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ABSTRACT
Richard Patrick DolanCHRISTIAN STUDENTS’ WORLDVIEWS AND
PROPENSITY FOR MISSION TEACHING.(Under the direction of Dr. Samuel J.
Smith) School of Education, December, 2010.
The research conducted sought to find evidence to answer the following questions: Do
students in teacher preparation programs who feel called to enter thea@mistsion
field as general education teachers have a worldview that is more @bgabd with
biblical principles than other teacher groups? Is there a correlation betveeen
worldview of mission general education teachers and propensity to volunteer for the
field? What do students consider as influence in their decisions to commit to the
Christian mission service profession? The data gathered indicated thapaatsievho
intended to volunteer at mission schools had significantly higher scores in gh¢iseot
worldview than participants with no such intention. All of the worldview scores were
highly and directly correlated with propensity to volunteer. The results of theadjwalit
supplement indicate that influential persons and life changing events ar¢antpor
their decisions to work in a mission setting. Suggestions for further reseaatbaare

included.
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Chapter 1: Introduction

It is important for people to develop their own religious or secular worldviews.
Every individual is governed by philosophical ideas that derive from his or her
environment (Moreland & Craig, 2003). People’s worldview guides their actions and
their relationships with others and the world. In the United States public schools,
teachers stress citizenship, and the worldview of students is likely foromacafsecular
perspective. Although the objective of teachers is often merely to convawlgene
knowledge to students, teachers also tend to convey their own worldviews. Thetrefore, i
is imperative for teachers in the Christian education community to ensure that the
convey a Christian-based worldview to the students.

This study examined the worldview and values of students who intend to serve as
mission teachers who were in training courses at Christian collegesrestitis explore
to compare the set of values that students who volunteer may share and how these values
may differ from those of other students who are in the same programs but who do not
intend to teach in mission schools. Worldview surveys were used to aid in the
recruitment or development of individuals in terms of focused and deeply held beliefs t
ensure that these students remain mission teachers for an extended period of time

Chapter 1 provided an overview of the importance and background of the study.
The chapter presents the research problem, the purpose of the research, and the
theoretical framework used to guide the study. Chapter 1 also defines thatkegpmer

presents the limitations of the study.



Background

According to Moreland and Craig (2003), “views about life, death, reality, good,
evil, right, wrong, justice, psychology, mathematics, education, societyl areoahed
by philosophical ideas and discussions that reflect social values”. Moreldricraig
(2003) argued that it is imperative for all believers to gain an understandimgjrof t
philosophical foundations. A person’s philosophy or worldview guides his or her
relational activities. His or her environment also has a critical rol@ahnieg
worldviews that are aligned with Christian views (William, 2004).

The knowledge and experiences of the people formed their worldviews. The
American Heritage Dictionary (2007) defines worldview as, “(a) the ovenalppetive
from which one sees and interprets the world, and (b) a collection of beliefs adout lif
and the universe held by an individual or group”. Worldview constitutes an individual’s
internal based beliefs about the world (Deckard, 2004) and depending on the individual's
belief system, can be secular or religious.

The termworldviewwas first used by the German philosopher Wilhelm Dilthey to
encompass the terms of naturalism (man in nature), idealism of freedomil(ffy,ea
objective idealism (harmony with nature). Christian theologians and philosophegs at t
time, such as Orr (1844-1913), Kuyper (1837-1920), and Dooyeweerd (1896-1977)
developed Dilthey’s concept of worldview into a biblical Christian concept (&aug
2002). Naugle suggested that a worldview based on Christian teaching is theisole bas
for Christian service (as cited by Fyock, 2008). Sire (2004a) pieced todether t
worldview ideology from philosophers and theologians of the past, providing an

understanding of worldview from a biblical Christian perspective. Sire addbt



worldview was a set of presuppositions, held by individuals with regard to the basic
makeup of the world. From a spiritual perspective, biblical Christian worldvewss

from the impact of Scripture on the individual. Moreland and Craig (2003) argued that
Christianity is subjected to ‘interact’ with science yet posited thaid“G the maximally
excellent and perfect being in every possible world”, and that it is important toateul
Godly values such as love, spirituality, faith and religion.

In exploring the construct of worldview in terms of people’s actions, worldview
has been explained in terms of love (Halstead, 2005), transactional theory (Shahjaha
2005), and spirituality, faith, and religion (SFR) (Halstead, 2005; Jurin & Hutchinson,
2005; Lefstein, 2005; Ramos, 2005). Although several authors recognized the elements
of (SFR) in relation to worldview and blended these elements with humanist
philosophies (Halstead; Jurin & Hutchinson; Lefstein; Ramos), they reeubthie
connection of worldview with (SFR) without a moral value (Halstead; Jurin &
Hutchinson; Ramos). In contrast, Lefstein proposed that a worldview allovefor t
existence of a creator, but still seeks answers based on the theories of evotltion a
secular realities and is relative to the belief system of each individual.

The term worldview throughout literature can be separated into two basic views.
One view recognizes God’s existence and attributes power over reality.torhie
second view, which may or may not recognize the existence of God, attribstdsles
all power to God and reserves varying levels of power to the human mind.

Educators have examined the development of worldview among students. Meyer
(2003) examined the worldview of Christian students and related it to personal faith,

family background, and personal involvement and commitment to the church. Gibson



(2004) linked the development of teachers’ and students’ worldview to their Christian
spiritual maturity.

Due to the gamut of worldview perspectives, it is possible to identify a spectrum
of personal worldview. Individuals can be placed along this spectrum on the basis of
their worldview (Deckard, 2004). The Politics, Economics, Education, Religion, and
Social Issues (PEERS) survey was established to quantify religioefs kgl a scale
from secular humanism to biblical literalism. The PEERS survey megsoirgss,
economics, education, religion, and social issues and has been used to assess Christia
educational and ministry organizational training programs (Smithwick, 2002).

Statement of the Problem

Although the primary objective of teachers is to transmit information and
knowledge to their students, they also tend to transmit their worldview. Worldviews that
aligned with Christian philosophy are significantly attributed to the envirohofehe
student which can be influenced by teachers (Meyer, 2003). Christian teacheds shoul
have a deeper understanding of and confidence in their personal worldview. dargete
training can help people to refine or alter their personal worldviews (Schigiznv&

Miller, 2010). General education teachers in the Christian mission fieftbaeception.
In addition, missionaries who demonstrate deeply held beliefs may be moredikely t
remain missionaries over a longer period of time.

Christian mission leadership must recruit mission workers, including mission
teachers, to send on assignments around the world. Workers who have been selectively
recruited and trained may be more likely to continue their mission work for arderte

period of time and to convey a Christian-based worldview. The use of worldview



surveys to evaluate the training of college-level students has been sulceessmay
also benefit training programs for mission workers. Therefore, there islamassess
the worldview of students in teacher training courses at Christian collegastehd to
serve as mission teachers.

Purpose Statement

The purpose of this study is to explore the worldview of students attending
Christian colleges for teacher training. The PEERS survey obtained andredmpa
guantitative data for use in assessing spirituality and worldview. Demograyhic a
educational background data were collected on three groups of participantst the f
group intended to teach in mission schools, the second group believed they would do so
someday, the third group did not think they would ever teach in a mission school. The
guantitative data were used to support a correlational research designatiQealdta
were also collected in the form of semi-structured open-ended interviews of
approximately 37% of respondents who were interested in mission teaching.s@&hece
gualitative data were used to gain a deeper understanding on the worldviews asd factor
that relate to the participants’ commitment to become Christian missioraener
educators.

Quantitative research is a deductive process that relies on defined variables,
hypotheses, and questions. The researcher begins with an abstract idea, and uses
measurement, observation, and the test of theories to yield numerical resedtgdlC
2005). Quantitative research can lead to broad generalizations for a specificipopula
(Patton, 2002). The PEERS survey compares results across groups to revedlesmila

and differences. Quantitative methods allowed the researcher to comppéesan



order to determine differences among and across variables. Thus, the quantitati
methods are appropriate for the proposed study, as it compares variables of PEERS
scores from two groups of mission teachers.

Qualitative analysis can capture the beliefs and experiences of tlogopats
that influence their worldviews and consequently their decisions to commit esgiais
in Christian mission education. Qualitative research follows an inductive path,an whi
the empirical data leads to the formation of the abstract ideas (Neuman, 2007)ngBy us
a qualitative approach, the researcher can explore complex processesddightsbn
“the multifaceted nature of human phenomenon” (Morrow, 2007, p. 211).

The proposed study explores a detailed understanding of the worldviews of
mission teachers who wish to pursue mission teaching service and generaieggle
of the data with regard to the differences between people who are and arerestedte
in mission teaching service. Therefore, a quantitative approach with atjualit
supplement is appropriate for the proposed study. The inferences supported by analys
of the data, coupled with accounts of personal faith, will aid in our understanding of
human behavior, particularly in the realm of personal choices.

Significance of the Study

The study of the worldview of student mission teachers is significant for many
reasons. Research on worldview education has demonstrated that targeteddaaining
refine and even alter the worldview of the participant. The study exathimes
worldviews of teachers from public schools, private schools, private Christian schools,
and of students in teacher training programs, who plan to become mission teadfeers in t

Christian mission field. This information can be used to determine the need amgytrai



methods required to ensure conviction and understanding of the mission teachers’ own
worldviews.

Mission program leaders recruit and train mission teachers to meet tiseofieed
the missions. The results of this study will aid in recruiting and maintaindigduals
who demonstrate the deeply held beliefs that make them more likely to continue in the
mission teaching field. The knowledge will provide a better direction for leaders
train mission teachers.

Research Questions and Hypotheses

Research questions provide the focus for a study (Neuman, 2007). The study was
guided by the following research questions:

RQ:. Will the test results show that the students in teacher preparation programs
who feel called to enter the Christian mission field as mission teachera have
worldview that is more closely aligned with biblical principles than other
teacher groups?

RQ.. Isthere a correlation between the worldview of mission teachers and
propensity to volunteer for the field?

RQs;. What do students who will be mission teachers consider as influential in their

decisions to commit for Christian missionary profession?

From these research questions, the following hypotheses were developed for the
guantitative data analysis.
H1l,  Students from Christian colleges who plan to become mission teachers have

significant difference of PEERS test scores from those in other tegrciugs.



H2, There is a relationship between the worldview of mission teachers and
propensity to volunteer for the field.
Nature of the Study

The study used a quantitative methodology with a qualitative supplement to
assess the relationship between a set of variables, including worldview, piyppensi
volunteer, and PEERS test scores. A qualitative approach was used to understand and
determine the worldview of participants in relation to their decisions to entariss®n
by becoming educators overseas. A sample of junior, senior, and graduateitbisst
in teaching programs who have expressed interest in entering mission teaokiragms
were randomly selected. Data were collected by administering theFPBEEfRUMent to
these juniors, seniors, or graduate students in teacher training progranveieityror
college schools of education. The mean PEERS score for these students wereccompar
to the mean for those PEERS respondents who were not interested in mission service.

Two statistical tests were administered to answer the researclogaeskhe first
hypothesis was addressed by finding the mean PEERS score for missiorstaadhe
those belonging to other teachers’ groups. The mean PEERS scores wereddiypar
one-way ANOVA for the three groups: the first group intended to teach iromiss
schools, the second group believed they would do so someday, the third group did not
think they would ever teach in a mission school. Since propensity to volunteer can be
evaluated as a numeric variable, Spearman’s rank correlation was usgudaswer the
second hypothesis and determine whether mission teachers differ in their prajpensity

volunteer.



The researcher interviewed approximately 29% of all survey respondents to
understand the concepts identified in the survey and determine the factors tleacmfl
their decision to enter the mission service as educators. Qualitativehesdi@s on
broad, open-ended questions (Creswell, 2005). Therefore, the interviews were based on a
pre-determined set of open-ended questions to allow interviewees to describetheir
goals and motives. The results were presented as a composite of feelintjsumied af
the teachers who volunteer for the Christian mission.

Conceptual Framework

The study posits that teachers attending initial orientation training ist@nri
mission services who are going into the mission fields to be mission teachees have
distinctly Christian worldview. The goals of the present study are to igelistinctly
biblical worldview traits in teachers, and to see how teachers can ettaitransmit
their biblical worldview more effectively to their students. Previousaeh on
worldview education, including a series of research projects completed mgtitaté of
Noetic Sciences, has determined that targeted training can help a persoretanef
even alter his or her worldview (Schlitz, Vieten & Miller, 2010). The exhaugtor&
of Moreland and Craig (2003philosophical Foundations for a Christian Worldview
a call to readers to analyze critically their own worldviews with ritenit of clarifying
and correcting areas that do not conform to biblical principles. Meyer (2003Jietenti
several important worldview statements as important contributors to the ifmmroaa
biblical Christian worldview. Meyer examined the worldview of juniors enrohedl i
Christian high school to determine if length of enrollment, individual faith comemnt,

church involvement, and faith commitment and support of family, contributed to their
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worldview beliefs (Fyock, 2008). Meyer’s contributing factors to the Christian
worldview were (a) number of years enrolled in a Christian school, (b) the ssudent
personal faith commitment, (c) number of years of personal faith commitmdrat of t
student, (d) the student’s personal involvement church activities, (e) faith coemhivf
the student’s family, (f) family involvement in church activities, and (g)lfasupport
for the student’s faith commitment (Meyer, p. 164). Meyer (2003) asserted that the
development of strong and consistent biblical worldview was directly delatength of
enrollment in a Christian school. Additional factors pertaining to personal faith and
family background showed statistically significant relationships withdvaewv
statements.

Valk (2007) found that pluralistic public schools grounded moral decision-making
in worldviews, and that this encouraged students to increase their understanding of
worldviews in general. Valk argued that no single worldview should dominate the public
schools; they should be open to all in a pluralistic society. However, Hansson and
Redfors’ (2007) study of whether it is possible to combine a scientific viemeof t
universe with a religious conviction and belief in miracles concluded that itevason
for the students to associate scientism with physics. Hansson and Redforssexai
ways in which students explained the views they associated with physics; fpohiha
students, these views were intertwined with and linked to other views that the students’
perceived as part of the worldview of physics (Hansson & Redfors, 2007). Although they
concluded that many students associated scientism with physics, theincoasdhe

consequences for the teaching and learning of science.



11

Moreland and Craig (2003) treat science as a discipline that has arisen
independently of Christianity and with which Christianity has been forced to ‘thtera
Moreland and Craig noted:

If Christians are going to speak to the modern world and interact with it

responsibly, they must interact with science. And if believers are goexptore

God’s world by means of science and integrate their theological beltefthe

results of that exploration, they need a deeper understanding of scielfice itse

(2003, p. 307).

In their discussion of the formation of scientific ideas, Moreland and Craig (@08}
explicitly acknowledge that ideology often plays a big role. Although Moreladd a

Craig stated that metaphysical and theological views may guiderdist this

knowledge was treated as proof and considered an explanation of reality. As such, a
phenomenon that demonstrates the acquisition of knowledge can be explained by science
(Moreland & Craig). It is therefore imperative to consider that Chnistiarldviews are

best taught when teachers are exposed to general education such as science.

Gibson (2004) identified four levels of Christian spiritual maturity with theaim
challenging Christian communities to foster an environment that would promote the
development of spiritual maturity. These four levels are: (a) accommodatiatt® G
law, (b) respect for and obedience to God's law, (c) principle-centered coamhitra
Christian worldview, and (d) kingdom-centered commitment to God's glory.

