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ABSTRACT
WHY STUDENTS ARE CHOOSING NOT TO PARTICIPATE IN HOIRS
AND ADVANCED PLACEMENT CLASSES: A PHENOMENON IN ONE
GEORGIA HIGH SCHOOL. (under the direction of Dr. Rick Bragg) School of

Education, Liberty University, April, 2012.

The purpose of this study is to determine the causes for high school students’ decisions
not to enroll in Honors or Advanced Placement (AP) courses. This study is a
transcendental phenomenology whose participants are students who have been
determined to be potentially successful in Advanced Placement classesABy the
Potentialpublication but who have chosen not to take any advanced classes. | will use an
initial interest survey, individual interviews, and focus groups in order to gain &dgel

from the students about their reasons for choosing not to participate in the Honors/AP
classes. After coding the responses, | will have a record of the livedenqeeyiof these
students and will use the findings to determine the essence of that expehesce, t

explaining the phenomenon of underrepresentation at this high school.

Descriptors: Advanced Placement (AP), Honors classes, PSAT, undezregaties,
minority students, low-income students, College BoARIPotential Social Contagion

Theory, Social Cognitive Theory, Neighborhood Effects Theory
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CHAPTER ONE: INTRODUCTION

Background

While the population in schools in the United States is becoming increasingly
more culturally and economically diverse, the population in Honors and Advanced
Placement (AP) programs is remaining almost static. Composed of predoynihitd,
middle to upper class students, Honors and AP class populations are underrepresented by
students from minorities and from low socioeconomic (SES) levels (Kyburdyetigst
Davis, & Callahan, 2007; Ndura, Robinson, & Ochs, 2003). N&€hild Left Behind
Act (2001) stresses that all children must receive the best possible education,ibut this
not always the case in Honors and AP classes.

The AP program was started in the United States in the 1950s as a way to
challenge “high-achieving students at high-status schools” (Schneider, 2009,. pAB13)
classes are college-level courses taught as part of the regulartogh@ariculum. At
the end of the year, students can take an AP examination in the subject to determine if
they will receive college credit for the class. However, many uniiesgitve preference
to students who simply take the AP course even if they do not take the natioaathest
end of the year or do not score high enough on it to receive college credit (Klopfenste
2004, p. 116). The original AP program was based on the principle “that all students are
not created equal” (cited in Schneider, 2009, p. 817), so only the most select students
from the most prestigious preparatory schools were chosen to participate. Tieédh t
program expanded to more schools in the 1960s, the elitist nature of the prograni was stil

recognized but rarely questioned until the beginning of the 1970s when AP programs



began to be recognized as havens for White, upper-class students, “exacerbating
inequality” and touching on “institutional racism” (Schneider, 2009, pp. 819, 820).

The arrival of the 21 century also brought the arrival of a new philosophy
concerning student participation in AP classes. No longer were barriezd plac
enrollment in AP classes; a push was made to add greater diversity to the ARigapula
According toThe AP Equity Policy Statemd@011), “all students deserve an
opportunity to participate in rigorous and academically challenging coamskes
programs,” and The College Board “encourage[s] the elimination of barriérs tha
restrict... students from ethnic, racial, and socioeconomic groups that have been
traditionally underrepresented in the AP Program in the past.” The final stdatanthe
policy states that schools must “make every effort to ensure that theingdeslreflect
the diversity of their student population” (College Board, 2011a).

Though the belief that AP doors should be open to all students is widely
espoused, the reality is that these programs are still underrepresenadebyssfrom
minorities and low socioeconomic levels (Moore & Slate, 2008, p. 63). This is egpeciall
troubling since many of the students who could benefit most from the study skills,
writing skills, and college preparation that AP classes offer are the vesynohtaking
advantage of the AP program (Vaughn, 2010). The purpose of this study is to try to
determine why this phenomenon is taking place.

Many studies have been conducted showing that the referral and placement
process of students into the gifted program is often limited because of te hesaieion
to identify giftedness in students who are culturally diverse or who have low

socioeconomic levels (SES), thereby denying many students the specidlizatian



that should be afforded to them. These studies stress that minority students ans student
from low socioeconomic backgrounds are most often underrepresented in gifted
programs and classes, not because of their lack of ability, but because o flhe/s

referral and identification processes (Elhoweris, Mutua, Alsheikh, & Hayo®005;
Fletcher-Jantzen & Ortiz, 2006; Ford, Grantham, & Whiting, 2008; Gallagher, 2005;
McBee, 2006; Miller, 2009; Staiger, 2004; Tomlinson, 2004; Van Tassel-Baska, Feng, &
Evans, 2007; Yoon & Gentry, 2009).

However, students in high school do not have to be identified as gifted in order to
enroll in Honors and AP classes. They can choose on their own accord if they want to
take an Honors or AP class. Even so, Honors and AP classes still serve very few
minority and low-income students (Kyburg, Hertberg-Davis, & Callahan, 2007; Ndura
Robinson, & Ochs, 2003). While a great deal of research has been conducted about
elementary and middle school gifted students, very few studies have been abnducte
about the high school phenomenon of underrepresentation of students in Honors and AP
classes, especially from the viewpoint of the students. This study delves muye dee
into this phenomenon in order to determine the dynamics that cause this
underrepresentation in one high school’s Honors and AP program.

This study is relevant. Past research has shown that students who participate i
Honors and AP courses are more likely not only to be successful in their first year of
college (College Board, 2011b; Preston, 2009; Scott, Tolson, & Lee, 2010), but also “to
complete a bachelor’'s degree in four or fewer years” (Wakelyn & Natidoatrnors
Association, 2009, p. 3) or even in a “timely manner” of “within six years” (Md€y,

2007, p. 1). Patrticipation in AP classes has also been shown to be an important factor in



the students’ future financial success and job marketability (Flowers,.2b@8)ever,
schools with many minority and low-income students, such as the one in this study, do
not have a high rate of participation in Honors and AP classes (Kyburg, Hertbasg-Da
& Callahan, 2007; Ndura, Robinson, & Ochs, 2003). Klopfenstein (2004) states that low
income reduces AP participation by 40% and that while “low income diminishes AP
participation of students from all races...Black and Hispanic students areinnese
more likely to be low-income than White students” (p. 130). Therefore, participation in
AP classes is extremely important to the financial futures of thesentgude

Based on Bandura’s social cognitive theory, Crane’s social contagion taedry,
Galster’s neighborhood effects theory, one can theorize that many studgnthanse
not to participate in advanced classes because they may feel they w#él sintcessful or
that they do not belong. Therefore, more current research is focusing on the need to
reach out to all students in order to make them feel comfortable in Honors/A€scdasis
to offer them a greater chance to be successful in college and in life.

Problem Statement

The problem is that students who have the potential to be successful in Honors
and Advanced Placement (AP) courses are choosing to take less rigoroas evars
though the advanced classes will better prepare them for success in aotlagduture
careers. While the trend of offering Honors and Advanced Placement clas$ésgto al
school students is increasing, the population of students choosing to take thesesclasse
not growing in proportion. In addition, the economic and cultural diversity of students in
many school systems is changing dramatically. However, most advaasedschre not

reflective of these changes. Because success in college has beerolsikezess in high



school AP courses, the problem is how to increase enrollment in high school AB classe
so that more students are given a chance to experience success in odliegdea

Purpose Statement

The purpose of this study is to determine the reasons why students choose not to
take Honors and AP classes even though they have been identified by the College
Board’sAP Potentialpublication as having the potential to be successful in these
advanced classes. The study will consider if teachers and/or counséloreri@ourage
students to take these classes. The study will also consider whether or ndtutiaé ¢
attitudes of these students could be primary contributors to the lack of student ertrolime
in higher level courses. Lastly, this study will consider if the studpat’ educational
experiences have dissuaded them from taking more rigorous courses.

Research has shown that Advanced Placement classes can benefit students in
several ways. First, AP students are more likely to attend college thanttibesas
who do not take Advanced Placement courses. Also, AP courses have become “an
essential ingredient, if not a virtual requirement, for students to be acceptlddiis
colleges and universities” (Ackerman & Kanfer, 2012, p. 5). In turn, those AP students
who do attend college are more likely to receive college scholarships. Thirpeooent
of colleges look at participation in AP courses when determining scholarship awards
(College Board, 2011c). Also, AP students are more likely to graduate from callege i
four years, again saving them the money that an extra year of college W{{Cobisge
Board, 2011c; Shiu, Kettler, & Johnsen, 2009, p. 61). Finally, statistics show that within
the next two to three years, the majority of all jobs will require some typellefje

education (Carnevale, 2008; Wakelyn & National Governors Association, 2009, p. 2).



Therefore, more students must receive some type of college education in orderréo e
a successful career in their future. These facts are especiallyvisahdlents from
minority and low-income families.

Many of the minority students at the high school in this study are first-gemerat
immigrants. They often work to help support their families who arrived here with
nothing more than hope for the futures of their children. Enabling these students to
attend a postsecondary school could be the beginnings of that future. Honors and AP
classes may help to bridge the gap between the two populations, and schools must look at
ways to ensure that all students receive an equal chance to excel in thethEssél
best prepare them for their futures.

If more students are placed in AP classes because of this study, if mondsstude
receive greater learning opportunities because of this study, and immaety and
low-income students are able to attend college because of this study, thepdtianoe
of the study is clear.

Significance of the Study

The significance of this study is that the findings could impact the lives of the
students for years to come. According to recent studies, “nearly two-thjassah
2014 will require at least some college” education; however, only 25% of the population
entering the work force will have a college degree (Wakelyn & National rGorge
Association, 2009, p. 1). The fact that only one-quarter of the population obtains a
college degree may be caused in part because of the students’ lack of joreparati
college academics. Many students pass the regular high school curriculam¢dtihey

enter college, they do not have the necessary skills to be successful. Therefa@e they



forced to take remedial classes, creating a feeling of failuhee dtetginning of their

college careers, which may, in turn, cause them to drop out of college (McCauley, 2007).
Further studies have shown that students who participate in a rigorous high school
curriculum, including AP classes, are more likely to have the skills to be stidaas

college and to earn a degree with a four to six year time frame (Flowers Hi@i8erg-

Davis, & Callahan 2008; McCauley, 2007; Vaughn, 2010; Wakelyn & National
Governors Association, 2009).

In addition, many universities take students’ participation in AP classes into
consideration when determining acceptance into the university, and “nearlyiicheft
colleges and universities use AP as a criterion to determine scholarshipntstipie
(Wakelyn & National Governors Association, 2009). With this being said, Honors and
AP courses seem to be one of the best college preparation strategies for high school
students. However, the doors to these rigorous classes are closed to mantudétiie s
who could benefit from them the most. Research has been conducted to prove the impact
of AP courses on college success (Flowers, 2008; McCauley, 2007; Preston, 2009; Scott,
Tolson, & Lee, 2010; Wakelyn & National Governors Association, 2009) and to prove
that there is a problem with underrepresentation of certain populations in AR classe
(Klopfenstein, 2004; Kyburg, Hertberg-Davis, & Callahan, 2007; Ndura, Robinson, &
Ochs, 2003; Whiting & Ford, 2009). However, there is a gap in the research as to why
students are choosing not to enroll in Honors/AP classes.

The school in this study has a low-income, ethnically diverse population. While
18 AP courses are offered at this school, the population of those classes is predominatel

White, middle to upper class. If the key to having a successful future and to breaking the



poverty cycle is education, then all students must have the key to the besbedicat
opportunities. This study will directly speak to the students involved, with an attempt to
discover what restraints are keeping them from enrolling in Honors/AReslass
Hopefully, the findings will allow some of those restraints to be lessened, ofkaing
doors of Honors/AP classes and guiding students to a more successful future.
Research Questions
The following questions will guide this study:
1. Why are students who meet the criteria set by the College Boarthgs be
potentially successful in Honors/AP classes choosing not to take theseZlasse
This question is vital because research has shown that Honor/AP courses provide
“superior” learning environments and better prepare students to be successful in
college (Hertberg-Davis & Callahan, 2008, pp. 200, 204). However, many
students are choosing not to enroll in courses that will give them a greater
predicted success in college and in the future (Flowers, 2008; Ndura, Robinson, &
Ochs, 2003). This study will attempt to determine why these students at this one
school are choosing not to enroll in these rigorous academic classes. | will
determine if the results of this study back up the finding in the established
research.
2. How does the level of support and encouragement on the part of the faculty
impact underrepresentation of students in Honors/AP classes?
Research has shown that teachers often fail to recognize giftednestemst
who are not of their own culture (Miller, 2009). It has also been shown that

teachers often evaluate students from minority backgrounds and low



socioeconomic levels in a biased manner, referring mainly White, middle to upper
class students to advanced academic classes (Elhoweris, Mutua, Alsheikh, &
Holloway, 2005; Flowers, 2008). Since many students in this study are from
minority and low socioeconomic backgrounds, the study will attempt to determine
if teacher bias played a role in the lack of representation of these students in
Honors/AP classes. Again, research provides the basis for the formation of my
research question. My research study will determine if the phenomenon at this
school supports that established research.

How can a cultural bias regarding the traditional educational system on tloé par
the students themselves impact their participation in Honors/AP classes?

Based on the neighborhood effects theory (Galster, 2010), many students may
have a negative perception of academically rigorous courses ifahely fand

peers have a negative perception. Not wanting to be ostracized from the people
who most influence their lives outside of school, these students may not want to
take any classes that will separate them from their peers and distamcidm

their families. This study will attempt to determine if outside influences,

including family and friends, have caused students to have a bias against
Honors/AP classes.

How do past educational experiences of these potential students impact their
decisions to participate in Honors/AP classes?

Since many students who participate in Honors/AP courses have been together in
gifted courses since elementary school, students who have not been in gifted

classes in the past may feel that they will not fit in with students in Horfdrs/A



classes or that they have not been prepared to keep up with the rigorous
curriculum (Hertberg-Davis & Callahan, 2008). This study will attempt to
determine if past educational experiences of these students have kept them from
enrolling in Honors/AP courses.

The research will focus on finding the answer to one central question — Question 1.
Questions 2, 3, and 4 support the current research findings and will be used to determine
if the participants in this phenomenon are impacted in the same manner as the
participants in past research or whether new insights will be gained into tienpdreon.
Limitations and Delimitations

Limitations. This research will be limited in scope since it will select the
participants from only one high school. A transcendental phenomenology will be used
because | am not only the researcher but also a teacher in this school; thiemafistdye
careful to bracket my emotions and to only report the results, not interpret them.
Therefore, this research will be a call for attention more than a calttiona

Delimitations. The participants in this study will be those students who are listed
in the College Board’s (20104P Potentialpublication. This publication lists students
who, based on their PSAT results, have a 60% chance of scoring the mastery level of 3 or
above on an AP test (Wakelyn & National Governors Association, 2009). The use of this
list will provide an unbiased list of students who do have the potential to succeed in
advanced classes, thereby giving a purposeful sampling population.

Research Plan
This study is a qualitative study following the transcendental phenomenology

design outlined by Moustakas in 1994 (Creswell, 2006, p. 60). Students who are listed in
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the College Board’a\P Potentialas being predicted to be successful in AP classes will
be the participants in the study. Using a criterion sampling, the studentisenilbe
further narrowed to those who are listed in AkePotentialbut who have never taken an
AP course or who are not currently taking an Honors course. Through individual
interviews and focus groups, | will use coding to determine the patternsyeshe
indicating reasons why these students have chosen not to participate in Honors/AP
classes.

A phenomenology is vital to this study. The vast majority of research about the
need for and the impact of AP classes had been published by the College Boardethe sa
institution that oversees the exam (McCauley, 2007; Scott, Tolson, & Lee, 2010).
However, very little research has been done from the viewpoint of those whom the study
most impacts — the students. A phenomenology is necessary so that the students’ voices

can be heard and can provide a missing but vital link in the research.
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CHAPTER TWO: LITERATURE REVIEW

Introduction

This section looks at the studies that have been completed concerning the
underrepresentation of students, especially minority and low-income studentsedn gif
classes as well as in Advanced Placement (AP) classedNolGaild Left Behind Act
(2001) stresses that all children must receive the best possible educatimg e child
behind. However, even with this mandate, many students are still being leit ekl
underrepresented in the gifted program (Klopfenstein, 2004; McBee, 2006; Miller, 2009;
Pendarvis & Wood, 2009).

The need to include underrepresented students in gifted classes has beearcalled f
since 1936 when Jenkins first noted the discrepancy (as cited in Ford, Baytops, &
Harmon, 1997, p. 201). Then just over two decades ago, the U.S. Department of
Education, irfNational Excellence: A Case for Developing America’s Td[E993),
challenged American schools to find the “outstanding talents [that] are pireséiitren
and youth from all cultural groups, across all economic strata, and in allbAteasan
endeavor” (p. 19). Twenty-eight years later, the United States is even mengedbut
yet the challenge to “find the talents” of all students is still laghetgnd.

While much research has been done to determine why this underrepresentation
still exists, most of the research deals with elementary and middle ggftedistudents
(Elhoweris, Mutua, Alsheikh, & Holloway, 2005; Fletcher-Jantzen & Ortiz, 2006; Ford,
Baytops, & Harmon, 1997; Ford & Whiting, 2008; Gallagher, 2005; Matthews, Foster,

Gladstone, Schieck, & Meiners, 2007; McBee, 2006; Miller, 2009; Pendarvis & Wood,
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2009; Tomlinson, 2004; VanTassel-Baska, Feng, & Evans, 2007; Whiting & Ford, 2009;
Yoon & Gentry, 2009). However, many of the studies still provide a solid background
for the work of this research study concerning high school Honors/AP classes.hi&hat t
literature review does point out, however, is the need for more research on the high
school level since very little exists.

Conceptual Framework

The conceptual framework is based on an ontological assumption. Since | will be
looking at the viewpoints of a variety of students from a variety of backgrounds, | know
that they will each bring their own realities to the study. Though they shasarttee
school environment, my reality is obviously different from the reality okthdents as
well, so my goal is to determine the nature of their reality.

My first worldview will always be a Biblical view. As a human beingtfiesxd as
a teacher, | believe that teachers and schools must accept all studentO(/82-35,

NIV), encourage all students to excel to the best of their abilities (1 Thessaliibns

and give all students hope for the future (Jeremiah 29:11). My Biblical worldkew

leads directly to an advocacy/participatory worldview. | want to chandevéseof some

of the underrepresented students and to reform the Honors/AP class populations at my
school, beginning with this research study. By giving these students a voicéesen t
changes may be made.

Theoretical Framework

Social cognition theory. The theoretical framework of this study is based on the
work of a variety researchers in both the theoretical field and the giftdd Adbert

Bandura developed the social cognition theory that states that “people learmthroug
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observing other’s behaviors” (Learning theories database). He statdsetieas a
“reciprocal determinism” wherein the world and a person’s behavior caussotieer
(Learning theories database). This interaction leads to a persoresfisalty. Since
many minority and low-income students come from an environment where rigorous
classes may not be a part of the focus of their community or their farmiypere’ lives,
then they may not have the belief that they will be successful in Honors/APscldsss
may lead to their decisions to choose not to take advanced classes.

Social contagion theory. On this same note, Joseph’s Crane social contagion
theory stresses that “like begets like” (Human Resources and Skills peazid
Canada, 2005). His theory supports the point that a child’s neighborhood impacts what
he expects for himself. Because of the “role of imitation, modeling, and s@siaihig
from a child’s neighborhood peers,” if most of the students in a neighborhood do not see
the importance of a rigorous education, then those students who do see this importance
run the risk of being outcast from the community and even from their families (Huma
Resources and Skills Development Canada, 2005). This may also account for the number
of minority and low-income students who choose not to participate in Honors and AP
classes.

Neighborhood effects theory.An off-shoot of Crane’s social contagion theory,
George Galster’s neighborhood effects theory further explores the camleeteen
the child’s neighborhood and his academic success. While Galster (2010) adrees tha
socialization within the neighborhood has a dramatic impact on a child’s view of
education, he also stresses that the physical environment, the geograpéimai,land

the interaction between the members of the neighborhood and local institutions also
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affect a child’s viewpoint of himself and the world. The higher the “dosage” ofinega
influences from the neighborhood, the more likely the student is to view education in a
negative light. This may cause the student to shy away from those courses, such as
Honors and AP courses, that could provide the “antidote” to could lead him away from
the neighborhood that has defined him.

Donna Ford. Since the 1990s, Donna Ford has been in the forefront of studying
underrepresentation in gifted classes. By 2008, she had “authored over 100 artitles”
“made more than 500 presentations” on underrepresentation in gifted classes (Henshon,
2008, p. 208). In her research, Ford stresses that culture does matter, and she provides
background information so that researchers are grounded in theories that whienelp t
guide their interpretations. She also stresses that while researchmastgcted in
urban areas, more research about underrepresentation must be done in suburban and rural
areas, the setting for this research (Henshon, 2008, p. 210).

Matthew McBee. Matthew McBee is one of the leading voices of gifted
education in Georgia, the state where this research will take place. McBaie
research focuses on the referral process. In a 2006 research study fMocBkethat,
overall, 12.3% of Caucasian students in Georgia were identified as gifted astojgpose
3.2% of African American students and 2.3% of Hispanic students (p. 106). One primary
source for referral of students to the gifted program is teacher recaation. Students
who do not receive a referral will never enter the program, so the referratprecan
obvious potential source of unfairness (McBee, 2006, p. 103). While students can choose

to take Honors/AP courses themselves in high school, teacher support and encouragement
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can still be a vital part in a student’s belief in himself and his ability tocgzate in these
advanced classes.

Joyce VanTassel-BaskaJoyce VanTassel-Baska leads the research in the study
of low-income gifted students (Henshon, 2008, p. 209). Since approximately 40% of the
students in this school come from low-income families, many students have jols to hel
support their families. VanTassel-Baska’s research into how incomerigvatts
student patrticipation is the cornerstone on which to build research in order to detérmine i
and how income affects the students’ participation in Honors and AP classes.

Review of the Literature

History of underrepresentation in gifted classesTheJavits Act of 1994
recognized the “potential loss of talent” if culturally and linguisticdlixerse and
economically disadvantaged students were not recruited and retained in the gifted
program (as cited in Ford, Grantham, & Whiting, 2008a, pp. 291-292). It also called for
schools to give “highest priority” to serving and meeting the needs of thesnt (as
cited in Ford, Baytops, & Harmon, 1997, p. 203).

In order to accommodate all students, most states have adopted written policies
that “call for recognition, identification, and service for all students, inogudi
underrepresented gifted students” (Miller, 2009, p. 65). However, underrepresentati
still exists. This lack of balance may come from standardized testroiaslack of
follow-through on state mandates, or simply from the students’ own choices. Hpwever
teacher nomination issues, including the “lack of understanding between the culture of
the majority and that of the minority, [have also] stymied the progress” of igagtif

students from the underrepresented populations (Miller, 2009, pp. 65-66).
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In a study conducted by Yoon and Gentry (2006), an examination Gilhe
Rights Data Collectiof the Office of Civil Rights (OCR) found that in gifted programs
nationwide, Hispanic and African American students have been continuously
underrepresented in the gifted population since 1978. Specific state data also shbwed tha
in 2006, Hispanic students were underrepresented in 43 of the 50 states, and African
American students were underrepresented in 42 of the 50 states. This can lye directl
compared to the data from the same study that showed that Caucasian stugents we
overrepresented in 26 of the 50 states, thereby documenting the discrepancy of the
inclusion of students from diverse ethnic backgrounds in gifted programs (pp. 125-128).

Equally important is the fact that current trends in minority representaton a
moving backwards instead of forward. While states were found to be closing the
“equality and excellence gaps” in 2006, by 2007, only one state had closed this gap for
Black students, showing that equity is “not moving in the right direction” (Whiting &
Ford, 2009, p. 23). While some states, including Georgia, have recently partnered with
the College Board to increase the number of minority and low-income students in AP
classes, only “16 percent of low-income students” nationwide have taken an AP course
(Scott, Tolson, & Lee, 2010, p 27), and minority students are still underrepresented
(Wakelyn & National Governors Association, 2009). In the most recently eela&s
Report to the NatiofCollege Board, 2012), statistics show that 80% of Black African
Americans who have potential to succeed in an AP course do not take the recommended
AP subject. This is followed closely by underrepresentation of 73.7% of Native
American students, 70.4% of Hispanic students, and even 61.6% of White students (p.

17).
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Importance of AP classes to postsecondary educatioAdvanced Placement
(AP) courses were started in the 1950’s in order to keep “bright students in their home
schools” (Kyburg, Hertberg-Davis, & Callahan, 2007, p. 176). Since that time, AP
classes have expanded to almost every high school in the United States. The role of the
high school is to prepare seniors for success in college and in their future careers.
According to Ndura, Robinson, and Ochs (2003), one of the greatest indicators of future
college attendance and economic success is taking AP courses (p. 22). Oace ithey
college, students who took AP courses in high school continue to make “significantly
higher grades” and to be more successful than students who took general education
classes (Hertberg-Davis & Callahan, 2008, p. 200). College drop-out ratdsal@ewver
among students who took AP courses (Preston, 2009, p. 38), and students who take AP
courses are more likely to graduate from college within an expectedréime {College
Board, 2011, p. 3). Because of their ubiquity, AP classes have become the “proxy for
accomplishment” in high schools (Ndura, Robinson, & Ochs, 2003, p. 180).

Importance of AP classes to future financial succesd.amont Flowers (2008)
used theéNational Education Longitudinal Study of 19@8ELS: 88/2000) to research AP
participation’s role in determining labor market outcomes. Flowers, basing
conclusions on the human capital theory, states that “an individual’'s educational and
labor market outcomes are positively influenced by attaining academsoaiadi skills”
(p. 123). He further states that since previous research has shown that educdieon is “t
most significant investment an individual can make to accumulate higher leveimah
capital” (p. 123), the students who participate in AP programs would be more apt to have

more advanced education and, in turn, higher labor market outcomes (p. 123).
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Based on the results of the NELS: 88/2000, Flowers (2008) found that students
who participated in AP classes were “more likely to score higher on a collzgace
exam” (p. 125) than those students who did not participate in AP classes. This was
especially true for Black and Hispanic students who “scored more than 100 pdiats hig
on the college entrance exam” (p. 125) than did their counterparts who did not take AP
classes. In addition, White students who participated in the AP program scored 174
points higher on the entrance exam (p. 126). Thus, Flowers’ conclusion shows that
students who patrticipate in the AP program have college entrance examinatemtbat
allow them to qualify for entrance into more colleges than their peers who do néiRake
courses.

Another finding in Flowers’ (2008) study is that all students who participated in
in AP courses, whether they were White, Black, or Hispanic, were more likebrih a
bachelor’s or advanced degree (p. 127), thereby leading to higher future income levels
He concluded his study with the statement that based on the findings of theteaaive-
study, “participating in AP programs in high school appears to be another important
factor of long-term educational and financial success” (p. 129). If this issbetban
more students need to be given the opportunity to participate in the AP program in order
to increase their opportunities for educational and financial success.

Students’ perceptions of Honors/AP classesl'hose students who do take
advanced classes support the importance of these classes in their eduicatistudy by
Hertberg-Davis and Callahan (2008), students who were enrolled in AP and Ioteahati
Baccalaureate (IB) classes were interviewed about their perceptitmes most

important elements of advanced classes.
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First, the students stated that the work in advanced classes was morgtitlle
and more difficult than the courses in the regular curriculum. AP and IB cgages
these students an “escape from the drudgery of less challenging” gesrekalaurses (p.
202). The students also cited a “grave mismatch” (p. 202) between their needs and the
work in the general classes. AP courses provided these students more oppoftunitie
critical thinking and gave them “the best education their high schools had to offer” (p.
203).

Better learning environment and teachers.One of the reasons that students
find that Honors/AP classrooms provide a “superior” learning environment is thdac
they are surrounded by other students with the same work ethic, and they encatirage ea
other to work harder to succeed (Hertberg-Davis & Callahan, 2008, p. 204). Many
students stress that the learning environment is different in advanced blessese in
regular classes they are surrounded by “students who do not want to learn” and are
learning from teachers who do not “understand their desire for challenge” (p.T214)
alone shows the disparity between advanced classes and the classes in the regular
curriculum, and it highlights the need to help students find the best fit in order to ensure
that they receive the challenges that they need in the classroom.

To add greater disparity, many students feel that the teachers who teacbead
classes are the “best teachers in the school” (Hertberg-Davis & &al20608, p. 203).
The students describe these teachers as “dedicated, hardworking, skilled, an
knowledgeable” (p. 203). The students also perceive that advanced classes are often
taught by more experienced teachers, and their years of experiencéhasgkeetichers

more comfortable with their subject and with their students (p. 203). These tesshers

20



tend to treat their students more like adults, providing a relationship and a work
environment that is much different from the regular classroom (p. 209). While #his is
great asset for the students who are participating in Honors/AP cléss@hienomenon
leads to a new concern: if the best teachers are reaching the smallest ofuistuments,
then more must be done to allow a greater number of students to have access to these
teachers as well.

Social effects of enrollment in Honors and AP classe®Vhile there are obvious
academic and financial impacts of taking AP courses, the social eféectse even more
vital to high school students. Shiu, Kettler, and Johnsen (2009) found that Hispanic
“students enrolled in the AP courses made friends with peers who cared more about
grades, enjoyed reading in English, and were optimistic about their future farihg f
job, and their service to the community” (p. 59). These students also created an
“academically supportive peer group” (p. 59) who offered support when their “parents
[were] not able to help their children due to language or cultural barriers ¢to thok of
access to school information” (p. 63). These students developed a “sense of belonging”
(p.75), and the students who participated in one AP course were more likely to stay in
school and to continue to take an Honors/AP track because AP provided them the
“needed gateway to academic success” (p. 77).

Exclusivity of Honors/AP classes.The benefits of taking Honors/AP courses are
significant, but if this is the case, then why are so many students belndeskérom
these advanced classes? Because gifted education is not federallyechatheae is
much room for variation in the definition of “giftedness” (Ford, Grantham, & Whiting,

2008a, p. 290). The beginnings of the concept began in 1865 when Francis Galton
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published his first article about “individual difference in ability” (ascite White, 2005,
p. 424). With his theory of intellectual superiority of some individuals, the concept of
giftedness began. Even though years of research have been completed, thendsfihiti
remains elusive. Perhaps this is because giftedness is not alwaydgialteereality,”
but rather the gifted program is just a means to identify “students who seevidd by
general education, [caused by] the desire to create safe havens fotistenessand the
desire to maintain an educational privilege within public schools” (Tomlinson, 2004, pp.
516-517). With this desire to create a safe haven and a place of privilege, the gifted
program has become more and more exclusive.

This exclusive nature is further exacerbated by the fact that giftedarat4AAP
classes are mainly filled with White, middle to upper class students, desine critics
to view gifted and advanced programs as a means of “resegregating the"seh diaht
the best education goes to “the children of rich white parents,” thus denying an equal
opportunity to minority students (Gallagher, 2005, p. 135). This has become such a
paradigm that in some studies, “whiteness as giftedness” has become afondntrse
critics who feel that gifted identification has become a means for oratiegtthis new
segregation (Staiger, 2004, p. 161). Additional studies stress that gifted and APnprogra
segregate not only racially, but also economically, linguistically, andrailit as well
(Ford, Grantham, & Whiting, 2008a, p. 292).

Underrepresentation in Honors and AP classesln 2006, Yoon and Gentry
proved that underrepresentation is not a new problem, but despite efforts to alleviate the
problem, it still exists. A separate study conducted by the College Board (26k&Ji |

at the number of minority students who took Advanced Placement (AP) examinations in
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2007. This study found that while all minorities are underrepresented, the greatest
concern came from Black students who were underrepresented by almost 50%. The
study found that Black students made up 16.88% of the general school population in U.S.
schools in 2007, but only 8.99% of these Black students were served in advanced classes.
This means that “at least 153,000 additional Black students should be in gifted education
classes” (Whiting & Ford, 2009, p. 23). New data indicate that Black Africaeri&an
2011 high school graduates were the most underrepresented group in AP classrooms
(College Board, 2012). Based on the College Board'’s findings, four out of exery fi
Black/African American graduates in 2011 “did not participate in the abaisgHich they
had potential” (p. 17). Studies have also found that 51% of students from high-income
homes have taken rigorous courses, such as AP courses; however, only 16% of those
from low-income homes have taken advantage of the same academic opportunities
(Wakelyn, D. & National Governors Association, 2009, p. 3).

Impact of teacher biases on student participation.n order to increase equality
in advanced classes, one area on which to place focus is a teacher recoromendati
Since giftedness is usually “defined and measured by the majorityelUlEletcher-
Jantzen & Ortiz, 2006, p. 135), teachers often fail to identify academicaddyg gifudents
who are not of their own culture, and their “beliefs about giftedness” are écobyr
cultural perceptions” (Miller, 2009, p. 65-66). This lack of understanding of different
cultures is exacerbated by the fact that the cultural make-up of thenigatdif is often
far different from that of the student body. The majority of U.S. teache¥s {890%)
are Caucasian (Elhoweris, Mutua, Alsheikh, & Holloway, 2005, p. 26). Accordifigeto

2009 Statistical Abstrac?0% of the students aged 5-19 are Caucasian, 16% are African
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American, and 19% are Hispanic (U.S. Census Bureau, 2009). More importantly,
however, the population of the United States is growing more culturally diverse each
year. Based on a 2003 study by Cushner, McClelland, and Stafford, by the year 2040,
“children from different culturally and linguistically diverse backgroun@sexpected to

be the majority in classrooms” (as cited in Elhoweris, Mutua, Alsheikh, &ottal,
2005, p. 26).

With the culturally rich school population growing each year, school systems
must begin to address the lack of referrals of these minority students to the/ABnors
program. While ethnicity should not determine a child’s referral to advancesgs|a
studies have shown that teachers have “negative stereotypes and inaccceateopsr
of children from different cultural backgrounds” (Elhoweris, Mutua, Alsheikh, &
Holloway, 2005, p. 26). Further studies also indicate that students from minority
backgrounds and low socioeconomic levels are often evaluated in a biased manner when
teachers rank academic achievement and behavior (Elhoweris, Mutua, Alsheikh, &
Holloway, 2005, p. 26). In fact, one study even found that teachers who are of a different
cultural background than their students often view “culture-specific behaviors as
reflecting cultural deficits rather than a source of giftednessii{dasel-Baska, Feng, &
Evans, 2007, p. 220). This bias is not deliberate on the teachers’ part. Often, teachers
just have “internal unexamined conceptions of what it means to be gifted” (N9,

p. 67).

Impact of students’ socioeconomic level on participationA student’s

socioeconomic level may also contribute to the teacher’s lack of referral tod4dRor

classes. Students who do not receive free or reduced lunch are three times ngdce likel
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be referred to gifted or advanced classes than those who do (McBee, 2006, p. 106). Ina
study by Peterson and Margolin, teachers were asked to identify and ettehatics of
gifted students. Some teachers actually mentioned in the study that beingmiddiea
to upper class home made the child more likely to be gifted (cited in Miller, 2009, p. 67).
In a separate study, teachers watched or listened to videotapes of studehesy arste
then told to rate the students’ giftedness. White middle class students westeotgs
rated more favorably than White students from lower socioeconomic levetki(cite
Elhoweris, Mutua, Alsheikh, & Holloway, 2005, p. 26). Even in high school when
students may choose on their own to take advanced classes, students from low-income
families are 40% less likely to participate in AP classes (Klopfens2e04, p. 123).

