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ABSTRACT
This phenomenological study examined biblical cptsaitilized by elementary Christian school
teachers in classroom management in two Christhads in Virginia. ltems examined
included which biblical components were being méiti and how teachers are utilizing them.
Determining factors influencing the incorporatidrb@lical concepts in classroom management
and teachers’ perceptions of their utilization wals® explored. The study used teacher
interviews, focus groups, and document reviewsta@aalysis was conducted through the use
of interview and focus group transcriptions alonthvas analysis of pertinent documents.
Significant statements from the data were codenltimtmes. Findings included biblical
concepts were being incorporated in the classroamagement of these schools along with the

Bible being a foundational component with eachhiea@and school studied.

Descriptors: biblical concepts, classroom managéndésctipline, learning environment, biblical

worldview, biblical integration
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CHAPTER ONE: INTRODUCTION
Background

Classroom management is a critical component etaffe teaching (Garrahy, Cothran,
& Kulinna, 2005). Teachers must create and mairdailassroom environment that promotes
student learning. Effective classroom managemamtbe difficult to achieve and maintain for
both new and experienced teachers. Classroom reareag is defined as a set of procedures
which will help the teacher maintain order in th&ssroom involving both proactive and reactive
measures (Little & Akin-Little, 2008). EvertsondaWeinstein (2006) state classroom
management has two purposes: “It not only seeksttblish and maintain an orderly
environment so students can engage in meaningialesic learning, it also aims to enhance
student social and moral growth” (p.4). Wong andrdy (1998) state, “the most important
factor governing student learning is classroom rgameent” (p.82). A significant component of
classroom management is the promotion of positaleabior. An effective plan for discipline
along with good classroom management enables tesattheun their classrooms with a well-
ordered learning environment which will in turn prote student achievement.
Historical

In the beginnings of formal schooling in the Unitgétes, schoolmasters demonstrated
authoritative control over multi-grade classroomd axemplified moral order (Butchart, 1994).
A shift occurred in the 19th century, where therol the teacher transformed into more of an
object of affection in self-contained, graded dlasms. In the past 40 years, teaching became
more progressive and flexible, allowing the clasando become more child-centered. The
structure and meaning of authority began to beteuressd which resulted in a form of rebellion.

The results indicated less teacher control andsestent compliance (Butchart, 1994).
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Christian school movement. The Christian school movement developed as an
alternative to secular American education (GariZ@gd3). Christian schools began to increase
across the country in the mid to late 1960s. @hnsducators taught from a biblical worldview
in an attempt to teach the whole student, acaddynenad spiritually.

Christian school education can be defined as “éHilased teaching and learning
process that seeks to guide individuals to alllle@égrowth...to lead individuals toward
knowing and experiencing God'’s purpose and plaoutin Christ” (Joob, n.d., p.7). This
definition involves learning, working with individils, and developing purpose. The emphasis
shifts from simply academic knowledge to helpingiwduals learn their purpose through a
biblically-based process.

Christian education begins with a Christian worddvj which in turn begins with a
foundation on the Word of God (Gangel, 2003). TitdeBis the foundation on which the
framework of Christian education is built. Gan(#003) states, “Christian teachers must have a
highly developed biblical awareness, enabling themtegrate scriptural truth with the realities
of contemporary life” (p. 60). It is this awareseshich enables Christian school teachers to
teach their students. The Bible becomes the pathevacademic and spiritual knowledge in the
Christian school. Black (2003) adds, “academic gpidtual truths go hand in hand” (p. 148).
Cates (1975) emphasizes the importance of haveaayiad biblical philosophy of education by
placing the emphasis on the Bible as the integydtintor which all other subject matter is
applied.

Societal
In a study by Rosas and West (2009), classroom geamant has been ranked as one of

teachers’ highest concerns. Disruptive behaviock ss inattention, overactivity, and non-
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compliance are commonly cited as complaints byheac These complaints make classroom
management a primary factor in effective instrucifbittle & Akin-Little, 2008). Because
classroom management is directly tied to studerdluement, academic achievement is
impacted (Reinke, Lewis-Palmer, & Merrell, 2008)isruptions in the classroom take away
valuable teaching and learning time which impatident academic performance. These
disruptions may also inhibit teachers in what tbay actually teach the students. Through
teacher planning, classroom organization, and stuglggagement, fewer disruptions are likely
to occur during instructional time which increasasdent achievement (Freiberg, Huzinec, &
Templeton, 2009).

Teachers have considerable influence over studgvawuior, so it is essential teachers
determine why the misbehaviors are occurring aadh¢he students to replace these
misbehaviors with appropriate behaviors (Barb@&tarpna, & Bicard, 2005). Poor classroom
management leads to student misbehaviors whichmgtinterfere with teaching and learning,
but may produce stress leading to teachers ledkimgrofession (Rosas & West, 2009).
According to Gonzalez, Brown, and Slate (2008Jjalifty with classroom management is one
of the primary reasons teachers leave the professio
Theoretical

Gibbs and Haddock (1991) state, “A clearly defirt@tlical philosophy of discipline is
the first step to effective classroom discipling’18). In the Christian school setting, a biblical
approach to classroom management supports thelschiical worldview. Christian school
teachers can effectively manage their classroomsmpart biblical concepts by taking on a
biblically integrated view of classroom managenmamd discipline. Christian school teachers

using a biblical approach to classroom managenmreate a classroom environment which

14



fosters effective learning, positive relationshigsd God-pleasing behavior patterns (Gibbs &
Haddock, 1991).

Christian school education seeks to educate théewdhild, both academically and
spiritually on a biblical foundation. Edlin (2008fates, “besides using the Bible in a devotional
and foundational ways, the Christian school wibjeat all its relationships and activities to the
critique of Scripture to ensure that everythinge@ain accord with a biblical understanding of
the world and our place and task in it” (p.71).ckler (2003) adds, “for the Christian school,
moral and character education is inseparable ffgntigal formation” (p.224).

Biblical concepts defined. The Bible is “the central book of all Christiadueation and
essential for the determining of what is truth’dpn.d. p.11). biblical concepts in classroom
management therefore are any concepts, valuesjglds, guidelines, or truths outlined in
Scripture, either directly or indirectly. While n@n exhaustive list, the following are specific
examples of biblical concepts which teachers mdig@itin classroom management. Specific
Scripture references may be utilized in classrouagons. biblical principles such as the Fruit
of the Spirit, the Beatitudes, the Lord’s Prayée, enay be utilized in classroom situations.
Specific biblical people and their stories may bkzed when teaching a certain character
guality or addressing a certain behavior. Theheays of Jesus may be used when dealing with
certain behaviors or situations. Teachers maywisb to use verses as a classroom motto.
Teachers may use Bible verses to support classrole® These concepts can be taught
directly or indirectly throughout the school dayan Brummelen (2002) states, “both the
planned and the hidden curricula develop attitufteter the acceptance of certain values, instill
dispositions, and encourage certain commitments2%g). Utilizing any of these biblical

concepts may be planned or unplanned. Teachersakaydvantage of the teachable moments
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that arise throughout the school day to utilizditéh concepts with their students.

Identifying and analyzing the biblical conceptsneémtary Christian school teachers
currently use in the classroom could provide otbleristian school educators knowledge and an
understanding on how to incorporate biblical congyda in their own classrooms. This study
discovered what biblical concepts select elemer@dmystian school teachers are currently
using, how they are using these concepts, the ¢esigherceptions of effectiveness, and factors
influencing elementary Christian school teachetiization of biblical concepts in classroom
management. The Christian school community magtiteinom this knowledge to help train
their teachers in utilizing biblical concepts inkeir classrooms. Beyond Christian schools,
educators in other types of schools may use thétsesf this study by substituting character
concepts in place of biblical concepts with simisults.

Situation to Self

Being a product and proponent of Christian edoaait is my desire to study and learn
the best practices of Christian school educatBesyond this desire, | want to encourage and
equip Christian school educators with the knowlealge tools to be the most effective teachers
possible. As a former elementary Christian scheather, | desire to build off my experience of
striving to utilize biblical concepts in classroonanagement to determine what other elementary
Christian school teachers are achieving in thia.ateam motivated by God’s Word which states
in | Corinthians 10:31 “So whether you eat or drorkwvhatever you do, do all to the glory of
God” (NIV). If 1 do everything to the glory of Godlwill pursue excellence.

| believe in the inerrancy of God’s Word. It ieetguiding force of my life. 1 filter
everything through God’s Word before accepting laimg as truth. This belief is foundational

to my study. Taking the best practices of classromanagement and laying them on the
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foundation of God’s Word will enable Christian sohstudents to not only achieve in the
classroom academically, but more importantly, syetly.

My study is based on the assumption that Chrigt@dnool teachers are already merging
biblical concepts and classroom management togethexr my goal to discover and explore
what these teachers are doing and identify whabrking in this area. The study may be
beneficial to other Christian school teachers wledimore help in the area of biblically
integrated classroom management, but also despersue excellence.

Problem Statement

Classroom management is an area of teaching whacty mew and experienced teachers
struggle (Atici, 2007). Zuckerman (2007) statdd)¢ ability to prevent and manage discipline
problems is what principals, in-service supervisargl the public focus on when assessing the
effectiveness of any teacher” (p.4). While studistipline is a large component, classroom
management encompasses a broad range of comparntmtsthe classroom beyond discipline.
Christian school educators need to not take fantgchthe opportunity they have to teach
biblically-based principles in their classrooms [(Wéim & Firmin, 2008). Eventually, the goal is
to move students from teacher discipline to sedtighline (Rigby, 2006). Edlin (2003) adds,
“discipline will go beyond mere behavior modificati and will address the heart” (p.77).

Teachers are the leaders of the classroom. WgHeaadership comes responsibility.
Maxwell (2007) defines leadership as influenceeir5(2009), notes, all teachers have influence,
but Christian school teachers have the ability @sgponsibility to establish high moral and
ethical standards in their classrooms based on&frd. Taking the leadership role in the

classroom, the teacher accepts the responsilolitystill these spiritual principles into their
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students. Black (2003) adds, “as a spiritual leatie Christian school teacher accepts the
authority of God’s Word, and God’s Word is relevéortall aspects of school life” (p.149).

Gibbs and Haddock (1991) recommend, “A clearlyrdedi biblical philosophy of
discipline is the first step to effective classrodiscipline” (p.18). Christian school teachers
should have a clear biblical philosophy of classmagnanagement in their minds well before
school begins (Gibbs & Haddock, 1991n order for biblically based management to taleeel
in the classroom, teachers must become studetite 0¥/ord of God. The principles of an
effective classroom management program involvehiegcand instructing the students in a
proactive manner, rather than simply punishing tivemreactive manner. Teachers must know
how to deal with these situations on a regulardbashey must know where to point students in
God’s Word to help them learn from their choices.

Jeynes’ (2009) study indicates, “Student religiokeéd a positive influence on
educational outcomes” (p.36). Jeynes also adds thdittle recent research linking biblical
literacy to behavioral outcomes of students. Bseanf the lack of research, this study aimed to
examine the biblical concepts utilized by elemgn@inristian school teachers in classroom
management as well as understand the perceptionshanacteristics of the teachers utilizing
these concepts.

Purpose Statement

The purpose of this phenomenological study was<emine biblical conceptdentified
by elementary Christian school teachers utilized@assroom management in two Christian
schools in Virginia. Biblical concepts in classnoomanagement were generally defined as any
biblical integration into the general classroom agement of a particular classroom. Biblical

integration included but was not limited to refesieig specific scripture, prayer in class,
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referencing biblical character traits such as odyeck, kindness, love, etc., or referencing
specific instances in the Bible.
Research Questions
This qualitative study utilized the phenomenolagiesearch design. Moustakas (1994)
defines a transcendental approach to phenomenolblgg. approach attempts to provide a
description of the experiences of the participants.
1. What biblical concepts do elementary Christian sth@achers identify as ones they use
in classroom management?
2. How do elementary Christian school teachers uthiibéical concepts in classroom
management?
3. What are elementary Christian school teachers’gpgians of their utilization of biblical
concepts in classroom management?
4. What factors influence elementary Christian schieathers’ utilization of biblical
concepts in classroom management?
Significance of the Study
This study is important because of the enhanceofdhe components of effective
classroom management in Christian schools. Comdithie cognitive and affective domains in
classroom management may enhance the learning @hhistian school student. The affective
domains include attitudes, feelings, beliefs, amdtons. In a study by Shechtman and
Leichtentritt (2004), combining cognitive and afige teaching styles resulted in a decrease in
negative behavior and an increase in positive heha¥or example, rules and expectations may
be impacted by the teaching of the Old Testamdas rof the tabernacle. Classroom procedures

may be impacted with the concept of orderlinessidom | Corinthians 14:40 “Let all things be
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done in an orderly way” (NIV). Rewards and punigmts may be impacted with the biblical
concept of sowing and reaping found in GalatiaBsnonsen, Fairbanks, Briesch, Myers, and
Sugai (2008) studied the effectiveness of spepifagse on student motivation. Christian school
educators relating human praise to the praise eserves for God may enhance this concept and
reinforces the biblical concept of praise.

One of the benefits of effective classroom managémnsea more positive classroom
environment (Pedota, 2007). Christian school eusalesire to maintain a Christian
atmosphere in their schools as an extension os@mihomes (Schultz, 2007). Combining the
classroom management benefit of a positive learamgronment with a Christian environment
provides Christian school teachers a way to ina@atgadboth to further enhance their classroom
environment.

My study addressed the combination of biblical &pts with classroom management
and how this combination is being done. Examimlegnentary teachers’ perceptions of their
incorporation of biblical components with classrooranagement was beneficial to my study.

The value of my study is twofold. First, Christigachers wishing to incorporate
biblical concepts into classroom management magbteto see the “what” and “how” of
implementation. Second, factors determining effeciess will allow current and future teachers
a model and guide to successfully implement theseeapts together.

It is my hope this study will add to the limited aomt of studies specifically examining
how biblical components are weaved into Christidnocation. The field of general education
may benefit with substituting character conceptglate of biblical components. The two
concepts are similar, due to the fact characteceqis are inevitably based on biblical

principles.
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Delimitations and Limitations
Delimitations

This study was limited to Christian schools dugh® specific reference of biblical
concepts. Schools of differing religions may viewlical concepts differently. Keeping within
Association of Christian Schools International (AlC&hools, the likelihood of similar beliefs
and Christian worldviews was strong. Due to theereaof qualitative research, thorough
examination of each participant called for a snmaemple of schools (two) and teachers per
school (three) aided in the depth of data collectind analysis (Creswell, 2007). The locations
of the schools were in one geographical area antlatky located to the researcher for ease in
travelling due to on-site visits.

Another limitation of the study was found in th&ewf school site administrators to
choose specific teachers for the study. Scho®legiministrators know the teachers on a
personal level and would understand who would meteaal to the study. Administrators
would also know if there were teachers who woultlh®able to handle participation in the
study at the given time due to personal and/orgsibnal reasons.

The study was also limited to elementary teacheesd in data collection and analysis.
Considerable time is spent at the elementary lievelassroom management. Students are
taught what to do in the classroom because thegeaser to the school situation and require
more direct instruction in rules, procedures, andines of classroom life (Brophy, 1987).
Brophy further adds, “teachers in lower grades d@dhor at least most of their day with the
same class of students and where many of the dgidghlook to them routinely for guidance,
support, limit-setting, and other parent surrodatetions” (p.22). This component of

classroom management added depth and meaning stutheof how biblical concepts are
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intertwined with classroom management.
Limitations

Schools with similar backgrounds and populatiorsented some limitations in
diversity. This study was limited to one geograpiegion, which limited diversity rather than
having a sample from other geographic areas. Wy svas limited to elementary teachers, so
further research would be necessary to see theatitiin of biblical concepts in classroom
management in other school levels. Possible ltraita may also occur with the participants
willing to take part in the study. Efforts by sch@administration will be made to find diverse
teachers to participate, but limitations may bengethe participants’ diversity does not occur.
Bracketing was utilized due to the researcher'smaal viewpoints of the importance of
integrating biblical concepts into all areas of eation.

Research Plan

A qualitative approach was used for this studfutly delve into the nuances and
intricacies of incorporating biblical concepts idlassroom management. As the researcher, |
am bringing in my own Christian worldview into tetudy. It is my Christian worldview which
drove the conduct and writing of this study, whighdates the choice of a qualitative approach
(Creswell, 2007). The phenomenological method etasen to understand the meaning of
biblically incorporated classroom management framnistian school elementary teachers. Max
van Manen (1990) states, “Phenomenology aims atrgaa deeper understanding of the nature
or meaning of our everyday experiences” (p.9). pimgpose of the study was not to simply
explain biblically incorporated classroom managetmieat to gain insights from the teachers
who are currently experiencing the phenomena im dhessrooms. Insight about an experience

is gained rather than a simple analysis of the gapes. Moustakas (1994) utilized Husserl's
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epoche or bracketing approach to allow the reseatchbracket out his/her own experience to
develop a fresh perspective on the phenomenon besegrched. As the researcher, | bracketed
out my experiences with incorporating biblical cepts in classroom management. | taught in
elementary Christian school classrooms for sixigsars in second and third grade classrooms.
My classroom management style was structured.yBarin my teaching years, | was focused
on managing my classroom, but did not have the khow to incorporate biblical concepts into
my classroom management style. | utilized Wong\uhg's (1998) methods of procedures
and rules in my classroom, but no emphasis or foauscorporating biblical concepts. As |
gained experience, | attempted to utilize certapeats of incorporating biblical concepts, such
as using Bible references during behavioral situatior integrating biblical concepts into my
subject matter. After moving into administratidims concept of incorporating biblical concepts
into classroom management interested me as | wot@aehers in my school who were more
adept in this area. As | entered my doctoral sidhis phenomenon intrigued me and |
considered it an area of study. With the limitggdexience of incorporating biblical concepts in
classroom management, | was able to include s@mesit had experienced in my classroom to
my original inquiries of teachers, but utilizedantiews and focus groups to fully explore how
this phenomenon was being experienced by othenéesc

Once the data was collected, common themes wenéfidd. It was my hope to
discover and describe many different elements anafgrther insights into the meaning and
essence of biblical incorporation into classroormaggement to equip other Christian school
teachers in their desire to educate their studeititsa biblical foundation.

The research plan was to select three elemergachérs at two different ACSI Christian

schools in Virginia by their respective school adistrators who incorporate biblical concepts
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into classroom management. The smaller numberaahters allowed me to identify an “object
of human experience” (van Manen, 1990, p.163). ripeir consent, these teachers were
interviewed to further determine what biblical cepts they are incorporating into classroom
management and how they are implementing thenrvietes were recorded, transcribed, and
coded into emergent themes. The small participaetallowed me to develop a “description of
the essence of the experience for all of the inldials” (Creswell, 2007, p.58). Studying several
individuals with the same experience assistedelearcher in describing the essence of how
elementary Christian school teachers incorpordikchl concepts into classroom management.

Focus groups were utilized to allow for dynamitemactions between teachers. | was the
moderator of the groups to allow for the particiggao fully discuss the nuances and aspects of
their specific experiences of biblically incorp@dtclassroom management. Creswell (2007)
explains focus groups allow for rich interactionigfhwill yield the best information about a
situation. The focus group sessions were audiorded for transcription.

A document review was also conducted to determimat biblical concepts were woven
into the school and each specific teacher’s styteraethod of classroom management. Items
reviewed included school mission statement, disegbolicies, faculty training, lesson plans,
communication home, and other pertinent informati@oncepts gained from the document
review were coded into themes.

After all data was collected, significant statetsemere highlighted to determine if any
similarities were discovered horizontally. Clustef meaning were developed from the
significant statements into themes. A texturaldtrral description of the participants’
experiences was written to determine which biblazaicepts are being utilized and if there are

any commonalities among the teachers. These fysdirere also coded according to concepts,
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frequency, duration, effectiveness, and resultstrdctural description was written to determine
the contexts that influenced how the participarfseeenced biblical incorporation in classroom
management. Once all data was collected andeberigtions were written, a composite
description was written to attempt to capture tbeeace of the experiences of all the participants
(Creswell, 2007).

Definition of Terms

Biblical conceptsare defined as ideas in accord with the Bible (MenrWebster, n.d.).
biblical concepts in classroom management may dechut not be limited to using Scripture in
behavioral situations and classroom rules, prdyblical principles such as Fruit of the Spirit,
etc. in classroom and behavioral situations, atidgcspecific people or situations in the Bible
when dealing with student behavior.

Classroom managemeistdefined as “practices and procedures that@heraises to
maintain an environment in which instruction anarteng can occur” (Wong & Wong, 1998,
p.10).

Disciplineis defined in the classroom as managing studdrda\ber (Bear, 2005).

Learning environmeris defined as a classroom conducive to learning.

Biblical worldviewis defined as the framework from which we viewlitgand make
sense of the world. A biblical worldview is basadbelief in the Bible.

Classroom organizatiois defined as the manner classroom teachers ogytren
classrooms for instruction.

Positive classroom environmastdefined as a classroom atmosphere where studshts

safe and experience success (Ackerman, 2007).
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Classroom proceduremre “methods or processes for how things are wope in the
classroom” (Wong & Wong, 1998, p.20).

Instructional timeis defined as time spent on instruction.

Biblical Integrationis defined as integration of biblical concepts ¢dphstudents think

biblically and critically about every subject.
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CHAPTER TWO: LITERATURE REVIEW
Introduction

This review of the literature summarizes the cptweal framework of the study, current
research, components of classroom managementuamdaries of classroom management
programs. Classroom management was analyzedranddgd in a biblical worldview for
Christian educators which provided the conceptiathéwork of this study. Using God’s Word
as a guide, Christian teachers can learn the leiefood classroom management.

Conceptual Framework

The conceptual framework of the study was builtr@purpose of Christian education to
equip students to establish a relationship withigd&hrist and to fulfill their God-given purpose
for their lives (Bartlett, 2007). A Christian sadi@ducation is laid on the foundation of God’s
Word. Gangel (2003) states, “any foundation f@haistian worldview must begin with
Scripture” (p.56). God’s Word is incorporated imtery aspect of education, including
classroom management. Gibbs and Haddock (199%) &difective classroom management is
the outgrowth of a personally developed, biblidalgsophy of discipline” (p.4). This biblical
philosophy and foundation provides “the most inédlgnconsistent system on which to build a
moral and purposeful life” (Gangel, 2003, p.56).

The definition of classroom management identiffesliroadness of the term and sets the
teacher as the driving force of the classroom emvirent. “Christian school teachers in
partnership with the home and church, play an nalegle in obeying the command to teach all
day long the truths found in the Scriptures” (Bla2@03, p.148). This role of the teacher is
found in Scripture in Deuteronomy 4.9, “Only beefal, and watch yourselves closely so that

you do not forget the things your eyes have sedet dihem slip from your heart as long as you
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live. Teach them to your children and to theidatan after them” (NIV). Haddock (2003) adds
“a Christian teacher’s biblical framework of disane is foundational to everything that happens
in the classroom” (p.242). A positive classroomisanment will then lead to student
achievement. Furthermore, effective Christian stheachers who integrate biblical concepts
into their classroom management will not only b@aating the students’ academic component
of their education, but the spiritual realm as Wéllbbs & Haddock, 1991).

Definition of Classroom Management

Emmer and Evertson (1981) define effective clagsratanagement by teacher
behaviors. They state, “Effective classroom manage consists of teacher behaviors that
produce high levels of student involvement in dlagm activities, minimal amounts of student
behaviors that interfere with the teacher’s or p#tadents’ work, and efficient use of
instructional time” (p.342). This threefold detinn consists of the teacher’s ability to create an
environment where students are engaged in thesswiark without many disruptions, therefore
increasing instructional time.

Anderson, Evertson, and Emmer (1979) added tdehaition of classroom
management to include more than just disciplineerfdrcement of rules. Anything the teacher
does to organize students, space, time and mateoahat instruction and learning can take
place incorporates an element of proactivity onpée of the teacher.

Brophy (1987) and Good (1981) also emphasizegaehier as the main component in
classroom management. Teacher behavior influestadent behavior and achievement.
Effective teachers create, implement, and mairdalassroom environment that supports
learning. This emphasis defines classroom managgessanore than simply student discipline,

rather all things teachers do to involve students@eate a productive learning environment
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becomes the main thrust of classroom managememtfoi®, Emmer, and Clemments (1983)
add, “A well-managed classroom is a task-orienpeeldictable environment where children
know what is expected of them and how to succeedd§). Again, the teacher is the focus on
creating and maintaining this task-oriented, priadiile environment.

Maag (2001) adds to the importance of teachesgaesibility to pour into their students
in more than the academic realms.

Students spend more time in school outside the reordéhave the most consistent and

extensive contact with teachers who deal with thefravior on a consistent basis. The

structure of the classroom provides the opportuoityeachers to apply a variety of

techniques based on positive reinforcement thag leawirical support regardless of

student characteristics or home situations (p.181).
The importance of the teacher in classroom envientrallows Christian school teachers to
incorporate biblical concepts in classroom manageéme

While the teacher is the center focus of classrommagement, other definitions add to
the concept. Brophy (1987) further adds to thendedn of classroom management as “actions
taken to create and maintain a learning environreentdlucive to attainment of the goals of
instruction” (p.8). These actions include the agement of the physical classroom, establishing
rules and procedures, maintaining attention tolessand engagement in academic activities.

Evertson and Weinstein (2006) propose a two-fofthdion of classroom management,
“It not only seeks to establish and sustain anmyasvironment so students can engage in
meaningful academic learning, it also aims to enbatudent social and moral growth” (p.4).
Brophy (1987) refers to this social and moral gtoas student socialization, which “refers to

actions taken with the intention of influencingdguats’ attitudes, beliefs, expectations, or
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behavior concerning personal or social (includirgrahand political) issues” (p.8). These
meanings encompass both cognitive and affectidenseaf the students. For the Christian
school teacher, social and moral growth would leeigded in the Bible.

Classroom management is a multidimensional compafesffective teaching. Jones
(1989) classifies classroom management as a becoathrehensive set of skills rather than a
narrow definition. Five key assumptions provide ftamework for classroom management:

1. Classroom management is based on a solid undersgamiostudents’ personal,
psychological, and learning needs.
2. A positive teacher/student relationship must bal#sthed to meet students’
needs.
3. Classroom organization and group management methadsbe employed to
increase student on-task behavior.
4. Instructional methods may promote optimal learrbggesponding to the
academic needs of students.
5. A wide range of counseling and behavioral methodstrhe employed to involve
the students in examining and correcting inapped@tbehavior.
These assumptions incorporate the whole studemtlassroom management including personal
relationships, classroom climate, classroom orgdiwg, instruction, and discipline. Jones
further defines skills teachers need to develamasie them effective classroom managers:
correction, prevention (including organization,tiastion, and interpersonal relationships), and a

theoretical foundation of understanding studengsspnal and academic needs.
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Biblical Approach to Classroom Management

Christian school teachers adhering to the Bibldhagoundation of Christian education
and classroom management as the foundation ofc@ssfal classroom environment would
benefit by correlating the two foundations togeth€hristian school teachers hold students
accountable both spiritually and academically. ilibal approach to classroom management
implemented into the Christian school teacher'ssi@aom yields positive results in affective
learning. Emmer and Evertson (1981) found morecgffe teachers exhibited high affective
skills, especially in the areas of listening angressing feelings. Teachers who listen to their
students can better meet student concerns, whithées who can express their feelings tend to
be more predictable and send clearer signals togtuglents.

Christian school teachers utilizing a biblical apgzh to classroom management may be
able to use this opportunity to shape studentsrdopto God’s Word. Brophy (1987) views
student shaping as a basic teacher function. @@assmanagement and instruction should be
considered simultaneously to be the most effectivéding student shaping to this concept
allows the Christian school teacher to seamledsiydobiblical concepts into everyday life for
their students, further enhancing the opporturatystudent shaping. Rather than simply
focusing on a list of rules to be followed, teachetilize biblical concepts into their classroom
management plans. Teachers may discipline moeetafély when they take the time to
understand why a student is motivated to misbelrestead of simply punishing the behavior
(Nelsen, Lott, & Glenn, 2000). Many Christian tears believe Romans 3:23, “For all have
sinned and fall short of the glory of God” (NIVHumans have a sinful nature, but students must

learn how to make wise choices in light of God’srid/o
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Christian school teachers should take advantageerly teachable moment when it
comes to the behavior of students. Wilhelm anthiar(2008) challenge, “without deliberate
instruction, moral messages may not become embadttethe fiber of children’s lives and
personal constructs. The intentional transmissfacharacter within the education process is, in
fact, the essence of true education” (p.184). Q¥reski (1996) adds, “Discipline means to
teach, not to punish” (p.42). Discipline is teaghstudents how to behave rather than simply
punishing misbehavior. There is a proper placetorishment in a classroom discipline plan,
however. Punishment has its place, but it is rafisttive when the punishment is the natural
consequence of misbehavior (Wasicsko & Ross, 198phesians 6:4 warns “Do not exasperate
your children; instead, bring them up in the tnaghand instruction of the Lord” (NIV). The
beginning of this verse refers to the frustratiesulting from simple punishment without
teaching and explanation. Children who are pumishi¢hout understanding what they did
wrong may get frustrated. The latter part of teese refers to true disciplining.

A primary goal for Christian school teachers isréon and instruct their students to make
good choices based on biblical truths. Wilhelm Birchin (2008) advise, “teachers must take
active roles in guiding students toward moralifecdecisions — decisions based on traditional,
Judeo-Christian principles” (p.191). When studenéke poor choices, training and instruction
must be a part of the corrective process. Studesdd to know why their choices were wrong.
Instead of restating the misbehavior, teachersldragk questions of their students. The
guestions should help the student discover whytiméce was wrong. They need to understand
what they did and how they can avoid this behawidhe future. This model of discipline takes

more time, but it gets to the heart of the matter.
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Discipline involves much more than administratidrponishment, rather; it is a total
system to develop a well-ordered environment fetruction (Alderman, 2001). Christian
school educators need to take this extra stepatrdih and teach students in matters of the
heart. Eventually, the goal is to move studerdmfteacher discipline to self-discipline (Rigby,
2006).

Christian school teachers should have a cleardailytinilosophy of classroom
management in their minds well before school beglnsorder for biblically based discipline to
take place in the classroom, teachers need to bestudents of the Word of God. The
principles of an effective discipline program inwelteaching and instructing the students, rather
than simply punishing them. Teachers need to kinow to deal with these situations on a
regular basis. They should know where to poindetds in God’s Word to help them learn from
their choices. These scenarios must be thoughdraitvell planned before the students arrive
on the first day. Gibbs and Haddock (1991) recomun®A clearly defined, biblical philosophy
of discipline is the first step to effective clasam discipline” (p.18).