Christian spiritual maturity was evident in the faith-based social gervic
organizations. Vanderwoerd (2004) found that the anticipated adaptation of secular

institutional practices with regard to government influence did not occur as both
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organizations studied showed that the entrenchment of their faith traditions and values.
These findings demonstrate that strong Christian worldviews will not be violed¢oa
secularization and that teachers in Christian education institutions veitiy tiblical
worldviews should be able to transmit their worldviews to students.

Definition of Terms

This section identifies and defines key terms used throughout the dissertation.

Biblical. Used alone or in conjunction with Christian, theism, and worldview,
this describes the belief in the plainly interpreted meaning dfithe Bible. When used
in reference to the PEERS surveiplical theismindicates that the subject has a firm
understanding of issues from a scriptural perspective. Individl@lsalScripture to
guide reasoning regarding ethical, moral, and legal issues of Tifeth of Scripture is
seen as absolute. PEERS score of 70 to 100.

Christian teachers. This refers to teachers who are Christians and teach
academic content and work in a variety of settings including public schools.

Mission teacher.In this study mission teacher will identify people who are
currently students in schools of education at Christian colleges who either interade¢o or
willing to someday be academic content area teachers at a mission school.&ome ar
presently serving in mission schools and others are intending or willing to when they
finish their college programs. These are teachers who provide the gelusati@n for
the children of mission evangelists and for children and adults served by the mission.

These teachers will serve at or near the site of the mission.
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PEERS survey The Politics, Economics, Education, Religion, and Social Issues
(PEERS) survey, developed by the Nehemiah Institute, is used to quamngiyusebelief
on a continuum from secular humanism to biblical literalism.

SFR. Identifies authors’ documents as containing material with a spiriaitd, f
or religious meaning.

Worldview. “A commitment, a fundamental orientation of the heart, that can be
expressed as a story or in a set of presuppositions (assumptions which may be true,
partially true or totally false) which we hold (consciously or subconsciocshsistently
or inconsistently) about the basic constitution of reality, and that provides the fomndati
on which we live and move and have our being.” (Sire, 2004, p. 17). A moderate
Christian is an individual that has a blended view of God as creator and ruler, however
man is self-determining in the world. God is supreme in matters of religion sbuifle
an influence on other life issues related to government, economics, education, dnd socia
issues.

Secular humanism Man'’s reasoning ability is supreme. Humans have evolved
to the highest form of life with responsibility to ensure that lower forms arebusted by
man. The community is more important than the individual. Ethics and truth are relative
to individuals in each generation.

Socialism Mankind cannot prosper as individuals acting alone. Some ruling
authority is necessary to ensure fairness and harmony. That authoritgtstéhand is
run by society’s elite. Decisions by the elite are made based on whatight by the

elite to be good for all.
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Summary

Chapter 1 introduced the research area, identified and presented the problem and
purpose of the study, and described the nature and significance of the studyr Chapte
also developed the background information on the need for identification of
commonalities and greater understanding of worldview in prospective missionrgeache
In addition, the research questions, research design, and the study limitations and
delimitations were also discussed.

Chapter 2 examined the literature on worldview and education. The chapter
includes information on the history and development of worldview theories
encompassing philosophical, theological, and secular views. Chapter 2 alsteglentif
current research on worldview from both a historical perspective and in the context of

education.
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Chapter 2: Review of Literature

The purpose of this qualitative and quantitative study is to describe the worldview
of students attending teacher training courses at Christian colleges who intenet tass
mission teachers. Teachers encourage their students to mold their own woblasesiv
on a religious or secular moral perspective. In the United States’ publicieducat
system, teachers are expected to educate children for citizenship, swlthaews of
these children are motivated and influenced by a secular perspective. Hoviegaghal
the main objective of a teacher is to transmit knowledge to a student, in the process of
doing this, teachers also tend to transmit their own worldviews (Moreland &, Craig
2003). Research on worldview education has shown that targeted training can help
students refine or even alter their worldviews, and teachers in the Chréitizatien
community need to ensure that they understand and have convictions for their
worldviews so that they can effectively transmit their worldviews to childviayér,

2003; Moreland & Craig, 2003).

This chapter presents a review of literature, beginning with an historical
examination of worldviews from various perspectives. In addition, it will dssthes
instrument developed to measure worldview and education as a mission. Finally, it w
present the effects of a worldview on a person’s actions and lifestyle, with ansgsnpha
on the propensity to commit to focused, long-term vocational endeavors.

Considerations of Worldviews
A person's worldview integrates the sum of his or her knowledge and experiences.

This worldview consists of a person’s core values, and so it dictates the detiatons t
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that person will make. A worldview guides a person’s actions and the way in
which he or she relates to others and to the world.

Children are exposed to various forms of educational environments. The decision
of where and how children will be educated---public, private, private religious, or a
home has been left to parents or guardians. Yet, with the advent of compulsory education
and the realities of modern life in the United States, the primary settinguoat&on is in
the public school system. Research has indicated that a worldview of secularsdmuma
is the predominant faith being conveyed to students in public schools.
(Fyock, 2008; Pearcey, 2004; Shaeffer,1976)

Historical Worldview

The termworldview(Weltanschauungwas first used by the German historian
and philosopher Wilhelm Dilthey (1833-1911) when describing the typology for views he
considered to be "typical": Naturalism (wherein man sees himself asdetd by
nature), Idealism of Freedom (wherein man is conscious of his separation froenat
his free will), and Objective idealism (wherein man is conscious of his harmtny w
nature).

Dilthey claimed that the purpose of a worldview was to illustrate theawesip
of the human mind to the riddles of the world and life (Sire, 2004a). Christian
theologians and philosophers of the day adopted and adapted Dilthey’s ideas, as they
endeavored to incorporate a worldview into a biblical Christian concept (Diltheiyeds c
in Fyock, 2008). In his history of the concept of worldview Naugle (2002) wrote:

Thus for Dilthey, the metaphysical, axiological and moral structure of a

worldview is derived from the constituents of the human psyche—intellect,
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emotion, and will respectively. Macrocosmic visions, in their composition and

content, are intrinsically reflective of the inner constitution of microeosm

human beings as they seek to illuminate the darkness of the cosmos. (p. 87)

Sire’s (1976, as cited by Fyock, 2008, 2004a, 2004b) initial definition of
worldview emphasized philosophical content. He suggested that worldview wag a set o
presuppositions that people held about the makeup of the world. However, in 2004, he
expanded and clarified his definition. He admitted that the inadequacy of his 1976
definition of worldview prompted the latBtaming the Elephant: Worldview as a
Concept(Sire). In his study, he proposed that every individual’s worldview answered
seven important questions:

1. What is prime reality?

2. What is the nature of external reality?

3. What is a human being?

4. What happens to a person at death?

5. Why is it possible to know anything at all?

6. How do we know what is right and wrong?

7. What is the meaning of human history?
Since the early 1980s, many Christian writers have used Sire’s 1976 concaftunaliz

and definition (Fyock, 2008).

Philosophical Worldview
The philosophical perspective of worldview is important in light of the belief that
one’s worldview affects every aspect of life. The discipline of philosopbglwerages

people to speculate and reflect on the universe and on their relationship to it (Fyock,
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2008). Nash (1992) proposed that a person’s worldview should focus on and be
organized around an understanding of the nature of God, reality, knowledge, morality,
and man.

There are three fields of philosophy: metaphysics, ontology (the study of the
nature of existence), epistemology (the theory of knowledge or of what one bétidha
true), and axiology (aesthetics, or what one believes to be valuable) (Gutek, 1997).

Knight (2006) divided metaphysics into subfields in an attempt to relate them to a
Christian worldview. First, Knight considered cosmology, the study of the origurenat
and development of the universe, as an orderly system with a purpose, derived from the
universe and its Creator. The second consideration was theology, the stutyaof rel
and of the attributes, character, and conceptions of God.

Then there is anthropology, the study of political, social, and religious, practices
and designs and sometimes including educational practices. As part of e&hrist
doctrine, anthropology is concerned with the nature, origin, and destiny of humankind.
Finally, Knight (2006) considers ontology, a general branch of metaphysiciutiags
the nature of existence and what it means to be. A broader Christian worldview
developed from these subfields of metaphysics.

Knight (2006) suggested that the answers to the following epistemological
guestions would enhance the understanding of worldview: (a) Can reality be known? (b)
Is truth relative or absolute? (c) Is knowledge subjective or objective? tl@réstruth
independent of human experience? According to Knight, knowledge is obtained from the
senses (empiricism), through revelation (omniscient communication from God), from

authority (recorded knowledge from experts), from reason (rationalism), and through
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intuition (sense perception). These sources of knowledge are complementarataad rel
(Knight).

Philosophers considered the following theories in an attempt to validate this
knowledge. Pragmatism claims that there is no absolute truth; truth is odlgtedli
based on its practical utility or workability. Coherence theory relies orotigstency or
harmony with one’s judgment; a judgment is true if it is consistent with pttigments
that have previously been accepted as true. Correspondence theory uses agreement wit
“fact” as a standard for judgment with truth described as faithfulness tdioejezality
(Knight, 2006).

Most Christian worldview writers adhere to the correspondence theoryk(Fyoc
2008). Knight (1998, as cited in Fyock, 2008) has suggested that “the acceptance of a
particular position in metaphysics and epistemology is a faith choice mpade b
individuals, and it entails a commitment to a way of life [or worldview]” (p. 25).

In summary of these historical and philosophical worldviews, the works of Sire
(2004a) and Naugle (2002) are instructive. Sire used ideas of worldview thirdamg f
past philosophers and theologians to construct a worldview understanding from a biblical
Christian perspective. Sire argued that worldview beliefs are:

1) rooted in pre-theoretical and pre-suppositional concepts that are the foundation

for one’s thoughts and actions; 2) comprehensive in scope; 3) ideally, though not

necessarily, logically coherent; 4) related in some positive way lityré¢hat is,

to the way all things and relations really are; and 5) though not necessarily

irrational, nonetheless, fundamentally a matter of commitment that is)aby fi

provable by reason (p. 36).
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In a similar light, Naugle (2002) presented his understanding of worldview frem t

historical and philosophical framework:
First, we have seen that it possesses robust objectivist connotations based upon
the existence and nature of God and his order for the moral life and the structures
of creation. Second, in considering subjectivist issues, we have argued that the
notion of worldview must be conceived in terms of the biblical doctrine of the
heart as that essential faculty of human consciousness consisting of ammlessenti
spiritual orientation and view of reality that determines one’s way in the world.
Third, we have recognized that sin and a satanic strategy in spiritualevarfar
account for the multitude of idolatrous interpretations of reality and the blindness
of the human heart to truth about God and His creation. Fourth, we have
concluded that the only hope of knowing God aright and having a proper
conception of the universe is found in the divine grace and redemption through
Jesus Christ. (pp. 289-290)

Through his presentation of the process of Christian adaptation and naturalization of the

worldview concept, Naugle believed that a worldview based on Christian thesidgy

the only rational basis for service to the Lord and in His church (Naugle, 2002).

Biblical Worldview

Although the biblical Christian worldview definitions are conceived as
philosophical and spiritual, the concept is best explained by Sire (2004a), whose
dissatisfaction with his initial definition of worldview prompted him to review his

definition. In the preface tdaming the Elephanthe explained his reasons:
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First is the recognition that a worldview is not just a set of basic concepts, but
fundamental orientation of the heart. Second is an explicit insistence that at the
deepest root of a worldview is its commitment to and understanding of the ‘really
real.” Third is a consideration of behavior in the determination of what one’s own
or another’s worldview really is. Fourth is a broader understanding of how
worldviews are grasped as story, not just as abstract propositions. (p. 13)
According to Sire, Naugle®orldview: The History of a Concef®002) had a profound
impact on the reconceptualization and reconsideration of his initial definitiom. Sir
credits Naugle for defining the biblical Christian worldview in ontologieais and for
rejecting the subijectivity that had led to a relativistic understanding oéiime(Sire).
Colson and Pearcey (1999) also described the Christian worldview in terms of
content. However, they argued that, although a worldview is a collection oblzdiedit
the world that directs a person’s decisions and actions, true Christianity baked romht
of God’s Word was the only way of seeing and understanding reality. Colson and
Pearcey contended that the foundation of a true biblical Christian worldvie@odks
revelation in the Bible.
Christianity cannot be limited to only one component of our lives, a mere
religious practice or observance, or even a salvation experience. We are
compelled to see Christianity as the all-encompassing truth, the root of evgrythi
else. It is ultimate reality. (pp. 14-15)
From a spiritual perspective, a biblical Christian worldview emanatestfie
impact Scripture has on the mind. The apostle Paul in Rom. 12:2 charges the believer to

renew the mind, which requires a change in attitude, will, and motivation. In Col. 2:8,
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Paul warns that a believer’'s mind should not be captivated “by philosophy and empty
deception, according to the traditions of men or elemental forces of the world. (KJ

2 Cor. 10:5, Paul instructs believers to take every thought captive to the obedience of
Christ. Pearcey (2004) affirms that biblical worldview understanding begind k.

10:27, loving the Lord your God with all one’s heart, soul, strength, and mind. A biblical
Christian worldview based on God’s Word provides the foundational principles for
bringing every area of life, every aspect of living “under the Lordship a6Chwo glorify

Him and to cultivate His creation” (p. 56).

Founders of Christian Worldview

James Orr
Scottish theologian James Orr introduced worldview thinking into Christian theology i
the late 19th century. Orr adapted Dilthey’s concept of worldview; as a vaeabéri
theological liberalism, he helped establish Christian Fundamentalism, which upheld t
doctrines of the virgin birth, resurrection of Jesus, and the infallibility of the Bilol
contrast to modern fundamentalists, he advocated a position of “theistic evolution,” but
which would today be called progressive creationism (Orr, 1917).

Orr set out to justify Christian belief by showing how Christianity addsesiée
the major issues involved in worldview formation (Sire, 2004a). “That the Chriaithn f
may be conceived as a Christocentric, self-authenticating system oabihlith
characterized by inner integrity, rational coherence, empirical welitside, and
existential power is one of his most distinctive contributions” (Naugle, 2002, p. 13). In
contrast to previous philosophical notions, Orr’s Christian worldview concept was

formed using theological terms, such as God, human beings, sin, redemption, and human
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destiny. Orr was concentrating his efforts on adapting a Christian worléhaewthe
philosophical understanding of the day which emphasized the incarnation of God in

Christ (Fyock, 2008; Sire, 2004a)

Abraham Kuyper

Another important figure in the formation of Christian worldview thinking was
Dutch journalist, politician, educator, and theologian Abraham Kuyper (1837-1920). A
contemporary of Orr, Kuyper extended Orr’s approach by presenting Calvinist
Christianity as an all-embracing, systematic, comprehensive life aridwew. Kuyper
was the first to formulate the principle of common grace in the context ofoanfet
worldview. More importantly, Kuyper believed that God continually influenced fine li
of believers, and daily events could show his workings (Kuyper, 1998). Kuyper, like Orr
appropriated the term and redefined their worldview in light of Calvinist Glrist
(Naugle, 2002).

In 1889, Kuyper delivered a series of six lectures on Calvinism, in which he
asserted that every worldview must address man’s three relationships: to Gibert
men, and to the world (Sire, 2004a). These relationships existed in reality, not just
philosophically. “At every moment of our existence, our entire spiritual l#fis ia God
Himself” (Kuyper, 2001, p. 14). Sire suggested that “one cannot get more ceaiiste
ontological, than that” (p. 41).

