to the girl's team.

Did you tell this person(s)?

Yes

Why or why not? thought the coach would be better than he wasnwiwent over this
person, but he was on her side against me, butamgnfs were on my side.

Were you satisfied with their response?

Obviously not with the coach, but my mom, yes.

Did telling them stop the activity?

Umm, telling the coach did nothing, telling my pate or if anything, telling my coach
probably made it worse, but telling my parentsytbigoke to the director and it stopped after
there. Umm, the coach though made it worse at fiitstre was this new student who | wanted to
welcome, but the senior who | was having problentk threatened me in front of the entire
team, which | was surprised she did this, and dardt speak to her, but, but, but she didn’t say
it as calmly as | did. She pointed her finger way to interrupt me as if | was going to say
something, which | wasn’t, which surprised me beeatiwas in front of the entire team and
then | told the coach the next day and he’s likedVe a problem with you speaking to my girls’

team”. | was just speaking to her and asking likeerng she came from like that and explaining
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about the running team and asking what grade sheaisd the captain was like over there. So at
first the captain interrupted me, and | thoughtats odd that she would interrupt me but it was
expected given that she said these other thingst abe from our text messages and two days
later she asked me not to speak to her. But thaseawot more than that toward to very end.

When is cell phone cyberbullying occurring via gagibne in your experience?

Umm do you mean controlling people? It never st@pse someone has control over
you and like the way you live, you can’t ever stbimking about it. | just hate her for what she
did to me. Like, | really hate how she controlled and my life.

Which associated technologies available on cellngsoare used to cyberbully via cell
phone?

Phone callyes

Voice mailNo

Text message using short message service

By one persoiYes

By two or more people at the same time with theninto invoke a text waxo

Text message using multimedia message service

Still photographNo

Video recordingNo

Voice recordingNo

Hyperlink to a website with the intent to harasseaten, intimidate, humiliate or
blackmail youNo

Combination of any of the aboix®

Taking a still photograph(s) of you without younsentNo
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Video recording you with your conse¥ib

Electronic mailNo

Internet chat rooniNo

Smartphone applicatioNo

Please specify which app is used

Where does the cell phone cyberbullying take place?

HomeNo

Before schookes

After schoolYes

After a reasonable bedtime during night hoiiess

Weekend¥es, at practice

School

On the bus or while being transported or walking foom schooNo

Breakfast or before first beles

While class is in sessidwo

Between classdso

LunchYes

School-sponsored activities after school hours, cleibs and sportall the time at
practice

Other dates, times or locations not listed aboveake specifyNo

Did you use your cell phone more than three hoersday?

| don’t exactly keep track of how long | use theph for, I'm not constantly using it,

only if I need to, but | keep it on me all day &se | need to use it.
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If yes, does this time include use during the ragsthool day?'es

If yes, did you ever use your cell phone in clas$ahat experiences came of thal@

Were you ever intentionally late to class to awvbiel person or people involved in your
experience?

Yes, | would always hope never to have contact wéh but that didn’t always work
because she would always somehow find me and sagthing bad.

Approximately how late were you on any given occ#si

A few minutes here and there.

Did you ever intentional miss a class to avoidleson or people involved in your
experience?

Well, luckily she was a senior, so we didn’'t hang alasses together, but even if we did,
as much as | hated her, | would never miss a ttagsoid her.

Was it a specific class on a regular basis?

Did you ever intentionally miss an entire day diea or multiple days of school to
avoid the person or people involved in your experg®

No, but it wasn't just that, | definitely hated wihveent on, and it wasn’t just them who
did this to me, it was another student with sonmgththat has to do with money. So my freshman
year, | became friends with a girl, so it was a lelgroup, and everyone thinks there all friends,
and then we started texting each other more ané often, so | met her around late October and
| sort of suspected something around Thanksgivbng) was still friends with her and basically
we would text a lot and | thought | could trust because she was a friend and she said she
needed to buy something online and her parentsdvmatl let her use their card so she asked if

she could use my debit card. | texted her the nusndued told her to only use it once... plus she
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told me she would give me the money as soon agahgaid. | told her she could use it for one
purchase and immediately noticed a lot more than.on and very expensive! The total
purchases went into the, not each individual oneab of, if you add all of the purchases it was
well into the hundreds of dollars. She orderechtodchool to avoid her parents, and tried to say
that | agreed to pay which | didn’t know anythisg, like, | don’t know how she was able to do
it, so then the post office suspected somethinghe@ostal police confiscated it, because it was
fraud, so they used that as evidence against lses08n as | noticed fraud on my debit card
multiple times, | said making it evident that itsMaer, by Valentine’s day, | never had any
contact with her again.

Do you believe your grades or standardized testescwere affected in any way due to
your cell phone cyberbullying experience?

Umm, yes.

If yes, please specify.

| think it affected my grades for the worse, altgbu don’t know how much better |
could’ve done, but every time | was trying to doassignment, my mom would interrupt me
asking “Do you recognize this charge?” | would sayand | would stop doing the work and
focus on what happened. So finally I told my moocah’'t do any work if this is going to keep
happening. So if I'm not doing homework becausthisf, how am | able to do tests because of
this? Plus other people found out that | didn’t arknow. Kids would text me about asking for
gifts.

Did you ever observe or personally experience ateg impact on learning as a result
of cell phone cyberbullying?

Yes.

200



If yes, please explain.

But what | mentioned was just one of many thingg thent on. | thought that | had
friends in August, but the more we shared on tegxtine more by September | hated her.

Did you ever experience any psychological or headtated complications that you are
aware of as a result of your cell phone cyberbuallyexperience?

Yes

If yes, please explain. For example insomnia, esigydeadaches, abdominal pain, and
other anxiety or depression-related issues.

| felt like I could not control my life, other pelgpcontrolled me. Like the incident when |
was told not to speak to the girls’ team, aftemgtleng that was crappy that | had to deal with, it
doesn’t sound bad what | did, but | don’t know widid, but like for dinner, normally since I'm
not able to have milk, like normally | don’t becauscan’t have it, | was thinking. . . . | don’t
care what happens to me, I'm going to drink millgkily nothing did, surprisingly but I didn’t
care about myself and | was depressed and peopleotiimg me, like | was depressed all the
time.

Did you have friends before the experience ofggstine cyberbullying¥Yes

Did you have friends after?

No, not those friends. | ended up transferring t@a high school sophomore year. Plus
| changed my phone number since other people fouhdbout the girl who is friends with
money.

Did your experience affect any peer or familialatednships?
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Well, my family knew everything that was going eamy mom was never upset with me,
but upset that this happened. . . . but what tkamsedid was wrong. Umm, the money incident, |
didn’t really want to be friends with that girl aftl found out she’s just friends with money.

If so, with whomTAnswered in previous question)

How did this experience impact you personally?

Yeah, because during the semester . . . duringgbend semester of freshman year, that
is when | started thinking of going to another saho get away from those two people.

How did this experience impact you socially?

Well, considering that towards the end, through tatrrch, that | was not allowed to
speak to the girls’ team, | had almost no contatit my teammates and | had to transfer because
of everything.

Did you ever fear physical or emotional harm at@mhas a result of implicit information
sent to your cell phone?

Umm, Not physically, but mentally. The coach at oy school filed a Title I1X
complaint against me. That was the last straw,ilytie got fired for falsely putting the
complaint.

Do you believe the teachers involved in your exqmee were aware that cell phone
cyberbullying had an impact within their classroom?

Oh, I don’t know . . . certain teachers do, like ffounger cool teachers.

Why or why not?

| did drop a class because of the stress.

If you believe that teachers were aware of the phenon, do you believe they

sufficiently addressed it?
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No, because nobody would listen to me and my sidlesostory. They just believe the
girl who said things about me from texting but ¢ who is friends with money got arrested.

Did you feel there was any support for victims abdervers or corrective action and
education for the bully?

| never felt good in that school. The girl who, alsh. . . is friends with money thankfully
got arrested . . . um, but the girl who was on ragk team was friends with the coach and also
the director and stood up in front of the team said | don’t like the fact that people consider
me a bully, but | felt good because | knew somefhias done after | was barred for so long.
Like I'm not one to have people go through things that, but after what I've been through, |
liked that.

Do you believe that school leaders understandpiedine cyberbullying?

At least the athletic director does.

Can they do anything about it?

Umm, | don’t know, | think, | think even though skaid that at first | felt differently
towards her, like | didn’t hate her, but when | dasv, | know | do and | wouldn’t do good
around her.

Did your experience with cell phone cyberbullyingpact the way you feel about school?
Please expand and elaborate beyond yes or no.

Yes, it's not just me that hates her, it was eveeyon the team, basically all the
freshman, like, | wouldn’t say everyone hated bet,the majority of the team hated her.

Is there anything else that you would like to shareiscuss with me about this

phenomenon?
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Umm, | don’t know. | just didn’t know how it was og to be at my new school, like, |
was scared that things would be like they wereyabla school, but they weren’t. After what |
went through, it was so much better, like my neaatowas so much better and like he wanted
to bond unlike the other one.

Are there any relevant or important points of ie&rand understanding that you feel
need to be clarified or elaborated?

Umm . .. I don’'t know, | would, but, my mom alsndws what happened, but she is not
here or available, so | don’t know if you want &tktto her too to find out from her also, but |

think that'’s it.
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Annette Individual Interview

Before we begin, | would like to start by referripgu to the copy of the definition of cell
phone cyberbullying that | have provided to youtfte purposes of this study. | will now read it
aloud; For the purpose of this study, cell phonegecyullying will be defined as actions that use
mobile phone technologies with or without intersetvice to support the deliberate, repeated
and hostile behavior by an individual or group tisahtended to harm another or others. This
behavior can be achieved through one or more dilleving, which includes, but is not
limited to intimidation, control, manipulation, hulration, falsely discrediting, putting down or
embarrassing another or others (Belsey, 2005;Ralhe Safety, 2013; Creswell, 2007, p. 103).

Do you understand the definition of cell phone clgblying for the purposes of this
study?

Yes

Do you feel comfortable speaking with me today &lour lived experience within the
phenomenon of cell phone cyberbullying?