Finally, Christian school teachers should evaltia¢g core values and biblical concepts
about the educator’s role in reaching their stusléAtkerman, 2008). Utilizing prayer for
guidance and wisdom for how to deal with their stutd, along with working in their own hearts
is a key component for the Christian school teacfiére mission of the Christian school teacher
is to deal with their students in a sincere andmmgdul manner, empowering them to manage
their own behavior on the precepts of God’'s Wadidhile this management is a continuous
struggle because of the sinful nature of humaresCthristian school can help students work
through by teaching them how to manage and cotitesd own behavior. For the Christian

school teacher, the pattern of a Christian lifmigored in classroom management. The Bible
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becomes intertwined in classroom management egigtigether, not as separate components,
but as one wonderful system.
Review of the Literature

John Dewey (1915) in his pedagogical creed callechimnstruction a part of a teacher’s
calling. Fogt and Piripaval (2002) contend thatwve believe about behavior affects how we
handle behavior. Behaviorists advocate human beheviearned as a result of consequences.
These consequences could come in the form of pesfid negative reinforcement, punishment,
stimulus control, and the modeling and shapingedfavior.

William Glasser’s (1998) Choice Theory is basedhanbelief behavior is voluntary but
driven by basic needs such as survival, love, lgghay power, freedom, and fun. Glasser’s
work includes influencing others in positive waliart coercive techniques to control behavior.
Historical Background on Classroom Management Reseeh

Marzano, Marzano, and Pickering (2003) state, ‘“THsearch over the past 30 years
indicates that classroom management is one ofrttieat ingredients of effective teaching”
(p.6). One of the first major studies on classronanagement was conducted by Jacob Kounin
(1970). Kounin established a paradigm for concapimg classroom management. In his
study, videotapes of first and second graders aeatyzed according to student and teacher
behavior. Students were videotaped for a full a@ag the behavior of selected children were
coded based on their work involvement and deviarkepm the analysis, Kounin identified
several critical components of classroom managemetititness (awareness of potentially
disruptive behavior), smoothness and lesson mome(teacher's movement though different
activities while avoiding behavior to slow downigities), students’ knowledge of expectations,

and variety and challenge in student work. Froeséresults, Marzano, et al. (2003) state that
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of the four identified components, “withitnesshe tone that most consistently separates the
excellent classroom managers from the averagelowksverage classroom managers” (p.5).

Another study on the effectiveness of the contimgenanagement theory was conducted
by Thompson, Brassell, Persons, Tucker, and Rqllifag4). Contingency management
involves teachers emphasizing and reinforcing gmaite behavior while downplaying
inappropriate behavior. Teachers who had beemetlain contingency management showed
improvements in classroom management. The studgleded contingency management would
work well for many grade levels.

Ayllon and Roberts (1974) conducted a study ohfgtade boys which indicated
strengthening academic performance resulted iredsed discipline problems. This study
showed reinforcement of academic skills in combamatvith a token system motivated the
students to do their work. An increased time otask behavior caused a decrease in
inappropriate behavior. Interestingly, this stadiso showed trying to decrease inappropriate
behavior does not necessarily reinforce acadenilis.slyllon and Roberts point this finding as
a contradiction to the traditional stance of bebaviRather, the findings point to a “teach them
better and they may sit still” position (p.75).

Brophy and Evertson’s (1976) comparative studgxaieptional teachers to average
teachers is another important research discovetheimrea of classroom management. The
teachers identified as exceptional all possessedldment of exemplary classroom
management, allowing classroom management to sugsea critical component of effective
teaching. Exceptional teachers were more effectianagers, individualized student work,
intervened before behavior declined, and had shamsitions between activities. If reprimands

were needed, these teachers delivered in a calmamblled manner. Brophy and Everston
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(1976) state, “classroom management skills areiofgry importance in determining teaching
success, whether it is measured by student leaanibyg ratings . . . thus, management skills are
crucial and fundamental” (p. 27). These findinggorted Kounin’s (1970) prior research.

Anderson, Evertson, and Emmer (1979) conducteddy $h 27 third grade classrooms.
Their findings added to the research on classro@magement. Three important elements of
effective classroom managers were cited. Firg@cate teachers displayed behavior which
conveyed purposefulness, meaning teachers werg watdsupplies and materials ahead of
time. Students were held accountable for theipast There was little time spent on procedural
tasks and more time spent on instruction. Seoeffective teachers taught students how to
behave appropriately. Rules and procedures waghtand reinforced at the beginning of the
school year. Consequences for misbehavior wereedet! consistently. Both positive and
negative feedback was given to the students. liyjireffective teachers displayed skills in
diagnosing students’ focus of attention. Teachwgitored behavior and stopped inappropriate
behavior quickly. Discovering why students weré orotask was observed. These teachers also
strived to keep and maintain their students’ aitbent

Four studies in classroom management were compéetig Research and Development
Center for Teacher Education in Austin, Texas (Emeertson, & Anderson, 1980; Anderson,
Evertson, & Emmer, 1980). Kounin’s findings weree again supported by identifying teacher
actions associated with student on-task behavAasignificant conclusion from these studies
found that the attention to classroom managemehedbeginning of the school year was a
critical component to a well-managed classroom.

In a study by Wright, Horn, and Saunders (1998%)ates, “effective teachers appear to be

effective with students of all achievement levelgardless of the levels of heterogeneity in their
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classes” (p.63). The results of this study indidae intense impact the effective teacher can
have on student achievement. Determining teadfentieeness may be categorized by making
wise choices regarding the best instructional eias, designing the best curricular choices to
maximize student learning, and effectively usirgssfoom management strategies (Marzano, et
al., 2003).

Borg and Ascione (1982) followed with a study oa ttah State University Classroom
Management Treatment Program (USUCM) for teaché&rss study included classrooms from
third through sixth grades. Thirteen methods gdroving classroom management were noted
with six being strongly correlated with effectiviegsroom management. These six methods
included positive questioning techniques, alertings, peer involvement, academic and non-
academic specific praise, and general praise.

In the 1990s The Classroom Strategy Study wasuied by Brophy (1996), involving
in-depth interviews and observations of 98 teach8a@me of these teachers were identified as
effective classroom managers, others were notchieza were presented with scenarios of
different types of students and different behav({bsstile and passive aggressive, hyperactive,
etc). Findings concluded effective classroom mamageated students differently with different
strategies, while the other teachers used the stmategies, regardless of the student or the
situation. One conclusion of this study was teexBhould develop a set of “helping skills” to
use with different situations and students.

In another comprehensive study by Wang, Haertel Vealberg (1993), a combination of
previous studies on classroom management was &aalgzievelop a comprehensive list of 228

variables impacting student achievement. A seabody was conducted to have educators rate
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in importance the 228 variables based on their anpa student achievement. The results
indicated classroom management was rated firgrmg of impacting student achievement.

Marzano, Marzano, and Pickering (2003) concludmftbe 30 years of research on
classroom management that effective classroom neamagf is a skill that can be learned. It
takes awareness and training in classroom managdendmiques to change teacher behavior,
which then changes student behavior. The chamgescher and student behaviors benefit both
the teacher and the student.

Components of Effective Classroom Management.

There are several components to effective classrmmamagement, many of which begin
long before students enter into a classroom. EmBwartson, and Anderson (1980) stress the
key to organizing and managing the classroom fstruction begins with preparation before
school ever begins. The first day of school isontgnt in determining the success of the school
year. A good, solid foundation must be laid. Marz, et al. (2003) state, “virtually all of this
research points to the beginning of the school gedhe linchpin for effective classroom
management” (p.92). Teachers should be proagtitieeir thinking about classroom
management and prepare before school starts te@ed maintain effective classroom
environments. Being proactive versus reactivé@drea of classroom management is essential
(Ackerman, 2008). Specific components of classrotamnagement include behavior
management, classroom organization, curriculumistduction, positive classroom
environment, and positive teacher/student relaltigpss In a study by Eisenhart (1977), teachers
who were considered effective classroom managesstel@ the beginning of the year to the
physical classroom arrangement, establishmensohadule of routines, and a system of

rewards and recognition. These components whesistently utilized in a classroom will
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enable teachers a greater chance of successanga®f classroom management. Maag (2001)
emphasized this element of proactivity by statitgachers should spend as much time
developing positive, proactive behavior manageméaris as they spend developing
instructional lesson plans” (p.182). This statetmemforces the concept that classroom
management is an integral component of teaching.

Once the plans for the school year are in plae@ehters should then take class time at the
beginning of the school year to communicate andhi@a@anagement activities to their students.
Effective teachers were found to spend time enguha management activities were understood
and accepted by their students and practiced thet became routine (Marzano, et al., 2003).
Taking the time at the beginning of the year to enellkssroom management activities routine
ensure the classroom runs smoothly throughoutdheat year.

Behavior management A major component of classroom management is thaxber
management of students. Maag (2001) defines betsvhanagement as “analyzing behavior,
deciding what to change, collecting informationtbbe behaviors of concern, using schedules of
reinforcement, and monitoring progress” (p.181gadhers are consistently having to deal with
student behavior in classroom management. Marzdrad, (2003) states, “teachers generally
believe that they are not only unprepared to dédl esruptive behavior, but the amount of
disruptive behavior in their classes substantiallgrferes with their teaching” (p.27). With this
emphasis on behavior management, teachers needhmking of how they are going to deal
with this issue. There are several componentgb&bior management including rules and
expectations, rewards, and consequences, and sfaddback.

Rules and expectations. Palumbo and Sanacore (2007) suggested studentsage

likely to work harder and produce higher qualityrvarhen teachers are organized and maintain
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consistent standards (rules) and expectations. é&pntvertson, and Worsham (2003) explain
rules, “. . .vary in different classrooms, buteffliectively managed classrooms have them”
(p.17). These standards and expectations musirbmanicated to the students to enable them
to be successful in the classroom. Emmer and &weitL981) warns about uncertainty about
teacher expectations leading to a wider varietstofient misbehavior. The lack of vigilance
regarding expectations on the part of the teacleeases inconsistency of applying
consequences.

Effective teachers integrate rules and procedumesa workable classroom system
(Emmer & Evertson, 1981). Rules should be simgpecific, clear, and measurable, but broad
enough to include all desired behavior (BarbettaroNa, & Bicard, 2005). Simonsen,
Fairbanks, Briesch, Myers, and Sugai (2008) algmest rules be stated positively, posted in the
classroom, and systematically and explicitly taughthe students. Frequent review should also
be a component to teaching rules. Simonsen €@08) also encourage feedback for students
in the area of rules. This feedback is assocaidddecreases in off-task and disruptive
behavior, increases in academic engagement, aderirap and conflict resolution among
students. To maximize the effectiveness of rukmschers should integrate them with a
comprehensive behavior management plan. Thisretieg allows the rules to be connected
with consequences, therefore maximizing their ¢ffeaess (Little & Akin-Little, 2008).

Rules and procedures typically are categorizeddhyabioral expectations, beginning and
ending the class day or period, transitional tincksssroom materials, group work procedures,
and individual and teacher-led activities (Marzagtogl., 2003). On the elementary level, rules
typically fall into the categories of dealing wibther students, respecting others and their

property, teacher and/or student interruptions,@ngical contact (Good & Brophy, 2003).
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Teachers may consider having student input ondtabkshment of classroom rules
(Curwin & Mendler, 1988). Students working togethath teachers on establishing rules
enhances the partnership between teachers anahtstwael allows students more “buy-in” on
the rules themselves. Marzano, et al. (2003) statewell-articulated rules and procedures that
are negotiated with students are a critical aspediassroom management, affecting not only the
behavior of students, but also their academic aehment” (p.17).

Emmer and Evertson (1981) add that better clagsmanagers set clear expectations for
behavior, academics, and classroom proceduresg &etfinning of the year. Stewart, Evans, and
Kacynski (1997) state, “One of the most importaaicher effectiveness factors is high
expectations, a belief that all students can leguB6). Students should receive specific,
frequent feedback from teachers (Stewart, et 8971

In a study by Anderson, Evertson, and Emmer (18¥®petter managers of the
classrooms viewed cooperative behavior as a skiltd that had to be taught. The teachers
communicated to their students appropriate behsnd would not tolerate inappropriate
behaviors. Expectations were clear and expresskdhavioral terms for the students. Students
knew what they should be doing as well as what #hmeyld not be doing.

Rewards, punishments, and consequences. Classroom management programs consist of
rewards (also known as reinforcers) and punishm@me known as consequences). A healthy
balance should exist between these two componBetio(a, 2007). Consequences can be
positive or negative (Wong & Wong, 1998). Accoglio Wong and Wong, rewards are
positive consequences which result when studemde &ly the rules and penalties are negative
consequences which result when students breakilibe r Emmer and Evertson (1981) strongly

suggest consequences should be quick and consisteégeneral reminders or empty threats.

41



Natural rewards are encouraged in classroom maragdtittle & Akin-Little, 2008). These
natural rewards are reinforcers relating to chthe®ry in which students who make positive
choices receive positive rewards. Little and Akitile (2008) also contend that consequences
should be selected and explained to students forstudent misbehavior. Rewards and
punishments should be consistently incorporatemafgssroom rules and expectations (Wong &
Wong, 1998).

Stewart, et al. (1997) suggest using a varietyi@rventions with students to manage
behavior. These interventions should be baseddimidual student needs. Interventions may
include designing and implementing a number ofmtives and rewards for appropriate
behavior. Individualization allows the teachetdmet specific behaviors with students.

Maag (2001) studied components of elementary teachge of positive reinforcement
in their classrooms. Elementary teachers were agéraving an advantage in using positive
reinforcements because they interact with mos#ysdime students every day. Maag also warns
not to confuse positive reinforcements with disc@l Discipline and punishments are not
necessarily synonymous. Discipline refers to trejrio produce a specific character or pattern
of behavior, while punishment is utilized to desea particular behavior. Discipline can refer
to a moral or behavioral improvement. A decreas ¢ertain behavior does not always mean
improvement in appropriate behavior. Positivefi@icements and punishments are effects to
increase or decrease a behavior. Maag furtheendatrewards are a “thing” to be given to
acknowledge achievement. Rewards naturally oeccalassroom management. Some
suggestions are to catch students doing the ighgs, setting small goals, utilizing a group

management plan, and preventing behavioral problérhese suggestions allow the teacher to
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give intermittent reinforcements which may maintaigher rates of students’ appropriate
behavior.

Classroom organization Classroom organization refers to the physical gearent and
the organization of the materials in the physicaln. Stewart, et al. (1997) state “It is in the
classroom that teachers have the greatest coneoloonditions that affect learning and
behavior” (p.55). The physical arrangement ofdlassroom can affect both student and teacher
behavior (Stewart, et al., 1997; Weinstein, 1992ong and Wong (1998) also present the
concept of teachers preparing the classroom fofirsteday of school and for every school day.
This preparation includes the physical classrodw téaching and learning materials, and the
teacher.

Components of an organized classroom includelgldafined spaced used for different
purposes. A well-structured classroom may leadhfmoved student achievement and behavior
(MacAulay, 1990). Stewart, Evans, and KacynskB{@)%dvocate keeping the classroom
orderly and well organized to achieve maximum lefedtudent participation.

Student seating is another area of classroom argomn. All students should have a
clear view of the teacher. Seating should matstde purpose. Desks in rows indicates
individual tasks, clusters of desks indicate grauwgpk and more social environments. Desks
should face work areas and the board to allow siisde stay focused on instruction
(Bettenhausen, 1998). Students who need helpattightion should be seated in specific areas
in the classroom. Highly distractible studentsudtiit away from distractions such as the
pencil sharpener, trashcan, and windows. Studembsare seated in the front, center of the
room tend to have more interaction with the tea¢8&wart, et al., 1997). Teachers should

rotate students to ensure everyone has an opprtarsit in these areas.
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Wong and Wong (1998) summarize the concept of mdass organization with three

directives to teachers.

1. Prepare the classroom for effective work.

2. Maximize proximity to the students.

3. Maximize proximity to materials.
The effective teacher is a prepared teacher. fdreisaration in the area of classroom
organization allows teachers to maximize studehteaement by minimizing student
misbehavior.

Curriculum and instruction . Another component of classroom management is faund
the actual curriculum and instruction taking pla€arriculum is mainly mandated by the school
or district, but teachers need to present the obvimemeaningful ways to help students learn
more effectively. Weade and Evertson (1998) defdfettive classroom management and
instruction are intertwined and in a continual dymarelation. They are not separate domains.
Students and teachers work together. Lessonastracted to reach instructional goals.
Classroom management and instruction are occuatitite same time.

Effective teachers use a variety of instructicstedtegies to teach students. Schussler
(2009) states, “ . . .when students perceive tlaeye lmpportunities to succeed on authentic tasks
through the flexible instruction of their teachdtgy are more likely to engage” (p.118). These
strategies may include cooperative learning, impletation of effective homework, best
guestioning practices, and activities which enahlelents of all modalities to grasp the material
being taught. Teachers also know when and howeasuch strategies with different students.
Schussler (2009) adds, “teachers manage classrooi@slitate student engagement when they

demonstrate enthusiasm for authentic content amabpaly use instructional strategies to
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capture students’ interest (p.118). Bettenha(&888) suggests teachers use a wide variety of
learning activities with a multi-sensory approadihen needed, teachers should adjust
assignments by breaking down tasks into smallenseats. Allowing students to use their best
mode to take tests and complete assignments affadents to use their stronger learning
modalities to complete classwork. Another stratBgftenhausen offers is to teach students how
to do certain tasks without assistance while wgitin help or after completing other
assignments.

Brophy (1987) adds to this concept of curriculunagsart of classroom management in
suggesting that successful classroom managemesiv@s/preventing problems by planning,
curriculum pacing, and engaging instructions. &ffe teachers are not bound by the scope and
sequence of a particular textbook or series. Ewala of the students are considered to
determine the content which needs the most emphadithe methodology of how to impart the
content. Discovering new and fresh methods tohteacricular content is another important
factor in teacher effectiveness. These comporadiuw the instruction to keep students engaged
in appropriate academic activities. “A strong ceae be made that effective instructional
strategies and good classroom curriculum are baoithe foundation of effective classroom
management” (Marzano, et al., 2003, p.4).

In the area of teacher instruction, Stewart, ef1#8197) suggest “The daily schedule
should reflect the maximum time for instructiortlm content areas” (p.54). Teachers should
plan their instruction strategically to allow fdret most time in the content areas. Teachers
should also determine clear, short and long teralsgfior academics and behavior. Matching
instructional needs to curricula is a critical stepteachers. A variety of instructional methods

need to be utilized including small and large gyume on one time with teachers and other
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students, and individual instruction when appratgri Altering the tone and speed of instruction
is another skill effective teachers use to appetply pace each lesson (Bettenhausen, 1998).
Students who get off task should be redirectedriedtsing their focus.

Instruction allows students to practice taughtpdures (as mentioned in positive
classroom environment). Brophy (1987) states, t8ssful classroom managers maximize the
time students spend engaged in academic tasksatb@ynaximize their students’ opportunities
to learn academic content” (p.3). Effective classn managers utilize the students being
familiar with classroom procedures to gain instiurtcthroughout the year.

Martin, Sass, and Schmitt (2012) emphasize treeabthe teacher in utilizing instruction
in classroom management. “The teacher’s appraactstructional management sets the tone
for the overall classroom atmosphere and ultimagtlgent behavior stressors” (p.547). Setting
the instructional tone was also emphasized in theéefson, Evertson, and Emmer (1979) study.
They found effective managers demonstrated manguets which conveyed purposefulness
and seriousness about school and learning. Thpopeafulness communicates the “why”
cooperation and staying on task are important.didglstudents accountable and systematically
providing feedback will also enable students to pahend the purposefulness and seriousness
about learning.

Positive classroom environment “Creating a positive and engaging classroom
atmostphere is one of the most powerful tools teecban use to encourage children’s learning
and prevent problem behaviors from occurring” (@gniSutherland, Snyder, Al-Hendawi, &

Vo, 2009, p.18). Brophy (1987) also emphasizechttexd for teachers to create and maintain a
positive classroom environment to support studegrtning. One way to create a positive

classroom environment is to provide structure eodlassroom. Simonsen et al. (2008) defines
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structure as, “the amount of teacher directed #gtithe extent to which routines are explicitly
defined, and the design or physical arrangemetiteo€lassroom” (p.323). Structuring the
classroom environment consists of a combinatiosash component of classroom management
to provide the best learning environment for stislelCombining structure and fairness with
clear expectations in caring environment are coraptmof good teaching (Pedota, 2007).

Bamburg (1994) contends it is important to haypesitive emotional climate in the
classroom. Teachers’ attitudes significantly affgadent learning. This idea of teachers adding
to the positive learning environment supports Bsopli1987) study who found “teachers who
approach classroom management as a process afsgrstappand maintaining effective learning
environments tend to be more successful than teaghe place more emphasis on their roles
as authority figures of disciplinarians” (p.7).

Teachers control the climates in their classroo@igssroom climates do not happen by
chance. Careful attention is necessary to stra¢he classroom environment. Structuring the
classroom environment involves creating and teacbi@ssroom procedures.

Classroom procedures. Procedures are different from rules and expectatidhiong and
Wong (1998) define procedures as, “simply a methrgokocess for how things are to be done in
a classroom” (p.169). Teachers must prepare thessroom procedures to maximize instruction
effectiveness (Pedota, 2007). Teachers solve gmubby prevention. Emmer and Evertson
(1981) concluded more effective teachers spentiderable time at the beginning of the school
year teaching their students classroom procedurkese procedures must be well-planned and
thought out before school ever starts. Schools sngport teachers’ efforts by creating school-
wide rules and procedures to provide a frameworknidividual classroom procedures (Sanford

et al., 1983).
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The creation of procedures in the context of amoizational system for time, materials,
and student interactions will enhance the classreowironment (Freiberg et al., 2009).
Effective classroom teachers devise procedureadiities such as collecting and distributing
papers without wasting instructional time. A véyief pertinent activities and transitions must
be carefully considered (Palumbo & Sanacore, 20@anford et al. (1983) suggest procedures
for moving students in and out of groups, cuesgnat student movement, and expected student
behavior while in groups. Once the procedurexerated and explained to the students, they
must be rehearsed. Wong and Wong (1998) conteragures must be explained, modeled,
demonstrated, and practiced. These actions musiiferced and retaught until the procedure
becomes second nature to the students.

Safety and predictability. Bettenhausen (1998) advocate teachers providitighate of
safety and predictability for their students. Kiegpa high ratio of positive attention to negative
attention helps teachers with this environmentudaring the learning environment adds to the
safety and predictability level of the classroo8ewall and Chamberlin (1997) confirm safety in
schools are a major concern for parents. “Effectikevention involves the establishment of
predictable, positive environments that supporetts’ behavioral and academic needs”
(Moore Partin, Robertson, Maggin, Oliver, & WehB910, p.177).

Positive teacher/student relationships Finally, building positive relationships between
teachers and students is a key element in effectagsroom management. Marzano et al.
(2003) state, “teacher-student relationships are&kéystone” (p.41). Teachers become models
for their students. Sheets and Gay (1996) propws®gy behavioral problems are caused by a

breakdown in the teacher/student relationshigdaim Ginott (as quoted in Sprick, 2006) states,
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| have come to a frightening conclusion. | amdeeisive element in the classroom. It is

my personal approach that creates the climate. nity daily mood that makes the

weather. As a teacher | possess tremendous powealke a child’s life miserable or
joyous. | can be a tool of torture or an instrutr@nnspiration. | can humiliate or
humor, hurt or heal. In all situations, it is n@gponse that decides whether a crisis will

be escalated or de-escalated, and a child humaarzghumanized (p.2).

Dynamics of an effective teacher/student relatignblave been defined by Wubbels,
Brekelmans, Van Tartwijk, and Admiraal (1999). Tdymamic can either be dominance versus
submission or cooperation versus opposition. Dame refers to clarity of purpose (both
academic and behavioral) and content and expeeteavior. Submission refers to lack of
clarity and purpose. Cooperation refers to conéarthe needs and opinion of others, or a team
player spirit. Opposition refers to active antagontowards others. The authors suggest the
best teacher/student relationship has an equatdmlaf dominance and cooperation.

Sheets and Gay (1996) contend “the quality ofqueakrelationships between students
and teachers has a significant influence on classrconflicts and disciplinary actions” (p.84).
There may be teachers who do not realize or uratetghe connection between behavioral
problems in the classroom and their own personawers. Often times teachers remove
students from the classroom rather than workingptee problems.

For the Christian school teacher, looking towdntidical concepts in the teacher student
relationship is expected. Knight (1998) explalihgalthy relationships . . . stand at the heart of
both Christ’s teaching ministry and Christian taaghmethodology” (p.236). Tyson (2006)

adds guidelines for effective communication aratrehal, calm, positive, mutually beneficial,
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and constructive. These guidelines are based of's®dord, but are beneficial for teachers in
all schools.

Specific, contingent praise. Praise is defined as “a positive statement byehelter
when desired behavior occurs, informing the stugleditat they specifically did well” (Simonsen
et al., 2008, p.362). “Teachers regularly usesgras an instructional strategy to increase the
occurrence of children’s positive social and acaddrahaviors” (Conroy, Sutherland, Snyder,
Al-Hendawi, & Vo, 2009, p.18). While praise cam ¢onsidered a reward for positive behavior,
there are implications of specific, contingent peaivhich relates to the motivation of students.
Simonsen et al. (2008) further adds, “the effeqtraise is bolstered when specific and used in
conjunction with other strategies” (p.363). FertBupport of praise is seen in increased correct
responses, work productivity, accuracy, and acadeemrformance. Reese (2007) explains the
one-on-one connection between teachers and studféensinvolves praise. This praise is a
powerful tool in establishing an environment ofpest in the classroom. Maag (2001) contends
“teacher praise has been supported as one of teeeampirically sound teacher competencies”
(p.182).

Bartholomew (1993) defines four purposes for éffecpraise: a) recognizing and
showing interest, b) encouragement, c) describihgtus seen in behavior, and d) evaluating
performance. Marzano, Pickering, and Pollack (208ind that praise is most effective when
related to a specific accomplishment, and verlfahadtion is more effective than tangible
rewards.

Conroy et al. (2009) identify seven essential ab@ristics to enable teachers to utilize
praise successfully in their classrooms.

1. Praise should include specific statements aboutéseed behavior.
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2. Praise should be provided immediately following liedavior.
3. Provide frequent praise when students are acquamnigstructional skill, but change to
intermittent praise as the skill is learned.
4. The teacher is to initiate praise.
5. Focus praise on student improvement and effort.
6. Praise should be appropriate and sincere.
7. Praise should avoid comparisons among students.
Teachers implementing praise with the above charatts are more likely to improve student
learning and achievement.
School-Wide Management
Marzano, et al. (2003) state, “school-level manag@mand classroom —level
management have a symbiotic relationship” (p. 1@&)hools support the efforts of the teacher
by providing the larger context of classroom mamnag@. The school provides the overall
environment in which the classrooms exist. Conmgreffective management of each classroom
to adds to students’ perception of the schoolfi{déhrzano, et al., 2003). It is this perception
which allows schools, Christian schools in paracyto communicate the same management
message to their students.
Benefits of Classroom Management
While the benefits of classroom management may sdmmous, there are several
specific benefits teachers will be able to reapwikectively managing their classrooms.
These specific elements include positive classrenwironments, increased instructional time,
and decreased risk for teacher burnout. Thesefitenltimately reap a harvest of increased

student achievement.
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Increased instructional time Classroom environment also contributes to maxingizin
instruction by the utilization of structure. Woagd Wong (1998) state, “increase the amount of
time the student is working, and you increase legafnp.204). Simonsen et al. (2008) adds,
“Students in high structure classrooms exhibitezhtgr task involvement, friendlier peer
interactions, more helpful behaviors, more attenbehavior, and less aggression” (p.357).
Engagement refers to how a student participateassroom instruction. This engagement is
the best mediating variable between instructionasatiemic achievement. Little and Akin-
Little (2008) further recommend, “If possible, 7@¥classroom time should be devoted to
academic activities. If students are engagedtarasting academic activities, disruptive
behavior will be less likely” (p.228). The utilizan of peer tutoring and cooperative learning
activities helps to achieve this goal. Students ate more engaged in learning are less likely to
participate in inappropriate behaviors (Simonseal.e2008). Brophy and Evertson (1976)
state, “Teachers who have few discipline problemesdfore have most of their time available
for teaching and are more likely to teach succélgsfompared to teachers who spend
significant amounts of time fighting for attentiontrying to deal with severe disruptions and
discipline problems” (p.54).