Kuyper’s (2001) primary concern was how the application of the individual
believer’s biblical Christian worldview affected an entire culture. gh&a(2002)

summarized Kuyper’s legacy in worldview development as follows:
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First is the idea that God’s redemptive grace restores nature; that/tteosa
achieved by Jesus Christ is cosmic in scope and entails the renewal of everything
in creation to its original divine purpose. Second is the assertion that God is
sovereign and has ordered the universe and all aspects of life within it by his law
and word (sphere sovereignty), thereby giving each thing its particulaitygden
preserving the wondrous diversity of creation, and preventing the usurpation of
one sphere of existence over another. Third is the wholehearted affirmation of the
cultural mandate in the opening chapters of Genesis, demonstrating that God
intends the progressive development of the creation in history as a fundamental
human occupation to God’s glory as for the benefit of mankind. Finally, there is
the concept of the spiritual antithesis; namely that the human race is divided
distinctly between believers who acknowledge the redemption and kingship of
Jesus Christ, and unbelievers who do not, with the concomitant implications of

both life orientations across the whole spectrum of human existence. (pp. 22-23)

Herman Dooyeweerd

Extending the Kuyperian tradition of worldview understanding at the Free
University of Amsterdam was professor of jurisprudence Herman Dooye\({#&R96-
1977), who wrote extensively in the fields of law, political theory, and philosophy.
Dooyeweerd’s Christian worldview was derived not from human thought itself,doat fr
God's revealed purposes: Creation, the Fall into Sin, and Redemption in Christ. He
posited that theory and practice was a product of the will, not the intellect; ofatte he
not the head. He wrote, “Religion is no longer subsumed within the bounds of reason,

but reason is subsumed within the bounds of religion, as all of life is” (Naugle, 2002, p.
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27). He suggested the key to understanding all of life is in understanding “tve wioti
creation, fall, and redemption of Jesus Christ in the communion of the Holy Ghost” (p.
28). Sire (2004a) wrote that Dooyeweerd’s worldviews were not philosophic system
but rather pre-theoretical commitments that are in direct contact, not so ntba¢hewi

mind, as with the heart, with experience, and with life as lived.

Francis Schaeffer

Schaeffer’'s (1981) work was instrumental in promoting the understanding of
Christianity as not simply a religion, but as a complete world and life view efiftirts
stimulated interest in formulating and cultivating “a comprehensive, sgtem
understanding of biblical Christianity with all its concomitant personal |&ctelal, and
cultural implications into a coherent Christian world and life view” (Naug@e2, p. 31).
Greatly influenced by Kuyper, Schaeffer (1981) affirmed that all individopérate from
some worldview. IrHow Should We Then Live? The Rise and Decline of Western
Thought and Culturg(1976), Schaeffer stated that “people function on the basis of their
worldview...the problem is having, and then acting upon, the right worldview—the
worldview which gives men and women the truth of what is” (p. 254).

Worldview to People’s Actions

This study relates worldview to people’s actions. Therefore, this rese#irch
proffer a definition of worldview that focuses on a person’s belief about the universe and
his or her role in it.
Love

In the opinion of Halstead (2005), much of the construct of worldview revolves

around the issue of love, and its many manifestations. In his article “Teablowig a
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Love,” Halstead conducted research involving children ages nine and ten, and concluded,
“...Love features extensively in their discussions and appears centralrto thei
worldviews...” (p. 1). He further explored how children connected the construct of love
with their understanding of their relationships with others. His work identifiedds\se

vital component of worldview but failed to connect worldview with individual actions.

From his writing, it became clear that his own worldview tended to lean toward
humanism. This tendency was clearly communicated in his writing wherein he adivocat
that the values the individual determines are those that are relevant. He alstesligge

that educators needed to take an active role in teaching and discussing love dnd sexua
relationships, from an individual perspective and through alternate perspectives

(Halstead).

Transactional
In contrast to Halstead’s positions, R.A. Shahjahan tells the following pratracte
but poignant anecdote:
It was mid-August and | was in Bangladesh, showing photographs of my travels
through Germany and France to my Dada Bhai (male grandparent in Bengali).
My Dada Bhai peered curiously at the photographs. After looking through most
of them, he looked at me and asked: ‘What religion do the people of this land
follow?’ At first | was going to say Christianity, but then | recdliaost Germans
and French were secular atheist or agnostics (or the ones | met on my trip), so
replied ‘They don’t have a religion, they don't believe in God Dada Bhai.” My
Dada Bhai, after listening to my response, was shocked and looked puzzled.

After collecting his thoughts he asked: ‘Well, then, how do they explain how the
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rain falls from the sky, or how the plants grow from the land, if it was not for the
existence of God.” As | listened to him, | explained to him that those phenomena
of rain and agriculture were explained through a different religioectall
‘Science.” Three years later, | still could not get over the converdatiaa with
my Dada Bhai. My Dada Bhai, an elderly man from rural Bangladesh, could not
see a world in which there was no sense of meaning or purpose without a divine
reality. He could not comprehend a mechanistic world where everything was
determined by the laws of physics and everything around us was just dead or
living matter. In his worldview, humans were not merely social or material
beings separate from the universe, but rather spiritual beings and a sinall par
the universe. (Shahjahan, 2005)

The story shows that worldview is more about a transactional view of rdditylénd,

1999, p. 59). In his article, Shahjahan (2005) aptly described that spirituality as a

component of worldview is muzzled in most institutions of higher education. Heealssert

that this is not only unfair but is also unwise from the standpoint of unbiased research.

Spiritual

Throughout the literature, a clear demarcation becomes evident in the use and
understanding of the termorldview Many scholars have incorporated spirituality into
their discussions (Anderson, 2006; Buck, Baldwin, & Schwartz, 2005; Cloninger, 2006;
Deckard, 2004; Foster, 2006; Gormas, 2005; Kanitz, 2005; Shahjahan, 2005; Saporta,
2004; Wineland, 2005).

Some scholars who discussed SFR seemed to view these metaphysicakelement

in a neutral way. They made no value comment with respect to the effectstabbpyiri
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on worldview but simply indicated that there is a connection (Halstead, 2005;.efste
2005; McKitrick, 2005). A few articles made no mention of SFR rather in most of those
articles the authors either implied or openly asserted that they weredalghe
evolutionary, humanist, or atheist theories or a combination of these (Bramble, 2005;
Ramos, 2005; Reisetter et al., 2004; Storksdieck, Ellenbogen, & Heimlich, 2005; Yorks,
2005).
Several authors recognized SFR connections to a person’s worldview that blended
a belief in a God along with one or more humanist philosophies (Halstead, 2005; Jurin &
Hutchinson, 2005; Lefstein, 2005; Ramos, 2005). While Halstead (2005), Jurin and
Hutchinson (2005), and Ramos (2005) recognized a connection between worldview and
spirituality, faith, and religion, no moral value to the connection was applied. aspnt
Lefstein (2005) asserted that:
Instrumental rationality has its roots in Enlightenment Faith in Reason, and
envisions the progress of Science into all human affairs. Thus, proponents or
“instrumentalists” believe the rational methods that have so rapidly advanced
technological endeavors; such as communications, medicine, warfare,
transportation, and agriculture, will lead to the similar rationalization of other
areas of society and culture, including politics, art, management, religioantw
education. (p. 335)
Lefstein’s position illustrates a subset of two basic lines of thought of wondvie
which includes viewing the world from a perspective that allows the existéace
creator, yet still looks for answers based on theories of evolution and reabiédsd by

the minds of humans. In his worldview there are no absolutes; everythingiiertat
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the belief system of each individual. This perspective was also held by sawbi@s on

the subject of worldview (Halstead, 2005; Jurin & Hutchinson, 2005; Lefstein, 2005).

Binary Rule

Because viewing God in a neutral way would achieve the same result as denying
Him, we can apply a straightforward binary rule for division of thought on the $ulbjec
worldview and its use in contemporary society. Applying this rule would idemtyfy a
individual as either biblical theist or not based on whether or not he or she beli¢ves tha
one God has infinite power. This approach can also simplify the categorization of
positions, but it is not as useful as categorizing these positions along a spectrum.

Two divisions of thought can be applied as a result of the investigation of the term
worldview The first is a view, which recognizes the existence of God and ascribes
complete power over everything in reality to Him. The second is a view, whiclomay
may not allow the existence of a god but ascribes less than all power to thatigod a

reserves varying levels of power for the human mind.

Reality

Bramble’s (2005) worldview focused on caring as much for things and animals as
for humans. He asserted that science and scientific methods held the ansers t
human problems. The second subset of Lefstein’s (2005) position was espoused by
Bramble; the worldview is not connected with a god or creator, but the worldview
ascribed reality to the observable, objectively provable information gainegeatable
experiments. Although Bramble’s opinion falls short of openly denying a concept of
reality based on faith, the following statement gives a glimpse of herguoaiti

worldview:
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We all seek patterns of order and meaning in the world around us. We develop

our worldviews from our observations, both direct and indirect. When our

observations do not mesh with our explanations, we can either ignore the

observations or re-examine the explanations as we continue to build our

worldviews. (Bramble, 2005, p. 56)

Worldview in Education

The literature shows that targeted training can help in the identificatiorvand e
alteration of an individual’s worldview. In Meyer’s (2003) comparative analysiseof
factors contributing to the biblical worldview of students enrolled in a Christteoosc
several important statements were identified as important. Meyer dowtgtermine if
length of enroliment, faith commitment, church involvement, and faith commitment and
support of family contributed to worldview beliefs of students of high school juniors
enrolled in a Christian school.

Meyer (2003) concluded that “the strength and consistency of a bibliaati@r
worldview in most cases may not necessarily increase with longer periods ¢hentol
in a Christian school” (p. 167). Interestingly, Meyer found that additional fatiats t
related to personal faith and family background did show statistically seymific
relationships with his worldview statements. Meyer found “personal faith
commitment...along with personal involvement and commitment level to a local church”
(p- 174) showed the greatest significance in formulation of a biblical Chnstddview
in students (Meyer).

Within the pluralistic public school context, Valk (2007) found that these schools

grounded moral decision making in worldviews, which encouraged students to increase
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their understanding of worldviews in general. He also argued that no one worldview
should dominate public schools but should be open to all in a society with plural
perspectives. However, Hansson and Redfors’s (2007) study addressed upperyeconda
students’ views of whether it is possible to combine a scientific view of thersaiwgth
a religious conviction and their views of miracles. The authors found that it wasozomm
for the students to associate scientism with physics. Their study lookedcslgcit
how the students explained the views they associated with physics and found éhat thes
views were for many of the students intertwined with other views, that in thenttude
views, were part of the worldview of physics (Hansson & Redfors). While they
concluded that many students associated scientism with physics, theimnocaasdehe
consequences for the teaching and learning of science.

Gibson (2004) identified four levels of Christian spiritual maturity, with the aim
of challenging Christian communities to foster an environment wherein a
postconventional level of spiritual maturity could be reached. The levels iddriifi
Gibson included (a) accommodation to God's law, (b) respect for and obedience to God's
law, (c) principle-centered commitment to a Christian worldview, and (d) kingdom-
centered commitment to God's glory (Gibson). According to Gibson, these levels, whi
are grounded in the theory of moral reasoning, provide an understanding of Christian
spiritual development and maturity.

This type of Christian spiritual maturity was evident in the faith-basedlsoci
service organizations under the influence of government funding. Vanderwoerd (2004)
found that the anticipated adaptation of secular institutional practices witld tega

government influence did not occur as both organizations showed convincingly that their



32

faith traditions and values were entrenched throughout their organizations. Crippen
(1992) criticized Frank J. Lechner’s secularization thesis, which claimed tha
transcendentally anchored worldviews lose their social and cultural inflasreceesult
of rationalization, and the secularizing impact of Christianity itselfh@dlgh Crippen’s
critigue was less than persuasive, these findings promote the notion that swomgly f
Christian worldviews will not be vulnerable to secularization and that teachers i
Christian education institutions with strong biblical worldviews should be able to
transmit their worldviews to students successfully.

However, one of the main pillars of education—apart from the educators, the
students and the administrative building—is the support and conviction of students’
parents. Thomas and Henry’s (1985) study showed the National Council of Family
Relations’ (NCFR) intention to advance the study of religion and the family;vsowe
they noted that the shift from the philosophical/theological to the scientificdies
parameters evident in the social sciences was built on scientific rathéinelosogical
worldviews. This could be explained by Beck’s (2004) work on religious defensiveness,
wherein he examines the differences between defensive and existdiiadrbeand their
desire to preserve the integrity of their worldviews.

Defensive religion is deployed to avoid or minimize existential predicament
(e.g., death, meaninglessness). William James (1902, 1958, as cited in Beck, 2006)
characterized this as a faith commitment devoted to producing happy, peaceful thoughts
a faith of positivity and optimism. Given the primary role of existential ssova in this
mode of faith, Freud’s concerns about religion, wherein his diagnosis of religiongsnot

are purely wishful thinking, might ring true for these believers. In other wordsnargr
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motive in this type of faith is the production of existential solace, comfort, and
consolation (James, as cited in Beck).

Existential believers, in contrast, possess faith but accept the fact thas faot
knowledge or certainty. Kierkegaard (1843, 1986, as cited in Beck, 2006) described this
type of faith as a “leap” undertaken with “fear and trembling.” This “biemg” is simply
the consequence of not allowing faith to drift into a form of knowledge. As such, doubt
remains a constant companion along the faith journey. Given this faith conbgurati
where no guarantees are attached to faith, the existential predicameatiofamains
present and unrepressed.

Beck (2004) argued that “defensive believers” tended to adopt theological
configurations mainly aimed at producing existential solace and consolation.
Consequently, one of Beck's (2004) contentions was that defensive believers would
display in-group bias in order to preserve the integrity of their worldview. oBrast,
“existential believers,” because of their existential engagemenéxgected to display
less in-group bias. Therefore, to reap the benefits of theological comfortjidie be
system must be uncritically accepted and defended. Thus, out-group members (those
who undermine the worldview of the subject), as a source of external critiqueeaed
with some suspicion (relative to in-group members, those who support the worldview of
the subject).

Results showed that defensive participants rated out-group members as less
intelligent, less honest, and more hypocritical than the in-group. Judgments obwut-gr

members such as these may alleviate the defensive believer of the oblgéstant
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carefully to possible out-group critique. Thus, the belief system, and the exgistenti
comfort it provides, remains unchallenged and safely protected (Beck, 2006).

Using these divisions of worldview, researchers have determined that it is
possible to define a spectrum along which individuals will fall with respect to thei
worldview. Placing individuals along that spectrum can be done by assessing their
worldviews based on a carefully selected set of questions about how they view common
aspects of human relationships and the environment in which they live (Deckard, 2004).

Education as a Mission

In many studies on the philosophies, researchers contended that the worldview
relative to a person’s intentions to serve in mission service may not ndgasgam that
their intentions are associated in mission volunteering. However, Newbigin (1995)
asserted the connection of educational practice to personal endowment to Christ.
Newbigin considered the possible implications for educational practice of enmgsioni
education as cross-cultural Christian mission and it is manifested in the conthett
mission understands Christ as the measure of all things. Thus, the mission $exrvice o
volunteer in education readily submits all agendas to the teacher, students, and the school
in respect of Christ’s reign.