Impact of racial stereotype threats on participation. Ironically, high school
students themselves may play the greatest role in fostering underregtiesesft
minority and low-income students in Honors and AP classes. This is especiatlf true
Black males. Ford, Grantham, and Whiting (2008b), in their study of gifted Black young
men, stressed that while many studies have been conducted “about students” not
participating in advanced classes, very little has been “collected from (heg24).
Students are the ones living the experience, and it does not matter what sitaagons
seem to be to educators, administrators, or other onlookers; the only important viewpoint
is what the students “perceive the situation to be” (p. 224). Therefore, reseangbiers m
listen to the students’ voices since their perceptions are vital in understaraling t
underrepresentation in Honors/AP classes.

In their study, Ford, Grantham, and Whiting (2008b) found that while many Black

students have the ability to do well in school, many do not put forth the “effort necessary
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to achieve at high levels” (p. 221). Part of that lack of effort comes from theeptiem

of “stereotype threats” (p. 223). The results of the study found that these young men
chose not to participate in Honors/AP classes because they would be perceivéid@s “ac
White” by their peers (p. 221). Many also did not believe that they could do well in the
advanced classes because they would not fit in; they felt they would havends fnie

the classes, and they thought that the teachers would have “low expectations of them
academically, intellectually, and socially” (p. 224). Perhaps most impaotamese

young men, they did not want to take Honors/AP classes because they ran the risk of
being totally ostracized. They felt that they would be ostracized byutiergs within

the classroom, and they feared that they would be ostracized by theirfigtadk

outside of the class and by the rest of their community for “acting Whitpahicipating

in advanced classes.

If students do not perceive any winning scenarios from taking Honors/AP ¢lasses
then they will not run the risk of losing their identity for that class. “Theeésihave
friends and to be popular, as well as to avoid alienation, isolation, and rejection,” (Ford,
Grantham, and Whiting, 2008b, p. 223) may be key in their decision to avoid advanced
classes. This is especially true when many feel that their educatipnanlead them to
success in a world full of “such social injustices as prejudice and discriomhgbi
220).

Impact of neighborhood effects.Galster (2010) uses the neighborhood effects
theory to explain why many students from minority or low-income neighborhoods are
often their own cause of underrepresentation in advanced classes (p. 2). tatsiezs

that social contagion causes members of a neighborhood to take on the attitude of those
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around them. This becomes an “epidemic,” leading to the widespread patternfef belie
and behaviors. If students are raised in an area where education is not valued, they, too,
will not value education. Through collective socialization and social networking,

students are “encouraged to conform to like social norms” of the neighborhood (p. 2).
Those who break away from the social norms may be ostracized because of their
differences, especially if those achievements bring them educationalagcmwmic

success (p. 2).

Galster further contends that the higher the “dose of the neighborhood,” the
harder it is for schools to provide an “antidote” for this learned behavior (pp. 3-4).
Therefore, by the time students reach the high school level, the neighborhood eftect i
ingrained in them that schools may find it almost impossible to reach these stadents
though the education is what will lead them to success in the future and to a possible
escape from the neighborhood effect. This holds especially true for Honors/ABscour
that pull gifted students away from classes with other students from théibogigod
and places them in a new setting. The present fear of forming a new neighborhood may
outweigh any hopes for the future that the advanced learning environment mag provid

Impact of perception of AP challenges on participation.Some of the very
characteristics that draw students to take advanced classes are ticbaatieristics
that drive others away, and these perceptions have nothing to do with ethnicity or
socioeconomic level. The challenges of the courses bring with them a workload that i
equally challenging. Students indicate that keeping up with the work ineviéretheir

regular lives. They are not willing to give up a social life, television, amg steorder
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to do the amount of work required in Honors/AP classes (Hertberg-Davis & Callahan,
2008, p. 203).

The tight-knit atmosphere also provides restrictions for new students. The
students in advanced classes have often been together in gifted classderpiecEey
or middle school. Therefore, many students, especially minority students, ¢datieiis
and different from the other students” (Hertberg-Davis & Callahan, 2008, p. 206). This
unintentional ostracizing is even more pronounced when these new students enter with
weaker skills caused by lack of exposure to an advanced curriculum. The féoeyhat
may never be able to catch up with the skills of the other students deters manystudent
from taking advanced courses (p. 206).

Different stakes. For those students who do choose to take Honors/AP courses,
the stakes can be very high. While “getting into a good college” is mentionechbst al
all students as a reason for taking advanced courses, there are differanfiostake
different groups (Hertberg-Davis & Callahan, 2008, p. 208). Students from rural areas,
low socioeconomic backgrounds, and minorities have higher stakes for taking AP
courses. For many, they want to be the first in their families to gradoatectilege,
and they see AP courses as the best way to get accomplish that goal. Foit cdleers
chance to “escape a lifestyle” they do not want (p. 208). For still others, they hope to
“disprove the stereotype” that is often placed on minority students (p. 208). Perhaps one
student best summed up the feeling of many by stating that “AP represetits &bare,
a chance to succeed so that our dreams come true” (p. 209).

In 1999, two lawsuits brought attention to the need to diversify Advanced

Placement classe®aniel et al. v. State of Californi@rgued that the lack of availability
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and the lack of encouragement to take AP classes put minority students at anthggdva
Castaneda et al. v. University of California Regdotsd that Black, Latino, and

Pilipino applicants were at a disadvantage for college admission because ofdackss
to AP courses (as cited in Solorzano & Ornelas, 2002, pp. 224-225). However, even
lawsuits did not bring about the anticipated changes.

Solorzano and Ornelas (2002) found that in schools with both a high enrollment
in AP classes and a high enrollment of Hispanic students, the minority studemtsiiver
underrepresented, creating a “schools within schools” phenomenon (p. 224). Students
who do not take AP classes “are at a distinct disadvantage” for acceptancgl@ge; c
therefore, schools are not providing all students with same curriculum and arencegesse
setting up these students for failure (p. 224).

Call for changes. The scope of Honors and AP courses must be broadened in
order to provide equal access for all students. It has been proven that students who
participate in AP courses have better grade point averages, receive datlersying
education, form a close-knit community of friends, gain admission to moreggoasti
colleges, save money on tuition in college, and have a better chance of completing
college successfully (Hertberg-Davis & Callahan, 2008, p. 211). The exclusion of more
students from the AP program will deny them these benefits and will only rfuritien
the achievement gap that is plaguing this county’s educational system (Famtha®n,

& Whiting, 2008b, p. 233).

In order to alleviate this gap, school systems must work together to identify all

gifted students at an early age so that they will be a part of the prograrparidt@n it.

Information needs to be sent out into the community to educate the parentsasthell

29



students. A study by Ndura, Robinson, and Ochs (2003) found that minority students
who did not enroll in advanced classes were most influenced by their parents and that
there was a positive correlation between AP enrollment and family income .(SiBte
many minority students are also from low-income families, this sheds everligidron

the need to educate the families so that these students will be given an equahtitiaac
education they deserve.

Hertberg-Davis and Callahan (2008) said that “who enrolls in and who does not
enroll in and who persists or does not persist in AP courses . . . mirrors a school and
community’s commitment to equity and excellence” (p. 211). They also statetdbat
students who need the advanced courses most, or for whom the stakes are highest, are
often the ones most underrepresented (p. 209). All students must be given a fair and
equal chance to excel in school. There definitely must be a call to chargyg curr
practices in order to provide the best learning environment for all students.

Using AP Potential to include more students in the AP programOne way
that schools can identify more students for participation in the Honors/ AP program is
through the use d&P Potential The Preliminary Scholastic Assessment Test/National
Merit Scholarship Qualifying Test (PSAT/NMSQT) is a practice galentrance exam
given to students before they take the Scholastic Assessment Test (SAT)SAThe P
“measures skills in verbal reasoning, critical reasoning, math problemgaénid
writing” (Vaughn, 2010, p. 396). The College Board has published several research
studies that show “strong correlations between students’ PSAT/NMSQT sndra®a
examination results” (College Board, 2011a). Based on that research, Tége@aard

began to provide schools with a list of all students’ PSAT scores as well asatiiorm
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on the students’ performance in each content area. The list, A&lIBdtential is a

web-based tool that helps schools identity possible AP students. Based on each student’s
PSAT results, The College Board predicts from one to twenty-five areas thiee

student has, based on his test results, at least a 70% chance of passing thecAP subje
test(s) with a score of 3 or higher out of 5, thus receiving possible collegevanddihe

is still in high school (College Board, 2011a). This study is sent free of cluaatje

schools who administer the PSAT to their students.

The use of PSAT scores to determitie Potentialis important because the
scores call to attention “students who may not have be initially considered for AAeésour
through teacher nomination, self-nomination, or other local procedures” (Camara and
Millsap, 1998, p. 22). Though not all students on the list will be successful in AP
courses, a “much larger proportion of students are likely to be successfyl dréhe
identified early and given the opportunity and support needed to succeed” (Ewing,
Camara,& Millsap, 2006, p. 28). Td> Potentialis an important tool because it gives
schools a starting point, allowing them to reach out to students who may have been
underserved their entire school lives.

Revamping educational perspectivesWhiting and Ford (2009) advocate the
use of the “AEIOUs of change” to help alleviate underrepresentation (p. 24). Through
the use of advocacy, education, information, opportunity, and understanding, schools
should be able to eliminate the problem of underrepresentation. The first
recommendation for the AEIOU program is for the early identification ¢édjiinority
and low socioeconomic (SES) students. If these students are identified/asearl

preschool and have advocates throughout their education careers, the underrepresentat
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problem will be dramatically decreased. Second, students must be taught throughout
their educational careers to advocate for themselves. If mentors antoadés help

these students “see themselves as scholars,” and if they are giverugjpoly, they will

be more motivated to participate in gifted/AP programs (Whiting & Ford, 2009, p. 25).

The third AEIOU recommendation is that more data must be collected and more
information must be disseminated, including the reasons for underrepresentatider in or
to allow educators to see and to help fix the gaps. Fourth, families of thdsetstmust
become partners in the students’ educational process. Once parents are made aware
the importance of gifted and AP classes, they will be more apt to support and encourage
the students. Finally, the “cultural competence” of educators must be irtttkasgh
workshops and university classes in order to challenge their stereotypes andfbiases
students from minorities and low socioeconomic levels (Whiting & Ford, 2009, pp. 25-
26).

Christian perspective. Perhaps the greatest call for equality comes from
Christian ideals. David Purpel (2008) has long been a professor of education and a
supervisor of student teachers. However, in his keynote speech at the Kuyers institut
2007, he brought out the point that schools are asking the wrong questions and teaching
the wrong curriculum. According to Purpel, current schools are “manifestations for
social theories and political programs,” causing some students to be considined bet
than others and some teachers to stress being smart instead of being wise (p. 120).

By looking to religion for wisdom, Purpel (2008) stresses that teachers can
advocate excellence, helping all children, including those of different backgrandds

socioeconomic levels, to “fully develop their God-given talents” (p. 122). He further
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contends that while excellence can be measured by “high test scores [aentigpiaimn
advanced level courses,” that excellence should not be achieved because sartse stude
are deemed more deserving than others, possibly through “wealth, . . . class, . . . gender,
or race” (p. 123). He concludes that the “God-given inherent dignity of all” must be
acknowledged before excellence can be available to all students (p. 123). Purpel
concludes that educators must be mindful of the teachings of MicalN(§)5 always
asking “What is good?” Only then will they gain the wisdom to do the right thindl for a
children, regardless of ethnicity or socioeconomic standing (Purpel, 2008, p. 116).
Professor Asa Hilliard Il once stated that “race, minority statuspsochomic status,
and other variables are not factors that predict what students can learn . . .diety pre
how schools will treat children (cited in Morris, 2002, p. 62). Public school teachers are
entrusted with treating children from a wide variety of backgroundy tajrproviding
all of the students with the best possible education, regardless of their backgrounds. The
Bible states “how true it is that God does not show favoritism but accepts men frgm eve
nation” (Acts 10:34-35). Teachers must especially take this messagettoHeaugh
their religious and cultural views may be different from those of many of toeersts, a
true Christian vision will enable teachers to truly accept the differearakselebrate the
uniqueness of all of their children.

Gaps in research.While a plethora of research has been conducted on the
underrepresentation of minority and low-income students in gifted classessélaech
on their participation in high school Honors/AP classes is quite limited. Sincatstude
do not have to be identified as gifted to enroll in these rigorous high school classes, more

research must be done to hear the students’ voices and to determine what faettmd ha
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these students to their chosen academic paths AR liotentialpublication provides a
firm foundation on which to begin a study, and the students themselves will then build
the study with their experiences and their words. This study is needed in thevsthti

of Honors and Advanced Placement classes.

Summary

The results of this research study are vital for the high school used iesb#sch
study, a school that is currently not serving all of their students to theirgrpatential.
The community is changing, becoming increasingly more diverse withpeessing year
(Jacoby, 2011). While there has been an “evolving shift in perspective” on gifted
education in the last three decades, more must be done to eliminate the “elitism a
racism that have plagued the field” (Matthews, Foster, Gladstone, Schieckip&rbje
2007, p. 316). This is especially true in the high schools where Honors and AP classes
continue to be filled with White, upper middle class students while the halls of the
schools are filled with many low-income and ethnically diverse students.

Current research shows that AP classes are the best predictors for Buccess
college (College Board, 2011c; McCauley, 2007; Preston, 2009; Scott, Tolson, & Lee,
2010; Wakelyn & National Governors Association, 2009). Success in college, in turn,
leads to a greater chance for a more successful future (College Boar, B@kelyn &
National Governors Association). Using PSAT scores, the College Board prallides
schools with a list of students who show potential to be successful in Honors and AP
classes (College Board, 2011a). However, while research proves thass¢sadae
predictors for college success, and, in turn, for hope of a more successful fftiire, |

research has been done to understand why many students who show potential to excel in
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advanced classes are the ones who are denying themselves the chanapat@anti
these classes.

More research must be done to tear down the barriers that are keeping students
from taking advantage of more rigorous classes. There is no doubt that students from all
ethnicities and socioeconomic levels can be successful in advanced pragsmsst
need to be included. Armed with the knowledge gained and with the mandate to serve all
children without leaving any behind, “the time to open doors to gifted education and AP
classes is long overdue” (Ford & Whiting, 2008, p. 301). If this is done, then elitism will

be abolished and equity in Honors and AP classes will be established.
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CHAPER THREE: METHODOLOGY
Introduction

The nature of this study was to examine the phenomenon of underrepresented
students in one high school’s Honors/AP program. The purpose of this study was to use
the students’ voices to determine why the students in this one particular cullivaise
and economically disadvantaged Georgia high school are choosing not to enroll in
advanced classes. Therefore, a phenomenological design was incorporated. Students
were selected through a purposeful criterion sampling to include only those stwtent
had been predicted to be successful in Honors/AP classes Al tRetentialpublication
but who had elected not to enroll in these classes. Through the use of an initistl intere
survey, individual interviews, and focus groups, the students voiced their reasons, and |
used coding and structural and textural descriptions “to develop the essence of the
experience” at this school (Creswell, 2007, p. 236). Data collection and data analysis
were triangulated to ensure the trustworthiness of the study so thatedaeeheis shown
to be valid and can be replicated in further studies.

By using a transcendental phenomenological approach, | heard the students’
voices and achieved a greater insight into the students’ perspectives. H&nehrese
guestions focused on why students who meet the criteria set by the Collega8oar
being potentially successful in Honors/AP classes were choosing not to tsd&e the
classes. The research questions also attempted to discover if the uedentgpion of
students in Honors and AP classes may be caused by a lack of support and

encouragement on the part of the faculty or if the cause of underrepresentatson stem
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from a cultural bias against the traditional educational system on thef plae students
themselves. Finally, the research attempted to determine if pastiedalkcakperiences
of these potential students have caused them to avoid Honors/AP classes.

This chapter will present an overview of the research design. A background of
the school and of the students involved will be given as well as an overview of the
projected data collection and data analysis methods.

Research Design

While a plethora of research has been conducted on the underrepresentation of
minority and low-income students in gifted classes (Elhoweris, Mutua, Alsheikh, &
Holloway, 2005; Fletcher-Jantzen & Ortiz, 2006; Ford, Grantham, & Whiting, 2008;
Gallagher, 2005; McBee, 2006; Miller, 2009; Staiger, 2004; Tomlinson, 2004;
VanTassel-Baska, Feng, & Evans, 2007; Yoon & Gentry, 2009), the research on
students’ participation in high school Honors and AP classes is quite limited. Since
students do not have to be identified as gifted to enroll in these rigorous high school
classes, more research must be done to determine what factors haveelstlitegs to
their chosen academic paths. W Potentialreportis a research-driven tool published
by the College Board that helps to identify students who, based on their PSAT aores,
likely to succeed in Advanced Placement courses. lts goal is to help ensme that
student who has the potential to succeed in AP classes is overlooked.

The AP Potentialreport (College Board, 2011a) provided a firm foundation on
which to begin a study, but the students themselves then built the study with their
experiences and their words. Because participation in Honors and AR dtalsge

student choice, many students who appear oABhEBotentiallist choose not take
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Honors and AP courses, especially minority and low-income students. This phenomenon
is prevalent at the school where this research was conducted.

Therefore, the design of this study was a transcendental phenomenology. It
followed the procedural steps outlined by Moustakas in 1994 (as cited in Cr&0&I|,
p. 60). Because | hoped to find the causes of the underrepresentation in Honors and AP
classes at one school, | chose a phenomenology so that direct, primary docamentati
could be obtained from the students undergoing the phenomenon. In my research, |
described the lived experiences of the participants (Creswell, 2007). rigythis
approach, | was able to hear the voices of the participants, and through hearing thei
voices, | was able to record and document the students’ views as to why this phenom
is happening at the school, possibly affecting changes for the future.

Research Questions

The research focused on four central questions. Question 1 sought to answer the
main purpose of the study — why students are choosing not to participate in Honors/AP
classes. Questions 2, 3, and 4 broke down the research findings from other studies to
determine if these same finding had a similar impact on the phenomenon at this school.
Question 2 looked at the role of the faculty of the school as the root of the
underrepresentation. Question 3 looked at the students’ own cultural bias as tleé cause
the phenomenon. Question 4 looked at the students’ past educational experiences as the
possible cause of their decisions not to take these classes.

Research Question 1 Why are students who meet the criteria set by the College
Board as being potentially successful in Honors/AP classes choosing not tivetsdke

classes?
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Research Question 2 How does the level of support and encouragement on the
part of the faculty impact underrepresentation of students in Honors/AP @lasses

Research Question 3 How can a cultural bias regarding the traditional
educational system on the part of the students themselves impact their penicipa
Honors/AP classes?

Research Question 4 How do past educational experiences of these potential
students impact their decisions to participate in Honors/AP classes?

Participants

The participants were all students at a high school in northwest Georgia. A
purposeful criterion sampling was used to select the participants. Tdreoarivas that
the participants had to be students who were listed iARhRBotentialpublication
(College Board, 2011a) but who were not currently taking an Honors or AP class. The
students also had to be ethnically and socioeconomically diverse. A mixture of
sophomores, juniors, and seniors were included in the research study sifsBe the
Potentiallist for the current 2011-2012 school year is based on the scores of the
freshmen, sophomores, and juniors who took the PSAT in the fall of 2010. Sixteen
students chose to participate in the study.

Translator

Students selected for the study were all able to speak English; therefore, a
translator was not needed in order to translate information sent to parents.
Setting/Site

The high school in this study is located in northwest Georgia. It is the oldest high

school in the county, having opened to students for the 1956-57 school year. Originally
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an agricultural area, the county has seen tremendous growth in industry and in@opulati
in the past two decades. Though the greatest population growth in the county has been in
the southern sections that serve as bedroom communities for Atlanta, the population of
the city that this school serves has also surged from 7,709 people in 2000 to 22,958 in
2010. This is an increase of 198% in the past ten years, making the city the fastest
growing city in the county (Jacoby, 2011). Much of the town’s growth has come f

the many minority families who have moved here in order to work in the poultry and
manufacturing plants located within the city. The town is also the site offddeslly-
funded low-income housing developments. The justice center, the court system, the
educational system, and the hospital all are located within the school’s attendance
boundary, adding a very affluent sector to the city. The high school also servegthe ve
rural northwestern section of the county, a community where many studentgesolh li
farms that have been in their families for generations. This high school has thtagdva

of having the most ethnically and socioeconomically diverse student population in the
county.

At the beginning of the 2011-2012 school year, the high school in this research
study had an enrollment of 1997 students (Cherokee High School, 2011). This
population was used to draw participants for the research study. (It must be nioted tha
the AP test information is based on the 2010-2011 school year since testing for the
current school year has not yet occurred. Therefore, percentages takeestvere
based on the population for the 2010-2011 school year instead of the current school year,
but the research study information was based on the population of the current 2011-2012

school year, thus explaining why two sets of population numbers were used.)
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Table 1

Ethnicity of Students in High School Being Studied in 2011-12 School Year

Ethnicity Percentage of School Population
White 1489 (74.5%)
Hispanic 255 (12.8%)
Black 179 (9%)
Multiracial 69 (3.5%)
Asian 31 (1.5%)
American Indian 4 (<1%)
Other 3 (<1%)

The school also has a growing number of low-income students. Within this high
school’s zone, four of the five “feeder” elementary schools and one of the two middle
schools are Title One schools. This high school does not participate in thengtle O
program, but approximately 40% of its students receive free and reduced lunch, and
many others would qualify. However, many seniors participate in a workiegtam,
allowing them to leave school early to carry a full-time job, thus allevi#tieig need for
school lunch and further indicating the economic difficulties facing thesenssuaied
their families. The administration at this school stated that the free @unckcelunch
population is actually closer to 50% of the student population (Murdock, personal

communication, January 2012).
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Academically, the high school is very strong. It offers 18 of the 30 possible
Advanced Placement courses for it students. Data from the 2010-11 year, as published i
the School Integrated Summary 2010{Cbllege Board, 2011d, p. 20), show, however,
that the results of the AP testing do not truly reflect the population of the high.school
During the 2010-11 school year, the school’s population was 71.8% White, with the
remaining 28.2% divided among varying minorities, with the largest minoritieg be
Hispanic at 11.6%, Black at 8.8%, Multi-racial at 6.6%, and Asian at 1% (Cleeroke
High School, 2010). However, AP statistics show that of the total of 162 students who
took AP tests during the 2010-11 year, 128 were White. Therefore, White students took
79% of the tests. Also, 7 Asian students (4.3%), 4 Black students (2.5%), 14 Hispanic
students (8.6%), and 3 who marked “Other” and 6 who did not mark a response for
ethnicity took the test (College Board, 2011d).

Figure 1 clearly indicates that while White and Asian students are t&stsgat a
higher rate than average population, the Hispanic and Black students are being
underrepresented on the tests. It should be noted that the multi-racial informatiba ma
skewed since the students who marked “Other” on the test were included in the multi-
racial information. It should also be noted that six students taking an AP testohtse
mark any ethnicity on their test information. When looking at the total school population,
only 8% (162 of 2029) of the students at this high school took an AP test during the
2010-2011 school year. Broken down into categories, 8.8% (128 of 1457) of the total
White population of the school took an AP test. Also underrepresented were Black

students with only 2.2% (4 of 178) of the population taking an AP test and Hispanic
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students with 5.9% (14 of 236). In a reverse of this situation, 35% (7 of 20) Asian

students took at least one AP test in 2011 (College Board, 2011d).
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Figure 1: Comparison of school population to test population for 2010-11 school year
Socioeconomic levels are not reported on the AP test; however, there are records
kept for those students who receive a fee waiver on the test due to their quadifying f
free or reduced lunch. For the 2010-2011 school year, only 8% of the students taking an
AP test at the school qualified for the fee waiver (College Board, 2011dpifcsigt
difference from the 40% of the total population who do qualify for free and reduced
lunch. This clearly indicates an underrepresentation of AP students from lower
socioeconomic levels.
Researcher’s Role / Personal Biography
| teach AP Literature and Honors Advanced Composition to seniors at the high
school where the research will take place, and | also serve as the AP/Bdtexs/

Department Head. | have taught for 32 years in this same county, and |cttemntegh
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school being used in the research study. Therefore, | have a vested intege$tisisc
the community not only where | live and work, but also where | was also born and raised.

| have seen the county become more diverse, but not all schools and communities
are equally diverse. Since | teach in the most culturally diverse school iouthig cl
have a personal stake in the development of classes that will allow all stedsuintsded
to the best of their abilities. | have taught many students who would have thrived in
Honors/AP classes, but as a teacher of seniors, it is too late for me to hav@actyon
their course decisions. | want to know why so many students choose not to sake the
courses and what, in the views of these students, the school can do in the future to ensure
that more students are given the opportunity to excel in Honors/AP classes.

| am also a Christian who believes in living the teachings of the Bibleethast
to love those who are foreigners (Deuteronomy 10:19), to love your neighbor asfyoursel
(Mark 12:31), to treat others as you want to be treated (Luke 6:31), and to save the
children of the needy (Psalms 72:4).

Since | have a personal interest in the outcome of the research, | musbwork
bracket my personal experiences in order to remain separated from the texier o or
ensure that this disconnection is achieved, | will conduct a transcendental
phenomenology, allowing me to simply describe the experience instead of imerfre
| will ask questions, record exact answers, and publish the described phenomenon, thus
eliminating any potential bias.

Data Collection

Since this research was conducted in a high school and included students under

the age of 18, an Expedited Review by the Institutional Review Board (IRB)eedsd
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(Appendix A). An Expedited Review was further needed since the research involved
“individual or group characteristics or behavior” that were documented through surveys
interviews, and focus groups (Liberty University, 2011).

Again, since high school students were involved, the local School Board and the
school also had to grant approval for the research to take place (Appendix B). Along
with this, an Informed Consent Form (Appendix C) with both student and parent
signatures was obtained from each participant before he/she could ptetinighe
study.

Initial interest survey. | created a general interest survey (Appendix D) to give
out to at least 50 students whose names appeared AR tRetentiallist but who were
not currently taking and Honors/AP course. The purpose of the initial interesy suas
to find students who were interested and willing to take part in the research. This
information allowed me to find participants who fit into the sampling group needed for
the proper criterion sampling. | also used the information on the survey to theide
students into two groups: those who had never taken an Honors/AP course and those
who had taken an Honors course in the past but who had chosen not to continue. If the
student did not continue because of poor grades in past Honors classes, he was be
considered for the study. Since the results of the interest survey were ystxfioml
students who were willing to participate in the study and were not usesséarch data,
it did not have to be validated as a tool for obtaining data for the research.

However, three different data collection methods were used in order to have
triangulation of the data collected. Triangulation is when research abooated by

more than one method of data collection. This is especially necessary in qualitative
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research since observations alone may not be completely accurate (a8, Baag,
2007, p. 19). In this research, individual interviews, a focus group meeting, and a log
were used to validate the data collection through triangulation.

Interviews. Once students had been chosen to participate in the research study,
consent forms (Appendix C) were distributed. Since many students ride buslesdb s
the interviews had to be conducted within the school day. Students who chose to
participate were contacted to set up interviews before school, after schoolngrttemn
lunch periods. A set list of open-ended questions were used for each interview
(Appendix E), but the participants were given a chance at the end of the intenadad/
any comments they would like to add. With the participants’ consent, the interviews
were be audiotaped for accuracy. The interviews were transcribety @sathey were
recorded, and relevant excerpts are included in Appendix H. Interviews followed
outlined set of procedures (Appendix F). This method of data collection followed the
guidelines set up by Polkinghorne in 1989, Van Manen in 1990, and Moustakas in 1994
(as cited in Creswell, 2007, p. 61).

The purpose of the interview was to gain insight that will be significantIfof al
the research questions. All ten interview questions (Appendix E) were usadedaa
consensus of the phenomenon in order to answer Research Question 1: Why are students
who meet the criteria set by the College Board as being potentiallysstulda
Honors/AP classes choosing not to take these classes? Interview questions four and
seven (Appendix E) were used to determine what, if any, impact the faculty has had on
the students’ decisions not to participant in Honors/AP classes. The informakieredat

was used to answer Research Question 2: How does the level of encouragement on the
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part of the faculty impact underrepresentation of students in Honors/AP classes?
Interview questions five, six, eight, nine, and ten (Appendix E) delved into the students’
perceptions of Honors/AP courses based on the influence and reactions of thgir famil
and friends. The data gained was used to answer Research Question 3: How can a
cultural bias regarding the traditional educational system on the part ofidestst
themselves impact their participation in Honors/AP classes? Finadlyyiet questions
one, two, four, seven, and eight (Appendix E) investigated how any past educational
experiences of the students may have impacted their decisions not to participat
Honors/AP courses. This data was used to answer Research Question 4. How do past
educational experiences of these potential students impact their decisiorigapa in
Honors/AP classes?

Focus group. All students were asked to come back together for a focus group
interview. New questions based on data gathered from the original interviesvs wer
addressed (Appendix G). Students also had a chance to discuss any thoughts they may
had about the process. New information and insights arose from the students’
interactions; the discussion sparked new memories and encouraged them to share
information that they were hesitant to share in individual interviews (Cre20817, p.

133). Again, the discussion was audiotaped for accuracy and transcribed (Appendix G).
The information obtained was used to reflect on the answers to all researobnguas
this study.

Log. | kept a log throughout the process, noting not only facts but also

observations that appeared during the process. Logging the data, as noted by hdfland a

Lofland (as cited in Creswell, 2007, p. 138), allowed me not only to separate the facts
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from my opinions, but may lead me to new insights as | wrote up the intervi@isscri
from the recording. Again, all information was used to support all researciogsast
this study.

Data Analysis

By analyzing the data through a variety of methods, called data analysis
triangulation, clearer results are formed and the final results can tatedl(Creswell,

79). In this research, data analysis triangulation occurred through the use of
horizontalization, open coding, two-tiered coding, clusters of meanings, a ctenposi
description, member checks, an audit trail, and memaoing.

Horizontalization and open coding. Once the data collection was completed, |
first used Strauss and Corbin’s open coding process (as cited in Creswell, 2007, p. 240).
After | transcribed the audiotapes of the interviews, | found signifsiatéments that
represented common themes. 1 highlighted each theme in a different lvetebyt
determining the first set of general themes found in the interviews. This step &aow
horizontalization was vital because it gave me a starting point for findingnénees to
the research questions (Creswell, 2007, p. 61).

Then open coding, which is putting the themes together in sections to develop the
major themes of the research (Creswell, 2007, p. 239), was used to answer the four
research questions. Themes regarding teachers’ and counselors’ impadeoisst
decisions not to take Honors or AP courses was used to answer Research Question 2:
How does the level of support and encouragement on the part of the faculty impact
underrepresentation of students in Honors/AP classes? Themes revolving around the

students’ own recognized and unrecognized biases toward Honors and AP bhktsses t
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have been caused by friends and family were used to answer Research Question 3: How
can a cultural bias regarding the traditional educational system on the perstidents
themselves impact their participation in Honors/AP classes? Themes efipaational
experiences that may have had a negative impact on the students’ perceptgorsus r
academic classes were used to answer Research Question 4: How do past dducationa
experiences of these potential students impact their decisions to pariicipateors/AP
classes? Once that several general themes were noted, | wdbllban more fully
understand the phenomenon and to answer Research Question 1: Why are students who
meet the criteria set by the College Board as being potentially stidaesHonors/AP
classes choosing not to take these classes?

Two-tiered coding. My second step was to take the themes found in the open
coding process and further extrapolate them to find more specificity whibse themes
(Gall, Gall, & Borg, 2007, p.634). This lead to a closer analysis of the informaiibn a
provided me an opportunity to ensure that no themes had been undiscovered. This was a
vital step in order to add credibility to the findings and to find specific answéhng t
research questions.

Clusters of Meanings. This step in phenomenological data analysis allowed me
to cluster the themes into “meaning units” and to remove any overlapping otivepeti
statements (Creswell, 2007, p. 235).

Composite Description. | completed a textural description of what the
participants experienced, including verbatim examples from the studyuglr,ez007, p.
159). | then completed a structural description to show how the phenomenon happened,

including information about the setting and the context of the experience (Cr260€,
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p. 159). Finally, | wrote a composite description, combining both the textural and
structural description. The final description resulted in the formation of seaes of

the participants’ experiences, which then allowed me to gain an understahthieg
phenomenon. In Polkinghorne’s words, the composite description allowed me to
“understand better what it is like for someone to experience that” phenomenoedas cit
in Creswell, 2007, p. 62). This also added credibility to the study.

Member Checks. After the individual interviews were transcribed and coded,
the participants were shown a copy of the transcript of their interviews. Wéreyasked
to verify the accuracy of the statements and to correct errors if they found hay
findings were discussed, and the students were asked for their input. This,process
known as member checks (Gall, Gall, & Borg, 2007, p. 475) increased the reliability of
the study since the participants validated the findings of the study.

Audit trail. | kept a running log of every step | took in the process, including
dates and specific details. This provided not only proof of the research, butiswill
allow the research to be replicated in the future. This audit log gave the stdithlitre
which is accurate interpretation through internal validation (Creswell, 2007, p. 204)
dependability, which is reliability achieved through the auditing process (p. 2@6), a
transferability, which will allow other researchers to transfer tiralings to another
study (p. 204).

Memoing. | created a chart, placing the facts | discovered in one column and my
thoughts about those findings in a second column. This provided a method for me to

view my thought process, to describe personal experiences through epoche, and to reduce
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any bias. It will also allow others to see why | developed the themes andanoved at
the essence of the study (Creswell, 2007, p. 67).

Data triangulation. This research study began with the use of data collected
from theAP Potentialpublication. From this data, possible participants were selected.
Then through the use of individual interviews, a focus group meeting, and a log,
triangulation of collection was achieved. This use of various methods to coteotia
findings added validity to the research findings (Gall, Gall, & Borg, 2007, p. 657).

Data analysis triangulation. Data analysis triangulation was achieved using a
variety of methods. First, horizontalization, open coding, two-tiered coding, andngeani
clusters were used to analyze the gathered data. Memoing ensuredityrediiié
study, and an audit trail provided the dependability needed for replication. Tokause
variety of analysis methods validated the findings of the researchw@kre2007, p. 79).

Trustworthiness

Trustworthiness in research is vital so that others who read the findingsecan se
how the meanings were discovered (Creswell, 2007, p. 206). Trustworthiness in this
research was achieved through the transcription of the exact words of thipgradic
interview, the memoing and audit trail of the process, and the triangulation of both the
data collection and the data analysis.

Credibility. Credibility ensures that the results are an accurate interpretation of
what the students meant (Creswell, 2007, p. 206). The findings in this study were
recorded exactly as they occurred, describing the reality of theckgwacess. The

findings were analyzed using the series of recommended steps that vesténsia¢ data
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analysis section. These steps followed the guidelines of qualitativectesesan the
field so that the findings were given credibility.