The intertwining of classroom management concepseen in the final component of
increased instructional time. Classroom orgarorasind environment helps increase instruction
time. Teachers provide activities that begin stislevorking immediately and ensuring there is
enough work for students the entire period. Eghlnlg, explaining, reviewing, and modifying
the rules, routines, and procedures will help teexikdevote the maximum amount of time to
instruction (Pedota, 2007). Instruction time dietps decrease problem behavior and promotes

a positive classroom environment. This classroamagement matrix supports and depends on
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each particular component. Each component is aak@atclassroom management to operate to
its fullest potential.
Decreased Teacher Burnout

Teachers who are consistently stressed in therolassfrom poor classroom
management are more likely to burn out than teaclép learn how to manage their classrooms
effectively. Chang (2009) indicates student betiasiressors from students’ inappropriate
behavior are a leading cause of teacher burnoatCadvthy, Lambert, O’'Donnell, and Melendres
(2009) state, “teaching is widely considered t@almkemanding profession with an attendant high
risk for stress and burnout” (p.282). Matrtin, ef(2012) state “efficacy in student engagement
and instructional management appear to be salrediqtors of classroom interactions that
influence teachers’ stress from student behavi®msal as their sense of personal
accomplishment, job satisfaction and ultimatelyrtirgention to leave” (p. 548). Lambert,
McCarthy, O’'Donnell, and Wang (2009) add, “teachexperiencing high rates of stress and
burnout may be less capable of creating positiceakenvironments for children and may even
become role models for negative social behavigp€986). This modeling of negative social
behaviors is especially critical at the elementawel because of social development. Modeling
negative behavior may have a domino effect as stadray exhibit more negative behavior in
the classroom, which in turn may cause teachere stoess and burnout more quickly.
Increased Student Achievement

Walker (2009) states, “the best teachers don't Bitgach content, they teach people”
(p-122). Teachers should always be thinking ofstiséents and what is best for them. Increased
student achievement is a direct benefit of effecilassroom management. Anderson, Evertson,

and Brophy (1979) determined more effective teacheclassroom management accomplish
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more instructional time, more content covered, gmedter student participation. Evertson and
Harris (1992) further add the amount of instructilctime spent is often associated with student
achievement. This connection adds to the benafitbassroom management. With the first
benefit of good classroom management follows the okincreased student achievement.
Brophy (1987) adds the key to successful classnm@amagement is the teacher’s ability to
maximize the time the students are actively engagetkaningful academic activities. These
activities are supported by classroom managemehtvéhresult in increased student
achievement. Wong and Wong (1998) add, “if thieleht cannot demonstrate learning or
achievement, the student has not failed, we haleglfthe student” (p.197). Itis this statement
which implicates the teacher as the driving forcéhe classroom.
Classroom Management Programs

There are many different approaches to classroonagenent. These approaches can
be classified as low, medium, and high control ¢, 2010). Another manner of classification
is teacher-directed or person centered. Trawitiapproaches are based on behaviorism and
are teacher-directed or high control. These amghemutilize fixed rewards and consequences
(Freiberg & Lamb, 2009). Person-centered or lowtad approaches promote students as the
controlling factor in classroom management. Trsituilt through shared responsibility for
managing the classroom. Another new psychologipptoach that influences the behavior
related to the academic environment is emotiortalligence theory (Hoffman, Hutchinson, &
Reiss, 2009). Emotional intelligence is defined‘tee self-perceiving ability to identify, assess,
and manage emotions to better communicate, sobldgims, and build relationships” (Salovey,

Mayer, Goldman, Turvey, & Palfai, 1995).
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Carpenter and McKee-Higgins (1996) state “effextrehavior management programs
that are responsive to individual and group behraviar classroom or school interactions and
participation are proactive in nature” (p.196).e$a proactive behavior programs use
instructional techniques to develop desired behlayallowing students structured opportunities
to learn and practice appropriate behavior. Objestare taught, procedures are explained and
practiced while providing students reinforcemeagdback and monitoring. Students learn and
understand desirable behaviors and how to perfoemt These proactive programs also build a
positive learning climate. Academic and behavitgahniques and support are incorporated to
create a positive and rewarding environment fodesttis. The learning environment is
structured with an emphasis on desirable aspeaiidént behavior and positive interactions
with all students.

One of the most well-known and researched classmanagement programs is the
Classroom Organization and Management Program (OQi®eloped at Vanderbilt University
(Evertson, 1995; Evertson & Harris, 1999). Ruled procedures are emphasized along with
classroom organization, teacher planning and pastndent accountability, and starting off the
school year right. Evertson (1995) reviews studibsre the COMP program decreased student
misbehavior and increased student achievementch&esaundergo six to eighteen weeks of
inservice training by learning how to analyze tle@issroom management and utilize the COMP
strategies. Teachers also examine their effeas®of their implementation of the COMP
strategies.

Assertive Discipline (Canter, 2009) is anotherelydused classroom management
program. This program is based on traditionablvedr modification. Misbehavior results in

specific consequences. Assertive Discipline hakergone several revisions, especially in the
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light of criticism (Marzano, et al., 2003). Theas®isions have resulted in a more positive
approach to classroom management rather than aveuone.

The Child Development Project (Battistich, WatsBolomon, Schaps, & Solomon,
1991) is a program which emphasizes student regplitys This program follows a
constructivist approach and is designed to devptopsocial behavior of students. It decreases
the use of rewards and punishments of other classroanagement programs. Intrinsic
motivation of students is utilized to enable thensuicceed in the classroom. Conflict resolution
and problem solving skills are also developed.

While each of these approaches is linked to hutlmaories of how students best learn, a
Christian educator would be remiss if not filterithg@se theories through God’s Word. A
distinctively Christian worldview and calling to G$tian education calls for passion about
bringing the excellence God requires to Christigmosls. Looking to Jesus as the Master
Teacher, Gregory Carlson (2006) summarizes Jeslgsirr the following manner, “Jesus
epitomizes the definition of Bible teaching: oneti@n the student, the other on the Word of
God, bringing them together for life change” (p.9).

Glenn Schultz (1998) describes Christian educaskingdom education because God’s
kingdom is a present reality. Kingdom educatiodafined as “a life-long, Bible-based, Christ-
centered process of leading a child to Christ,dngl a child up in Christ, and equipping a child
to serve Christ” (p.29). Deuteronomy 6:7-9 deszsithe approach Christians are to teach their
children about God’s commandments. “Impress thamour children. Talk about them when
you sit at home and when you walk along the rodeerwyou lie down and when you get up”
(NIV). Schultz (1998) adds, “When education idtaupon a biblical foundation, it cannot be

shaken by the winds of change that occur withingiagn society” (p.30).
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There are criticisms about differing classroom agement programs. Emmer and
Ausikker as quoted in Evertson and Harris (199Beraoncerns over Teacher Effectiveness
Training, Reality Therapy, and Assertive DisciplinEhese programs provide methods for
dealing with misbehavior, but fail to adequatelyi@ss the “complex preventative and
supportive functions necessary for effective mansgge and discipline” (p. 76).

Summary

There are various philosophies and styles of adass management for teachers to
utilize. Classroom teachers need to decide theiogophy of classroom management to choose
the best type of program for their classroom ireotd reap the benefits of effective classroom
management. Learning the various philosophieslaag@rograms to match these philosophies
will enable teachers to discover the best methadasisroom management for their particular
teaching style. Christian school teachers shaslal @nsider the school’s philosophy and
mission when deciding on the best method for ttlessroom.

What is lacking in classroom management researtteilink between biblical concepts
incorporated in classroom management and the piéeess of their incorporation. The
underlying use of character traits/concepts islgaten in various school programs. However,
purposefully applying biblical concepts into Chiast schools’ classroom management programs
and the effectiveness of this application musttbdied and examined to determine the value of
integrating these concepts.

For the Christian school setting, the existenceiloiical components incorporated into
classroom management will enable the studentsttomp learn about biblical concepts in
theory, but enable them to practice these condeptsily living. This study addresses the

limited amount of research on the effectivenesstefyrating biblical concepts in the Christian
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school classroom. A goal of the research was teraene biblical concepts are not simply a
part of the Christian school curriculum and expeeee rather they become the Christian school

curriculum and experience.
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CHAPER THREE: METHODOLOGY

The purpose of this qualitative transcendentahpheenological study was to examine
biblical concepts utilized by elementary Christemool teachers in classroom management.
Examples of biblical concepts included but waslmoeited to referencing specific Scripture,
prayer in class, referencing biblical characteitgrsuch as obedience, kindness, love, etc., or
referencing specific instances in the Bible.

This study was guided by four research questidiee questions are as follows:

Research question oneWhat biblical concepts do elementary Christiarostieachers
identify as ones they use in classroom management?

Research question two.How do elementary Christian school teachers utbibdical
concepts in classroom management?

Research question three What are elementary Christian school teachers’qpians of
their utilization of biblical concepts in classroomanagement?

Research question four.What factors influence elementary Christian scheathers
utilizing biblical concepts in classroom managerfient

This chapter begins with the research designesthdy and the researcher’s biography.
The participants and sites of the study are thatedt Data collection and analysis procedures
are described in detail, along with addressingwoghiness and ethical issues. All pertinent
documents are found in the appendices.

Research Design

The research design is qualitative rather thamtfadéive. Qualitative studies focus more

on illumination and understanding of situations l&lguantitative studies focus on causes,

predictions and the generalizations of findingsépfth 1997). Qualitative research seeks to
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observe the ordinary to determine what ordinarymad&take, 1995). This study specifically
seeks to illuminate and understand the utilizatibhiblical concepts by elementary Christian
school teachers in classroom management.

Transcendental phenomenology was chosen becaitseeaiphasis on discovery and
meaning. “Phenomenological human science is dagooariented. It wants to find out what a
certain phenomenon means and how it is experier(eat’Manen, 1990, p.29). This study
researched the phenomenon of biblical conceptspocated into elementary Christian school
teachers’ classroom management by delving intmtiaaces of their experiences.

Researcher’s Biography

| was born and raised in a Christian home withrig\Christian parents. We faithfully
attended our family’s Baptist church each Sundal/\&fednesday. Our church had a Christian
school where | attended pre-kindergarten througiiftvgrade. Upon graduation, | attended a
Christian university and received my elementarycation degree. It was my desire to give back
to Christian education and become a highly qualiéiad certified teacher and to teach in a
Christian school. Because of this goal, | requkstyg student teaching placement to be in one of
the area Christian schools.

The fall after graduation with my teaching degigaught second grade in a small
Christian school in Virginia. | was able to utdimany of the techniques | learned from college
in classroom management. | had a desire to nbhauge the students obey rules, but learn the
greater lesson of obedience to the Lord. | workedhis concept as | moved to a larger
Christian school several miles away. | taughtdtigrade there for three years before my
husband and | moved several hours north to becopaet ®f a large family-oriented Christian

school. |taught second grade at this schooMoryiears. We had our first child and the Lord
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called us back to our original city for a minisagportunity for my husband. God opened the
door at my former school to continue teaching tigiralde. | taught third grade for eight more
years and felt God calling me to move into admratgdn. | went back to college to work on my
master’s degree in administration and supervisiomas given the first assistant principal’s
position for the elementary school. | have curseséirved in this position for the past seven
years. God has called me to continue my educaaoeer and work on a doctorate in
educational leadership.

As an administrator, | deal with student disciplnregularly. When | work with
individual students, | do my best to instill bildity based concepts through discipline. As |
work with teachers, | encourage, offer assistaand,motivate them to use biblical concepts in
classroom management. It is my hope and goalédany create a biblically based classroom
management plan for Christian school teachers| &d\als to have at their disposal. This plan
would help teachers disciple their students ratthan simply disciplining them.

As the researcher, | took an active role in tiseaech process. Holloway and Biley
(2011) advocate qualitative researchers beingasted and actively involved in studies. Pyett
(2003) adds “the researcher’s individual attribwted perspectives have an influence on the
research process” (p.1172). | conducted all thelter interviews. The pertinent documents
were reviewed by me. My focus was solely on ttilezation of biblical concepts in classroom
management. By taking an active role, | searchedieaning over measurement (Holloway &
Biley, 2011).

| was the only person analyzing the data. | ot strategies to keep any bias from
influencing the study including member checks aeerpeview. | acknowledge | had certain

attitudes regarding the importance of utilizingligil concepts in classroom management as a
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former Christian school teacher. Holloway and B(2011) explain the process of researchers
with experience in a particular topic of researstbaing able to “share the language of the
participants and add data from their own experie(e®72). Holloway and Biley further add
researchers who can draw on their own experiendersanings are better able to understand
the participants. | used the epoche method of gmenology to bracket out my personal
experiences of incorporating biblical concepts miypclassroom management (Moustakas,
1994). Itis possible my personal viewpoints relgay the incorporation of biblical concepts in
classroom management could have been a factor arrayzing the data. Careful attention to
the suggestions of my research committee curt#ilisgoossibility. This consideration was a
potential risk, but one well worth the extra caeeduse “our own experiences and knowledge
are a resource and a source for exploring the ioeathers” (Holloway & Biley, 2011, p.972).

| also acknowledge | have a vested interest mgtudy. As a former classroom teacher
in a Christian school, | often searched for resesi@n biblically based classroom management.
| was unable to locate many available resourcgett P2003) presents my personal viewpoint,
“we seek not to measure but rather to understapdesent, or explain something” (p.1170). It
was my hope to find a clear benefit as well as deemnt the findings to help other Christian
school teachers having the desire to incorpordtigchily based classroom management
techniques in their classrooms.

Participants

Approval was obtained from the Liberty Universitytdrnal Review Board (IRB) before |
began my study (Appendix A). Research was conduoténvo Christian schools in the
central/southwest area of Virginia. Each schoal member of the Association of Christian

Schools International (ACSI). ACSI, founded in 897s a Christian educational organization
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which seeks to, “advance excellence in Christidnosts by enhancing the professional and
personal development of Christian educators andigeovital support functions for Christian
schools” (ACSI website, 2012). There are neadlp)Q0 ACSI schools in over 100 countries.
The vision statement of ACSI states, “ACSI promd@ésistian education and training and
resources to Christian schools and Christian edugatesulting in educators who embody a
biblical worldview” (ACSI website, 2012). One dfe core values of ACSI is a biblical
foundation on the inerrant Word of God.

Once superintendent/administrator approval wasiobd for these schools (see
Appendix B), three teachers were selected from salkhol by the school administrator. The
number of schools and teachers selected were fewemmber because of the
straightforwardness of the study and allowed fqotén interviewing and focus groups.
Creswell (2007) states “a phenomenological studgiiees the meaning for several individuals
of their lived experiences of a concept or phenaméfp.57). Choosing two schools and three
elementary participants from each allowed for diffg views of the same experience.
Qualitative research uses purposive sampling bedéasfocus of the research is based on
guality rather than quantity (Bowen, 2005). Theuiesof how Christian school teachers utilize
biblical concepts in classroom management did egaire a high degree of certainty (Yin,
2009). The same data collection procedures weteated in both settings with all participants.
To select teachers for the study, school site adinattors were asked to choose elementary
teachers who are currently utilizing biblical coptsein classroom management. Based on their
recommendations, six total teachers (three peradcihere selected to participate in the study
(see Participant Recruitment Letter, Appendix C Badicipant Consent Form, Appendix D).

Selected teachers filled out a Participant Pr@heet (Appendix E) and data was collected using
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the teacher interviews (see Individual Interviewnpate, Appendix F), focus groups (see Focus
Group Template, Appendix G) and document revieWwamplates were used in the Individual
Interviews and Focus Groups to provide structurgdenhaintaining a high degree of flexibility
(Patton, 2002). | created the Individual Intervieamplate and Focus Group Template and
these templates were piloted before being usdakeistudy.

School site administrators had preexisting kndg#eof which teachers were currently
utilizing biblical concepts. Selected participamsre also analyzed according to a number of
other factors. These factors included grade lgisrs and type of teaching experience, and
level of education obtained. Differing factors wée utilized to provide variety. These
differing factors helped to answer the fourth reske@uestion regarding factors influencing the
utilization of biblical concepts in classroom maeaggnt.

Setting

Research was conducted in two ACSI schools in ¢inéral/southwest region of Virginia.
Each school ranged from pre-kindergarten throughftivgrade. School size varied from
approximately 160 to 350 students. Each schoatesedited through ACSI. Two schools in
particular were chosen for this study based on A&&Steditation, similar views on biblical
worldview, differences in school sizes to proviggiety, and distance from the researcher to aid
in transportation.
“First Christian School”

The enrollment of First Christian School (FCS)pp@ximately 315 students. FCS was
founded in 1973 and is located in the New Riverl&fabf Virginia. The mission statement
states that FCS “serves as a partner with Chrigpgaents as they obey the command of God to

train their children in truth” (FCS website, n.dBCS is a Baptist church-run school with a head
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administrator and individual school principals ltethon one campus. According to their
administrator, approximately 95-100% of their sdHamilies are regular church attenders —
attending a variety of denominations. Students iinvthe five surrounding counties and three
close-by cities. Parents do not have to be Chnistimaking FCS both an evangelistic and
discipleship school. FCS is accredited through A&l AdvanceEd (formerly known as the
Southern Association of Colleges and Schools). alhdeEd serves public and private schools
and districts through accreditation and school oupment (AdvanceEd website, 2011).
“Second Christian School”

Second Christian School (SCS) was the smaller dehale study with approximately
125 students. SCS was founded in 1989 and isddcatcentral Virginia. The mission
statement says that SCS “is dedicated to develamgrging servant leaders by providing the
highest quality Christian education” (SCS websitd,). SCS is a nondenominational, board-run
school with a head administrator who overseesrtiidual schools located on one campus.
There are over 50 churches represented in thelestbody from different denominations,
including Church of God of Prophecy, Pentecostdirtdss, Baptist, Conservative Baptist,
Southern Baptist, and Non-denominational. The adstnator approximates that nearly 60% of
school families attend church regularly. Becaushe difference in denominations, SCS
includes in its handbook and policies guidelinggarding the teaching of Bible. The SCS 2013
Faculty Handbook states,

Our purpose is to teach the Bible, the living Wofdsod, presenting its historic facts,

creating a thirst for its truth and showing itsekence for today, teaching the indisputable

historic doctrines held in common by the major damations. When issues concerning

denominational distinctives arise, the teacherssaaffl are instructed, according to the
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philosophy and policy of SCS, to tactfully emphadizat these are denominational
distinctives and the student should talk with res/fbarents about their personal doctrinal
position.
Students come to SCS from mainly the county thealdls located. Nearly 80% of these
families live within a 15 mile radius of the scho@CS is also accredited through ACSI.
Data Collection Procedures

Given superintendent/administrator consent (seeeApi B), data was collected through
three different methods: teacher interviews foausigs, and document reviews. Holloway and
Biley (2011) relate qualitative researchers toststand the data to wet clay to be shaped into
something recognizable. These data were collentddanalyzed with the goal of producing a
recognizable outcome.

With school site administration assistance, theaehers per school were selected to
participate in the study. The participants weresem primarily based on their perceived
utilization of biblical concepts in classroom maeamgnt. Other criteria factored in to the
decisions were variety of gender, classroom managestyles, grade level taught, and level of
education. The participants were informed of tBelection and informed of the specifics of the
study. Upon agreement, the participants received@itment letter (Appendix C) and signed a
teacher consent form giving permission to use tirethe study (see Appendix D).

Teacher Interviews

Detailed interviews were conducted with each pgdict. Interviews allow the
participants to have their voices heard in theys(udther, 2009). Open-ended questions were
specifically asked to determine methods and walyschi concepts are utilized in classroom

management. An interview template was followetbtws the content of the interview (see
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Appendix F). These interviews were audio recoraed transcribed by the researcher for data
analysis. Research question one, “What biblicatepts do elementary Christian school
teachers identify as ones they use in classroonagement?” were answered through these
interviews along with research question two, “Hoavedlementary Christian school teachers
utilize biblical concepts in classroom management@acher interviews were used to research
guestion three, “What are elementary Christian scteachers’ perceptions of their utilization of
biblical concepts in classroom management?” Adyarsof each teacher’s answers was
completed to include significant statements or gsi@nd then coded into themes.

Focus Groups

To further describe how biblical concepts are zgii by these teachers and their
perceptions of their incorporation (research qoestiwo and three), focus groups involving the
participants from each school were organized toerage a detailed discussion of incorporation
of biblical concepts in classroom management. @lsessions were audio recorded and
transcribed for analysis. Specific questions bdbarsessions using the Focus Group Template
(see Appendix G) with the opportunity for spontamediscussions to develop. This spontaneity
allowed me as the researcher to analyze the discussgain a more precise insight into the
essence of elementary Christian school teacheosporating biblical concepts in classroom
management.

Other factors explored (research question fourgwgeade level/subject taught, years and
type of teaching experience, and level of educatiotained. Data gathered in the Participant
Profile Sheet (Appendix E), teacher interviews, toailis groups were used to answer research
guestion four. This data was included in the cgdirethod for examination and used to write

textural and structural descriptions.
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Document Review

A document review was conducted on school-widedassroom policies which support
the utilization of biblical concepts in classrooramagement along with teacher-specific
documents. These documents were available puldralysed for specific classroom purposes.
biblical concepts which are woven into school-waahel classroom specific policies and practices
were analyzed and coded into themes and usedturééand structural descriptions.
Documents reviewed included school mission statésnenhool handbooks, lesson plans,
classroom communications home, and other perto@cuments.

Data Analysis Procedures

After collecting data through the Participant ReoSheet, individual interviews, focus
groups, and document reviews the data was thegyzathl The information from each of the
data collections methods were analyzed by redysemgnent information into significant
statements. According to Moustakas’ (1994) metiiogl franscriptions from the interviews and
focus groups were analyzed and significant staté&sneantences, or quotes which provide an
understanding of how the participants’ experienuibtical incorporation into classroom
management will emerge. “Clusters of meaning” (8takas, 1994) from these significant
statements were categorized into themes and intenthinto information gathered from the
document review. From these emerging themes, arehdescription was written to determine
what was experienced from the participants. Acstmal description was also developed to
determine how the participants experienced the @nenon. These descriptions were combined

to capture the essence of the experiences ofeapdlticipants (Creswell, 2007).
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Trustworthiness

Trustworthiness was determined by several methdtiese methods included member
checks, peer review, and triangulation (CreswélQ 7).
Member Checks

Member checks were completed throughout the relsgaiocess. Each participant was
given a copy of the transcribed interviews and $ogroups for review. The participants were
able to read the interviews to determine if theswaers were communicated as they desired.
When needed, adjustments were made to the intesvieWll reviewed documents were
disclosed to the school and the selected teachéesaber checks provided credibility to ensure
my findings accurately describe reality.
Peer Review

After themes were identified by the researcher, bemnof the research committee were
given the transcribed interviews and the codindesmtn determine if the discovered themes are
legitimate. This process ensured the validityhef $tudy and prevented researcher bias.
Dependability was reached in the consistency ottmext and setting of the study.
Triangulation

Triangulation was accomplished through the thres$oof research utilized in the study.
Participant interviews, focus groups, and documeviews allowed the research study to have
more validity than just one method of research @lofiransferability was addressed through the
substitution of character education concepts rétieer biblical concepts in general education

settings.
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Ethical Issues

To ensure the validity of the study, several mesrsecurity were utilized. Pseudonyms
were used for the names of the schools and thieiparits. This measure was used to prevent
any negative findings from damaging the schooldeachers’ reputations. Informed consent
forms were used to gain permission from each sclwdlparticipant. The schools’
superintendent/administrator signed the school@urf®rm before teachers were selected.
Once teachers were identified, they also signedfanmed consent form. Selected teachers
were asked to fill out a participant profile sheBach teacher was assigned a pseudonym for the
duration of the study. Teacher interviews weradcaibed by the researcher. The participant
profile sheets, transcribed interviews, and revbdecuments were sealed in envelopes and
locked in a cabinet. Any document with the schwarhe on it was blocked out to maintain
school anonymity.

To prevent researcher bias, several preventateasnores were utilized. Member checks
kept participants informed of the process of redeaPeer reviews ensured the codes and
themes discovered by the researcher were legitiaratenot simply codes and themes the
researcher desired to observe. Triangulation eashed through three methods of data
collection.

Because of my position as a Christian educatoragmponent of Christian education, it
was essential | take every measure possible taupeodalid and trustworthy results. | aimed to
err on the side of caution in every aspect of shusly. It is my hope | produced a quality, useful
study for both Christian and public educators &aglvaluable insights in the area of classroom

management.
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CHAPTER FOUR: FINDINGS

The purpose of this transcendental phenomenolgfiedy was to examine biblical
concepts utilized by elementary Christian schoatlers in classroom management.
Phenomenology focuses on participants’ common éxpegs. The essence of experiences is
explored (Moustakas, 1994). Finding a “comprehandescription” of what an experience
means is the goal for the researcher. The ressraseleks to “understand the world from the
participant’s point of view, by listening to or @rsing a person in a natural environment”
(Miller & Alvarado, 2005, p. 348).

Using transcendental phenomenology, | studiedgpaaints who all experienced the
phenomena of utilizing biblical concepts in classnomanagement. The voice of the participants
was heard through the interviews and focus groljascuments were purposely selected to
obtain information-rich data which would providedepth understanding (Patton, 2002). The
underlying factors determining their experiencesenadso explored. Finding the essence of the
participants’ experiences was the goal of the rebealn this chapter, the findings of the
interviews, focus groups, and document reviews lvélreported.

The research questions which guided the studyeatewed. A detailed description of
how | bracketed out my experiences is explainegsudmary of the participants’ profiles are
listed along with the procedures of their indivitluderviews follow. A summary of the
significant statements and themes which emerged fhe interviews are listed. The same
format is utilized for the focus group proceduregvihe summary of significant statements and
themes listed. The procedures utilized for theuduent review and the significant statements

and emerged themes are also listed.
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The composite textural description and the compadructural description are listed as
part of the phenomenological method (Creswell, 20@inally, all four research questions are
answered with specific aspects from the intervidass groups, and document reviews. All
findings are summarized at the conclusion of thespter.

Research Questions

This study was designed to fully explore biblicahcepts being utilized in elementary
Christian school teachers’ classroom managememtr $pecific research questions guided the
study.

1. What biblical concepts do elementary Christian sth@achers identify as ones they use
in classroom management?

2. How do elementary Christian school teachers uthilbéical concepts in classroom
management?

3. What are elementary Christian school teachers’gpgians of their utilization of biblical
concepts in classroom management?

4. What factors influence elementary Christian scheathers utilizing biblical concepts in
classroom management?

Personal Experiences with Phenomenon

Moustakas (1994) advocates the approach of desgniersonal experiences with the
phenomenon studies. This description allows ntbesesearcher to set aside my experiences to
direct the focus on the participants. | am a far@leristian school elementary teacher with over
15 years of experience. It was my goal as to pma@te biblical concepts into every aspect in
my classroom. While this was my goal, there warprovements that could have been made.

After moving into elementary Christian school adistiration, | would look for teachers in my
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school to also include biblical concepts in thé@ssroom management. Conversations and
discussions led to questions as to “what” and “htwhcorporate biblical concepts. It was my
personal experience which led me to explore thpgctm my course of study.

Throughout the study | kept a research journalre/teecorded thoughts, ideas, and even
prayers regarding this study. | would include Bilskrses to encourage me on this journey and
inspire me to keep working. The goal of explorihg topic and what elementary Christian
school teachers were currently doing in their cla@®s kept my focused on my goal. | was
careful not to put words in the mouths of the pgvants. | designed the Participant Profile
Sheet with several suggestions of incorporatingjdaibconcepts in classroom management as a
basic level of incorporation as a starting poinspark ideas to begin the discussion in the
individual interviews and focus groups. | madeoapnot to join in the conversation during the
focus group sessions to ensure | was capturingdhecipants’ experiences and not my own.
There are detailed descriptions of the particigantsrviews and focus groups which will allow
their voices to be heard rather than my own.

Participant Summary

My initial contact with the schools and administratwas by telephone. In the phone
conversation, | was able to describe my study aditate the need to choose participants who
were in the administrators’ opinion incorporatinglizcal concepts in classroom management.
Phenomenological studies utilize criterion sampting to the necessity of all participants
having the experience of the phenomenon beingedureswell, 2007). Administrators were
to choose these participants because they had kdge/lof their teachers and who had
incorporated biblical concepts in classroom managgmHaving administrators choose the

participants allowed for information-rich casesdxhen their experiences of the phenomenon.
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For the study, six participants were selected leyttvo school administrators. All participants
were elementary teachers at their respective @misthools who, in the judgment of the
administrators, had experienced the phenomenamcofporating biblical concepts in classroom
management. | sent each administrator the PaatitiRecruitment Letter (Appendix C) along
with the Participant Profile Sheet (Appendix Epgtee to the participants prior to my school
visit. | met with each participant individually @answered any questions they had about the
study. After answering any questions, they eaghesl their consent forms and gave me their
completed Participant Profile Sheets, which | sgatean envelope. | assigned each school and
participant pseudonyms for reporting purposes.
Participant Profiles

Each participant completed a Participant Profie& before my individual interviews.
This sheet asked specific short-answer style questo gain insight on practical items such as
years teaching experience, years teaching in atizhrischool, highest degree earned, etc.
Teaching information was also given on the PardictdProfile Sheet regarding nine specific
biblical concepts being incorporated into classrananagement. Participants were asked to
determine whether they always, sometimes, or neMered those biblical concepts in their
classroom management. A final section regardihgaldnformation was completed on the
profile sheet to determine their particular sch®atvolvement in incorporating biblical concepts
in their classroom management.
First Christian School Participants

“Adam” was a kindergarten teacher with nearly 3@rgeexperience. He had nearly 25
years of Christian school experience, but had tagght at in public schools. The highest

degree he had earned was a Specialist’'s degrealsbléad received his teaching degree(s) at
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both public and religious universities. Adam wa#-spoken and gentle with his answers in
both the individual interview and focus group sessiHe thought through his answers carefully
before answering and made sure he was clear inllisrstanding of the questions. He
expressed passion regarding God’s Word in his arsswée wanted to use Scripture throughout
his classroom and with his dealings with studdmts$ was careful to mention several times he
never wanted to “twist” the Scriptures to makatitwvhat he wanted them to fit.

“Betty” was an elementary art teacher with ne@@yyears of teaching experience. All of
her teaching experiences were in Christian schddés. highest degree earned was a Master’s
degree. She earned both her Bachelor's and Mastegree from a private, non-religious
university. Her sincerity was evident in her thbtfgl answers. Betty had several negative
personal experiences with her own children in pustihools which inspired her to put her
children in a Christian school and later teach @haistian school. Betty left me with the
impression she placed a high importance on dis@ph the classroom by her references to
structure and rules. Being an elementary art evache was also careful to help students
appreciate one another’s work and not be criti€alne another. She alluded to several
instances of this practice during her individuaémiew and focus group session.

“Cathy” was a bubbly kindergarten teacher withrhyed0 years’ experience in Christian
education. Previously she had taught in Chrigti@schools. All of her teaching experiences
were in Christian schools. She earned her teadeggee from a religious university. Cathy
expressed s sincere desire to convey biblical quade her students, even at an early age. She
quoted Scripture several times in the individu&imiew and focus groups while answering
qguestions. Her answers were directly to the paiithe importance of incorporating biblical

concepts in every aspect of her classroom manaderée used songs and chants with specific
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Bible verses in her classroom daily. Cathy wowdgienbeen a joy to observe teaching because of
her personality and passion.
Second Christian School Participants

“Debbie” taught a combined third and fourth gratkesssroom. She had nearly 15 years
teaching experience in Christian schools. Shéndigk public school experience as a substitute.
Her highest earned degree was a Bachelor’s frosh@aus university. Debbie was quiet and
thoughtful during her individual interview. Sheesged more comfortable in the focus group
with her peers, as she joked a little and laugltedissome of her answers. Throughout her
interview and focus group, she would recall hewjanes experiences from when she attended
Christian schools and how they influenced her tegctoday. These influences were referred to
in the data analysis of the study.