Newbigin (1995) exemplified his beliefs on education as a mission by considering
that the intellect and capacity of an educator is a gift from God. Heexbeat the
acceptance in the deliberation of viewing the witness of the church in relatioihte all
gifts that God has bestowed upon humankind clearly implies that God's manifoldegifts ar

given to all humankind. In his perspectives, the declaration of the true meaning of these
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gifts to the church is part of His plan for the fullness of time of an individual feinger
and caring for others.

Education is relatively a concern and responsibility of all Christianthoédh
moral education is commonly associated to the church minister and leaders,iNewbig
(1995) argued that the mystery of the Gospel should not be entrusted to the church
leadership alone. The Church however should still be taking charge of the ehdnge
interchange of the spiritual commerce of humanity. In condensing treggEmsibilities,
education can facilitate this declaration and exchange of gifts congidleeinruth that
all things belong to God in Jesus Christ. As Christians’ faith takes on the mission of
teaching, they assume considerable risks of acting as facilitatqsitafed commerce
between God and humankind. In particular, temptation risks may occur as Christians
have inherited distinct weaknesses along with distinct strengths. Téleséhen affect
the mission work of an educator. Thus to resist temptations, a good foundation of right
theology is necessary for all Christian educators serving as missionrsvorke

Work (2007) pointed out that missionary work involves interpersonal exchange
leading to spiritual union rather than aggregation for efficiency. Missionaiy w
facilitates personal comprehension. This is true to the belief of Newbigin (M2@%5)he
asserted that mission is not only church extension but also an action in which the Holy
Spirit does new things that brings into being new obedience resulting from soagler
comprehension.

Further, more than learning, missionary work is about teaching, receiving, and
giving. Nevertheless, it is not just Christian educators or teachersgodmeiho by

themselves manifest God’s reign. Since Jesus is believed to reign in @veayi@nal
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forum, it is an opportunity for observers and participants for that matter ermite
signs of reign and eventually describe them and respond accordingly. Moreover,
envisioning education as mission is not just a management fad but it is an active
manifestation of the task God has given to His people. It does not entail aspiesi
what an individual wishes to happen but rather talks about realities (Work, 2007).

Education as a mission therefore requires the development of a Christian mind,
the ability to perceive, judge, or discern calmly and impartially and ligseatery core
of discipleship. (Howell, 2004) Bediako (2001) pointed out that engaging in mission is
deemed to be a way of gaining insights and helps the individuals who apply themselves
to such service in understanding the Gospel. Knowledge is experience and without such
experience, knowledge of faith may be shallow. The engagement in mission aattvice
God will lead to a significant revision of one’s own understanding (Bediako).

This argument is well supported by Howell (2004) when he emphasized that using
one’s mind for educational mission, ministry, and service gives a peksptai God
uses one’s knowledge, learning, and willingness to accomplish His tasks. Howell (2004)
stated that God wants to develop in His servants the ongoing practice of aigtihati
minds of the mission educators for His glory. God desires in his servants a miisd that
discerning, gentle and passionate, and prepared to take upon himself conditionrhat see
to be uncomfortable but that God affirms. In addition, cultivating good relationships with
people who have vastly different levels of education are to be developed in this
perspective. Hence, facing an intense period of learning in educational missions is

evidently expected such that mission service involves learning.
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In a study by Yahya (1998), the notion that education mission is learning was
explored. Yahya studied Christian educators who introduced Western Educatiomin llor
Township, Nigeria. However, they initially faced the nature of resistdrnbe people
due to the intensification of humanitarian concerns at the end of the period of daye tra
a tragic event in modern history but one which opened up much of West Africa to active
missionary work. Consequently, by the 1840s, various missionary denominations had
penetrated the Yorubaland and challenged the old order with the introduction of new
ideas and ways of life (Yahya). Throughout the period of the 19th century, Christian
missionaries took several steps to build their mission stations within llorin Tigwns
Sadly, anti-intellectualism that was enshrined into the missionary eolgldlystem was
one of the major problems. Many of the foreign missions refused to promote education
above the primary school level. Not only was that, the missionaries’ effortsiesen
the modicum of education were modest. They were not interested in promoting
secondary education, which from their proselytization perspectives wagiogisedind
was very likely to turn the followers into materialistic and intellecyuattogant group of
people.

In other words, earlier resistance to Christianity by the Muslims im Neas due
to the reason that Illorin Muslims were concerned for their children who would be
exposed to Christianity and they only wanted them to acquire Islamic educé#tien ra
than Western education. Gradually, however, when the realities of the situation dawned
on them that they had to provide secular education to their children in addition to the
religious education, their attitude changed and they started sendinghiltggrcto

schools where they could acquire Western education in addition to Islamicieducat
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Furthermore, considerations of ease and even apathy brought about a preference fo
government sponsored school rather than mission schools. Thus, the bulk of children who
were going to mission schools were the children of Christian residentsim More
importantly, until the close of colonial rule, missionaries’ education efforairged

restricted to the primary level of education (Yahya, 1998).

The documentary research of Yahya (1998) evidently provided empirical
evidence on the philosophical realms of education as mission. However, in reesnt tim
there are new forms of educational research that play an ever-incrnedsimgshaping
the forms of the content of education as a mission (Kallaway, 2009). The goal of the
mission churches was to attempt to meet with the increasing demand for schooling.
Church and state gradually expanded their cooperation in covering the costs obaducati
costs which outstripped the resources of the missions, and together they were able to
meet the demand for mass education, but as a consequence the state required that
education be linked to nationalist demands for political and economic rights.

Kallaway (2009) highlights that leaders of the International Missionary Counci

recognized the importance of providing education as an essential element ohissi

cites that In IRM pre-conference edition (1927) William Patton, the AstsoBlecretary

of the International Missionary Council made the follow challenge to the niehipe
[Education] is not only a matter of the school and the teacher but also of the
home and the preacher. Religious education, its principles and practices, relate
not only to the school, but also to the whole future of evangelistic work. The
growth of the science of education offers the missionary movement a weapon of

great power and one whose potency is not yet fully understood. Along with this
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challenge to the Christian educator to avail himself more adequately of the

resource of modern psychological study goes the other challenge that comes from

without, from the growing national systems of education, creating, whether by

difficult regulations or by heavy competition, situations in which it is vitally

necessary either to define with great clearness our purpose in religiousaduca

or cease to play any important and distinctive part within those systems. (p. 236)

Religious education likewise relates not only to the mission school but also to the
whole future of the evangelistic work. Moreover, it was increasinglygrazed that
education in the broader sense was a vital component of the mission works. Kallaway
(2009) also pointed out the great need for missionaries and mission educators to be
equipped for the wider tasks of mission education and that the church would take its
responsibilities to include a concern for health, education, and living conditions,
economic empowerment and the civil welfare of the community. This will takegadact
steps to make the learning environment a place in which it is more possible to fw the
Christian life. On the other hand, Hocking (1932) suggested that the purpose of
educational missions should be primarily educational, not evangelization, and that
teachers and administrators should be chosen with this standard view. Thersefecti
mission teachers should be based on their personal faith, demonstrated commitment to
service and competency as a teacher.

Theology, according to Tennent (2007) is the attempt to understand the biblical
revelation within the framework of a particular historical and culturalnggettin his
Theology in the context of world Christianifiimothy Tennent (2007) addressed two

contemporary realities that have been coming into increasingly claas ifio recent
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times First according to Tennent is that the center of gravity for Christianitgtwhi
shifted into the South of the majority world. Next are the non-Christian worldoredig
which are part of the everyday context for most Christians. Theseaaliply that to
the “Majority World Christian” theology needs to “be heard as part of the noouede
of theological study in the West” (Tennent, 2007)

In addition, theological issues arising from the encounter with non-Christian
religions need to be part of Christian theological reflection. In this book, eighicelas
doctrines of systematic theology are presented which include God, revelatianityym
Christ, salvation, Holy Spirit, church, and last things. Here, it demonstrates how to do
theology in the way he recommends. Hence, it provides an excellent guide fongestori
the natural connection between missiology theology, and education in today’s world.
Thus, understanding the connection of these constructs will enable the misdensteac
to effectively deliver education integrated with Christian faith.

Measuring Worldview

It is difficult to quantify spirituality. Therefore, the Nehemiah Inséthas
established the Politics, Economics, Education, Religion, and Social Issué3JPEE
survey. The survey is an attempt to quantify religious belief on a continuum fratarsec
humanism to biblical literalism.

PEERS Survey Instrument

The PEERS worldview survey was developed and written using the ideas and
convictions from biblical worldview scholars and secular humanist scholars. The
Humanist Manifesto, published in 1933, became a basis of the humanist worldview

statements included in the PEERS survey, and the Bible became the basis of its
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statements reflecting a biblical Christian worldview. The latestorersas finalized by
the Nehemiah Institute in 2003. Each of the statements is written from one of the two
diametrically opposed worldviews.

The 70-item PEERS survey (Nehemiah Institute, 2003) uses a 5-point lert-t
scale: Strongly Agree, Tend to Agree, Neutral, Tend to Disagree, and Strosagyde.
It interprets an individual’s worldview using a composite scale of score +1Q0Qp
with high scores indicating a traditional conservative Christian philosophy.stowes
indicate a liberal, secular humanist philosophy. The Nehemiah Institute hasldefine
“traditional conservative Christian philosophy” as based on the literapretation of
the Bible. The composite score places an individual respondent into one of four
worldview categories: biblical Theism (100-70), Moderate Christiafi@®y30), Secular
Humanism (29-0), or Socialism (<0). The descriptors for the composite scores are

presented in Table 1.
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Table 1

Nehemiah Institute Definition for the Composite Scores

Category PEERS Nehemiah Institute Definition
Score

Biblical 70-100 A firm understanding of issues from a scriptural perspective.

Theism Individual allows Scripture to guide reasoning regarding
ethical, moral, and legal issues of life. Truth of Scripture is
seen as absolute.

Moderate 30-69 A blended view of God as creator and ruler, however man is

Christian self-determining in the world. God is supreme in matters of
religion, but less of an influence on other life issues related to
government, economics, education, and social issues.

Secular 0-29 Man'’s reasoning ability is supreme. Humans have evolved to

Humanism the highest form of life with responsibility to ensure that
lower forms are not abused by man. The community are more
important than the individual. Ethics and truth are relative to
individuals in each generation.

Socialism <0 Mankind cannot prosper as individuals acting alone. Some
ruling authority is necessary to ensure fairness and harmony.
That authority is the state and is run by society’s elite.
Decisions by the elite are made based on what is good for all.

Furthermore, the PEERS survey measures subcategory scores for politics,
economics, education, religion, and social issues. In the past 20 years, over 20,000
people have taken the PEERS survey. Itis a valid and reliable worldview assiessm
instrument in educational research (Smithwick, 2002). It has also been usedsimgsses
worldview training programs by numerous Christian educational and ministry
organizations.

Conclusion

The review of literature began with several definitions/ofldview originating
with Dilthey’s theories of naturalism, idealism of freedom and objectaksre. One of
the early theorists of worldview was Orr, whose Christian worldview conceptonaed

using theological terms, such as God, human beings, sin, redemption, and human destiny.
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Kuyper, who believed that God continually influenced the life of believers)etefiis
worldview along with Orr, in light of Calvinist Christianity. Dooyeweer@lristian
worldview was derived not from human thought itself but from God's revealed purposes:
Creation, the Fall, and Redemption in Christ. He posited that theory and practice was a
product of the will, not the intellect—of the heart, not the head.

The work of these early philosophers and theologians led to two schools of
thought: the biblical Christian worldview and the secular humanist worldview. Sire
(2004b) suggested that worldview was a set of presuppositions that people held about the
makeup of the world.

Among advocates of biblical Christianity, Schaeffer (1981) cultivated a
comprehensive, systematic understanding of biblical Christianity witts @bncomitant
personal, intellectual, and cultural implications into a coherent Christian wutltife
view. Nash (1992) proposed that a person’s worldview founded in philosophy should
focus on and be organized around an individual’s understanding of the nature of God,
reality, knowledge, morality, and man. The review of literature reddhlree branches
of philosophical study—metaphysics, epistemology, and axiology (Fyock, 200%, Gute
1997)—upon which Knight (1998) related the metaphysical and epistemological aspects
to a Christian worldview perspective as a faith choice made by individualsitteohio
a particular way of life. Furthermore, Sire (2004a) provided a consensus of warldvie
understanding, particularly from a biblical Christian perspective, witlgeg2002)
believing that a worldview based on Christian theism provided the only rational basis for

service to the Lord and in His church.
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In particular, from the biblical worldview perspective, Colson and Pearcey (1999)
asserted that the foundation of a true biblical Christian worldview was Geeélatien
in the Bible, wherein they were compelled to see Christianity as tea@mpassing
truth, not limited to only one component of life, a mere religious practice or observa
or even a salvation experience. Moreover, Pearcey (2004) believed a biblicah&hris
worldview based on God’s Word provides the foundational principles for integrating
every area of life. Several authors also recognized a SFR connection to a person’s
worldview that blended a belief in a God with one or more humanist philosophies
(Halstead, 2005; Jurin & Hutchinson, 2005; Lefstein, 2005; Ramos, 2005).

Halstead (2005) asserted that the construct of a worldview revolved around the
many manifestations of love; Shahjahan (2005) showed that worldview comprises a
transactional view of reality. The literature review presented one kiegwecognized
the existence of God, ascribing complete power over everything in reality tcaHthan
alternate view that might allow the existence of a god but ascribing lesalitipamver to
that god and reserving varying levels of power to the human mind. Bramble (2005)
inferred that the worldview is not connected with a god or creator, but rather that the
worldview ascribed reality to the observable, objectively provable informadiowed in
repeatable experiments

Meyer (2003) linked the biblical Christian worldview to personal faith, family
background, and personal involvement with and commitment to a local church. Gibson
(2004) identified four levels of Christian spirituality, culminating in a pastentional
level of spiritual maturity. Lastly, Valk (2007) found that pluralistic public school

grounded moral decision making in worldviews.
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However, it was from Beck's (2004) study of the characteristics deferesimasv
existential believers that we gain insight into the complexities regatidendevelopment
of worldview, whether based on religion or not. He characterized two groups, the in-
group, which supports the Christian worldview, and the out-group, which undermines it.
His study showed that while defensive believers displayed in-group bias in@rder t
preserve the integrity of their worldview, existential believers, due todhistential
engagement, predictably displayed less in-group bias and were regarded as less
intelligent, less honest, and more hypocritical. Beck pointed out that while these
judgments of existential believers may serve to alleviate the defensieedvali the
obligation to carefully listen to possible out-group critique, in order to reap thetsesfefi
theological comfort, the belief system must be uncritically accepted &endael (Beck).

The chapter also concluded the need to build the competency of educators in
delivering educational learning. Tennent (2007) asserted that theology in awetpde
competency of educators. Theology, according to Timothy Tennent (2007) itethetat
to understand the biblical revelation within the framework of a particular histamncl
cultural setting. Tennent added that in order to effectively translate exahgetssage,
theological issues arising from the encounter with non-Christian religiodsoée part
of Christian theological reflection.