Dependability. Dependability is achieved through the “auditing of the research
process” (Creswell, 2007, p. 202)o ensure dependability, all information was gathered
and recorded consistently, providing rich details of the research process.

Transferability. The research process and the information garnered in the study
were documented in detail so that the research process can be replicatgdrexac
another setting to further examine the findings (Creswell, 2007, p. 204). This el all
the findings to be used in other research studies, thus providing transferability.

Ethical Issues

In order to ensure the privacy of the participants, pseudonyms were used for the
for all participants, and the school was not named. All participants were given a
statement ensuring them that the information given by specific individuélsewer be
discussed with others, especially teachers, counselors, administratorsnis pare
(Appendix C). Since their parents may also fear the invasion of privacy, a consent for
was sent home for all parents to sign, ensuring anonymity for the students duaik for t
families (Appendix C).

Some of the information obtained did not shine well on the school and on specific
faculty members from that school. | ensured that the information obtainagsedsnly
for suggested improvements, not for repercussions for past problems.

My personal ethics ensured that the truth was always given, even if thevasit
not what | wanted to hear. Since | am also a teacher at the school whsttedthimok

place, | had to bracket my personal feelings since some informatiomeldgaid not
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speak highly of some aspects of the school. The purpose of the study was to report what
the students had experienced and what they felt about those experiencesord,Hdratl

to present all finding clearly and honestly, removing all personal biastiem

presentation of those findings. Only through this process of the true reporting of the
students’ viewpoints could the phenomenological study be a valid reflection of the
students who had lived that phenomenon.

My ethical considerations were and still are based on my Christian theliell
people should be treated with respect and fairness. All students, whetheethey a
culturally diverse or come from a low socioeconomic background, deserve an@aucati
that will allow them to reach their fullest potential. A quality educationghwvas the
goal of this research, will allow these students to show their “aptitude for lane of
learning” and to be “well-informed, quick to understand, and qualified to serve” for
higher purposes (Daniel 1:4). If only given a chance, these students cahtlfelfilans
God has for their lives,” and their success in school can give “them hope and a future”

(Jeremiah 29:11).
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CHAPTER FOUR: FINDINGS

The purpose of this study was to determine the causes for high school students’
decisions not to enroll in Honors or Advanced Placement (AP) courses in one Georgia
high school. Since the study deals with choices made by high school students, hearing
their voices was vital; therefore, a phenomenological study was used in ordeiure ca
the essence of the research as seen through the eyes of those whom the stugly impact
most — the student# phenomenology is necessary so that the students’ voices can be
heard and can provide a missing but vital link in the research.

Research Questions

The study was designed to determine why students who have the potential to be
successful in Honors and AP courses, as noted by their placement on College S8ard’
Potentiallist, are choosing not to participate in those classes. Four specific hesearc
guestions were used to guide the study.

1. Why are students who meet the criteria set by the College Boardhgs bei

potentially successful in Honors/AP classes choosing not to take theseZlasse

2. How does the level of support and encouragement on the part of the faculty

impact underrepresentation of students in Honors/AP classes?

3. How can a cultural bias regarding the traditional educational system on tlo¢ part

the students themselves impact their participation in Honors/AP classes?

4. How do past educational experiences of these potential students impact their

decisions to participate in Honors/AP classes?
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Participants

The participants in this study were all students at the same northwest Georgia
high school. All of the students were listed onAtePotentiallist provided to the
school by the College Board. This list provides the names of students who, based on
their PSAT scores, are predicted to have at least a 70% chance of beisgfslictene
or more Advanced Placement courses. A purposeful criterion sampling was used to
identify the participants for this study. TA® Potentiallist provided a base list of
students with potential. First, all students who were currently enrolleddasitone
Honors or AP class were removed from the sampling. Students who had withdrawn from
the school since the list was created were also removed. This left a st 69
students. From this list, fifty students of different genders and ethniegieschosen to
receive the invitation and initial interest survey (Appendix D). | sent satand round
of ten invitations and initial interest surveys and also followed up with personattont
with several of the students. From those invitations, thirty surveys waraeé to me.
While six of the students responded that they did not want to participate, twenty-four
indicated their agreement to participate.

A parent consent/student assent form was then sent to those twenty-four
participants. Of those, seventeen returned the consent forms, but only sixteen students
participated in the individual interviews; one student forgot his appointment on three
different occasions and was, therefore, not included in the study.

The sixteen participants included ten females and six males. Ethnically, th
participants included one multi-racial, six Hispanic, five White, and four &iric

American students. The students ranged in age from 15 to 18, with eight seniors, five
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juniors, and three sophomores participating in the interviews. Of the sixteentsjuele
of them qualified for the free and/or reduced lunch program at the school. Student
profiles are included; however, all students were given pseudonyms for privacy.

Participant profiles. Participant One, Clara, is a seventeen-year-old Hispanic
female. She is a senior and had never taken an Honors or AP course. She had predicted
AP potential in one subject area.

Participant Two, Kaitlyn, is a sixteen-year-old Hispanic female. iShgunior
and had never taken an Honors or AP course. She had predicted AP potential in one
subject area.

Participant Three, Garrett, is a seventeen-year-old White male. Tholigts he
himself as a senior, he is not sure of his current grade level because he was home
schooled during part of his junior year, and he may not be able to graduate at the end of
this school year. He did take some Honors courses in the past, but he had never taken an
AP course. He had predicted AP potential in twenty-five subject areasread| a
included on the AP Potential list.

Participant Four, Sally, is a fifteen-year-old White female. She is sapkoand
she had never taken an Honors or AP course. She had predicted AP potential in three
subject areas.

Participant Five, Paris, is a seventeen-year-old multi-racial &ngthe is a junior
and had never taken an Honors or AP course. She had predicted AP potential in one
subject area.

Participant Six, Emory, is an eighteen-year-old African Americanlgntahe is

a senior, and she had taken five Honors courses in the past. She had predicted AP
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potential in ten subject areas.

Participant Seven, Shane, is a sixteen-year-old African American riia is a
junior, and he took two Honors class in his freshman year. He had predicted AP potentia
in seven subject areas.

Participant Eight, Anthony, is a fifteen-year-old White male. He is a sopt@om
and he had never taken an Honors or AP class. He had predicted AP potential in twenty-
one subject areas.

Participant Nine, Karina, is a sixteen-year-old Hispanic female. heesior,
and she had never taken an Honors or AP class. She had predicted potential in one
subject area.

Participant Ten, Michaela, is a fifteen-year-old Hispanic female.isShe
sophomore and had never taken an Honors or AP class. She had predicted AP potential
in one subject area.

Participant Eleven, Charles, is sixteen-year-old Hispanic males &@inior and
had never taken an Honors or AP class. He had predicted AP potential in two subject
areas.

Participant Twelve, Bree, is a seventeen-year-old African Aarefiemale. She
is a senior and had never taken an Honors or AP class. She had predicted AP potential in
two subject areas.

Participant Thirteen, James, is an eighteen-year-old African Aamemale. He
is a senior and had never taken an Honors or AP class. He had predicted AP potential i

one area.

57



Participant Fourteen, Mary, is a sixteen-year-old Hispanic fnfahe is a junior
and had never taken an Honors or AP class. She had predicted AP potential in one area.
Participant Fifteen, Jonathan, is a seventeen-year-old White Hals a senior,
and he took one Honors class in the past. He had predicted AP potential in twenty-two
subject areas.
Participant Sixteen, Bethany, is a seventeen-year-old White fei@hkeis a
senior and had never taken an Honors or AP class. She had predicted AP potential in
fourteen subject areas.
Table 2

Participant Information

Student Gender Grade Ethnicity Number of AP Potential
Classes

1 Female 12 Hispanic 1

2 Female 11 Hispanic 1

3 Male 12 White 25

4 Female 10 White 3

5 Female 11 Multiracial

6 Female 12 African American 10

7 Male 11 African American 7

8 Male 10 White 21

9 Female 12 Hispanic 1

10 Female 10 Hispanic 1

11 Male 11 Hispanic 2

12 Female 12 African American 2

13 Male 12 African American 1

14 Female 11 Hispanic 1

15 Male 12 White 22

16 Female 12 White 14
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Interviews

Students participated in individual interviews either before or after school or
during their lunch periods. The interviews lasted from ten minutes to tweety-fiv
minutes, based on the responses of the students. Interviews were based on a set of basic
guestions (Appendix C), but students were allowed to discuss other concerns they had.
This allowed the phenomenon to be seen through the eyes of the students and, in turn, led
me to a deeper understanding of the high school experiences of these students. All
interviews were audiotaped and transcribed exactly as they were kcaixieerpts are
included in Appendix H.

Once all sixteen interviews were transcribed, students were given afcibeyr
interviews and asked to verify the information as it was written to ensure that the
interviews had been transcribed correctly. This member check insured thiy wdlthe
information gathered. The data was then analyzed using horizontalization and open
coding. Each theme was highlighted with a different color, thus showing the basic
themes found in the individual interviews as they related to the research questions.

While Question One was answered based on the results of all data obtained,
students’ own perceptions of why they have chosen not to take these courses were
highlighted. This also included what the students currently knew about AP and Honors
classes. These responses were combined with other information obtained throughout the
research to answer Question One. Themes regarding students’ discussiodsitgith a
about Honors and AP courses were highlighted separately for teachers and felocsuns
and were analyzed to answer Question Two. Themes regarding cultural biapart the

of the students, their peers, and their families were highlighted and used to answer
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Question Three. Themes regarding students’ past educational expenenees

highlighted and used to answer Question Four. Separate areas that were highlighte
included the students’ opinions of what choices they would have made for their high
school classes if they had been told of their inclusion oABhEotentiallist as well as

their ideas of how the school can involve more students in the Honors and AP classes. |
also kept a log throughout the interview and coding process in order to separate my
opinions from the facts, allowing new insights into the phenomenon. This also allowed
for an audit trail to add credibility, dependability and transferability. Megwwas used

to further reduce any chance of researcher bias.

A focus group meeting was then held. All sixteen participants were contacted
individually and were given written invitations to participate in the focus growgimge
However, on the day of the meeting, only five of the participants came to the foaps gr
meeting. Of these students, two were White, one was Hispanic, one was African
American, and one was multi-racial; therefore, the group still accurai@esented the
ethnic makeup of the school and the original participants. The focus group questions
(Appendix G) were asked, and the students also led the discussion into their own areas of
concern. The meeting was audiotaped for accuracy, and the student respomses wer
transcribed exactly. Excerpts are included in Appendix I.

The same highlighting process was completed to further extrapolate ititorma
from the major themes already discovered. The information gathered in thgfoaps
was added to the previous information gathered. This information was then used to

answer the four research questions.
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Interview Results

The results of the interview were used to form a composite description of the
phenomenon. A textural description of what the participants experienced, including
verbatim examples from the study, was first completed. A structuraiptest was then
completed to show how the phenomenon happened, including information about the
setting and the context of the experience. Finally, a composite descripion wa
completed, combining both the textural and structural description and showing the
essence of the study.

Textural description. Students chosen for the research study were first
interviewed individually. The purpose of the interview was to discover the students’
viewpoints and to determine why they were not participating in Honors or Ageslas
From these interviews, several themes emerged.

The first theme that emerged was the lack of information that students have about
Honors and AP courses. Of these sixteen participants, four students had taken Honors
courses earlier in their high school career, but they had chosen either to dropgke cour
during that school year or had chosen not to enroll in an Honors course for the next
school year. None of the students interviewed had ever taken an AP course. tBesides
four students with limited Honors experience, the only information the students knew
about Honors and AP courses came from their peers.

When asked what they knew about Honors and AP courses, eight of the students
used the word “hard” to describe the classes, and “challenging” wasomeshtn six of
the responses. Four students said that only “smart people” take the courses, ethd Garr

stated that the Honors and AP classes are for those “people who do well in school —
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people who are capable of doing it.” Bree said that she had heard that the classes wer
hard that the majority of the students in them wanted to drop the classes.

While there was some misinformation, some of the students did know some
information about AP classes. One student focused on the challenging aspects of the
classes, and five of the students stated that taking Honors or AP clasdesveapme
impact on a student’s college career. Clara said that they were “helpfutddiege
application,” and Sally and Paris said that colleges look at the courses more on their
transcripts, a statement echoed by Charles. Sally also knew that an A€ roaghtt give
a student college credit, and Michaela said that when AP students go to collegie, they
not have to “retake those courses” they get credit for in high school. Although this
information is correct, very little information about Honors and AP classe&veam by
the students. Misinformation from their peers seemed to override the facknévey

The second theme that emerged concerned the students’ own personal fears about
the classes. Based on the information, or misinformation, they had heard from their
peers, the students had definite personal concerns as to why they were not ¢akirsy H
or AP courses.

Fear of failure was prevalent in the minds of several students. Because she had
heard that the classes are hard, Karina was afraid that the classBmlurid to pass”
and then she would not “graduate on time.” Bree said that she “wants to take a tlass tha
[she knows] for a fact [she] will pass.” She does not want to put herself in a
“predicament” where she cannot “graduate on time.” Bree may have summed up this
fear of not graduating on time for everyone when she said, “| am not sure . . . what my

greatest potential is, but | don’t want to risk it.”
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Stress was another common theme concerning Honors and AP classes. Several of
the students mentioned that they did not want the stress that would come with taking
harder classes. Emory, however, discussed at length the stress that stweentisside
of the classroom as well. She said that she wanted to take an Honors class, bwt she kne
that she was going to have a job, and she “was going through things at home, so it was
just going to be too much.” She knew that she could not give her “full focus” to an
Honors class.

| really do want to take Honors classes, but at the same time I'm going to be

having jobs, and | don’t want to not be able to give my full focus to an Honors

class, so | was like | really can’t take Honors classes because | neegl.nAnd

a lot of things were going on. So like, yeah, that was my focus for not putting

myself in an Honors class because | knew A) | was going to be struggiing i

and still pass the class or either B) | was just going to fail, and | don’t want to.

I’'m just like the kind of person where | want to pass the class and like to the best

as | can, so . . . the outside factors mainly contributed a lot to me not taking

Honors courses.

Eight of the participants said that they chose not to take Honors or AP courses
because of their own work ethic. Garrett called himself an “underachieversaiH that
he is capable of doing the work, but he does not do it because he is lazy, a point echoed
by Jonathan, Anthony, and Bethany. Sally said that she is “not good with responsibility”
and that she knew that she would not “fulfill” what she “needs to do in the class.”
Procrastination and laziness were also mentioned by several studentadatiesd that

she “never really pushed [herself because] it never really seemed likeity pri
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Therefore, part of the factor preventing students from participating in Honéi3 or
classes had nothing to do with the school setting.

The final theme that emerged in the area of grades is that the students were
concerned about upsetting their status quo. Shane said that he “would rather have a good
grade in a regular class than a bad grade in a good class.” Having tocststinty and
to be prepared for the harder material was a concern for Michaela. Her fiends i
advanced classes have more work than she does; she has about one hour of work per
night, and she is finished. She does not want the work load they have. Paris may have
also hit upon an important universal point in the argument not to take Honors or
Advanced classes. She stated that if she “can exceed in a CP (collegéaseepha just
be mediocre in an Honors or AP class, then why should [she] take and Honors or AP
course if she [stands out] more in a CP” class.

Another area of the interviews focused on the role of the teachers and counselors
at the school. While seven of the sixteen participants stated that a teacheydestesl
that they take and Honors course, none of the students followed through on those
recommendations. Fifteen of the students said that they see no bias, intentional or
unintentional, on the part of teachers recommending students to take advanced courses.
However, Kaitlyn, an Hispanic female, brought up the subject herself. When asked if
had any questions, this was her response.

| would like to ask why, how come so many kids get the opportunity to go into

AP, and they don’t ask them if they want to, and they don’t ask other kids who

have high A’s in every class; they don’t ask them if they want to. Like, | don't

want to offend anybody. | see more White people there. Cause it doesn’t mean
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that just White people can be smart. There’s some Hispanic, African America

Asians. It doesn’t matter. There’s a lot of smart people they don't realize

Maybe they might think, “Well, he’s from a different place. He might not know

anything. . . I think that some teachers think just because we’re not from here or

where they grew up that we might not have the same levels as other people.
This student goes on to state that she makes very good grades in Spanish, but a teacher
has never recommended her to take an Honors class. Sally, a White studesg, has al
witnessed this discrimination. She said that she has seen many teachers vitvo have
students, one White and one a minority, who are doing well, but the teacher goes to the
White student to recommend him to be in AP, not the minority student. She said that this
has impacted her view of Honors and AP classes. She does not “know if they are
undermining them on purpose or on accident, but it makes [her] want to turn away and
not do [AP] at all.”

While seven of the sixteen students who were interviewed had been approached
by a teacher about taking an Honors or AP course, this was not the case with the
counselors. None of the students said that a counselor had ever mentioned taking an
Honors or AP class to them. One student stated that her counselor did tell her that she
had potential, but the counselor did not advise her to take an advanced course. The
decision was left up to her.

A common theme seemed to be that the students found the counselors to be
distant. Many of the students stated that they never talk to their counseldrs at al
However, those who have spoken to them expressed a disconnection with the counselors.

Kaitlyn said that the counselors “don’t have any role” in the school; “they.grest
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there.” Paris added that students just “don’t feel welcomed” in the counselars’ offi
While both Sally and Bree said that the counselors treat the students like a “Hident
and not a person, Bree went on to add that the counselors act like they “see a hundred
kids a day” so that “each person [is not] important” to them. She also feels that the
counselors do not look at students individually. She said that they rely on what worked
in the past, but she feels that they need to help the students individually because “not
everybody learns in the same way.” Bree went on to state that the couaseltnsa

field where [they] are going to be surrounded by people from different households who
are experiencing different things,” so they need to take “each situation anth&m all
special like they are special cases.”

Sally stated that the counselors do not really know the students. This point was
echoed by Bree who said that all people in the school have a role to play, from the
custodians to the teachers to the administrators, but the counselors are likee'thety a
here. . . They stay to themselves in their offices and when [the students] do go,in there
the counselors act like they “have never seen [the student] before.” The overalheoi
students made was that while the counselors give the students basics aboyitsamstri
graduation, the students do not feel as if they are people whom they can go to for advice.

When asked if their families would support their decision to take an Honors or AP
class, all of the students said they would definitely receive support. The wasdd, pr
“excited,” and “happy” were mentioned by several students. Shane said thathes mot
“would love it” if he took an AP course because she wants him “to succeed so much . ..

and get into the best college” he can.
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While all of the students said that their families would support their decision to
take Honors and AP classes, several students did note that their parents would not
pressure them to take the classes. These students stated that their pardmetwearit
them to take classes that would put more stress or too much pressure on them. Other
students said that their parents would tell them to think about the added work load but
that their parents would still support them in either decision they made.

Parents’ expectations of grade point average (GPA) did come up in the focus
group meeting. Sally said that some parents get angry if a student g8&daan 89 on
a paper,” and they would not understand that the Honors and AP classes are harder. Bree
agreed, stating that “some parents are all about perfection,” and “thggiag to be
disappointed [because] they don’t understand how much work you have on you unless
they were actually in your shoes.” The general consensus was that paredtbeviess
hard on the students if they make good grades in regular classes, so this maydee a
of students deciding not to take Honors or AP classes.

Charles said that he sees taking an Honors or AP course as a way of bettering
himself and showing how thankful he is to his parents who have supported him in school.
Michaela also felt that her taking an Honors or AP course would be important to her
family because no one in her family had ever taken an AP course before. Family suppor
was definitely not a deterrent in students’ decisions not to take the advanced.class

When asked about community support, most students did not see the community
as a factor in their school decisions. However, some discussion of differentlcultura
backgrounds did come up. Two African American students felt that there are some

societal barriers that students must overcome. Paris is multi-racidbbely identifies
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with many of the African American students. She feels that Africaariiein students

are “not pushed strong enough to broaden their knowledge” or to look at “what’s best for
their future.” She said that many of her African American friends areingtiigent, but

they do not show it in school. She said that African American peers can also be
“demotivators” because they do not want to see other African American students
succeed.

Shane said that while he has not received discouragement from the African
American community, he did remember that he was the “only Black person” in the
Honors classes he took as a freshman. He said that the African Americanrgom
would rather see a child excel in other areas such as sports more than a;ademic
therefore, many African American students “don’t try to do well” or “don’e@rough
to do well.” He feels that more African American students would participdatemnors
or AP classes if they receive encouragement from within the school because they do not
receive it outside of school. While he did not mention the term “acting white’iuntil
was brought up in the interview, he said that he has heard the term out in the community
and he finds it “downgrading because [he is] just as African American aariéy

Two Hispanic students briefly discussed the Hispanic community. Micfeela
that it is not discouragement from the Hispanic community that prevents Hispanic
students from taking Honors and AP courses — it is, instead, a lack of encouragement.
Since many of the community members, including their parents, have neveamakén
course, students may not see the need to take the more rigorous courses. Howgver, Ma
did add that if an Hispanic student did choose to take an AP course, he “would be looked

up on in the Hispanic community,” not ostracized because of it.
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Finally, the role of peers was discussed. The opinions of peers did not seem to
bear any weight on students’ decisions not to take Honors or AP courses. Ten of the
sixteen students said that their friends would encourage them to take Honors. courses
Karina did say that she would be called a “nerd” by her friends, but they woulthialso t
she is special for taking the harder class, and being special is more imfi@tabéing a
nerd.

Only two negative comments about peers were given. The first negative
comment came from Kaitlyn, an Hispanic female. She said that her friends thimki
she is “kind of naive” for taking and AP or Honors course. She said that they would give
her a hard time because they would think she is trying to be smarter than them and that
she is rubbing their faces in it. As an African American female, 8akthat she would
not “get a good vibe” from her friends because their “mindset is negative” beare
not on track to graduate. She said that they would tell her that she thinks she is better
than they are. However, because of her strong family support and her alesiceded,
she would not let their comments bother her or dissuade her from taking the courses.

Structural description. This phenomenological study took place in a North
Georgia high school with a population of 1997 students. The school’'s population is
comprised of 1489 (74.5%) Caucasian students, 255 (12.8%) Hispanic students, 179 (9%)
African American students, 31 (1.5%) Asian students, 4 American Indian students, and
69 (3.5%) students who list their ethnicity as multiracial or other. The cueasttdr
population of 123 teachers consists of 117 (95%) Caucasian teachers, 4 (3%) Hispanic
teachers, and 2 (1.6%) African American teachers. Approximately 40% stithent

population receive free or reduced lunches, a number that is not truly indicative of the
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actual number of students who could qualify for the lunch program since many of the
students participate in the school’s work-study program and leave school befdred

go to a job. Therefore, these students do not fill out the free or reduced lunch form. Ten
of the sixteen students in this research qualified for free or reduced lunch.

While the school is diverse, this diverse population is not reflected in the Honors
and AP program where the population of those classes remains filled with predynina
White, middle to upper class students. Therefore, while the school’s population, along
with the surrounding city’s population, continues to become more diverse each year, the
Honors and AP population is not changing to reflect the current school and city
population.

A second concern about the students’ participation in the Honors and AP courses
centers around th&P Potentiallist, a list generated by The College Board. This list
indicates all students who, based on their PSAT scores, have the potential to be
successful in AP courses. Of the 1267 freshmen, sophomores, and juniors given the
PSAT in the fall of 2010, 957 showed potential in at least one subject area, and many
showed potential in several areas, with some indicating potential in all theagreas
listed. Of those students, 488 are enrolled in an Honors or AP class for the 2011-12
school year, leaving 469 (49%) students out of classes where they are aaliglemic
capable of excelling. Thus, the need to determine why these students are not being
served became the focus of this study.

A list was generated of those students who showed potential but who were not
participating in any Honors or AP classes. Based on a cross-section oitiethand

genders, a purposeful criterion sampling was used to select fifty stideateive the
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initial interest survey (Appendix D). The students who returned the initeaksttsurvey
and indicated that they would agree to participate in the study were then sent student
assent/parent consent forms (Appendix C). Individual interviews were then set up at a
time convenient for the students, and the sixteen students who kept their interview
appointments were interviewed. Students were asked to verify the transcriyas of t
interviews (Appendix H). A follow up focus group meeting was held, and the findings
were transcribed (Appendix 1), logged and analyzed to determine factorsgleadine
phenomenon of underrepresentation in AP and Honors classes at the school.
Composite description. In essence, this study discovered that while the personal
experiences of the individual students were quite varied, they all shared comitoos fac
that played a vital role in their decisions not to participate in Honors and AP courses.
The most significant common theme was their lack of information about Honors
and AP classes. While several of the students said that they had heard that Honors and
AP classes were “hard,” their information did not come from any adult at the school
is knowledgeable about the courses. All of their information came from peers who had
either dropped an Honors course in the past because it was too “hard” for them or who
were basing their knowledge of the classes on hearsay themselves. The student
interpreted the word “hard” to mean “more work,” and since many of the students
interviewed already have stress from school work or work outside of school, thegddec
that the Honors and AP classes were not for them. Emory stated, “I need money,”
summarizing the point that physical needs take precedence over acedeocgims for

many of the students.
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The second piece of information that the students knew about Honors and AP
classes is that the classes are for “smart people.” They felthay were not smart
enough to take the classes with the “smart kids.” Since none of the students had been
told that their name was on tA® Potentiallist, they were surprised, and many quite
excited, to learn that their names appear on a list as one of the “smart peoplecer
of the sixteen students interviewed said that if they had been told that their naime wa
the list, they would have taken an Honors or AP class. The simple fact that thes nam
were on the list even overrode some students’ fear of failure.
| believe it would [change my mind about taking advanced classes] because | am
all about success. If somebody was to bring it to my attention, | would consider it
strongly. Because it was never really offered to me, | never really took the
initiative to find out more about it. . .| would matter because it's like, well,
somebody else sees potential in myself. Out of a lot of kids, | was . . . the needle
in the haystack. And it would make me feel really good to be acknowledged.
(Bree)
The knowledge of their names on the Potentiallist seemed to give the students
confidence that they had the ability to take an advanced class and be successful.
Therefore, a simple lack of communication with the students may have caasgd m
students to miss out on the education that could be provided to them in advanced
educational classes.
To better understand the school’s role in the lack of communication with the
students, the roles of the teachers and counselors were discussed. While the ethnic

makeup of the teachers is not as diverse as that of the student body of the school, most of
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the students did not indicate any bias on the part of their teachers, eitheomatientti
unintentional. Several of the students said that at least one teacher had mentioned Honors
classes to them, but the students made the decision not to take the advanced course.
Some based this decision on their own lack of work ethic, but others based their decision
on the misinformation mentioned earlier. They were afraid that they were adt sm
enough to take the course or that the work would be too hard and they would not pass the
class and would not graduate on time. However, one Hispanic student, Kaitlyn, did feel
that there is a phenomenon of White teachers overlooking students’ abilities if the
students are of a minority ethnicity. This sentiment was echoed by S#ily focus
group interview. In the end, however, according to the students interviewed, teachers
actually played little if any role in the students’ decisions not to take an slon&P
course.

On the other hand, the students were quite vocal in their opinions about the role of
the counselors in their academic decisions. The students felt that the role of tledocouns
is to advise students, and none of the students felt that they were adequately advised
about course options by their counselors. There was a general consensus of a disconnect
between the counselors and the students. The overall feeling was that the coureselors a
just at school to make sure that the students have the courses they need to graduate, but
they do not advise students about which courses to take or talk to them about the options
of courses on different levels. They said that they rarely even speak to a counsgelor, a
when they do get in to see one, they feel as if they are treated as a studenbé&d num
because the counselor sees so many people that she does not get to know any of them

personally. All students in the research study said that the counselors do noyplay an
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role in their selection of classes and that the counselors had never told thérayttnesd
the potential to do well in an Honors or AP class.

Since the school plays only one part in the students’ decision about course
selection, the role of the family was also explored. Family support did not ggaayt
any role at all in the students’ decisions not to take Honors or AP courses. Maay o
families only know what their children tell them about Honors and AP courses; they do
not know a great deal about the purpose and advantages of the courses. However, the
students said that their parents did know enough that they would be proud of them for
being in the classes because it would mean that they are smart. The staddetsthat
their parents would not pressure them to take the class, even if the student had been
recommended, because they would not want them to have more work than they can
handle — again, an idea that may be based on their own child’s perception or
misinformation from their peers.

Community support also did not seem to be a deterrent in any community except
the African American community. There was a general feeling arttengfrican
American students interviewed that the African American community in¢hso$
district does not stress academics as being as important in their ckildres’as other
areas of interest. There is not as much encouragement to be successful in isdluod, a
student noted that many African American students can be put down by their community
as trying to “act white” because they are successful in school. Shane nepedadisn
in the African American community between “those who are actuallygtgirmake
something out of themselves” and those who are “negative.” Paris agreed,thtdting

“it's a big issue in the African American community. Like if you see oneca
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American succeed, they are always being put down by their own. . . [ostras|znog |
taboo at all.”

None of the Caucasian students felt that their community would discourage them
if they took Honors or AP courses, and one Hispanic student said students who take
advanced courses “would be looked up on in the Hispanic community.” However, a
strong point was made that while students are not discouraged from taking H&nors/A
courses, they also were not encouraged because their parents themselves have neve
taken advanced courses so they do not know to encourage their children to do so. This
lack of encouragement may be a greater deterrent for students than disceatagem
Sally summed up the concept of community involvement perfectly when she stated, “N
matter where you are or who you are, it depends on the community and who you are in
the community and how you fit into the community.”

Finally, the role of peer pressure in this phenomenon was studied. Overall, ten of
the sixteen students did not feel that negative peer pressure played aheledrdision
not to take an Honors or AP course. On the contrary, they said that their friends would
encourage them. However, there were some reported incidents of negative [seee pres
for some of the students. One student felt that African American studentschta
play a role in students’ decisions not to take advanced classes. She said tlat theey ¢
“demotivators” because they do not want to see other African American studerdsc
in school. Another African American student said that many of her Africagriéam
friends are not on track for graduation, so she feels that they would be negative toward
her because they would think that she is trying to act better than them.

On the same note, a Hispanic student said that her friends would think she is
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“naive” if she thinks she can take an AP course. They would also think that shegs tryi
to “rub their faces” in the fact that she is smarter than they are. As a wholeidbets

did not feel that their peers play a major role in their decision not to take Honors or AP
courses. However, since their peers are the ones who provide the students with their
limited knowledge of what the advanced courses are all about, their peersayay pl
greater role than imagined.

Based on the findings in this study, a lack of information is the main factor tha
has led to the phenomenon of underrepresentation in Honors and AP classes. Whether
that lack of information comes from misinformation from peers, lack of knowledge of
their own AP potential, lack of information from their teachers, lack of input from the
counselors, or lack of encouragement from families and the community, the basic vorte
of the phenomenon comes down to one point — students do not have the information
needed to make educated decisions about their course selections. While
misunderstanding may be a by-product of this lack of information, there is no
misunderstanding that this lack of information is the driving force creating the
phenomenon of underrepresentation in Honors and AP class at this school.

Research Questions

Question 1 Why are students who meet the criteria set by the College Board as
being potentially successful in Honors/AP classes choosing not to take these classes?
Based on the findings in the individual interviews and focus group meeting, students are
choosing not to take Honors/AP courses because they are not given enough information
to make educated decisions about their curriculum choices. None of the students

interviewed knew about th&P Potentiallist, and none of the students knew that based
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on their PSAT scores, they were predicted to be successful in at least olasRAPSince
Honors courses are often precursors for AP courses, they were not taking ¢tanmses
to prepare themselves to take AP courses in the future. While some studensediscus
other factors that relate to Research Questions 2, 3, and 4, there is no doubt that the
overriding factor in their decision is lack of information. Students of all rawks a
genders stated that if they had been told that they were on a list of stodehtshiave
potential to succeed in AP courses, they would have taken the course. This list overrode
teacher recommendations or lack thereof, personal factors such as lack ofhaprk et
outside factors such as jobs, and peer interactions. As one student stated, he would take
the AP class because the list shows that he is capable — it is no longer jusisioa.dec
When many of the students heard that they were ocARhRotentiallist, they were
excited because it meant that someone had acknowledged that they were smhartcenoug
do well in the “hard” classes. Just being given the information that they were It the
gave many of the students the “push” they needed to step outside of their comfort zones
and take a more advanced class.

Question 2. How does the level of support and encouragement on the part of
the faculty impact underrepresentation of studentsin Honors/AP classes?
Contradictory to what many people may believe, the students interviewéubtel
teachers had little to no impact on the students’ decisions about taking Honors or AP
classes. While none of the students interviewed were taking advanced caveesfs
the students said that a teacher had recommended that they take an Hondrstclase
of the students followed those recommendations. However, that leaves nine students who

had not been approached by a teacher. Of those, one student did feel that teachers do
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single out White students to recommend to Honors classes, overlooking students of all
other ethnicities, and a second student agreed in the focus group meeting. However, no
other students saw a bias on the part of the teachers. The overall feelingtwasdla
student is in college prep classes instead of Honors classes, he will comtiakes those
courses, and while some teachers may recommend a move, usually both teachers and
students do nothing to change the status quo.

Question 3. How can a cultural bias regarding the traditional educational
system on the part of the students themselvesimpact their participation in Honors/AP
classes? Two areas of cultural bias were discussed during the interviews. Thedast ar
of cultural bias concerned the African American students’ interactiontethpeers and
their community. According to the students interviewed, the African American
community in this school district does not encourage success in acaderfrican A
American students are more encouraged in other areas, such as athletics, argl so bei
successful in school is not high priority for many of these students. One student, Shane
discussed the term “acting white.” He said that while he does not hear this term
school, he does hear it used in the community when African American students are
successful in school. He felt that it is very degrading and discourages studbats in t
community from being successful in school. He went on to state that if African
American students are going to be encouraged to take Honors or AP courses, “the
teachers here will have to do it” because “the people outside, they tend to put us down.”

Two other students said that they do see this discouragement carry over to the
students in the high school. Paris said that African American students apaiShet

enough to broaden their knowledge” or to look out for “what is best for the future.” She
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said that many of her African American friends are very intelligent but‘thepot show
it through school.” Because these students are “uncomfortable,” they are the
“demotivators” of others’ success. Bree, another African American sfisied that her
African American peers would not approve of her taking Honors courses bedaise “t
mindset is negative.” They are so concerned that they are not on traclkdicatgra that
they would think that anyone who is trying to excel in school would be trying to act
“better than them.”

While there did seem to be an intentional bias in the African American
community, the bias that students see in the Hispanic community seems to be
unintentional. The Hispanic students all said that their parents would be proud of them if
they were in advanced classes and did well in school. Mary said that she would be
“looked up on” if she took an Honors course. However, an unintentional bias does come
from a lack of knowledge on the part of the Hispanic students’ parents and community
members. Since most of the parents in the local Hispanic community have not taken
advanced classes themselves, they do not know to encourage students to take the
advanced classes. Michaela student stated that many Hispanic students “thddathe
have to take [advanced classes] if their parents didn’t.” Many of the Hisgtadents
interviewed stressed that passing and graduating on time is much more imiparant
taking harder classes. The lack of encouragement, the repeating pap@sh of
educational experiences, and the fear of failure are not intentional tmaeshscation, but
they seem to be hindering students from taking more advanced courses as much as an
intentional bias.