Yes

Can you tell me, as much as you are comfortablerstavith me right now, what have
you experienced in terms of cell phone cyberbud¥in

Well, umm, yeah . . . like this is so weird to talout but you were there from the
beginning pretty much. Ok, so umm | had this, thisll boyfriend senior year who was older.
He was a college guy and like | really thought kvike in love and I really like thought he
loved me and he said he did and everything butthié didn’t turn out to be true. We texted a
lot, I mean like all the freakin time ‘cause he vaagy in college and could only be free during

certain hours of the day. We would get in text feghbout how he loved me more and how | did
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or didn’t love him enough or who | was talking tt@n he tried to call me or why | didn’t
answer at like the exact time he called or whevad or who | was with or what | meant by my
last text or why like | didn’t say | love you atetlend of a text, it was always something, but
when you think you're in love and stuff you putwfth the stupidest shit. Anyway, we use to
Skype at night a lot, ‘cause it's got a bigger sarthan Facetime and it was free and we could
see each other, that was like our thing you knaw tilme, together and it was fun, | even use to
clean my room, well the part that he could seeamara anyway so like he would be impressed
or whatever, so stupid. . . . Anyway, one day he alhbitching about a test or something that he
failed and how stressed he was and how | didnltyré&a/e him anymore and | never show how |
love him or whatever and I'm likeeally!?! And how am | supposed to like show you | lowaly
more when you're like a thousand miles away? Sevagyone way or another, he suggested |
strip for him on camera and stuff and really, Iugbt about him recording it and | even asked if
he was recording it and he yelled at me like askiog | could think that of him and how he
would do that ‘cause Skype didn’t record at theetion at least people didn’t know how to do it
and see you really don’t love me and all this shatlike | was totally lost in the moment and
wanted to show him | loved him and so | took mytsbif and he wanted more and, and god this
IS so embarrassing, he told . . . he told . .toltkme to take my bra off . . . sorry, | need a
minute. . . . So | took it off and there | was &g8 and he was finally happy. | was so humiliated
and horrified that he was doing this to me buhatdame time | was doing it to myself and |, |
knew that, but I, | wanted it to stop but I couldn’didn’t know how, how like to, how to make

it stop. He had what he wanted and | was undesged | guess, love drunk . . . you know. What
| didn’t know was the little asshole was takinggpaf me with his cell. It really wasn’t until |

had a fight with him weeks later that he got aflayr when | told him | needed a break. He just
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texted me a picture of myself topless and thentar@nd another and another and told me he
would show everyone if | didn’t take back what $fsaid about breaking up with him. | was so
shocked that | couldn’t catch my breath and | di#know where to turn or what to do and |
guess | just went to the one adult | knew wouldgeitmad at me and that was you.

What contexts or situations have typically influethor affected your experiences when
you were cyberbullied via your cell phone?

Well, let’s see, | think if we were not in say a¢pdistance relationship, like we would
have been able to talk in person more and thingddmd have gotten so carried away with
misunderstandings ‘cause like most of our talkingpu want to call it that was texting really
and you can’t get every nuance from a text you knbis really easy to misunderstand a text
and he was a super sensitive guy with every littleg anyway so anything would set him off.

To your knowledge, did any of the following peaer know at any time about your
involvement in cell phone cyberbullying?

Parent or GuardianYes, when you told them!

Other family membeNo, god no.

If yes, please specify, i.e. grandparent, auntiiyngbling, cousin

Friend No, nobody knew . . .

Clergy membeNo

School bus driveNo

TeachemNo

School CounseloYes, of course

School Social Workexo

School Psychologidtio
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School Nursé\o

School Administratolgggh, No!

If yes, please specify, i.e. dean, assistant gradcprincipal

CoachNo

Club advisorNo

Other school staff membaio

If yes, please specify, i.e. librarian, secretagcurity guard

Other person(s) not listed aboWell, do the police count?

Did you tell this person(s)?

Yes, | told you, you told my parents and they tible police.

Why or why not?

| told you ‘cause like | was so freaking out affiee he threatened to blackmail me. |
didn’t know what else to do.

Were you satisfied with their response?

Well, | didn’t want, well | didn’t know what | waet, but | didn’t want my parents
involved but | guess | didn’t know how bad, likalg how bad it really was until it stopped and
it was like being born again, you know . . . it waally like | could come up for air for the first
time. ...l was so, like pushed down, like sufftezl in a way and manipulated. | was trapped in
a box and yeah, it was like a serious mind gameydw could feel it all the time like bricks
were strapped to my chest and he was pushing tlke&m dn me and his face was like, you
know a cartoon character face that could get rdmdjyand shout at you and | would cringe like a
little mouse and put my arms up to hide but | wikkseing bogged down with the weight of his

shit!
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Did telling them stop the activity?

Well, you know he got arrested, so really it was his stupidity and insecurity that stopped
it . . . he just took it to that level and he did it to himself. So stupid, none of that needed to
happen. He was so selfish and insecure.

When is cell phone cyberbullying occurring via cell phone in your experience?

At night, late at night, | mean, really, you know, like it can, well really it can happen any
time and did. We fought over text all day pretty much every day but the really bad shit all
happened at night.

Which associated technologies available on cell phones are used to cyberbully via cell
phone?

Phone callUmmm, yeah | guess so

Voice mailSometimes, yes

Text message using short message service

By one persoiYes

By two or more people at the same time with thentriteinvoke a text waNot with me

Text message using multimedia message service

Still photographYes

Video recordingyres

Voice recordingNo

Hyperlink to a website with the intent to harasseé#ten, intimidate, humiliate or
blackmail youNo

Combination of any of the aboYes, photograph and video

Taking a still photograph(s) of you without your sentYes
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Video recording you with your consergs

Electronic mailYes

Internet chat rooniNo

Smartphone applicatioNo

Please specify which app is used

Where does the cell phone cyberbullying take place?
HomeYes

Before schooNo

After schoolYes

After a reasonable bedtime during night hoiiess
Weekend¥es

SchoolNo

On the bus or while being transported or walkingrtoam schooNo
Breakfast or before first beMo

While class is in sessidwo

Between classeses

LunchYes

School-sponsored activities after school hours, cleibs and sportslo
Other dates, times or locations not listed aboveaBe specify.
It happened all the time.

Did you use your cell phone more than three hoersday?
Did you say twenty-three? (Laughing) Yes.

If yes, does this time include use during the ragsthool day?
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Of course, we texted a lot. It really became mylddf | wasn’t looking at that screen it
didn’t matter, you know, the world around me wé&s Ibone dry and nothing else mattered
except for that next text from him and if | didamnswer right away, well then boy was he pissed.

If yes, did you ever use your cell phone in clas$ahat experiences came of that?

| did, | hid it in my backpack and sent a few telx¢se and there when the teacher wasn't
looking and | spent a lot of time trying to figusat how | was going to send the next text instead
of listening to what was being said.

Were you ever intentionally late to class to awvbiel person or people involved in your
experience?

Not to avoid him obviously, he was in college, but umm, well | was not sleeping
much after all of this happened, like I'd stay amight thinking . . . aboutit. .. so | was |ate
first period a lot! Sometimes second too.

Approximately how late were you on any given occési

Did you ever intentional miss a class to avoidleson or people involved in your
experience?

No

Was it a specific class on a regular basis?

Did you ever intentionally miss an entire day diea or multiple days of school to
avoid the person or people involved in your experg®

No, unless | was too tired from being up texting tight before with him before things
happened or like worrying after . . . and thensleep in.

Do you believe your grades or standardized testescwere affected in any way due to

your cell phone cyberbullying experience?
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Umm, there were definitely days where | wasn't nifyaed I'm sure my grades suffered,
but not big tests or anything, that was alwaysddire for me.

If yes, please specify.

Did you ever personally experience a negative ihpadearning as a result of cell
phone cyberbullying?

Like I said, I'm sure there were days when | wasmgself.

If yes, please explain.

Like, | guess after everything went down with mymand the police | was just horrified
and | was really worried about if | did somethingong like the whole thing was my fault and
how much trouble I'd be in with my mom and how stupwas that really caused me a lot of
grief.

Did you ever experience any psychological or headtated complications that you are
aware of as a result of your cell phone cyberbuallyexperience?

Are you kidding me? Where do you want me to start?

If yes, please explain. For example insomnia, esigydéeadaches, abdominal pain, and
other anxiety or depression-related issues.

All of that, especially the anxiety and depressig.mom started taking me to a
counselor twice a week at night after all of thatvdown and we talked about meds but that
never happened ‘cause | was able to sort it ouyéalh, headaches and stuff, and | was
especially sick to my stomach after he sent thasetp me so you can’t even imagine what that
is like, it's like, like your life is over and yollinever be wanted by anyone again, not anyone,
not a college, not a job, not a boy, no one, likmwould want that? That is what I felt like, it

was life shattering and | remember being so sctr&dno one would want me again. You really
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don’t know, nobody does, but then you wake up aneahd realize that what's done is done and
you're still here and every day is a new day amilitget better.

Did you have friends before the experience ofgdatine cyberbullying?

Yes

Did you have friends after?

Yes, it was amazing how much my friends new somgtinas wrong but didn’t know
what, they still don’t and can’t know, but they kné& was major bad shit with him ‘cause they
knew from Facebook that we broke up and | told tla@yway but, they knew that when he was
done and we broke up that something bad must’'vpdregd ‘cause | was just a mess but they
were there for me even though | shut a lot of tleertnfor a long time when | was with him.

Did your experience affect any peer or familialatednships?

Yes, both, like | said, he manipulated me in so ynaays.

If so, with whom?

My friends, my family, everyone, | had to be attedgho that phone or else. . . .

How did this experience impact you personally?

God, where do | start? | think, wait, | know thiglwever happen to me again, I'll never
let a guy do this to me again. | just don’t knowuyknow, | don’t know how I'll trust, | mean,
I’'m not paranoid or anything, but like, you knowninot a fool anymore either and I'm just not
going to do something for someone ‘cause it makesithappy and I’'m not just going to put up
with the attitude again either. It was all abouhhyou know, all the freaking time, his mood,
you know, like if he was in a bad mood just to baibad mood, well then | was going to pay for

it, like 1 was his punching bag and | think he tlki€ and | put up with it even though he
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supposedly loved me and whatever, he did bad thingse and made me feel like crap and that
will never happen again ever ever ever again never.

How did this experience impact you socially?

Well, | think I'm not going to get into a long dasice relationship again and I'm not
going to rely on texting a guy as much as | dichvinim. You just can’t text and that’s it, you
know, there is too much lost in mixed message®rnand that’'s how stuff gets going and
texting is like adding fuel to the fire and oncgates, it goes and you can’t stop it so | thinty| t
to talk to people as much as | can, you know, tadace now.

Did you ever fear physical or emotional harm at@mhas a result of implicit information
sent to your cell phone?

Well, never physical, but emotional, yes.

Do you believe the teachers involved in your exgrex@ were aware that cell phone
cyberbullying had an impact within their classroom?

No

Why or why not?

Well, they just don't get it, | don’t know, do theyen know this stuff happens? | don’t
think so.

If you believe that teachers were aware of the pheanon, do you believe they
sufficiently addressed it?

No

Did you feel there was any support for victims abdervers or corrective action and
education for the bully?

Well, | was forced to go to counseling with my mand he got arrested so there.
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Do you believe that school leaders understandpiedine cyberbullying?

Can they do anything about it?