“Elaine” was a first grade teacher with over 3@ngeof experience. Nearly 25 years of
that experience was in Christian schools, whilediideach 7 years in a public school. Her
highest degree was a Specialist’'s degree. Shectalr Bachelor's and Master’s degrees from
public universities and her Specialist's degreenfareligious university. At the time of her
interview, Elaine’s daughter had recently had ayba®he was so excited to tell me about her
grandbaby and all the time she wanted to spendiveith Elaine was soft-spoken and
conscientious with her answers. She asked forakelarifications and wanted to make sure she
was on the right track with her answers. She sddémbave a sweet and nurturing spirit for first
graders.

“Freda” taught fifth grade. She had nearly 25rged experience, all in Christian
schools. Her highest degree earned was a Bacheldrich was from a religious university.

Freda was outgoing and kept a smile on her facaigiout the individual interview and focus
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group session. She laughed and joked with hespat expressed a fun-loving personality.
She referenced several times how she would tdtletstudents about biblical concepts. She
would express how she wanted her students to reatlgrstand the biblical concepts on their
level so they could apply them to their daily lives

Each participant completed a Participant Profile& (Appendix E) before the individual
interviews took place. The Patrticipant Profile &hesked specific questions regarding personal
experience, teaching information, and school inftian. This profile sheet enabled me to
collect specific data about each participant atahadd me to ask more open ended questions in
the interview to gain deeper insight into eachvidiial’'s experience. Participant information is
found in the following tables. Participant Prodilare found in Table One. Participant Teaching
Data are found in Table Two and Participant Schafolrmation are found in Table Three and

Four.
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Table 1

Participant Profiles

Years
Grade Years Te"".ﬁh'ng Highest = Taught Religious or
Participant  Gender Currently  Teaching Chr:stian Degree in Public Public
Teaching  Overall School Earned School?  University?
Setting
Adam M K 36 23 Specialist Yes Both
13 years
Betty F K-5 Art 16 16 Masters No Public
Cathy F K 5 7 Bachelors No Religious
Debbie F 54" 16 16 Bachelors N Religious
Elaine F 1 32 25 Specialist Yes Both
7 years
Freda F & 21 21 Bachelors No Religious
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Table 2

Participants’ Teaching Information Data

Biblical Concept Always Sometimes Never
Prayer during class Adam, Cathy, *Betty
Debbie,
Elaine, Freda
Bible verses or concepts incorporated in Adam, Betty, Elaine, Freda
classroom rules Cathy, Debbie

Bible verses referenced during regular classrodkdam, Cathy Betty, Debbie,
activities Elaine, Freda

Bible verses referenced while handling studentAdam, Cathy Betty, Debbie,

misbehavior Elaine, Freda
Referencing situations in the Bible when Adam, Cathy Betty, Debbie,
handling student behavior (example: Remember Elaine, Freda

when David did not fight Saul even though Saul
was trying to capture David.)

Referencing biblical concepts such as the fruit 6dam, Cathy, Freda Betty
the Spirit, the Beatitudes, etc. in regular Debbie,

classroom activities (example: fruit of the Elaine

month, beatitude of the month)

Having students cite Bible verses in behavioralAdam Betty, Elaine  Debbie,
situations Freda

Using a Bible verse or biblical concept as a clagslam, Cathy, Debbie, Freda **Betty

motto Elaine
Prominent posting of Bible verses/concepts in Adam, Cathy, Freda **Betty
classroom Debbie,

Elaine

*Do not begin elementary art classes in prayerdouvith high school students.
**Art room used for all students — cannot direcoite class.

What other biblical concepts do you use in classroo management?

e Student testimonials

e Peer groups
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Cross grade-level relationships

Classroom rules backed up with Scripture

Unity of the body of Christ (working together ateam)
Being kind

Putting others first

No complaining (Philippians)

Define and discuss monthly schoolwide charactelittpsa
Give examples of character quality behaviors
Reference to ten commandments

Reference to the Golden Rule

Fruit of the Spirit

Armor of God
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Table 3

Participants’ School Information Question One

Does your school require biblical concepts incorp@ted into your classroom?

Participant Yes No
Adam v
Betty v
Cathy v
Debbie v
Elaine v
Freda v

If answering yes, please explain below:
e The school’s philosophy is biblically based.
e All educational objectives are linked to a biblitatus.

e Objectives, both academic and Spiritual are requine each subject, each grade level.
e We have objective and also criteria that we hawader to complete lesson plans.

e Our back bulletin board is supposed to displayitétbiconcepts.

e We are encouraged to “look” like a Christian classn (noticeable upon entering the
room).

e We are required to list Scripture references imesgabject in curriculum guides.
e We should tie lessons in with the Bible (exampd@rhing measurements tie in with

Noah and his measurements in building the ark).
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Participants’ School Information Question Two

Has your school provided training on how to incorpoate
biblical concepts into your classroom?

Participant Yes No
Adam v
Betty v
Cathy v
Debbie v
Elaine v
Freda v

If answering yes, please describe the traininghee received.
e Glen Schultz -Making the Connections.
e In-services.
e Curriculum development.
e Biblical training (Friday devotions) from a persist text.
e Special workdays when these issues are presentedistussed.
e Administration is always available to guide facuttgmbers through situations that may
be out of the ordinary and need an unbiased peirgpec
e School provided training during Teacher Orientation
e We completed a course on biblical worldview.
e ACSI conferences and in-service meetings addregsioligal integration.
e We have access to reference materials to helpafoapdopriate Scriptures.
e Seminars during in-service week.

e Workbooks.
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Interviews

Participants were interviewed during the school eiftyer during their planning time, or
at a time arranged by the administrator. Eachaghmvided a room to conduct private
interviews. Each participant was interviewed adogg to the Individual Interview Template
(Appendix F) which included six questions pertagnia their personal experiences regarding
utilizing biblical concepts in classroom managemesach interview lasted between 10 and 15
minutes depending on their responses. All intevgievere audio-recorded and transcribed
exactly as they were recorded. Individual Intewteanscriptions are found in Appendix H.

Member checks were employed after the transcrngirocess for validity purposes.
Member checking was conducted by emailing eachqggaaiht’'s copy of his/her transcribed
interview for review. Participants were encouragedffer feedback concerning the interview
transcription. Participants emailed me feedbaakall were satisfied with what was transcribed
and confirmed these were accurate statements tteynade.

After the interviews were transcribed, | revievestth interview to highlight significant
statements, sentences, or quotes to provide ansiadding of how each participant experienced
the phenomenon. Moustakas (1994) referred tosths as “horizonalization.” After noting
these statements, | developed clusters of meatongjscover common themes among the
participants at each school. These common theraes noted. After the individual school’'s
interviews were analyzed, | compared the emergechéls from the individual interviews from
each school to see if there were similarities ecknces between the participants from the
different schools. The findings from the individlirgerviews were categorized by what research

guestion they answered and listed in the Phenoragimal Reduction Chart (See Appendix J).
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Significant Statements and Themes

There were six questions asked in each indivichtalview. |took each question and
analyzed the individual's responses to discoverroonelities and significant statements.
Individual Interview Question One was, “In genefraw do you define classroom
management?” All three participants from FCS hadlar answers with “learning” is taking
place as a central theme. Two participants fror$ B@d one from SCS indicated classroom
management is an “appropriate student environmehud participants from SCS indicated
classroom management is the way a class is runseftéduling, lesson planning, and student
behavior as key concepts.

Individual Interview Question Two asked, “In gealewhat methods or techniques do
you use for classroom management?” Two particgpliot FCS included the concepts of clear
expectation and procedures were important. Twbqggaeints from FCS added the use of
Scripture in their classroom management. The thaggcipants from SCS included concepts
about rules, system of consequences, and posginrcement and rewards.

Individual Interview Question Three asked the ipgrants, “What are specific examples
of utilizing biblical concepts in classroom managet?” Each participant from both schools
indicated the use of Scripture in dealing with shicbehavior, either with specific verses or
biblical concepts. Two patrticipants from FCS exgeththeir use of biblical concepts to not only
deal with misbehavior, but to reinforce positivdnaeor.

Individual Interview Question Four added onto QisesNumber Three, “Do you use
Bible verses in classroom management, and if stagxm detail how.” Several of the

participants had indicated the use of Bible vems&3uestion Three, so | asked them to go into
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more detail in answering Question Four. Two pgréints from FCS and two from SCS utilized
biblical verses to support classroom rules. Anoffagticipant explained in detail how Bible
verses were used in daily lessons to reinforcegp&eal concepts.

Individual Interview Question Five asked, “Howaitdo you utilize biblical concepts
when dealing with classroom management?” All ef participants from FCS and one from
SCS indicated they used biblical concepts freqyehtit it depended on the situation. One
participant from SCS indicated “most of the tim&taone participant from FCS indicated she
used biblical concepts “every time I'm dealing wilhssroom management.”

The final question asked, “How effective do yoinkhincorporating biblical concepts in
classroom management is in your overall classrdamate?” All of the participants indicated
biblical incorporation was very effective in thelassroom climates. Significant statements
from this question included, “Our guideline is tdldw God’s Word;” “in a Christian
atmosphere it is our privilege and responsibilitygry effective because all truth is God’s
Truth;” and” it's the only answer for effectivenéss

After analyzing and coding the significant statetsdrom each individual interview, the
following themes were evident.

¢ Reinforcement of positive and negative behaviohw@tripture and Scriptural concepts.

e Utilization of biblical concepts depends on thedstot and situation.

e Utilization of biblical concepts is beneficial fire Christian school elementary
classroom climate.

e The Bible is a foundational component for Chrisahool elementary classroom
management.

Focus Groups
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Focus groups were conducted in a private room oh sehool’s campus. At First
Christian School, the administrator arranged a tilméng the school day to conduct its session.
At Second Christian School, the focus group waslaoted at the conclusion of the school day.
| asked five opened-ended questions regardingdaibdioncepts in classroom management using
the Focus Group Template (Appendix G). The paudicts were asked to contribute to each
question if possible and they could elaborate ahether’'s responses. The duration of the two
focus groups was approximately 30 minutes eachridi?pg on the responses and discussion
among the group members. The focus group was aadayded and transcribed exactly as they
were recorded. Focus group transcriptions aredaniippendix I.

After the transcriptions were completed, they wergewed to see if any themes
regarding utilizing biblical concepts in classroamanagement emerged. After both schools’
focus group transcriptions were reviewed, the talmsls’ focus group transcriptions were
compared to see if any themes were common betvireevdb schools. These common themes
were noted for analysis. The transcriptions wegéllghted and the common themes were noted
in a chart according to what research question éimsyvered (See Phenomenological Reduction,
Appendix J).

Member checks were again employed after the trgotsor process for validity
purposes. Member checking was conducted by ergatch participant a copy of his/her
transcribed focus group interview for review. R#pants were encouraged to offer feedback
concerning the interview transcription. Each mendmailed me to confirm these statements

were accurate and the themes represented the stateoorrectly.

Significant Statements and Themes
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There were five questions asked at each focus gesgion. |took each question and
analyzed the group’s responses to discover commntiesadnd significant statements. Question
One was, “What have you personally experiencedrims of biblical classroom management?”
The FCS focus group answered this question frotassmom teacher standpoint. The first
participant noted how their school parents apptedithe teachers approaching classroom
management from a biblical perspective. The paremanted the Bible to be the foundation in
all that is done in the classroom. Another pgsaat referenced the Bible verse that says “His
Word will not go void.” If the teachers are comgtg sharing God’s Word with the students, it is
constantly being poured into the students andneillgo “void.” Betty discussed dealing with
student behavior from a biblical perspective. Baeé received feedback from parents
appreciating the fact she did not “beat them olreritead” but approached the misbehavior from
a biblical viewpoint.

The group at SCS drew on their past experiencedwdtation to answer this first
guestion. The first participant had been to a €ifam school for most of her life. She notes
Bible memorization as a foundational concept. &bke recalled her experiences of attending
church youth group where there were distinct grafgsShristian school kids and public school
kids. This experience enables her to share wiithestts how segregation affected her and allows
students to relate her experience with a conceptdine learning in class. The second
participant had a public school background. WHenlsegan teaching in a Christian school, she
did not have any Christian educational experienadraw from aside from her endorsement in
early childhood education she received from Libé&hyversity. When she came to teach in a
Christian school, she had to learn how to relag@eBile to every aspect of her life and how to

relate those biblical principles into academicte 8oted the wisdom when trying to counsel
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students on their behavior with that the Bible taugShe referred to the Bible as “the ultimate
source that we go by, so it was a real educatiomt®in coming here and getting that training
on how to just weave it together for your whole lif The third participant started out in a
Christian school, but also attended public scho8lse noted wishing she had more training in
college in Christian education at her Christiarvarsity. She also related to learning by being
here at a Christian school how to integrate théeBilshe noted, “In fact, this is the first place |
had even really heard that term.” This statemeshito more discussion among the participants
regarding learning from others at their school alitegrating the Bible into all areas.
Participant two added, “You have to purposely gtamtegrate the Scripture into what you are
doing.”

Focus Group Question Two asked the participant$)digpecific situations have
influenced your experiences of incorporating b#liconcepts in your classroom management?”
The focus group at FCS began to discuss their guewexperiences in public education. One
participant had taught previously in a public sdheral remembered not having the freedom to
mention things of the Bible. This experience iefleged him when he came to FCS to feel freer
to use God’s Word in his dealings with the studertsother FCS teacher added her experience
with public schools from a student’s standpoiner don had attended public school in the
elementary years. She noted, “Things of the Loedewust scorned.” It was this experience that
convicted their family about Christian educatidrhe third participant at FCS had always
attended a Christian school. Her thoughts wers,lohg as everything you are teaching is
centered around the Word of God you won’t go wrbngler background in Christian education

enhanced her teaching now in a Christian school.
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The SCS focus group took a different approachigdbestion. One participant
indicated listening to other teachers handling binal situations with biblical concepts made a
big impression. This response guided the conviers&t the point of the other participants
recounting their experiences of collaborating wiiteir colleagues in handling classroom
situations while utilizing biblical concepts.

Focus Group Question Three focused on teacher eerptemt as a result of utilizing
biblical concepts in classroom management. “Desdnldetail how your experiences of
incorporating biblical concepts in your classroomnagement have empowered you as a
teacher.” The FCS focus group immediately begacril@ng experiences of confidence and
trust in the fact they were working towards théatigoal. One participant stated, “All truth is
God's truth. I'm confident I'm doing the right thg. My goal is the correct goal.” Another
participant added, “You may not think you are makam impact, but you’ve got to trust you're
doing the right thing.” The third participant skdrexperiences of seeing God at work in the
students on a daily basis.

The SCS group described personal experiences ichwhe biblical concepts affected the
teachers on a personal level. One participant baalical concepts from school which were
being discussed to strive to improve her persafeal Ehe would see a verse posted in the school
and say to herself, “You need to work on this.” oftrer participant added the transferability of
grace and mercy God had shown her to extend that gaace and mercy to her students. This
concept added to the discussion in which anotheicgeant agreed and shared her experiences
of showing grace and mercy to her students. Spkieed, “Err on the side of mercy.”

Focus Group Question Four dealt with details ofital classroom management that

improved teaching. “Explain in detail how incorpting biblical concepts in classroom
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management have improved your teaching.” The FEECEsfgroup began immediately to discuss
the importance of classroom management in genetialfwther descriptions of the importance
of incorporating biblical concepts. One participadicated the need for living out the Word of
God in her own life in order to teach the conceptser students. The word “freedom” became
central to the discussion. One participant stdietijnk it frees you to have successful
classroom management, not that it happens everyemioof every day, but overall you're free

to do what you need to do.” Another participardexd “It frees you to understand they’re not
necessarily rebelling against you. It's not yoattthey're made at. They're rebelling against the
Lord.” This “freedom” concept developed into thapose of a Christian school teacher coming
from the Lord.

At SCS, this fourth question developed into thecemt of the biblical incorporation
sharpening a teacher’s ability to teach in thesctaam. One participant noted, “I think it can
make subjects more clear to them and more redié idea of the connectivity of the Bible to
every subject and every area of life began to agveRAnother teacher recalled how she would
say to her students as they would see this comitgctiAnd look! See how they intertwine
together!” Finally, a participant delved into tidea of how the biblical principles sharpened her
as a person. She added, “I've found that in saghediblical principles for myself, it certainly
sharpens you as a person and gives you a cleateratanding.” With this understanding she is
able to confidently say, “The Bible says this armtlieve it.”

Focus Group Question Five was open ended witha@aéaf adding to the overall
discussion on biblical classroom management. “Vékadr thoughts would you add to enable
other elementary Christian school teachers to declacorporating biblical concepts in their

classroom management?” The focus group at FCSéwaatal ideas including having a network
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of comrades to come along side of you and sayn6ékhkwhat you're going through and have
you tried this?” This is the biblical idea of “be®y each other’s burdens.” Another participant
added the idea of biblical concepts in classroomagament releases one to do what'’s right.
This is not a personal idea of classroom managemérnine based on Scripture. “It releases
you from the equation.” Finally, the concept ofddmeing a God of law and love and order was
introduced. One participant noted, “those ar¢hate things we have to have in the classroom in
order to have class management and to have chidtiezeed in learning.” Another participant
added, “Those principles just really reinforce thane participant noted the importance of a
school establishing guidelines and general parasméieclassroom management. These
guidelines included support from the school andstancy. Finally, the concept of biblical
guidelines ensuring continuity between school amtidawas reiterated. One participant said,
“We're all on the same page and that's going tomisztter success for the students and for us
as a school.”

The SCS focus group added several ideas to thepbotutilizing biblical components
in classroom management. One participant discusseithportance of a personal relationship
with God and bringing learned concepts into yoasstoom. To which another participant
added learning concepts in personal church atteedanspiritual life experiences. One
participant included the value of the time and effut into incorporating biblical concepts in
classroom management. “l just think it's well wothe time.” SCS also added the idea of
searching out other teachers who have more experiarthe area. “Experience is probably the
best thing . . . you need to ask the experiencaches's.”

After analyzing and coding the significardtetments from each focus group, the following

themes were evident.
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e Belief in the Bible and a biblical worldview areufedational components for
Christian school classroom management.
e Personal experiences and personal spiritual derredapinfluence how a teacher
incorporates biblical concepts in classroom managgm
e Connecting the Bible to all subject areas and ot@ss components is an integral
part of incorporating biblical concepts in classromanagement.
e Collaboration with colleagues is a needed compoogimticorporating biblical
concepts in classroom management.
e A school’s expectations, atmosphere, and missierk@y components in teachers
incorporating biblical concepts in classroom mamagyet.
Document Review
A thorough document review was conducted on pertidecuments from each studied
school. Documents were used as a part of triatignléo add to the comprehensiveness and
validity of the study (Patton, 2002). The studydotuments provided access to contexts and
philosophical frameworks which could not be obsdrgecaptured in interviews or focus groups
(Miller & Alvarado, 2005). Examined documents udéd both school’'s Parent/Student
Handbooks, website information, website downlo&dsulty Handbooks, Teacher Evaluation
Forms, and related classroom documents. Items pueposely chosen for review to represent a
reflection of the phenomena studied (Miller & Aldar 2005). The purpose of the document
review was to discover information-rich items retato the nuances of the phenomena of
utilizing biblical concepts in classroom managemerte documents were purposely selected

because of their relation to the goals of the s{iithywell & Prevenier, 2001; Jordanova, 2000).
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A content analysis approach was applied to theshent review to discover themes and
categories and underlying philosophies (Patton220&ach document was read thoroughly and
notes were taken regarding items related to bibticacepts in classroom management. After
all the documents were read, | examined each docuagain to search for themes common
throughout the individual school’'s documents. Ehgemes were written down and noted each
time this theme was present in another documethtabfparticular school. After discovering
themes in each individual school’'s documents, | garad the themes between schools to see the
similarities and the differences. If there wasatch, | noted the theme and the location in the
documents of that particular theme. If there wibfierences, | noted those also and described
the differences between the two schools.

Finally, | compared the themes from the documenwiemws to the responses and themes
of the individual interviews and the focus groupse¢e where the concepts intertwined. |
recorded the document review themes supporteceimthvidual interviews and focus groups
according to research questions to see where ¢meeth were consistent (See Appendix J).
Significant Items and Themes

Each school’s documents revealed significant itesmgh developed into themes. To
grasp the heartbeat of each school, | reviewedibsion and vision statements. The mission
statement for FCS indicates the school's desimake students disciples of Christ by training
students with God'’s truth. Its vision statemerdsatb this mission by including statements of
how their students will develop spiritually, by tating the mind of Christ, being under the
authority of the Bible, and possess a biblical wagw. The mission statement for SCS
indicates they are a partner with the local chanett Christian families who desire a biblically-

based education for their children who possesslecal worldview of life. The vision adds to
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the mission in the development of servant leadetee method of quality Christian education.
Both of these schools’ mission and vision statesiarg geared to what the goals of the school
aim to achieve in the students. A noteworthy itetthhe emphasis on the Bible and developing
in the students a biblical worldview.

Each school had informational websites with maogunents for perusal. These
webpages and documents were user-friendly and djganard the general public wishing to
gain information about the schools’ programs ardrofgs. Each website had biblical concepts
woven throughout the pages and the downloadablendects. One of the noteworthy items was
each school’'s commitment to reach out to the conitywu®pportunities for missions’ trips,
community partnerships, and desire to teach studdme servant leaders were given. Each
website had new enroliment applications which | dm&ded and reviewed. | was interested to
see what requirements for admission were for eelcba in regards to personal beliefs. Both
FCS and SCS had a section dedicated for pareriisfvoeThe FCS application had a section
which read, “If a Christian, father/mother’s statrhof faith and relationship to Jesus Christ.”
This portion indicates the school desires to knawepts’ statement of faith and personal
relationship with Christ, but was not required $twdent admission. The SCS application had a
section which read, “We would appreciate if eactepawould make a statement of his/her
personal relationship with Christ.” Again, the wimg of this statement does not indicate that a
personal relationship with Christ is a requiremént,is appreciated. Both schools’ applications
had a question for parents that read, “Why havecymsen FCS/SCS?” This question allows
the schools to gain a deeper understanding ofaiméyf's position on Christian education. Both
schools offered a pastoral discount for tuitionigating a relationship and appreciation for other

churches and ministers. Another item of signifears that both schools had a parental
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agreement to sign indicating the family’s agreenteratbide by the guiding principles and
beliefs of the school. FCS included a “Family/Sah@ovenant and Cheating Policy” and SCS
included a “Philosophy of Christian Education Statat” to sign.

Each school website also had a faculty applicatibith | thought would be important in
the document review. Each school had a portiorrevhpplicants had to describe their Christian
background. Applicants were to also provide aq@aaktestimony of their relationship with
Christ. Both schools had applicants sign or atpebe Statement of Faith provided. While both
schools delved more into personal beliefs, FCSdagkestions regarding church membership
while SCS asked more questions about applicantsbpal philosophies. Both schools have
applicants sign the exact same “Declaration of Miort@grity” document.

Related to faculty applications were faculty gfieditions and expectations. Each school
requires faculty and staff members to be profesdingh-again Christians who agree to the
school Statement of Faith. While wording was alifferent, each school also had expectations
of their faculty/staff in the areas of personalvgttoin their Christian lives, church membership
(FCS to the member church, SCS to a “Bible-beligwhurch”), spiritual role-models for
students, provide a Christian atmosphere in thesob@m, and be ACSI certified. SCS included
the statement regarding their faculty/staff, “heen found to be qualified both spiritually and
academically” (SCS Faculty Handbook, p. 6).

| examined each school’s parent/student handbmgkinh insight on the parents’ and
students’ perspectives. These handbooks are blatathe public via the schools’ websites.
Each handbook clearly articulated the schools’ immsssision, core values, and educational
goals. Both FCS and SCS have statements in ttieaa¢ional goals regarding the belief the

Bible is God'’s inspired Word and is taught througgihe educational program. Both schools
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also have statements regarding the teaching dfledliworldview. Weekly chapel is a part of
both schools’ programs. Chapel is an opportumtyttie students to be “fed spiritually through
the spoken word and song” (FCS Parent Handboak), p.

Another noteworthy item in reviewing the parenidgnt handbooks was the emphasis on
discipline and school rules from a parent/studeswgoint. Each handbook listed life principles
which were reinforced through the schools’ progrdudie principles included respect to God,
the Bible, those in authority and other studenbgdience; discipline, courtesy and holiness.
These life principles were written in a manner egnng expectations set for the students. The
Matthew 18 Principle was another life principle bmth schools. FCS uses Matthew 18 as a
basis of discipline which is directed toward thedeints. SCS uses Matthew 18 directed at adults
(teachers and parents) in handling conflicts. Phiisciple is stated thoroughly in the SCS
Faculty Handbook and is listed as one of the comenitts of parents on the New Student
Application.

Both schools’ faculty handbooks were obtainedhgydchool administrators for the
purpose of review. Each handbook clearly arti@dab faculty the mission, vision, core values,
and educational goals. Also included were theestahts of faith, faculty expectations, and
routine procedures. Discipline guidelines wereten from a faculty standpoint and included
goals for teachers. Both schools had goals far teachers to exhibit in their personal lives.
FCS expects teachers to have “a self-disciplirfedaind walk” and “to seek God’s wisdom”

(FCS Faculty Handbook, p. L-12). SCS urged teacte“actively live out the Fruit of the
Spirit” and be a “primary example of self-disci@in(SCS Faculty Handbook, p. 22). Both
schools stressed the importance of positivity endrea of discipline. FCS included a substantial

list of Scripture resources to use in disciplinaigidren.
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Biblical integration was a topic in both schodistulty handbooks. FCS included
teachers’ lesson plans needed to include a “bidlocaus” for each subject. This biblical focus is
also on the FCS lesson plan template to be congple¢ekly. SCS went into more detail
regarding biblical integration. Its faculty handiicstates, “In a Christian school all studies and
activities should be God-centered and Scripturatedl’ (SCS Faculty Handbook, p. 8). SCS
also has statements in its faculty handbook desgriihe role of the teacher to promote a Godly-
conscience in the students and to purposely pksohe from the viewpoint of God’s Truth.

“The teacher’s task is to bring the student fackte with God at every turn of study” (SCS
Faculty Handbook, p. 9). The expectation of SClériseachers to personally study the Bible
and intertwine their subject matter to find “comngmound” as God’s Truth integrates into
thinking which will in turn allow the biblical inggation to occur naturally.

Both schools had policies on Scripture memorizatidt FCS, they use the New King
James Version (NKJV) for “uniformity.” Students doememorize passages and verses from the
NKJV unless parents request another translati€@S @ses the King James Version (KJV) or the
New International Version (NIV) for Scripture memorBoth schools allow teachers to use
other translations for study and preparation. &il#vs teachers to teach lessons from other
versions.

Another item of interest in the Faculty Handbook®&oth school were student awards.
Each school has a system of rewarding studentsllmasacademic and spiritual excellence. At
the end of the school year, FCS recognizes studentise character trait in which the student
has shown the greatest development during the y®&ame of these character traits include
attentiveness, diligence, honesty, kindness, obedieorderliness, responsibility, and self-

control. SCS also awards students at the endeofedhr. Some awards are named after people
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in the Bible and include the “David Award” for aA™average throughout the year, the
“Solomon’s Reader Award” for the top reader in ealdss. Students may also earn monthly
character quality awards in chapel throughout ey
| asked each school administrator to view theicker evaluation instruments. These
were sent to me electronically. Both schools esta&uheir teachers on a yearly basis with at
least one formal observation. They also perforformal observations on teachers on a
consistent basis. FCS evaluates teachers onph@tfal application of subject matter.” SCS
uses a more comprehensive form evaluating teacpersonal traits with items of “models a
Christian lifestyle,” and “demonstrates qualitiésourtesy, integrity, gratitude, and kindness.”
SCS also evaluates teachers on instructional coemsof their lesson with items of “biblical
integration is evident,” and “classroom atmosphewsi “Christian themes are evident.”
Teachers from SCS are also given a Teacher Obgenatd Reflection form which has them
state examples of biblical integration from anystas (other than Bible) taught. These reflection
forms are completed mid-year by the teachers amdeaevaluated at the end of the year by the
administrator and the teacher.
Themes After reviewing the documents from both schools, fibllowing themes
emerged.
e Belief in the Bible and a biblical worldview areuiodational components of each school.
e Teachers are expected to grow spiritually in otdgyour into their students biblical
concepts.
e Parents and students are expected to support &hell@apbthe spiritual guidelines of the
schools.

e All components of each school’s program are anrowith of their belief system.
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Textural Description

In phenomenological studies, the researcher tagagisant statements and themes to
write a textural description of what the participaaxperienced (Creswell, 2007). In this study,
the phenomenon experienced by all of the parti¢goaas the utilization of biblical concepts in
Christian elementary school classroom managenBmt. textural description answers the
guestion, “What was experienced?” (Creswell, 20@&ach participant was able to define in
their own words the meaning of classroom managemihntsignificant statements including

e “It's how | run my classroom.”

e ‘“Learning is taking place.”

e “Things are managed in such a way that things loerstto not detract from learning.”

e “Safe, comfortable . .. controlled environment”

e “Everything.”
Methods and techniques utilized in classroom mamagé ranged from clear expectations and
rules, procedures set at the beginning of the yeeifive reinforcement, and a system of
rewards and consequences. Each teacher hasaulaaurstyle of classroom management. Itis
not a one size fits all experience. These defingiand techniques are common in elementary
classrooms.

Add in the component of the Bible to Christian@ahelementary classrooms and a
different picture develops. Each participant adietthe biblical component of using Scripture
when dealing with student behavior. This use oipfiere may be with negative behavior or
with positive behavior. Scripture verses may becg or they may be Scriptural concepts.
This added component adds in the spiritual realnchwis nurtured and commonplace in

Christian elementary schools. Scripture suppagtvsn to classroom rules in some instances
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and is woven throughout instructional lessons scsthdents are hearing and seeing these
components on a consistent basis. Some partisipated these Scriptural components are
integrated “most of the time” while some statedititegration depended on the situation. One
participant stated she used Scriptural compon#&at®ry time I'm dealing with classroom
management.”

Common experiences among the participants incltiteedoncept of the Bible being
foundational to all they are doing as a schools this foundational principle which all other
principles are built. Purposeful planning on inmating biblical concepts in every aspect of
the students’ educations is a principle the scheaklhers, parents, and students expect when
attending these Christian elementary schools.

Structural Description

Building on the phenomenological study, Creswell)2) guides the researcher to write a
structural description of the setting that influeddow the participants experienced the
phenomenon. Utilizing the significant statememid themes from my research, | have found
several key components which influenced how thégigants experienced utilizing biblical
concepts in Christian elementary school classro@nagement.