Question 4. How do past educational experiences of these potential students
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impact their decisionsto participate in Honors/AP classes? Of the sixteen students

who participated in this study, only two are identified as gifted. One of thd gifte

students took some Honors courses during his freshman year, but they were difficult
courses, and he chose to drop them. The second student identified as gifted said that he
was never in the gifted program in elementary or middle school but that he did take on
advanced class in middle school. He has never taken Honors classes in high school. A
third student transferred to this high school in her sophomore year. Before shedattende
this school, she attended a magnet school for science and technology, but she is not
identified as gifted. None of the other students are identified as gifted, sbaonbad

the exposure to gifted classes in elementary and middle school. Of the students
interviewed, four students had taken Honors classes in the past, but they dropped them or
chose not to take them after their freshman or sophomore years in high school. While
studies have shown that students who take gifted classes earlier in their acheotend

to stay in advanced classes as they progress through high school, most of thete stude
have not had that background, and the ones who did chose not to continue.

Except for the four students who have had a background in Honors classes, past
educational experiences did not seem to have an impact on the other twelve students’
decisions not to take the advanced classes. Instead, their past experiendesseall
that they know; therefore, they were not aware of other educational expetieatcae
available to them. Once they were on the college prep track, they stayed otetie col
prep track. The impact is simple. Their past educational experiences have formed a
pattern of education for them, and it was not until they found out aboAftiotential

list that they knew that there were other educational doors open to them.
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Summary

This chapter focused on sixteen students who have PSAT scores that placed them
on The College Board’AP Potentiallist but who were not currently taking an Honors or
AP course. All students participated in individual interviews, and the transcripis of t
interviews were coded to find common themes. A focus group meeting was held so that
more in-depth information could be obtained about the themes. Three general themes
emerged. First, students do not have sufficient information about Honors and AP courses
to make educated decisions about their course selections. Some students said that
teachers have discussed Honors classes with them, so the students seem to hold
counselors most responsible for their lack of information. The second theme that
emerged is that while the students seem to learn most of their information aboueddvanc
classes from their peers, the viewpoints of their peers would not hold them back from the
classes in most instances. In fact, many said that their peers would gedbera. The
third theme that emerged supports both Crane’s social contagion theory aed $alst
neighborhood effects theory. Hispanic students supported the theories with their
discussion of neighborhoods that do not discourage advanced academics but who,
through their own examples, do nothing to encourage the advanced classes. Students see
parents and other community members who did not take rigorous academic courses, S0
they see no reason to take the courses themselves. African American statieshthat
the local African American community does not see education as the most important
aspect of a person’s life, and those students who do excel in academicsrasaiofto

be going against the values of their neighborhood.
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While these themes did emerge, the final aspect of the research uncovered the
desire to excel in these students. When most of the students found that they were on the
“smart” list, they felt proud of themselves and said that they would now conaskiieg t
an Honors or AP course. The research uncovered the universal desire of all people to be
acknowledged for what they do well. The final chapter will discuss conclusions of the

research, implications for the school, and suggestions for future research.
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CHAPTER FIVE: DISCUSSION
Summary

Started in the 1950s in the United Stated, the Advanced Placement (AP) program
was originally developed as a way to challenge only “high-achievingrggidehigh-
status high schools” (Schneider, 2009, p. 813). By bringing college-level coursé®into t
most prestigious high schools, these elite students were given a gheatee to be
accepted into the most elite universities (Schneider, 2009, p. 817). Though the program
eventually expanded to more and more high schools, the elitist nature of the APnprogra
continued until the 1970s when AP classes began to be viewed as separate islands within
the high school, thus promoting racial segregation and inequality within the school
(Schneider, 2009, pp. 819-820).

With the growing cultural diversity of the population of the United States, cries
were sent out demanding changes to be made in the AP programs so that they would
accurately reflect the growing diversity of each school’s population (FoxdoBa &

Harmon, 1997, p. 203). THeavits Act of 1994alled for schools to recruit and retain
culturally and linguistically diverse and economically disadvantaged students for
advanced programs (Ford, Grantham, & Whiting, 2008a, pp. 291-292). The efforts to
recruit AP students of all ethnic and economic levels is also stressed bylldgeC

Board. InThe AP Equity Policy Statemg011), the College Board recognized the
discrepancy between the diverse population in the United States and the population in AP
programs. This statement called for “the elimination of barriers thatctest. students

from ethnic, racial, and socioeconomic groups” and for schools to “make everyeffort t
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ensure that their AP classes reflect the diversity of the student populatmlEgeC
Board, 2011a).

Importance of AP classes.The role of an AP class is to provide a rigorous
college-level class within the high school setting. If students receive higher on a 5
point scale on a nationally normed test given at the end of the school year,lthey wi
receive college credit for that class. Depending on the college or utyitbey choose
to attend, they will be allowed to exempt one course for each AP test they pass.
Therefore, AP students enroll in a university already having collegesmdtheir
transcripts. Even if the student does not receive a passing score on the AP tdist, he wi
still have had a year of a challenging curriculum that will give him a sotikignaund for
future college classes (Preston, 2009).

The importance of AP classes cannot be understated. Students who participate in
AP classes develop study skills (Hertzberg-Davis & Callahan, 2008, p. 204) ane recei
encouragement from an “academically supportive peer group” (Shiu, Kéttlehnsen,
2009, p. 59). In addition, AP courses have be called the “gateway to academic success”
(Shiu, Kettler, & Johnsen, 2009, p. 77) since AP students usually score higher on college
entrance exams, giving them a competitive edge in the recruiting protmssré; 2008,
p. 125). These students gain a second edge in college acceptance becausentearly
third of colleges and universities use AP as a criterion” to determine notamelgtance
into the university but scholarship recipients as well (Wakelyn & National Gogernor
Association, 2009). In Georgia where this study took place, both The University of
Georgia and The Georgia Institute of Technology expect all students evhocapted in

the university to have AP classes on their transcripts (Padgett-dtamisrsonal
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communication, July 2011). Once they enroll in colleges, students with an AP
background are less likely to drop out of college (Preston, 2009, p. 38), and they are more
likely to graduate from college in the expected time frame (Colleged 2011a, p. 3).

Since it is predicted that nearly two-thirds of the jobs in 2014 will require sonageoll
education, but only one-fourth of the population will have a college degree, college
success is vital to the success of today’s students (Carnevale, 2008).

Purpose of this study. While research has proven that AP classes play a
significant role in the future success of students, many students who have thialdote
succeed in AP classes are choosing not to take those courses. The purpose of this stud
was to determine why the students in one north Georgia high school were making the
choice not to participate in advanced Honors or AP classes.

Students in high school do not have to be identified as gifted in order to
participate in Honors or AP classes. The choice to participate is left stuthents to
decide. Therefore, there can be no intentional separation of students by the salhool its
However, in the school where this study took place, there is a discrepancy between the
number of students who have the potential to succeed in Honors and AP classes and the
number who actually participate in the Honors and AP program. The studyee¢oed
voices of the students who were living this experience in order to better underetand w
the phenomenon is still occurring. While four main research questions guided the study
the students themselves turned the research in new directions, providing their unique
insight into why students in this school are choosing not to take Honors and AP courses.

Research Question Findings

Question 1. Why are students who meet the criteria set by the College Board as
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being potentially successful in Honors/AP classes choosing not to take these classes?
The response to this question comes to one simple conclusion — the students do not know
enough accurate information about AP and Honors classes to make an educated decision
about their course selections. The students’ main source of information comelseirom t
peers, often peers who themselves know little to nothing about the classes. sStadent
that the classes are “hard” and that there is “a lot of work” in them, so theyvslyy
from fear of being unsuccessful in those classes. The fear of failuregasses their
desire to be in more difficult classes. While a few of the students knew that a samdent
possibly receive college credit for taking an AP class, they had no idea sifhificance
of those classes to their future successes.

A second point that emerged is that the students interviewed felt that the Honors
and AP classes were only for “smart” people, and they had no idea that they vate in t
category. When they were told that their names were on the list as having ptudigia
successful in an AP class, many of them were surprised that they were amainigits,”
and almost all of the students said that they would have taken an Honors or AP class if
they had been told they were on the list. This information made them more corifatent t
they would be successful. Again, this points to the lack of information as being one of
the main causes of the lack of participation in Honors and AP classes at this stisool
the most significant factor in the creation of this phenomenon.

Also of note, many of the students blamed themselves for not taking Honors or
AP classes. They labeled themselves as “lazy,” “underachieving,” anddgtioating.”
They said that they did not want to do the extra work that they heard students have to do

in the harder classes. They felt as if they should stick with the curriculyncuhently
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have since they would rather have a good grade in a College Prep class thgreadad
in an Honors or AP class. Fear of failure and not graduating on time were alsmnetknt
as reasons why the students chose not to take advanced classes.

Question 2. How does the level of support and encouragement on the part of
the faculty impact underrepresentation of studentsin Honors/AP classes? Research
has shown that teachers often fail to recognize giftedness in students whodaréheiot
own culture (Miller, 2009) and that they often evaluate students of low socioeconomic
backgrounds differently (Elhoweris, Mutua, Alsheikh, & Holloway, 2005; Flowers,

2008). Since the makeup of the faculty is predominately White (95%), the expected
outcome of this question was that students would see some type of unrecognized bias on
the part of the teachers. However, this was not always the case in this study.

Seven of the sixteen students said that a teacher had mentioned an Honors class to
them, but the students had chosen not to take the class. While this does leave nine
students who said that a teacher had not talked to them about Honors classes, the
students, themselves, did not recognize any type of bias on the part of the teachgts
in one case. A young Hispanic female did state that teachers put White shoidetits
Honors classes while smart students from other ethnicities are overlookeghoifihis
was supported by a second student in the focus group meeting. If this is the case in one
student’s experience, more research may need to be done to determine if thisds,ande
pattern. Perhaps the importance of teachers acknowledging thesbilistudents was
best summed up by Bree in the focus group meeting. She said that “one teacher can
change . . . a student’s life, whether they want to drop out or like whether they can g

to be a doctor. So it's all about how the teachers respond” to the students.
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On a different note, the counselors were the group whom the students felt did not
help them at all in their class choice decisions. The students reported a discatimnect w
the counselors, and not one of the students said that a counselor had ever told him about
the AP Potential list or advised him that he should consider taking an Honors or AP class
The students saw the role of the counselor as a person who hurries students in and out all
day, merely checking to make sure that they have the classes they needategrdhey
felt as if they counselors looked at them as merely ID numbers, giving tleeregponse
to all students without looking at the individual needs of each student.

In all, it seems that while there may be some unrecognized bias on the part of the
faculty, the main finding is that there is little or no encouragement on thefopart
students to take Honors or AP classes. In the case of the counselors, thete beemos
support or encouragement at all in the eyes of the students. This leads to the need for
further research of this phenomenon.

Question 3. How can a cultural bias regarding the traditional educational
system on the part of the students themselvesimpact their participation in Honors/AP
classes? This question has many facets when looking at how peers, family members, and
the community may impact a student’s participation in Honors and AP classes. The
White students who patrticipated in the study did not bring up any bias issues from peers
family, or community. However, this was not the case with the Hispanic studentseand t
African American students.

The Hispanic students all said that their parents would be proud of them for being
in the advanced classes and that Hispanic students would be “looked up on” in the

Hispanic community if they took the harder classes. However, they also shared that
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while they would not be discouraged in the community, neither would they be
encouraged. Most of the Hispanic students are simply following the pattern of those
around them, and since most people in their families have never taken advanced courses,
they do not see the need to do so either, causing an unrecognized bias on their part. This
supports Bandura’s social cognition theory, Crane’s social cognition theory, ater'Gals
neighborhood effects theory.

The African American students were much more aware of bias, not within their
own families, but from their peers and their community. They saw an emphasis in thei
community on achievement in other areas instead of academics. Those African
American students who do excel in academics run the risk of being taunted ifoy “act
white,” a term that one student called “downgrading.” Their peers do not wast to se
them succeed in academics and are often “demotivators” to the other AfneancAn
students. One student said that the students need to get support in school because they
are not going to get it outside in the community, setting up a perfect examplsiairGa
neighborhood effects theory.

Question 4. How do past educational experiences of these potential students
impact their decisionsto participatein Honors/AP classes? Only four of the students
interviewed had any past experience in Honors classes. All four dropped #&s clas
because they felt that they were too hard, or they blamed themselves foakagiagd
not keeping up with the required work load. None of the students had participated in
gifted classes in their elementary or middle schools, but one student had beeri a part o
magnet high school before moving to her current school. None of the student seemed to

feel that past experiences had impacted their decisions. Instead, thegfostgo be
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satisfied with the state of their current classes. As one student stated, he ratioei
have a good grade in regular class than a bad grade in a good class.”

Delimitations

The high school where the research was conducted gives the PSAT eackeyear fr
of charge to all freshmen, sophomores, and juniors. The College Board then takes the
PSAT scores of those students and publishes the students’ potential areas of 84 succe
in the AP Potentiallist. This list indicates those students who, based on their PSAT
scores, have a 70% chance or higher of scoring a 3 or above in at least one but up to
twenty-five different AP courses (Wakelyn & National Governors Associa2009).

This publication provides a list of students who have a recognized potential for saccess i
AP classes, thereby lending credence to the purposeful sampling population.

Limitations

The limitations of this study show the boundaries that were used to develop the
study. These limitations are not problems for the study. They just provide ationm
about the scope of the study.

Researcher. The fact that | am a teacher is this school is a limitation. All efforts
to separate my opinions from the facts of the research were taken. Logsraos wexe
used to bracket my feelings, allowing only the facts to be recorded. It shaulzeals
noted that | had never met any of the students before they were interviewdte\yadidl t
not know me. Therefore, there could be no impact on the students’ grades whether they
chose to participate in the research or not, nor could their participation impactaksi
placement for the current school year.

One school.While the purpose of this study was to examine the phenomenon at
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one school, the fact that only one was school was studied does limit the findings. The
study found several reasons why students are not enrolling in Honors and AP &lasse
this particular school. However, further study within the same school systerthior wi
schools with similar cultural and socioeconomic populations should be conducted to see
if the same trends are found throughout the system or within other schools.

Number of students. This was a phenomenological study in a school setting, and
students served as the participants. Since the recommended number of particgpants
phenomenological study is between five and twenty participants (Creswell, 20), p. 61
that number provided the base for selecting the number of students to participate in the
study. Fifty invitations and initial interest surveys were sent out, with atiGadditen
invitations been handed out at a later date. For the final study, sixteen students
participated in the individual interviews. While this is within the number of suggested
participants, it reflects only 3% of the 469 students whose names appeared on the AP
Potential list but who were not being served in any Honors or AP classes. The numbe
was further limited when only five students came for the scheduled focus groumsessi
While the themes discovered in the phenomenon are valid, a wider-ranging study could
possibly find more information about the viewpoints of the underrepresented populations
in the school.

Student schedules.The students participating in the study were all sophomores,
juniors, and seniors. Many of them relied on the bus for transportation to and from
school. Therefore, interviews had to be scheduled around their bus schedules. Because
the students have a daily fifty-four minute lunch period, most of the intervieres we

scheduled during the students’ lunch periods. They had time to eat lunch and to complete
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the interviews. While | did have planning and lunch periods during two of the three of
the lunch sessions, students who had fourth period lunch had to make arrangements for
the interviews either before or after school. Since many buses arribefjast school

and leave immediately after the last bell, this lack of interview timeguhnie school day
may have prevented some students from taking part in the study and the focus group
meeting.

AP Potential list. TheAP Potentiallist served as the base list from which the
names of the participants were drawn. Since all students on the list had beeieddantif
having the potential to be successful in an AP class, the list provided a solid base for
determining names for the purposeful criterion sampling. While the list prouded a
unbiased list of potential names, it also, by its very nature, caused somedmsitati
Students who were absent on the day the PSAT was administered or who were not
enrolled in the school at that time were automatically eliminated from thieipant
pool. There are also those students who do not test well on standardized tests but who do
excel in the classroom. Therefore, some students who have the potential to excel in an
Honors or AP class may not be included in the potential list because of their scdres on t
PSAT.

Implications

For students. Research has shown that students who take Honors and AP
courses have a greater potential for success in life than those who do note(8obed,
2011b; Scott, Tolson, & Lee, 2010; Wakelyn & National Governors Association, 2009).
The students will soon be entering a work force that requires more highly trained

professionals (Carnevale, 2008). Students need to learn in high school that taking a more
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challenging course load while they are still in school may be difficult heutewards

will be far-reaching. Honors and AP classes demand the work ethic, attentidaifto de

and drive for success that is needed in every area of the work force. AP lokdpses
students get into college, and they help them get more scholarships. AP dmalits al
students to complete college at a more rapid pace, saving them both time and money.
The effects of AP classes will benefit the students in many ways, butitdentt will

never know the effects unless they participate in advanced classes. Stuti@atstudy

felt that they were not given enough knowledge, especially about their own gdotentia
make a change to a more advanced curriculum. The students want encouragement from
all of the adults in their world. Perhaps this study can help open the doors of Honors and
AP classes to more students, giving them a head start on their futures.

For teachers. Students look up to teachers. They look to them for guidance, for
knowledge, and for the encouragement they need to be successful in school. In most
cases, the participants in this study had nothing negative to say about hieest@athe
school. They said that their teachers give them the information they need tioegpass
class, but nine of the sixteen students (56%) who have recognized potential to be
successful in AP classes have never been approached by a teacher witlsteosugge
take a more advanced class. The students did not say that the teachers are/ithoigg an
to discourage them; however, they did note a lack of encouragement. Paris salid that al
that students want are “teachers who genuinely care.” Students need to know that
someone believes in them before they can believe in themselves. Teachers need to be
given the information about the importance of Honors and AP class, and they nessd acce

to the list of students who have AP potential. This will allow them to seek out the
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students who have the ability to thrive in an advanced environment and to encourage
those students to leave the safety of their current comfort zones. Thisaowilltlad
teachers to help more students to succeed.

For counselors. The students in this study do not see the counselors as having
any role in helping them determine their course selections. The studdntafdahe
counselors are trying to do so much that they have no time to learn about the individual
students and what they need. In the eyes of the participants, the counselors need to have
time to get to know the students personally and to help them choose the classek that wil
be the best fit for them. The role of the counselor has changed over the pasiriew ye
They are in charge of testing administration, graduation requirements, ancdasmer
other jobs that are key to the students’ success, but the students do not see this side of the
job. They want more. Students are looking for someone to guide them, advise them,
counsel them, and encourage them. The role of the counselor may need to be reevaluated
from the perspective of the school system, the school, the counselors, and the students.

For the school. Students interviewed felt that the school as a whole is doing a
good job in working with students to make sure they graduate on time. All of the
students interviewed were very happy at the school. They felt that acadeeics
stressed. They mentioned the extra tutoring and the willingness of teacheps to hel
students who are struggling. None of the students interviewed felt that the school was
doing anything to hold them back from succeeding. However, they felt that more needs
to be done to help those students who need a push to excel, not just those who need a
push to pass.

The students in the study made one point very clear — more needs to be done to
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inform students about what Honors and AP classes have to offer and to let them know
that they are on th&P Potentiallist. The students had two main suggestions as to how

the school could inform students about Honors and AP classes. Emory suggested using
the weekly homeroom time to tell students about all of the different classes and the
expectations of those classes. She said that just reading about a classembpaper

is not enough — someone must explain them. She went on to say that homeroom is a time
to tell students, “This is what we’re offering, and it may not be for you, buastt $&

down and listen.” She said that since homeroom is mandatory, there would be a captive
audience.

Several students mentioned having a meeting at night for students and parents.
The meeting would inform them about the different Honors and AP classes available, and
all of the teachers should be there to talk about their classes. When asked if tgby thou
anyone would attend a meeting like this, most students felt that there would be enough
interest to warrant having the meeting. However, some students did sayntleat s
parents in the community might not feel comfortable, so something must be done to make
everyone feel welcome.

The students felt that the school must do more to catch those students who are
trapped in the middle. Attention is given to those students who need the extra push just
to pass their classes, and students who excel in advanced classes are alz@decog
They felt that something must be done to encourage those students who have the ability
to excel but who are not getting the encouragement to do so. The students are not sure

how it can be done, but they know the need is there.
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For the community. The school serves very disparate communities. This
research found that the ways the communities look at academic rigor ansssarecas
varied as the communities themselves. However, the students from all corasnueetd
to be encouraged to take classes that will enable them to reach thestgoestntial. A
change is necessary in both communities, but how can these changes take place?

Students are being ostracized in the African American community for being
successful in academics. In the Hispanic community, students are not beacgedtor
discouraged, but they are also not being encouraged to take advanced classes because
their families are often not aware of the opportunities available to th&drexi These
are two opposite problems, but the results are still the same — the communitiesdniew
education are keeping many minority students from entering the rigorousdizaseill
provide them with a solid academic background, and these views are leading to
underrepresentation of minorities in Honors and AP classes. While an entire coynmuni
cannot be changed, especially overnight, steps must be taken to enlighten both
communities, and this can only be done by approaching individual students.

These minority students must be assured in the school that the advanced classes
will be beneficial to the them in their futures. They must be contacted individuadlly a
told of their potential for success so that they can make informed decisions pareeits
must be contacted and given information about their children, their childrentgeabili
and the possibilities open to their children now and in the future. The school must reach
out to provide an educational antidote to the negative or uninformed community stances.

By inviting families into the school and by providing them with vital information,
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changes within the school may lead to changes within the neighborhoods, one student at a
time.

Suggestions for Future Research

While this research study uncovered some themes that shed light on why some
students at this school are not taking Honors and AP classes, there is still much to be
discovered in this area.

Follow up on students. While theAP Potentialdoes give a list of students who
have potential to succeed in Honors and AP classes, the students have just that —
potential. A research study is needed to follow up on students who choose to take an
Honors or AP course because of their name is on the list. What struggles, itdah, di
students have? Did the students complete the courses or drop them? What were the
reactions of their families, peers, and community? Did they receive the stipgort
needed? Did their views about school change? Research must be done to validate the
use of theAP Potentialas a tool for placing student in an Honors or AP class. This is a
needed study.

Role of the counselor.Since the students in this study felt that the counselors’
roles are not to advise students about what classes to take, it would be beneficial to look
at the true role of the counselor. Do the central office and the school see tbethel
counselor in the same way that the students see that role? How do the counselors view
their role at the school? Has the role changed from one of guidance of studentsfto one
supervising testing and overseeing graduation requirements? Insiglihéom
counselors’ viewpoints as well as the viewpoints of the students are needed tohghed lig

on the true role of the modern school counselor.
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Broadened scope.This study was very limited in scope. Further research needs
to be conducted, including interviewing more students along with possibly intergie
teachers, counselors, and administrators as well. Having more insiglmanto t
phenomenon can only add a clearer view of how the current functioning reflects the
school’s vision on Honors and AP courses.

A second suggestion is to broaden the scope to include all high schools within the
school district. Although some of the schools already have a high AP participatte
and some have a much more homogenous population, the useé\&f Bwentiallist to
find overlooked students could still bring new insights, especially from students @ho fe
outside of the norm in high achieving schools.

Conclusion

The students in this study felt comfortable in their school and in their classes. |
the eyes of the students, the school does a great job in providing them a safe environment
where they can successfully graduate and move on into the world. They féiethat
school supports all students in their needs for graduation. However, the students in the
research were unaware that they had been identified by The College Boandrey
potential to succeed in more rigorous academic classes.

The students seemed to know little about the Honors and AP classes except what
they had heard from their peers. They had heard that the classes were hartdraacetha
work is demanded in those classes than in the classes in the college prepuaurricul
Given this information, many of the students did not feel that Honors and AP classes
were right for them because of either their self-proclaimed poor work htiigiislack of

time to complete more difficult assignments because of outside obligatidnasuork,
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or their fear of failing the class. An interesting note is that in a ste¢eavthe HOPE
scholarship provides college tuition money for students who graduate from high school
with an overall B average, the HOPE did not play a role into these students’ decisions not
to take the more challenging classes that might possibly lower theiafieedges. The

fear of failure overrode the fear of receiving a C in a class. These studemtnave
concerned about high school graduation than future college tuition.

The community did seem to play a role in two groups of students. The findings
from the Hispanic students support Albert Bandura’s social cognition theorye @i
Hispanic students said that their parents would be proud of them and never discourage
them from taking advanced classes, they do not see any encouragement in the
community. Since most of the community members did not take AP classes when they
were in school, they do not see the need for their children to take them, and, in turn, the
students also do not see the need. The goal in the Hispanic community is to see the
children graduate. The students are following what they see, and a lack of trdorma
about and support of rigorous classes may be one of the motivating factors for students
not taking AP and Honors classes.

In the African American community, more negativity was found. The students
stated that it is not uncommon for students who excel in academics to be “put down” in
their community for trying to be successful in a way that the community dostesd
as being important. The students noted that often those who excel in school aredseparate
from other members of the community, possibly being ostracized for “acting’white

This supports Crane’s social contagion theory.
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The solution for both of these problems may come in Galster’s neighborhood
effects theory. If the community provides a “dosage” of negative influencehevhet
unintentional or intentional, the school must provide the “antidote” for that message. The
school in this study does provide an antidote for community negativity about the need to
graduate from high school, but the students did not feel that it does enough to provide
information that could be an antidote against the community’s misunderstanding about
the importance of taking more advanced academic classes.

Students must be told that they have the potential to succeed. Teachers must be
aware of the students who have the potential and must inform them of the more rigorous
academic choices available to them. Counselors must be more proactive inngformi
students about how the Honors and AP course may impact their futures, not just their
current grade point averages. Community members must be informed about the need for
and the future impact of students to succeed in the more rigorous class. Students must be
encouraged and supported, making them comfortable in making choices that may impact
their future. As stated in Chapter 4, students of all races and genders siithéyatad
been told that they were on a list of students who have potential to succeed in AP, courses
they would have taken the course. They need to be told that they can succeed, and they
have to be put into a position where they can reach their greatest potential.

While the research into the phenomenon of underrepresentation in Honors and
AP classes at this school brought to light many points, two main focal points emerged.
Students need more information about their individual abilities and their acoglerate

academic possibilities at the school. The students also need encouragemetwikiime
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the knowledge that they have the ability to succeed and reinforced with the

encouragement that they can succeed, there is no limit to the potential of thests.stude
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APPENDICES
Appendix A — IRB Form and Approval

11/06 Ref. #

APPLICATION TO USE HUMAN RESEARCH SUBJECTS
Liberty University
Committee On The Use of Human Research Subjects

1. Project Title: Why Students Are Choosing Not to Take Honors and AP Courses:

The Phenomenon in One Georgia High School

2. Full Review[ ] Expedited Review X
3. Funding Source (State N/A if not applicahle): N/A
4. Principal Investigator:
Susan Buice, 770-364-6233
Doctoral Student sbuice@liberty.edu
Liberty University Susan Buice
203 Crescent Moon Way
Canton, GA 30114
Name and Title Phone, E-mail,
correspondence address
5. Faculty Sponsor (if student is PI), also list ceestigators below Faculty Sponsor, and
key personnel:
Dr. Rick Bragg Education Department
Chairman 404-934-8727
rbragg2@liberty.edu
Name and Title Dept, Phone, E-mail address
6. Non-key personnel:
Dr. Reginald Kimball Education Department
LU Committee Member (New number 678-646-
9938)
rskimball@liberty.edu
Dr. Susan Padgett-Harrison Cherokee County, GA Board of
Education

Local Committee Member 770-479-1871
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sph@cherokee.k12.ga.us

Name and Title Dept, Phone, E-mail address
7. Consultants:
Dr. Judy Shoemaker Education Department

863-604-0111
jshoemaker@liberty.edu
Name and Title Dept., Phone, E-mail address

8. The principal investigator agrees to carry dw proposed project as stated in the
application and to promptly report to the Human j&ctis Committee any proposed
changes and/or unanticipated problems involvingsrisksubjects or others participating
in approved project in accordance with the Libevifay and the_Confidentiality
Statement The principal investigator has access to cofids GFR 46 and theBelmont
Report. The principal investigator agrees to inform the ldaorBubjects Committee and
complete all necessary reports should the pringipadstigator terminate University
association. Additionally s/he agrees to maintacords and keep informed consent
documents for three years after completion of thejept even if the principal
investigator terminates association with the Ursirgr

____Susan M. Buice July 6, 2011
Principal Investigator Signature Date
Dr. Rick Bragg July 6, 2011
Faculty Sponsor (If applicable) Date

Submit the original request to: Liberty University Institutional Review Board, CN Suite
1582, 1971 University Blvd., Lynchburg, VA 24502. Submit also via email to
irb@liberty.edu

APPLICATION TO USE HUMAN RESEARCH SUBJECTS

10. This project will be conducted at the following location(s): (please indicate
city & state)

[] Liberty University Campus

X Other (Specify): Cherokee High School 930 Marietta Hwy. Canton, GA
30114

11. This project will involve the following subject types: (check-mark types to
be studied)
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L] Normal Volunteers (Age 18-65) [ ] Subjects Incapable Of Giving
Consent

[] In Patients [] Prisoners Or Institutionalized
Individuals

L] Out Patients X Minors (Under Age 18)

[] Patient Controls [] Over Age 65

[] Fetuses [] University Students (PSYC
Dept. subject pool __ )

Cognitively Disabled [] Other Potentially Elevated

Risk Populations

[] Physically Disabled

] Pregnant Women

12. Do you intend to use LU students, staff or itggcas participants in your study? |If
you do not intend  to use LU participants in yowdg, please check “no” and proceed
directly to item 13.

YES[ ] NOX

If so, please list the department and/classesigpe to enlist and the
number of participants you would like to enroll.

In order to process your request to use LU stdjeee must ensure that you have

contacted the
appropriate department and gained permissioallect data from them.

Signature of Department Chair:

Dr. Rick Bragg y®yl2011
Department Chair Signature(s) Date

13. Estimated number of subjects to be enrolled in this protocol: 15-25

14. Does this project call for: (check-mark all that apply to this study)
X Use of Voice, Video, Digital, or Image Recordings?
] Subject Compensation? Patients $  Volunteers $
Participant Payment Disclosure Form

[ ]  Advertising For Subjects? [ ] More
Than Minimal Risk?

[ ]  More Than Minimal Psychological Stress? [ ]  Alcohol

Consumption?
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X Confidential Material (questionnaires, photos, etc.)? L] Waiver of
Informed Consent?

[]  Extra Costs To The Subjects (tests, hospitalization, etc.)? [ ]  VO2 Max
Exercise?

L] The Exclusion of Pregnant Women?

[] The Use of Blood? Total Amount of Blood

Over Time Period (days)
[] The Use of rDNA or Biohazardous materials?
[] The Use of Human Tissue or Cell Lines?
[] The Use of Other Fluids that Could Mask the Presence of Blood (Including Urine
and Feces)?
[] The Use of Protected Health Information (Obtained from Healthcar&tioraers
or Institutions)?

This project involves the use of lawestigational New Drug(IND) or anApproved
Drug For An Unapproved Use
[] YES X NO

Drug name, IND number and company:

This project involves the use of lawestigational Medical Deviceor anApproved
Medical Device For An Unapproved Use
[] YES X NO

Device name, IDE number and company:

The project involves the useRé&diation or Radioisotopes
[ ] YES X NO

Does investigator or key personnel have a potential conflict of interest ituthy8 s
[] YES X NO

EXPEDITED/FULL REVIEW APPLICATION NARRATIVE

A. PROPOSED RESEARCH RATIONALE (Why are you doing this study?
[Excluding degree requirement])

The purpose of this study is to determine the reasons why students choose not to
take Honors and AP classes even though they have been identified by the College
Board’sAP Potentialpublication as having the potential to be successful in these
advanced classes. The study will consider if teachers fail to encouraggstodake
these classes. The study will also consider whether or not the cultuvalesttitf these
students could be primary contributors to the lack of student enroliment in higher level
courses. Lastly, this study will consider if the students’ past educatiqgretiexces have
dissuaded them from taking more rigorous courses.
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Research has shown that Advanced Placement classes can benefit students in
several ways. First, AP students are more likely to attend college thanttibsas
who do not take Advanced Placement courses. In turn, those AP students who do attend
college are more likely to receive college scholarships. Thirty-onemearteolleges
look at participation in AP courses when determining scholarship awards (CBtdag#
2011). Also, AP students are more likely to graduate from college in four years, agai
saving them the money that an extra year of college will cost (Collegyel B2011; Shiu,
Kettler, & Johnsen, 2009, p. 61). Finally, statistics show that within the next twoeo thre
years, the majority of all jobs will require some type of college educatiaméale,
2008; Wakelyn & National Governors Association, 2009, p. 2). Therefore, more students
must receive some type of college education in order to ensure a succaesfulrctheir
future. These facts are especially vital for students from minority anthowne
families.

Many of the minority students at the high school in this study are first-gemerat
immigrants. They often work to help support their families who arrived here with
nothing more than hope for the futures of their children. Enabling these students to
attend a postsecondary school could be the beginnings of that future. Something must be
done to bridge the gap between the two populations so that all students receive an equal
chance to excel in the classes that will best prepare them for their futures

If more students are placed in AP classes because of this study, if morgsstude
receive greater learning opportunities because of this study, and immaety and
low-income students are able to attend college because of this study, thepdtiarioe
of the study is clear.

B. SPECIFIC PROCEDURES TO BE FOLLOWED
° In a step-by-step manner, using simple, nonsdieildinguage, provide a description of
the procedures of the study and data collectionge® Also, describe what your
subjects will be required to do. (Note: Sectionarnd D deal with type of subjects and
their recruitment. That information does not naetle included here.)

e Students chosen for the study will be interviewsthiidually. The researcher will ask the
guestions from Appendix A, but other questions miage from the course of the interview. The
interview will be audio taped for accuracy. Thiemiews will take place at the school either
before or after school or during the student’s luperiod. The interview will last no longer than
30 minutes.

e Follow-up interviews will be conducted to clarifgipts. This interview will be strictly to clarify
points; no new questions will be asked. It wikaglace either before or after school or during
the student’s lunch period. It will take no longlean 15 minutes.

e A focus group interview with all participants willso be conducted so that students’ interactions
may encourage them to share more about the phemom&he focus group will be conducted
after the researcher has coded the themes buelsierbegins the final analysis of the results.
There will be one focus group meeting, and it wélheld immediately after school in the
conference room of the school. It will last no ménan one hour. See Appendix D for focus
group questions.

e The researcher will transcribe the interview reaugs.

o The researcher will keep a log, noting facts argkeolmations from the interviews. This will not
only allow to her separate facts from opinions, ibatay also allow her to make new insights as
she writes up the script from the recording.

e Once the interviews have been transcribed, hordgiaation will be completed to find significant
themes.
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e Each theme will be highlighted in a different colordetermine the first set of general themes.

e Two-tiered coding will be used to find more speagtfi within the themes and to provide greater
insight into the research questions.

e The researcher will complete a textural descriptibthe participants’ experiences and a structural
description to show how the phenomenon happened.

e The researcher will then combine the two descnitito create a composite description that will
be include the essence of the participants’ expeeg, allowing the researcher to gain a better
understanding of the phenomenon.