No, not at all, not like this.

Did your experience with cell phone cyberbullyingpact the way you feel about school?
Please expand and elaborate beyond yes or no.

Well, my experience happened with a kid who digi@tto my school and anything
related to school was secondary in my opinion. Was about me and my life and saving it. |
don’t know how that girl made it through this whatheng but here she is and she is doing all
right, but it wasn’t easy you know.

Is there anything else that you would like to shardiscuss with me about this
phenomenon?

No, | just think kids need to know that this kinidtleing can happen and | never thought
it would like happen to me and stuff, | mean, thiesn’t happen to girls like me but it did and it
can and it will. Parents are, well at least mineeadind to it and I'm like if your kid is looking
at a freaking screen twenty four hours a day tieeaeproblem you know, it's like, like it's not
their fault and I’'m not blaming them but | just Wwithey knew or | knew or whatever, it’s in the
past but I wish, | mean | don’t think it had to pap or could’ve been avoided or whatever,
whatever. . . .

Are there any relevant or important points of irtgtrand understanding that you feel
need to be clarified or elaborated?

Umm no, I'm good.
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Orlando Individual Interview

Before we begin, | would like to start by referripgu to the copy of the definition of cell
phone cyberbullying that | have provided to youtfte purposes of this study. | will now read it
aloud; For the purpose of this study, cell phonegecyullying will be defined as actions that use
mobile phone technologies with or without intersetvice to support the deliberate, repeated
and hostile behavior by an individual or group tisahtended to harm another or others. This
behavior can be achieved through one or more dilleving, which includes, but is not
limited to intimidation, control, manipulation, hilration, falsely discrediting, putting down or
embarrassing another or others (Belsey, 2005;Ralhe Safety, 2013; Creswell, 2007, p. 103).

Do you understand the definition of cell phone cghltying for the purposes of this
study?

Yes

Do you feel comfortable speaking with me today &algour lived experience within the
phenomenon of cell phone cyberbullying?\

Yes

Can you tell me, as much as you are comfortablespavith me right now, what have
you experienced in terms of cell phone cyberbulyin

So when | was in middle school | had a speech imnpewt, and ahh . . . | really had a
rough time in school with that issue and ahhit translated to outside of school via the texts on
the phone, via Facebook, you know ‘cause you cathgeon your phone and on my computer
at home a little, but not much and I, ahh . . ad lokes made about my delay in speech and
kinda like making fun of that, but that wasn’t #ed, it was just the beginning you know. Umm,

it was an issue and it was addressed, the pringigainotified and kids were reprimanded, but
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for a few months | kinda kept it to myself and eivedly | kinda told my parents after they saw
some things on my text messages and on my Facebodakwas happening both on my phone
and on my computer, yeah they were checking bath kypow, they saw that kids were giving
me a hard time you know.

What contexts or situations have typically influethor affected your experiences when
you were cyberbullied via your cell phone?

Umm, it’s kinda like one of those things where yra away from school, you're at
home, weekend or week night and there would bexalnamge of text messages from kids that
obviously didn’t like me and to be honest I didiike back and | kinda just took it, you know,
for a little bit . . . when it was through my phomeit when it was in person there was more,
more like real bullying going on, and | would do maado stand up for myself when it was in
person, but I would, I would get some of theseséhgou know text messages and | would
ignore them . . . by, umm, just like trying to bnutem off, but it got to a breaking point you
know, like after several weeks. . . .

To your knowledge, did any of the following peaer know at any time about your
involvement in cell phone cyberbullying?

Parent or Guardianyes

Other family membeYes, cousins, aunts and uncles, so it was qudée geople.

If yes, please specify, i.e., grandparent, aunt&rsibling, cousin

Friend

Yes, because when it happened in person it wandnme and two of my friends, but we

were all young and they didn’t really stand uprwe, they kinda, well they laughed at me when
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it was happening but they didn’t fight for me oytinng. . . . | guess they were just protecting
themselves, which, whatever, you gotta do whatgatta do | guess.

Clergy membeNo

School bus driveNo

TeachemMNo

School Counselores

School Social Worke¥o

School Psychologidtio

School NurséNo

School AdministratolYeah, the principal.

If yes, please specify, i.e. dean, assistant gradcprincipal

CoachNo

Club advisorNo

Other school staff member

Yeah, | guess the teachers who broke up the fightse hallway.

If yes, please specify, i.e. librarian, secretagcurity guard

Other person(s) not listed aboi®

Did you tell this person(s)?

I, 1, 1,  don’t know, | know it had the principa’attention, my parents told a school
official, they may have gone, | think directly teetprincipal, | don’t know. And then from there,
the kids were pulled into a room.

Why or why not?

Ahh, I was just trying to let time pass so it woglalaway, but . . .
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Were you satisfied with their response?

Yeah, | was, at that time the bullying stopped t@principal was very receptive, ahh
timely, so | was very happy, but | was honestly atsa point where | was sick of the whole
situation.

Did telling them stop the activity?

Ahh ... Umm, at the time, yes.

When is cell phone cyberbullying occurring via gglbne in your experience?

Ahh;, it's hard to pinpoint a specific time, | dately think either weekends or
weeknights just because, for my, in my experiersgular bullying happens when you'’re a kid,
and when you’re a kid, you're in school, so when'y®@in school teachers are really sitting on
your cell phone, so it’s really hard to bully soradip via text or via phone when you're in class
so definitely like weeknights . . . that's whemé&ppens . . . umm, like after school.

Which associated technologies available on cellngsoare used to cyberbully via cell
phone?

Phone callNo

Voice mailNo

Text message using short message service

By one persoiYes

By two or more people at the same time with theninto invoke a text wares

Text message using multimedia message service

Still photographNo

Video recordingNo

Voice recordingNo
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Hyperlink to a website with the intent to harasseaten, intimidate, humiliate or
blackmail youNo

Combination of any of the aboix®

Taking a still photograph(s) of you without younsentNo

Video recording you with your conse¥ib

Electronic mailNo

Internet chat rooniNo

Smartphone applicatioNo

Please specify which app is used

Where does the cell phone cyberbullying take place?

HomeYes

Before schooNo . . . not really.

After schoolYes, absolutely, definitely.

After a reasonable bedtime during night hours

Yes, late into the night. That was the worst.

Weekend#hh, yes, for sure.

SchoolUmm, not as much as after school.

On the bus or while being transported or walkingrtoam schooNo

Breakfast or before first beMo

While class is in sessidwo

Between classdso

LunchNo

School-sponsored activities after school hours, cleibs and sports
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Umm, sometimes in sports, like at practice.

Other dates, times or locations not listed aboveake specifyNo

Did you use your cell phone more than three hoersday?

Ahh, yeah as | recall, whether it be internet sigfitexting, phone calls.

If yes, does this time include use during the ragsthool day?

That is tough, teachers were really on top of speeially in class, especially in middle
school and that is when my experience was the worst

If yes, did you ever use your cell phone in clas$ahat experiences came of that?

Like | said, class was tough so | never chancdalit] wouldn’t assume that that doesn’t
happen, | mean, | know it did, just not with mehatppens to the best of us.

Were you ever intentionally late to class to awvbiel person or people involved in your
experience?

Ahh, yeah, | played a lot of hooky, | pretendedk gisst to not go to school to avoid this
one kid, and | was definitely, | like did not wantgo to school because | was honestly scared of
this kid . . . umm for a few weeks.

Approximately how late were you on any given occ#si

| mean, | wasn’t missing whole classes, | was yoovk take a day here, take a day there
... ahh, and it ended up being three or four daysl wasn't sick or anything, | just didn’t want
to deal with it.

Did you ever intentional miss a class to avoidleson or people involved in your
experience?

Never one single class, because especially in misichhool we were teamed and so |

would just take a day.
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Was it a specific class on a regular basik@

Did you ever intentionally miss an entire day diea or multiple days of school to
avoid the person or people involved in your experg®

(This question was skipped in this interview beeatisvas previously answered and
addressed by the participant.)

Do you believe your grades or standardized testescwere affected in any way due to
your cell phone cyberbullying experience?

No, not drastically.

If yes, please specify.

| was generally an A minus student that, that,rduthat like, whatever you call it, during
that semester, umm | don’t really remember whay ttadl it in school anymore (laughing), umm
during that few months it was like a B averagel was still able to keep my eye on the prize.

Did you ever personally experience a negative ihpadearning as a result of cell
phone cyberbullying?

Yes

If yes, please explain.

| think it did effect my learning experience in sohto some degree because | didn’t
want to go to school, so that does affect your egpee, you should want to go to, to school, at
least for some of your classes, and | didn’t want.t. umm.

Did you ever experience any psychological or headtated complications that you are
aware of as a result of your cell phone cyberbuallyexperience?

Ahh, umm, nothing too serious. . . . can you, do lgave an example?
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If yes, please explain. For example insomnia, esigydéeadaches, abdominal pain, and
other anxiety or depression-related issues.

Umm, yeah, | was definitely anxious for sure andipraally mad sometimes ‘cause at
one point it got to be racially charged, which madenot like myself, like I didn’t want to be
me, or who | am, | wanted to be White, which isjekHooking back is, is, is like messed up. So
depressed . . . umm, I, you know I, | like nevex sadoctor but yeah, how can you not call it
depression?

Did you have friends before the experience ofgdatine cyberbullying?

| had two really close friends who were there, y¢hty saw what happened, I'd call
them friends, but they really didn’t stand up fog,rand | think that was because the main kid
that was doing this was picking out people thatenmmnaller and weaker than him, at least in my
case, | was smaller than this guy, so my friendsike afraid to like stand up to him, but at the
same time they were supportive of me, umm so Icctalk to them about it, and, umm, well it
was so long ago now, you know.

Did you have friends after?

Oh yeah, for sure, just different friends.

Did your experience affect any peer or familialatednships?

If so, with whom™No

How did this experience impact you personally?

Well, a lot of the cell phone activity and the fagtafter school and the bullying that was
side by side with it during school was in largetpaow that I'm talking about it and thinking
about it more, because of my ethnicity and that twagh in the moment, but | think it's

something that made me stronger, it helped me dater mean it paid dividends later on in life. |
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mean I'm happy that it's over, but looking backyas a learning experience, you know, the long
game.

How did this experience impact you socially?

It's tough to remember, but people started makurgdf me as a Mexican, when I'm not
even a Mexican, I'm Puerto Rican, it somehow sthttat I'm Mexican or close enough to that,
that people just started calling me a Mexican aadarthe long mower jokes, like mow my
lawn, umm what else, umm ah ah ah illegal somethilkg things associated with being from
South America and Central America, um yeah andag that and it was at times a high anxiety
situation and, and, and it was, when someone yalldMexican, it somehow, someway has a
derogatory term, especially if you're not, and eogatory feeling, even though you might be
calling someone something that they might be, findely has, like when you call somebody
who'’s Jewish, a Jew, like the people I've talkedt wefinitely has a derogatory feeling and all
you're doing is calling them what their religion iss just an abbreviation, but it still has these
undertones. . . . And it really messed with me pbeocalled out, “oh you're a Mexican!” and |
wasn’t even a Mexican and | knew that but it w&se [people were so young and so stupid that it
was like “oh you're Spanish so you're a Mexican”.