The following chapter describes the methodology and research design of this
study, which will examine the worldview of prospective mission teachers who ar
attending teacher training courses at Christian colleges. Although sqyitsalifficult

to quantify, the Nehemiah Institute PEERS test will attempt to quantifyoes belief
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along a continuum from socialism to biblical literalism in order to define trlwiews

of the study participants.



a7

Chapter 3: Methodology

Introduction

This study quantitatively describes the worldview of students attendirgeteac
training courses at Christian colleges who intend to serve as missionrseadkang,
primarily, a quantitative approach the study answers two vital questiatiagdb the
effect of worldview on peoples actions. A gualitative supplement is added to provide a
fuller, more human dimension to the quantitative data and to answer a third research
guestion regarding propensity to volunteer for mission work. A phenomenological
approach was appropriate for the qualitative section and was used along witth conte
analysis to complete the qualitative research (Ary, 2006).

Existing literature shows very little has been done in the way of focussdm@tu
the problem of teacher attrition in mission schools. Those studies that have been done
looked at environmental factors including the effects of cultural differersmdation,
deprivation and other hardships that are often cited as reasons for discontinuing in
service. This study focused on the worldviews of teachers with the intent of
understanding how their worldview affects their commitment to serve agomis
teachers. The main effort was focused on quantitatively assessing tHdiriewmand
testing. This was done to determine if worldview scores on a standardized asgessm
survey are linked to willingness to serve as mission teachers. The purpose of the
gualitative supplement was to gain a deeper understanding of the personas f@ading
life experiences that the participants feel compel them to choose to ergiemmnsirvice.

The researcher emphasizes that the qualitative portion of this study is arsmigle the
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guantitative effort intended to provide detail and support to the information
gleaned from the survey data.

Although it is difficult to quantify spirituality, the Nehemiah Institute has
established the Politics, Economics, Education, Religion, and Social ISSiERIPE
survey in an attempt to quantify religious belief on a continuum from secular hamanis
to biblical literalism.

The survey results were compared between and among the different groups of
survey respondents to identify deeply held values that were shared by studentarwho pl
to enter mission work as teachers. The results compared the existing delteifor
groups of survey respondents to those who stated intent to enter mission teaching to
reveal similarities and differences based on the demographics of one’s @uicati
background such as whether one attended a public, private, or parochial school or was
home-schooled.

Research Design

This study used a quantitative correlational design to assess the relationshi
between a set of variables, meaning that groups are based on previously selected
conditions from the individuals that constitute those groups rather than those imposed by
the experimenter. A sample of students in teaching programs who expressstlimtere
entering mission programs was randomly selected from several Chrsteges. The
study focused on three groups of participants: the first group intended to teacham missi
schools, the second group believed they would do so someday, the third group did not
think they would ever teach in a mission school. These students were in their junior or

senior year, or were graduate students in education programs. The mean P&ERS s
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for these students was obtained and compared to the mean for those PEERS respondents
who were not interested in mission teaching service.

The purpose of this study was to explore the worldview of students attending
Christian colleges for teacher training. As such, qualitative data wieeted in the
form of semi-structured open-ended interviews of approximately 36% of the survey
respondents who were interested in mission teaching service. The qualitativescat
used to gain a deeper understanding of the beliefs and perceptions of Christiam missi
teacher volunteers.

Quantitative research is a deductive process that relies on defined variables,
hypotheses, and questions, in which the researcher begins with an abstract idea and us
measurement, observation, and the testing of theories to yield numerical result
(Creswell, 2005). Use of quantitative methods allowed the researcher to make
comparisons between and among variables and so was appropriate for the séutthesinc
study compared variables resulting from the PEERS scores of Christianr$emuthe
mission teachers. Use of quantitative method allows the formulation of geatoals
for a specific population (Patton, 2002). In the study, the PEERS survey results were
compared across groups of participants to reveal the association of each atittse pol
economics, education, religion, and social issues subscale scores among the groups of

respondents.

Assumptions
We assume the integrity and honesty of the participants and have no reason to

suspect that any of them would have a motive for subversion of this project.
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Normality: All 62 scores are normally distributed around the mean for the
dataset. This is both an assumption with regard to the subsets of the population and a
tested fact for the full dataset. This dataset is highly normal for @uevedy small
population

Homogeneity: This project did not involve a treatment and so homogeneity of
variance is assumed.

Independence: Since we assume the integrity of all participantsavasalsme
that there was no inappropriate contact between participants that wouldradfeatvey
data.

Evaluating a person’s worldview is inherently difficult. Therefore, qualéa
analysis is necessary to provide a deeper understanding of the participartgiema!
The qualitative aspect focused on the detail and depth of information received from a
relatively small population, providing a rich understanding of prospective misgsiar
teacher training courses at Christian colleges. Qualitative résedioovs an inductive
path, where the empirical data lead to the formation of the abstract ideasafN&0f7).
By using qualitative methodologies, the researcher is able to shed light on “the
multifaceted nature of human phenomenon” (Morrow, 2007, p. 211); therefore, the
gualitative approach was an appropriate method for the research.

The study sought a detailed understanding of the worldviews of students who
wish to enter mission service and to generalize elements of the datagaitth te@ the
differences between those who were and were not interested in missioa.servic
Therefore, a qualitative supplement was appropriate to add support to the quantitat

findings .
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In the qualitative section the data were analyzed to develop a more commeehens

understanding of the personal and philosophical foundations of people who intend to

teach in mission schools. Oral interviews were conducted using a pre-detkseting

open-ended questions that allowed each respondent freely to elaborate siogialper

insights and feelings. The interview questions are presented below.

8.

9.

Interview questions
Have you had a course in philosophy or worldview?
If yes, what was that course title?
How would you define the term worldview?
Do you have a personal philosophy for education?
Will you please share that philosophy with me?
How would you say that your worldview informs or affects your philosophy of
education?
Is there a special person or a particular event in your life that seymtifyc
impacted your life?
Did this person or event help to shape your current worldview?

Did this play a role in your decision to serve as a mission teacher?

10. Are there any influences from your primary and secondary education yduch

feel support your goal of being a mission teacher?

11. Are there any influences from your primary and secondary education yduch

feel hamper your goal of being a mission teacher?

12.1s there anything you would like to add about your reasons for being willing to

serve as a teacher at a mission school?
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Questions were asked in the order above. No limits of time or length of response

were placed on the interviewee for answering.
Qualitative Credibility and Dependability

These questions were vetted for face validity through Michael Currin, Ph.D. in
physics, and Daniel Smithwick, Director of the Nehemiah Institute. Cisran
professional Operations Research Statistical Analyst with over 25 gej@erience in
experimental design. Smithwick is the developer of the PEERS instrument.

Dependability of the research was established through the use of an audit trail.
The transcriptions of the interviews provided a record of the participants’ response
interview questions. In addition, copies of e-mails confirmed data gathered in
preparation for the personal interviews. Interview sessions were recutteddigital
voice recorder and transcribed for analysis. They were then read through fy identi
themes. Content analysis was then used to search for common themes and patterns that
emerged in these interviews. Themes were then grouped based on similarityeand gi
an alphabetical code. The codes were ranked and these rankings used to present the
themes in order of frequency of occurrence. Unique statements were éxXplore
meaning and in some cases quoted to convey the complexity of the response.

Researcher bias was controlled by use of the pre-selected set of questions, by
posing the questions in the same order to all persons interviewed, and by strict
interviewer discipline to ask only the planned question. Additionally, the researche
refrained from leading the respondent in any way or offering any formioghaftfon or

disagreement either verbally or non-verbally.
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Member checks were conducted by emailing the transcription of the voice
recording to respondents and allowing them to verify that the transcribedte&tavith
their intended meanings.

Interview candidate selection was done by use of PEERS demographic profile
codes. These codes allowed each survey respondent to self identify as elitigptawil
serve as a mission teacher or not. All who were willing were sent an invitation to
interview. Appropriateness of participants for interview was assured lnydtied of
initial contact. This was done by first contacting the schools where thealesess
conducted and having them forward the invitations to their actively enrolled students w
met the researcher’s criterion for participation. This ensured thatrsdnsinterviewed
were in fact juniors or seniors in a school of education or were graduate students in a
school of education. The researcher then screened the PEERS demographiopesfile ¢
to select only those participants who had self identified as being willingue asa
teacher in missions.

Restatement of Research Questions and Hypotheses

Because research questions help to provide focus for a study (Neuman, 2007), the
following questions were developed for this study:

RQ:. Will the test results show that the students in teacher preparation programs
who feel called to enter the Christian mission field have a worldview that is
significantly aligned more closely with biblical principles than othechea
groups?

RQ,. Is there a significant and positive correlation between the worldview of

mission teachers and propensity to volunteer for the field?
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RQs;. What do students who will be mission teachers consider as influential in their
decisions to commit for Christian mission profession?

From these research questions, the following hypotheses were developegtoptses
of the quantitative data analysis.

H1l,  Students from Christian colleges who plan to become mission teachers have
significant positive difference of PEERS test scores in all sub-scodds a
composite scores from those in other teacher groups.

H2,  There exists a positive relationship between the worldview of mission teache
and propensity to volunteer for the field.

Data Collection

The samples were obtained from teachers who intend to enter Christian missions
as teachers. Data were collected by administering the PEERS instranuemots,
seniors, or graduate students in teacher training programs at universitiege cchools
of education. The results were compared to existing data for other groups to reveal
similarities and differences.

The researcher also interviewed approximately 37% of survey respondents who
self identified as being willing to serve as mission teachers. This wasalonddrstand
concepts identified in the survey and identify the factors that relate to dhemiement
to enter Christian mission field as teachers. The interview was desigiheal st of
twelve pre-determined open-ended questions to allow interviewees to desenilmsin
experiences, goals, and motives. These interviews were analyzed, andltheves
presented as a composite of feelings and attitudes of the mission teaahezersl

According to the computer program G*Power, a sample size of 67 is necessary to
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conduct a t-test or ANOVA with the default critical level (alpha value) of .08lic s
power of .8, and an effect size of .3. Confidentiality of the data was obtained by gnsurin
that the data set would be deleted six months after the completion of survey. The data
were stored in a password-protected file while it was in possession of tasciesy.
The printed versions of the data were locked in a safe to be held for a minimum period of
three years following the completion of the study.

Instrumentation

The PEERS test is an online worldview survey developed by the Nehemiah
Institute. It is a Likert scale instrument which measures worldview andsepsuilts in
five subareas: Politics, Economics, Education, Religion, and Social Issues. Vée sur
has 70 questions and takes approximately 45 minutes to complete. The PEERS survey
reports on a person’s understanding of biblical principles and how he or she appées thos
principles.

The PEERS test has been used in many Christian high schools and some Christian
colleges to help students, faculty, and parents tailor curriculum to prepare stadents f
ministry. The survey is available for use as either a pretest or pdsttesaluating the
effectiveness of worldview courses. This test has been used in at leastdifigtoral
research projects and has proven to be useful for measuring Christian worldview and for
measuring changes in worldview (Fyock, 2008). The present project used only the

pretest assessment and compared the scores to two groups of teachers.
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Variables

Independent The independent variable is a dummy variable which was scored 1
for participants intending to teach in missions, 2 for those believing they nvay ser
someday and 3 for those believing they would never serve in a mission school.

Dependent The dependent variable is the PEERS worldview score of students
enrolled in education departments in Christian colleges.

Validity and Reliability

Validity for the PEERS survey was determined by consulting ten experts o
worldview to determine if the items on the survey accurately reflectedpates of
worldview. According to Ray (1995), six of the ten experts agreed that 93% or more of
the PEERS questions accurately reflected worldview, seven believed that 88#6sof
met did, and eight believed 66% of items did. Cronbach’s alpha, a widely-used
measurement of reliability, was .94, indicating strong reliability. B#iadata were
compiled for all five subscales by determining if the responses to the quebtoredsa
logical pattern. Politics had the strongest reliability of any of the aidswith an alpha
score of .8265, followed by education (.8201), economics (.7989), social issues (.7768),
and religion (.6475) (Ray, 1995). An alpha score of .7 or greater is solid, while an alpha
score of .8 is very good, indicating that religion is the only scale that is not notably
strong. (Ary, 2006)

Data Analysis

Three statistical tests were conducted to answer the research quefstitns

study. The first hypothesis was tested by finding the mean score fogthrges of

teachers. To compare students who intended to teach in mission schools and those who
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believed they would someday with other PEERS test-takers who were nattedare
this type of service, a one-way ANOVA was conducted. ANOVA yieldsia sahilar
to the t-test but is more versatile when working with mean scores for two ergmaps
as in this study. (Ary, 2006)

If the difference in PEERS scores was distinct, there would be sufficienhegide
to conclude that PEERS scores are higher in one group than the other. If the mission
teachers had a higher average score and the results of the ANOVA gvifieasit, there
would be evidence to conclude that mission teachers do tend to score higher than other
teachers on the PEERS within this sample. The ANOVA was followed by the
application of Tukey'ost hoaest. Tukey’s test allows the researcher to compare every
mean with every other mean while at the same time maintaining fam#yewisair-wise
error at a pre-determined rate (Howell,2008). The error rate wastpae-65 to
maintain consistency with the ANOVA results. Similarly, the second hygpisthas
assessed using Spearman’s rank correlation to demonstrate wheshen teigchers do
differ in propensity to volunteer.

In addition, content analysis was applied to the qualitative data to identify the
factors that relate to participants’ commitment to enter the Christisaiomigeneral
educator profession. The qualitative approach is better than the quantitative approach in
capturing the perceptions and experiences of the study participants (Gr28G&).
Therefore, a mixed-method approach was used to capture the required imiormati
needed to understand the worldviews of volunteer teachers and the factors thtt relate
their commitment to the Christian mission teaching profession. This requiredtin-de

and open-ended guestions and categorization of their responses into variables
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representing themes. These themes relate in some ways to the five meadred by the
PEERS test: Politics, Economics, Education, Religion, and Social issues. These
gualitative data were then presented to illustrate the personal feelingsegtipas by
frequency of occurrence among all other responses.
Summary

Chapter 3 explained the methodology used in this study. The quantitative
analysis supplemented by the qualitative support allows the researchertoige the
relationship between worldview as measured by the PEERS test and behavios iofterm
volunteering as a mission teacher. This chapter also discussed problems withcie sour
of the data, hypotheses, and information on data analysis and the variables used for the
study. Mission leaders are securing their positions by recruiting anhdgranissionaries
and people that they know support them; this includes academic teachers. Thitiresea
will help to determine if worldview surveys can be used to evaluate trainingapmegr

Chapter 4 describes results of the analysis and the findings of the study.
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Chapter 4: Results

The purpose of this study was to describe quantitatively and qualitatively the
worldview of prospective mission teachers who were enrolled in teachengramurses
at Christian colleges. The study used the PEERS survey to compare the sha®d val
among students who plan to enter mission work as teachers to those of teachers who said
they would not serve in missions. The researcher collected demographic irdarmati
about these students, explored their worldviews, and identified factors in theiodgci
to join the Christian mission as teachers. This chapter presents the residtswovey
and the qualitative composite description of each of the open-ended interview questions.

Conducting the Study

Approval to conduct research was granted by the Liberty Universityulinstial
review board (IRB) in December of 2009 (see appendix B). Following approval,
invitations were sent to 32 Christian colleges via email asking them to consider
participating in this research project (see appendix C). These invitatiomdadan
executive summary of the proposal and a copy of the IRB approval letterveloiehe
32 schools responded and asked for the complete proposal. Three schools agreed to
participate. Two of the schools inquired the possibility of sending out invitations tto thei
student bodies to participate in the research as samples for the study. Theinuaguiry
given a positive response by the researcher.. One school requested thatticbees
submit an IRB request along with the Liberty University IRB approvanh faar their
school. This was done and that school sent out the invitations to their students later that

same week. The three schools reported that they had sent invitations to apphpximate
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950 students total. From the schools that responded positively to the researchers
invitation, around 121 students were found who were willing to take the PEERS survey
and further give an interview if contacted. The survey was provided in an onlirgt form
and each respondent was given a code for accessing the survey site. Thatsumasy s
opened in three separate sessions which allowed respondents to take their surirey at the
convenience at any time. The sessions were open for three consecutive months of
January through March 2010. In this period, 62 students took the survey.