C. SUBJECTS
Who do you want to include in your study? Please describe in nonscientific
language:

The inclusion criteria for the subject populations including gender, age
ranges, ethnic background, health status and any other applicable
information. Provide a rationale for targeting those populations.

The exclusion criteria for subjects.

Explain the rationale for the involvement of any special populations
(Examples: children, specific focus on ethnic populations, mentally
retarded, lower socio-economic status, prisoners)

Provide the maximum number of subjects you seek approval to enroll
from all of the subject populations you intend to use and justify the sample
size. You will not be approved to enroll a number greater than this. If at a
later time it becomes apparent you need to increase your sample size, you
will need to submit a Revision Request.

For NIH, federal, or state funded protocols only If you do not include
women, minorities and children in your subject pool, you must include a
justification for their exclusion. The justification must meet the
exclusionary criteria established by the NIH.

Since the study is a phenomenology, the particgpaiit have all experienced the
phenomenon being researched — the lack of participan Advanced Placement (AP)
classes. The inclusion criteria will be student®wattend the high school where the
study will take place. They must be students whizsees appear on the College Board's
AP Potentiallist. This publication lists students who, basedPSAT scores, have the
potential to be successful in AP classes. Theestisdwill be sophomores, juniors, and
seniors who range in age from 15 to 18. Theyaldb consist of a variety of ethnicities
since the high school has a multicultural poputatio

The rationale for including this group comes frdma purpose of the study. Since the
purpose of the study is to determine why studetis kave potential to be successful in
advanced classes choose not to take AP coursasséhaf a purposeful criterion
sampling is vital. This will give the researcharunbiased list of students who have
shown through past testing that they have the piat¢n be successful in AP classes.
Only those students who have experienced the phemmmcan provide the researcher
with an understanding of the essence of that egpeei

Students excluded from the study will be those exttslwhose names appear onAlre
Potentiallist but who are not currently enrolled in AP cas because they have taken
AP or Honors courses in the past and chose nairtnzie in the classes, whether they
were successful or not. This purpose of this stady determine why students have
chosen never to enroll in an advanced class.
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e Since a great deal of research looks at the extiusi minority and low income students
in AP classes, and since this school has a largalation of minority and low income
students, this research will also look at thoséofac Therefore, students from all
ethnicities and income levels must be includedrieoto validate the research questions.

e The maximum number of students involved in theasdewill be 25 students. This is
the maximum number recommended by Polkinghornedgit Creswell, 2007, p. 61).

RECRUITMENT OF SUBJECTS AND OBTAINING INFORMED

CONSENT

° Describe your recruitment process in a straightforward, stepepy-st
manner. The IRB needs to know all the steps you will take to recruit
subjects in order to ensure subjects are properly informed and are
participating in a voluntary manner. An incomplete description will cause
a delay in the approval of your protocol application.

The AP Potentiallist is available to all teachers who teach Heraord AP classes. It is sent to
the principal of the school who then distribute®ithe AP and Honors teachers. The researcher
will have direct access to this list. Students séhnames appear on the 2010 College Bo&#d's
Potentiallist will be given a survey at school. The seaadrey will handed out during their
English classes — the method the school uses t dwatrall information to students. It will not
appear unusual for some students to receive lditece this is the normal way of correspondence
at the school. The survey will ask several basestjans (Appendix B).

=  Name

= Grade

=  Age

= Ethnicity

= Are you currently taking an Honors or AP class?

= Have you taken an Honors or AP class in the past here at Cherokee
High?

= If you have taken an Honors or AP course before, why did you

choose not to continue taking advanced courses?
=  Would you be willing to participate in this reseatzy meeting with me either

before or after school or during lunch one dayrtsveer some questions about

Honors and AP classes?
Students will return this general survey to a lothe front office of the school marked “Survey
Responses”. Those who return the survey will gtethe researcher with a list of students who
meet the criterion of being a student who has ttengial to be successful in AP classes but who
has never taken an AP class.
From this list, 10 to 25 students will be chosepadticipate. All students who return the survey
and agree to participate will be put on a maindfgparticipants. If 25 or fewer students respond,
all students will be chosen to participate. If thember is over 25, the researcher will use
purposeful criterion to ensure an equal mix of greels (10, 11, 12), gender, and ethnicity. The
makeup of the participants should reflect the mpkafithe general student body; therefore, the
selection will be made to ensure that the poputafiio the study is not composed entirely of one
ethnic group, age group, or gender, if possible flesearcher will use the personal information
given to ensure a mix of males and females frorardiv ethnicities and grade levels.
Once students have been chosen to participate iretiearch study, they will be given a Consent
Form (Appendix C) explaining the process and guaeing their anonymity.
Although participation in the research is voluntaipce most of the students will be under 18
years of age, all parents of the participants alb be askedto sign the Consent Form, making the
parents aware of the process and assuring thelheiofchild’s privacy.
Only students who return the Consent Form with Isighatures (student and parent) will be
included in the research process.
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E.

F.

G.

PROCEDURES FOR PAYMENT OF SUBJECTS
° Describe any compensation that subjects will receive. Please note that
Liberty University Business Office policies might affect how you can
compensate subjects. Please contact your department’s business office to
ensure your compensation procedures are allowable by these policies.
e There will be no monetary compensation to the participants. Participation is
voluntary. The student will only receive snacks and drinks during the interviews
and focus group sessions.

CONFIDENTIALITY

) Describe what steps you will take to maintain the confidentiality of

subjects.

° Describe how research records, data, specimens, etc. will be stored and for

how long.

° Describe if the research records, data, specimens, etc. will be ddsitoye
a certain time. Additionally, address if they may be used for future
research purposes.

e All participants will be assigned an alias to assure their anonymity. éyhlesk for
the identity of the students will be kept separately from the other research
information obtained. It will locked in a filing cabinet in the classroom of the
researcher. The key of aliases will be shredded three years aftentpletoon
of the research study.

¢ No individual information will be shared with other members of the faculty or
administration of the school.

e All participants will sign a consent form (Appendix C) that ensures themhthat t
information given by the specific individuals will never be shared with tesche
counselor, administrators, or parents.

e All participants’ parents will also sign the consent form (Appendix C) thatensur
them that their child’s individual information will not be shared with anyone else.

e The research will report on the phenomenon as a whole instead of focusing on
individual students.

e All research surveys and participant information will be stored in a lockad fili
cabinet off of the school campus at the home of the researcher. All technology
will be stored on a data file that will also be stored in the locked cabinet. None of
the information will be shared with anyone. The information will be destroyed
three years after the publication of the dissertation.

e The information obtained in this research will not be used for future research
purposes.

POTENTIAL RISKS TO SUBJECTS

° There are always risks associated with research. If the reseanghimal
risk, which is no greater than every day activities, then please describe this
fact.
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° Describe the risks to participants and steps that will be taken to minimize
those risks. Risks can be physical, psychological, economic, social, legal,

etc.

° Where appropriate, describe alternative procedures or treatments that
might be advantageous to the participants.

° Describe provisions for ensuring necessary medical or professional

intervention in the event of adverse effects to participants or additional
resources for participants.

e The risk to the participants is minimal.

The only risk is that the information the partiagipmashare may not shine well on the teachers and
students in the school, their peers, or the memdfdieeir family or community. If the

information they share is not held in confidentiglthen the students could be ostracized by their
family, their peers, their neighborhood, and thest community.

e To minimize this risk, the researcher will be meliws in insuring that no information obtained in
the research process will be shared with anyormedelsng the research process. However, the
researcher cannot assure that students who pat8dipthe focus group will keep the
confidentiality and privacy of the other studentkis information is included in the consent for.

It will also be clearly stated to all studentslie group.

All students will be assigned an alias or a numtbemnsure further ensure their anonymity.

e All information will be held in strictest confideac

H. BENEFITS TO BE GAINED BY THE INDIVIDUAL AND/OR SOCIETY

° Describe the possible direct benefits to the subjects. If there are o dire
benefits, please state this fact.
° Describe the possible benefits to society. In other words, how will doing

this project be a positive contribution and for whom?

e There will be no immediate benefits to the partcifs. However, if the students choose to enroll
in AP classes the following year, they will reap thienefits of a more rigorous education as well
as the future educational and career benefitscthadt result from their participation in AP
courses. This may be especially true for minaaitgd low income students who would greatly
benefit from this educational opportunity.

e The benefits to society will come several yearhanfuture. Studies have shown that students
who patrticipate in AP classes in high school areenapt not only to attend college but also to
graduate from college (Flowers, 2008). Since restrdies have shown that “nearly two-thirds of
jobs in 2014 will require at least some collegecadion” (Wakelyn & National Governors
Association, 2009, p. 1), the long-term benefitha$ study to society will be that more students
may receive the college education that will prefghesn to become the work force of the future.

e This study could bring about positive benefitstfoe students and for society.

INVESTIGATOR’S EVALUATION OF THE RISK-BENEFIT RATIO
Here you explain why you believe the study is still worth doing even with any
identified risks.

e The risks to the students will be minimal; howevke benefits could far outweigh any risks. If,
because of this study, more of these studentsABkeourses and better prepare themselves for the
future, then the rewards are obvious.

o If the findings in this study cause a change inrwuitment and retention of students in the AP
program, allowing even more students in the futaneeap the benefits of a more rigorous high
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school education, then the study could have a fange benefit for the entire community. This
would definitely be worth the minimal risks of thetudy.

WRITTEN INFORMED CONSENT FORM
See Appendix C

WAIVER OF INFORMED CONSENT OR SIGNED CONSENT
Waliver is not be requested
SUPPORTING DOCUMENTS (to be attached to the Application Narrative)

COPIES:

For investigators requesting Expedited Review or Full Review, email the
application along with all supporting materials to the IRB (irb@liberty.edu).
Submit one hard copy with all supporting documents as well to the Liberty
University Institutional Review Board, Campus North Suite 1582, 1971
University Blvd., Lynchburg, VA 24502.
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IRB Approval Letter

IRB Application 1138.081111: Why Students are
Chosing Not to Take Honors and AP Courses: The
Phenomenon in One Georgia High School

Actions

To:

M

Buice, Susan

Cc:

M

Bragg, Rick; IRB, IRB; Garzon, Fernando

Attachments:
(2)Download all attachments
Annual Review Form.doc (34 KB)[Open as Web Page]; Change in Protocol.doc (32 KB)[Open as Web Page]

Good Morning Susan,

We are pleased to inform you that your above study has been approved by the Liberty
IRB. This approval is extended to you for one year. If data collection proceeds past one
year, or if you make changes in the methodology as it pertains to human subjects, you
must submit an appropriate update form to the IRB. Attached you'll find the forms for

those cases.

Thank you for your cooperation with the IRB and we wish you well with your research
project. We will be glad to send you a written memo from the Liberty IRB, as needed,

upon request.
Sincerely,

Fernando Garzon, Psy.D.
IRB Chair, Associate Professor
Center for Counseling & Family Studies

(434) 592-5054

40 Years of Training Champions for Christ: 1971-2011
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Appendix B — School System Approval

From: Sarah Tusing

Actions

To: Susan Padgett-Harrison; Susan Buice
Wednesday, July 20, 2011 12:21 PM

[The permission to conduct research] has been approved and | have placed a
copy of the signed permission form in the county mail to Ms. Buice and [her
principal].

Thank you.

Sowav

Sarah Tusing, Secretary to

Dr. Gayle McLaurin

Director of Assessment

County School District
ESA - Building G - Room G05
770-721-6206

770-479-4938 (Fax)
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Appendix C — Consent Form

Consent Form
Why Students Are Choosing Not to Participate in Honors and Advanced Placement
Classes: A Phenomenon in One Georgia High School
Susan M. Buice
Liberty University
Education Department

You are invited to be in a research study of why students are choosing not to participate
in Honors and Advanced Placement (AP) classes at Cherokee High School. You have
been selected as a possible participant because your name appearsafistadients

who have the potential to be successful in advanced classes. | ask that you fead this
and ask any questions you may have before agreeing to be in the study.

This study is being conducted by Susan Buice, Cherokee High School teacher and
doctoral candidate at Liberty University

Background Information

The purpose of this study is to learn what students think are the reasons why students at
Cherokee High School who could be successful in more rigorous classes, such as Honors
and AP classes, are choosing not to take these advanced academic classes.

Procedures:

If you agree to be in this study, | will ask you to do the following things:

e | will ask you come in for an individual interview to ask you some questions
about Honors and AP classes. | will audiotape our conversation to ensure
accuracy. The interview will take place either before school, after school or
during your lunch period. The interview will take no longer than 30 minutes. |
will give you an alias name or a number so that your name will never be given out
to anyone.

e | will then ask you to meet with me again after | have written down notes from
our interview to make sure | have written down everything correctly from our
interview. This will be a very brief meeting scheduled at your convenience.

e | will ask for you to meet with me one last time with a group of other students
who have been chosen to participate in the study. This will give you a chance to
discuss with other students how you feel about the study. This will be conducted
before or after school since all participants will not have the same lunda peri
This will take no longer than one hour.

Risks and Benefits of Being in the Study

There are very minimal risks to your participation in this study. Therea@more risks
than you would encounter in everyday life. You identity will be concealed unless you
report some type of abuse to me. If so, | am required to report that abuse. $&thlerwi
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will not reveal your identity to anyone at the school or in the community. The ogly wa
it could be revealed is by another student whom you might meet in the focus group.

There are many benefits to participation. You are free to give your opiniontabout
classes at this school and about the changes that you would like to see made. bais will
done anonymously so there will be no repercussions to you. You will also learn more
information about Honors and AP classes, and you may choose to participate in Honors
and AP classes in the future.

Confidentiality:

The records of this study will be kept private. In any sort of report | rpighlish, | will
not include any information that will make it possible to identify you. Researoldsec
will be stored securely and only the researcher will have access to thdsrecor

All data and tape recordings will be stored in a locked filing cabinet offfeo$¢hool

campus. No one will have access to this information except the researcherivise wi

the information only to write her doctoral paper for Liberty University. Yodividual

name will not be revealed in any way, either in written or oral forms, by tharcbse.
However, she cannot guarantee that other students who participate in the focus group wil
keep the confidentiality and privacy of all of the other members of the group ade t

will be erased and the interview papers will be shredded seven yearbaftebtication

of the final dissertation

Voluntary Nature of the Study:

Participation in this study is voluntary. Your decision whether or not to participiate
not affect your current or future relations with the Liberty University aerGkee High
School. If you decide to participate, you are free to not answer any questicdhanawi
at any time without affecting those relationships.

Contacts and Questions:
The researcher conducting this study is Susan Buice. You may ask her aipnguyest

have now. If you have questions latgyy are encouragedo contact her at Cherokee
High School (room 216) or ausan.buice@cheorkee.k12.gaarsat 770-364-5233.

If you have any questions or concerns regarding this study and would like to talk to
someone other than the researckieu are encouragedo contact the Institutional
Review Board, Dr. Fernando Garzon, Chair, 1971 University Blvd, Suite 1582,
Lynchburg, VA 24502 or email at fgarzon@liberty.edu.

You will be given a copy of thisinformation to keep for your records.

Statement of Consent:
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| have read and understood the above information. | have asked questions and have
received answers. | consent to participate in the study.

Signature: Date:

Signature of parent or guardian: Date:

(If minors are involved)

Signature of Investigator: Date:

126



Appendix D — Initial Interest Survey

My name is Susan Buice, and | am a teacher here at High

School. | am working on a research project, and | need some students to help e in tha
process. You have been chosen to receive this survey to determine your possiisie inter
in participating in the research. Please answer the survey questions belowrkmthiet
survey to the box in the front office marked “Survey Responses.” Please return the

survey by even if you do not wish to participate in the research

project.

Thank you for your help. |look forward to hearing from you soon.

Name

Grade

Age

Lunch Period

Race (Please circle one)

White  Black  Hispanic Asian American Indian Multiracial Other
Are you currently taking an Honors or AP class? Yes No

Have you taken an Honors or AP class in the past here at Cherokee High? Yes No
If you have taken an Honors or AP course before, why did you choose not to continue

taking advanced courses?

Would you be willing to participate in this research by meeting with therdbefore or
after school or during lunch one day to answer some questions about Honors and AP
classes? Yes No
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Appendix E — Interview Questions

. What do you know about Honors/AP courses?

. Have you ever considered taking an Honors/AP class?

. If yes, why did you choose not to take the course? If no, why not?

. Has a teacher or a counselor ever talked to you about taking an Honors/AP
course?

. What do your friends who are taking Honors/AP courses say about the classes?
. Would you like to take an Honors/AP course next year? Why or why not?

. Would you be more likely to take an Honors/AP course next year if you were told
that you had been recommended? Why or why not?

. What outside factors would enter into your decision whether or not to take the
class?

. What do you think your friends will say if you decide to take an Honors/AP

course?

10.What do you think your family will say?
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Appendix F — Observation Procedures

| will create a standard set of questions for the basic interview.

| will conduct one-on-one interviews.

| will audiotape the interviews and transcribe notes using Dragon voice
recognition software.

| will mark the date and time the interview begins and ends.

| will make some general notes that remind me of a specific area of focus
| will also audiotape the focus group discussions.

| will keep a log of all proceedings, noting what happened and my reactions.
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Appendix G — Focus Group Questions

. What do you think are the greatest factors that cause students not to take
Honors/AP classes at this school?

. What do you think this school can do to encourage more students to take
Honors/AP classes?

. What do you think the counselors can do to encourage more students to take
Honors/AP classes?

. What do you think teachers can do to encourage more students to take Honors/AP
classes?

. What can the students do to encourage other students to take Honors/AP classes?
. Does the community outside of the school encourage students to take Honors/AP
classes? If not, what can be done to inform people outside of the school of the
importance of Honors/AP classes?

. What do you hope this research project does for the school?
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Appendix H — Individual Interview Transcripts

Student One - Clara October 4, 2011
Buice: Okay, it says it is recording, so we are good to go. Your name will not be
anywhere on this, so | will record you as Student One. What do you know right now
about an Honors or AP course?
Clara: Well, I know that they are for advanced, for people who are smatrt.
Okay. Do you know anything else?
That they are helpful for your college applications. It helps you.
Okay, anything else you can think of?
No
No? Okay, well let me ask you this. Have you ever thought about taking an Honors or
AP course?
| thought of it, but | didn’t take it because | was stressing with math, andiédee
to focus on one thing and not another.
And what course did you think about taking it in.
| was thinking of taking Honors Brit Lit or something.
Okay, so in the English category. Brit Lit or something like that. Okay.
| guess you answered my next question because it was why did you choose not to do it,
but you said that you felt like you needed to focus.
| needed to focus more on my weak points.
Okay, so you wanted to focus on your weak points. And your weak point is math?

Math
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Mine, too. Have you ever had a teacher or a counselor who has come to you and said you
should try an Honors or AP class?
No, | haven't.
No. Have you been at this school all 4 years?
All four years.
All four years, but no one has...What about at elementary school? Did you take any
gifted classes at elementary school or middle school?
Uh, I don't really know cause | went to elementary school in California, so'tl don
really ... I didn’t know the program, | guess.
Okay. So do you have any friends who are taking Honors or AP?
| have some.
Okay, and what do they say about it?
They say it's fun and it's hard at the same time.
Okay, anything else?
That they enjoy the class.
They do enjoy them? Okay. So my question for you won't apply because you're a senior,
right?
Yes
My next question would be if you would consider taking one, but since you are not going
to be here, | guess it is too late to talk about that part of it.

Yea (laughs).
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Let me ask you this: If you had been told last year before registration that you qualify to
take these courses, would you have been more apt to take it if somebody said, “ Hey,
look. You're on this list?”

| would. 1 would because like | said, it would look good on my college

application, and it'll help in the long run.
And why do you think it will take someone saying it to you instead of you just deciding to
do it?

Encouragement, | think
Encouragement?

Yea
All right. Are there other outside factors outside of school that would enter into the fact
that you might or might not have chosen to take one.

No, like all I do is go home and study, and that’s about it.
So no outside work or anything?

No
It was more about your concern about not getting in over your head?

Yea
Okay. What do think would happen if you went to your friends right now and said, “I'm
going to take an AP course or I'm going to take an Honors course.” How do you think
your friends would react to that?

They would encourage me to do it because they know that | have the potential to

do it.
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Okay, do you hear anyone put down anyone because they are taking Honors or AP
courses or say anything to them or give them a hard time because they are taking those
courses?

No
Okay, good! Now, what about your family? What would your family feel about your
taking these harder courses?

My family would feel proud of me, and they would encourage me to take them,

and they would help me succeed in taking Honors or an AP class.
Now that you are about to be graduated from here, do you regret that you did not take
any?

| did. 1do. It would have been another life experience for me.
Let's just talk now. I've got my questions out of the way. Let’s just talk about Honors
and AP. Is there anything out there in the world that you hear about Honors and AP that
| haven’t asked about?

Not really. Just that it like...
No negatives? Mostly just positives?

Just positives.
Well that's a good thing to hear. | didn’t know that. Do you think that if somebody
started off like in ninth grade in one, they would be in one — like you said you were
thinking about taking one your senior year — do you that is what caused you to hesitate
because you hadn’t taken any before that?

Yea, like | didn't think of it in ninth grade, but now that I'm a senior and | look

back, | regret not taking an AP or Honors class because it would have been like
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... It would have been helpful, and it would have been... what's that word? |
don’t know. | guess it would have been fun and a new learning experience.
So when you go back and you said you had to focus on math because math is your weak
spot, do you think that the workload is what cause you not to take it?
Yea, cause | heard like they give out like a lot of work, and | so just kept thinking
to myself, if | just concentrate on an Honors class, | would fail math.
Okay. So you've got to do that trade off?
Yes.
All right, you have been really helpful. | just wanted to find out if there is something here
that we're doing that’s causing people to not take it. But what | hear from you is that
personally, it was your internal decision, but maybe if somebody had encouraged you, it
would have happened. If you had known your name was on that list, you might have said,
“Hey, I'm going to give it a try” somewhere along the way.
Uh-huh
Well, that gives me an idea that maybe we need to do some more encouraging?
Yes
Well, let me ask you this. What can we do as a school for those kids who are in ninth and
tenth grade and who haven't taken an Honors class?
You guys can have a meeting, like with the class, and encourage and talk to them
about Honors and AP classes and encourage them to take them.
And you said that when you met with your counselors for your yearly, they never...

They never.
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Student Two - Kaitlyn October 4, 2011
Buice: Okay. First of all, what do you know about Honors/AP courses? What have you
heard about them?
Kaitlyn: The way | see it is like where the more smarter people are at.
All right, smarter people are there.
Yes, that's how | feel, and like, probably they learn faster or they teath the
ahead of the other students.
Okay. Anything else you know about them?
No
Well, let me ask you: Have you ever considered taking an Honors/AP class?
Yes
Yes, in what area?
Well, I can say I'm a math geek, so | would like to be in math.
A math geek. All right, now have you have any courses in middle school where you were
in accelerated courses?
No, | would always be in like normal.
Normal. But do you make good grades there?
Yes
You said that you considered taking a math course? Why didn’t you take it? You
considered, you said, math. Why did you choose not to?
Well, the teachers don’t put me in that class. Probably | might fail it, ot | jus
need to take my time, and | am fine in my normal classes.

So you need to work a little slower?
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Yes.
Is that what you said? You need to work a little slower. | don’t want to put words in
your mouth, but you said you need to take your time.
Yes.
But no teacher has ever talked to you about taking an Honors class?
No.
Do you make A’s in those classes?
Yes
So you make A’s, but no one has ever talked to you about taking those classes.
Um, do think if a teacher. . . you said no. Has a counselor ever talked to you about
taking those classes?
No.
Nobody has said anything at all about it to you. So do you think that if they had, you
would have taken a class if recommended.
Yes, | would like to.
Yes, you would like to.
Yes
Why do you think you would like to?
Cause | want to see how far | can go and see if | can be at that same ledvdle A
like okay, I'm smart. (Laugh)
Do you have any friends who are taking Honors or AP courses? Anyone you hang out
with or know?

I’'m not sure.
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So of those people that you sit around and talk to, do any of them ever talk about AP or
Honors or wanting to take AP or Honors?
There are some kids that are in Honors or AP, and they're like, “Oh, it is so hard.”
But | don’t think it's hard; it's you just have to memorize stuff. That's the hard
part.
What would your friends say if you went to them sand said, “Hey, guess what? | am
going to take an Honors Math or an AP math next year?”
| don’'t know. They would probably be surprised because they don't expect it.
Why do you think they don’t expect it?
Cause they probably haven’t been in one, and they might think I will be like kind
of naive. That | have something. They might think that | will be more smarter
than them, and then | will be rubbing it in their face.
So if they thought that you were smarter than them, they would give you a hard time
about it?
Yes.
Let's just put that scenario out there then. So if you had a chance to take it, would you
take it anyway knowing that your friends might give you a hard time?
| wouldn’t care cause it's my choice, and it’s like | said, it's going to seefaoiv
can go.
Good. Okay, what about your family? What do you think they would say if you came
home and said, “I really want to take this AP course?”
They would ask me if I'm really sure about it, and if | do want to, they’ll beighr

because they know that’s what I like. | like math.
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And that’s the good thing about high school, too. You don’t have to do everything else.
You can just do math if that's what you're good at. So we've talked about that maybe
you would like to take one next year if you could. So let me make sure that I've got this
right because some of these questions kind of repeat. If the counselor when you went in
for your regular meeting or if Ms. T told you that you really needed to take one,
you would be more apt to take one, right?

Yes.
So if you teacher last year had told you to take one, you would have done it at that point,
too?

Yes
So far no teacher or counselor has mentioned it to you, right?

No
| am going to put, “Yes, not mentioned.” So do you have any outside factors outside of
school that might change your mind or keep you from taking AP classes?

No
Do you work?

No
So you would have the time to study for the class and do the work you need to do.

Yes.
That's good. We talked about your friends and family, so now my question for you is - do
you have anything else you want say in general about how the program is set up or any

guestions you have about AP or Honors or anything you want to add?
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Like, I would like to ask like why, how come so many kids get the opportunity to
go into AP, and they don't ask them if they want to, and they don’t ask other kids
that have high A’s in every class, they don’t ask them if they want to.
All right, so why some kids get to go and others don’t?
Um-hm
Do you think there’s any bias in the way they choose kids to go into these classes?
Yes, kind of.
Okay, and that's okay. What do you see?
Like, | don’t want to offend anybody.
That's okay; you are not going to offend me. | promise you.
Cause | see like more White people there. Cause it doesn’t mean that just White
people can be smart. There’s some Hispanic, African Americans, Asians. |
doesn’t matter. There’s a lot of smart people that they, they don'’t realize.
| agree. Now let me ask you this while we’re on that. Do you think the teachers realize
what they’re doing or they just don’t. . . What do you think causes it? What do you see
from a student’s perspective?
| don’t know . | really don’'t know how they see the person. Maybe they might
think “Well, he’s from a different place. He might now know anything.”
Okay. | am glad you brought that up. You are never going to offend me. You can say
anything and be as honest as you want to be about it. You also brought up that there are
a lot of groups; there’s a lot of white people sitting in there, not many Hispanics, African
Americans, or Asians. Is there anything else you want to add because that was a really

good point?
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No, | think that's all.
Obviously, I don’t know anything about math because | teach English, so I can't tell you
a thing. But, if at the end of this process, you were offered a chance to be that person
who got to go in there, how do you think you'd feel if you were one of the few Hispanic
people?
I'd be honored.
You'd be honored.
Yes, because it would be a great opportunity for me to show other people, “Yes, |
did it, and you can do it, too.”
Do you speak Spanish?
Yes
Do you take Spanish classes here at Cherokee?
Yes
Have you ever thought about taking AP Spanish?
No
Why not?
Because | don’t want people to think that it might be easier for me. But it's not
cause | can speak it, but it is different when you can read it and write it.
Has your Spanish teacher ever talked to you about taking an AP Spanish class?
No
What Spanish are you in right now?
Three

Do you do well in there?
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Yes, | have to ... | want to write it well and | want to speak it and read it well.
| think you are right. People speak English all the time, but they might have a hard time
reading it and writing it. So you might speak Spanish fluently but have a hard time
writing it well or reading it well like they do in their English classes.
That’s why so many people ask us why do we take Spanish. It is like us asking
y'all, “Why do y’all take English?”
Exactly. That is a very good point. | agree with that. You are very well spoken.
Thank you.
Is there anything else you want to add?
No
Well, | think that you have opened up some doors about some things, and thank you for
opening up and sharing these things with me. If you think of anything else, just let me
know. Thank you.

Thank you.
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Student Three - Garrett October 6, 2011

Buice: All right, I will list you as #3 since you are my third interview. Tell me a hitle
about what you know about Honors or AP classes.
Garrett: Well, I know that Honors and AP courses are classes for people who
may have, who do well in school or who may have — people who are capable of
doing it.
Okay, do well or work hard. So, but you were in an Honors course or an AP course at
some point, right?
Yes
What did you take?
| took Honors Biology, Honors Lit. | took Honors World History, and | also took
Honors American History and Currents Issues.
All right, so you have had about five Honors courses?
During my freshman year, | had all Honors courses. Since then there might have
been a few but most have not.
So why did you stop?
Um, because I'm an underachiever. (Laughing)
(Laughing) So okay, tell me what you mean by that?
I’'m capable of doing it, but | don’t do it.
Okay
I'm, I'm lazy basically. Too much effort.

All right. Did anything else go into your decision about not taking those courses?
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It didn’t seem necessary.
It didn’t seem necessary. All right. What about teachers when you said that you weren’t
going to take them any more. Did teachers encourage you or not encourage you?
Um, | don’t know. | didn’t really ask them about it.
What about your counselor?
| don’t talk to my counselor.
It was a decision you made on your own?
Um — mostly it was because | didn’t do as well as expected because | didn't do
my work.
What about your parents?
Uh, they would prefer that | did my work and be in AP classes, so they do want
me to be in them.
Uh-huh.
But if 'm not going to do my work in AP classes, then they don’t want me to be
in them.
Because they don’t want you to fail?
(No answer)
Did the thought of the HOPE Scholarship play into this?
No
No. So it wasn'’t trying to keep up a GPA for HOPE. It was just trying to pass?
| guess.
You guess because you're not going to doing your work. — | don’t know what your

grades are, but if you are not doing work, I think this would keep your grades down.
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Yes, in Honors classes.
In Honors classes? So why do you think you are successful in college prep classes and
not in Honors classes?

Um, less effort is required, so it is a lot easier to do it, and cause, because | have

more time to myself, | am happier doing the work.
Oh, okay. Let me ask you this. As you sit in a college prep class, since you have been in
both worlds — Honors world and college prep world, do you see people sitting in that
college prep class that you think are in your same boat. Man, they should be in an
Honors class.

Um, | don’t know the other people well enough to answer that.
Okay. Because sometimes | can see kids from a teacher’s standpoint, and | just
wondered if as a student you saw that. Okay. All right, a lot of these questions, because
you have been in so many Honors classes, are not going to impact you, but | am going to
go through and see if anything does. Um, you asked — you told me why you chose not to
take them or to continue to take them. It's because of the work.

I'm lazy.
| don’t want to say lazy, but | am going to say that you say that you are lazy. And you
said that the teachers and the counselor didn’t talk to you. When you decided to drop,
they just let you drop basically.

Yes, um, | remember having a conversation with one in sophomore year about

college, and that’s it.
That's it. All right. Okay, so what about your friends. Do you have friends who are still

in Honors and AP courses?
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Yes
What do you hear them say when they talk about Honors and AP courses?
Uh, I don’t hear them talk about them.
They just don’t talk about it at all?
Not really.
All right. Now what grade are you in?
Um, I'm not sure
Okay
Because my parents pulled me out in the middle of last year to home school me
and then they found out that they couldn’t teach me anything, so they sent me
back which lost me a whole bunch of credits.
So you’re somewhere in your. . .?
Somewhere.
Somewhere in your junior year you think?
Yeah, I'm supposed to be a senior.
Okay, but somewhere in the junior year because of that since you were home schooled for
a while. So you'll be back here next year or you’ll go to summer school?
Um, summer school won’t make up for it.
Okay,
Not that many. | may or may not be here next year if they allow me to take ex
credit connect courses on APEX. Then | may graduate this year.
Okay, so then there’s no point in me asking about the fact that you might take an AP or

Honors class next year because you're not going to be here.
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No
Let me ask you this. Let’s go back to the time when you decided to drop. Would you
have been more apt to have stayed in those courses if a teacher had talked to you like that
you one you said. If one had said, “You really need to stay; if you will just put forth the
extra effort, you can do it.” Or were you just determined that you were going to drop it?

Well, | already know that could have done it if | had put forth the effort. And so

So it wouldn’t have made any difference at all?

Not really.
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Student Four — Sally October 6, 2011
Buice: . | am going to ask you some questions. Anything you want to elaborate on,
anything you want to throw in there, just let me know. At the end | will just let you talk to
me about some things.
Sally: All right.
Okay. Now, what do you know about Honors and AP courses?
| know that they're very difficult.
Okay
| know that in AP you might be able to get college credits.
Okay
And, they have a trip every year in Lit | think, for Honors Lit, but | don’tlyeal
know that much. | know that they do a lot of essays and stuff. Itis a lot of hard
work.
All right. Now, have you ever been in an Honors or AP course?
No. Like in middle school, | was in Advanced reading and math, but I didn’t

make it to anything else.

Were you, um, at T (Middle School)?
Yes.
So you were at T . When you were there, were you in what they call the gifted

classes or just advanced classes? Or is there even a difference in the two?
Just advanced. | wasn'’tin accelerated or anything. | was just in advanced.
In the advanced. Okay, well good. All right, um, so have you ever considered then

taking an Honors or AP class here at [this school]?
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Yes
Yes, all right. In what?
Maybe like literature or world history because I like both of those.
Okay. So, did you just think about it and the thought left, or what went through your
mind about it?
Yeah, like 1, | thought really hard about it, but I'm not good with responsibility
and like doing homework and stuff, so | knew that | couldn’t like fulfill like what
| needed to do in that class, so | just didn’t take it.
Just didn’t take it. All right. Well, that was my next question — why you didn’'t. So it's
the responsibility on your part — not on anything else. You just felt like you couldn’t
handle it.
Yeah
Well, has your counselor ever talked to you about taking Honors or AP classes?
No
No. Has a teacher ever mentioned to you about taking an Honors or AP course?
No.
So no there and no there. All right, do you have any friends who are taking Honors or
AP courses?
Yes, | have several.
Several. So what do they say about it?
They say that they're really difficult, but most of them are trying to gtadua
early, so they like to take those classes so that they can get college credits

Okay. Do they say anything else about them?
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Not really.
Do they say anything that would you make you want to take or that would keep you from
taking a course?
Yes, the hard work. Like all the work that has to be done, and some of the
teachers. Like, | don't know who the teachers are, but they are like very strict
from what they've told me.
Okay. So that says a no to you then?
Yeah (Laughing)
Okay. Um, what grade are you in?
I’'m a sophomore.
You're a sophomore, so you have a couple of years to go. Would you consider taking an
Honors or AP course next year?
Maybe.
The same areas?
Probably, yes.
Okay, um. Would you be more likely to take it next year if your teacher says to you,
“Hey, | think you need to take this.”
Yes
Why?
Because it shows that the teacher is acknowledging the fact that | don’t brelong i
that class. | belong in a different class.
And you say yourself that it's responsibility that kept you from it, but if the teacher says

you need to go, that you would. . .Would you be able to take the responsibility then?
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| would try to take the responsibility.
So that would weigh more than your decision about your responsibility?
Yes
All right. Well, what about the counselor? What if a counselor came to you and said it
to you?
She knows all of the students, and she has our scores, and if she says that | will do
well in the class, | would, and | might even be able to get into a differenteolleg
So you would be even more likely if the counselor said to. Is that right because | missed
the very first thing that you said?
Yes
All right. Mainly you said because of college and she has all of your scores.
Yea
So you are not planning to take anything next year, but if somebody said, “Hey, you
should,” you would consider it.
Yes
Okay, | just wanted to make sure that | heard everything right with all of the commotion
that is going on here (with the announcement). Just wanted to be sure. Do you have any
outside factors that would keep you from taking the class, like work, commitments outside
of school, anything like that?
Well, | want to work when | turn 16. And, | go to church every Saturday and
every Tuesday. And | do other stuff outside of that, but not really.
Not really?