The patrticipants were influenced by their pers@xaleriences. Some had Christian
school experiences which influenced them, whileegtiwere influenced by their public school
experiences. Individuals’ unique personal expeesrhelped mold their viewpoints on how
biblical concepts should be incorporated into ¢la@s management.

Another influence was the atmosphere and expeatabf the Christian school.
Throughout the documents of each school, expeogabbusing the Bible as a foundation for

everything that is said and done in the classro@rewvident. Each school’s mission and
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vision, policies, and guidelines center on the 8idohd how it is to be the focus. Using the Bible
as a foundation, participants expressed feelingbed¢dom,” “confidence,” “boldness,” and
“trust” in what they were doing. The Bible is senGod’s absolute truth. If everything in the
school, classroom, and all those involved are basdtie Bible, there can be confidence in
knowing what is being done.

Learning from other colleagues was another faatanfluence. This theme became
evident in the interviews and focus group sessidmsarning from experienced teachers, asking
for help in certain situations and camaraderie veégeents several participants cited as
beneficial for their understanding how to incorgedabiblical concepts in classroom
management.

Research Questions Answered

Four research questions guided this study and areseered with items from each
method of data collection.
Research Question One

What biblical concepts do elementary Christian stte@achers identify as ones they use
in classroom management? Participants compleRattecipant Profile Sheet prior to being
individually interviewed. These responses weralusecreate a snapshot of what they were
doing in the area of incorporating biblical coneejot classroom management. All six
participants reported either “always” or “sometifiesorporating Bible verses in classroom
rules and when dealing with regular classroom aes: They also all reported referencing
situations in the Bible in handling student misheba Five out of six reported either “always”
or “sometimes” incorporating prayer in class, ref@ing biblical concepts in regular classroom

activities, utilizing Bible verses or concepts adass motto, and prominently posting Bible
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verses or concepts in their classroom. Three fosik@articipants cited Bible verses in
behavioral situations.

During the individual interviews, several conceptye reported as being used in
classroom management. All participants reportedorcing positive and negative behavior
with Scriptural concepts. Some reported usingidabconcepts such as leadership when dealing
with students. Other concepts reported were theotiBible verses to support classroom rules,
and incorporation into lessons.

The focus group sessions uncovered other bildimatepts utilized in classroom
management. Participants noted how they striyetstudents to look at their behavior from a
biblical standpoint. While others worked with thleer students to help them make the biblical
applications when forming their viewpoint on life.

The concepts of grace and mercy relating to Ggaise and mercy on us as adults
surfaced during the focus group session. Oneqggaatit noted if she was not sure of a situation
to “err on the side of mercy.”

A final concept emerged from the focus group oti®eing a God of order and not
chaos. This concept supported the use of the Bidassroom management. Love and order
are items necessary in classroom management tstuglpnts succeed.

The document review revealed several items to anR&search Question One. FCS’s
resource of Scriptures to use when dealing wittbehavior (FCS Faculty Handbook) supported
the use of Bible verses and concepts in classroamagement. Each school had discipline
guidelines in their faculty handbooks to encourgehers to think along biblical guidelines

when dealing with student discipline. Biblicalegtation was another key concept for both
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schools which incorporates biblical concepts in&sg&room management’s instruction
component.
Research Question Two

How do elementary Christian school teachers uthildical concepts in classroom
management? This question was mainly answerdeeimtlividual interviews with a couple of
items supported by the focus group and the docuneergw. Individual Interview Question
Three directly asked the participants to share timy incorporate biblical concepts into
classroom management. Answers included usingip@gkamples, using Scripture for positive
and negative behavior, using Scripture throughloeitiay, referencing the Bible when dealing
with specific student behavior, and rules base&anpture.

Individual Interview Question Four asked how Bilitrses were used in classroom
management. One participant was quick to cautimutnot “twisting” Bible verses to make it
fit what you want it to fit. Other participantsaetl using Bible verses as God’s expectations for
behavior, using Bible verses when working with ¢thédren, and another added the use of Bible
verses in “student’s language” so they could urtdatsthe concept.

Individual Interview Question Five dealt with tirequency of using biblical concepts in
classroom management. Answers varied from “Eviarg 'm dealing with classroom
management;” “All the time;” “Depends on how thard leads;” and “Depends on the
situation.” Several participants used the phr&dest of the time” to put a time frame on their
utilization of biblical concepts in classroom maeagnt. The general consensus from the
answers given were biblical concepts are incorgdraito classroom management on a regular

basis.
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Focus Group Question Four asked the group to exptav incorporating biblical
concepts in classroom management had improvedtdahing. Responses to this question
impacted the answer to Research Question Two ofteashers are incorporating biblical
concepts in classroom management. Participantemegd with the idea of connecting the
Bible to everything they are teaching. The ideadaftrying to make the Bible fit, but of seeing
how everything fits into the Bible was a key coricePne participant noted, “The Bible is the
thread that ties it all together.” This was amrrasting response to this focus group question, and
connects in nicely with how teachers are incorpogabiblical concepts into their classroom
management.

The documents supporting Research Question Faur thre core values of each school,
the educational goals, the vision statement, aadtitement of faith. Each school has these
principles in place which support how the teaclagescurrently incorporating biblical concepts
into classroom management. SCS’s emphasis orcdllitegration also supports the answers
given regarding the connectivity of the Bible.

Research Question Three

What are elementary Christian school teachers’qptians of their utilization of biblical
concepts in classroom management? IndividualvigerQuestion Six directly asked
participants how effective the incorporation ofllmél concepts in classroom management was
in their overall classroom climate. One could l@khis interview question from the viewpoint
of the overall effectiveness of incorporating lhliconcepts in general, but the addition of
“your overall classroom climate” requires partioipato determine their effectiveness of the
utilization of biblical concepts in the overall foula. Every participant gave a general answer of

“effective” or “beneficial” ranging from “very beffieial/effective” to “pretty effective.” The
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participants had to include themselves in the fdan®ne participant stated, “To me it's the
only answer for effectiveness . . . if we have @bthe center and use His Word in everything
that is going to help the children the most.” Qtparticipants added qualifiers with their
answers. One participant said “very beneficialit fWepends on the student and situation.”
Another participant also said it depended on thdestt and “how it's received by them if their
heart is willing to receive the instruction yougering them.” Another added, “very effective . .
. young children want to please.” The Bible dsundational concept was reiterated in several
responses. “The biblical way is the right way heseaall truth is God’s Truth.” Another
participant added, “Our guideline is to follow Gedord . . . in a Christian atmosphere, we
have that right and privilege and responsibilitygach those Christian principles to our
students.”

During the focus group sessions, several stateswesrte made relating to how teachers
perceive their effectiveness in incorporating lméliconcepts in classroom management. The
concepts of freedom, boldness, confidence, antiwere cited.

e “Successful classroom management gives you thddrmado go beyond to teach your
subjects.”

e ‘It frees you in the sense the students are nallie against you, but against the Lord.”

e “The biblical concepts sharpen me as a persorave la clearer understanding and a
boldness to say, ‘The Bible says this and | beligve

e “All truth is God’s Truth. I'm confident I'm doinghe right thing. My goal is the correct
goal.”

e “You may not think you’re making an impact, but j@igot to trust you're doing the

right thing.”
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e “When you set up your classroom biblically, it @des you to do what'’s right . . .
removes you from the equation.”

These statements were in direct line with seveiabsl documents including mission
statements, vision statements, core values, anth&dnal goals. Teachers who are on board
with the school’s underlying principles will feelare effective in how they run their classroom.
Research Question Four

What factors influence elementary Christian scheathers utilizing biblical concepts in
classroom management? This final question delvexd mmto finding common themes among
the participants experiencing this phenomenon.c8mmonalities were found among the
participants.

e Personal experiences.

Collaboration with colleagues.

School expectations/atmosphere/mission.

Personal spiritual development.

God'’'s Word as a foundation.

e Biblical worldview.
In the area of personal experiences, while somigcpEamts had Christian school experiences
and some had public school experiences, each iparticcould recount how their experiences
influenced them in incorporating biblical conceptglassroom management. Some recounted
childhood experiences, while some remembered ecobegl teaching experiences. Each
individual's perspectives on their personal experés shaped what they are currently

experiencing in their classrooms.
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Collaboration of colleagues was another theme vbinerged from the participants’
responses to the focus groups. When dealing withtoons they felt were out of their comfort
zone or scope of experiences, participants wotkdlearning from other teachers. Some
participants would directly go to other teachera@ministrators for help dealing with particular
situations. Drawing again on personal experiengagicipants with public school backgrounds
would learn from other teachers how to integraéeBlble into lessons, handle behavioral
situations with biblical concepts, and an overaliito teach in a Christian school mentality.
One participant added, “Don’t be afraid to ask otkachers, too, who may have been at it
longer. Don’t be afraid to learn and make yoursalferable.”

The school’s expectations, including its atmosplard mission emerged as another
factor which influenced Christian elementary teashecorporating biblical concepts in
classroom management. This concept was developatthree methods of data collection.
One participant noted the Christian atmospheré®tthool as an influence. In the focus
groups, schools’ established guidelines and paemgtarental support, and discipleship were
all mentioned as factors of influence. When examginhe documents of the school, this theme
was evident in several items from both schoolauigicig mission and vision statements, core
values, educational goals, statements of faitlp@atules, parent and teacher handbooks,
policies regarding chapel, community service, gitsee guidelines, biblical integration, teacher
evaluations, student awards, and teacher qualditsit The faculty/staff applications of both
schools also stated the schools’ position on therporation of biblical concepts.

Personal spiritual development was another themneenerge. Participants in individual
interviews and focus groups recounted persondioakhips with Jesus Christ and spending

time in God’s Word as influential in how they inporated biblical concepts in classroom
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management. Pouring into God’s Word enables tleepotir God’s Word into their students.
Documents which supported this theme include pesdiaf school discipline, teacher evaluations,
teacher qualifications, and teacher applicatiddach one of these documents included
statements stressing the need and importanceafdesato develop a strong personal walk with
the Lord.

God’s Word as a foundational concept once agasdiscovered as an influence on
teachers incorporating biblical concepts in clagsrananagement. The Bible was consistently
referred to in both individual interviews and foarsups. Foundation on God’s Word was a
consistent theme throughout this study. One siroghnot incorporate biblical concepts without
the Bible. The document review again revealed sabbol’s stance on God’s Word being a
foundational concept. Mission and vision statemetre values, educational goals, statements
of faith, discipline policies, biblical integratipteacher job descriptions, teacher qualifications,
teacher evaluations, and Scripture memorizatioitigslall stressed the importance of God’s
Word being the focal point of what is being don¢he classroom.

The final emerged theme is related to God’s Ward #oundational concept: a biblical
worldview. One of the goals of each school isetach from a biblical worldview. Each school
stresses the importance of teaching students igddilorldview. This concept is an influencing
factor because if everything at the school is apgined with a biblical worldview, this approach
would include classroom management. This coneeptdiscussed at focus groups and is well-
supported in mission and vision statements, colieegathe Matthew 18 principle, biblical

integration policies, teacher qualifications, aeddher applications.

Composite Description
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Moustakas’ (1994) phenomenological method utilae®mposite description taken from
the textural and structural descriptions to captiieeessence of the study. Taking the
significant statements and themes from the strataud textural descriptions allows the
researcher to discover the common themes wovenghout the study. From this study of the
incorporation of biblical concepts in elementaryiStian school teachers’ classroom
management, three dominant themes emerge. Thaseshfocus on intentionality, personal
beliefs, and the foundation on God’'s Word.

Intentionality

Incorporating biblical concepts in classroom mamagat does not happen by chance.
Each teacher must intentionally incorporate theseepts. Situations may arise where the
incorporation is natural, but teachers need touspgseful in tying the situation to the biblical
concept. The participants in the study descrilmead they must be intentional about learning and
developing personally in God’s Word to keep it alon the inside of them. Intentionality is also
seen in the mindset of the participants as thegried taking the time to make the connection
with the students. biblical integration in lessaaging the time to talk through a situation with
a student, personally learning biblical conceptsl, laeing positive with students takes time and
effort. The school documents also supported tresie. Teachers are expected to intentionally
teach the Bible and biblical concepts in their stasms. The schools’ mission and vision
statements support the intentional teaching angleyong of biblical concepts. The participants
in this study agreed this intentionality was wdtth effort in the incorporation of biblical

concepts in classroom management.

Personal Relationships
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The next theme which continually emerged from #s=arch was the concept of personal
relationships. This theme is twofold in the perdarlationships between the God and the
teacher and the teacher and the student. To ig#Bcincorporate biblical concepts, teachers
need to have a personal relationship with God. I&\this may seem obvious, it is the continued
personal relationship between the teacher and Guchvweeds the teacher and enables him/her
to instill biblical concepts and principles inteshier life. When these concepts and principles
are instilled into the teacher, they are more ayiet brought out in every aspect of the teacher’s
life, including the classroom.

The second personal relationship which is includetiis theme is the personal
relationship between the teacher and the studéme. participants in this study mentioned ideas
such as not using the Bible as a “bat” or negatiwdien dealing with student behavior.
Teachers who are building relationships with tis@iidents will most likely be more effective
when utilizing biblical concepts in classroom masagnt. If there is no relationship, the
concepts may be lost or ineffective.

School documents also supported the idea of pdrselationships. Teacher evaluations
and school handbooks emphasized the importan@&aoiers being learners of God’s Word and
church attendance. Parent handbooks stressechploetance of the relationships between
teachers and students to even include parents.

Teachers who take the time and are intentional taiailding these relationships,
teacher/God and teacher/student will have a belttnce of success in utilizing biblical
concepts in classroom management. This succesdensgen in on several levels, including
knowledge, application, and effectiveness.

Foundation on God’s Word
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While this theme may seem obvious, it is the mesessary. Everywhere in the study,
this theme was evident. Teachers simply cannbzeitiiblical concepts in classroom
management without the belief and consistent viem¢f the Bible being at the center of the
Christian school classroom. The biblical way wascommon goal of all the participants in the
study. If a teacher in a Christian school doeshodd this core belief, biblical concepts
incorporation in classroom management will be iaréif or nonexistent. School documents all
support this theme throughout their programs.

Every participant in one form or another indicatieel Bible is foundational to the
experience of utilizing biblical concepts in classm management. Statements were made
regarding the Bible is central in the lives of gagticipants, the Bible is the foundation of the
Christian school, and the Bible is the main foctithe Christian school curriculum. The Bible
applies in all areas of life, whether it is thediear’s life, the student’s life, the lessons, the
discipline, or the school’s founding principlest évery turn and in every area researched, the
Bible was always the mainstay.

Every participant noted using biblical conceptewineinforcing behavior in the
Christian school elementary student. These belaemuld be positive or negative. Praise
when a student is doing well, and reinforcementwéhestudent’s behavior needs redirection.
Document reviews also indicated biblical concepésta be utilized when dealing with students
in various areas. Each teacher also noted thepgacation of biblical concepts in classroom
management is “effective.” Some answers rangead faery effective” to “pretty effective.”

Finally, all participants used biblical conceptsnstructional lessons. This utilization is
important, because classroom management not oalg dath behavior, but what goes on daily

in the classroom. Instructional lessons comphgsenajority of the school’s function, and
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biblical concepts are incorporated in each parici{s daily classroom instruction. Pertinent
documents from each school also support this ubébtal concepts incorporated into
instruction, whether through lesson planning, cta@s activities, or dealing with behavior
issues. The focus on incorporating the Bible axery aspect of the classroom is a central

concept.
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CHAPTER FIVE: DISCUSSION

Since the mid-1960s, Christian schools began t@ase in number and popularity for
those families wishing for an alternative to pulgducation (Gangel, 2003). These schools are
founded on denominational and biblical principliéss these foundations which began the
examination of the idea of biblical concepts inargted into classroom management. Are
Christian school teachers utilizing biblical contseimto every aspect of their classroom,
especially in the area of classroom managemen$®, liow are they incorporating them? It was
this curiosity about biblical classroom managenvemth began the quest for answers.

The purpose of this qualitative transcendentahpheenological study was to examine
biblical concepts utilized by elementary Christemool teachers in classroom management.
The study was guided by four research questions.

1. What biblical concepts do elementary Christian stheachers identify as ones they use
in classroom management?
2. How do elementary Christian school teachers uthilbéical concepts in classroom
management?
3. What are elementary Christian school teachers’qptians of their utilization of
biblical concepts in classroom management?
4. What factors influence elementary Christian schieathers utilizing biblical concepts
in classroom management?
Data was collected from six participants by empigyindividual interviews, focus group
sessions, and document reviews. Each interviewistau of six questions. The focus group
sessions added five additional questions. Documesgws of pertinent school documents were

employed as the third method of data collection.
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In this final chapter, | will provide a brief sumnyaof findings followed by a detailed
discussion of each research question’s themesv&d literature linking classroom
management and the participants’ utilization ofibd concepts is interwoven throughout this
discussion. Comments regarding the theoreticalizapons and limitations will be discussed
along with suggestions for further research.

Summary of Findings
Chapter Four included an analysis of the data téidcen individual interviews, focus
groups, and document reviews. Through the phenological reduction process, several
themes emerged as they related to the researctiopsesThe themes were subdivided and
categorized by each of the four research questidhs. following is a summary of findings by
each research question:
Research Question One Discussion
Two themes emerged from Research Question Onevingolvhat biblical concepts
elementary Christian school teachers use in clagsmanagement. The themes which emerged
are as follows:
1. Reinforcement of student behavior.
2. Incorporation of biblical concepts in routine cliassm activities.
Research Question One asked what is being dome ielémentary Christian school teacher’s
classroom in the area of biblical concepts in ctaa®m management. It is a basic foundational
guestion to discover what concepts are being usgdneral. The answers given by the
participants were broad in scope, but similar inasgpt.
Reinforcement of student behavior.All of the participants in one manner or another

used biblical concepts in the reinforcement of studehavior and in routine classroom
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activities. In the area of making good choicesldasn biblical truths, Wilhelm and Firmin
(2008) state, “teachers must take active rolesiidigg students toward moralistic life
decisions” (p. 191). Participants in this studyed utilizing Scripture and Scriptural concepts in
dealing with student behavior and choices. Pauditis used specific Bible verses in dealing
with student behavior. They used stories and tttmg from the Bible to help students make
better choices or to see the possible consequendesir behavior. Some participants used
Bible verses as support for their classroom rulsises, stories, situations, broad biblical
concepts, and moral lessons were used in theineacttivities throughout the day including in
instructional lessons, informal activities, conwiens, and behavioral situations.

Incorporation of biblical concepts in routine classoom activities. Research also
suggests the importance of a positive classroonr@ment in effective classroom management
(Bamburg, 1994; Brophy, 1987; Pedota, 2007; Simoesal., 2008). The participants
concurred with these findings as a positive classrenvironment was a stated concept of their
classroom management. Furthermore, Evertson amas®a (2006) concluded classroom
management had a twofold purpose of establishingr@erly learning environment and
enhancing “student social and moral growth” (p. Building on the foundation of the Bible,
elementary Christian school teachers instill imi@irt students biblical concepts in classroom
management to enhance this moral growth. The procation of biblical concepts into their
classrooms was discussed in individual interviemg facus groups and its effectiveness on their
classroom environment and students’ growth. Sctooliments also supported positive
classroom environments and the moral growth ofesited
Research Question Two Discussion

Three themes emerged from Research Question Tvaodieg how elementary
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Christian school teachers utilized biblical consdaptclassroom management. Those identified
themes were:

1. Connectivity of the Bible to all other subjects.

2. Intentionality of incorporating biblical concepts.

3. Biblical concepts are incorporated in dealing veithdent behavior.
Research Question Two delves deeper into thisipeaot utilizing biblical concepts in
classroom management by asking how this incorporasi completed. The participants had
varying answers to this methodology question ak @atividual participant has a unique style of
classroom management. The three themes which ethergre common among the participants
either from individual interviews or focus grougdussions. It is interesting to note that the
participants, while different somewhat in methodglocould relate their methods to these three
themes. These themes support relevant classrooragament literature.

Connectivity of the Bible to all other subjects.Brophy (1987) referred to student
socialization as “actions taken with the intentadnnfluencing students’ attitudes, beliefs,
expectations, or behavior . . .” (p. 8). The mapants all indicated their intentional utilizatioh
biblical concepts by reinforcing behavior with $ture, connecting biblical concepts to
instructional lessons, and using biblical concejttser directly or indirectly with students.
These actions were intentional and purposeful tiaghintent of influencing their students.

Using the Bible as a foundation, these participanteer a large scope of influence as they work
with their students on a day to day basis.

Intentionality of incorporating biblical concepts. Influence is intentional, yet may be
spontaneous as the situation presents itself.nihdset is on how to purposefully incorporate

God’s Word daily into the lives of these studentgilhelm and Firmin (2008) support this
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intentionality by stating, “the intentional trangsion of character within the education process
is, in fact, the essence of true education” (p.)1&3ne participant stated, “you have to purposely
plan to incorporated biblical concepts.” Schoatulments also supported this idea of
intentionality in their biblical integration polies, core values, and educational goals. The
schools studied are expecting these concepts tauigét intentionally to the students.

Biblical concepts incorporated in dealing with stuént behavior. The literature
suggests students need consistent rules and etipestia order to be successful (Barbetta et al.,
2005; Emmer & Evertson, 1979; Palumbo & Sanacdi®72Simonsen et al., 2008).

Participants noted rules were a component of ttl@gsroom management. One participant used
Bible verses to support the rules. Others useskgesis a part of posted classroom rules. For the
Christian school elementary teacher, the combinaifalassroom rules with specific or implied
Scriptural concepts builds on the foundation of G&lord and gives support to the rules from a
higher authority.

Literature also supports the use of rewards andexpuences or punishments in
classroom management (Emmer & Evertson, 1981 gl&ttAkin-Little, 2008; Pedota, 2007,
Wong & Wong, 1998). Participants noted they usedBible in dealing with both positive and
negative behavior. The Bible was noted as usefbiklping students understand natural
consequences and reinforces consequences. Orgpaattwas careful in stating she never
wanted to use the “Bible as a bat” to drive consegas home, but as a tool for teaching and
correcting. Another participant noted he did nanivto “twist” the Bible to make it fit a certain
situation. The Bible is full of stories of actioasd consequences. Many times, children learn

best from stories and the lives of others. ThdeBidba tool which may be used to help reinforce
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this cause and effect reality of life. The pagants in this study are using biblical concepts of
sowing and reaping to reinforce behavior.
Research Question Three Discussion

Three themes emerged from Research Question Tégeaeding elementary Christian school
teachers’ perceptions of their utilization of bdali concepts in classroom management. Those
themes are identified below:

1. Biblical incorporation into classroom managemeriiaseficial.

2. Incorporation of biblical concepts in classroom agement gives teachers a sense of

freedom, boldness, and/or confidence.

3. God’s Word is a foundational concept in biblicasdroom management.
Research Question Three adds another dimensitre study. Previously learned was what
biblical concepts are being incorporated and hay #ire being incorporated. Research
Question Three sought to discover how the particgp#hink about incorporating biblical
concepts in classroom management. The three thehiels emerged are interesting in the fact
they view the participants’ personal thoughts altbetincorporation while maintaining the
foundational concept of God’s Word.

Biblical incorporation into classroom management iveneficial. Shaping students
according to God’s Word is possible through a bddlapproach to classroom management.
Adding to Brophy’s (1987) study on influencing sémds is the idea of shaping as a basic teacher
function. Classroom management and instructionréeetwined together. With the idea of
student shaping, Christian school teachers aretaldeamlessly blend biblical concepts into
every aspect of their teaching. Participants cored this theory in their individual interview

statements and focus group discussions. One iparicnoted, “I use biblical concepts every
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time I'm dealing with classroom management.” Ospeat of teaching is influencing the
students, and the fact these teachers are abt#ize biblical concepts in classroom
management helps the students to learn not ontjeata material, but moral and spiritual
concepts as well.

Gives teachers sense of freedom, boldness, and/onfidence. Adding to Wilhelm
and Firmin’s (2008) conclusions regarding teachaksg active roles in guiding students’ moral
decisions, Participants voiced agreement in feedorfident in their utilization of biblical
concepts. When God’s Word was the basis of ngt daksroom management, but everything
the school and classroom are about, they weredsmtfthey are leading students in the right
direction. One participant noted, “my goal is twerect goal.” Another participant stated
regarding using the Bible as a foundation in cla@sr management, “You’'ve got to trust you are
doing the right thing.” The belief of the Bible the ultimate authority allowed the teacher to act
as a messenger of the truth rather than the futhbaity. In a focus group, one participant
summarized this concept by saying, “When you setays classroom biblically, it releases you
to do what's right. It removes you from the eqoati

God’s Word is a foundational concept in biblical chssroom managementThis
theme kept repeating itself in the study. The tiipa is significant in the fact it drives the
participants and the schools and all their actsitiIn Research Question Four, this theme
emerged again in the discussions of elementarphéeadielping students see their behavior from
a biblical standpoint. One of the aspects of beltalymanagement as defined by Maag (2001)
is deciding what behavior to change. The partiipan the study utilized the Bible as the
determining factor in deciding what behavior neettechange in several ways. Some

participants referred to “What would Jesus do?he@¢ would work with students one on one to
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try to get the student to see his/her behavior fedoiblical standpoint. Again, the theme of
God’s Word is foundational cannot be overlooketkschers’ perceptions of their utilization of
biblical concepts in classroom management.
Research Question Four Discussion
Finally, there were six discovered themes from RefeQuestion Four

regarding what factors influenced elementary Qilansschool teachers utilizing biblical
concepts in classroom management. The identifiechés were:

1. Personal experience.

2. Collaboration with colleagues.

3. School expectations, atmosphere, and/or mission.

4. Personal spiritual development.

5. God’'s Word is foundational.

6. Biblical worldview.
Research Question Four explored the question of™whelementary Christian school teachers’
utilization of biblical concepts in classroom maeaggnt. Determining influential factors in this
utilization was beneficial for fully exploring threuances of this phenomenon.

Personal experience Every teacher has personal experiences which shape
philosophies, motivations, teaching styles, anthis study, biblical classroom management.
What was interesting in the participants’ intervéeand focus group sessions, is the fact that
different backgrounds influenced their incorporatad biblical concepts in classroom
managements. One may think a teacher from a @mristhool background would have
stronger feelings about the importance of incorfiogabiblical concepts. This thought would

not prove true with the participants. While thesere several who did state biblical
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incorporation was impacted directly from Christeducational experiences, the same direct
impact was experienced by participants who didhaee Christian educational experiences.

Participants who cited Christian educational exq@ere referenced these experiences as
foundational in their motivation and desire to ithghhese biblical concepts into their students.
To some this Christian educational background viesed in a negative viewpoint in the sense
of what they experienced was not the manner in lwthiey wanted their students to experience
Christian education. The positive and the neggiast experiences fueled the desire of these
participants to be a better Christian educatohe©participants remembered learning Bible
verses in their Christian educational experiensegeral of which they use in the incorporation
of biblical concepts into their classrooms today.

Several participants cited public school experieedéer as a student or a teacher, as a
motivational force in their utilization of biblicaloncepts in classroom management. One
participant referenced the freedom once in a Ganschool to include biblical concepts into all
components of teaching. It was the restrictiveireadf public school experience which
motivated more incorporation of biblical concep#mother participant noted public school
experience throughout her educational backgroutitlagllege. She saw the behaviors of the
students in her past and noted she included bildazepts into her teaching and classroom
management because of what she experienced thnaugdioeducation. Another suggestion
from a participant was the need for Christian g#keand universities who are education future
teachers to include how to teach in a Christiamaktto include the utilization of biblical
concepts. She stated, “I wish | would have had mbeetraining in if you wanted to go to a

Christian school then these are things you neeld fo
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Collaboration with colleagues. Building on the final note in personal experiertte,
participant who expressed the thought of Christi@liteges and universities to include training in
how to teach in a Christian school had to rely endolleagues in the Christian school to help
shape and guide her into successful incorporatidmbtical concepts into her teaching. One
participant stated, “Sometimes listening to otle@chers when they’'ve told me this happened in
my classroom today and this is how | handled itand how they brought in the Scripture that's
made a big impression on me.” Another participafdrred to her experiences of seeing another
teacher on the playground handle a behavioraltstuaiblically and learning from observing
that interaction. A consensus among the parti¢goachoed the resource of other teachers and
administration to enable teachers in the successfatporation of biblical concepts in
classroom management. This collaboration is a &féont building on the next theme of school
expectations, atmosphere, and/or mission.

School expectations, atmosphere, and/or missiolocuments analyzed in this study
revealed the role of the Christian school as aareston of the home. Teachers have the
opportunity to continue the training received ie ttome at school with biblical concepts. Each
school’'s mission and vision are intentional in phepose to influence students based on
Christian and biblical principles. Edlin (2003)nf@rces this concept by stating, “a biblically
authentic understanding of the Bible in the Chaistschool . . . shapes the school's mission
statement and its practice” (p. 71). A part okthechool expectations are discipline guidelines
which teachers are expected to reinforce in tHagstooms.

Weade and Evertson (1998) confirm the connectidwden classroom management and
instruction. Brophy (1987) suggests successfudsttzaom management and instruction are

connected by planning, pacing, and engaging instmuc The participants concurred with the
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connection of classroom management and instructadolical concepts woven directly into the
instructional program occur through biblical intagon. This biblical integration was expected
from both schools in the study. One school planede emphasis on biblical integration than
the other, but participants at both schools spdkew biblical concepts are expected to be
woven into their instructional program.

Personal spiritual development. Another emerged theme was the concepts of teachers’
personal spiritual development. A teacher whauippseful, in accordance with the school’s
expectations, in using and applying biblical cortsepto classroom management must be
personally developing spiritually. The incorpooatis not one of rote memory or a checklist to
be completed. The seamless incorporation musitbational and internalized by the teacher.

In order for biblically based classroom managenemke place in the classroom,
teachers must be students of the Word of God. $Galolol Haddock (1991) recommend, “a
clearly defined, biblical philosophy of disciplifgethe first step to effective classroom
discipline” (p. 18). To have a clearly definedlhbal philosophy of discipline, teachers must
know the Bible. Examples of personal spiritualvgito came from participants’ experiences in
church, personal devotions, Scripture resourceksparsonal spiritual learning experiences in
their own lives. These examples enabled parti¢gpmsharpen themselves spiritually to enable
them to become more effective in imparting thedeefseto their students.