Did you ever fear physical or emotional harm at@mhas a result of implicit information
sent to your cell phone?

Yeah, | did and that is when I'd get into troubdause | couldn’t ignore it like | could the
texting. You can do your best with texting, eveoudh that gets to you to, but when someone is
in your face you can't ignore that.

Do you believe the teachers involved in your exqmee were aware that cell phone

cyberbullying had an impact within their classroom?
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No

Why or why not?

They were, and I'm sorry, mostly they were themred@aycheck., and my mom was a, a
principal, she is a retired principal at a schaol@5th Street in Manhattan, so she can eat
pseudonym high school teachers for breakfast, amdiumm pseudonym town people too, she
dealt with the worst kids in Manhattan and theirepés.

If you believe that teachers were aware of the phenon, do you believe they
sufficiently addressed it?

No

Did you feel there was any support for victims abdervers or corrective action and
education for the bully?

Umm, not really in my experience, no.

Do you believe that school leaders understandpiedine cyberbullying?

| don’t think they understood it when | was in schdout that was at the beginning of this
technology madness and now it’s like you know, biaathrough the roof and kids who are
eight or ten years old have a cell phone, andaamne too! | had like a flip phone with a
thousand text messages and in the middle of eventhm‘cause some of these kids would bomb
my phone with this Mexican shit, my dad would saldt your phone off, you have no more text
messages,” so | think now, | hope they are on fap @ause every kid has a cell phone now and
we did for the most part, but now everyone is vidbée to cyberbullying and my cousin tells me
they can just do whatever whenever, like you guargemo rules now with cell phones and we
did, we had rules, you guys would take them awag,those kids are getting cyberbullied all

day. Like for me, | could only get cyberbullied whiegot home, but even then the parents were
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strict and monitored access and how much you dexidor use in data and now, I, I, | don’t
think parents or teachers or the principal is gndbit, but they better be, its unlimited. Because
now it can happen at any day at any time. As ae$peie’re walking around with Facebook in
our pockets and, and um Twitter and all of thedéets) if unchecked, can bully somebody and
they do. You know, there . . . it's just toughisitIt's tough for school leaders.

Can they do anything about it?

They just have to watch the texting and the apfpbaos, but texting by far and away, it is
not even a close call. That is where it is happgniow, back then too, but now, now it's
unlimited.

Did your experience with cell phone cyberbullyingpact the way you feel about school?
Please expand and elaborate beyond yes or no.

Yeah, for sure, | didn’t like school, | didn't likaiddle school, because the only thing |
can remember from that time is being bullied aboytspeech and being called a Mexican. You
know looking back at that period when going intgthschool | tried to you know, blend in with
the White community, so | did not try to ahh, flamhshow my Hispanic pride, if | had any. You
know, | wouldn’t be wearing a shirt that had, yowotw a Puerto Rican flag, whereas now |
would! |, I, | don’t care! Whereas in high schobWias different, | was and | tried to put that
behind me, I still associated with being Hispabigt, | was not going to do that in my opinion, so
| kinda let time take its course and just you knewentually like, you know | never really
forgave thogh the people who did it, | never becémeads with them, but the people that,
weren’t calling me a Mexican, | tried to make frilsrand tried to like make as many friends as |
could, so | could put that behind me and it wowdder come back again, and | would have more

friends behind me so like during high school Idrte just fit in with the white crowd and | don’t
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really do that anymore, ahh, and especially whearit, | went to college in Manhattan, it’s, it's
the exact opposite of pseudonym high school, wisdlea\White man isn’t supreme, it's actually
he’s the minority, most of my friends, actuallyake that back, so like when | say White kid, |
mean like spoiled Jewish or Italian kids from l&kauburb, because | had a lot of friends in or at
my college who were from Poland, Russia, dudeiksol lguess you call them White, right? But,
they’re like very humble people, very humble pedpkey’re not, they don’t come from a lot or
they don’t show it, but up in pseudonym high schaml have a vanilla town and a lot of the
white people there are, you know, they, they thivdy’'re a certain somebody, | didn’t have that
at my college, it was a completely, you know thatdkof kid didn’t go to my college, that kind
of kid went to NYU, went to Columbia, went to soprévate school in Connecticut, they don’t
come to my college, it’s just true and all therfids I've made at my college came from middle-
class families and people who are just gettingriy some people were poor, but back home it's
just, it's a different umm, economic status, anshibws in their children. . . . I just don't like
some of the people | was raised with.

Is there anything else that you would like to shardiscuss with me about this
phenomenon?

Cell phones just came out, | mean, like were ggtpiopular when | was dealing with
this. | started playing baseball, started makimggexfriends, | would say in middle school |
didn’t have a lot of friends, maybe enough to caumbne hand or two, but that was it, it wasn't,
there was a point in time, like | would say sevemtleighth grade that where the texting was
really bad and it started to flow into school froecreational weekend and week night shit, and |
didn’t have a lot of friends. Umm, but in high schdoy my mom helping out and by letting time

run its course and just making friends where | dpljust, put it in my rear view... Umm, and
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people just grew up. People from tenth grade upgresv up and you know and | was on three
different teams and became good friends with everyan the team so it defiantly got better and
then by senior year, yeah, | had a good groupieds. It's crazy how time flies, you blink and
you're twenty-two. But high school for me was triyito be who | wasn'’t, | was trying to be like
this typical white guy, or ahh, at least Caucasiiang in Westchester (County New York) and
I’'m not, I'm Hispanic, I'm Puerto Rican, that's wh@m and | ran from that, and ahh, I, | have a
regret about that, |1 don't live like that anymoaéh, I'm, I'm proud of who | am.

Are there any relevant or important points of ie&rand understanding that you feel
need to be clarified or elaborated?

There was always that kid who called me a Mexitdmemember, that’s how it all
started, so while I had friends, we hung out, we &good time, we did things, went to Mets
games or whatever, there was always some kid gatli@ a Mexican and that was just there
lingering and it was just annoying, just like any#, you know like, like 1 would, | would be
playing umm you know basketball with a group oéffids, this is coming back to me actually
now, now that | think about it, umm and | would feomebody hard, | would hit ‘em by
accident and they'd yell “what are your doing yoaking Mexican!?!”, like those kind of things
happened, or we were playing Halo on XBox, andwmwould be, it was like a team and
whereas we would have TV’s, computers, cell phowhstever going on at the same time and
we would talk during the game and they would be fiKill the fucking Mexican.” You know,
that was the worst, from what | remember nobodledahe a spic, it was just a Mexican, like
mow my lawn, umm, yeah and just like, I'm not Mexic¢ and | knew that at the time and | told
them that but it's just like you’re talking to aycal was the same age so you're talking to a, an

eighth grader, but to them, it's all the same, RuBican, Mexican, Spanish, you're lower than
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us. You know, I'm here and you're below me. Thaswike the mentality, and, and, and | don’t
like that and it kind of empowered me to be a périch towns in the country (upstate New
York), it's not just that high school, it's just®ething that people who have it pretty good, have

a tendency to take advantage of the minorities.
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APPENDIX C: FOCUS GROUP TRANSCRIPTS
FOCUS GROUP 1

Does everyone in the focus group feel comfortgialing with me today and
interacting as a group with regard to your persohe¢d experience within the phenomenon of
cell phone cyberbullying?

Zoe—Yes

Charles— Yes

Orlando - Yes

Have you ever been physically bullied?

Zoe — Like in person? Ahh, maybe, well . . . | guess if you're talking about peer on
peer harassment, like things being said about mmteny back, and like breaking
relationships, you know?

Charles — Nothing with physical bullying, but everythintge was mentioned during the
last interview.

Orlando — Yes, but it was a very different experience bged was smaller at the time
and because | was Hispanic and there was racialbtations going on there, but there were a
few kids in my grade in seventh grade who wereipglon me and they were bigger guys.
There were jokes made about my size and about egchpat the time and being Spanish and it
went on for a few months until my mom got involvétly mom went right to work on it, she
brought the principal in, | was brought in, my mamas no joke . . . the kids were brought in,
witnesses, and we found a solution to the problethat time. The bullies were reprimanded,
they got in trouble, they got detention and alt sgtaff, but umm, it definitely took a while to

recover from. | look at pictures of myself from thiane in my life and I just looked sad inside.
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Have you ever been cyberbullied through traditiomalans, i.e., by computer?

Zoe— Umm, | guess, indirectly, like when | said, wHdrad my first interview with you
| said like, indirectly, like not directed like ate with like a name, but like maybe something
was said at me with a name, but it was implied ithaas about me, so...

Charles — It’s kind of hard not to. Facebook makes it asye Especially when someone
doesn’t want you to be their friend or friends witieir friends, you can lose a lot.

Orlando — Umm, yeah, Facebook has definitely created probli®or me and yeah, if
you count video games through the internet, likemvizou play on teams, there is always trash
talk and it can get serious and spill over intd hiéaconversation. Like for me it was the video
game Halo online.

Zoe— How could | forget about Facebook? Ugh, yeahtooe. . .

How does cell phone cyberbullying compare to tiadal bullying or cyberbullying via
computer?

Charles— Umm, through the cell phone it's easier to hapgperause as cell phones
become more popular they're like more portablat’'seasier to bully more people at the same
time.

Zoe— Umm, | would say yeah, because phones now ateypnuch computers. They
have all the same applications that | would begisimmy computer so yeah | guess | would say
you can do the same stuff with your phone andabably would be easier to have, | mean |
don’t have my computer with me all the time, yowwnit's a pain in the neck... plus | have to
open it and turn it on but your phone’s always on.

Orlando — Well, I think that with . . . when you have ttyberbullying verses

cyberbullying with the cell phone, you can be haealsat any time of day and your phone is
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always on you. | mean there’s this urge to alwayscklyour Facebook, your Twitter, your
Instagram and you don’t know what you’re walking into and with a cell phone it's always right
there, you're going to read it almost as fast as it is posted no matter where you are. | mean really,
has anyone ever thought of how many people can be affected by this non-stop barrage of social
media? | mean, if you go through a few weeks of, like you break up with a girl and then you just
want to be away and keep your distance and move on, but she’s posting this, these updates and
like, that is the same thing. She’s having a great time posting pics with other guys and you're
crushed and alone. Like five or six years ago, well maybe like ten years, you just had your
computer at home. So if you were being cyberbullied, it would happen when you decided to go
home and check your computer, ‘cause it wasn’t going to happen at school, unless it was a
person, and it wasn’t going to happen to you if you were on the road with your mom. It used to
be more of an effort and also your internet, like if you were online, using dial-up service, no one
could get a phone call and my mom needed the phone, so that type of bullying, it was tough, if
someone wanted to bully me behind a veil, they didn’t have many opportunities, today it's
endless. Kids today, they would rather be on the phone than on the computer. You don’t need the
computer. It's easier to be on the phone, you can get everything on the phone, so it's just right
there. If you get a Twitter message or a Facebook message or whatever, it comes in as a text to
your phone and you're alerted instantly just like a text, so you check it.