No
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So you could probably work it around to get everything done?
Probably

Okay. Um, so if you went to your friends and you said, “Hey, I'm going to take an

Honors course next year, or an AP course,” what do you think that they would say to

you?

Well, some of my friends would ask me why, and they would really get me to
think about like, if it would be a good thing for me to take it or not. Like, would |
have the responsibility and encouragement to do it. And the others, some of my
other friends would just be like, “so you want to graduate early.” And they would
have no idea what they’re talking about. (Laughing)

Would anybody give you a hard time for doing it or try to dissuade you from doing it?
Nope. No, all of my friends have told me that they think that | should not be in
the class that I'm in. They think | should be in the higher level.

Do you make good grades in those classes?

Sometimes. | have a hard time doing homework and stuff. So, if I did my
homework, | would be making all high A’s in all of my classes.

So it’s not the work load or the difficulty of the work? It's just that responsibilitgrfact

that you talked about earlier.

Yeah, getting myself to do it.

Do you think you would be more motivated to do it if you were in a class that pushed you

more and you had everybody around you motivated?

Yes. |think so. Yes.
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So if you went home and told your family, “Hey, I'm going to take an Honors course next
year,” and your family knows your history of responsibility or whatever, what do you
think your family would say?
Well, I think my mom would, she would like take the — the — she would try to
motivate me into doing it. And then my dad, he would just, he would do the same
thing and probably my grandparents would. And my brother would tell me how
hard it was, but then he’d help me with it probably.
So they would all support you if you decided to do it?
Yes.
There’s an AP Psychology, and are you in band?
No
Well, there is an AP Music Theory class. But | don’t know how detailed that is with
music, but we do have that. And yes, you can take AP Psychology without having like an
AP History or any of those things.
Okay, cause | am taking guitar, and my friend transferred out of Music Theory
because he said it was too hard.
Okay, so you have heard that about the AP class in music. Music is too hard?
Yeah
Okay, all right, what else have you heard? Is there anything else you want to ask about?
No
| want to make sure that | have everything covered here. So you told me what you know
about AP and Honors courses and that you have considered it. Um, and it sounds like to

me that you are considering AP Psychology, too, maybe at some point.
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(Nods head.)
Uh —huh. Responsibility? No one has ever . .. Why do you think a teacher or counselor
hasn't talked to you about it?

Because | don’t do my homework. And they know that there’s a lot of stuff you

have to do in the classes, and if | don’t do my homework in regular classes, then |

might not do it in AP or Honors.
Okay

And they don’t want to make it seem like | have to do it.
Okay. All right, and you say your friends would just talk to you about it. Um —you’re
considering taking one not next year but maybe your senior year — AP Psychology. And
you'll think about it next year if a teacher or somebody talks to you about it. But you're
not planning on it.

No
And, we talked about the counselor and teachers. No outside factors hindering you.
Your friends would support you. Um — all right. Has the thought of GPA ever come up
in ideas about —

Sometimes. Like | do think about my GPA a lot and how it would affect my

GPA. But I'm not really sure about how having an Honors or AP would affect it.
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Student Five: Paris October 11, 2011

Buice: Have you even taken an Honors or AP course?
Paris: No
Not at all. Okay. So let me ask you this. What do you know about Honors and AP
courses?
Um, what | know about it is that it is harder and more challenging
Okay
And it pushes, you know, your academics a little bit farther than a CP.
All right. Anything else?
No, that's it. That’s all I've heard.
That's all you've heard. Okay. Now, have you ever considered taking an Honors or AP
course?
| actually have, but | mean, | never really like pushed myself to.
All right.
It never really felt like a priority to me.
It wasn’t a priority. Okay. If you were going to do that, what class would you have
taken?
Lit definitely.
So that’s your thing?
That's my thing.

And why is it not a priority do you think?
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| just feel like if | can exceed in a CP class and just be average or madiaore
Honors or AP class, then why should | take an Honors or AP course if | stand out
more in a CP.
Okay, so you will stand out more in a CP. So, you told me why you chose not to, but let
me ask you this: Have you, you said especially Lit, have any of your lit teachers ever
come to you and said, “Hey, you should take an Honors course?”
Every year.
Every year?
Every year (laughing). I've always had A’s in Lit, so that was @ litte, every
year they say that to me. “You should push yourself. You should push yourself.”
But I'm like, “Yeah, but | don’t know. | guess it’s like kind of out of my comfort
zone a little bit, and | feel like, okay, | kinda do feel like | need to push myself a
little bit more before | go to college, so | might, but I'm not sure yet.
You're not sure yet. So it's not the lack of teacher recommendation ...
No
That's keeping you from doing it. It's something in you.
It's me.
Okay.
(laughing) I'm my own worst enemy.
Okay, so let me ask you ... you are being your own worst enemy. See, you know it. So
that's the thing. Well, what about your friends? Do you have friends who are taking

Honors or AP courses?
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Yes, | have had a friend who has taken Honors Lit last year. And she completely
hated it. And she was like, “It's so hard. It's not what | expected.” And I'm just
like, well she wasn’t really that good in Lit. Like she has always beearaaBC
average type person, so it was like maybe you weren'’t cut out for it. Like she’s
more of a like, you know CP person.
Right
So, that’s probably why she didn’t like it, but not a lot of my friends take Honors
or AP.
Okay
But not Lit, probably not Lit. Like math, | have probably had a lot like math. A
few people | actually know are going to succeed in those classes. I'gugsst
a little scared.
You're just a little scared. So what do you think they would say to you if you came up
and said, “Hey, I'm thinking about taking an Honors class next year?”
They'll actually congratulate me. A lot of friends want me to.
Okay.
They're like you should. You’'ll be good, but | don’t know.
All right. Well, I'm glad to know that your friends are behind you and your teachers are
behind you. What about counselors? Has a counselor ever mentioned it to you?
Actually, no. | don’t really talk to my counselor that much. You know, | just talk
to them about the SAT and the ACT, but not about like certain classes that they

should recommend me to take. But, no.

157



Would it have made any difference to you if somebody had said, “Hey, look. You're on
this AP Potential list of having potential to succeed in an AP class.” Do you that would
have given you that drive to go ahead or you still would have said no?

Definitely
It would have?

Definitely
All right, well, um, so my next question we have kind of talked about it, but let's go back.
It says, “Would you consider taking an Honors or AP course?” And you said you would.
What would you consider taking next year?

So | might probably take like Lit Comp, the AP, yeah.
The AP Lit?

Yeah.
All right, we already talked about. . . Well, sometimes we skip ahead because we have
already talked about my next question which was, “Would you have been more likely to
take it if you knew you were recommended?” And you said you would. Do you think that
you have any outside factors that would have an impact on your decision whether to take
or not to take these courses? Like, do you work or have anything like that going on?
Involved in school activities?

Not. . . I haven't worked yet, but I'm definitely gonna start looking into jobs just

to have that, you know, extra, um. My parents just want me to get that outside,

you know, how to manage money, how to make money, and stuff like that, so

they are definitely pushing me to like get a job. | don’t need to; it's kestdi

it's good experience, so most likely I'll get a job either soon or over the summer.
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Okay, but probably nothing that will interfere with school?
No, not at all.
Okay, um, so what will your family think about the fact that you are thinking about an
Honors or AP course?
They'll we excited. They want me to so bad. They're like on your own time you
push yourself, but they don’t, you know, pressure me to do anything I'm not
ready to do.
Okay
They want me to do it on my own time.
Okay. Well, this is not on here, but | have a question for you. Well, anything else you
want to add first before | say anything else?
No, not at all.
Have you ever thought about the fact that there are not many African Americans who
take AP and Honors courses?
Definitely
Do you have any considerations as to why that is?
From what I've seen, from people that go to this school, is that, um, African
Americans most likely, they just. . . | don’t think they’re pushed enough. They, |
don’t think, are not taking [school] seriously, but | don’t think they’'re pushed to
actually broaden their knowledge of what they think, you know, what they should
do, or what is the best for their future. It's just — | don’t know.
You mean pushed by school, by family, by. . .

By both. By both.
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By both?
Yep

Okay
| don’t think they’re being pushed enough. They, a lot of my friends, like they,
you know a lot of my African American friends, they are very intelligeui tey
don’t show it, you know, through school for some reason. | don’'t know.

And you don’t know why?
| don’t get it. | think this is, high school is a stepping stone for your life. It shows
what, you know, how successful you're gonna be. And | just don’t think they
grasp that yet.

Uh — huh
But sooner or later | know they are.

So do you think that there is something that we at the school can do to reach out?
Talk. Just, just, that's the best you can do. Contact parents or, you know, just
talk to them, you know, in a comfortable setting. I think that, that will help a lot.

So do you think, though, that if we had — okay. You said talk. Like if we had a meeting,

would they come? If we said, “If you are interested in AP, come,” would they come?

Would kids in general come? Let's just put it that way.

Kids in general will come. African Americans probably, probably not. They're,
you know, | don’t think, you know, a lot of them would because they are, | mean,
scared probably. Probably they're not comfortable, or you know, but a lot of kids

will come.
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Okay, but we need to make a point to reach out more to kids individually then? Is that
what you’re saying?
Right
Okay, um, more personal. Like you said, if somebody had reached out to you, you might
have taken these courses, but yet a teacher did, and you said no.
Yeah, but | didn’t think they were, you know, | didn’t know if that was an idle
remark or if it was for real. Like, | really think you should or if it wast jlike. . .
It felt more general than it did, you know, like [her name] you make really good
grades. You should really, you know, but...
All right, um. . . anything that you have noticed about the school as far as teachers or
classes or anything that you think that would keep students from taking challenging
classes?
No, not keep them from taking those classes. Not at all. Most likely, all the
teachers are really, you know, understanding, and nice, and you know, really
wanna, you know, interact with their students. 1 think it's more of peers.
Peers?
That influence them
Why do you say that?
You know, | think a lot of them like over exaggerate, saying, “Oh, it's so hard.
The teacher doesn’t care.” Honestly, | don’t think that’s the case atja#it |
think, | think sometimes your peers can be, you know, be demotivators. They

don’t want to see you succeed as a, as a class. Or, you know.
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That's a very interesting point. | really like that - demotivators. So they don’t want to
see you succeed. Why do you think so?
| think it's more like competition.
Okay
| feel like it's all competition. Like, if you ever, like, what I've noticed i
classrooms is like say one of my friends makes a better grade than laliésin
they say, “Oh, look what | got.” And I'll be like, “Congratulations.” But they
expect me to be, like, “Oh, I don’t care.” But | mean like, it's — | don’t know. |
think it's just more like they want to do better than you. Like they don’t want to
see you succeed or something of that nature.
So we have a lot of changing of attitudes to do?
Yes, a lot.
Okay, all right. That didn’t take long at al I.. . You mention parents. You know, should
parents be contacted to say, “We need to push your child” or should we not do that.
What do you think about that one?
| think parents should be contacted. Honestly, if my parents were called, and like
“Your child needs to take this AP class or this Honors class. | highly recommend
it.” My parents would be like, okay. You really need to take this. But since they
were never called, they never really thought twice about it.
Do you think that Hope Scholarship plays into it some?
Yes, definitely, the . . . It's hard. It's really hard. It's a lot of pressurgdu
know, keep your GPA up and keep your grades up. And Honors and AP, | realize

really help, definitely, to get into colleges.
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Okay. They help you get in, but they can hurt that GPA a little bit. It's a catch-22
Yep
It really is.

Itis.
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Student Six: Emory October 11, 2011

Buice: You have already taken some Honors courses haven't you?
Emory: Yes

Since you've been there, tell me first what you know about Honors and AP classes?
Um, | know that it... the courses that are — that you're able to be kind of like
challenged mentally, and you also get like, depending on Honors or AP, you get
five or ten points added to that class.

What Honors classes have you taken?
Um - my freshman year | took Honors Lit and Honors Advanced Math. And my
sophomore year | took Honors Lit, um and there was another class | took in
Honors. Then in my junior year, | took um Honors U.S. History and, um — | don’t
know. | took Honors classes all throughout my three years of high school.

And then when you go to be a senior, you went “No!”
(Laughing) Yes

Why?
Because when, well mainly because my sophomore year | struggled with taking
Honors Lit. | barely passed it, so | just decided | wasn’t going to tagain my
junior year. It was just hurting me academically as far as my GPA leetaus
didn’t want to be able to get to a certain place and then like try to move forward

and | can’t because of my GPA. And | want to go to a certain college, so it was
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basically the main thing was the GPA and the extra stress that it puts erfane a
as having to be at work, and it’s just too much.
Just too much. Okay, then why did you decide to. .. Well, Lit was too much, but history,
though —
Yea, | took history though because my sophomore year IlwasinMrs.R___ s
class and she - that was the other class | was in. | was in the Honors class —
whatever ...
World History
Yea, World History, and she suggested that | go ahead and take eleventh grade
Honors because | was basically making an A throughout the whole year. So | was
okay, well, it can’t hurt to take it, but | got in there, and | regretted my whole
decision because basically throughout that whole year | was basically on th
borderline or almost below — | was C but like almost a B, and that’s not usually
my thing — being a B and C category, so that's why | regretted it, butn mea
was a challenge, and | like a challenge, so.
Okay. You like a challenge. So this year, | think you have already answered this, but you
decided not to because of your GPA, getting ready for college, and stuff.
Yea

Okay, let me ask you this. You said that Mrs. R recommended you.

Yes
Has any other teacher recommended that you take Honors course?
Um, my math teacher. |took - |had him for my ninth and tenth grade year, and

he recommended me for that, and then my eleventh grade year, he recommended
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me for that also, but | ended up dropping out my first week of Pre Calculus —
Honor 3 | guess you would call it. Uh, Mr. 1 recommended me for
Advanced Comp, but he also recognized that | didn't like to write, and I'm not a
writer, so | ended up not taking that class. So, it's Mr. | , and Mr.
J____ whorecommended me to take Honors classes.

Okay, so it hasn’t been a lack of teacher referral then?
Un-uh (no)

Okay, what about counselors then? Has any counselor ever talked to you about it?
Um, my counselor - no, not really. | mean, they saw that like | had potential, but
they never really said like, “Hey, you should take this course.” Um, theygust s
| had potential, and they pretty much left the choice up in my hands.

What about friends? Do you have a lot of friends who take Honors or AP courses?
No.

No?
No (laughing). I guess I'm like the nerd or the smart one out of my friends.

Okay.
But | like try to get them to take Honors courses, but they — their main wagy
like, “I'm not smart enough,” or “They move too fast.” Or “It's gonna hurt my
grades,” or “I don’'t have enough time.” So I've tried to get them to take it, but
yea, they don’t want to take it.

So when you said, “I'm not going to take them any more,” did they say anything about

it?
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They're like, “Oh, well, now you finally realize.” It's just like hurgnrmy GPA
academically, and it's a lot of stress. And | wanted to make sure that like in my
first three years of high school | did really, really good. | workedyéatd so
that way | got to my senior year, | could at least just relax and worry alyout m
Senior Project for the remainder of the year, so that's why | decided not to take,
um, Honors Advanced Comp because | don't like writing, and it's too much
stress, and | knew | was going to have a job, and | was going through things at
home, so it was just going to be too much.

Just too much.
Yea, so that's why.

All right. So you have kind of touched on this a little bit because, um, obviously | can’t

ask about next year. I'll just mark that one out. What | am going to ask you is about

college in a minute. But outside factors you kind of touched on. You have a job?
Um-hum

So that was going to take time, you thought.
Yea, um — well, at the beginning of the year, | had three jobs.

Oh, wow!
So, | couldn’t — well, | wanted to take Honors classes — well, | knew lastylear
really do want to take Honors classes, but at the same time I’'m going to bg havi
jobs, and | don’t want to not be able to give my full focus to an Honors class, so |
was like | really can’t take Honors classes because | need money. étaf a |
things were going on. So like, yeah that was my focus for not putting myself in

an Honors class because | knew A) | was going to be struggling in it hipahssi
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the class or either B) | was just going to fail, and | don’t want to. I'm justii&e
kind of person where | want to pass the class and like to the best as | can, so um
yea, the outside factors mainly contributed a lot to me not taking Honors courses

outside of GPA. Yeah.

All right. What about your family? What did you family think about your decision?

Right

Um, well... they basically. Well, my mom, she likes to see me challeggelin

but it's like they trust me enough to know that I'm going to make decisions that
are smart enough so | can know that | can only bear so much. So since my
freshman, sophomore, and junior years | took Honors classes, and | said, like
“Hey, Mom, | can't really take Honors classes any more becauserghey a
stressing on me,” and she knew that, what , hey, if my daughter says that, then it

must be true because | took it all three years.

And | kind of went through it, but | just couldn’t take it any more.

Okay. That makes sense. All right. Um, a lot of these are not going to apply to you.

Okay, tell me about next year. Where do you plan to go to college next year?

Um. Well, first | wanted to go to Emory, and then that changed. So now | want
to go to Georgia Highlands to get Associate’s in Nursing. And then hopefully
transfer into KSU and get my BSN instead of just an RN. Get my BSN and then

try to be a neonatal nurse.

Okay. All right. So, do you think that not taking AP or Honors courses in going to hinder

you or help you in any way in reaching your college goals?
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Well, | do wish now — because at first | was just going to be a cosmetologist, so i
really didn’t matter. Just go to a cosmetology school. And then it changed, so
now | regret that | didn’t take Honors classes this year because it'sijusbuld
have prepared me for moving into college, but at the same time, like | don’t regret
it because | am able to focus on doing what | need to do, and | can do what | need
to do to get good grades so when they do end up looking at my transcript, they
can see that | at least tried hard up until this time, and | am still doing gend e
though | dropped out of those classes.
Right, and Georgia Highlands, they will look for AP, but it's not like at Emory because
they would really look for AP classes there, so...
Yeah
That makes a difference as to where you are going to go to schoo,l too. So that is
awesome. That will be great. Um, is there anything here that the school might do to
discourage students or encourage students, either one, to take Honors or AP courses?
Um, it's not necessarily the school; it's the teachers. They, um, basiwlly t
give their input about how they feel about you as a student, as to whether you
should do good in this class and they really recommend you take it, or you will
not do good in this class and don’t take. Um, a lot of teachers do focus on you
taking classes that are going to challenge you academically, sohsitally
what | see at [this school]. They are really, really pressuring you todilermged
academically, so that's especially with the students here. We have arfwdrof s
students here, so, and all of them are being in all of these AP classes or Honors

classes, so that’'s the main thing | think here at [this school]. It's a maindocus
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being challenged academically so that way when we move on to the next level,
we will be prepared.

So you don’t see a discouragement? You see encouragement more that discouragement?
Yeah, | see encouragement.

Good.
Yeah.

Well, in those Honors courses, were you in the minority as far as being an African

American in there?
Um, yeah. | was.

So do you think that there is anything that we can do to reach out to other groups, to

reach out to get more African Americans, Hispanics, or other groups involved?
| guess I think that like more information, more behind the scenes things about
Honors and AP classes should be given because if you was to talk to one of my
friends who hasn’t been in AP or any Honors classes for the whole high school
career, their mindset is always that oh it is too hard; | can’t do it. And that’s what
| thought, especially coming out of middle school. Oh, it's too hard. | can’t be in
any Honors classes. But | went ahead and did it anyway just to see if | could do
it, so | think it should be background — here it is. This is what we do versus just a
bare description when we are signing up for our classes. And I think that they
don’t really know much about it, and they are afraid by what they don’t know.

Ok. Afraid of what they don’t know. | agree with that. Do you think that there is

anything that you could suggest that we do to get that information out to everyone? How

would you suggest we do that?
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Ummmm... | mean, | think just like we do registration or like we do the

upcoming classes when we do registration. | think that like a week or two before
we do that, like when we do Warrior Wednesday, we start giving PowerPoints
about these different classes and what’'s done because if we can give PowerPoints
about everything else, then I think we should be able to give PowerPoints about
the classes we offer versus just the bare minimum because the only thingethey se
about these classes, about these classes they are going to sign up farmexe ye

the descriptions on the paper. They don't really see anything else, so they don’t

really know what's entitled.

That's a good idea with homeroom. Someone suggested maybe a meeting, but | don’t

know if people will come to a meeting.

Right.

Yeah, like, since like [homeroom] is mandatory, that's like the only way they’l

be able to hear about it versus just like | said just reading on a paper because
when | read about Advanced Comp, | was like, “Oh, no. | really do not like
writing.” But then people that | thought would never be in Advanced Comp are in
Advanced Comp and say that it's not that hard, so | regret not taking it. But that
was basically my main thing, and | know it's like my friends’ main thing, like,

well, we don’t know much about it, so why should we take it because | just heard
that it is hard. So I think homeroom would be a good time to get people out there
and say, “Hey, this is what we’re offering, and this may not be for you, but at
least sit down and listen to it” because they have to listen to it anyway betause i

mandatory.
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So, I think that would be a good thing to do or try.
That's a really good idea. Is there anything else that you might want to say that we need
to do or that we are doing well? Just anything else that you want to add? This is your
chance to add anything you want to add.
Um...Imean, I|think this school is pretty good as a whole. Um, I just think
that. . . I guess — | don’t know. 1 like this school! | mean, academics are good. |
think the stress to graduate and do things you’re supposed to is good also. And
whatever the school can do to help you, to graduate or to get what you need, | see
that here also. So, um, | think that you, if a kid does not graduate on time or is
failing classes, | think that that is personally their own fault. Becaadeawe
tutoring; we have counselors; we have people here to help you. So I just think

that this school, this school as a whole, it's good. | don’t have a problem with it.
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Student Seven: Shane October 13, 2011
Buice: What Honors courses have you taken?
Shane: | took Honors World History last year, Honors Spanish 2
Okay, and why did you take those two?
Um, it was actually a good placement for me. | did good the past year, so |
thought I could go up into that level.
Then why are you not taking any more?
Well, after last year, uh, the work load got really hard. | didn’t expect gttag
bad as it did, and | ended up getting behind on some stuff, so, yeah.
Okay, well tell me what you know about Honors and AP just in general.
| know they usually count more. Um, colleges usually look at them more
whenever you turn in your transcript.
Okay
And that’s all | really know.
That's all you really know. Okay. And you know they have a harder work load from
your own experience.
Yeah
Um, is there any other reason that you chose not to continue on?
No, not really.
Alright, well let me ask you this. Did your teacher talk to you and say you should stay in
here?

No
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No. Has a teacher ever come to you and said, “You know, | really think you need to be in
an Honors course?”
No
Has a counselor ever come to you and said that you need to be in an Honors course?
No
So no one has ever mentioned it to you at all?
No
So on your own, you just took a couple on your own?
Yeah
And then decided that it's not your thing.
Yeah (laughing)
Alright, um, do you have any friends who are taking Honors or AP classes?
| have a lot of friends.
All right. What do they say about Honors and AP?
They say it's the same. A lot of work but they're up for it.
So if you went to them and said, “Hey, | want to take one next year,” what would they say
to you, do you think?
Just stay with it.
Stay with it. They wouldn’t discourage you?
No, no not really.
Not really. All right, what you do think would happen if you went home to your mom and
said, “Hey, Mom, | want to take Honors and AP next year.” What would your mom say?

She would love it.
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She would love it?
She would love it. She would love it.
Why would she love it so?
She wants me to succeed so much.
Uh-huh
She wants me to get into like the best college | can.
And where do you want to go to college?
Right now | am thinking somewhere in Tennessee. Close enough to home where
| can drive home but not too far away.
All right. Just be careful. | don’t know anything about Tennessee schools, but | know
that some schools around here like Georgia and Georgia Tech won't even look at you if
you don’t take Honors and AP courses. So if you are going to some of those schools, be
careful and look at your transcripts and decide if you want to take another one next year.
But if it is too much, then it is too much. Now you said that you knew you could do it,
right, in the beginning of our talk?
Yeah.
Were your grades good in those classes?
They were a lot lower than the years before.
In all of your classes? Did they hurt all of your classes because you did so much in those
classes? Or was it just in those classes?
It was really just those — those classes.
So even with the points, you thought that it wasn’t worth it.

Yeah
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If you are going to Tennessee next year, are you worried about HOPE Scholarship?
Yes. Yes, much worried.
Yes, so is that another reason why?
Yes
So AP kills your HOPE | guess.
Yeah
Alright, um, what about in your community or anybody else out there? Is there anybody
you find who discourages you from taking Honors or AP courses?
No
No
No, not anybody in my immediate circle.
Okay, do you hear talk around school of anybody putting down anyone else because they
are taking Honors or AP courses?
No
No, so around here it is pretty acceptable. You can do that.
Yes
Um, let me ask you this. If you decided next year that you wanted to take an Honors or
AP course again, would you have any outside factors that would keep you from doing
that? Likeajobor...
No, I am completely unemployed and broke. (Laughing)
(Laughing) Unemployed and broke. All right. And so what about anything else like
commitments to anything else that would keep you . . .

Other than basketball, none.
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All right, um, | just want you to . . . well, let me ask you this. When you were sitting in
that Honors class, and you looked around you, what did you notice about the other
students sitting around you? Anything in particular?
In my Spanish class, there were a lot of sophomores.
Sophomores?
Well, freshmen last year, sophomores this year.
Okay, so a lot of freshmen in there. All right, did you notice anything else?
| was usually the only Black person in there.
That was my question.
Yeah
You were the only Black person?
Yeah
What do you think about that? Why do you think we have so few Black people taking
Honors and AP courses?
It's usually discouraged.
Okay, it is discouraged. | have read about that. Tell me what you think.
Um, well, we usually are turned more into sports, and academics . . .well, not
much into academics.
Okay
Usually we just try to get by with the athletic abilities thatase given, and most
of us don’t even try to do well in school. Or we don’t care enough to do well in
school.

Are you - you say your mom is encouraging you?
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Yes. Yes.
But in the community? Is it the community or the school where you see that
discouragement, or both?

It's more of the community.
Do you think that we can do more here at the school to encourage people or maybe to
encourage people in your community about it? Is there something that we can do to get
more kids involved?

Actually, yeah, a lot of kids at school, they're more prone to do stuff if the

teachers here will do it because people outside, they tend to put us down, so. . .
Okay, | don't think | will offend you if | say this. | read an article that said that
sometimes if African American students take these AP courses with all dfitedds,
they are called “acting White.” Have you heard that phrase around here?

Yeah
So you have heard that?

Yes
Is it more in the community or more in the school that you have heard that?

Yeah, the community.
The community?

Yeah, well the people who are around [this city], well the African American
people.
So you hear that term there?

Yeah

What does that mean to you when you hear that?
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It is really downgrading because you are just as African Amerg#meg are.
Right
And | am doing more with myself than they are doing with theirselves.
And, um, so have you ever thought about taking the courses just to fight that stereotype
or. ..
Yeah, sometimes.
Sometimes?
Yeah
| wanted to bring it up because the reason why | am asking this is that | sit around my
Honors and AP classes, and | have very few African American or Hispanic students. It's
mostly White, and a lot of White girls.
Uh-huh, yeah.
So | am trying to find out what we can do to bring more people in. So what could, can
you think of anything that | could do or the school could do that would bring in them in?
You said that if they were encouraged by teachers more, that would be it.
Yeah
How can we do that?
Just like, cause | know that some people have a lot of friends; ask them to do it
with a friend. Ask a friend if they are up to it. They might be able to do it with a
friend.
So if some of you guys who have the ability to do that, would you be willing to go out and
speak to others or would that put you at a place where you don’t want to get involved in?

No, | would really rather not.
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You wouldn’t want to get involved in it? So It is something that we are going to fight
here within the school . . .

Yes
.. .So that we can break that stereotype and then you will feel comfortable doing it. You
act like you feel uncomfortable with that whole set-up.

Yeah
So you have probably heard this a lot then.

Yeah
Okay, so community stereotypes may keep some kids from taking it. Is that what you are
saying?

Yes
Okay, but you don't think the school. Do we as a school do anything to keep African
American kids from taking Honors and AP classes?

No, not that | know of.
So you don'’t see teachers not doing something because somebody is African American or
Hispanic? You see that as okay?

Yeah
It's community more?

Yeah.
Um, so go out, get a friend to take it with you, see what it's like. Anything else you can
think of that we can do?

No, no more than that cause some people, it just goes in one ear and out the other.
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Okay, so if a teacher comes to you and says, “You know what, your name is on this list.
You really have potential to do well in this class.” Will you be more apt to take it?
Yes, | would.
So if we went out to all of these kids who are on this list and said, “Your name is on this
list. Now it doesn’t mean that you are automatically going to get a good grade. It means
that you are going to have to work hard.” Do you think more kids in general would take
the class?
Yes, | think they will.
So maybe getting information out to everybody?
Yes
Would it mean more coming to you from a counselor or from a teacher?
From a teacher. From a teacher because you know more about the teacher. You
have a class with the teacher.
Okay
Counselors seem really distant because you don’t ever see them.
Okay, all right. Good. Now what if it came from a teacher you didn’t know. Like, what
if | came around with the list. Does it need to be that it's somebody you know?
Yeah, somebody | know.Yeah, | think it would be better coming from a teacher
that you are more familiar with.
Okay, but nobody has ever said that to you?
No
Because we had this list, and we passed it out last year, and when we get through with

this, | will look and see what you qualified in for last year. Um, all right, let me go back
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over this because some of these questions are for folks who have never taken any before,
so let me look at them. You told me what you know about Honors and AP. You told me
you took two, but it just didn’t work, and your grades kind of dropped. Um, nobody as
mentioned it to you, counselor or teachers. Friends here at school might not say
anything, but in the community they say something.

Yeah.
You would be more likely to take it if you were told you were on the list.

Yes
No outside factors. You're just broke

Yeah (laughing)
And that's it. No job. Friends, if you decided to take it, wouldn’t give you a hard time
you don’t think, or would they?

No, they wouldn’t
Your friends, your circle wouldn’t.

Yeah
Uh, your family would be okay with it.

Yes.
Okay, so here’s the thing. Would you like to go back and take an Honors or AP course
next year?

Right now, no.
Right now, no. Okay. Is it anything besides work load?

No, it’s just work load. | would rather have a good grade in a regular class than a

bad grade in a good class.
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Student Eight: Anthony October 13, 2011

Buice: Have you ever taken an AP or Honors course before?

Anthony: Honors
Yes, Honors. And what Honors course did you take?

| think | had all advanced classes in seventh grade. . . and in sixth grade.
Honors in sixth and seventh. Um, anything here at the high school?

No

No, so just in sixth and seventh grade. Were you in the gifted program or were you in the

AIM program? Did you goto C County schools?
Yeah
So you were in the AIM program?
No
Not AIM, but you were in advanced classes. Okay. Well, tell me what you know about
Honors and AP courses here at [this school].
That they do more advanced and challenging materials.
All right, more advanced and challenging. What else?
(No answer)
Have you heard anything else about them?
Um, they read some like different books in literature than the regulaesldss
Okay. All right. Anything else?
| think that some of them study stuff, like this is from the next grade because they

get the material from this grade.
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Okay, so they study ahead a little bit. All right, well let me ask you this. Have you eve
considered taking an Honors course or an AP course here?
| don’t know if | ever did have the decision. | don’t know.
You just never thought about it?
No
Okay. Um, has a teacher here ever talked to you about taking an Honors or AP course?
Um, | don’t think, so but | think a couple of teachers said | could, that | should be
in Honors classes.
But they haven't talked to you in particular about it. They just said you probably should.
Okay, what about a counselor? Has a counselor ever talked to you about your courses?
| don’t think that | have talked to a counselor here.
You have never talked to one here? Okay. When you have your yearly meeting with
them, have you talked to them?
What is a yearly meeting?
You have a meeting every year with your counselor.
| didn't.
You have never had one?
No
Okay. Um, do you have any friends who are taking Honors or AP courses?
Yeah
And what do they say about the courses? Anything else that you haven’t said already?
No

No. Um, do you think that you would like to take an Honors or AP course?
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Maybe
Maybe. What course?

Um, | would probably like math or literature.
Okay. Let me ask you this. If | came to you and said, “Hey, you're on this list that you
have potential to do well in an Honors or AP course,” would you be more apt to take it if
someone told you that?

Probably
Why?

Because, um, |, like, | guess the prospect of that is more, like, | don’t know the

word for it, motivating, | guess.
The prospect is motivating. All right. Um, if you decided to take this Honors Lit course
next year, or the Honors math course next year, are there any outside factors at home, in
the community, or anywhere that would keep you from taking it?

Not necessarily anything mandatory, if so...
Okay, there is a lot of extra work involved in an Honors or AP course. Would you have
the time to do that work or the motivation to do that work?

Probably
Probably. Okay. What do you think your friends would say if you went to them and said,
“Hey, I'm going to take an Honors course next year?”

| don’t know.
You don’t know. Okay. And what about your family?

| don’t know. | guess they would just say that it would look good on my college

application and like motivate me to do it.
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Student 9: Karina October 14, 2011
Buice: What do you know about Honors or AP courses?
Karina: Well, | know that they’re hard.
Okay
And they are not like the normal classes if they are Honors or AP. And only like
the students who know a lot of the subjects are taking Honors classes.
Okay. Is there anything else that you know?
No

All right. Well, let me ask you this? Have you ever considered taking an Honors or AP

course?
No
No?
No

Do you have a subject that you think you are stronger in than other subjects?
Um, English
In English?
Yeah.
But you just never considered taking one?
No
All right. Has a teacher ever talked to you about your grades and that maybe you would
do well in a certain class?
Ah,yes. Mrs.C__

Mrs. C ? And did she recommend though that you take any Honors courses?
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Um, not really
Not really. Okay. What about when you met with the counselor? Has the counselor ever
said anything to you about taking an Honors course?
No
No. Okay, so neither one of them. Do you have any friends who are taking Honors or
AP courses?
Yes.
Yes. And what do they say about the courses?
They're hard.
They're hard. Okay. Anything else?
That it is just stressful sometimes. Like, it's really hard for them.
Okay.
It's not like normal classes.
Okay. All right. Based on what they've said, do you think that you would ever be
interested in taking an Honors class?
No
No. Why not?
Because, well right now, | think it would be very hard for me to do the work in all
those classes and everything. So | just don’t want the stress of taking ttre harde
classes.
Okay. You don’'t want all that stress.