God’s Word is foundational. “Christians accept the Bible as our source forultienate
answers in life” (Gangel, 2003, p. 56). The thesh&od’s Word as a foundational concept was
seen once again in Research Question Four. Thepéyscannot be a discussion of utilizing
biblical concepts in classroom management withleefindamental belief in the Bible. The two

concepts go hand in hand. Each participant informe or another agreed to this core concept.
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This overarching theme of God’s Word is foundatlasa@een throughout every aspect of the
study. If one takes away the Bible as a foundatiom other pillars of the phenomenon fall.
This belief in God’s Word being foundational leadsne final theme from Research Question
Four, a biblical worldview.

Biblical worldview. Personal spiritual development enhances one’sfhelibe
foundational concept of God’s Word, which in tunfliences one’s biblical worldview. Gangel
(2003) states, “Christians find wholeness in a dwidw that encompasses both the material and
the spiritual, the sacred and the secular” (p. @&jlin (2003) adds, “Christian education must
ensure that students learn about the world and pleeie and tasks in it from the perspective of a
biblical worldview” (p. 69). Teachers who posstss biblical worldview influence their
students in the same fashion. The biblical woddvpossessed by the participants influenced
them in the incorporating of biblical concepts lassroom management which will, hopefully,
influence their students’ worldview.

Theoretical Implications

The conceptual framework of this study was buittuzad the concept of a Christian
school education being laid on the foundation oflG&Vord. Classroom management was
defined as a broad term where the teacher wasndett to be the driving force of the
classroom environment. A positive classroom emritent leads to student achievement.
Christian school teachers incorporating biblical@gpts in their classroom management will
impact the students academically and spiritually.

A theme which was repeated in this study was thiestphy of God’s Word being
foundational. It is on this foundation these s¢h@md teachers have built to educate their

students. It is the philosophy of a biblical foatidn which permeated this study. If this
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philosophy did not exist or if all participants astdikeholders did not adhere to this philosophy,
this phenomenon would hold a different meaningifiei@nt people. In these schools, the Bible
is not only a good book for education; it is th@kdor education, for all of their education is
based on the Bible’s teachings.

Because the Bible is foundational, a biblical weréw is taught. These schools and
teachers are operating out of a biblical worldvie®ne of the schools’ goals is to help students
learn how to develop this biblical worldview as velTo operate out of a biblical worldview,
one must know the Bible. The Bible is the basiswbat is being taught, how it is being taught,
and why concepts are being taught. The Bible isarmok which goes alongside of that is
being taught, it is the foundation on which alleatitems are taught.

Classroom management is a broad term encompassinyg different elements. The one
common bond in classroom management definitiotiseigsole of the teacher. The teacher is the
focus on creating and sustaining a successfulilEg@environment. Maag (2001) added to this
important role of the teacher by ascribing the t@fskouring into students in more than just the
academic realms. Students spend more time in Echod have “extensive contact with
teachers who deal with their behavior on a considiasis” (p.181).

Elementary Christian school teachers in this sar@yutilizing biblical concepts in their
classroom management. While different teachersawagmplish this task in different ways and
methods, the biblical incorporation is happeninglassroom management. From the
philosophy of the school, to the knowledge beingyld, biblical concepts are being
incorporated. This purposeful incorporation iswoag in instructional lessons, behavioral
situations, prayer, classroom themes, teacher/studkeractions, and various other methods.

The teachers feel this incorporation is benefitiahe fact that the Bible frees them and gives
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them the confidence to know they are doing whagist. If they are following the teachings of
the Bible and managing their classrooms biblicaligy are heading towards the right goal.
With this confidence comes a sense of boldnesdat tihey are doing. This boldness is birthed
from their foundational belief in what the Bibleysds true.

Several factors influence elementary Christiarostkeachers utilizing biblical concepts
in their classroom management. These factors septé¢he past, the present, and the future and
are interconnected. In the past, experiences $izaged these teachers. Whether learning in a
public or Christian school, experiences influerezchers today in how they run their classroom.
Some may remember negative experiences which thepdwant to repeat. Some may
remember positive experiences they wish to continubeir students. In the present,
collaboration with colleagues is helpful for thésachers to encourage, motivate, and learn in
the area of biblical incorporation in classroom agement. Personal spiritual development is
the present means of continued learning of thdsiechl concepts to incorporate and instill in
students. A biblical worldview is present as ithe way one sees the world. This is an ongoing
experience which is directly related to personaitsial development. The more a person’s
spirit is developed biblically, the clearer theiplcal worldview will be. The school’s
expectations, atmosphere, and mission are presdrarayoing into the future. While
expectations and atmosphere and perhaps even mimap change, the teachers are presently
influenced by their school. This influence dirgathpacts their teaching and their incorporation
of biblical concepts in classroom management. Ifinthe Bible as a foundation displays an
influence which is represented by the past, present future. The foundation is what

everything else is built upon. It is on this foatidn of the Bible which may arguably be the
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most vital influence, for without the foundatiohete is nothing on which to build. The
implications of the study begin with and end whistbiblical foundation.
Limitations

This phenomenological study designed to examinkchilconcepts utilized by
elementary Christian school teachers in classro@magement has limitations. The interview
data, focus group data and document analysis itedpearticipants are utilizing biblical concepts
in classroom management. Specific aspects obthigal incorporation were examined through
the chosen research methods. To further investigat this phenomenon, there are several
factors which could be considered.

This study was limited to two schools with sixtgapants in one geographic area. A
broader participant base with more schools in sgwkfferent geographic areas may yield more
or somewhat different results. By interviewing e@articipants in a greater number of schools,
the scope of elementary Christian school teachidiang biblical concepts in classroom
management may increase. A nation-wide study wbelohteresting to see if commonalities
existed in the biblical concepts used, how theseepts were used, teachers’ perceptions, and
influencing factors.

This study only included elementary Christian sdheachers. Adding middle or high
school teachers to the pool of participants maydifferent data or possibly reinforce the data
found in this study. Do middle and high schoottess utilize biblical concepts differently in
classroom management? If so, is their utilizatrare on an application or synthesis level?
What could older students learn from biblical cqtsautilized in classroom management?
Student participants could also be interviewedhigtage to gain another level of understanding

in the study.
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One of the implications of the study included mf@ation on God’s Word being a
foundational concept for all participants. Thismcept was reinforced in the document review.
While the two schools were similar in their cordues and faith statements, there were slight
differences. A limitation is found in the similags of the two study school’s beliefs. More
“religious” schools could be included in the studysee if there were differences in the
utilization of biblical concepts in classroom maeagent. It may be the foundational concept of
God’s Word may not be found in all religious sclsool

Administrators selected participants becausgitdrion sampling. Creswell (2007)
states, “Criterion sampling works well when alliwWiduals studied represent people who have
experienced the phenomenon” (p.128). Administeat@m each school site observe and
evaluate their teachers. These administratorphadknowledge of which elementary teachers
were incorporating biblical concepts in classrooanagement. The purpose of this study was
not to discover who was incorporating biblical cepis in classroom management, or how
effective this incorporation was in the classrooms;the purpose was to understand what
biblical concepts were being incorporated and hoey twere incorporated. Further delving into
these teachers’ experiences with the phenomenomnabker focus. Administrators had the
knowledge to choose the participants they knewdtearich this study. Choosing participants
myself could have added another distinction to shusly.

Suggestions for Future Research

There has been very little research in the ardmbdital concepts incorporated in
classroom management. The limitations of the stuaolyld be a suggestion for future research.
Broadening this study to more participants in nsmigools in different geographic areas would

be interesting to see if results would vary. Aitamstudy using middle and/or high school
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Christian school teachers would be a suggestedfaefature research to see if the significant
statements and identified themes would remain amoit would yield different results.
Expanding the study to include all three levelstatients would also be a suggestion for future
research. Adding other types of religious schotier than “Christian” would be an added
dynamic to see if there were common themes whiatrged. Random selection of participants
would also be another suggested area to see ligsudts were similar.

One aspect | was interested in researching, lbutali due to the nature of the study was
the effectiveness of incorporating biblical consaptclassroom management. What concepts
are teachers incorporating and how effective igrtherporation in the overall Christian
classroom climate? This question takes my resemstlp further to investigate overall
effectiveness of incorporating biblical concept®iolassroom management. Gaining
administration, parental, and student input wowddrteresting to see if these concepts were
effective in classroom management.

Another suggestion for future research could besiciered in the data collection process.
In the individual interviews, questions about teeiewed documents would add another
dynamic to the study. It would be interestingee # the reviewed documents had the same
impact or importance for all of the participantaterviews could also be expanded to include the
administrator’'s and parent’s perspective on thecephof biblical concepts incorporated in
classroom management. If this study were completeadddle or high school, students’
perspectives would add another level of understenti the study through interviews or
surveys.

A final suggestion for future research is to detee if this study could be completed in

the public or charter school setting utilizing cieer concepts in place of biblical concepts in
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classroom management. While some of the themekiwauy, as the Bible is not a
foundational concept in public school educatior, there other foundational concepts? What
would this study reveal in a school setting wheaeepts were not necessarily signing a parental
commitment form or ascribing to a particular sebeliefs?

Suggestions for Christian Schools

After reviewing the results of this study, there aeveral suggestions for Christian
schools, Christian school teachers, and teacheirtga For Christian schools, focus on the
Bible being a foundational concept is importanhe Bible and its teachings and concepts were
revealed in every aspect of this study, from thestdocuments, to the teachers’ lessons and
classroom management, to the teachers themsealvaen the Bible is central and foundational,
all the other components work together. Everyoreeverything relating to the school itself are
working in the same direction towards the same.g@éhile this may seem obvious, it is the
intentionality of keeping the Bible the foundatmvhich is the overwhelming theme and
heartbeat of this study.

For Christian school teachers, having the freettbmcorporate these biblical concepts
should be utilized. Each teacher in the studyresfeed this freedom to share biblical concepts
with students, not only during Bible lessons, bmbtughout the day. It is this biblical
incorporation which gives Christian school teachikesconfidence that what they are doing is
sound biblically and in line with the mission andion of their schools. This incorporation is
not to be forced, but to flow naturally as situa@resent themselves. Teachers should take the
initiative and time to learn from other teachersatvtoncepts to incorporate and how to

incorporate these concepts.
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In the area of teacher training, Christian schaols Christian university teaching
programs could be more purposeful in training teesto incorporate biblical concepts in
classroom management. Professional developmewtimiies in Christian schools could
include workshops from teachers who are alreadyrparating biblical concepts. Training on
how to integrate biblical concepts into specifisdens could also be utilized. Christian
universities could consider training teachers wasiré to teach in Christian schools how to
incorporate biblical concepts into lessons andsctasn management. A classroom management
course for Christian school teachers could be eff¢o those students who desire to work in
Christian education. Workshops for local Christs&hool teachers from Christian university
professors may be a useful resource.

Conclusion

Classroom management has been cited as a caticgionent of effective teaching
(Garrahy, Cothran, & Kulinna, 2005). Teacherstheedriving force in effective classroom
management (Emmer & Evertson, 1981; Brophy, 19&1d51981). The combination of the
effective teacher with effective classroom managemal produce an environment conducive
to student learning and achievement. In the Ganstchool, where the foundation is the Bible,
the effective teacher and effective classroom mamagt come together standing on the biblical
foundation to influence students for the causeuist.

The results of this study indicate biblical clagsromanagement is taking place. Itis
intentional, beneficial, and founded on God’s Wohd.alignment with the schools’ missions
and visions, biblical classroom management helgsdate a complete student. One who knows
and applies God’s Word to everyday situations. ®@he learns how to handle life’s problems

biblically. One who strives to be more Christ-lik&s evidenced in the conclusions of this
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study, the Bible is not only the foundation to lhl concepts incorporated into classroom

management, but it is also the thread that tiesyévag together.
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APPENDIX A: IRB Approval Documentation

LIBERTY UNIVERSITY.

INSTITUTIONAL REVIFW BOARD

January 28, 2014

Christy Hill
IRE Approval 1775.012814: Elementary Christian School Teachers Utilizing Biblical
Concepts in Classroom Management

Dear Christy,

We are pleased to inform you that your above study has been approved by the
Liberty IRE. This approval is extended to you for one year. If data collection
proceeds past one year, or if you make changes in the methodology as it pertains to
human subjects, you must submit an appropriate update form to the IRB. The forms
for these cases were attached to your approval email

Please retain this letter for your records. Also, if you are conducting research as part of the
requirements for a master’s thesis or doctoral dissertation, this approval letter should be
included as an appendix to your completed thesis or dissertation.

Thank you for your cooperation with the IRB, and we wish you well with your
research project.

Sincerely,

LIBERTY

HHIYFRESITY.

Liberty University | Training Champiens for Christ since 197z
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APPENDIX B: Superintendent/Administrator Consent Form
Research Information Letter

Elementary Christian School Teachers Utilizing Bibical Concepts in Classroom
Management

Research Information Statement/Letter of Invitationto School Principals

My name is Christy Hill, and | am a doctoral studanLiberty University. | am conducting
research on the incorporation of biblical concéptdassroom management under the direction
of Dr. Ellen Lowrie Black. The Liberty Universitpternal Review Board has given me
approval to conduct this research. A copy of tapproval is attached to this letter. | invite
your school to participate in this research.

Aims of the Research

This research aims to:

¢ Determine what biblical concepts elementary Clarsschool teachers identify as ones
they use in classroom management

e Determine how biblical concepts are being utiliredlassroom management

e Determine teachers’ perceptions of their utilizatad biblical concepts in classroom
management

e Analyze any determining factors of successful zdiion of biblical concepts in
classroom management

Significance of the Research
The research is significant in these ways:

1. A connection between biblical concepts and clasaromnagement will strengthen the
connection of biblical integration into real-liféusations for Christian school students.

2. Determining what biblical concepts are utilizedciassroom management will enable
other Christian school teachers to effectively npooate these practices in their
classrooms.

3. Determining how biblical concepts are utilized lassroom management will enable
other Christian school teachers a model of homdtoriporate these practices in their
classrooms.

4. A connection to general education may be made thélutilization of character concepts
into classroom management.
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Research Plan and Method

A phenomenological approach will be used for thigslg. School administrators will be asked to
choose 3 elementary teachers who are currentlg dsiical concepts in classroom
management. Teachers consenting to participatednagree to be interviewed to determine
which biblical concepts they specifically use ingdroom management. These interviews will
be audio recorded and transcribed to aid in araly&ifocus group session of all the teachers
would also be conducted. The focus group sessauidralso be audio recorded and
transcribed. These recordings and transcriptsbeilocked in a cabinet. A review of pertinent
school and classroom documents would be conduatddtermine how biblical concepts are
woven into the schools’ and specific teachers’ssiaem. The school and the teachers
participating in the study will be assigned psewahos and all documents will be available for
review from all participants.

School Involvement
Once | have received your consent to approach ¢éeath participate in the study, I will

e Ask you to choose 3 elementary teachers to udeeistudy.
e Arrange for informed consent to be obtained fromipgants.
e Arrange a time with your school for data collectiortake place.

Invitation to Participate

If you are willing for your school to participate this research, please complete and return the
attached school consent form.

Thank you for taking the time to read this inforroat

Christy Hill
Researcher

Liberty University
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Superintendent/Administrator Consent Form

Research Background

Title of Study: Elementary Christian School Teachers Utilizing Bl Concepts in

Classroom Management

Name of ResearcherChristy E. Hill Phone:
Address: City: State: VA Zip: Email:

Description of Research Proposal

Refer to the Research Information Statement faaibet description of research study.
Agreement(to be completed by the superintendent/administratq

l, , superintendent/adiratos of

school, understand

e The study and what it requires of the staff, stisleand/or parents of my school.

e The privacy and confidentiality of any staff or &t will be protected.

e | have the right to allow or reject this researtthdy to take place at my school.

¢ | have the right to terminate this research studyng time.

e | have the right to review all consent forms angksgch documents at any time up to
three years after completion of the study.

[ | grant permission to the researcher to conducabmye named research in my school as
described in the proposal.

TJ 1 DO NOT grant permission to the researcher to achthe above named research in my
school as described in the proposal.

Signature of Superintendent/Administrator Date
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APPENDIX C: Participant Recruitment Letter

January 27, 2014

Elementary Teacher
First Christian Academy
0000 Main Street

City, VA 00000

Dear Elementary Teacher:

As a graduate student in the School of Educatidnibatrty University, | am conducting research ag pa
of the requirements for a doctoral degree, and Wwaiting to invite you to participate in my study.

If you choose to participate, you will be askediltamut a teacher profile sheet, answer individual
interview questions, and participate in a focusugraith two of your peers. It should take approxieha
one hourfor you to complete the procedsilested. Your participation will be completely anongus,
and no personal, identifying information will beygred.

To participate, fill out the attached Teacher Redbheet, participate in the individual intervieand
participate in the teacher focus group. The inéenand focus group will be arranged at a convenien
time for all participants and will take place atiyschool. You will turn in your Teacher Profilbeéet to
me at the time of the individual interview. | wsléal your Profile Sheet in an envelope which bellkept
in a locked file cabinet. Both the interview &@ondus group will be audiotaped for transcription.

An informed consent document is attached to thisrlePlease sign the informed consent document and
return it to me at the time of your individual inteew. Your informed consent letter will also bepkén a
sealed envelope and stored in a locked file cabinet

Thank you for your consideration.

Sincerely,

Christy Hill
Liberty University Doctoral Candidate
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APPENDIX D: Participant Consent Form
Elementary Christian School Teachers Utilizing Biall Concepts in Classroom Management
Christy Hill
Liberty University
School of Education

You are invited to be in a research study of balaoncepts utilized in classroom management.
You were selected as a possible participant begauseadministrator chose you as a teacher who
utilizes biblical concepts in classroom managemlesrk that you read this form and ask any question
you may have before agreeing to be in the study.

This study is being conducted by Christy Hill ire thiberty University School of Education.
Background Information:

The purpose of this study is to identify what kibliconcepts elementary Christian school
teachers utilize in classroom management and hesethoncepts are incorporated. Factors influencing
teachers incorporating biblical concepts in classrananagement will also be explored.

Procedures:
If you agree to be in this study, | would ask yowb the following things:
o Fill out a Teacher Profile Sheet (approximatelylBominutes)
o Participate in an individual audiotaped intervie@pgroximately 15-20 minutes)
¢ Participate in an audiotaped focus group with téwgonr colleagues (approximately 30 minutes)

Risks and Benefits of being in the Study:

e The study has minimal risks which are no more §@nwould encounter in daily life.
e There are no direct benefits to the study othem tdding to the research on biblical classroom
management.
Compensation:
You will not be compensated for the study.
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Confidentiality:

The records of this study will be kept privatealmy sort of report I might publish, 1 will not
include any information that will make it possilbéeidentify a subject. Research records will beexto
securely and only the researcher will have acaefetrecords. All paper data will be stored sealed
envelope in a locked file cabinet. Audio recordimd interviews and focus groups will be stored in
locked file cabinet. Electronic copies of datal wé stored on a password-protected computerdait
will be disposed of in three years by the resear@teper data shredded, audio recordings deleted, a
computer files deleted). While the records of gtigdy will be kept private, there are limits of
confidentiality. | cannot assure other particigantthe focus groups will maintain each particifgmn

confidentiality and privacy.

Voluntary Nature of the Study:

Participation in this study is voluntary. Your dg&on whether or not to participate will not affgotur
current or future relations with Liberty University your school. If you decide to participate, yave free

to not answer any question or withdraw at any timiteout affecting those relationships. If you cheds
withdraw from the study, any audio recording of yall be deleted and any documents containing items
from your portion of the study (interview transdigms, Teacher Profile Sheet, etc.) will be deletad

shredded.
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Contacts and Questions:
The researcher conducting this study is Christy Mdu may ask any questions you have now. If you
have questions lateypu are encouragedo contact me.You may also contact my university supervisor,

Dr. Ellen Lowrie Black.

If you have any questions or concerns regardirgygtidy and would like to talk to someone othentha

the researcheyou are encouragedo contact the Institutional Review Board, 197 livérsity Blvd,

Suite 1837, Lynchburg, VA 24502 or emailt@liberty.edu

You will be given a copy of thisinformation to keep for your records.

Statement of Consent:

I have read and understood the above informatibavé asked questions and have received answers. |

consent to participate in the study.

| agree to be audio recorded for the interview faeds group. (Check box.) O
Signature: Date:
Signature of Investigator: Date:

IRB Code Numbers:1775.012814

IRB Expiration Date: 1/28/15
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APPENDIX E: Participant Profile Sheet

Section | — Background Information

Name:

Gender: M F

Grade Level(s) Currently Teaching:

1. How many years have you been teaching overall?

0-5 years
6-10 years
11-15 years
16-20 years
21-25 years
26-30 years
Over 30 years

N N

2. How many years have you taught at a Christian schd®

0-5 years
6-10 years
11-15 years
16-20 years
21-25 years
26-30 years
Over 30 years

@ ooo0oT

3. What is the highest degree you have earned?

a. Bachelors
b. Masters

c. Specialist
d. Doctorate

4. Have you ever taught in a public school?

a. Yes
b. No
If answering “yes” how many years?

5. Did you receive you teaching degree from a religiauor public university?

a. Religious
b. Public
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Section |l — Teaching Information

Directions for items 6 -14: For each statement, pi&se determine whether you always, sometimes, or regv

utilize the following biblical concepts in your classroom management.

Biblical Concept Always | Sometimes Never

6 Prayer during class

7 Bible verses or concepts incorporated in classrngdes

8 Bible verses referenced during regular classrocidites

9 Bible verses referenced while handling student

misbehavior

10 Referencing situations in the Bible when handlingient
behavior (example: Remember when David did nottfigh
Saul even though Saul was trying to capture David.)

11 Referencing biblical concepts such as the fruthef
Spirit, the Beatitudes, etc. in regular classroativaies
(example: fruit of the month, beatitude of the nint

12 Having students cite Bible verses in behavioraiadibns

13 Using a Bible verse or biblical concept as a citaetto

14 | Prominent posting of Bible verses/concepts in ctass

15. What other biblical concepts do you use in clasoom management? Please describe below.

Section IlIl = School Information

16. Does your school require biblical concepts incporated into your classroom?
a. Yes
b. No

If answering yes, please explain below.
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17. Has your school provided training on how to icorporate biblical concepts into your classroom?
a.Yes
b. No

If answering yes, please describe the training youave received.
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APPENDIX F: Individual Interview Template

In general, how do you define classroom management?

In general, what methods or techniques do you arseldssroom management?

. What are specific examples of utilizing biblicahcepts in classroom management?

Do you use Bible verses in classroom managemest?, xplain in detail how.

How often do you utilize biblical concepts when ldgawith classroom
management?

How effective do you think incorporating biblicadrcepts in classroom management
is in your overall classroom climate?
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APPENDIX G: Focus Group Template

These focus group questions are designed to deleed into the participants’ experiences with
incorporating biblical concepts in classroom mamagyet.

1. What have you personally experienced in terms lofdail concepts incorporated in
classroom management?

2. What situations have influenced your experiencaaadrporating biblical concepts in
your classroom management?

3. Describe in detail how your experiences of incogpiag biblical concepts in your
classroom management have empowered you as ateache

4. Explain in detail how incorporating biblical con¢gfn your classroom management
have improved your teaching.

5. What other thoughts would you add to enable otlementary Christian school teachers
to include incorporating biblical concepts in thelmssroom management?
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APPENDIX H: Individual Interview Transcriptions
Individual interview ADAM:
Researcher: Question number one, in general, hoyodiodefine classroom management?
ADAM:I would say it is one’s approach to make stivat learning is taking place. The aspect of
classroom management is that it allows studeritsatm, while things are managed in such a
way that certain things or students do not detreah from that learning taking place.
Researcher: Number two, in general, what methodsaiques do you use for classroom
management?
ADAM: Clear expectations are communicated with¢basequences communicated as well. Of
course, many reminders of those expectations $at thecame very well known to every
student. Taking opportunity to talk individually students when things did not go as should
have gone. And depending on the circumstanceg&enipture, if appropriate, not trying to
twist it, just whenever appropriate and prayer af.wrlell me the question one more time
Researcher: In general, what methods or technigligeyou use for classroom management?
ADAM: Oh, OK. Sometimes | would try to use pos#tiexamples, encouraging student
behavior by recognizing students who were behaygogd behavior that is. And just
encouraging students as they were following whatetkpectations were, encouraging them to
keep that up. So generally.
Researcher: Question number three, you touchethisratlittle bit, you can expound more if
you'd like. What are specific examples of utilighiblical concepts in classroom management?
ADAM: One of the things that | did early in my exj@nce here was | went through Scripture for
different types of student behavior, positive all a® negative. | tried to find Scriptural

reinforcement so that if | was talking with a statlabout a specific behavior, for instance, lack

159



of self-control, | had some actual passages. #inwtdike | had to think, OK, now where’s that
passage, or...l actually had a printed list and ¢jixeen that list to the teachers here. So they've
got that to reference, not that they have to ydmiitas a tool. And so, | would just have that
available, and even now | still use that list &8k with students. And as | say for positive as
well as trying to correct behavior.

Researcher: And number four, you’'ve covered tivy.question is, “Do you use Bible verses in
classroom management, and if so explain in detail.h | think you have covered that.

ADAM: | just don’t ever want us to twist it though.

Researcher: To make it fit what you want it to fit.

ADAM: Right, and to abuse the word of God or to sda student. But there are just such
wonderful passages that we can rely on as we déaktudents. And encouraging them to have
a bigger perspective on the circumstances andisinisa

Researcher: Question number five, How often dowitige biblical concepts when dealing with
classroom management?

ADAM: On the routine, day to day types of thingsayhe not as much as with specific students
and in specific situations. In establishing ifitides and expectations for a classroom. Giving
some Scriptural support to them. You know, whynaotreat one another kindly? And you
know you bring in the golden rule. That's sucheaf@ct example of Scripture supporting that.
And there’ve been several times when I've talkethwtudents about talking too much, you
know that’s one of our rules in the classroom. sBaiour hand if you want to say something.
Don't talk out of turn. And just that whole pasesdgat cites self-control. That's one of the
fruits of the Spirit, self-control. So how do weperience this situation? How do we experience

Christ helping us through what's expected in thessroom.
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Researcher: Final question, How effective do yaoktmcorporating biblical concepts in
classroom management is in your overall classrebmate?

ADAM: | think overall, very positive and very bemgal. Some of it is contingent upon who the
student is and the type of background that theyectsom. If the student is from a strong
Christian home where those kinds of things woulditwee in the normal parenting relationship
with the child it's almost like I'm just remindingBut for others it's a foreign thing, so it's arpa
of the teaching of God’s Word. So it depends @nsfudent, but overall positive. And I think
parents, overall, are appreciative when they knoware approaching it that way that we’re

trying to do what's best for the child and as lmally centered in that process as possible.
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Individual Interview BETTY

Researcher: The first question is, “In general, hdovyou define classroom management?”
BETTY: Generally, it's maintaining an atmosphereanérchildren can learn, where they can be
safe, where they feel comfortable, they're notfidanor so much in awe where they cannot feel
comfortable interacting with the teacher as welbter students.

Researcher: Question number two, “In general, wihathods or techniques do you use for
classroom management?”

BETTY: Being in an art room situation, | have sotniegs that are different. We discuss at the
beginning of the year procedures for my room, hlogytwill address each other, how we will
look at art work without being critical. And jushysical things, we have stools in my room,
they may not ever put their feet in the stool beeathey’'ll fall off and hit their head on the
cement floor. So we have some rules that are ptiecery rules that sound just really harsh,
unless you're in the classroom and see the coneegs®f them. So we have those kinds of
rules.

Researcher: Alright, number three, “What are speaamples of utilizing biblical concepts in
classroom management?”

BETTY: With the small children, you're still biggénan they are, and they're still in awe of the
teacher, they don’t get used to you because thigysee you every other week. So classroom
management is generally is just really easy. Yustijemind them, this is what we do. As they
get older nearing middle school, they start getimtependent, and sometimes they get so
independent they start leading their classmatéseinvrong direction. When | deal with them
individually, | deal with them...I try to be positiweith them. You're a leader. God’s given you

leadership abilities. Are you leading your classsan the correct way? | feel like we
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cannot...we must not use the Bible as a bat andtbeat on the head with it. They'd hate it.
But if you remind them of who they are and that Gad a plan for them. They don’t always get
what you're talking about, but you've got to stssmewhere.

Researcher: Question number four, “Do you use Bigeses in classroom management? If so,
explain in detail how.”

BETTY: Ok, we have some general rules in the ctamsr And | don’t go over them with lower
elementary, but with upper elementary. We haveetistandard rules. These are very general
and you see them everywhere. Before you spealyaskelf is it true? Is it necessary? And
there’s a third one...I forgot the third one, butway. | got those three general rules, Is it true?
Is it necessary? And is it kind? | got these fraublic school teacher, but they are so
applicable. There are Scripture verses that go thigm that tell us that we should act this way.
So we talk about that. This is how we are gointalioin the classroom. And those are posted
in my room.

Researcher: Question number five, “How often do ytlize biblical concepts when dealing
with classroom management?”

BETTY: Well, in the everyday scheme of things, vedin there to get busy. It doesn’t come up
until there’s a problem usually. But of course Using them as I'm managing the kids, are you
being kind? Are you being obedient? Are you doifat you're supposed to do? Are you
taking care of God’s equipment? Treat it that wahose types of things are ongoing. But then
in disciplining students who are misbehaving.

Researcher: OK, final question, “How effectiveydm think incorporating biblical concepts in

classroom management is in your overall classrobmate?”
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BETTY: Well | think it's effective because all ttuis God’s truth. And if there is any way,
there’s a right way to do something, it would balaical way because all truth is God’s truth.
So even your management in your classroom is Gadtls. So, | think that this is very effective
because anything else is untrue, it's not goingddk or it's copying what’s already been said.
It does work. Do students always respond bibjy¢aNo. But if you keep up and have the help

of the family and administration and others, itlwitentually work.
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Individual Interview CATHY

Researcher: The first question | have is, “In geiehow do you define classroom
management?”

CATHY: Just making sure that the children are batgJistening and the classroom is in a
controlled environment so that we can teach anah laathe same time.

Researcher: Question number two, “In general, winathods or techniques do you use for
classroom management?”

CATHY: | do a lot of singing and we use a lot obRi Scripture and transition through song and
movement in order to maintain the classroom enwviremt. At the age | teach, that definitely
seems to be the key.