Did you know the bully(s) before your experience?

Zoe -Yes

Charles - Yes

Orlando - Yes

If yes, in what context?
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Zoe— Well for me it was always friends or people whbdught were friends, like, but
maybe not looking back you know, like | guess yeuir such a socially awkward like time in
your life where every relationship is so fragileldike so important to you and probably at that
time you think everyone is your friend just likecheise they just talk to you and stuff and the
reality is that they’re not. . . . Like they're ngaur friend and you think they are and you're so
emotionally attached to being like popular andri€ally a numbers game, like how many friends
can | stack up in my corner, you know. | thinkus{ hurts a lot when you’re younger, like now |
could care less if somebody backstabs me or sprFadsa on Facebook. But | guess now, like
I’'m much more capable of handling it . . . whateiwés. Back then, your social status can be
flipped upside-down in a matter of days by the trjggrson spreading the wrong rumors.

Charles— Yeah, | was in the same situation where | thotiggy were my friends. |
guess | trusted people too much back then. Thdta wiy mom tells me. It's hard when people
control you and you can’t do anything. You just &@dpr the best.

Orlando — Yeah, | had multiple situations so let’s see.l, |, | pretty much knew
everyone, except when | would get a bunch of tesgsages at the same time. . . . | kind of knew
the group who was doing it at the time and | knems of the individuals obviously ‘cause of
what they would say on the text or by the name grphone, but yeah . . . like | said last time, a
lot, and no offense to anyone here, a lot of thesrevgpoiled rich White kids.

In your experience, what does cell phone cyberimglynean?

Zoe — Umm, | would say anything done, like anythingnd@n the internet, but | think a
lot of it is just like an attitude to. Like, juské, like sexual harassment is considered an déjtu
| think cyberbullying is an attitude. Like it doesnecessarily have to be directed at you, but if

it's like a tone or something, umm | think that denconstrued as cyberbullying. Really
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anything done on an electronic device where yoldeeious or threatened in anyway like, that
is cyberbullying to me, it is what it is and ifddl threatened then maybe you, like the person
doing it you know, they should be cautious of that.

Charles— Umm, | was really thinking the same thing. Blog said the internet, but not
just the internet because like cell phones justambkasier with texting, ‘cause she said anything
with technology and | agree with that because tieetgo afraid to do it in person.

Orlando — It's bullying using a cellular device. It meartsope to phone through any
application available on the phone at that timeigntdmeans, well, you, if you have a phone,
you better be ready for anything, ‘cause peoplétdame as much when they can hide behind a
phone, they're gonna be mean, | mean real meaaupypu know what I'm saying?

Zoe — Yeah, | would agree with that, | would say thens.

Does it impact school attendance?

Zoe — Not me per se, but maybe other people thatkdhawvn.

Charles— Umm, a little different than her, not me buhbkv others who have done that.

Orlando — Definitely, | would cut class and school entirédy a while.

Period by period?

Zoe— Not in my experience

Charles — Me neither

Orlando - Yes

Day to day?

Zoe— Not in my experience

Charles — Nope, me neither

Orlando — (Laughing) Yes, of course!
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Over many weeks, months or even years?

Zoe— No, not in my experience

Charles— No

Orlando - No

Why does cell phone cyberbullying impact or notaotschool attendance?

Zoe— | think it like just depends on like the persbmean like if you are strong and can
handle it, then like you can blow it off. Like, serpeople can’t do that though. | know like
people that really let it like get to them and llkeit build up and they get crushed. When they
get to a point where like, they don’t know whattwnext, like they're just going to shut down.
You know, like school is essentially where all ydu know like your social life is. If you're an
outcast, what else, like where else do you gankthhones are like a multiplier, meaning like,
rumors move fast, they move faster on like onling,like when the internet is in your back
pocket, like, you can't.. . . you can’t stop itdw anything. You are at the mercy of those around
you....So...

Charles — It was never a thought for me to skip schotiirik you have to be more than
a little depressed or mad not to come to school.

Orlando — | guess for me | was just anxious and self-cansil didn’t like who | was,
you know, ethnically. | just tried to surround miseith as many people as possible and play
sports and blend in, but sometimes you can’t aitp&b you just do what you gotta do.

Did your experience with cell phone cyberbullyingpact learning?

Zoe — Yeah, well you know obviously your mind is el$efe so your gonna sit there and
like daydream about what is going on, on your phespecially like in high school where

you're not allowed to have your phone out, you knthere is this continuous texting argument
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going back and forth and if | don’t answer in atagr amount of time then that sends a whole
new message, like an unintended message that @liinlilee escalate the situation. Honestly, my
phone in general just like makes me anxious, lils¢ knowing that it's there and | can’t look at
it, that makes it so | can’t focus.

Charles— Yes, | mean like that example that was givemtaeivith the older student
which | hate and the incident with the fraud, itswa always when | was in class, but it affected
me not only when | would do tests, every time | Wodo homework, every time | would try to
do something, | would always get a call or an erfnarh my mom about the charges on the card
or | would think about what people were saying dboa, about me being stupid and | would get
mad.

Orlando — | mean my grades dipped a little bit and mayla¢$lwhen, that's when my
mom noticed and maybe that’'s when we went to theeipal or whatever, but I, | mean, | don’t
think it ever got really bad, like | don’t remembailing.

What grade were you in when you experienced celeltyberbullying?

Zoe — Most of my experience was in seventh, eighthranth grade. | mean, | was like
the new girl.

Charles- | was in ninth grade.

Orlando — My experience was mostly in eighth and ninthdgra

Why do kids cyberbully using cell phones?

Orlando — It's easy . . . it is too easy. It is right thameyour pocket or book bag at all
times and you don’t have to logon to a computerand you know the other kid is packing the
same way, so |, I, | mean no offense, but thakesdsking why my father reads a newspaper and

| open up an app on my phone. . . . It's just easie
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Charles— Maybe because they don't like the way they waiged so they think they can
get back at others. Like, depending on how theyewaised, like the person with the fraud, she
never talked about her family and | love my fams#g, maybe she thought it was ok to do what
she did because she wasn't raised properly.

Zoe— Yeah, | mean like it is just easier and thataBrdtely a factor. But . . . just bullies
in general have like self-esteem issues and jkstand they need to put other people down to
make themselves feel better so just like yeah, evsaitis going on in their home or in their life is
not going the way that they want and umm, hurtiogeone in a way where you can’t see their
face and how it's affecting them, ‘cause you'reagphone and it's easy access, it's an easy way
to make somebody feel, like a bully feel betterwtlibemselves. So yeah, it's like a learned
behavior maybe, but it's also like what's goinginthe home, like that would never be
acceptable in my house to like bully someone alaase like my parents taught me like what
that feels like, you know what | mean? To like heomebody? | agree, it's all about what’s
going on in your home and how you’re taught to lvehia a social situation, but | also grew up,
where like kids now, like are born with like a pleon their hands, whereas | didn’t have a
phone when | was real young and we didn’t have b@ale, so like kids are being born into this
and being put on Facebook by a younger age theerlveas | think now it might be like the
nature of these kids and the nurture.

Based on your personal experience, what typesesftexan cause cell phone
cyberbullying to start?

Zoe — Hmmm, There is no reason. Like, kids have alvimen kids. They’re like mean
to each other. Cyberbullying is just like anotheywo be mean and a cell phone just makes

things like easier, you know, like to accomplisluygoal of like ruining someone’s life.
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Orlando — | agree with Zoe, there is no reason. It justit just happens . . . and if it
happens to come in your direction . . . well, bealp! Mine came out of nowhere.

Charles— I think you have to be smart and think abouttwloar're saying and who
you're saying it to. Things can get turned around/ou if you’re not careful about what you say
and what you do on your phone.

What dimensions, incidents and people intimatehneoted with the experience stand
out for you?

Zoe — For me it was mostly like middle school girlsldrecause | was like the new girl, |
didn’t like fit in, especially because girls herae sooooo much money, it's like disgusting
sometimes. | think for me it was a time when | Wk socially vulnerable and not you know,
like not very confident because | was like tryirmghard like to fit in into a new school and
everything. In high school, it was like fitting ibut different because boys were involved to, like
| was just beginning to explore what boys meamh&and what to say like and how to say it and
it wasn’'t easy to figure out that some things caaamsomething they really don’t. So . . .

Charles — Really it was the girl | hate because she samys about me that were not true
and | thought we were friends. | thought becauseandogether at practice that she liked me
and | could trust her but that is when | learnetiéccareful on texting. Also the person with the
fraud. | used to be embarrassed about it, but nibwwk it is important to let kids know not to
give out their debit card to people they barelywno

Orlando — | was thinking about our conversation on Skype bthink I'm partially to
blame for it actually . . . so what happened wasdhvas this Cinco de Mayo . . . ahh, | don’t
know probably like seven years ago, eight yearsaagb. . . on that day | decided to . . .

something happened that | became prideful on thyat d. and | was like, it was almost like |
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was a Mexican and | felt happy like part of a graumg everybody was celebrating the day and |
was like saying happy Cinco de Mayo and it was nteeverybody in my class . . . and after that
Cinco de Mayo where | was all like prideful sayiikg happy Cinco de Mayo, | think people
started saying and thinking | was a Mexican andisit turned three-sixty on me, like mow my
lawn, but it started as we were all celebratingdlg or something and then from there it just
went the other direction. Yeah . . . that's whatted it. In the halls, on line, the mass text
messages, the comments, everything!

What are the primary thoughts or feelings that egedrom this experience?

Charles— | really felt stupid for texting the fraud myldecard number. She lied to me.
All' I can say about the other person is | hatefbewhat she did to me.

Zoe — | think it like was a learning lesson, like & liesson, like superficial people don't
have anything, like | mean a way to meet their sester than like making other people around
them, like you know, feel crappy about themselvesean really if | had to like pinpoint it, I'd
say there was definitely anxiety at some point abow to handle things, but like, it again like
depends on like who you are.