Yes.
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All right. You said you have some friends who had taken them, though. What do you
think your friends would say if you said, “Hey, I'm thinking about it?” What do you
think they would tell you?
Um, well, some of them will say that it will be a great idea, but some willhedt
it's not cause it's hard. I've seen them doing homework, and sometimes they
don’t understand it cause the teacher didn’t explain it well, or they just went too
fast.
Okay. So it would kind of be mixed as to whether they would tell you to take it or not.
Yes.
What about your family? What if you went home and told your family that you wanted to
take an Honors course?
Well, | think they would be okay with the idea. But still, my mom would say to
think about it because it will be more stress and everything.
So you think more about the stress and the work load more than anything else?
Yes
Okay. What do you think if somebody came to you and said, “Your name is on this list
that says that you could do well if you took one of these classes?” Would you be more
apt to take it if you were told that your name was on the list?
No
No. It wouldn’'t impact you at all?
No

And it is still because of what reason?
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Um, just the reason that it's hard, and it's too much stress and homework. And
everything is harder.
Okay. Um, do you think that there are outside factors like work or other things that keep
kids from taking Honors or AP courses?
(Student did not understand the question.)
Like they have to work and have a job, so they couldn’t do the homework. Have you
heard them say that there are other things besides just being hard? Have you heard
anything else like that?
Not really
Not really. All right. Have you heard them say that people might put them down and
make fun of them if they are taking the smart classes?
Well, no.
No.
Like they say that only the smart kids take Honors classes, but it is hard for them.
But nobody makes fun of them?
No
Not in school or out in the community anywhere?
Well, they call them nerds, but you know, it's something that everybody will say
about them. But it is something that like somehow they have to feel special for
because they're in like an Honors class, and some kids will make it.
But being special takes the place of being a nerd?

Yes (laughs)
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Yes. All right. You have never been in an Honors class you said, but we don’t have a lot
of people from Hispanic backgrounds in our Honors classes. Do you think that there is
any reason why we don't in particular?
Well, it might be because they know that it's hard, and knowing that like
sometimes they want to learn in the language that is more difficult. Batin a
Honors class, it will be more hard to understand the main things that they will
learn.
Okay
And that might be why.
What about an Honors Spanish class?
No
So if you were told that you could qualify for an Honors Spanish class, for you it's not the
subject matter, it's the work load?
Yes
Okay All right. So that wouldn't make any difference at all.
No
All right. Well, | am just trying to figure out why we have so few Hispanic or African
American students in our Honors and AP classes. That is part of what | am asking. And
so | just wondered if you had heard anything out there or people saying anything in
particular about why they are not.
Well, like last year, no two years ago, | took Math 3, and they said they would
choose the ones for the Honors classes, and one of my friends, she got to go. And

she said that it was really hard, so the second semester she quit becaus&et was li
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too much stress, and she graduated already, but still she said that it might be hard
to pass the classes and then not graduate on time, so she quit.
So graduating on time is more important than taking those harder classes?
Yes
Well, is there anything else that you can think of that you might want to tell me about
Honors or AP or what we do around the school here about it? Or anything that you want
to add about Honors or AP courses?
No really. Just what | know. | know that it's hard and like not all students can
make it cause sometimes they think that they can, but they don’t. Like my friend

| just told you about. She did it for a semester, but then she quit.
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Student Ten: Michaela October 20, 2011

Buice: Okay. Let me ask you this. Have you ever taken an Honors course here?
Michaela: No, | haven't.

No, you have not. Okay. All right, so what do you know about Honors and AP courses?
| know that like they, um, | know that they like help you out with your college
credits and stuff like that so when you go, um, when you actually go to college,
you don’t have to retake those courses.

Okay. Do you know anything else about them?

That's about it.

That's it. All right. Well, that's good. So you said that you have not taken one, but have

you ever considered taking an Honors course?
| mean, | have thought about it, but then like | don’t know if | would fail it or
something like that. I'm just like scared | would lose that credit because of m
failing the class.

What subject did you think about it in?

Probably lit.

Okay. All right.

Um, either that or Spanish, or something like that cause I'm really good in
Spanish cause | speak it fluently.
Okay. And what about Spanish? You are worried you will fail it, but you speak it

fluently.
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No, but like other, like other courses, like maybe science or something like that.
If I were to take science, like Honors science or something like that, | would be
afraid that | would like lose that credit because of me failing it.
What Spanish are you in right now?
I’'m in Spanish One. | didn’t take it last year.
Okay. And you'’re just a sophomore?
Yes
Okay. So you still have time to maybe take an AP Spanish eventually.
Yeah
Okay. Good. All right. Um, so you said. . . My next question is why you chose not to
take it, but you answered it in there that you're just concerned about grades. But
Spanish, you might consider it; you are saying maybe.
Yeah. Like, | am going to think about doing it next year.
Okay. Are you in Honors? You're not in Honors Spanish this year are you?
No.
All right. Let me ask you this. Has a teacher ever talked to you or did a teacher talk to
you last year, because you've just been here in ninth grade, um, or did a teacher talk to
you at middle school about taking Honors courses?
No. No teachers have really brought it up to me.
Okay. What about when you met with your counselor last year? Has your counselor
ever mentioned it to you?

No

193



No. So no mentioned it at all. Well, let me ask you this. Do you have any friends who

are taking Honors or AP courses?
| actually have a lot of friends who are taking Honors and AP courses. Um,
actually one of my friends is taking all Honors and like that. | just don’t see how,
like, I would be able to do that compared to what, to like how they do it.

Why is that?

Like, they have to like study constantly and stuff like that and be prepared for the
material, like the material in that class. Like in my classes, | only teastudy
for like maybe about an hour, and I'm done.

Okay. So what do your friends who take them say about the Honors and AP classes?
They say for them that it's easy cause like they have been taking thenmdike si
freshman year.

Okay
But they say like that as you take more and more of them, it just getsaaser
you're like used to it.

Okay. Um, so you are saying that you are thinking about taking an Honors course maybe

in Spanish next year?
Yeah

Is there anything else you would consider maybe taking a course in next year?
Probably lit or something

Okay, but at this point, you are just kind of wavering on it?

Yes
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If someone came to you and said, “Here’s this list, and this list says that you have
potential to take this AP course and do really well in it,” would that influence you more
to take the course or not?
Yeah, it would actually help me out like a lot more, just knowing that someone
actually thinks that | can probably do it and | would be really good in it.
Okay. Would it have more impact that you are on this list coming from your teacher or
your counselor? Or would it make any difference?
It probably wouldn’t make any difference. | mean, it would help a little bit more
if it came like directly from a teacher or a counselor.
Okay, but just the fact that you know that you could do well would help?
Yes
All right. Um, if you decide to take an Honors course, because you said that there’s a lot
of work that goes along with it, do you have any outside factors outside of school that
would keep you from taking an Honors course?
Not really.
No jobs?
No
Outside of school, do you ever hear anyone in the community talking about Honors or AP
courses out there in the community anywhere?
Um, well this senior that lives like three houses down from me; he’s taking all
AP. So he’s talking about how like the hours of homework he has and stuff like
that. And he’s always so tired.

So that's what's scaring you a little bit?
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Yeah, that's what scaring me is all that work.
Okay, so there you go. Um, so those friends you have who are taking Honors and AP
courses, like if you came in tomorrow and said, “Guess what! I'm going to take an AP
course next year.” How would they react?
They would probably, like, influence me to take, like, to take at least two maybe
classes just so | could have those credits ready for college.
Okay.
So | wouldn’t have to take them then.
Okay. And, then, what do you think your family would say if you came in and said that
you wanted to do it?
My family would support me and like the decision | made considering like no one
in my family has really taken any AP classes before.
Okay
And so they would probably help me out in it if | needed any help.
Okay. So you said you speak Spanish.
Yeah
So do you have an Hispanic background?
Yes, | do.
Okay. Have you noticed that a lot of our Honors classes do not have a lot of Hispanic
students in the Honors classes?
| haven't noticed that.
Okay. Well, we don’t have. So can you think of any factors that may be causing that

here at the school, or in the community, or anywhere?
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It's like probably like the fact that other Hispanic students, like theimpsre
probably haven't taken any AP courses, so they think that they don’t have to take
them if their parents didn't.
Okay, so you think it might be more factors outside?
Yeah.
Is there anything in the school that you think would keep them from taking it?
Probably their friends thinking like, oh, why are you taking that, or something like
that. Maybe their friends, maybe they think their friends would make fun of them
for taking the classes like that.
Okay. But your friends wouldn’t do that?
No
No, but you are saying that there is a possibility that that could happen here?
Yeah
Um, why do you think they would make fun of them for taking these courses?
Just cause like the fact that maybe it's like smarter kids that usuadiyhta class,
and they don’t want to be like made fun of for being smarter, like for being
smarter than they are.
Okay, so it's the smartness of it. It has nothing to do with the fact there might be a lot of
White kids in the class versus Hispanic or. . .
No
So it just the making fun for being smart.

Yeah.
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Student Eleven: Charles October 21, 2011

Buice: Have you ever taken any Honors or AP courses?
Charles: Uh, only in my freshman year, but | dropped out after the first semester.
So first semester and that was it. What did you take?
Um, | took Honors math, and | kind of went back to regular math.
Okay, so Honors math first semester. So tell me what you know about Honors and AP
courses.
Well, I know that they’re for, uh, more advanced. They're more advanced.
Okay
And, uh, which is a more challenging subject for students. And | have heard that
they’re pretty hard, but some people say that they are pretty easy. Sol thinki
just depends on the person who is taking it.
Right. Okay. Anything else you've heard about them?
I've heard about them that they're good. Like they're good for colleges to look
at.
Okay. All those things you've heard.
Yes
All right. Uh, my next question was, “Have you ever considered taking one?” But after
you dropped out from math, have you ever thought about going back in to another one?
Yeah, | was thinking about going back into one next year cause I'm taking
physics this year.

Okay
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| might want to AP Chemistry or AP Physics.
Why did you choose science or AP Chemistry?
AP Chemistry? Well, they told me to choose Environmental because it is like my
senior year. They told me to choose Environmental because it is kind of like the
easy class, but | am just trying to see for like, uh, for an AP Chemistry or AP
Physics so | can actually learn more heading toward college.
Okay
And so | will have more options about what | am going to choose for my career.
Very good advice you got there. Whoever said that to you gave you some good advice
there. All right. Has a teacher ever talked to or suggested that you take an AP or
Honors course?
Ah, yeah. One of my math teachers and one of my science teachers. Uh, this
year it was my science teacher. She told me to take either AP ChemiaRy or
Physics. Last year they told me to take advanced math for this year.
But you chose not to?
| did, but it is just called Advanced Math — not Honors.
All right. What about counselors? Has a counselor ever talked to you about taking any
kind of Honors classes?
No, not really. I'm kind of like, uh, I haven’t really talked to my counselor since |
have been in Cherokee. So it’s pretty much whenever | need to, | want to, but
sometimes | can't find the time to.

Okay,
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So it has to be something like really important, like about my grades or stuff, or
my transcript and all of that. If | get something wrong on my transcript, enayb
I'll go to the counselor or something.

Okay, but no chances to just to get to sit down and talk to them about anything?
No, not really. It's kind of like I try and base my decisions on what | learn.

Okay. That's fine. Do you have any friends who are taking Honors or AP courses?
Yeah, | have a pretty big, a bunch of friends that have taken Honors or AP.

So what do they say when they are talking about these courses?
When they are talking about these courses? Uh, it's pretty much like when we're
talking. If | take regular, and they take Honors. It's pretty much likeeam
different. . . Like when we get an assignment, our assignment is pretty much like
simple and straight to the point. And they have to get to exact details, like
homework and stuff. They have to write down more. We only have to answer the
guestions, but they have to make up the questions and answer them. And it's
pretty much like they say — it's advanced. Like they, uh, let's say you have a
project or something, they have to do more research than us.

Okay. So you've got a pretty good idea about them already?
Yeah.

Good! Um, so you said you would like to take one next year. I've got that down already.

So let me ask you this. Would you have been more apt to have taken an Honors or AP

course if somebody told you that you were recommended to take it?
Uh, probably yeah.

Probably yeah?
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Because if | got recommended, that means that they know I’'m capable of taking
that class.
Okay.
It's just that | have to work hard. That’s probably why | would take it cause they
know | could take it.
Okay. Would it matter if it came from a teacher or a counselor?
Uh, it would probably be the same, but it would probably better for a teacher
because they actually know our way of working, more than the counselor. They
like grade our tests and see our work method and all that stuff.
Okay. One more thing or scenario. If you were told that your name is on this list of AP
potential. It didn’t come from a teacher. It didn’t come from a counselor. It came from
somebody who said, “Your name is on this list. You have the potential of doing well in
this class.” Would that impact you in any way?
Depending in what class it would be.
Okay.
If it's in an area where | don’t do so good, then I'll probably be like, they are
mistaken or something. Butifitis in a class | achieve in, then | would probably
go ahead and take it because | know | am probably capable of doing it.
Okay. Good answer. It makes sense to say that. All right. Do you have anything outside
of school that if you took an Honors or AP class, it would keep you from doing the work
load or would influence you not to take a class?
Well, right now, no. But, uh, | don’t work or anything. | just go home and, like,

uh, and play soccer. But like during when, like the only time it would affect me is
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during soccer season here. That's the only time, but | would probably have to fix
the schedule and do my homework so | can like actually achieve passing the class.
Okay. All right. If you went out today and told your friends, “Hey, I'm going to take this
Honors course next year. I'm going to take AP Physics or Chemistry,” or whatever
you're thinking about. How would your friends react to that?
Um, well, we usually talk about our classes a lot, and | have mentioned that to a
couple of my friends, and they’re like, that’'s good. Some of my senior friends
that, uh, are going to graduate this year, they are like, that's good becadse he
in toward college it's better to start your senior year with somethingtpat'a
little bit harder so once you get into college, it's not that hard. So they arg sayin
that it's a good idea. And like going to your senior year and doing something
hard instead of just laying back because it's your senior year and tryiiog to
something easy.
Okay. Good advice
Yeah.
What would your family say?
My family? Uh, they would probably be happy. They would probably be like, |
don’t know. Cause throughout the years when | have been in school, since | got
into like high school, | was an all straight A student, but then | was A-B, A-B, and
now this year | only need, uh, | only need one more grade to be an all A student
again. So they would probably be like I'm making an effort to get better and get

better, and they'll probably, like they support me on everything, but maybe that's
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just so | can back them up and say thank you that I, that | thank them for
supporting me in school and in anything else.
Good. | like that answer. Well, let me ask you this. When we talk about your friends
who are in AP and Honors courses, are they Hispanic, White, African American?
Um, well, they’re not necessarily ...they're all. | have Hispanic frighdsare in
AP Honors. | have White friends, and | have African American friends that are i
AP classes. | don’'t know. It's just depends on how they work out their school
and stuff and how they get their schedule. Which is kind of like the same. It
doesn't really matter like what race they are.
Okay, good. Because that was my next question. Sometimes our classes here, our
Honors and AP, have more White students than we do Hispanic students or African
American students.
Uh-huh
Have you seen anything here at the school that you think would cause that to happen?
Uh, it would probably be, uh, like peer pressure, or friends and stuff. Like, let’s
say, um, with Hispanics and stuff, there’s a lot of like — it starts when they com
from elementary and like middle school and stuff. They are coming like bad and
bad; they're not going to look forward to make better progress and try and get a
harder class.
Okay
They, uh, sometimes, it's like one. There only has to be one in a certain group to
mess up the whole group. Cause if there is like one that’s a troublemaker, and

you start hanging out with that person. And like it happens in all the races. |
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know what my parents look for because they have been working hard for me to
get a great education, so if | just mess up half way, that wouldn’t be good for
them.
So you don't think it's the school doing anything.
No, not really.
You think it's more peer pressure?
Yeah. It's more about what the kids, like a kid works hard and depends on no
matter what race it is, if they work hard, then they should take those cl&ses.
it's like not taking, | think, uh, like, uh. You said that there was like more White
people in those types of classes?
Uh-huh
| think it's because parents are more involved and with their kids because
sometimes, like | see for example, a bunch of situations where like Hispanic kids,
and like they go home with their bad grades and stuff, and they don’t get anything
said to them. And | think that’s a problem sometimes with the parents not getting
onto their kids about their grades.
Do you think that there is anything that we can do at the school then to reach out to the
community, to let them know the importance, or do you think that’s just something that
would not do any good?
Well, I think y’all do enough to make, uh, the kids responsible for like their
grades and stuff. Cause y'all notify their parents when they get a badagrad

anything. Y’all have that, uh, student, teacher, parent thing online where, uh,
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parents can go ahead and look at their grades. And I think it just depends on what

the parents and the students do to get to a certain level and like those classes.
Okay. So it parents’ background. It doesn’'t matter what race you are. It's just parents
and student communication?

Uh-huh
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Student Twelve: Bree October 25, 2011
Buice: My first question to you is — Have you taken Honors or AP courses in the past?
Bree: | have not.
You have not at all. All right. Well, tell me, just briefly, what do you know about an
Honors or AP course?
Um, I've heard from other people that it's really hard and like the students who
are in the class, the majority of them are like, “Oh, | am ready to drop out
already.” And I didn’t want to put myself in that predicament where espeitial
| want to graduate on time. Like | want to take classes that | knowféat &hat |
will pass, like for certain. And if | was to do AP, like | didn’t want to put a lot of
stress on myself. | mean, I'm not sure like what all my greatest @tsnbut |
just didn’t want to risk it while in high school, so that is the reason why | didn’t
take it.
That's reason why you didn’t. Have you heard anything else about the courses besides
the fact that they are hard?
| haven’t. |just heard that they were just challenging.
Okay
So, I mean, | can do up to a certain extent, but | feel like if | am taking a basic
course now, and that’s pretty hard, what is or what would it be like if | was to take
an AP? | didn’t want to put that on myself. So that was the reason.
Okay. That's fine. All right. So | guess that answers the next question, or maybe it

doesn’t. Have you ever even thought about it or considered it for any reason?
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| thought about taking like an AP Lit class because | love literature. Inanidd
school, | was in like the advanced classes, but | guess | just didn’t do thatebecaus
| mean, I'll do research if | have to, but if | have to write like three paparsek
or whatnot, then that’s when it gets kind of hectic for me. It's all about the stres
— the stress levels.
The stress level. | can understand that.
| also do extracurricular activities. Like during the winter, | amdduece captain,
so | have that. And then Mondays and Wednesdays | have Senior Project
mentoring that | have to go to, so on top of that then if | was to do an AP class, |
didn’t just want to like stress it.
Okay. That makes sense. All right, you said that if you could choose one, you would
have chosen AP Lit?
Yes, ma’'am.
Have you ever had a teacher come to you and suggest to you that you might do well in
an Honors course or an AP course?
| have not.
Okay, have you ever had a counselor say anything to you about it?
| have not.
Do you meet with your counselors?
I've met with them over the years, I've met .. . . Well, | actually staearlier,
um, looking at colleges. Like probably my sophomore year when Coach Z
was here. | was talking to him then about like, | was just interested in starting

and everybody kept saying like, “Oh, well, it's too early for you to start looking
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now, and | felt like they were wrong because | was like it's never too tearly
prepare. And, um, | was just emailing, like trying to do things like on my own
because when | tried to talk to my counselor, they were like, “Oh well, your
senior year we're going to go all over that.” And it’s like well I'm notlyea
getting any results, so | just felt like, okay something that is so sirkplenk just
asking questions about college, | felt like I'm not really going to get aswers
if | ask them about any AP classes.
Okay. Good point. Well, let me ask you this. Do you have any friends who are taking
Honors or AP courses? You mentioned that you have heard a little bit about them. Are
any of your immediate friends taking it?
They're not.
Okay. So you're not going to hear any talk that's from close people. All right, um, we
talked about that one. If somebody came to you and said, “Your name is on this list, and
it says that if you take this course, you have potential to get college credit and to
succeed,” would that have changed your mind?
| believe it would because I'm all about success. So if somebody was to bring it
to my attention, | would consider it strongly. And | would actually think it over.
Whereas now at this point in my life, I'm like, “Oh, well. | could have, should
have, but | didn't.” Because it was never really offered to me, | never realy t
the initiative to find out more about it. Because | felt like, well | guessrapia
if you have a high GPA, then that's where you are in the range. And like | passed

my graduation test the first time and the writing test, and it's like whenga
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other friends, who we all came in together, now they’re struggling, ttgicgtch
up, and I'm not worried about it now.
So you would be more likely — you said could have, should have when you think back. Do
you think it would have mattered to you if it had been a teacher you know or a counselor
or someone you didn’t know, like me, if | came up and said something to you about the
list? Would it matter who told you that you had potential?
It would matter because it’s like, well, somebody else sees potential iff. myse
It's different coming from a peer, and then you have like administrators and
educators who are coming to you personally. Because your peers, your friends
are like, “Oh, yeah. You'll do good.” But you know that’s like all they’ll say.
But you have educators who are dealing with different types of kids every day
and then apparently something about you just stood out. And are like, “I can see
you doing big things.”
But it wouldn’t have to be a personal teacher that you knew.
It wouldn't.
It could just be somebody that was associated with the school that says ...
It would actually make me feel good about myself because I'm like, oh | have
nothing to do with it. 1 have never met them a day in my life, but they
acknowledge me. Out of a lot of kids, | was kind of like chosen, like the needle in
the haystack. And it would make me feel really good to be acknowledged. Like I
would consider it strongly.
Thank you. That's a good way to put it. The needle in the haystack and that you're being

acknowledged. Um, | know that you're busy with dance and with Senior Project, so
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besides extracurricular activities, are there any kind of outside factors thatlwwauk
influenced younot to take an Honors or AP course? Like any type of peer pressure? Or
any type community pressure? Or any type of influence like that?
Honestly, there isn't.
Okay.
It was just, | guess when you're in school, well then that's what you think about,
and outside of school, then you're just in your own other world, so it's not like
you think about any other factors really.
Okay. All right. So you kind of mentioned it there, so if you went out to your friends,
though, and said to them, “Hey, I’'m going to take these Honors courses,” would that
have changed anything with them? Would that . . .
| think because like, okay, I'll just give you the break down.
Okay
| don’t think | would get a very positive vibe because from their situation like |
was telling you, they’re not on track for graduation, or if they are, they’'negtryi
to make it up, and they’re nervous if they're going to be half a credit off. So their
mindset is negative.
So maybe some kind of feedback, but for those reasons, it wouldn'’t really bother you
because ...
It wouldn’t because | feel like they will already have like a “Oh, you thinkngou’
better than us.” And it has nothing to do with that. It's just | have to do what |
have to do for my future because you’re not going to help me graduate. You're

not going to be there, like, you know. Nobody — well like when you graduate,
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you're not going to see these people again. So | don’t even let it affect me. If

you're happy for me, great. | see that you're really there and yoy caa#

about what's going on with me. If you're not, you know.
Do you that there is an atmosphere or an environment at this school that promotes doing
well, or one that brings down people because they want to do well?

| feel like, honestly, | do feel that way. It's like if you're not involved in $por

like if you're not a cheerleader, maybe like a football cheerleader ortzafbot

player, you're really not acknowledged.
Okay, so | know that you said that your mom is going to support you no matter what. So
if you came home and said, “I'm taking all AP courses...”

She would be excited for me. Her biggest argument is going to be are you, is it

going to make you feel pressured? That's her biggest thing becausedings g

to originally going to take Human Anatomy and Physics because | just love

science. But she even said, “Do you think that is going to be a heavy load on your

plate?” And | was like, maybe you're right. And it turns out it would have been.
It would have been. All right. This is something that | want to ask because | don’t know
if you know since you are not in Honors courses, | don’t know if you have ever seen one,
but if you look at a typical Honors or AP course, it is mostly going to be filled with White
kids. Is there anything that is causing that, in your opinion, so that we don’t have African
Americans, Hispanics, or others? Is there anything that the school is doing? Is it
cultural? Anything that you see?

| don’t think it has anything to do with the school. | just feel that we, um, we

have minorities, and they are going to stick together. So they have this mindset

211



that where you know | guess, it’s all about us, you know, and we really don't care.
They just have this negative, you know, this negative outlook on a lot of things,
and, um, | just feel that it all depends on who you hang out with. Because if you
have people who, especially like where they live, in their environment that they
live in, if it is underclass or lower class, or what not, they're not going to have a
positive perspective. So everything they take is supposed to be positive, they're
going to find some way around that and try to flip it to make it seem like it's not
good at all. So I don’t feel like it has anything to do with like the majoritidsan t
class. 1 just feel that like whoever you hang out with is who's going to influence
you.

So it’'s going to be peer and community influence more than it is the school?

Yes, ma’'am.

Is there anything that we can do here at the school that maybe could change anything?
| think that if the school was more open to, um, | mean | know we have a lot of
clubs, but if it was like, what's the word, like if there was more energy towards
clubs that was specifically like for different groups, like if we sehlghlighted it
and made it seem like the students are important.

Okay. All right. Well one more question then. We’ll go back to when | said if | came to

you and said you have this potential, and you said that you would have thought about it.

If we reach out to more students and say, “You have this potential,” do you think that

would overcome the cultural differences and peer bias or do you think it would not?
| think it would. I think like students here if they just had that little bit of hope

because let’s say like at home they don’t have a support system. Like their
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parents say, “You are never going to be anything.” They get it into their minds
that they're not. But if you have that one teacher or that one administrator who
like actually like came to you and was like, “You have the potential to be great
and successful. That's cool. You should take this.” | think this would change the
student a lot. They just need that one person who can let them know that you can
do it.

All right. Well, is there anything else you want to add for me about AP, or Honors, or

anything?
If we had, um, like maybe an after school course that introduces it, that introduces
what AP is exactly for those who are really interested. Because mayige w
interested, but we’re not sure because we’re afraid that we’re not smagheno
compete with others. Maybe if we had like, yeah, like an after school course, that
like goes through it thoroughly, like step-by-step, exactly what it is, Hew it
broken down, how it's graded, how it looks, you know how it's ranked on the
GPA, | think that would help a lot.

Do you think people would come if we had something like that?
| believe they would because they could ask any question without being
humiliated. Like, do you have to be really smart for this class? Or is it hikesw
you are really strong at? Or what would help? And like where can we pinpoint

it? 1 think that would help a lot.
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Student Thirteen: James October 26, 2011
Buice: Okay, here’s my first question. Have you ever taken an Honors or AP course?
James No
No, alright. Have your heard - or what do you know about an Honors or AP course?
Um, that they’re hard. You do a lot of writing. And, uh, yeah, basically it's hard
and you do a lot of writing.
Okay, anything else you've heard?
No
No? Okay, well let me ask you. Have you ever considered yourself to take an Honors or
AP course?
Not really. No
Not really, no. There was a hesitation there, but no.
It was like, well | was thinking about it, but not seriously. | was just thinking
about it.
Alright, well what were you thinking or joking or not thinking seriously about taking?
It was actually British Lit, like the Honors class.
You want an Honors class in lit?
Yeah
Okay, all right. So why did you decide that it's not for you?
Senior year. Too much work. | wanted to make it easy.
Okay, so it is a senior year thing. So has a teacher ever come to you and said, “Hey, |
think you are doing really well. | think you have the potential to go to an Honors class?”

No
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No. What about a counselor?
No
No. Alright. Do you have any friends who are taking Honors or AP courses?
Uh, yes.
Yes. What do you hear from them about Honors or AP courses?
That their class is pretty easy. It's, um, Honors Anatomy.
Okay
They said it's pretty easy.
Okay
They say the work is fun.
Okay, but there’s nothing else you’ve really heard too much about?
No
All right, um, let me ask you this. If somebody had come to you, whether it's a teacher or
a counselor or me or somebody you don’t know, and said, “Hey, your name is on this list
to potentially do well in an AP course,” would you have been more apt to take one?
Probably so
All right. Why do you think so?
Because if | had the potential to do it, | would probably just go ahead and do that.
Um, yeah.
Even if it means more work in your senior year?
Yeah, | mean cause, well yeah, | did hear something about it. It looks good on
your transcript for colleges and stuff. Yes, | did hear that, so yeah | would have

taken.
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Just for college?
Yeah.
All right. The next question is: What do you think your group of friends would have said
if you had said, “Hey, I'm going to take Honors or AP Lit next year?” If you had said
that last year, what would they have said to you about it?
Um, nothing.
Would they have encouraged you or discouraged you?
No, not discouraged. They would be like, it would be like an okay, or | think you
should do it.
Okay, so no discouragement for that reason?
No
What about family? What would your family have said if you had come in and said that
you were going to take an Honors or AP course?
Well, I know that my mama probably would have said, “You should take it.” And
my brother would also say | should take it, too.
Before | ask another question, is there anything you want to add about anything you have
thought about?
Um
Alright, well let me ask you this. | look around at my Honors and AP classes, and they
are mostly filled with White kids. Not many Hispanic kids, African Americksn Asian
kids. Do you think that there is something out there in our school that is causing it?
Uh, like maybe the other kids are lazy and don’t really want to do all of the work.

| wouldn’t want to think so.
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No. So what do you think about — is there any community, like the African American
community, just the guys in your group that you know, is there anything that would have
caused anybody in your group not to take these? That there is a bias here in the school
or the community either one?

No
No, cause we know you guys are smart guys who are all sitting there in that group
probably.

Uh-huh
We know that you are smart because you are on the potential list, but it just never
crossed your mind to do it too much?

No
So what do you think that we can do here at Cherokee to reach more students? | don’t
care what color they are — White, Black, Hispanic, whatever. Can we do something to
reach more kids?

Let them know that it is possible. Like have the counselors actually tell you tha

it's a great idea to do it. It looks good on your transcript. And really just tell

them that it's not hard, just more work and time consuming.
Time consuming. But you think that if we out to everybody on this big old list and said,
“Hey, you have potential to do well in this course,” do you think more people would try
it?

Yeah, | think so. | would have.

So it more a lack of communication you think more than anything else?
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Yeah, | think just getting the communication. You have got to talk to the
students. Let them know it's possible.
Yeah. And you can’t think of anything else we can specially do to bring in African
American students — especially males into some of these literature cladseseomath
classes or anythirgy

No
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Student Fourteen: Mary October 27, 2011

Buice: Have you ever been in an Honors or AP course here?
Mary : Uh, no
No? All right, what do you know about Honors or AP courses?
| just know that it’s like advanced courses; that kind of all the smarter peeple ar
in there. And that it gives you like extra credit, like .5 on your GPA.
Uh-huh. All right, anything else?
No
Well, okay. Have you ever considered taking an Honors or AP course?
| wanted to, but I'm not like, um, I'm not like. . . | wanted to take math AP, but I
just want to keep my class, so it won't look, so my grade in math won't look like
low.
Alright, so you wanted to keep your grade point average up
Yes
Okay, good. So you have already answered my next question because why you chose not
to do it is because you didn’t want to hurt your GPA. All right. Has a teacher ever come
to you and said, “I think you need to take an Honors course?”
Well, Miss. . ., yes. It was in math.
It was in math, okay. So the math teacher told you that you should do it, but you still
said...

No
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No. All right. What about a counselor? Has a counselor ever talked to you about taking
an Honors course?
No, not right now.
All right. Um. Do you have any friends who are taking Honors or AP courses?
Um, only one.
And what does that person say about Honors or AP courses?
She said that they give you a lot of work and that it is kind of easy. It is kind of
easy, but you have to get done all your work and study. It's very different from
the CP classes.
All right. Good. So you are a junior, right?
Yes
Would you like to take an Honors or AP course next year?
| would like to.
Okay, still in math only?
Yes, math
All right. Well let me ask you this. If somebody came to you, whether it is somebody you
didn’t know or a counselor or a teacher, and said, “Hey, you're on this list that says you
have potential to do well in an AP or Honors course,” would you be likely to take it
somebody told you that you had the ability to do it?
Yes
Yes. Why would that change your mind?
Cause they will say that, uh, | have the ability to be in that class liké féal

like smart, like to have the potential to be in that class.
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Okay. Do you have any outside factors that would influence you from being able to take
the class?

No
No. No job? Nobody saying don't take it?

No
Okay. What do you think your friends would say if you them, “Hey, I'm going to take an
Honors or AP course next year?”

They will be like, probably, | don’t know. They will be like thrilled, really like

they think that | am smart, but I'm kind of not sure.
Okay

So they will be kind of surprised like. Some of them will be like, “Oh, | thought

you were already in Honors classes.” Or “You need to be in one of them.”
Okay. What would your family say if you went home and said that you were going to take
an Honors or AP course?

Well, they would be really proud.
When | look around my Honors and AP classes, we don’t have a lot of diversity in those
classes. We don't have a lot of Hispanic students. We don’t have a lot of African
American students. We don't have a lot of Asian students. So do you know anything that
would be causing that to happen?

Uh, | don’t know.

Is there anything that the school might be doing to cause this?
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No, uh, I know that like a lot of Hispanic people, they're staying in ESOL, so
there’s like, that's kind of what they like, they don’t want to ruin their grades. Or
probably because they don’'t want to like fail.
Okay
Like they think that it's hard to take those classes.
So they are more worried about grades and failure than they are ...
Yes
Would there be anybody who would give you a hard time if you took an Honors or AP
class?
No
No. So it’'s not that anybody would give students a hard time about it. They're just
worried about failing.
Uh-huh
Is there anything in the community as far as when you go out into the real world out there
that anyone would say anything to you about taking an Honors or AP class?
No
It wouldn’t be looked down upon? So it would be looked up on?
Yes
Okay, so it’s not really anything that anybody’s doing; it’s just the own students’
concerns for their grades you think?
Uh-huh
Okay. Well, is there anything that we can do here as a school then that could help

students understand that they could do well in those classes maybe?
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Probably like telling them that it won’t affect their grades. That it wilbbger
because sometimes like the AP classes or Honors classes, they make leu do li
have an extra grade point average to your grade, and probably that will like

concern them. Like, they might think about it and like it on their work.
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Student Fifteen: Jonathan November 7, 2011
Buice: Have you ever been in an Honors or AP course?
Jonathan: Yes
Yes. What were you in?
Honors World History.
Honors World History? Is that it?
| think so.
Okay. So tell me what you know about Honors and AP courses?
It's just like you get a different kind of credit for it. And it's harder work.
And it's harder work? All right. Do you know anything else about it?
Not really.
Why did you choose not to take any more Honors courses after that one?
Because | didn’t do all the work because | procrastinated a lot.
Okay
And so it affected my grade. So | just decided that it would be better for me if |
didn’t take it and | got better grades.
Okay. So it was all about the work and the procrastination.
Pretty much.
Um, has a teacher ever come to you and said that you should probably take an Honors
course or recommended an Honors course to you?
| think my teacher did when | was a freshman. My history teacher, so that’'s why

| took it.
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And that’s why you took it. All right. A teacher did when you were a freshman, but then
you said, “All right, no more.”