Researcher: Question number three, “What are gpeexamples of utilizing biblical concepts
in classroom management?”

CATHY: Ok for kindness we use Ephesians 4:32, bkiyé one to another, tenderhearted. We
put it to a song. So we recite that all throughdly. We also sing, encourage one another and
build each other up. We sing that and any timecthielren are helping another child, we stop
and we sing and we say, “Oh, they've encouragel eter.” Even if they start arguing and
fighting we take them to the side and we talk alvahy it was wrong, you know. And then we
ask the one that has done wrong will ask forgiveresl the other one immediately says, “Oh |
forgive you.” And they hug and then we say thel®i\erse “Be ye kind one to another,
tenderhearted, forgiving one another.” So we talua what that really means. We also talk
about being doers of the word and not hearers @uylames 1:22a. And now that we're in the
month of February we’re all talking about love amuoat love is and that Christ is love. And by

having the love we’re showing it to others. Wedng | John 4:9. So all through the year
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we’re constantly not just learning the memory vey&eit we're learning what they really mean
and then acting them out. Hopefully it's plantiots of little seeds.

Researcher: And this question goes right alongp Wiait, “Do you use Bible verses in classroom
management?” And you just explained in detail lyow use Bible verses, so | think we've
covered that one.

Question number five, “How often do you utilizeliodd concepts when dealing with classroom
management?”

CATHY: | use biblical concepts probably every tittra dealing with classroom management
because | explain to them that it's God’s way. i$la God of order and He wants us to be in
order and He wants us to do our best in everythiaglo. So whether we’re doing in word or
deed we do to the glory of God. So probably altime.

Researcher: Question number six, this is the fipedstion. “How effective do you think
incorporating biblical concepts in classroom managt is in your overall classroom
climate?”

CATHY: To me it's the only answer for effectivenedsa all my years teaching I'm learning the
more | teach the more | realize that if we have @®the center and we use His Word in

everything that is what is going to help the cleldiearn the most.
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Individual Interview DEBBIE

Researcher: Number one, “In general, how do youngeflassroom management?’

DEBBIE: Classroom management is, to me, keepinglanice between the fun side of education
to where they can be more free to express thensdiue yet maintaining control at the same
time. So it's not necessarily a rigid where yowd#o say sit in your seat, and you have to sit a
certain way and answer a certain way. It's helpiregn to feel free to express themselves, yet
maintaining an overall control and balance of tieasion.

Researcher: OK, question number two, “In genendiat methods or techniques do you use in
classroom management.”

DEBBIE: Are you asking for...my classroom managerfient

Researcher: Strategies...things you use in your iass for management.

DEBBIE: Generally, I, of course, make sure theyasare of the rules and make sure they
understand the rules. | have Scriptures on displagre | get my rules from, so it’s not just my
random rules. | base them on the Scriptures. 'Jtta first step and then once | make sure they
understand the rules, | usually give them a warffittiey have an infraction, and then time off
of recess. Usually, that is very effective, theyp'd want to lose that recess time. If it's
something very serious, you know, a note home wbalthe next step, and then ultimately,
what you don’t want to do is to have to send thertihé Administrator. But if that’s the last
thing you have to resort to, then | have done blefdre too.

Researcher: Number three, “What are some speexanples in utilizing biblical concepts in
classroom management?”

DEBBIE: I try to discuss with the students what Bible says about how we treat others. We

should put others first, for example, prefer yorotbers and sisters in the Lord. That, you know,
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incorporates sharing, taking turns, playing faidgjng a good sport, respecting other people’s
property, you know. And...could you repeat the goestplease? I'm sorry.

Researcher: Alright, “What are some specific exb®n utilizing biblical concepts in

classroom management?”

DEBBIE: Those are types of things, if they’'re malling to share, what would Jesus do? Jesus
is our example to follow. We need to speak kirtdlpthers, because again, that's what Jesus
would want us to do.

Researcher: Ok, question number four, “Do you Bdse verses in classroom management? |If
so, could you explain in detail how you use them.”

DEBBIE: Occasionally, | have used Bible versesstdo make sure, again, what God expects us
to do. And hopefully, the students have accepésdslas their Savior, if not, then you have to
have that balance there in your classroom managesatmgs.

Researcher: Ok, question number five, “How ofterydu utilize biblical concepts when dealing
with classroom management?”

DEBBIE: How often meaning?

Researcher: Is it something you do daily, is mething you do occasionally? Does it depend
on the situation?

DEBBIE: It depends on the situation, it dependshenday, again you always want to encourage
them to follow Jesus’ example and what He wouldtweto do, and how He would want us to
treat others. Even respect for authority, thaiddressed in the Bible, respect those who are over
you in the Lord. If it's a respectful type setfinl mean | really can’t put a time frame ontit, i

just depends on the situation, and each situatisricnbe handled at the moment, and it’s not
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like a set thing, “Oh | have to do this.” You hawedo what the Lord leads you to do in the
moment that you’re in and the situation that yourre

Researcher: Final question, “How effective do yomk utilizing biblical concepts in classroom
management is in your overall classroom climate?”

DEBBIE: Overall, it would be very beneficial becaubat is our guideline to follow is God’s
Word. And because we are in a Christian atmospherdnave that privilege and that
responsibility to teach those Christian princiglesur students. But at the same time, it also has
to fall on the student and how it's received bynthi€their heart is willing to receive the
instruction that you're giving them. But it's vemmportant to incorporate the Scripture into your

classroom management.
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Individual Interview ELAINE

Researcher: The first question is, “In generalwhdo you define classroom management?”
ELAINE: Classroom management is what the teaches ¢ help things flow smoothly in her
classroom, how she lays out her day, her lessonshaw she interacts with the children. And
what you do with situations that arise that argoing the way you would like for them to go.
Researcher: Ok, question number two, “In genamddat methods or techniques do you use for
classroom management?”

ELAINE: I like to use positive reinforcement withe children. | try to have a system of
rewards and | try to focus on those rewards, althadhey know there are consequences if they
don’t do what they are asked to do. I like to foom the rewards. | like to give individual
rewards and then | have a system where | give wtlaksroom rewards. | especially like to
give them a reward if they go to a special clagsthry come back with a good report. Then the
whole class gets a reward for that because | realhyt them to go other places and be well
behaved. | know they are going to behave for rag| hate for my class to go to music and
misbehave or go somewhere and come back with agipadt. So that works well.

Researcher: Question number three, “What are sexagnples of utilizing biblical concepts in
classroom management?”

ELAINE: If the child misbehaves, often when | talith them, | will ask them what does the
Bible say? And usually they’'ll know what they'repposed to have done. Then | will remind
them, I will give them a Scripture, and tell therhatthe Bible says and this is God’'s Word, and
we obey this we are not only pleasing the teadhdr(od first of all. So, and we use Bible
references throughout most of the day. We tryritagat in with even the subject matter as far as

this is the way God has designed things or Godsbathis up. Even with your calendar time, 7
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days in a week. You can bring that out, you kn@ed set that up from the very beginning with
the 7 days of creation. We've been talking abmaétand how the years are numbered and the
B.C. and the A.D. and all of our calendar systenv bt relates back to and is based on the life
of Jesus Christ. We try to tie everything in wa tahelp them realize that Bible isn't just a
separate subject that is at a certain time. Hesmarbe a part of every part of our life, so we tr
to get them to relate. It's not just that Biblass, but it fits in all the subjects because He’s
really in everything we do.

Researcher: Question number four, you touchedisret little bit. “Do you use Bible verses in
classroom management? If so, explain in detail.how

ELAINE: Yes. | don’'t have verses, | think that wase of the questions you asked. If | used
verses with my classroom rules. And that's oneghidon’t have, is verses with those rules. |
have them throughout the classroom. | do use #eehwork with them. And not only just in
the discipline, but like when they've done someghi@ally well. | would say “this is pleasing”
or “you did your best.” And that's what God wantsto do our very best. Our class motto is
“be the best you can be” because that's what Godsaaf us and then when you do that, you've
pleased Him, you please your teacher, you pleaseparents. You know it doesn’t mean that
you have to have an “A” but when you’ve done yoesstbthat’s all that can be expected or
required of you. Then in discipline then when tkdey’t do something they should have done |
try to again explain to them you know, when yousdmething wrong, it doesn’t mean that |
don’t love you anymore. Or that when you failditesn’t mean that God doesn’t love you
anymore. He still loves us no matter what. Najhean separate us from His love. And when
you do things wrong in the classroom, it doesn’amedon’t love you, but there are

consequences to our wrongdoings. | still love yaui,because you did this, you've got a
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consequence, you've got something that you wik lagrivilege or you will have to do
something you don’t enjoy doing. You know, thattsi thing. | try to bring in how that our
actions have consequences, even though the Ietd there. | can discipline a child and still
hug them and love them. I'm sorry that you digtlaind hopefully you'll make a better choice
next time. This was not a good choice. | get thesay, “was that a very good choice?” | get
them to admit, “no that wasn’t very wise.” We datk about what should you have done? Or
use a Scripture to remind them of God’s love and Hi@ wants us to do our best. But the fact
that we all do mistakes, we all make them. Sornatthe only one, you may be the only one
this minute, but everybody does. But when you oo jyist have to correct it.

Researcher: Question number five, “How often do yblize biblical concepts in classroom
management?”

ELAINE: Probably most of the time | do. | know tkeare times when | just deal with
something, and | don’t bring in a biblical refererar a biblical reminder. So, but most of the
time | try to do that.

Researcher: Final question, number six. “How e&tifee do you think incorporating biblical
concepts in classroom management is in your classrdimate?”

ELAINE: | think it's very effective, because thewmg children are pleasers for the most part.
They want to please, you know, not only their tegicH think they understand the general
concept of our Heavenly Father who loves them ageg study the rules, the commandments,
and | think they want to please. So | think thet jto remind them that when you do that it

makes us sad because you didn’t do the right thiBig. you know, we still love you.
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Individual Interview FREDA

Researcher: Question number one, “In general, kdowou define classroom management?”
FREDA: | guess classroom management is the way iny class, discipline if need be. It's
everything...scheduling, it's just my class. What joing to do!

Researcher: Question number two, “In general, winathods or techniques do you use in your
classroom management?”

FREDA: That can mean a lot of things. Ok, we rasehand, | have open discussions,
guestion/answer. If we are...I can’t think...in a cersation and someone butts in, and they're
not supposed to, I'm going to say, “Excuse me, $ tedking or they were talking, you need to
wait your turn.” Or even misbehavior, | deal with We use a card system where they have to
pull a card and, you know, there’s four cards.e&ch one gets to where there’s a warning, five
minutes off recess, lunch detention, then | calepts. With fifth grade, sometimes | don’t have
too much trouble. Is that what you're looking for?

Researcher: Yes...remember there’s no right or waorgyver. Let’'s go on to question number
three, “What are some specific examples of utidjziblical concepts in classroom
management?”

FREDA: Well, on my wall I have...l don’t know whatd called...l'll just use politeness rules.

| will use Ephesians 4:32 and you know, if | semeone that’s not being kind, I'm going to say,
“Look at our wall here. Remember what Ephesia2 4ays? Be ye kind one to another.” Or,
I’'m thinking, there are with science, there ardaldént sections that we're doing, different units
that we're doing that | will search for Scripturerses that will go along with that to prove the
biblical version, this is true and what have y@ays of creation, we usually start out with that

every year and go over what's created on each 8aywe read that together and | tell my
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students also, “Don’t just take my word for it.” h&h | give a Scripture out. In Psalms it says
this. | want them to go look for it to make sutig,she telling us the truth or not?” History...my
5™ grade history | love because it's old world, anstarts way back at creation and so | can say,
“Do you see how this is tying in with the time shlah or the time of Noah?” So my kids are
really excited about that because they can seéttied in too. Math, of course, it's usually Har
to tie that in, but | always use the, | can’t thofiKkhe reference. “Things are done in order and in
an orderly fashion.” Discipline wise, “Is this home’re supposed to act? Can you give me an
example of something in the Bible where this happé@n How did they deal with that?” So, I try
to incorporate it in as often as | can.

Researcher: Question number four, you alludedhi® it your previous answer, but “Do you
use Bible verses in your classroom managementifaedexplain in detail how.”

FREDA: You can ask my students. In Bible espegialle do use Bible verses in a lot of things.
In the subject of Bible in particular, | will salydt whatever the verse says. Let's say for
example, Ephesians 4:32 it says “Be ye kind orentither, tenderhearted, forgiving one
another, even as Christ...” So | may say it in aedéht fashion. | will say that is the Mrs.
version. lItis not God’s version, but I'm justitrg to explain a little bit. But even the story,
we’re doing the story Samson, and in the storyash§on. When he wanted to get married, he
saw this girl, yeah, and took her out on a datd,lanmm, she’s not for me. You know, kind of
make it today time frame so they understand they stBut we go back and we read or we will
read the story from the Bible first and then | wgily, “OK, let’s close this. Students, here is the
Mrs. ___ version,” so they will understand anddd¢hose passages several times before | do
my version so that I'm not misleading them. Andrthyes, | use other verses with English even.

Or various different translations. | brought imi§iJames, the NIV, American Standard, and
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ESL. Whatever it is, the ESL. We had severakddht students read the same verse from each
version and they were able to see with a story yxauv opinion and your version of how you see
an incident is different than how they saw it, od know, and so that tied in, | don’t remember
the exact reference | used. But that tied intolEBh@nd writing as well.

Researcher: All right, question number five, “Hotten, and this can be general, do you utilize
biblical concepts when dealing with classroom mamagnt?”

It doesn’t have to be a certain number.

FREDA: Yeah, I'm not going to say...l don’t use it af the time. | guess | would say it's not
never. Maybe if | had to percentage it maybe 73gd? Because sometimes it's the same
problem. We’re not being kind, or we're talkingptmuch, you know. So | would say maybe 70
percent of the time. Especially if there is a re#tation, and we will talk about that. What do
you think we need to do? Where do you think wewargo to find this?

Researcher: OK, final question, “How effectiveydm think incorporating biblical concepts in
your classroom management is in your overall clagsr climate?”

FREDA: | think, yeah, in my classroom | think ipsetty effective. Because most of them can
respond with an example or a verse. | know théeBiomean, you know what | mean by that.
But do | always do the right thing? No. So theyhat way also. But, yeah, | think we do, and
I've heard back from different parents that shegssthat you told her about da da da da. So |

think they’re getting it, yes.
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APPENDIX I: Focus Group Transcriptions
First Christian School Focus Group
Researcher: Question number one for the group ifdthave you personally experienced in
terms of biblical concepts incorporated in classromanagement?”
BETTY: Do you mean of us managing a classroom orgoim a classroom that was managed
biblically?
Researcher: | would say as a teacher of a classrtwobe more specific.
ADAM: In our setting, | think most parents apprdeias managing our classrooms that way.
And of course, all the parents are at differentgdain their relationship with Christ, and some
who don't really know Him personally but really wahis kind of environment, knowing that
the Bible is the foundation in all that we do here.
CATHY: I can't help but think of the Bible verseathsays His word will not go void. And so if
we are constantly sharing God’s Word with them tdigtoverse, through song, through
classroom management, with behaving or not beind, lar doing other things. We are
constantly sharing that with them. Things are tami$y going in, it's not going void. So
eventually, they're going to get it, and then thlieyjoing to take it home and share it with their
parents. So even if their parents are at a diffdesel, these kids are even going home and
sharing it, and it has a wonderful effect all theyvaround.
Researcher: Any other thoughts of your personakegpces?
BETTY: I've had feedback dealing with students vane having a difficult time getting along
with others and just one of those classes. I"adtdeith them about leadership and how God has
given them an ability to lead and how that theyenleading in the wrong way. I've had

feedback from the parent, thanking me for approagthe misbehavior in that way instead of
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beating him over the head. But approaching it feobblical viewpoint, getting him to look at
his behavior from a different standpoint.

Researcher: Any other thoughts on that question?

ADAM: And of course based on the age of the chilayv you would approach him.

BETTY: Yes.

ADAM: Where at the very young age, your more instite, and as they get a little bit older, in
the elementary years, you are wanting them to staking application. Instead of always
saying, “This is what the Bible says” or “This is\&t you’ve done” approach it from a higher
level of thinking, application and evaluation aydthesizing what they’'ve learned. Instead of
saying “This is what the Bible says” or “Tell mehat does the Bible say about this?” and being
ready but not always taking the lead there.

Researcher: OK, question number two. “What sitwaihave influenced your experiences of
incorporating biblical concepts in your classroonamagement?” This can be in your
classroom, this can be personal, so any experiensguations that have affected your
incorporation of biblical concepts in your classraananagement. I'll give you a moment to
think about that.

ADAM: The thing that jJumps out first to me is | wa public school teacher, where there were
principles | was able to reinforce, but | couldrgally bring in the Bible so that influenced me
when | came here knowing we have the freedom t@amsks Word. And so just that public
school experience influencing Christian school exnee.

BETTY: And mine is similar but from a student stpoaht. Our children went to public school.
Our oldest son went to public school in kindergatteough & grade and his teacher, my

husband was a pastor, looked at us as somethittlg dower than the turnip plant. |1 mean,
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just...she probably thought we handled snakes, tra@enlfit. And this was in West Virginia, so
she was equating us with what she had thought alRuttshe, so when she disciplined our
child, it was strange, it was an open classroothanthere were no rules, just odd. And then in
first grade the teacher laughed at his misbehabidrthen she would complain to us about how
he misbehaved. | had been in there when she lduggh@m. So just no consistent classroom
management at all. And things of the Lord weré ggorned. That really convicted us about
Christian education. Putting our kids in a Chastschool, we eventually started a school at our
church. But that was the turning point really st

Researcher: And then | guess as you are now tegdbimistian school...

BETTY: Yes, then you bring that into teaching amd yinderstand where parents are coming
from. When you’ve experienced that and you heamtlaying...the Lord has to bring
everything to the point of being obedient to Hind avhat applies to one person it may take
something different for another person. They hawvet the Lord work there. But that really
influenced then how we approach and how | approaglelassroom and so forth.

CATHY: For me, I've been in Christian education emtire life, and as I've gotten older I've
seen the importance of where you are homeschoolingChristian school, as long as
everything that you're teaching is centered aratnedWord of God you won't go wrong. And
so | see the importance of even in my own life peasly. When | got to college, | really saw
the difference, even with the people | was roonwhg had been in secular schools we have
had, even though it was memorization it was Bib&mary. We knew how to memorize and
they would struggle in that area because they kadrbeen taught. And | saw that as a benefit.
And then for my own children, just being here, aredalso go to we’re able to minister to those

outside in public schools. Just their worldviewatally different. And once these kids are
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being infiltrated with that secular worldview ty tto change their thinking is really hard to do.

It really is because they've been told this and this and they totally believe it's true. Just
constantly giving the Word of God. And for my owmldren here, it's been wonderful because
the teachers — their personal experiences, andgilieypersonal stories - why it's important to
be praying for a missionary. My ninth grader, sbmes home and constantly telling me about
the librarian who's telling her stories that shay@d for something, and stories that relate. And
so she’s seen that this really does work.

Researcher: Any other thoughts before we move on?

BETTY: Ithink with the Christian classroom managet in Christian school, everything is
building. You're building precept upon preceptowWte not trying to manage from this world
view teaching these children that all of their pasevant them to do something different. We're
all together aiming at the same goal. So thisiikling precept upon precept. Even if the
parents are not in the same place in their Chnidtie. Generally, they see, eventually, where
you're going with it. So you're able to build upeach year because we have the same children
year after year, you're able to build on what’srbbeilt in the past. You know what’s been built
in the past. And it's just precept upon precepainafter year. It's just a real blessing to ble ab
to do that.

Researcher: OK. That was number two. NumbeetHi@escribe in detail how your
experiences of incorporating biblical concepts aquyclassroom management have empowered
you as a teacher?”

So your experiences, how do they empower you adde¢ter teacher, to feel good about your

teaching, it's those kinds of things we’re lookinghere.
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BETTY: Since we are teaching in a Christian schand since all truth is God'’s truth, and if we
are using biblical classroom management, so we Rhasas true, it should and does give me
personally confidence that I'm doing the right thninNow | may not always incorporating it the
right way and | might need to correct that, buhbw that the goal is the correct goal. And I'm
heading in the right direction. Now | might not&eplying it the way it should be. | might need
to learn how to do that better, but still we hawv@G truth so there can be no mistake when
we’re doing what we should be doing.

Researcher: Any other thoughts?

ADAM: Would you repeat the question?

Researcher: Describe in detail how your experieraf@acorporating biblical concepts in your
classroom management have empowered you as a t8ache

CATHY: Well personally, | mean, I'm really blessbdcause | get to work with the younger
ones, and | have seen the power of God so many tivhen in a situation and you start singing
God’s Word to them. You can just see the softoédiseir heart. Just the power of the Holy
Spirit when you are at that moment when you dontw what to do with that child. You know,
you’re battling that situation and you're thinkif@K, how am | going to handle this?” You
start praying and the Holy Spirit just starts watkand you can feel the power. And He speaks
through you, and there’s the softening. I've gotie experience that so many times and that’'s
why [ think it's just such a blessing. But thatyonomes because God is so powerful and His
Word is so powerful. To be able to see that oaily dhasis is amazing!

ADAM: But also on the other hand, you see the gnattwork as well, because when you're
doing life change God’s way, it doesn’t always gasmoothly or the outcome is not exactly

what you would expect or desire. But at the enthefday you have to say, “OK, they didn’t
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respond, maybe the parents didn’t support compldbeit you have peace that you handled it the
way God wanted you to handle it even if the outcovaen’t wonderful. Then you’ve just got to
trust like what you were saying from Isaiah, ittst igoing to return void. So God might use this
years later, and | see that happen because I'vsthddnts come back to me years later and say
this is how | responded and now | can see wherer@aht that for good. It's just neat to see it
from that perspective.

Researcher: any other thoughts on that before weenoo? Alright, that was number three.
Number four, “Explain in detail how incorporatingddical concepts in your classroom
management have improved your teaching.”

CATHY: If | cannot manage | will not be able to ¢da You will spend your time doing
disciplinary actions. In the classroom that weéhexe’re constantly you know, reviewing the
verses and going over it and you can see them tinerbeginning of the year until the end of the
year how they understand and what it really measgen in our own lives, we’ve got to be
making sure the Word of God is being lived outum own life in order to be teaching it to them.
Researcher: Other thoughts? How has incorporabiigical concepts improved your teaching?
Or has it?

ADAM: As you have successful classroom managenitinbproves it because you are free to
do it. But as long as you have children involved'ye always going to have those opportunities
to remind and even just to bend over and when évieys going well you can just bend over
and say, “I'm really pleased to see how well yowogng in this area. Maybe something you've
dealt with them before and you can use that to @émage them because when you look at
classroom management, it’s really what we’re atiigbn the truest sense, because we think of

discipleship. And we think of discipline as itgig with discipleship and so it’'s really all that
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we’re about. Trying to see these students of earisrace Jesus as Savior and Lord of their life.
| think it frees you if you have successful classnomanagement, not that it happens every
moment of every day, but overall you're free tovdmat you need to do. And that is go beyond
that to teach your math and your science and aill gther subjects.

BETTY: Ithink it frees yourself sometimes wheruylmave those children who resist warning or
whatever. It frees you to understand they're remtassarily rebelling against you. It's not you
that they’re mad at. They're rebelling againstitbed. And the Lord’s put you there for a
purpose, so that really frees you to do what yadrte do.

Researcher: Any other thoughts on this questi@¥’, number five is very open ended. “What
other thoughts would you add to our discussiomtabée other elementary Christian school
teachers to include incorporating biblical conceptgheir classroom management?” This is
kind of free thoughts that you have on the sulgébiblical classroom management.

ADAM: Just encourage people to have a network afreales, the camaraderie that if you're in
the midst of some difficulty in classroom managethsemetimes it's good just to have someone
come along side of you and say, “I know what yogoeng through and have you tried this?”
“Have you considered this?” Just to be able ta baah other’s burdens in that way. So | guess
what | would say is seek out people who you caliyrehare the burden with and then who
knows what the Lord will open up through a colleaga co-worker whose maybe had the exact
same experience and can give you some help imabatd. Good counsel.

BETTY: Ithink, that in a classroom, when you’edtghg classroom management procedures,
rules and so forth. When you do it biblically, tireally releases you to do what's right, but it
also removes you from the equation. So that wbhemesne contests, “Well | don’t understand

why...” You can say, well we’re doing this becausis th what we’re reinforcing from
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Scripture. We don’t say negative things about smdg else’s art work for instance because we
are kind. And it would also frustrate them, andi@uld also hurt them. And those are three
areas that we talk about as Christians. So wetdorthat. That's why we’re not going to
tolerate that behavior. It ceases to be your aehyour rule and your desire. It's what the Lord
wants and what He would choose. It really relegsesfrom the equation in the certain way you
are acting. And of course, you can act incorredtly it still gives more authority to what you
are doing and releases you from being, | guesdbeguy.

Researcher: Any other thoughts?

CATHY: Well, God is a God of law and love and ard&nd those are all three things we have
to have in the classroom in order to have classagement and to have children learning and to
also succeed in learning. Because we supposesltiailaling up and encouraging them, but at
the same time we have to have rules and regulatiBosthere are instances where we see the
love, too. And order. God is not a god of chas. | think the whole time to not think of it as
our classroom, but as His. And once we do thatdamay it His way, we’ll have a successful
classroom, no matter what grade level you teachndrad you do.

ADAM: Beyond that | think it's important, and thgoes beyond the classroom, but it directly
impacts the classroom. That is that schools hamneesestablished guidelines for classroom
management. Not that we're trying to make everytitle robots, so you have to handle things
just one way. But at least some general paramatetguidelines that would help a teacher, just
like what we have. If it's a first offense, secondso forth. So that there’s that support, too.
Trying to be consistent, but also recognizing thate all uniqguely made and we sometimes
mishandle it. Or we might handle it differentlyea though it's not the right or the wrong way.

It's just a different way.
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BETTY: And you handle things differently with deifent students, too. | think about my son
who attended public school in kindergarten. Thag &n open classroom where there were no
rules. There were no rules. My husband and Igkketeacher, who was the head of the
department of the whole county, “Well, what do ymiif they break a rule?” She said, “Well
everybody stops and we discuss that rule.” Wdilawif the first rule they break ends up with a
child...they had homemade tables with sharp edgesningrand falling and putting their eye
out on that table? She didn’'t have an answer. cldssroom was in chaos all the time. And my
son is somewhat ADHD, so that was awful. There me@peace, no order, and he had a hard
time learning there because there was no ordenarstructure. And | think God wants us, like
she said that God is a god of order and not cleambsthat’'s how He plans for us to learn. Those
principles just really reinforce that.

CATHY: Ithink it also gives peace to the pare¢sause they know there’s guidelines. They
are entrusting their kids with us as a school antkachers. So they know what our guidelines
are going to be and they know the rules and whagxpect from the students. Not just rules,
but how we expect them to behave and how we expent to always do their best when they're
doing their work. 1think that also gives...we’ré ah the same page and that’'s going to mean
better success for the students and for us asomlsch

Researcher: Ok, well that was the final questi@hanks for your participation.
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Second Christian School Focus Group

Researcher: The first question is, “What have yetspnally experienced in terms of biblical
concepts incorporated in classroom management®@illllet you think about on for a moment.
And this is very broad and open. Whoever wanssad can start and we can discuss.
FREDA: | take it as, what are you personally eigrering. So I'm taking it as when | was a
child or in college. Is that what you're thinking?

ELAINE: Well, I didn’t, | was thinking about whathave personally experienced in my
classroom.

Researcher: But that's ok, you can tell me what (FREDA) think and you can tell me what
you think (ELAINE). It can be different.

FREDA: | was taking it that you meant me personaltythat it would possibly carry over into
my classroom.

Researcher: Did you have experiences of that e&tur

FREDA: | did. Most of my schooling has been infa&i€tian school. Even kindergarten. And
way back in kindergarten | can remember memoritiregLord is my Shepherd, Psalms 23.
ELAINE: Yes, she can remember memorizing.

FREDA: | can. | remember that. And then our Gaisschool was at our church. Even some
of my experiences there | share with my classroenabse yesterday in our meeting our
administrator mentioned to talk to your classesualbdnen a new student came in. Well, it just
happens to work. I'm doinBoll of Thunderand | have a student that is segregated for two
days, every two days and it changes. And it justked in with today even in today’s time
frame segregation still happens. Even though wedteneaning to, if they’re handicapped we

segregate them or job wise or whatever. So | wbsta share that with my class. Because in
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our high school, Christian school kids were here public school kids were here in our youth
group. And so, but that’s what | took it to medrshare some of those things to let my class
learn. What did you (ELAINE) think?

ELAINE: Well, | couldn’t relate to it like that lmause | went to public school for my whole
schooling. | went to public college as well, ang masters’ degree. | never did go a Christian
school until I went to Liberty to get my endorsemienearly childhood education. | started
about a year, maybe a year and a half, beforestihisol opened. So, that was my first
experience at Liberty with anything Christian rgafl a classroom. | wanted to go there because
of that, | mean, | knew | was going to be teachiege. And | had no background, plus | wanted
to get that endorsement in early childhood edunatitust the difference in the atmosphere of
the school is just so different from what | had ex@nced elsewhere. And just so | don’'t have
those experiences to draw from, and | wish | did koow, but I just didn’'t’ have that to draw
from. | just got so much from being here in theb@ol. | had to learn a lot myself about how to
relate, how to tie in the Bible with every aspefcyaur life and to work in those biblical
principles and into your academics. That waswggle for me how do you make this relate this
to the Bible. In every aspect, not just the Bib¥ou know, just every aspect, and the discipline,
and trying to, | just saw the wisdom when | wasnigyto counsel students on their behavior
looking at what the Bible says, it's not just ydeacher and it's not just your parents, but this is
what God’s Word says. This is the ultimate sotine¢ we go by, so it was a real education for
me in coming here and just getting that trainindhow to just weave it all together for your
whole life. You just, you know, | think we come sgpmetimes through our churches, here’s
church, and here’s school, and here’s the restydifenand it's not all woven together. But |

think that being in a Christian school you're atdesee the wisdom behind that was God'’s
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design. And | sometimes think as Christians waalorealize that was His design, that He truly
does want to be a part of every single thing trethe. Every subject that we teach, everything
that we do with our children. He wants to be ia thidst of that. He’s, like | tell the children,
He’s not going to band you over the head, or Hetsgoing to butt in, but He’s going to wait for
you to ask Him. But He’s waiting, He’s right ther@/e had that Scripture today about in our
handwriting, we had the Scripture, “draw nigh tod@md He will draw nigh to you.” And one
of the children wanted to know what does draw mggan? And | said well, it means get close
to and God is here and He’s waiting for us to cap@nd get close to Him. He’s not going to
come over and force us to be with Him. He’s jastré waiting for us to come over and get close
to Him. And He’s there and He'll be close to usasen as we get close to Him we’re with Him.
So it’'s kind of been a process for me.