Orlando — Well they, they called me the Mexican. Yeah, bad that nick name as the
Mexican kid and | remember it being a bad timengeifraid to see certain people because of
what they might say to me. You know, umm I, |, dwli really, I felt, | don’t know like I felt |
was . .. on an island, just completely isolatesrfreverybody else. Umm, and I just felt slighted
... like  was being wronged . . . and | livedwit for so long and | wish | didn’t let peoplelica
me a Mexican because I'm not and | knew that gnt it hurt, a lot! But how do you explain
that to middle and high school kids? There is timmnal, there is no, umm you know moral

compass. There is just none of that.
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How did your experience affect you in high school?

Orlando — | mainly just tried to avoid situations from aking and just kind of like,
take it and let time take its course.

Charles— | ended up changing schools freshman yearinedume at my other school. It
seemed that everything and everyone turned agaisthe coach, my teammates, everyone.
Plus my mom was getting upset every time a newgehsinowed up on my debit card.

Zoe - | didn’'t have an experience like that, but lilgefinitely had issues in high school,
most of it was because boys were new to me angbleetie lingo was new to everyone, | think...
Like anyway, there was just a certain way to likk and respond and things like happened late
at night and you're like trying to focus on schbat at the same time you're trying to like figure
out your personal and social like identity. Soihkhthat honestly | came out on the other side of
like high school ok, but not without some emotionigks and bruises.

Does your experience in high school continue tecafyou today? Please expand and
elaborate beyond yes or no.

Zoe— | would say no . . . because like I think | havgood head on my shoulders and |
don't really care what people think about me asdrround myself with people who care about
me, So I’'m not going to let past experiences ligthbr me, if anything, maybe it made me a
stronger person, so . . .

Charles— | wouldn’t say the same as Zoe, but for me,absut how much time passes,
as time passes, like | can'’t give a specific timécahow much time | need to get over a certain
thing, but like, | guess it depends on what hapershow much time. Like it got so much
better after a long time passed, so today, it doaffiect me, but | do think about it and | think |

have to learn from it. That's what my mom says.
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Orlando — Definitely, I'm more prideful today about whorhaas a Puerto Rican and I'm
comfortable with that and if someone has an isstle tivat than that’'s on them you know. Like
Charles said though, it was a matter of time padsack then and | guess just listening to myself
and thinking about this maybe | still have issuegu it.

Zoe — Yeah, | would agree with that. Like my brotheasaphysically bullied, whereas
I've only experienced cyberbullying, so like I tkithe blunt force trauma of physical bullying
affected my brother way more than it affected rast jike people, the way he acts around
people and stuff.

What coping mechanisms or strategies are useddbvdéh this trauma or manage this
experience?

Zoe — | would say that, I think parents need to be waye involved for one thing and |
believe that kids should not have phones and deacebook and Instagram and all of these
other things at such a young age you know like lieed never had them. | think that
introducing them to kids and putting a child on iteernet under the age of eighteen is like,
you're opening them up to scrutiny, and not onlpéople who are their friends, like anybody
can find you on the internet, umm | think the fsgtp would be to have the parents involved and
the parents monitoring what's going on on Facelbloald$se you can get in trouble on your
phone, you can be taking pictures and sending tbgrmeople and things can get misconstrued,
so | think that yeah, like number one, parents riedx involved and umm, like building a,
umm, like a safe environment for kids to like beward and teaching them that you don’t need to
like have a phone to be cool or like be like coneéto people. You know, meet up with people
in person. | really think it’s like a social likkke, like ahhh, I don’t know, I’'m not finding the

right words, but like ahhh, like a change in like tvay society interacts with one another, which
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like | don't really know if that can change becatisiags have moved in such a way that'’s like
toward technology, but umm, like | guess copindwititand just like really understanding that
like words don’t mean anything, | don’t know, ijisst like you have to find the strength within
yourself to like realize these people don't likeecabout you like, enough to say nice things and
what they say about you doesn’t matter, it's likerenabout the way you feel about yourself. But
like that’s hard to teach, so | don't really, | ddmow, | guess it's like a firm family, | don’t
know, just like the family really has to, just Haseally be involved and | feel like the family
structure has moved away from the kids and the &idsnore independent and don’t really, the
parents are less involved in their lives and I kHimat like up to the age where they're eighteen
or moving away to college that the parents shoelthta child’s life and really guiding them and
the people that like, the kids that don’'t have thatlance really get themselves in trouble and
they can’t reach out to their parents for help, iehs if you lived in a safe household, you
should feel that you can go to your parents, solliknow | can go to my parents for help and
vent to them when I'm in trouble, and they underdtevhat I'm going through, but like kids who
don’t have that obviously are going to get intaubrt® and go to other people for their problems
and then their problems get advertised on thenetetike you don’t really want that! So...

Charles— Umm, | agree with everything with her and notsnaly first thoughts were
that if someone did something to me | would gekletahem but depending who it is, | would
say possibly telling someone you're close with wha know would be against anything
physical or who tells you good advice can maybe kel talk to the other person so they get the
message not to hurt you like that again.

Orlando — It's tough, because especially when you're young)etimes you just don’t

know what to do . . . you don’t know to go to ygarents, you're just keep . . . you take it . . .
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umm, and you just, | guess you have to be . . kymw, self-aware enough to kind of like talk

to the people around you, but sometimes you just take it and hold it and there’s just going to be a
ticking time bomb and it will, will explode. So . . . you know, you either go to friends, if you

have any and try to stick with them if you're being cyberbullied . . . and you know, power in
numbers, umm . . . so you know, if you can maintain a strong social presence through friends,
then you're less likely to get bullied. It's like, if that doesn’t work, then you just have to go to

your parents and tell them the situation. . . . | mean that is why they’re your parents, they're
going to help you out.

Zoe— | agree, | agree, yeah it just goes back to what | was saying with the kids, like | was
not allowed to hang out with my friends in town like alone and like I didn’t have a phone until
late in middle school and | was upset by that, but looking back I really like thank my parents for
not introducing me to those things, like not allowing me to be on Facebook at such a young age
and | feel like I'm a totally different person and I like relied more on my parents for guidance
rather than like surfing the internet on my phone or gluing my face to a screen to lie see what
everyone else was doing.

Charles —I'm just thinking when Zoe said people shouldn’t be exposed to cell phones
and stuff at such a young age because . . . well like if she was, how would it have been different
for her?

Zoe— | think | would have got into some trouble, | really think 1 would have got into
some trouble because like, like you can’t, your parents can’'t see what'’s really going on on your
phone. Like your phone is pretty much like . . . you can do whatever you want on it. You know,
it's pretty much like a mini-computer. Like, knowing what | know now and how personality

made me, like the stages when you’re growing up and going through puberty or whatever and
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you like boys and whatever, | feel like | could bayot into some really bad trouble. Not like
intentionally, but just like you have this thingath . . ohh, your parents can’t see . . . andikés

| can do anything | want on it, and | think, yeathink | wouldn’t have been as focused and |
would have been focused on other things insteagdlodol and making friends that were good for
me. So like looking back, | was like upset thatdrck have a cell phone, but now I'm like, |
wouldn’t go back, | guess the reason | was abt#oteo well in school and in relationships in
general was because | didn’'t have a phone or uratest access to the internet and my social
decisions were my own like decisions based onthkevalues my family taught me, not what
some, like, ahh internet website or social netwatlght me. ‘cause like now when you see this
constant threat on Facebook or Instagram, botHadolaion phones now, like you see the clothes
that people are wearing and all of this other situfhakes you feel like you're left out or less
popular or whatever and like young girls don’t néegee that. They need to focus on who you
are as a person rather than molding yourself ta wther people are doing. So . . .

Charles- Yeah, | wouldn’t say just a cell phone, becaugetimy first cell phone in
seventh grade and most of my friends in schoolRetbook on their phones too, and under the
age considered eighteen, so I'm thinking becausethiey’re almost seventeen that they would
be allowed to have Facebook, but | avoided it Untias eighteen. | feel like | put more
restrictions on myself than what my parents putnan

Zoe — Yeah, you can lie about your age really wekke Imost people who were in like my
year of high school, it says that they’re like ttyefour right now and I'm like ok . . . you were
really young went you went on Facebook, but it'st jike, | don’t know, especially like the
place where | grew up in, people just seemed te In@aaney coming out of their eyeballs and it

just didn’t seem to make sense where all of this@yas coming from and you see these girls
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who don’t wear the same thing every day, like dogfteat an outfit, like you only see them
during the day and then you see them like on Faebike on your phone and it’s like, you can
never leave it and because your phone is in yotk packet it's always, like really, it's always
on top of you. Like based on the way | dressed wihveas younger and looking at my younger
cousin, she’s in like ninth grade now, but wherakvin middle school I did not, like she
definitely dresses more provocatively than | evdrat do now. So like it’s just interesting, like
the change, it's not just like the parents, itkelivhat’'s going on online and like the
advertisements and all this other stuff and whis$ gire supposed to look like, it's almost like
the media is kinda like cyberbullying you, theyckgour “likes” and “pins” and send to your
phone what they want to mould you into. So it’s just people bullying each other, it's the

companies and the advertisements on your phonepoof tyou. So...
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Focus Group 2

Does everyone in the focus group feel comfortgialeing with me today and
interacting as a group with regard to your persoheed experience within the phenomenon of
cell phone cyberbullying?

Katie — Yes

Annette - Yes

Have you ever been physically bullied?

Annette —Does my sister count? Then yes . ..

Katie — No, I've never been physically bullied.

Have you ever been cyberbullied through traditiomalans, i.e., by computer?

Annette — Yes, we spoke last time about my experience migrex-boyfriend. He took
... cell phone pictures of me during a Skypeisesand, and threatened to use them against me.
| guess | don’t know if that counts, but, but | walsyping on a laptop before he started texting
me about the pictures.

Katie — Yeah, Well . . . Umm . . . There was an issueigi school, where | was friends
with this guy . . . only friends . . . and . . slgirlfriend was a very, very, very, very jealous
individual . . . and you know, she was threatemm®. . . and she was, you know pretty much
doing all of the stuff that you can possibly dstoneone online without getting physical . . . the
rumors, calling me a whore . . . a, a, a slutturning some of my friends against me saying |
was stealing her boyfriend and being all paranaboo it ended with the cops being called...
with the cops being called on this girl, becausewhs threatening to come to my house and
basically beat the crap out of me, so . . . its pne of those things where obviously, it's not

bullying in the traditional sense, but she too&lihost . . . basically to that point in order ta ge
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message across, but like hi . . . I was friends watur boyfriend before you even knew who he
was so, a yeah.

How does cell phone cyberbullying compare to tiadal bullying or cyberbullying via
computer?