Yeah
So you didn’t have any freshman ...

Well, my math teacher said | should take AP Stats last year, but | didn’t.
Again because of the work load?

Yeah
All right. Has a counselor ever talked to you about it?

No
No. Nothing from a counselor. Do you have any friends who are taking Honors or AP
courses?

Uh-huh
And what do they say?

They say it's more work, but if you do it, then you're fine.
Okay

It's not hard. It's just a lot more work.
Okay. Anything else?

No
All right. Are your friends who take the AP and Honors courses, are they Black?
Hispanic? A mixture of different groups of peoples? What are they?

All
All? So you have friends from all ethnicities who are taking these courses?

Uh-huh

225



All right. Would have been more likely to take an Honors or AP course if instead of that
teacher coming to you, somebody you didn’t know came to you and said, “You're name is
on this list. You have potential to do well based on your test scores?” Would that have
persuaded you in any way?

| would have thought it more, | guess, but I'm not really sure.
Because it's not a lack of ability on your part | think you are saying.

Right. I'm very lazy.
All right. So it’s the laziness that causing the lack of the work. Do you have any outside
factors that came into play, making you decide not to take the courses?

Kind of the time. | would now. But I don't think at the time, no. Like at the

time, in previous years. But | guess if you ask me now, | would have some.
Okay, like work? Is that what you are talking about?

Yeah and some other stuff
Okay. Um, so what do you think your friends would have said last year if you had come
to them and said, “Hey, | have decided to take an AP course next year?” Would they
have had any comments about it?

I’m not sure.
Would they have supported you in your decision?

| hope. 1think they would.
What about your family? What does your family think about your taking an Honors or
AP course?

They just tell me to do the best | can. So if | took that, they would just expect

more out of me. Kind of like my teachers would.
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Let me ask you this. Did the HOPE GPA ever come into your thoughts when you were
thinking about Honors, or in general was it just the work?
It did a little bit, but | don’t know if it really changed my decision.
Okay, so it was just the work?
Yeah
And not getting the work done.
Pretty much
Al right. Now when we look around in our classrooms in Honors and AP, we don’t see a
lot of Hispanic students or African American students, so that's why | was asking about
your friends. So, do you think that there is anything that we do at this school that
discourages people in general from not taking AP or Honors courses?
I’m not sure.
No? Do you see anything or have your heard anything that might discourage people of
minorities from taking these courses?
| don’t think anything really discourages them, but I think it’s just what they're
used to. I'm not sure.
Okay. Well, is there anything that you can think of that the school can do to encourage
more people to take these courses?
| think that they could show them, like, that they have the same potential as other
people.
Okay. So, getting that list out there so everybody can see it?
Right

Okay. Anything el&e
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Um, you said that there was that list, but maybe if you told the students that came

up on the list, then that might change their minds because if they don’t think they

can do it, but they’re on that list, and they don’t know that, then they might not

like consider it. | think sometimes the students play it safe but regret it later
Alright. Good point. | agree. Anything else?

Not that | can think of.
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Student 16: Bethany November 7, 2011

Buice: It has been a while since | looked at your blue sheet, so tell me; have you ever
taken an Honors or AP course?
Bethany: Uh, | pretty sure | haven't. | probably would remember if | would
have.
Okay. So what do you know about Honors and AP courses?
Basically, that they’re just more challenging.
Okay
You know. Make you, um, work hard, and to be honest with you, I'm just lazy.
(Laughs)
Okay (laugh)
So, yeah, my friends take them, and they seem to like them all right, but you
know. Again, I'm just lazy. (laughs)
Just lazy. (laughs) Alright. Well, that’s all right.
Yeah
Well, have you even considered taking one?
I, my Spanish teacher my sophomore year asked me if | wanted to do Honors, and
| was like, no thank you. (laughs) But other than that, | really haven't.
So only in Spanish?
Yeah. | wasn't even that good at it. (Laughs)
She must have thought you were

Yeah. | couldn’t even speak it, but. . . (laughs)
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All right. So I think you sort of answered my next question because it was “Why did you
choose not to take it?” You just decided that it wasn’t for you?
Yeah. Easier out and get done.
Easier out and get done. Alright. So you said your Spanish teacher had recommended
you. Have you ever had any other teacher come to you and recommend any other
Honors courses to you?
No
What about the school counselor?
Um, because the only school counselors I've ever talked to have been last year
and then this year, and that’s just for graduation. That'’s all.
All right. So they don't really talk to you about your classes or anything?
No
All right. So you said that you have some friends who take Honors and AP courses.
What do they say about the courses?
Well, they seem to like them, and they’re really smart, so | guess thaethey
that they just don’t care. It just comes easy to them.
Right
But | don’t know.
But not for you, though?
Yeah. (Laughs) And my sister takes them, but well you know. | don’t know.
Okay

Yeah.
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Alright. Um, let me ask you this. If a teacher or anybody had come to you from the
school system and said, “Your name is on this list that shows that you have potential to
do well in this class,” would you have been more likely to take it?
Oh, definitely. Definitely.
Why do you that would have made a difference?
Cause it, because | wouldn’t have been struggling, you know. Then | wouldn’t
just have to worry about that class instead of another class. So...
So just the fact that someone would say it to you would make you say, “I don’t want to be
lazy. I'm going to work and do it.”
Oh, probably, yeah.
It's interesting. Everybody’s saying that. It's just a trend I'm seeing.
Um, | mean, if you thought that you could do, then you would do it.
| see what you're saying.
Like last year my math teacher asked me if | wanted to do preCal becaase | w
just going to do the easy class. You know, the math finance or whatever, just
cause I'm lazy. And then she was like, “No, | think you should do this.” So I did
it. Not doing all that hot, but I'll pull it up.
Okay. Would there be any outside factors that would enter into your deciding not to take
any of the harder classes? Like work, home, or anything that would impact you?
No, | mean, | don’t have a job yet because I'm really just trying to focus on
school, and | don’t need that on top of it. Except that I'm not doing so good in
math. But other than that, I'm really. . . | mean, home life’s good.

Okay
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| just know that sometimes people have responsibilities at home, responsibilitiéeyhat t
can't...
Yeah
Okay. Allright. So if you had come to your friends last year and said, “Hey, guys, |
decided to take an AP or Honors course,” what would your friends have said about it?
They would have been like, “Yeah, right. That's a load of crap.” (laughs) “You
are not doing that.”
(Laughs) So they know you well?
Yes, they do.
All right. Um, what about your family? What would your family say if you said that you
were going to go the Honors route?
They ... I don't... The would probably be like, “Really?” But then they would be
like, “That’s cool,” because like | said, my sister does it. So, you know. They
wouldn’t really pay any mind to it. It's okay.
Well, let me ask you this. We don't...we have a huge list on the AP Potential, but we
have small groups in Honors classes and the AP classes. Do you think that there’s
anything that we do here at this school that might cause students not to take the courses?
| don’t think so other than just testing and harder work because people stress out
taking a test. | am one of those people. You know, | can do fine on a quiz or
anything because | know it's not going to be that much, and if | mess up, it's not
that big of a deal. But tests just kick my butt. So it may be that. | mean for me, it
would be that. Um, but | don’t know if that’s just me.

Does the HOPE Scholarship GPA come into your thinking at all with this?
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Um, not really. 1 mean, | just, um, | get what | get no matter what levehs$es
I'm on. It didn’t really phase me.
Well , do you think that there’s anything that we can do here as a school that could reach
more students and get more students involved in Honors and AP courses?
| don’t know. | mean I just think it's just — kids are going to do what they want
now, and then they are going to be, “Man, | should have done that.” So | don't
know. | guess, um, | don’t know. | don’t know.
But you said that if | came to you and said that you would be good in this class...
Yeah, if | had the potential and | was just exceeding in my other class, and then |
would be like, “All right.” But you know.
So from your view point as a student, you can’t see anything that we are doing to keep
students people from going, but you can’t see anything that we could do really to involve
more people in the program?
No
Do you think people look at the Honors and AP classes in a different way than they do
the other classes? | don’t know if that is a good way to ask that question or not.
| think that most people just think that “Aw, that just the smarter class than just
the normal, average class.” Not a dumb class. | mean, that's just an average
class. A lot of people take that.
So they'’re looked at as the smart class?
Yeah

Do you think that they look at kids differently who take Honors and AP courses?
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| don’t. I mean, some of my friends are in them, and they’re just as dorky as they
would be out in public somewhere. (laughs)
So they are not really any different?

No
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Appendix | — Focus Group Transcript

Buice: It looks like this is going to be all who get here today. Let me explain what we
are doing. | have already given each of you the transcripts from your individual
interviews with me. You have looked over those and made sure that they are correct.

After the interviews, | took what you said and looked for patterns to your answers.
| highlighted those patterns and developed some questions based on them. | already had
a set of questions ready, so | will ask you those questions plus any new ones that come up
based on your previous answers or the answers you may give today.

This meeting is known as a focus group. If you hear an answer and that answer
makes you think of something else, please don't hesitate to jump in and add what you
want to say. | just ask that you identify yourselves by the number | have assigned you so
that | can identify you in the audio recording.

My first focus group question that | had written is “What do you think is the
greatest factor that causes students not to take AP or Honors courses?” These are the
things that you guys mentioned, and this is what we want to talk about. | heard almost
everybody mention your grades; you didn’t want it to hurt your grades and your GPA.
Nobody much mentioned the HOPE unless | mentioned it to you; that didn't seem to be a
huge factor. You mentioned the work load, too much work going in with everything else,
and you mentioned the fear of not graduating on time. Is there anything you want to add
to that or anything you want to say about any of those areas or any other areas?

Sally: If you have like an AP or Honors class, and you do really well in that

class, would you really have like, like, would you really have a better chance

get the HOPE Scholarship or anything like that?
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The HOPE Scholarship is unfortunately not based on — it is based on unweighted GPA.
So if you have a B in a class, and it is an AP class, you get your 10 points and you get an
A so that you could be valedictorian or salutatorian; it works on that GPA, but it does not
work on the HOPE, so that's why people are afraid to take it. Because those classes are
harder, grades go down, but then there’s the probl@dmte student entersGome in.
Hello. Come and join us. Here’s your spot.
Bree: Thank you.
You're welcome. All right, um, what is it about the work load that you so fear? What
have you heard about this work |éad
Sally: You have to read like a lot of books. You have to, um, do projects, and
the homework, and everything like that. It just sounds like a lot of work.
Okay. Anybody else? Anything about grades or...?
Paris: | just heard that it is a lot, you know, to do with a lot of work you have to
do, and it is just too much for a lot of people. And | know, um, people that just
drop out of their classes just because it is just too much.
Too much. So the work is not worth the extra you are going to get from a class that may
be a more advanced class?
Paris: Yes
Okay. Were you going to add something?
Kaitlyn: Yes, | was going to say that sometimes it might, like it they have a job,
it might like be complicated to squeeze in the homework if they have a lot and

work.
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Okay. Can you think of any other reasons besides those that | have mentioned that would
keep people from taking it? Do you think that's the main thing?
Anthony: Sometimes they can progress a lot faster in the units, so they won'’t be
able to keep up as easily.
Right. So just the speed of it still. Is there any kind of anything out there in the
High School community that people are put down or made fun of because
they’re the smart kids or they take smart classes?
Bree: | don't think so necessarily, but it kind of does draw a borderline because
it's like some people think that oh because they in AP, | mean their stress levels
are going to be different, but | feel like everybody has a lot of load on their
shoulders, so some people who are in AP are like, “Yeah, I'm taking this and
taking that,” and it kind of like, like makes a barrier between others. It's like
“Oh, so you think that you're better than everyone else because you are in
advanced class.” Like some people who have the, um, what is it? | can't say it
Like some people who probably have the credentials to do it, probably just don’t
want to or feel like they can’t. That's probably — it's like so many factors.
Some many factors. Okay. So my second focus question was going to be what do you
think that the school can do to encourage more kids to take Honors and AP classes. Two
things came up from all the people | interviewed. One that was mentioned was having a
meeting with everybody. And the other thing that was mentioned a lot was just to tell kids
that they are on the list. So what kind of ideas do you have about that, and why do you

think that will work so well?
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Sally: Some kids don’t know that they are on the list, and they, like they think

that they might, well if it says that they have done really well, they thirtkhiag

could do well to qualify for the classes, but someone who does just as good, they

don’t qualify for the classes. Like they don't try to figure out if they are.y The

just want other people to come to them and tell them.
So you come to me and tell me, and then I'll try it. What is it about just having your
name on a list instead of a teacher just telling you? Several of you said you have had a
teacher say, “You should take this,” and you said, “I don’t want to.” But then later on in
the interview, | would say, “But what if your name is on a list?” And you went, “Yeah, |
would do it then.”

Bree: If you are on a list, you just feel special. Just like anything. It'stike i

your, like, like, well, people will be able to know who you are and you can like,

you can reach expectations that some people may not realize that you ban. Ift

makes sense?
Okay. It does. Does anyone else want to add anything?

Paris: Ditto
.Okay, for question #3, this is interesting. What do you think that the counselors can do
to encourage more kids to take Honors and AP classes? Not one student that | had, that |
interviewed, said that you go up and talk to your counselor just about “stuff.” Several
people said that they didn’t even know who the counselors were. And several people also
said, “Well, | meet [the counselor] only to figure out what | need to graduate. So, let’s
talk about counselors a little bit here because they apparently, according to what you

told me, play no role at all in what you decide to take. Bree?
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Bree: Counselors just stress me out sometimes. Like, it's... well, they should
play a role that is kind of like your parent from home, you know. And they don’t
really take that effort to meet their kids, like the person they are assmrasuit

it's just, well, | think it's really just a distance relationship. | don’t thiméyt

really try to get to know each student or talk to them personally on a personal
level. | know when | go in there, they are quick to rush you out — in and out and
in and out. I'm like, it's not personal at all.

Okay
Paris: | don't feel welcomed.

You don't feel welcomed? All right. Does anybody else have anything to add to that?
Bree: |It's like if you were to go to talk to a counselor, probably about
scholarships, and this, that, and the other, then they will give you the basics. Like
they - it seems like each student is just a student ID to them. Like it is not a
person. Like they're like, “Oh, we see a hundred kids a day.” It's like, well,
aren’t we important, like isn’t each person important? Like, don’t say, “This is
what you need.” Tell me what's good for me. Like don't tell me like, tell kee li
what you feel will really help me, not like what has worked for others because not
everybody learns the same way.

Okay
Bree: So, like counselors need to be a little bit more patient, and like, my thing is
that you're in a field where you are going be surrounded around by people from
different households who are experiencing different things, so it's like yal nee

to take, um, each situation and treat them all special like they are sp&eisl ¢
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Okay. Somebody else? All right
Sally: 1 would definitely have to agree with that, like they don’t take you
personal — they don't get to know you at all. They don’t put you into perspective.
Like they just treat you like she said — a student ID number and that’s it. Like
they don’t apply anything or try to get to know you. They don’t do anything to
even, like, try at all. You are just another person.

So what do you see as the role of the counselor here?
Kaitlyn: | feel they don’t have any role.

You feel they don’t have any role at all?
Kaitlyn: Uh-uh (no). |think they are just like — there. Just there.

Just there? And not at all {Nods and yes from the entire grouphear agreement

over here.
Bree: Actually, | was, um, thinking like basically how the school is set up. You
have like the staff. You have the people who like help clean the buildings. Then
you have the teachers who actually help the students. And then you have the
administrators, the principal and all of them, who, you know, make sure that
everything runs well. It's like, where do the counselors come into play? Like,
they're here, but they're not here. Like they stay to themselves in thegffic
and when we do go in there, like, at least when they are talking to somebody, like
all of our lives we are told, “Make sure you tell somebody how you are feeling,
express how you are feeling.” And it seems like whenever we walk in there,
they're like, “Here comes another sob case.” Like you are supposed to listen to us

and help us, not talk to us like, you know, you have never seen us before. So if
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they had a little bit more compassion and actually took everything like sendus a
actually listen to what we have to say, then we will feel comfortable coming to
them about anything.
Okay. Paris?
Paris: Well, I actually, to add on to that, | honestly didn’t know that our
counselors were counselors that you can go and talk to if you are having a bad
day. |didn’t know that, honestly. | thought that it was just business.
Just business. And business, though, has nothing to do with what class would be best for
you? Business, you are saying, is saying only that you have got to have classes to
graduate.
Bree: Uh-hum. Yes.
Okay.
Sally: Like, you can talk to the nurse more about your feelings than you could to
the counselors. And the counselors — like the nurse is just one person, and there
are several counselors. And the nurse knows you by name and everything, and
the counselors don't. Like, there’s nothing there.
Kaitlyn: I think sometimes it's kind of awkward to talk to them.
Awkward? Why do you say that? It is because you don’t know them?
Kaitlyn: Yes! They just keep talking, and | feel like they don't let you talk.
Like, they always interrupt, and they don’t ask, “What do you think? How do you
feel about it?”
Okay. All right, so now that we have talked about the counselors, we see that maybe they

can take on a different role in the future as far as if you had your way. It would be a
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different role where maybe they are advising you more about classes to take and those
kinds of things. But if counselors don't do that, do teachers do that for you? Do teachers
take the time to say, “You should be here, or you should be there.” Or do they mostly at
registration time just sign a card?
Bree: | think it depends on the teacher. Like some teachers take their job like too
serious, and they’re all about like just about the money. Like, they're just here for
a paycheck. And then you have other teachers who actually enjoy teaching and
who actually want to see their students succeed. Cause my thing is likagwhy a
you — what'’s the point of going through the schooling and the years, the long
years? Like you came from school and now you are going back to school to
become a teacher. Like, what's the point if you're not going to be sincere about
it? Like, you are changing people’s lives. Like, honestly, | feel like @aeher
can change like a student’s life, whether they want to drop out or like whether
they can like go on to be a doctor. So, it's all about how the teachers like respond
to us.
But as far as sitting down and really advising you, do teachers ever really just sit down
and advise you?
Paris: (Long sigh) No
No. Okay. That's fine. That's what | need to know. All right, the second thing — we’ll
move on now. The second thing that was on the list here was you said that — well, several
of you mentioned having a meeting at night. But let me ask about this. If we had a
meeting at night to say what AP is all about, this is what Honors is all about, do you

think kids and parents would show up to those meetings?
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Okay.

Paris: Yeah. My parents would. My parents are like always wanting to meet the
teachers and to talk to the teachers, so | know my parents would.

Sally: If you're truly sincere, and you want to do it, and your parents, like they
agree with you, and they think that you would be able to do it, and then maybe
they would. But depending on the person and the family, I think that's what it

depends on.

Bree: Okay, so | was like, | was just thinking, and honestly, it could go both
ways really because to be in an AP class, it depends on who you hang around with
also. Because if you hang around people who don’t care to like go anywhere,
who’s not looking toward graduating, they’re just looking toward today, then
they’ll probably like, uh, dampen your future a little bit because you're thinking,
“Oh, that’s not cool, so I'm not going to go because my friends, they’re not going
to go.” But maybe your friends aren’t academically able to. Maybe ybu jus
happen to be that one needle in a haystack who happens to stand out, but you
don’t take the time to show who you really are because you're afraid of atlmat y
peers may think. And also, if you have some students who want to go for it, if the
parents are supporting them, and if you don’t have friends supporting them, then
they're like, "What's the point?” So, | mean if we are like able to make it
interesting, like something fun, something to help you not hurt you — just to
challenge you to see how far you can go, then I think it would be — it would be

worth trying.
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Okay, well | think it's a good idea. All right, let's move on. Um, we kind of talked about
my next question in there because it was, “What do you think teachers can do to
encourage more students to take Honors and AP classes?” And only two said that a
teacher had ever encouraged them to take the classes. But now, here’s my question to
you. Last year | sent out a list to every AP and Honors teacher of all the AP Potential
kids. These kids have potential to be in this class, so if you teach them, talk to them and
say so. Then | went to all the junior English — well all English teachers — and gave them
a list and said, “If they are on here for English, talk to everybody.” So | wanted you to
answer that; do teachers talk to you about it? Some do, but somebody said in one of the
interviews, “I sit in the class and make A’s, and a teacher has never said, ‘You need to
move on.” Yes, ma’am, Sally?

Sally: Um, like what really happens is like if | was like in the AP class, | would

feel more challenged, and | would like actually turn in my work. | feellld®

not challenged enough. Like, it’s just boring. And, like why should I be doing

this if it's going to be boring. It's not challenging me at all. So | don’t tammy

work; it’s just not something | do.
But if you got in an AP class where you were challenged, you would do the work more,
you think.

Sally: Yes. It would interest me more.
Okay. But to piggy-back off what you said, | had a student whose name appeared on the
AP Potential list, and | happened to know the family, and | called home and said, “Her
name on here.” They said, “She’s never taken an Honors course.” And | said, “Well,

she’s on this list for AP Potential, and she could be in my AP Lit class.” And she said
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exactly what you said. She said, “I didn’t do my work, and suddenly | found a class |
loved. It was exciting.” She took it and AP Environmental Science and aced both tests
and went to college with two credits already. So we have go to reach those kids, and
that's what this whole thing is all about — how to reach the right kids. You know, your
name could be on the list, but if you don’t do the work, and you’re not motivated, then it's
not going to matter what class you are sitting in. So my role is — figuring out how can |
reach those kids. One of the things that | was looking at too is that we are looking at how
the dynamics of the school are changing. You know, we’re not all White, lower middle to
upper class around here anymore. We have a lot of ethnicities coming in now. We have
people here from Russia; we have people here from Eastern Asia; we have people here
from all over the different countries. We have a growing Hispanic population; we have
an African American population, and an Asian population. But if we look at our faculty,
our faculty does not reflect that. So do you think that there is any kind of bias that the
teachers — | don’t mean that the teachers say, “Oh, because you are so and so.” But do
you think that there is some type of bias that is an unintentional bias on the part of any of
the teachers because they just don’t recognize? | don’t know what they don’t recognize.
| don’t know what | am trying to ask. But do you think that there is anything there with
that?

Sally: 1think that there is. Like, | know that | have seen like a lot of teachers,

like they'll have two students — one’s a White student and one’s like Hispanic or

like African American, and they’ll go to the White students instead of goirtgeto t

other student and say, “You're doing really well in this class. You should be in

AP.” But they won't do that to the other students, and | don’t know if they are
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Okay

like undermining them on purpose or on accident. Like, | don’'t know. But | have
seen that a lot, and that kind of - well it kind of makes me want to turn away and

not do it at all.

Kaitlyn: [ think that just because you are dark skinned or have black hair or any
kind of type of color and you're not white, like they might think you are kind of
slower. Or to be rude —to be dumb. Because | think that some teachers think just
because we’re not from here or where they grew up that we might not have the

same levels as other people can.

Okay. Okay, so what --- You as students maybe can’t do anything to combat that unless

you say, “I'm going to take these advanced classes,” and motivate yourselves. If you are

not getting that motivation from the counselors, which you have told me you are not. You

are not getting it necessarily from your teachers. Um, so are you getting motivated from

your family to take the harder courses, or would your family, do you think --- let’'s don’t

talk about you. Let’s talk about it in general; then we will talk about you. A lot of

families would rather see all A’s on a report card in a college prep class than B’s and

C’s on a report card in Honors or AP classes. So do you think that might be a part of

what’s going on, too?

(Uh-hum, yes from most of the group.)

Bree: As long as you're doing really well, | feel like the parents will beigrof

you all the way because, like in my mind, any parent will want their child to excel
in their school work, and you know, to make something of themselves. Whereas,

if you are taking like an AP class, and you are failing, then they are tgbey
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Okay.

disappointed, and it's like they don’t understand how much work you have on you
unless they were actually in your shoes. And some parents are like all about
perfection because probably they were pushed when they were in school, so it
could probably just happen like that.

Anybody else have anything on that?

Sally: Um, | know some students, like they are taking AP courses, and their
parents, like they get very angry if they even get like an 86 or 89 on a paper, or
even like in the class. And I think it makes like a lot of difference bechtissy
weren't taking the AP course and they were taking the normal class, they
wouldn’t be pushing as hard; their parents would not be as hard on them as they

would be if they were taking AP or Honors.

So maybe at that meeting that some of you have said that we should have --- one of the

things we talked about as we used to do the meeting, we would talk and say, “ You know,

a B in an AP course is just as good as, if not better than, an A in a college prep course

because you are being pushed so hard.” You are going to get your ten points, but they

are looking at it without the ten points. So maybe we can do that and push that.

Anything else on that topic before | move on?

Paris: | just feel like everybody'’s just snatching the words out of my mouth, so |

am kind of speechless.

Okay, so you are kind of agreeing with the things that are being said around here.

Paris: Definitely
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Because when we were talking about teachers a minute ago, | saw you kind of like “I
want to say something, but | don’t know if | should say it not.” It's the feeling | got from
you.

Paris: Yeah, it’s like, um, like it never — | guess it’s kind of like taboo. Like |

have never seen it first-hand, but | know it's out there. | don’t know if it's here,

but it’s just---
But you have never seen it here?

Paris: No, not in any of my classes.
So, see that to me at least says we’re maybe on the right track. Um, let's move on, and
then there’s something else — | thought of one thing | want to add in a minute — but let’s
go through these questions first. What do you think that other students can do to
encourage students to take AP and Honors classes? This is what | got. Everybody |
talked to said none of their friends would discourage them. One girl said, uh, they might
think I'm crazy or say, “Are you sure you want to do this?” | heard this from a couple of
people, but nobody said, “Oh, you don’t want to take those courses.” | didn’t get that
from anybody. Some did mention that they had been put down for being smart, and then
one phrase that came up; the term “acting white” came up.

Paris: Uh-huh
So, do you see anybody in this school, or in your community, or within your friends,
putting down people because they are trying to “act white,” or be in AP courses, or do
any of those things?

Paris: Um, in my lit class now, there are these two boys, wicked smart. They're

just like, oh my gosh, and they always comment on just everything. And | think
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that there’s a difference between being smart, and being cocky, and justidteing f
out annoying. And they fit all three categories. (Laughs) But | mean a lot of
people get annoyed with it because, | mean, they say a lot of stuff that yolike
know, you won’t think about because you don’t read as many books as they do or
anything, but it’s just that sometimes | think that if you're reallyrspsame
guys, or just people in general who are really smart, tend to flaunt it dilittle
There’s nothing wrong with being smart at all. 1 mean, overall, | thinksth&é
a really good thing; it will get you somewhere in life. But it's just théedgince
between being humble about it instead of being you know so--- some people even
use it, use their knowledge to be rude to other people that don’t understand. Or,
you know, they lose their patience and something like that, and | just think it's a
thin line.
A thin line. But do we have groups of people here, though, who put down people because
they make good grades in your classes? Do we have that here?
Bree: Honestly, | feel like in the African American community, like | fekéli
there is a separation there because you have those who are actuallytnyadge
something out of themselves, and then you have the other group who’s negative.
Who are like, “Oh, you think you are so much better than us” because you are
actually trying and because you may speak with proper diction, and they have a
problem with that. Like, they want --- it’s like they are not happy to see one of
their own succeed. So that could probably be like a little bit intimidating for
them, and they really don’t know how to respond to it because maybe all they

know is like hanging out with their friends, like going to the clubs and what not,
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and not realizing that, well , you have to look past this because in a couple of
months, or what not, you're going to graduating. Like do you still want to be in
high school until like you have to be kicked out, or do you actually want to
graduate on time?

Paris: | agree with her. It's, uh, that's a big issue in the African American
community. Like if you see one African American succeed, they are slway
being put down by their own, and it's one of those --- it's not taboo at all; you see
it all the time. Like, | don’t know what it is; | don’t understand it, never have. |

don’t getit, and | mean it's a problem. It's bad.

So is it — it's more community based -

Paris: Yes

Bree: Uh-huh

than school based?

Okay.

Paris: Yes

All right. Anyone else want to add to that?

Kaitlyn: We say in Spanish, “It comes in from one ear, and it comes out to the
other.” And | think, yes you can hear their opinion, but it has to matter to
yourself. It has to be something what you want to do, not what other people
think. And it has to make you feel important; make yourself feel important most
of all, and then cause after that, you can look down at the people and be like,
“Yes, | didn’'t need your help.” | did it for myself, and then | might be eayai

lot of money and then helping families or helping other people. So it doesn’t

matter what they say; it just has to be important to yourself.
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Yes, ma'am, Sally.

Sally: Like, I have never been around like my own ethnic group really. Like, |

have never lived in a community where it's just White people or anything, so |

don't really know what they say. But like, I've always been accepted intchike t

different communities and stuff, so I've heard that thing that Kaitlysh said

I've heard the things that like Paris and Bree have said, and | would like to agree

with that. | think that like no matter where you are or who you are, it depends on

the community and who are in the community and how you fit into the

community.
| read something in all this research that said that the community — it's called the social
contagion theory. And it says that the community is contagious, whether the community
is your school, your friends, whatever, it's all contagious because you want to act like
everybody else is acting if they are your friends, your family, or your community. But
you have to have your own antidote, and that antidote is that voice within yourself. The
antidote may be the school; it may be whatever it is, but you find it and combat it because
it's all about you.

Um, | asked you about community; well, I didn’t ask you about community, but
you mentioned it. This is what some of you said. Um, mostly what | got is that parents
sometimes don’t push kids as hard, um, as they need to be pushed because they are
looking for the kids to do just what the kids want to do. There’s not that emphasis on
education. Some of you mentioned that you got where you are because you have parents
who pushed you to do well. We see that not having support is a problem, but | don’t

know how we are going to combat that. | want to end with asking what you think my
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hope is, or what do you think maybe | can accomplish with this research project, and

then | will end by telling you my hope and why | am doing it. So, what do you think |

might accomplish with everything | have gathered from all of y’all?
Bree: Okay, um, | feel like being that you have different races here, and you
have different genders. | feel like you are able to like step into our world for a
minute to see like, okay, what do we all have in common. Well, we already know
that we have the potential to succeed in the AP class, but what is different about
us? Well, it depends on the communities that we came from, and it also depends
on um, like, um, teachers saying, “Yeah, go for it.” Or teachers just passing you
by and not acknowledging that you can be something really great if you fare jus
given the opportunity. So maybe like after you are done with your research, you
can just like, I don’'t know, have like, | really want to say a meeting, | realht
to say it...

Well, say it. That's okay.
Bree: Well, I'll say it. Just go ahead and have a meeting and then just like we
can answer the ifs, and buts, and whys. Like why some people wouldn’t do it,
and allow others to know that you acknowledge what they may be thinking.
Cause some people may not be brave enough to tell you, “I don’t feel like I will
be able to do it.” Or, “My friends wouldn’t be accepting of it.” So, you already
understand where they may be coming from without them having to say anything.
Paris: Um, I think you could accomplish, um, getting your staff involved more —
getting counselors involved more. Please like, whoooo!

Anthony: 1 still haven’t many any of them.
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You still haven’'t met any of them. Anthony hasn’t met a counselor yet. Anthony, what
grade are you in?

Anthony: Tenth. Like, | don’t even know their names.
Okay.

Kaitlyn: It's sad.
It is sad says Kaitlyn. Okay, anybody else want to say anything? All right, well I'm
going to keep recording, but I want to tell you why | chose this topic. | chose it originally
because | had several ideas in mind, and | met with some people from the central office,
and they said, “We need to grow our Honors and AP program. And you love teaching
and you teach a lot of Honors and AP kids, so why don’t you look into this?” So | started
doing some research, and the more research that | did, the more | found out that kids
who take Honors and AP courses, as a whole, are more apt to stay in college as well
because the challenges they meet in high school prepares them for the challenges they
might meet in college. Does it mean that if you don’t take any you are not going to be
successful? Not at all. We didn’t have AP here when | was in school, and | was
successful, so we are not saying that at all. But, um, it also said that sometimes AP and
Honors classes open the doors for people who have been around friends or community
members who don’t value education to be in a group and make new friends with people
who do value education. And so it would give you a different perspective. So as | started
researching more and more, | thought, well, that's cool, but if you don’t want to take AP
and Honors, what do | need to do? Then | started looking at this list. And this list is
pages long of kids who have potential and who aren’t reaching it.

Bree: That's a big stack.
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And my job as a teacher and every other person’s job as a teacher around here is to take
every one of you and love you all and make sure you reach your greatest potential. And
if your greatest potential is in a special education class doing what you can do, then
that's great. But if your greatest potential is to get college credit while you drmstil

high school, then we’re looking for that, too. So, my goal was to see what | could do here
at this school to make some changes so that we could reach more kids so that they could
reach their greatest potential. And if we can get five more kids next year, and maybe ten
more the next year --- I'm not going to set my goal too high. I'd like to; I'd like to get
everybody in there, but | want to be honest, too. There are a lot of kids who have
potential, but they just don’t want to do the work. There life is busy; there life is. hectic
They say, “l know | can’t do it,” or “I would love to do it, but | can’t.” | totally

understand that, but if we have somebody who wants to, who has been overlooked, or
who never --- the greatest fun that | had, besides meeting you guys because | think | have
met a lot of really nice people, was when | would show some kids (I don’t know if |
showed you all) the list, and the smiles that would be on faces when | would say, “You
have potential in this class.” They would go, “Wow, really?” And so to make people

feel good about themselves. So | want to thank you for helping me do this. | don’t know
what is going to be the result of it. | have no idea, but | know that | found some things
that are concerning to me. | found some things that are positive to me, and I'm going to
find a way now to see what | can do to maybe be the cause of some changes around here.
One last question. How many of you were even in AIM or any gifted courses in
elementary school or middle school?

Paris: | was in a magnet school.

254



A magnet school?
Paris: All my elementary and middle school years.
Anybody else?
Bree: | was, um, in a private school in elementary.
All right. One of the things was | wondering about, if you get in it younger, like in AIM --
- if you get in more gifted classes when you are younger, you tend to stay in them, and |
was just supposed to ask that question, and | forgot.
Paris: I'm not going to lie. | feel like middle school was harder than high
school. I'm like, I'm serious.
Bree: The math
Paris: Cause it was a magnet school, and in magnet schools you have to
(hesitates)
What type of magnet?
Paris: | went to the, um
Was it like a magnet for the arts, for technology?
Paris: For technology
For technology, okay.
Paris: For technology and math. It was called C. T. Walker Magnet School.
And it was so hard. | just remember it being so hard.
If you take those AP courses, it would so hard, too.
Paris: | know (laughs).
What can | do for anybody else?

Bree: Just keep working.
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Kaitlyn: We need more teachers like you.
Thank you.
Paris: Yeah, more teachers that genuinely care.
Kaitlyn: [ think if teachers are nice to students, students will be nice back.
| have always said that. | will give back whatever you give to me, and | am sure that you
are the same way. If somebody is nice to you, you are going to be nice back.
Paris: | enjoyed this.
Bree: This was actually fun.
See, it wasn't so bad. | enjoyed it, too. All of this research, | enjoyed it. Thank you for

your help.
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