DEBBIE: | kind of interpreted the question like stid, but then we kind of think alike anyway.

| started out actually in a Christian school. Maddvas the principal and my mom was...it was
an ACE program...l don’t know if you're familiar witlhat. She was kind of like the supervisor
or something of the elementary department. S@# kindergarten through fourth, so
unfortunately, |1 don’t have a lot of the Christidaiblical things to draw on but | do remember
learning Bible verses, and they would have it gesaithat if you learned a certain amount of
Bible verses then you had certain extra privildggsed on how many Scriptures you
memorized. You got more privileges for more verges know, not as good privileges as being
though you didn’t learn as many. But going baclwtat you were saying (FREDA), about
being segregated, in fifth grade | had to switcpublic school. And it was a completely
different environment, and | was a little bit, ykmow, | felt segregated a little bit because |

didn’t quite fit into their mold. And then fortutedy, | finished school in a public school until |
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went to college. | wentto Lee. But, my memoryadt was they were preparing us to go to
public school. | wish I would have had more, | mé&an sure Liberty does better at this, | wish |
would have had more of a training in if you wantedjo to a Christian school then these are
things you need to do. So basically, like (ELAINEBave gleaned a lot from just being here
really about the biblical integration. In factigths the first place | had even really heard that
term. You know you need to integrate into everyjsct. | know you're doing classroom
management, but it’s still the same thing.

Researcher: It's all a part.

DEBBIE: It's the same thing. So this was reallyem though | had taught in Christian schools
before | came here, this is the first place thzd ever really heard the concept mentioned. So
I've had to glean a lot from, you know, others @od administrator.

FREDA: Even at that, | was in a church school.y&e would think, yeah, we had chapel three
times a week, and Bible, but they didn’t reallyarmorate that in all our subjects. We tend to
compartmentalize...this one God can come in to, luatliox here, we need to keep this over
here we can'’t let God see. Even though we knowaie

ELAINE: One thing I thought about was that you é&o purposely, it doesn’t just come
automatic. You have to purposely plan to.

DEBBIE and FREDA: Yes.

ELAINE: To integrate the Scripture into what yae @oing.

DEBBIE: Because if you don't, it's not that you mea, but you get so busy in your routine that
it’s not that you mean to leave that out, it’s jthet you're on such a tight schedule, trying to fi
everything in and get things done. That it's e@syou know, like you (ELAINE) said you have

to plan to naturally do that though.
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FREDA: You know there are some subjects that aseeto put it in.

DEBBIE: Not math.

FREDA: And some are not as easy.

Researcher: Ok. We’ll move on to question nurheer “What specific situations...we've
touched on this just a little bit, so think if tké& anything else...have influenced your
experiences of incorporating biblical concepts auyclassroom management?” We've
touched on that a little bit, each of you did. Bunhk if there is anything else, maybe in a
specific instance in your classroom managementpmé#yere was an experience that influenced
you as you dealt with that situation. You can g that way or anything else. Any situations
that influenced your experiences.

ELAINE: Sometimes listening to other teachers wtiey’ve told me this happened in my
classroom today and this is how | handled it andtwhey said to the child. And how they
brought in the Scripture, and that's made a bigrespion on me. Plus we did our curriculum
guides, when we did those for our ACSI accreditgtiwe were for each subject we had to
include that, that made us take a really hard Etokk what Scripture is there out there that
really ties in and relates to the curriculum. Ahdn a lot of the books we started using are A
Beka, they bring in a lot of Scripture with theeswe and the health and history. They bring in a
lot of Scripture that sometimes can be relatethéochildren’s behavior as well.

Researcher: Anyone else?

DEBBIE: | think it depends on the class. It sedikeseach class has its own...I mean it doesn’t
seem...it is, that each class has its own uniquefsgtaracteristics. And there’s always it seems
like one dominating, is that the right word? Clesgathat wants to seep in, like you have some

that wants to be the showboats and not let othefssi, or you have the people who aren’t
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willing to share or the people who complain. Sbihk God uses those to teach you ways to
using His Word, train them to cope better with titiiferent character, you know, kind of
redirect their behavior | guess. What ELAINE wagisg too, it's not that you're trying to
eavesdrop, you know, when you share the playgreudtidothers and they're gently
reprimanding another student. It's not that yotryeng to eavesdrop, but you can kind of hear
like, I've learned a lot from ELAINE, because weedgo use the playground a lot and she’s just
always so calm and you know, trying to direct thelents’ behavior that way. | learned a lot
from listening to others like you said.

FREDA: Sometimes | will wait and not, | mean, lokmthat an incident has happened. | will let
the student know that was inappropriate and walK later that day. But | will go and ask how
would you handle this? I'm not sure...

DEBBIE: We all do that.

FREDA: This is the first time this has happenéedi ot sure how to deal with this. So | would
say experience wise it's good that we have thditybd go and ask. | did have the opportunity
ten years ago when | first came here to go on areditation team and visited some classrooms
and so | was able to hear how this teacher didathaswith basketball, I've made a friend at
another school and she teaches the same gradehe®owne see each other we're like, hey what
do you do about this? So.

DEBBIE: And sometimes like you say you take timeetj we’ll deal with this later. And you
don’t know what to do. And that’s the time you ¢ake to pray and you know, seek the
guidance the Lord can give you. And you can tigke, you said (FREDA) to your colleagues or
the administrator.

FREDA: The administrator, because I've gone totber
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DEBBIE: | have too. So it’s just good to even talbout it. Not that you're trying to gossip.
You aren’t like, “Johnny did this...” but “This happed today...” We keep it without a name.
FREDA: She’s (DEBBIE) very good at saying, “A stmi’ She doesn’t say a boy or a girl. Me
— “Do you know what she did today?” (laughing) llearning from her (DEBBIE) to be quiet
and not say, “This happened and | don’'t know wbatd.”

ELAINE: On the positive side of the looking for thesitive things they do. | know the
character qualities have helped me a lot that wad@n every month. You know, a different
character quality. And as you're explaining thaalkity. You're explaining to them what that
word means and what you're looking for. Then ytartdo see more of that in your classroom.
You know I've noticed, especially like with thankfess, you start to see them using good
manner and saying “thank-you” and you start heatingpre. That’'s been a real plus to bring
out.

Researcher: All right, question number three. Sdgbe in detail how your experiences of
incorporating biblical concepts in your classroomamagement have empowered you as a
teacher?”

FREDA: Ok...(laughing) my sister in law put on Facek@nd now | can’t think of the
reference. But anyway, let every word out of myuthadoe...”

Researcher: Pleasing?

FREDA: Pleasing, acceptable...oh | can’t think ofAnd | have been trying, specifically trying,
to make a point to stop and think about what's gaoncome out of my mouth before | say it.
So that I'm not so negative. Trying to be moreifpos about it. And something just

happened...something that was around here just tgcantl the verse that was being posted
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made me think, “You need to work on this.” What die do? But that verse was, yeah, | just
needed to be very mindful of the words that comesodbmy mouth.

ELAINE: I think as you grow in your knowledge ohe God is and how much He loves us, and
the grace and the mercy He has shown us, and KHensageed to show that to others. And yes,
do sometimes they deserve to be fussed at andithbgve to do some of that. Yet we need to
extend that same grace and love to that child. Khohk understanding and having a child to
understand that when you're punished, it's notlbee we hate you. Or we don't like you. We
need to do it...our punishment, our discipline...whataweeds to be done in such a way that
they know we still love them. Because God haslgsteown that to us over and over and over
again. That He, no matter what we do, He stilekous. He hates the sin and it hurts Him, but
He still loves us. So if we can convey that to¢h#éd we still love you. After you discipline, if
you can hug them or just let them know. | stkkliyou and | want you to do well, | want you to
succeed. Yet to let them see that sin always ltassequence. You know, just saying | forgive
you, doesn’t mean, OK , it’s fine and dandy andhem go on their way. No, because you did
this sin always has consequences, and | thinkstivaportant for children to learn and us as
adults as well that every sin has a consequenaoesn’t mean that God doesn’t love us, He
does and He'’s forgiven us, but still you have talaath that consequence. Because that's part
of life, it's always going to be there. To mehirk that has helped me more than anything to be
able to deal with the children. Just to deal wiim in love and try to make them know | still
love them and that | don’t hate them, or don’t héiweill toward them. I still love them as a
person, but this thing, whatever they’'ve done,d@d0 be dealt with and we’ll see a change so

that they can be a better person.
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FREDA: I've shared with my class that there aredyand bad consequences. And even a story
that we're reading you know, OK, this happened h&hat are some of the good
consequences? What are the bad consequencds abdat so that they see and that they know.
DEBBIE: Along with what (ELAINE) was saying. ltto remember to show them mercy
rather than harping on them every single time. Aoihetimes if they will own up to something,
if they will not deny but actually own up, “yes iddhat.” Then I'll say, “I'm glad you told me,
instead of having this much time, you now have fjost much time.” So it's not that they totally
get away with it, but you know, just to show thayhthat was honorable that you did that so the
consequence wont’ be quite so severe. And songethinhusband taught me as a pastor. Err
on the side of mercy. You know, if you're not sumnether Johnny did so and so. God is
merciful, of course God knows whether we did ihot. But God is merciful toward us like she
(ELAINE) was saying, so we ought to be mercifubto students. Not that they can get away
with everything, and that you don’'t handle thoseoses situations...but...

Researcher: Question number four is somethindainand you've touched on it. “Explain in
detail how incorporating biblical concepts in yotlassroom management have improved your
teaching.”

Now, think of this as your teaching, your classnooYour actual teaching.

DEBBIE: | think it can make subjects more cleathem and more real. And, | forget who said
this, compartmentalizing our lives, it helps studdn see, you know. Because sometimes, as
we’re doing Bible and doing science, they see tt@amected together. And you know, God
created all of these wonderful subjects.

FREDA: | even say, depending on what the subgagtau know, that our English, we use Bob

Jones, | think it is.
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DEBBIE: Yes.

FREDA: Their sentences that they have to diagramhatever will tell the story of Daniel or
Mary and Joseph or whatever. And I'll kind of gély with my class and say, “Imagine that!
We’'re doing English but these are Bible sentend&sdl look! See how they intertwine
together.” And so | use that sometimes as an dppity to say we can do this in our life. We
can go out and do and maybe you can try to exglaitittle better. In reading the Bible, what
are they thinking about? Then you have to seandrsaek.

DEBBIE: Especially the King James Version.

FREDA: Yes.

DEBBIE: It's really above their heads at times.eféis a verse that says they are “Wrought in
God.” And the first thing they get out of it i®Ft, but it's not and so | will even pull out a
different version.

FREDA: I will too.

DEBBIE: And say, “Well this is how we would saytaday.” You know that kind of thing.
FREDA: This is when | would say, “This is the Mrs. _ explanation. You know...(laughter)
ELAINE: I've found that in saying the biblical paiples for myself, it certainly sharpens you as
a person and gives you a clearer understandingéait’s given me more of a boldness to be
able to say, “The Bible says this and | believe ittake it that way. Especially in science with
the creation and with the days of creation, thithgs people get right off the bat get divided
over. And | say, well, | think God wanted everythito be very well known to us and this is
very clear what the Bible says. He says a dayaanelvening were the first day. Now how much
clearer can that be? You know that's a day? Amdeifvant to make it a thousand or a million

years we're trying to fit the Bible into what sciists have taught us. I've told the boys and
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girls, it comes down to this, now scientists arg/\@anart people, but they matter of the fact is
they don’t believe the Bible and they are wantyad discredit it because they don’t know God.
And if they knew our God, then they would know. dNde wanted us to know. He didn’t want
us to be in the dark. He told us right off the Wwaere things came from and how things came
into being. When | came into Christian school, firet year | taught in Christian school, my
oldest daughter was in third grade, and she camelamd she was studying her science. I'll
never forget, that her teacher had told her that wes not an animal. And | said, “Oh, yes he
is.” So | asked for a conference and went in teehediscussion with that teacher (laughter).
Because | had learned all my life, through collagd everything, everything's either an animal
or a plant. So | can remember going in and sittiagyn with that teacher. She explained that
very beautifully to me the concept of man as a ispheceation. And here | was a first year
teacher in a Christian school (laughter). And swest dumbfounded! | mean, so | had to go
back and tell my daughter, “Your teacher’s exaatift.” (laughter) And | never had it
explained to me that way. It's kind of amazing hgau can grow up in church all your life and
what you don’t know. You just touch the surfadéu just really touch the surface. I'll never
forget that. (laughter)

Researcher: OK, final question. “What other thbtggwould you add to enable other
elementary Christian school teachers to includerporating biblical concepts in their
classroom management?”

ELAINE: Repeat that please one more time.

Researcher: “What other thoughts would you addrtalde other elementary Christian school

teachers to include incorporating biblical conceptgheir classroom management?” Like you

195



can do the how, the encouragement, the why. Arer dtoughts that you have if you were
talking to another elementary Christian school teaic Perhaps a new teacher.

DEBBIE: | remember somebody who did a trainingsg@son this and they said to take notes
when you do your daily devotions and categorizenthé&ike this would fit into science, or this
verse would fit into math. So having that persataly devotion, prayer and Bible reading, you
know then you can draw from those. “Oh | remenibA&nd the Holy Spirit reminds you of
those instances. “Oh | remember reading that.t Wilkfit perfectly with this lesson or this
situation.”

ELAINE: | would just say it is well worth it whater time you can devote to it. To give it the
thought how you can tie it all together and whatamces you can bring in and having your
Scripture ready. | know for me even just this yisar Bible Truths. We're doing the Bob Jones
Bible and it used to be called catechism, butrikhbecause of their association maybe with
Catholicism it maybe was changed to Bible Trutlist those questions and those answers. I'm
doing them with my children for the very first tirmad | love it. And | wish I'd done more of
this. Where every week they have a couple of questo study like who is God? And then
they give the answer and you've got a Bible refeeenSo it's given them a beginning
foundation of you know, more understanding, so 'thegve the ability to stand up and know
what they believe in because it’s like a refinimggess what the Bible says and believing that.
It's well worth the time you put into it to givinggsome thought, through your devotions or
reading the resources we have had on Scriptureerefes and how to tie it in. | just think it's
well worth the time.

DEBBIE: Don’t be afraid to ask other teacherswdwm may have been at it longer, you know.

Don't be afraid to learn and make yourself vulnégabis that the right word?
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FREDA: Or open.

DEBBIE: Open, that's a good word. Yeah, to nosbegroud that you can’t ask for help from
people you can trust.

ELAINE: At whatever age, because none of us aeg guing to have arrived.

DEBBIE: Even Paul said, “I have not yet...” (laughte

ELAINE: Yes, I'm still learning. Oh | wished | ctdistart over younger!

DEBBIE: If | knew then what | know now.

FREDA: I've even, even at church like not just tfaly devotions, but at church the sermons.
And our pastors, they rotate, there’s like thrdeedent ones. So a lot of times what they say.
Now it’s up on the screen, I'll have to admit | docarry my Bible in church, but | have a
notepad in my purse and I'll whip that thing outldre said something, I’'m going to write that
down. And honestly, | cannot tell you how manydsnSunday this happened and | wrote this
down and | see it in my personal printout and tregaver and over. And then sometime during
the week, I'm able to share that with my classrodithat? That's exactly what they said at
church on Sunday and | wrote this down. And yoavknmine are 8 grade so they can
sometimes understand that a little bit better &weg'te like wow. And our administrator, we're
at the same church and we’ll even talk about itetommes. So going to others and just
conferences, and your devotions, and the confesettoere’s all kinds of...

ELAINE: Helps.
FREDA: Yes, helps. | kept thinking resources, that’s not the right word. Yes. There’s all

kinds of biblical helps that help when you teacknth And experience is probably the best

thing. |1 mean, yeah, your first year, you needgsh the experienced teachers.
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DEBBIE: And the problem that | have is of beingaédrof failure. So | would tell them, as hard
as itis, don’'t be afraid. Pick yourself up, dystrself off and keep at it, keep persevering.
Don't be afraid of making mistakes and | have alliame with that.

FREDA: That's how we learn.
DEBBIE: | really do.
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APPENDIX J: Phenomenological Reduction

Research Question One Selected Statements and Thame

What biblical concepts do elementary teachers ifyjeas$ ones they use in classroom
management?

Individual Interview Statements

Reinforcement of positive and negative behavioh\@tripture
Reinforcement of positive and negative behaviohwiblical concepts
Use of Scripture verses with classroom rules

Use of Scripture verses in behavioral situations

Biblical concepts incorporated into lessons

Focus Group Statements

Getting students to look at their behavior fromildital standpoint
As students get older, you want them to make mppéication of biblical viewpoint on
their lives.

Need to show mercy and grace to students like God's us.

Show mercy to students. If not sure, err on tde sf mercy.

God is a God of order, not chaos.

God is a God of love and order. Those are thirmgsneed to have in the classroom to
have classroom management and enable studentscaled succeed.

Document Review Items

Resource of Scripture verses to use in behavidteteons (FCS)
Discipline Guidelines
Biblical integration

Participant Profile Sheet

Prayer during class

Bible verses incorporated in classroom rules

Bible verses referenced during regular classrodiviges

Bible verses referenced during student misbehavior

Referencing situations in the Bible in handlingdet misbehavior
Referencing biblical concepts in regular classramtivities

Students citing Bible verses in behavioral situzgio

Bible verses or concepts used a s a class motto

Prominent posting of Bible verses or concepts assioom

Research Question One Themes ldentified from Sagmit Statements
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Research Question OneWhat biblical concepts do elementary teachers ifyems ones they
use in classroom management?

Theme Evidence

e Reinforcement of positive and negative behaviohscripture

e Reinforcement of positive and negative behaviohwiblical
concepts

e Use of Scripture verses with classroom rules

e Use of Scripture verses in behavioral situations

e Getting students to look at their behavior fromitdical
standpoint

e As students get older, you want them to make mppéication
of biblical viewpaint on their lives.

¢ Need to show mercy and grace to students like God's us.

e Show mercy to students. If not sure, err on te sf mercy.

Resource of Scripture verses to use in behavidgratons

(FCS)

Reinforcement of Student Behavior
[ ]

e Discipline Guidelines
e Bible verses incorporated in classroom rules
¢ Bible verses referenced during regular classrodivites
e Bible verses referenced during student misbehavior
¢ Referencing situations in the Bible in handlingdetot
misbehavior
e Students citing Bible verses in behavioral situzio
2w =E £ ., e Biblical concepts incorporated into lessons
g % = § 2 e Referencing biblical concepts in regular classra@mtivities
em 3 § 22 e Biblical Integration
§ © § o 8 < e Bible verses or concepts used a s a class motto
= < e Prominent posting of Bible verses or concepts agssioom

200




Research Question Two Selected Statements and Thesne

How do elementary Christian school teachers uthibdéical concepts in classroom
management?

Individual Interview Statements

Using positive examples

Use Scripture for positive and negative behavior

Be positive with students, not using the Bible dbat.”

Use Scripture throughout the day

Use the Bible when referencing student behavior.

What would Jesus do?

Politeness rules based on Scripture.

Do not twist the Bible verses to make it fit whatuywant it to fit.

Scripture to go along with classroom rules

Use Scripture to correct, encourage, and in classrihemes.

Use Bible verses to make sure what God expecis das.t

Use Bible verses as | work with the children batkipively and negatively.
Use Bible verses in their (students’) language sithations.

Give Scriptural support in establishing rules argeetations.

Use biblical concepts when managing students.

| use biblical concepts every time I’'m dealing wilhssroom management.
Depends on the situation

| always want to encourage them to follow Jesuaheple.

You have to purposely plan to incorporate biblmahcepts.

Focus Group Statements

Connect the Bible to all you are teaching.

The Bible and your subjects are all connected toaget

You don't try to fit the Bible to all you are teany. The Bible is the thread that ties it all
together.

Document Review ltems

Biblical Integration
Core Values

Educational Goals
Vision Statements
Statement of Faith
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Research Question TwoHow do elementary Christian school teachers uthibdical concepts
in classroom management?

Theme Evidence

Use Scripture to correct, encourage, and in classthemes.
Connect the Bible to all you are teaching.

The Bible and your subjects are all connected tmget

You don't try to fit the Bible to all you are teangy. The Bible is the
thread that ties it all together.

Biblical Integration

Core Values

Educational Goals

Vision Statements

Statement of Faith

Connectivity of the Bible
e o o o

Give Scriptural support in establishing rules arpegtations.
Use biblical concepts when managing students.

| use biblical concepts every time I'm dealing witassroom
management.

Depends on the situation

You have to purposely plan to incorporate biblmahcepts.

Do not twist the Bible verses to make it fit whauywant it to fit.
Be positive with students, not using the Bible dba.”

Biblical Integration

Core Values

Intentionality

Use Scripture for positive and negative behavior

Use the Bible when referencing student behavior.
Scripture to go along with classroom rules

Use Scripture to correct, encourage, and in classtbhemes.
Use Bible verses to make sure what God expects dis.t
Use Bible verses as | work with the children bablifively and
negatively.

Use Bible verses in their (students’) language withations.
Give Scriptural support in establishing rules argestations.
Use biblical concepts when managing students.

| use biblical concepts every time I'm dealing wilassroom
management.

Core Values

e Educational Goals

Biblical Concepts with Student
Behavior
e o o o
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Research Question Three Significant Statements

What are elementary Christian school teachers’gmpians of their utilization of biblical
concepts in classroom management?

Individual Interview Statements

| think, overall very positive and beneficial.

Some of it is contingent upon who the student tthe type of background that they
come from.

| think parents, overall, are appreciative whery tkiow you are approaching it that way
that we're trying to do what's best for the chilidaas biblically centered in that process
as possible.

It's effective because all truth is God’s truth.

If there is any way, there’s a right way to do stmreg, it would be a biblical way
because all truth is God’s truth.

To me, it's the only answer for effectiveness.

If we have God as the center and we use His Woed@nything that is what is going to
help the children learn the most.

Very beneficial, because our guideline is to foll®ed’'s Word.

We are in a Christian atmosphere, we have thatlgger and responsibility to teach those
Christian principles to our students.

Depends on the student and how it's received bytifigheir heart is willing to receive
the instruction you're giving them.

Very effective, young children want to please.

Pretty effective, most students can respond witBxample or a verse.

| think they’re (students) getting it.

Focus Group Statements

Successful classroom management gives you thedine¢nl go beyond to teach your
subjects.

Frees you in the sense the students are not medpeljainst you, but against the Lord.
The biblical concepts sharpen me as a person.

| have a clearer understanding and a boldness/id'Hae Bible says this and | believe
it.”

All truth is God’s truth.

I’'m confident | am doing the right thing. My gaalthe correct goal.

You may not think you are making an impact, but'yewgot to trust you are doing the
right thing.

When you set up your classroom biblically, it relesyou to do what's right. It
removes you from the equation.
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Research Question ThreeWhat are elementary Christian school teachers’qptiens of their
utilization of biblical concepts in classroom maeagnt?

Theme

Evidence

Biblical incorporation into classroom
management is beneficial

| think, overall very positive and beneficial.

| think parents, overall, are appreciative whery tkeow you are approaching
it that way that we’re trying to do what'’s best tbe child and as biblically
centered in that process as possible.

It's effective because all truth is God'’s truth.

If there is any way, there’s a right way to do stmrey, it would be a biblical
way because all truth is God'’s truth.

To me, it's the only answer for effectiveness.

If we have God as the center and we use His Woedénything that is what
is going to help the children learn the most.

Very beneficial, because our guideline is to foll@ad’s Word.

We are in a Christian atmosphere, we have thaligge and responsibility to
teach those Christian principles to our students.

Depends on the student and how it's received by ftifi¢heir heart is willing
to receive the instruction you're giving them.

Very effective, young children want to please.

Pretty effective, most students can respond witexample or a verse.

| think they’re (students) getting it.

Gives Teachers a sense of
freedom/boldness/confidence

Successful classroom management gives you thedineéal go beyond to
teach your subjects.

Frees you in the sense the students are not rgpaljainst you, but against
the Lord.

The biblical concepts sharpen me as a person.

| have a clearer understanding and a boldnesg/idHae Bible says this and
| believe it.”

All truth is God’s truth.

I’'m confident | am doing the right thing. My gaalthe correct goal.

You may not think you are making an impact, but'vewgot to trust you are
doing the right thing.

When you set up your classroom biblically, it relesyou to do what'’s right.
It removes you from the equation.

God’'s Word is
foundational

| think parents, overall, are appreciative whery tkeow you are approaching
it that way that we’re trying to do what'’s best tbe child and as biblically
centered in that process as possible.

It's effective because all truth is God'’s truth.

If there is any way, there’s a right way to do sdmreg, it would be a biblical
way because all truth is God'’s truth.

If we have God as the center and we use His Woedénything that is what
is going to help the children learn the most.

)

Very beneficial, because our guideline is to follGed’'s Word.
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Research Question Four Significant Statements

What factors influence elementary Christian scheathers utilizing biblical concepts in
classroom management?

Individual Interview Statements

Our guideline is to follow God’s Word, and becauseare in a Christian atmosphere, we
have that privilege and responsibility to teactsth@hristian principles to our students.

Focus Group Statements

Most of my schooling has been in a Christian schdalan remember memorizing “The
Lord is my shepherd.”

| actually started out in a Christian school. Irdmmember learning Bible verses.

| was a public school teacher...I couldn’t reallyrigrin the Bible so that influenced me
when | came here knowing we have the freedom tdaasks Word.

Our children went to public school. Things of therd were just scorned. That really
convicted us about Christian education.

I've been in Christian education my entire lifedaas I've gotten older I've seen the
importance of everything that you're teaching iateeed around the Word of God, you
won’t go wrong.

Something just happened here (school), a versgosted, made me think, “You need to
work on this.”

Listening to other teachers and how they handimsadns.

| learned a lot by listening to others.

Have a network of comrades to have someone comgstte you. Share each other’s
burdens.

Don't be afraid to ask other teachers.

Ask experienced teachers.

Taking notes during church...there are all kindsedph.

It is well worth the time you can devote to it. v&iit thought, through your devotions or
reading Scripture resources.

Use what you are learning spiritually in your per@ldife to use in your classroom.
Saying the biblical concept for myself, it sharpemsas a person where | have a clearer
understanding and a boldness to say, “The Bible #ay, and | believe it.”

You don't try to fit the Bible into what you areatehing, the Bible is the thread that ties it
all together.

All truth is God'’s truth. I'm confident I'm dointhe right thing. My goal is the correct
goal.

The Bible makes subjects more clear and more rEaty are all connected together.
We are all building on the same foundation, precgoin precept. We are able to build
year by year.

The Bible is the foundation of all we do here.

We are constantly sharing God’s Word.
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e | saw the wisdom when trying to counsel studentbemavior from the standpoint of
what God’s Word says.
e You have to purposely plan to incorporated biblmahcepts.

Document Review ltems

Mission Statements
Vision Statements
Core Values
Educational Goals
Teacher Application
Chapel Program
Teacher Qualifications
Community Service
Statement of Faith
Teacher Evaluations
Biblical Integration
School Rules

Student Awards
Matthew 18 Principle
Teacher Job Description
Scripture Memory
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Research Question FourWhat factors influence elementary Christian s¢heachers utilizing
biblical concepts in classroom management?

Theme Evidence

e Our guideline is to follow God’s Word, and becauseare in a
Christian atmosphere, we have that privilege asgaesibility to
teach those Christian principles to our students.

o e Most of my schooling has been in a Christian schbahn

S remember memorizing “The Lord is my shepherd.”

b e | actually started out in a Christian school. Irdmember learning

L%‘ Bible verses.

= e | was a public school teacher...l couldn’t reallynigrin the Bible

5 so that influenced me when | came here knowing awe lthe

g freedom to use God’'s Word.

a e Our children went to public school. Things of tterd were just
scorned. That really convicted us about Christidncation.

e I've been in Christian education my entire lifedaas I've gotten
older I've seen the importance of everything thai'ye teaching is
centered around the Word of God, you won’t go wrong

c § e Listening to other teachers and how they handimsdns.

-% = e |learned a lot by listening to others.

o= e Have a network of comrades to have someone comgste you.
§ 3 Share each other’s burdens.

8 % e Don'’t be afraid to ask other teachers.

e Ask experienced teachers.

e Our guideline is to follow God’s Word, and becauseare in a
Christian atmosphere, we have that privilege asgaesibility to
teach those Christian principles to our students.

e Something just happened here (school), a verseustied, made

me think, “You need to work on this.”

Mission Statements

Vision Statements

Core Values

Educational Goals

Teacher Application

Chapel

Teacher Qualifications

Community Service

Statement of Faith

Discipline Guidelines

Teacher Evaluations

Biblical Integration

School Rules

Student Awards

School Expectations/Atmosphere/Mission
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Theme

Evidence

Personal Spiritual Development

Taking notes during church...there are all kindsealph.

It is well worth the time you can devote to it. v&iit thought,
through your devotions or reading Scripture resesirc

Use what you are learning spiritually in your pedife to use in
your classroom.

Saying the biblical concept for myself, it sharperesas a person
where | have a clearer understanding and a boldoess/, “The
Bible says this, and | believe it.”

Discipline Guidelines

Teacher Evaluations

Teacher Application

Teacher Qualifications

God’s Word is Foundational

You don't try to fit the Bible into what you areatehing, the Bible
is the thread that ties it all together.

All truth is God's truth. I'm confident I'm dointhe right thing.
My goal is the correct goal.

The Bible makes subjects more clear and more Eagy are all
connected together.

We are all building on the same foundation, precgpin precept.
We are able to build year by year.

The Bible is the foundation of all we do here.

We are constantly sharing God’s Word.

| saw the wisdom when trying to counsel studentbemavior from
the standpoint of what God’s Word says.

You have to purposely plan to incorporated biblmahcepts.
Educational Goals

Mission Statements

Core Values

Vision Statements

Matthew 18 Principle

biblical Integration

Teacher Application

Teacher Qualifications

Belief in

Biblical
Worldview

Mission Statements
Vision Statements
Core Values
Educational Goals
Teacher Application
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