Katie — Umm, | think that like traditional bullying vieomputer can obviously be as
hurtful, but it . . . before cell phone technolagwas in that one location where with cell phone
technology and bullying, umm . . . the bullying caaw reach anybody at any time, umm so
there is really no safe place | guess. Umm, mygueisexperience with cyberbullying with cell
phone technology in my own experience is was athat) umm that bullying that did happen at
umm home, it happened at school, it happened, ugailtyranywhere where your phone is
accessible so it's really any place at any time.

Annette — Yeah, exactly, | agree. . ..

Did you know the bully(s) before your experience?

Katie — Yes

Annette - Yeah

If yes, in what context?

Annette — Well, in senior year it was my boyfriend. Fresinnyaar, | just remembered, |
was actually pretty good friends with this persad ghought that everything was completely ok
and then she just got really weird.

Katie — Yeah in the instance of being cyberbullied, | \gaed friends with the person |
was being cyberbullied by before it happened.

In your experience, what does cell phone cyberimglynean?
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Annette —Pretty much anything that is meant to provoke suinsomeone or pretty
much hurt them in any way through internet techgglosing your cell phone or whatever you
would use on your computer or tablet or whateves ltecause your cell phone is your computer
now. It is really easy to be a bully anytime anyveheow. . . .

Katie — | think you just feel destroyed, humiliated, ummuonm ah provided with some
sort of fear based on umm comments, whether aestimge or continuous, umm threat or attack
made through cell phone technology.

Does it impact school attendance?

Katie — Yeah, absolutely.

Annette —Most definitely, yeah.

Period by period?

Katie — Oh, yeah. . ..

Annette — I mean, | lost a lot of sleep. Like sleeplestat# nights. Also, you can always
start school in this amazing mood and then gextaniessage from someone and then be like ok.
... I can’'t do this today. . . . | know I've dotteat, and I've snuck out the back, | told you!
(Laughing)

Day to day?

Katie — | think that now it’s like, that can happen, unmthe situation that | was
explaining to you, | think that, uhh, just a fewayg ago it was a little bit different, umm, because
the cell phone technology although was still theerd the threats were obviously umm,
comments were hurtful, that now, |, I, | see it pap, | feel like every day where I'll notice like
a mood change or somebody skipping school andlibeithe result of some form of cell phone

cyberbullying.
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Annette — Umm, for me at least, | was pretty consistenthidd a bad night of sleep or a
fight with my ex-boyfriend, it would mostly be timorning, because | think, you know it
depends aside from all of that on the self-estektineoperson and their self-worth. Do | think it
can affect people, yes it can, but again, | thirdepends on the self-esteem of the person,
because if the person can walk away being the biggson than, you just have to be positive
and it helps if your family has your back.

Over many weeks, months or even years?

Annette — Yeah, | think in my situation, no . . . howeviethink that obviously that
cyberbullying and Snapchat and yada yada yadgdas as far as a girl sending a picture to
another person then yeah | do think that someounkl ¢oiss weeks of school if certain material
was to get out as a form of cyberbullying.

Katie — Umm, I've, I've seen instances of it happeningaaese this said person has sooo
many issues going on already, so | think sometiitjest adds on to the situation that is already
at hand and it can cause that. But if someonerfegity ok . . . with no issues, at least to their
personal knowledge, then you know it might not leappn some instances it does and some it
doesn’t, | think it just depends on the level dittown sanity and the level of, level of said
bullying that is being reached by the other person.

Why does cell phone cyberbullying impact or notamtschool attendance?

Katie — Umm, | thinkit's because just like ahh . . .any other illnesg umm, you can’t
prepare for it and it just happens and when it doesn you're just blahh.

Annette —Exactly, it can be your day, your week or whate¥eu don’t know when or

where or who. (Laughing) I'm not sure we’re thatahulifferent than you were in high school
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Heltzel. It's just things move faster here and @&sier to get a point across to a larger audience
and maybe that is where it hurts so much?

Katie — Oh my god! So true!

Did your experience with cell phone cyberbullyingpact learning?

Annette — Yeah, definitely.

Katie — Umm, | don’t think that, umm it was so extensagea result, but | do think that
there was some impact . . . yeah.

What grade were you in when you experienced cel@ltyberbullying?

Katie — Ahh, yeah, eleventh.

Annette — Freshman year for me and then senior year witkexdyoyfriend.

Why do kids cyberbully using cell phones?

Katie — Yeah, they never get off their freakin cell phginéou know, the obvious,
(laughing) I mean. . ..

Annette — There are a lot of people now who are not asétopully you over a cellular
device because, phones, well, cell phones carabked, phone numbers can be reached and
like, stuff like that can easily be found out, lastfar as computers go, it is much more
complicated to find them, like an IP address oorajputer . . . so obviously people will use their
“go to” phones for the simple fact that it's easgat’s right there, but if you have someone
who's slightly more intelligent than your typicaliotic teenager, then they’re obviously not
going to use a cell phone.

Katie — Umm, | sort of think like almost the exact oppediguess, umm, | feel like a lot

of the technology on umm, cell phones, especihilygs like Snapchat and there’s this new app
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out that like fourteen year olds are using andally scared me when | learned about it, where
they can type in their zip code and meet up for@esomething. . . .

Annette — Hot or Not, Hot or Not! That is it!

Katie — Yeah, that’s it!

Annette— Hot or Not . . . ewww . ..

Katie — It's like you give your zip code and that's whéney meet and you can remain
nameless. . .. | don’t know, it really freaked aw, so | think that with all of those new
technologies, kids aren’t thinking about that mif¢hings can be traced, and they're on their
phones nonstop basically regardless of whetherghewld be or not, soo. . . . |, | think that
especially with this faceless harassment and evéout it, they're texting each other all day
long because that’s what they want to be doingtheanore they’re not supposed to be doing it,
the more they’re harassing each other during tlyeddang it, umm you know they can’t pull out
a computer and if there is no wi-fi available imsol, and many schools have lost the wi-fi and
some haven't, but they’re not going to pull outithh@ptop or whatever, they're going to pull out
their cell phone and it's going on all day longaskid that is being harassed or bullied it’s just
non-stop regardless and the second you tell, yoarbe a tattle tale and then the whole cycle
continues so | definitely think it's becoming a &&y and bigger problem with cell phones
especially and | think it's getting absolutely wers

Based on your personal experience, what typesesftexan cause cell phone
cyberbullying to start?

Katie — Well, | think anything. . . .

Annette — Yeah, definitely!
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Katie — | think that if somebody wants to bully youiti§ in them, if umm, you know
obviously we talked about me being the victim ofiyong, but we then don’t talk about the
deeper problems of the actual bully. . . . | thih&y’re so messed up in their own world that
really anything can cause someone to, to bullyly@aything can really spark them or provoke
them.

Annette — My input in probably any of that is pretty muttat | agree that, that
absolutely anything can cause cell phone cyberimgjybut when it comes down to certain
people . . . people who were bullied their enfived that were for example being different or
something, some of them are going to bully oth@ppethat conform to the norm and then other
people are going to do it vice versa. But, regasli&f absolutely anything, there doesn’t need to
be a reason to bully, people are going to do itayy

Katie — Yep!

What dimensions, incidents and people intimatehneoted with the experience stand
out for you?

Katie — Umm, | think that there were a lot of friendsinected to it, umm, ahh, yeah, |
mean | was hospitalized and I'll never forget tidth, friends who could have stopped it or
been there for me. It taught me a lot about, unumdmn nature. | mean if they’re not going to
stand up for you, then you know where you standvaimere they stand as your friend. It can tear
apart friendships that don’'t need to be torn apiestreally about how my peers reacted to the
cyberbullying in one sense. And that is pretty mgohng to stay with me for the rest of my life.

Annette — Wow, | feel the same exact way. . . . I'll nef@iget what my ex-boyfriend
did to me, like how could | have been that juvehiléotally lost my trust in people for a very

long time and | remember feeling just gutted, hicdlow and empty. It was by far the worst
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thing that has ever happened to me and to thiakdd him!?! | felt just stupid and hollow and
void and dumb and alone. . . . Like even thoughmmoyn was there for me.

What are the primary thoughts or feelings that egedrom this experience?

Annette — Wondering why | was with someone like that in fingt place or friends with
other people in other bullying things in my lifeadk

Katie — It's definitely that, umm | guess in my situatithe bullying was provoked by
something so umm, so minimal that it's like woweah't believe | was friends with somebody
like that, umm because that could happen basibakause of nothing and going back to the
why do people bully, well you know, that was, lawdiback now you know, that was actually
inevitable when you realize you were bullied byudly but yeah, | guess | ask myself why
would | ever have been friends with them and | guesking back at it now and thinking I'm so
glad | was a teenager or | mean a teenager now beillied with the technology that is there
now because that would be so much harder.

How did your experience affect you in high school?

Katie — Umm, it broke a lot of friendship circles antht®nships and umm, and broke a
lot of trust.

Annette —Umm, | guess it didn’t affect me as much acadertyicd it did emotionally
‘cause | tried really really hard throughout higingol not to let petty, petty non-sense effect my
learning, but regardless of any of that it's goiogffect someone no matter what.

Does your experience in high school continue tecafyou today? Please expand and
elaborate beyond yes or no.

Katie — Umm, yeah | mean | think that it really does maies umm reflect about how

much certain things, again through cell phones tmethey're always there with you and it's
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written out right in front of you, how much thatrcaffect a person in general. | guess it affects
me because it makes me reflect about how muchlsokes were torn because of it, umm and
| guess | just really look at kids and stuff anohkhof how much they have to endure, | know
today some girl was freaking out and umm, | sawibek at her cell phone afterword in class
and | said “listen is like everything ok?” and si@s not having it and you could just tell she got
a text and | sort of remembered back to this, eafpgtike because we're now talking about it, |
sort of remembered like getting a text and thataltt throwing off your day and | guess it just
made me more aware watching her.

Annette —I mean, of course my ex-boyfriend and all of thdlt mever leave me, | mean
it will always be there what he did so | have tigsties . . . 1 do ... I, I, l admitit. | guess
time to move on, like, it's not worth it, I'm twenyears old, I'm out of high school and it's time
to grow up.

What coping mechanisms or strategies are useddbvdéh this trauma or manage this
experience?

Katie — Umm coping strategies. . . . | think talking abibuumm was probably the
biggest one because it’s really easy to feel ummptetely alone especially when it's
cyberbullying especially because it's facelessthede’s no name attached to it so you're,
you're thinking this is how the entire world feet®cause you have no idea who sent it, umm
and if it's from somebody you know, still it's godd talk to somebody or have some kind of
support system you know, whether it’s friends aneaort of adult just to have somebody there.
| also think, umm for coping strategies, | don’oknl guess to talk to somebody that’'s not going
to be, umm be careful who you talk to, ‘cause hitha lot of times people with, like the person

who is being bullied gets addressed as the perbonsvhaving the problem, because | guess

254



they are dealing with all of the effects of beingdlied, so | think talking to someone who
realizes that they are not the one with the problemm yeah | guess definitely a support system
is the biggest one thing to have rather than diting your own.