There were 49 survey respondents who indicated their willingness to serve as
mission teachers, and all of these were invited to give oral interviews. Of2Hese
agreed to provide an oral interview. Over a period of six weeks, 18 persons made and
kept appointments to interview.

The chapter is divided into two sections — quantitative and qualitative results - and

presents the results of the research questions:

RQ:. Will the test results show that the students in teacher preparation programs
who feel called to enter the Christian mission field have a worldview that is
more closely aligned with biblical principles than other teacher groups?

RQ.. Isthere a correlation between the worldview of mission teachers and
propensity to volunteer for the field?

RQs;. What do students who will be mission teachers consider as influential in their
decisions to commit for Christian mission profession?

The research questions were addressed following the data analysis methods
explained in chapter 3. For quantitative data, analyses were performed using ANOVA

and Spearman correlations. The demographics of the sample and descripsivesshag
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presented in the next section, followed by the results of the study acrogstttvedi
research questions. For qualitative data, analyses were performedamnerg enalysis
to identify the themes that emerged from the third research question.

Quantitative Results

Description of the Sample and Study Variables

The summary of demographic characteristics of the sample can be found in Table
2. Sixty-two participants were involved in the study. The majority of the pentits
attended public high schools (55%) and claimed they were raised in Christian homes
(84%). More participants wanted to be secondary (58%) than elementary levelgeacher
(42%). Most of the participants had less than ten years of Christian educatidarege
(81%). Among the participants, 79% had expressed an interest in teaching in a mission
school. See demographic characteristics of the sample Table 2.
Table 2

Demographic Characteristics of the Sample (n = 62)

Variable Frequency Percentage
High School

Christian 28 45.2

Public 34 54.8
Home

Christian 52 83.9

Non-Christian 10 16.1
Teacher Type

Elementary 26 41.9

Secondary 36 58.1
Christian School Experience

Less than 10 years 50 80.6

10 or more years 12 194
Mission Plans

Plan to teach in Christian mission school 13 21.0

Think I may teach in Christian mission school 34 54.8

Do not think I will ever work in Christian mission schooll5 24.2
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The mean scores for each worldview variable can be found in Table 3.
Table 3

Descriptive Statistics of Worldview Variables (n = 62)

Variable Mean SD
Politics 26.64 26.99
Economics 32.76 27.58
Education 30.92 30.19
Religion 59.42 29.58
Social Issues 47.65 30.93
Limited Government 20.06 35.25
Composite 39.48 23.98

The worldview with the highest score was Religion (mean = 5882, 29.58),
though the variability in worldview across participants seemed to be consiziesg a
specific areas of worldview. The average composite score was $4823.98) which
falls within the level of moderate Christianity, based on the Nehemiatutestriteria

(2003).

Response to Research Questions

Will the test results show that the students in teacher preparation pragnams
feel called to enter the Christian mission field as mission teachers awé&laiew that
is more closely aligned with plainly interpreted biblical principles thier teacher
groups?

In order to determine whether or not worldview varies across intention to enter
mission training, one-way ANOVAs were conducted to compare each worlderessa
intention to enter mission training. Tukey’s post hoc tests were conducted toideterm
differences across levels and are presented when significant. Intentgach at a

mission school was given an ordinal coding as follows:
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1. Plan to teach in Christian mission school.

2. Think I may teach in Christian mission school.

3. Do not think | will ever work in Christian mission school.

The results of the ANOVAs for each worldview are presented in Table 4.

Table 4

Group Differences in Worldview (n = 62)

Sum of Df Mean F Sig.
Squares Square

Politics Between Groups 16813.401 2 8406.701 17.966 .000*
Within Groups 27607.402 59 467.922
Total 44420.803 61

Economics Between Groups 19778.730 2 9889.365 21.908 .000*
Within Groups 26632.988 59 451.407
Total 46411.718 61

Education Between Groups 31560.026 2 15780.013 38.734 .000*
Within Groups 24036.287 59 407.395
Total 55596.313 61

Religion Between Groups 10171.320 2 5085.660 6.947 .002*
Within Groups 43193.821 59 732.099
Total 53365.142 61

Soc. Issues  Between Groups 26979.186 2 13489.593 25.356 .000*
Within Groups 31388.556 59 532.009
Total 58367.742 61

Lmt'd Gov. Between Groups 32861.768 2 16430.884 22.589 .000*
Within Groups 42915.974 59 727.389
Total 75777.742 61

Composite  Between Groups 20039.122 2 10019.561 39.294  .000*
Within Groups 15044.556 59 254.992
Total 35083.677 61

*p<.05

The findings indicate significant differences in each of worldviews across

intention to enter the Christian mission field. These findings support the hypotheses put

forth at the beginning of the study.

Politics. The specific group differences in politics worldview are presented in

Table 5.
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Table 5

Post-hoc Comparisons of Politics Worldview across Groups (n = 62)

Mission Plans N Subset for alpha =
0.05
1 2
1 15 -.76
2 34 31.39
3 13 45.82
Sig. 1.000 .130

The findings indicate that participants with some intention of teaching abmissi
schools had significantly higher mean politics worldview scores than did pantipa
with no intention of teaching at mission schools. There were no significant ddésren
between participants who were considering whether they should teachssi@mschool
in the future and those who were sure that they would be teaching at one.

Economics. Table 6 presents the specific group differences in economics
worldview. The findings indicate that participants with some intention of teaahing
mission schools had significantly higher mean economics worldview scores than did
participants with no such intention. There were no significant differencesdretw
participants who may teach at mission schools and those who were determined to teach a
mission schools.

Table 6

Post-hoc Comparisons of Economics Worldview across Groups (n = 62)

Mission Plans N Subset for alpha =
0.05
1 2
1 15 13
2 34 41.43
3 13 46.37
Sig. 1.000 773
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Education. The specific group differences in education worldview are presented
in Table 7.
Table 7

Post-hoc Comparisons of Education Worldview across Groups (n = 62)

Mission Plans N Subset for alpha = 0.05
1 2 3

1 15 -73

2 34 38.52

3 13 55.16

Sig. 1.000 1.000 1.000

The findings indicate that participants with some intention of teaching abmissi
schools had significantly higher mean education worldview scores than parsaiptmt
no such intention. There were also significant differences between parsoigammay
teach at mission schools and those determined to teach at mission schoolsaptstici
who planned to teach at mission schools had significantly higher education worldview
scores than those who were unsure at the time.

Religion. Table 8 presents the specific group differences in religion worldview.
Table 8

Post-hoc Comparisons of Religion Worldview across Groups (n = 62)

Mission Plans N Subset for alpha =
0.05
1 2
1 15 39.71
2 34 61.22 61.22
3 13 77.47
Sig. .058 .189
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The findings indicate that participants who were determined to teach at mission
schools had significantly higher religion worldview scores than did those who did not
intend to teach at mission schools. Notably, participants who were unsure if they would
teach at mission schools had significantly higher religion worldview scones tha
participants who were not planning to teach at mission schools,

Social issues.The specific group differences in social issues worldview are
presented in Table 9. The findings indicate that participants with some intention of
teaching at mission schools had significantly higher mean social issudsiewrscores
than participants with no intention of teaching at mission schools. The particidants
were determined to teach at mission schools had significantly higher dégelsial
issues worldview scores than did participants who were unsure.

Table 9

Post-hoc Comparisons of Social Issues Worldview across Groups (n = 62)

Mission Plans N Subset for alpha =
0.05
1 2
1 15 12.95
2 34 27.76
3 13 44.92
Sig. 1.000 .058

Limited government. According to Table 10, participants with some intention of
teaching at mission schools had significantly higher mean of limited govetrnme
worldview scores than participants with no intention of teaching at mission schools.
There were no significant differences between participants who mdydeaussion
schools and those determined to teach at mission schools.

Table 10
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Post-hoc Comparisons of Limited Government Worldview across Groups (n = 62)

Mission Plans N Subset for alpha =
0.05
1 2
1 15 -18.93
2 34 27.76
3 13 44.92
Sig. 1.000 .155

Composite worldview. The specific group differences in composite worldview
are presented in Table 11. Participants who are sure they will teachiahra@®ols
had significantly higher composite worldview scores than those who were stileunsur
Furthermore, participants with some intention of teaching at mission schsmwisaal
significantly higher mean composite worldview scores than participariiswwisuch
intention.

Table 11

Post-hoc Comparisons of Composite Worldview across Groups (n = 62)

Mission Plans N Subset for alpha = 0.05
1 2 3

1 15 .92

2 34 45.24

3 13 59.36

Sig. 1.000 1.000 1.000

Is there a correlation between the worldview of mission teachers dmpropensity to
volunteer for the field?

The relationship between propensity to volunteer for a mission school and
worldview among the teachers in training in the sample was assessedpesang&h
correlations. The propensity to volunteer was given ordinal coding as follows: 19 plan t

teach in Christian mission school; 2, think | may teach in Christian mission school; 3, do
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not think | will ever work in Christian mission school. The Spearman correlatiaixmat

is presented in Table 12. The findings indicate that all of worldview variables were

correlated with higher likelihood of teaching in Christian mission schodlsav

particularly high direct correlation between mission plans and composite warldvie

Scores.

Table 12

Correlations between Mission Plans and Worldview (n = 62)

Mission Plans

Politics Correlation Coefficient 594
Sig. (2-tailed) .000
N 62
Economics Correlation Coefficient 528
Sig. (2-tailed) .000
N 62
Education Correlation Coefficient 673
Sig. (2-tailed) .000
N 62
Religion Correlation Coefficient 470
Sig. (2-tailed) .000
N 62
Soc. Issues Correlation Coefficient 637
Sig. (2-tailed) .000
N 62
Lmt'd Gov. Correlation Coefficient 627
Sig. (2-tailed) .000
N 62
Composite Correlation Coefficient 729
Sig. (2-tailed) .000
N 62
** p< .01

Qualitative Results

Eighteen participants were interviewed to qualify the results of the sancey

assess factors that influence their decision to join Christian mission bhereadwelve
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guestions were put forward to the participants to gain a better understanding of thei
feelings and attitudes of the teachers who volunteer for the Christian missidas Ta
to 22 present the composite descriptions or prevalent themes of the participargiview
becoming Christian mission teachers. The participants quoted have been given
pseudonyms to preserve their privacy.
The participants were asked how they believed their philosophy of education will
make them effective in their mission work. The participants indicated thaexposure
to the field of worldview was through taking coursework in philosophy. They also
indicated that they had been exposed to mission work through church or short term
mission trips. This may imply a longstanding interest in volunteering for t@mris
missions. Four respondents stated that they had no formal exposure in philosophy yet
pointed that they received information through minor classes from the colleges.
Participant Carol said,
In multiple classes we’ve talked about them. For instance, in Introduction to
Education we’ve spent a good deal of time talking about different philosophies of
education. In my Bible classes | would definitely consider those to be cthases
talked about and dealt with having a worldview.
One respondent revealed that the Bible and other relevant texts provided good
information on philosophy. Table 13 shows the result for the entire group that was

tested.



70

Table 13

Formal Exposure to Philosophy of Education

# of % of
. . Participants to Participants to
Categorical Variable Offer this Offer this
Experience Experience
Took courses on the philosophy of education 14 78
No knowledge of the philosophy of education 3 17
Acquired informal education by reading Bible and 1 6

other philosophical sources

Halstead (2005) emphasized the importance of worldviews in the context of
Christian living where love and justice supersede secular happiness. @hristia
worldviews becomes necessary in education since educators transmit tlésrtbeli
students. As such, the participants were asked about how they defined worldview.
Twelve of the participants revealed that worldview is synonymous with theaf$ahd
perception of the world; seven described worldview as a lens of life. Melissélsai
would define [worldview] as the lens through which one views life and all of its
circumstances. It's the underlying belief which dictates my respoosiés as well.”

Two of the participants defined worldview as a system governing the society
while others described it as an attitude governing life, dominated by hmlieddigious-

based dogma. Table 14 shows the result.
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Table 14

Professional Views on Worldview

# of % of
. . Participants to Participants to
Categorical Variables Offer this Offer this
Experience Experience
Beliefs and perception of the world 12 52.2
Lens of life 7 30.4
A system governing the society 2 8.7
An attitude towards life 1 4.3
Religious-based dogma 1 4.3

The development of worldviews among students and teachers is seen as an
integral aspect concerning Christian spiritual maturity (Gibson, 2004; Meyer,.2003)
Eight of the participants reflected the same view and noted that teachatssted to
empower the students to Christian values through education. These students believed
that learning empowered them to discover God. Bediako (2004) pointed out that
education acquired in Christian missions is a way of gaining insights and helps in
understanding the Gospel. Knowledge is experience and without such experience,
knowledge of faith is shallow. Consequently, this leads to a significant revision of one’s
own understanding.

Howell (2004) also states that God wants to develop the ongoing practice of
cultivating the minds of the mission educators for His glory. A mind that is diagerni
gentle and passionate, and prepared to take itself things that seems to beualsemf
but God affirms. Envisioning education as mission is not just a management fad but it

describes the task God has given to His people. It does not entail aspirations@s wha
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individual wishes to happen but rather talks about realities. Consequently, a fgllavshi

established for a particular purpose (Work, 2007).

Participant Florence said,
As a Christian, | believe that the full reason for living is to glorify God. 4 wa
created for that purpose, and so, being a teacher gives me a unique opportunity to
glorify God and minister to my students. And my philosophy of education is that
| want my students to learn to have open minds so they can evaluate what they've
learned. | want to present them with a banquet of knowledge and ideas. | do not
expect them to absorb all that knowledge, but | want them to have access to it, and
| want them to learn that education is not just a way to get good jobs or prestige,
or just because it's the thing to do. | want my students to see that education is
another means to do what they were created to do, to glorify God. And | want
them to learn as Paul admonished the Corinthians, to take everything—
imagination and thought—captive to the obedience of God. So when they're
studying, they can learn to evaluate what they're studying, and to evaluate it
through Scripture and do as Paul said, take every imagination and thought captive
unto the obedience of God. So, they're studying to be obedient unto God. So my
philosophy of education is that | instill in my students that love for learning,
because in learning they can glorify God.
Although most of the participants had studied the philosophy of education, five of

the participants viewed it as a religious doctrine while four participants riaethe

information is based on religion but presented in philosophical manner. Table 15

presents the results.
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Table 15

Personal Views on Worldview

# of % of
. . Participants to Participants to
Categorical Variables Offer this Offer this
Experience Experience
Education for religious empowerment (or a
‘e 8 44
Christian duty)
Pure religious doctrine 5 28
Religious view based on philosophical perspectives 4 22
Existential determinism of faith 1 6

The participants were asked to associate the importance of philosophy to
education. Twelve of the participants believed that philosophy is purely a religious
doctrine indicating the importance of God in the affairs of men. Sherry assbttia
secular world with the inability of the people to acquire education on Christian
philosophy. Four of the participants revealed that the philosophy of educatiotsrtfiec
effectiveness of their teachers. Participant Carol described the imgoadfapisilosophy:

| would say it affects [my decision to become a mission teacher] in evgry wa

because it's through my worldview that | evaluate my methods and stradedies

my attitudes as I'm teaching my students. It's more than just preséméing
knowledge, but even presenting the knowledge aspect, | am going to tie it back
into my worldview, my lens, which, as a Christian is Scripture. Looking at
what’s going to be Christ-honoring, so everything | teach, the way | teadhat

that | am going to look at through my worldview, my perspective, and compare it

to Scripture.