Annette — | usually vent through my music or through frisrad concentrate on work or
school, like school, like when all of that with nax-boyfriend was unfolding was my escape
believe it or not. It's funny, these conversatians really the first time I've talked about this
stuff in a long time and it feels good but at thene time | think | want to help other people by

talking about this, like | want to get myself baokiether and go back to school, you know?
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APPENDIX D: JOURNAL ENTRY RESPONSES

@NATHAN_HELTZEL: Participants, please tweet your initial thoughts about cell phone
cyberbullying and how it has impacted you and / or your generation.

“Orlando” @17SpSportst tyberbullying has a big impact on me becuz my younger cousin has
been experiencing it lately. | can see the negative impact.

“Zoe” @Zoe_G Somehow | always get caught in the middle of other ppls problems on FB cuz
im friendly and they think im taking their bf.

“Charles” @ECWXC | hate how people who you think are your friends try to take advantage of
you or are just using you to get something they want. | hdted 9

“Annette” @mourning_dawrMany girls are negatively impacted by bullying via cell phone in
that they can be persuaded to do things they don't want to.

“Katie” @KatieBHS you can't get away from the internet and really your phone is a part of you,
the 2 were always connected 2 me.

@NATHAN_HELTZEL: Participants, Please post your thoughts or feelings following your
individual interview on Skype.

“Charles” @ECWXC My problems really reached a breaking point when things on text came
into my "real world".

“Orlando” @17SpSports1TVth the advent technology, cyber bullying has taken on a whole
new level. Students now have cellphones where they can be constantly bullied.

“Zoe” @Zoe_G after hearing myself tlk about wat i go through, maybe i need 2 select me
friends betr since they drag me into 2 mny problms

“Katie” @KatieBHS Junior year was the worst year of my life. Cellphone cyberbullying may
not have caused the stress but def escalated it

“Annette” @mourning_dawnt's amazing how the implications of a text message speak more
than the words actually typed.

@NATHAN_HELTZEL: Participants: Please share your thoughts following your focus group
conversation.

“Annette” @mourning_dawnlts crazy how u can start school in an amazing mood & then get a
text message that instantly ruins your day. U can't get away
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“Orlando” @17SpSports1One thing parents need to consider b4 giving their child cellphone is
the potential their child being cyberbullied. Parents must be aware.

“Katie” @KatieBHS | disagree that schools can't do more, | think they can and should. Kids
need direction from those they trust.

“Charles” @ECWXC 2 much responsibility is put on parents 2 raise us rite. @ sum point we
need to take responsibility 4 r own cel-cyber action

“Zoe” @Zoe_G If I had been exposed to cell phones at any younger of an age, | wouldn't have
been able to be the strong person | am today

@NATHAN_HELTZEL: Participants, this account will be closed for good on 05/16/14 in
conclusion of this study. Please post any final thoughts you may have.

“Orlando” @17SpSportst Tyberbullying is so rampant because kids today have cellphones
that they are constantly using.
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APPENDIX E: RESOURCES FOR PARTICIPANTS

Thoughts of the past may surface upon completidhisfstudy. While these thoughts may not
demand professional counsel, you may seek to understand them better. Please refer to the
following online resources:

http://cyberbullying.us/
http://stopcyberbullying.org/index2.html

Please refer to the following website if cell phayberbullying continues to be prominent in
your life.

http://www.helpguide.org/mental/cyber-bullying.htm
http://www.cyberbullyhelp.com/
http://www.deletecyberbullying.org/what-to-do-if-yeia-victim/

Here are the names and contact information for safrtiee psychologists and licensed clinical
social workers in our area. | have already advised them of this study and they are prepared to
help you if you feel the need to seek professional counsel. You will be responsible for paying
any costs associated with future counseling.

Audrey Gelfand, Ph.D.

87 Dalmeny Road

Briarcliff Manor, New York 10510
(914) 282-8705

Joseph Malikian, Ph.D.

359 East Main Street #3A2
Mount Kisco, New York 10549
(914) 666-3546

Donna Schinik, L.C.S.W.

311 North Street

White Plains, New York 10605
(914) 589-7060

Nicholas Singman, L.C.S.W.
1 Neperhan Road - Suite 208
Tarrytown, New York 10591
(914) 265-1069
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APPENDIX F: REFLEXIVITY LOG
April 2, 2014
| finally made it through IRB! | never thought | widl get to this point so I'm really eager to
proceed. | reached out to eight potential participahrough purposeful sampling today. So far
three have got back to me and agreed to participlile one declined.
April 3, 2014
Two more participants have agreed to contributbécstudy. One more suggested they would
think about it, while the last potential participaon study abroad in college and does not think
she has the time in the next month or so, whiebhien | would like to conduct the data
collection. I have spent the last two and a ha#frgduilding my research manuscript so | know
the phenomenon well. | am curious to learn howlitrezl experiences of my research
participants compares to the broad general scopesearch that | have examined with regard to
school attendance, academics, social and perstaal school.
April 4, 2014
I've emailed the five potential research particiigaa copy of the consent forms and received all
five forms back. | am ready to start interviews anlll establish the Twitter micro-blog account
tomorrow.
April 5, 2014
| established the Twitter account today and prochpgaticipants to share their thoughts about
cell phone cyberbullying prior to their individuakerview. I'm scheduled to meet with my first
participant on April 7. It should be interesting to have my first intewito see if all of my

research lines up with what participants are repgrit is important for me to let the research
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come to me and not try to go to the research. laratlords, let the essence of participants lived
experiences provide the data.

April 7, 2014

| met with Katie tonight. It was certainly an experience. My how she has grown in the two years
since | last spoke with her. She is a completely different young lady with deep insight. | can only
hope that the rest of my interviews go as well. Much of what she shared with me supports the
research. Skyping seemed to work well for both of us. It came to my mind that | can’t imagine
doing this over the phone as | would have missed a lot of non-verbal cues in understanding her
experience.

April 10, 2014

| met with Charles tonight. It is hard to understand Charles, but Skype helped as | was able to
read his lips a little bit and observe his affect. He was not as open as | hoped he would be at first.
Never-the-less, once he settled into the interview he revealed more and more about his
experience. Each participant is different and each interview will be different. I'm very familiar
with each participant’'s experience. Therefor it will be challenging if | have another interview

like this because | don’t want to contaminate the data by coercing the participant to share more
than they are willing to even if | think it will help.

April 12, 2014

| met with Zoe this morning on Skype. Zoe always was very mature and put together. Her
experience reminded me that cellphone cyberbullying does not have to be the cloak and dagger
material we read about on the internet, rather it can be what a participant believes to be

harassment and/or victimization. Zoe also helped me understand a lot about cell phone culture.
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April 13, 2014

| spoke with Annette this morning . . . all | can say is wow! That was a crazy interview and I'm
overwhelmed that she was able to not only share here entire experience, but get through the
interview as well. 'm even more surprised that she even agreed to be a research participant.
Even though she is speaking under a pseudonym, | understand how difficult and private this
experience was for her. It is hard to battle my instinct as a researcher to connect the dots at this
point, but | will hold off. Annette’s interview was difficult however. I'm truly humble that she
thinks so highly of me as both a counselor and a researcher that she would share this story.
April 16, 2014

Orlando and | were finally able to connect on Skype. He also had a pretty gut wrenching story.
He was very angry when speaking about his experience and rightly so. He internalized a lot of
his experience as his fault, which obviously it is not. I've now had personal interviews with all
five of my research participants. While each story is unique, there are many similarities as well. |
feel like the research is worthwhile and I'm already understanding a little bit more about the
phenomenon through the lived experiences of the participants.

April 21, 2014

Participants have been Tweeting journal entries. Interestingly enough, their perspective on this
matter is very deep. Their comments relate to others they are close with, their own experience
and thoughts they have on current issues within the phenomenon of cellphone cyberbullying.
April 22, 2014

| offered research participants two dates for focus groups. One on Saturday, Ajriic2he

other on Saturday, Ma)fd3 Participants will be allowed to pick the date that works well for

them.
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April 26, 2014

| just had my first focus group via secondlife tmsrning with Zoe, Charles and Orlando. |
invited the three of them into my voice enabledceffvhich is on voice enabled land. The
participants collaborated well and Charles seemeaxgben up a little more with the group.
Collectively they brought up some great pointsndéiest and even seemed to bring to light
research points that | overlooked. Things realbns¢o be coming together.

May 3, 2014

| met with focus group number two this morning eacandlife which consists of Katie and
Annette. The two paired very well and althoughd dot intentionally pair them. They also
seemed to connect well and share ideas, althoughlways, they did disagree on a few points,
which | thought was a good thing. | found it diflcthroughout the data collection process to
stick to the approved questions, but in order &y stue to the study | must and | did.

May 5, 2014

| tweeted the participants to prompt them for cast tweet on any additional thoughts or feeling
they might want to share before | shut the accdomin at the end of the week.

May 10, 2014

| have shut down the twitter account and ceaseal cdltection. | am very proud of my
participants for their efforts to enhance the rede& this phenomenon. They were very timely
in following through on all of my requests and &ttw their appointments. | am now ready to
triangulate the data and follow the research metlugyy to examine all aspects of the
phenomenon of cellphone cyberbullying’s impact tiaralance, academics, social and personal

life in school.

262



APPENDIX G: MEMBER CHECK CERTIFICATION

| have read the transcripts of my individual intewj my comments in the focus group interview
and my micro-blog entries on Twitter. | have also read Nathan Heltzel’'s examination and
denotation of my statements and have clarified and elaborated on their meanings if necessary. |
concur with all assessments of my statements and agree that the transcripts of my individual
interview, my comments in the focus group interview and my micro-blog entries on Twitter are

correct and precise.

Signature: Date:
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April 1,2014

Nathan Joseph Heltzel

IRB Approval 1835.040114: Cell Phone Cyberbullying's Impact on Victim's
Attendance, Academics, Social and Personal Life in School: A Phenomenological
Qualitative Study

Dear Nathan,

We are pleased to inform you that your above study has been approved by the
Liberty IRB. This approval is extended to you for one year. If data collection
proceeds past one year, or if you make changes in the methodology as it pertains to
human subjects, you must submit an appropriate update form to the IRB. The forms
for these cases were attached to your approval email.

Please retain this letter for your records. Also, if you are conducting research as part of the
requirements for a master’s thesis or doctoral dissertation, this approval letter should be
included as an appendix to your completed thesis or dissertation.

Thank you for your cooperation with the IRB, and we wish you well with your
research project.

Sincerely,

Fernando Garzon, Psy.D.
Professor, IRB Chair
Counseling

(434) 592-4054
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