This affirmed Nash’s (1992) idea of worldview that focused on interrelation of

education and faith as often discussed in theology and in written Scriptures. Agcordin
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to Tennent (2007), theology is the attempt to understand the biblical revelation within the
framework of a particular historical and cultural setting. Hence, tegqcbuolved in
organized understanding of the nature of God, reality, knowledge, morality, and about
human being as written in the scriptures. Tennent asserted that teachersrgltould t
provide the fundamental philosophical understanding of the world through education as
well as opportunities to clarify the relations of every human being to social and
metaphysical realities, including matters relating to faith in God.

In this context, four of the participants noted that philosophy of education is
interrelated to the concept and practice of religious beliefs and education.
Table 16 presents the results.
Table 16

Influences of Worldviews on Education

# of % of
. . Participants to Participants to
Categorical Variables Offer this Offer this
Experience Experience

Pure religious doctrine 12 60
Philosophical view applied to education 4 20
Worldview is interrelated to religious beliefs and 4 20
education

When asked about a life-changing event that they had experienced, the
participants cited varying yet interrelated sources of such an eventveloighe
participants claimed that people involved in their religion and faith were iniliémt
their lives; 11 participants revealed that their parents became part of thesmbces
developing their personal worldviews, which ultimately influenced their id&sio join

the mission service as volunteers. Patrick stated:
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| think the significant event, that's a tough thing to state. | grew up in ati@hris

home. I've been going to church since | was old enough to walk. | grew up in the

mindset that you are a Christian. | went through the motions of accepting Christ
but it didn’t play out into my worldview when | was in high school. It wasn’t

until about 10 years ago that my worldview actually made an appearance into my

interaction with my work and my colleagues and my friends and my family. A

that point it was clear to me at that point that my relationship with Christ had

become a real and living thing. It was that one thing that has really laidttew

path for everything that has happened since.

Ten of the participants indicated that they encountered life-angmeyents with
their teachers, friends, and other important people in their livesiltRgsesented in
Table 17.

Table 17

Life-changing Event

# of % of
. . Participants to Participants to
Categorical Variables Offer this Offer this
Experience Experience
Religion and faith 12 34
Parents 11 31
Teachers, Friends and Others 10 29
Wife/Spouse 1 3
Grandparents 1 3

These life-changing events as described by the interviewees reaybiesitive
changes. According to Table 18, nine of the participants indicated that these events

broadened their knowledge of the world specifically relating to faith in Gode \wixl
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claimed that they became religious as a result of these events. Puatrtibgsae offered

the similar sentiment:
I’'m not an educator by career. I'm a business guy who'’s trying to beaome
teacher, and so | don’t have a bachelor’s in education. And so, Hendrix’s work is
where | started, and | use that a lot as | study the secular education work. |
back to him because a lot of his stuff you can see it weaved into all the other
textbooks... So, I'm much more confident today in my approach, perhaps people
would say arrogant. | know what the truth is. Therefore, | can speak with
confidence to these subjects.

Table 18

Effect of Life-changing Event on Worldview

# of % of
. . Participants to Participants to
Categorical Variables Offer this Offer this
Experience Experience

Broadened knowledge 9 50
Become religious 6 33
Become engaged in Church activities 1 6
Changed character 1 6
Affirmed presence of influence 1 6

The majority of the participants indicated that their knowledge was broadened by
their experiences from the people around them. Table 19 presents the signifexrafeff
these life-changing events to the participants’ teaching profession. Rive of
participants stated that it deepened their faith as a Christian teachelre@aaled, “I
definitely think so. Just seeing the impacts of a Christian teaching, &hrgbdrk on

children from Christian families, that definitely impacted me.”
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Table 19

Influence of Life-changing Event on Profession

# of % of
. . Participants to Participants to
Categorical Variables Offer this Offer this
Experience Experience

Deepened faith as Christian teacher 5 29
Improved classroom instruction 1 6
Model for teaching 2 12
Became disciplined as teacher 2 12
Became goal oriented 3 18
Became stronger as a person 1 6
Encouraged to learn more 1 6
Volunteerism 1 6
Broadened knowledge 1 6

Table 20 reveals that primary and secondary education significantly inftbence
the participants’ teaching.
Table 20

Influence of Primary and Secondary Education on Profession

# of % of
. . Participants to Participants to
Categorical Variables Offer this Offer this
Experience Experience

Becoming a better teacher 3 19
Engaged in more activities 3 19
Deepening of faith 2 13
Positive examples 1 6
Absolute truth 1 6
Values of temperance 1 6
Preference for excellence 1 6
Becoming goal-oriented 1 6

Self-confidence 1 6
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The participants asserted that becoming a better teacher and engaging in mor
activities resulted from the influence of their primary and secondary eoluc&ecky
explained,

| was homeschooled, except for grade four and the university. But | feel
growing up in a Christian home, my dad, being a pastor, and being involved with

Christian schools even when | wasn’t in them helped me to see, get a good base

from the Bible, and getting a good base of knowing how mission schools work.

Growing up in the primary and secondary years, | did have different

opportunities, and that sort of helped me better prepare to be a mission teacher.

Table 21 shows that nine participants mentioned no particular events that
hindered their desire to enter Christian mission teaching. However, two of the
participants revealed that the non-Christian practices and their famayjgity to afford
private Christian schools were identified as impediments to Christian misgsiching.

Table 21

Influence of Primary and Secondary Education that Hinder Profession

# of % of
. . Participants to Participants to
Categorical Variables Offer this Offer this
Experience Experience

None 9 50
Non-Christian practices 2 11
Low income 2 11
Knowledge overload 1 6
Limitations in Christian school 1 6
Limitation of Home-school 1 6
Critical teachers 1 6
Uncertainty 1 6
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When asked about motivational factors that influenced the participants’ decision
to enter Christian mission teaching, nine of the participants indicated that thei
commitment to education had been inspired by the teaching of Christ. Table 22 presents
this as well as other dominant themes expressed by participants.

Table 22

Motivation for Profession

# of % of
. . Participants to Participants to
Categorical Variables Offer this Offer this
Experience Experience

Inspired by the teaching of Christ 9 45
Influenced by parents 2 10
Ambition 1 5
Experiences as student teacher 1 5
Inspired by educators 3 15
Driven by social needs 3 15

Summary

This study examined the role of worldview in a person’s propensity to volunteer
to teach at Christian mission schools. Data were gathered on 62 participantBeising t
PEERS questionnaire (Nehemiah Institute, 2003) to determine their positions @s politi
economics, education, religion, social issues, limited government, composite weyldvie
and their propensity to volunteer to teach at Christian mission schools aftertigradua
Analyses were conducted using ANOVA and Spearman correlations.

The findings indicated that participants who intended to volunteer at mission
schools had significantly higher scores in all the types of worldview thagipartis
with no such intention. Furthermore, participants who were unsure that they wanted to

volunteer at mission schools had significantly higher worldview scores in pplitic



80

economics, education, social issues, limited government, and composite scores than
participants with no interest in volunteering at those schools. Betweengaarticivho
were unsure and participants who were sure of their mission plans, worldviewi@duca
scores and composite scores were significantly higher among particigentgene sure
they would work at mission schools. All of the worldview scores were highly and
directly correlated with propensity to volunteer. These findings support all the
hypotheses expressed at the outset of the present study.

The results of the study show that that PEERS survey instrument capturastrele
worldviews of the students and participants relative to their intention to volunteer in
Christian missions as teachers. As such the participants’ worldviewsdlaigaed to
the mission of the Church can significantly determine their propensity to volunteer in
mission work.

The quantitative result of the study is strongly supported by the participants
perceptions based on their experiences as their motivational influence totdonthe
Christian mission teaching profession. Findings suggest that most of the resperse
rooted in the respondents’ belief in God and the centrality of their Christiandditait
lives.

These quantitative and qualitative findings are discussed and synthesized in the

next chapter.
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Chapter 5: Implications, Recommendations and Conclusions

The first chapter of this study definearldviewand the impact of a person’s
worldview on his or her educational practices. It also underscored the importance o
Christian worldview, especially for those teachers practicing in t@mischools and
those entering the mission teaching practice. The second chapter disbassed t
definitions of the termwvorldview starting with an historical examination of worldviews.
The second chapter briefly described the PEERS survey, which was usedddlesses
worldviews of the participants and ended with a discussion of the effects of one’s
worldview on one’s vocational endeavors. Chapter three explained the methodology,
which used the PEERS survey for the quantitative portion and the interviews for the
gualitative portion of the analysis. The fourth chapter of the study discussedulke res
of the data analysis. This final chapter explains the theoretical imphsdiased on the
empirical data generated from the 62 participants who responded to the PEERS surve
and 18 participants who participated in the interviews. Lastly, this chaptenizéise
conclusions and recommendations.

Analysis of Research Questions and Hypotheses

A person’s worldview governs a person’s philosophy, actions, and his or her
relationship to the other members of society. A worldview stems from and isidhape
one’s environment (Moreland & Craig, 2003). In this sense, parenting style and parental
values influence the worldviews that children will carry into adulthood. Studies have
also found that children’s interests and their behavior are influenced by peegiern

they are emotionally attached. The attachment between teachers amtisspuds the
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teachers in the best position to affect students’ learning. Although the roleltdrnees
to instill knowledge, teachers can also engage students in learning worldimeavs.
Christian mission school it is therefore important to assess teachleles va ensure that
the worldview transmitted to students is a Christian one.

The transmission of knowledge and consequently worldviews of the symbiotic
relationship of teacher and students indicates that indeed education isoa missi
(Kallaway, 2009). And that being an education missionary, the content of education is
the primordial role of the educator. Hence, the transmission of worldviews to students is
a responsibility to God and mankind.

To meet the requirement of becoming a mission worker, several regearche
indicated the need to build good theological foundations in support with the personal
worldviews (Kallaway, 2009). In fact, mission education and the Church recognize the
need to widen and expand the focus of the evangelical work to include concern for health,
education, and living conditions, economic empowerment, and the civil welfare of the
community. True enough, education mission is about learning and sharing as well.
However, for the purpose of determining the likability of a person to volunteer and gain
opportunity to develop good foundation of theology, the Christian worldviews are an
indicative measure of determining effective and efficient mission teache

In evaluating Christian worldviews, this study posed three research questions
The first two research questions were answered on the basis of datadyftrergne
PEERS survey, which was administered to 62 prospective mission teaching volunteers
The PEERS survey is designed to examine students’ values and beliefs to determine

whether their values are consistent with those that mission leaderstdgsss on to
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students in mission schools. This survey instrument also allowed the researcher to
determine the propensity of the students enrolled in teacher training coursasiteesol
as mission teachers. Although the instrument had been effective in determining the
factors that influence students to volunteer, the results cannot predict eithectbes of
the volunteers deployed in the mission work or ensure that these volunteers will rema
mission teachers for an extended period of time.

RQ:. Will the test results show that the students in teacher preparation programs
who feel called to enter the Christian mission field as general education
teachers have a worldview that is more closely aligned with biblical plasci
than other teacher groups?

This research question was related to the first hypothesis gerferates study.

H1l,  Students from Christian colleges who plan to become mission teachers have
significant difference of PEERS test scores from those in other tegchugs.

This research question was answered by using an one-way ANOVA to compare
the mean scores of the respondents who are called to enter the Christian nelssam fi
teachers or believe that they will someday teach in a mission school andgtihvelssrgs
from the other teacher groups. Since the PEERS survey assesses the worldsiew of
respondents along a continuum ranging from traditional, conservative, Christian
philosophy to liberal, secular, humanist philosophy, it can be concluded that the higher
one’s score is, the more closely oriented one’s worldview is to Christian philosopay. T
one-way ANOVAs also indicated that those participants who expressed aedefini
intention to serve in mission schools and those participants who believed that there was a

future for them in mission work resulted in higher worldview scores than those who
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expressed no interest in mission work. The results of the analysis also indicatied tha
participants who expressed intentions to volunteer at mission schools had sidyificant
higher scores in all the types of worldviews covered by the PEERS surveydttae di
respondents who had no intention to volunteer in mission schools. In this case, these
higher scores indicate a closer alignment to a Christian worldview, and the tredtie
resulted from the analysis also indicate that the differences betweenwloegroups are
high enough to be statistically significant. The statistically sigmficlifference between
these scores leads to the conclusion that those respondents who have a propensity
towards volunteering for Christian mission work do possess worldviews éatcge
closely aligned to Christian principles and beliefs.

However, students’ family background significantly influences theirideration
of mission work. Mission work attracts people with similar interests andhaticns.
People are generally not interested in joining an organization whose valuesiefsd bel
are incompatible with their own.

Researchers have contended that a person’s worldview guides his ordres. acti
It follows that students’ worldviews dictate their interest in undergoirghegdraining
for mission work. However, some respondents who scored lower in the PEERS survey
had no intention to volunteer as mission workers. The results of the analysisednfir
the first hypothesis, which means that students from Christian colleges wtho pla
become mission teachers have significantly different and positive PEERSde=t
from those in other teacher groups.

Moreover, the results of the present study contested Shahjahan’s (2005) finding

that spirituality as a component of worldview is implemented by institutions béhig
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education. Not all participants who were enrolled in teacher education trainiag had
positive Christian worldview, and not all who had a positive Christian worldview
expressed an interest in mission work. Although the environment at higher educati
institutions may have a significant bearing on the formation of the Christiddweay
(Williams, 2004), this cannot be considered a variable that predicts that students in
Christian colleges will have worldviews that are aligned with Christiatdwiemws.
Thus, although Shahjahan may have presented evidence in support of his claim, the
present study did not reach the same conclusions. Spirituality and worldviews @i not
output variable of institutions of higher education.

RQ.. Isthere a correlation between the worldview of mission teachers and

propensity to volunteer for the field?

This research question was related to the second hypothesis generdted for t
study, as stated below.

H2, There is a relationship between the worldview of mission teachers and
propensity to volunteer for the field.

In order to answer this research question a Spearman’s correlation awalysis
performed in order to determine the relationship between these two variables: the
worldview of the participants as measured by their PEERS scores and dpeingity to
volunteer, as expressed through ordinal coding ranging from 1 to 3. The results of the
Spearman’s correlation analysis indicated a significantly positivelation between the
two variables. This shows that the higher PEERS survey scores are edrrelathigher
propensity to volunteer for mission work. This corroborates the findings of the first

analysis and supports the conclusion that those who have expressed interest in



86

volunteering to teach in mission schools have worldviews that are more aligned to
Christian beliefs. This also leads to the conclusion that those participants who had
worldviews that were more aligned to Christian beliefs were more ligalgltinteer for
mission work than were participants whose worldviews leaned more towards thk libe
and secular range of the continuum. The results also confirmed the second hypothesis,
which indicates a relationship between the worldview of mission teachers and a
propensity to volunteer.

Based on these results, it is possible to conclude that the PEERS survey
instrument captured worldviews of the students and participants that wereréteva
their intention to teach in Christian mission teaching service. As such, trexpaants’
worldviews that are aligned to the mission of the Church can significantlyrdegetheir
propensity to volunteer in missionary work. However, although the participants are
certain that they will become missionaries, their significantly high&RP&cores are not
a guarantee that these volunteers will be successful in their missioordty w

The resolution of the first two research questions completes the quantitative
aspect of the study. The data from the analysis reveals positive resal&ionrto the
first two research questions and the two sets of hypotheses. However, thege positi
results may also be attributed to the demographic background of the majority of the
participants, who were raised in Christian homes. It could also have been influenced by
the formal education of the majority of the participants.

The demographic background of the participants influenced the development of
worldviews that are closely aligned with the Christian worldviews. The te&el@ng

course may have reflected the interest of the participants, but not necahsarilyterest
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in volunteering for mission teaching service. The survey, therefore, is civefle
practice in ensuring the relevance of teacher training courses to studentsr&ho ha
expressed interest in missionary work.

Due to several limitations of the quantitative analysis, the data gathenedhie
survey were explored in the context of the responses to the open-ended questions of the
interviews. These responses resolved the third research question.

Research Question 3: What influences students’ decisions to commit to aa@hristi
missionary profession?

The respondents were asked a variety of questions, their responses to which were
coded and analyzed to generate thematic responses. The responses indicate that the
perceptions, or the worldviews, of the respondents were based largely on their
experiences, which also inspired them to commit to a Christian missionarggioote
The experiences may have been shared with the teachers during the delivery of t
classroom instruction. The present study has found that teachers have a role in the
formation of the students’ Christian worldview. A majority of the students esguidle
significant role of the teachers in their Christian spiritual maturity. isHissed on the
belief that discovery of God happens through learning. Their college and ugiversit
teachers had imparted to them the learning necessary to discover God and their
attendance in teacher training with the intention of undertaking mission teaatnkg

Howell (2004) emphasized that using one’s mind for educational mission,
ministry, and service gives a perspective that God uses one’s knowledgageand
willingness to accomplish His tasks. Meyer (2003) explained that of the fdwhbrs t

contributed to the Christian worldview, teachers identified personal faith and
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commitment to the students’ growth as crucial. This perception of the metaghysi
relationship of the mind to God’s infinity helped the students to find purpose and
meaning. According to Work (2007), educational missions are likewise involving
interpersonal exchange leading to spiritual union rather than just occasionafigatom
for the purpose of efficiency. This facilitates the comprehension of individuaisrzely
rather than collectively. Furthermore, Newbigin (1995) says that missimt anly
church extension but also an action in which the Holy Spirit does new things that brings
into being new obedience. Mission also involves learning as well as teachingnggcei
and giving. Nevertheless, it is not just Christian educators or teachergmir@ho by
itself who manifest God’s reign. Since Jesus is believed to reign in everyiedatat
forum, it is an opportunity for observers and participants for that matter trmnlide
signs of reign and eventually describe them and respond accordingly.

Worldview Influences Affecting Decisions

Teachers

The findings show that these worldviews are rooted in and centered on students’
Christian faith, which led them to live out their faith by teaching in mission sshddle
results of the qualitative analysis revealed that there is a deeper sanseuwftability
among the participants of the study to preach their Christian faith to people whimwant
discover God. Like the process of their “knowing,” the participants thought that thei
involvement in mission work would assist learners in their early stage of “kndwinhg
Christian teaching, particularly for those who describe the benevolence oh@od a

obedience for service were among the teachings that were impartedhmsrégacheir

students.
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Educational Content

The participants all indicated that although a variety of historical, sociallogi
psychological and philosophical factors may have influenced their worldviews, and
ultimately their decision to undertake mission work, their faith and thetraedhip with
God had a significant bearing on their decision. The results of the study revettbd tha
knowledge gained in school had taught the participants to find meaning in the empirical
and the theological evidence that was continuously presented to them by terdea
These meanings, in the purposive way, are felt when they join the training qubte
to their mission service. The belief in God as a supreme being and thetagsocia
Christian values that humans are tasked to serve Him guides the action of these

participants in their decision to teach in the mission school.

Belief in God

Moreover, the belief in God as a supreme being is the foundation of faith that the
participants view as important in learning. This manifests the relhatpo$faith and
learning where Christian principles are central in understanding thehygsieal concept
of God’s Word. It should be noted also that the relationship of faith and education is
evident in the views of the participants, who indicated that these are inextricably
connected to all fields of education, including scientific inquiry. The belidfan t
relationship of faith and education therefore are a matter of the participargshal
views and affects their commitment to and faith in the fulfillment of trezirise to God.
It is apparent in the participants’ belief that gaining a distinctly Canstiorldview

requires a personal encounter with Jesus.
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The present study concludes that the inequitable and unjust world can be changed
by the spread of the Christian values of love and justice. This belief influenced the
participants’ decision to work as missionaries. This finding confirms Woodberry’s
(2007) argument that the transient nature of mission life allows the potencf: of sel
determination, democracy, science and social reform. The knowledge of loveand c
mark the stage of enlightenment which may significantly influence thevioelwd the
people who have been exposed to the Christian concept of goodness. The learning of love
and care are crucial in the stage of enlightenment, thus the propagation of the wisdom of
God within the context of reformation and social justice is evident in the perception of

the participants.

Significant People

Interestingly, the data results demonstrated significantly difjexiorldviews
between and among the students who were sure, unsure, and not interested in
volunteering as mission teachers. This implies that students with low scohes on t
PEERS survey have worldviews that are not consistent with Christian princigies
students who were interviewed indicated that religious worldview or the belief in
education for religious empowerment influenced their interest in becomisgmis
volunteers. The worldviews were gained significantly from the persons iddrdag
being closer to the participants such as parents, teachers, siblings, or chuimrsndn
this study, the participants noted that a life-changing event such as exjposligious
belief and influences of parents, friends, and significant others broadened their

knowledge of and understanding of their own worldviews.
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Life Changing Events

A life-changing event broadened the participants’ knowledge and deepened their
faith and their commitment to teach as a mission volunteer. This life-chanvging e
therefore helps to predict the participants’ propensity to volunteer for migsiohing
service. The Christian faith and belief in the existence of God were eefliecthe
number of responses that were favorable to committing to the mission life. Asmeenti
earlier, these decisions stem from the historical, sociological, psychad|cancl
philosophical ideations that influence their perceptions. These ideations aretpart of
life changes that shape an interest in Christian mission work.

Bediako (2001) pointed out that education acquired in Christian missions is a way
of gaining insights and helps in understanding the Gospel. Knowledge is experience and
without such experience, knowledge of faith is shallow. Consequently, this leads to a
significant revision of one’s own understanding. Howell (2004) also stated that God
wants to develop the ongoing practice of cultivating the minds of the mission educators
for His glory. A mind that is discerning, gentle, passionate, and prepared to handie thing
that seem uncomfortable is a description of the task God has given to His people, rooted
more in reality than idealism. It does not entail aspirations of what an individsregsvi
to happen but rather seeks to address realities. Consequently, a fellowstaiblishesl
for a particular purpose (Work, 2007).

For Colson and Pearcey (1999), the life-changing impact attributed to ameligi
such as Christianity cannot be limited to mere religious practice or obsereaeeen to
a salvation experience. Colson and Pearcey observed that every being is cotmpelle

see Christianity as all-encompassing truth, the root of everythinghelseould
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transform his/her very person into goodness. This may be because religion atbepre
forgiveness, redemption, transcendence, unconditional love and acceptance of sinful
souls to make persons befitting God’s purpose. However, Newbigin (1995) states that
the mystery of Gospel should not be entrusted to the church to be buried in the ground.
Nevertheless, it is entrusted to the church to be risked in the change and interchange of
the spiritual commerce of humanity. Hence, education facilitates thigatemeand

exchange of gifts considering the truth that all things belong to God in Jesus Chris

Christian Education

Finally, the evidence of the interviews shows that the Christian education
provided the opportunity for them to encourage more people to believe in the worldviews
that were held by the volunteers who were committed to mission work. These
opportunities are crucial for these volunteers since their professional doetnieescon
the propagation of the wisdom of God within the context of reformation and religion.

In thelnternational Review of Missions Pre-Conference Edi{®27), education
is not only a matter of the mission school but also of the home and the preacher.
Religious education likewise relates not only to the mission school but also to the whole
future of the evangelistic work. In addition, Kallaway (2009) pointed out the need for
missionaries and mission educators to be equipped for the wider tasks of mission
education and that the church would take its responsibilities to include a concern for
health, education, and living conditions, economic empowerment and the civil welfare of
the community. This will take practical steps to make the learning environm&atea
in which it is more possible to live the full Christian life. Indeed, Christianrtheis

provided the only rational basis in serving the Lord and His church (Naugle, 2002).
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Colson and Pearcey (1999) further synthesized this in spite of individual's icollett
beliefs about the world that directs their decisions and actions, true Chrysiaséd on
the truth of God’s Word was the only comprehensive way of correctly seeing and
understanding the universe.

Conclusions

Christian young adults are as diverse as every other group of people. They may
have very firm religious convictions and values, or they may be quite insecuréevith t
role of faith in their lives. Some may have enjoyed some religious education.mélye
be outgoing or introverted. Most of these live in very different contexts, and songe youn
people may have had very little freedom to choose how they want to live. Other young
adults have many options. Still, all of them are in a stage of life that is quéeediff
from that of mature adults. This has implications for the meaning of mission work.

The majority of the participants in teacher training programs are cgtaegeates
who have chosen or are about to choose a direction in life. They are young people who
are aware of the plurality of religions. Yet, many of them do not appear to have
evaluated critically their own positions on the most important of life’s gquresstThe
young adults in this training are on their own faith journey. They are beginning to
evaluate and make decisions about integrating their worldview and philosophy @fife
course, many things lead people to look for a deeper meaning in life, but theagluling
years are often when a person first begins to make sense of the world and ®sask lif
most important questions. Thus, to improve the success of mission programs, leaders
must ensure that they are equipping young adults with biblical answers tHalwil

them to integrate their faith and their worldviews.
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The evidence indicates that the dimensions measured in the PEERS survey do
reflect true indicators of worldviews that run parallel to distinctly badlvalues and
beliefs of the students who indicated interest in missionary work. It is to be hated t
expressing an interest in the training is a significant indication that theipents are
searching for meaning and direction. Although the salient findings ofutig stiggest
that a student’s worldviews may be a valid indicator of his or her propensity toeadunt
as a teacher in mission work, the participants who scored lower in the PEERSnsayvey
have intended to broaden their knowledge and faith about God, but this was not
observable during the administration of the survey.

The Christian faith and belief in the existence of God as awakened through a life-
changing event does contribute to the commitment of the student to volunteer as a
mission teacher. This study focuses on students with scores classifiedastd
Christian and biblical theism, which strongly support the hypotheses. Recoghgiing t
limitations of the quantitative methods of research, the use of the qualitativeyteshm
generating empirical information is appropriate in understanding theogeveht of their
worldviews. Through qualitative techniques, it was found that beliefs in the truth and the
contribution of God to an individual’'s achievement deepened the students’ commitment
to propagate Christian teaching. Thus, while a significant life-changimg égepened
students’ interest in the Christian philosophy of education and worldview, the
combination with strong feeling of accountability to God to propagate Christiahie

has the greatest effect on their decision to volunteer.
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Recommendations

Several studies have been known to examine worldviews in the context of religion
and education. In our contemporary society today the worldview of an individual cannot
just be attributed to exposure to a predominantly Christian environment. By that toke
their PEERS scores cannot always be seen as an indicator of their propensiipteevol
for mission work in the future. This is evident in the number of participants who
demonstrated interest in the teaching yet have not decided whether or not toevasante
mission teachers.

The study considered, in addition to offering an introduction to Christian
education, that a carefully developed biblical worldview as measured b}z EfRRS?
instrument can reveal the propensity of students to volunteer as mission teachers
However, this study was limited to students who have these inclinations and dxclude
those who indicated that they were either not interested in volunteering or unsure a
whether they would do so. In light of these findings, five important recommendations
can reflect the theoretical concepts of worldviews, education, and servatatiarr to
volunteerism and mission work.

First, although a person’s worldview is influenced by his or her environment, the
development of worldviews is reflected in the person’s absorptive capacity and his or he
ability to choose a worldview. As such, young adults are in the stage of knowing the
truth about God. This reality suggests that age and spiritual maturity aeteha
readiness of an individual to enter the mission life. It is therefore recodatdéhat

recruitment programs for mission service volunteers consider their spimatafity.
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From these levels of maturity, the activities and learning outcome for studesttde
identified.

Second, if they are to remain relevant, Christian schools must deliver a pedagogy
that is geared toward the development of the Christian belief system. Téeilder
suggests that although Christian schools reinforce the development of the worldviews
there is no guarantee that these students will develop a predilection for reessice.
Thus, there is a need to evaluate the relevance of the curriculum to ensure thatti$ suppor
the school’s vision and mission. Furthermore, Christian schools should promote mission
service. Schools have a responsibility to assist students in acquiring tlreztingitools
and capacities to evaluate different worldviews and choose the one that will deiern t
lives. This can be extremely difficult when religions or worldview documents aia not
a form that is conducive to comparison. There is a need for each faith group or
worldview proponent to present its beliefs in a way that conforms to an agreed
framework that facilitates critical interrogation and shows how thdsesaan be
subsumed in its worldview statement. In this context, a framework that guides the
development of Christian worldview programs is necessary before the devetagme
Christian worldview activities can be described. Worldview is described by yoaing
Christians and as the lens through which people view the world. As such, programs that
develop worldviews must include activities and lessons that reflect reality.

Third, Christian service is a metaphysical element of worldviews and emlucati
The importance of Christian mission service should be built into the academialcunric
of Christian schools. Acquiring Christian worldviews still is not a guarantee that

individuals will wish to propagate their beliefs through mission service, tiet
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integration of these values may ensure that more students will serve ias miss
volunteers. However, this recommendation requires further empirical intestiga
that a more meaningful and relevant program may be offered to students.

Fourth, the present study has several limitations that do not fully support the
guantitative findings. For example, future studies should identify the facswsiaed
with the students’ unfavorable perceptions of becoming mission teachers. utlyis st
may strategically determine appropriate interventions for students widneshtf
worldviews. The funding support provided to these students will be justified if there is a
framework that guides students whose PEERS scores indicate a high leweppéace
of socialism and secular humanism philosophy to change their Christian worltdvaew
moderate Christian one and consequently to biblical theism. A strategy likeighis
increase the number of mission teachers.

In addition to developing a graduated framework for the development of
worldview for students with low scores in the PEERS survey, it is appropriate that
mission staffing leadership use the PEERS assessment for the reactotmmession
volunteers to consider the openness of the students to these values. The effeciveness
the recruitment program lies in the efficiency of the program staff tordiete best
strategies and activities that are most effective in achieving theapnagals and
objectives. When a program'’s staff is reluctant to recognize the releviahee o
implemented strategies vis-a-vis the reality, it is highly likely thatprogram will fail.
As a result, valuable time, money, and effort will be wasted. The presenestatiined
the development of worldviews in a context that is favorable for participarts wit

moderate Christian and biblical theist worldviews. This method of investigation may
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have significantly overlooked the respondents whose perspectives leaned thatods
the secular humanism and socialism. There may be some of these who have the
willingness to broaden their knowledge on Christian worldviews if appropriately
engaged.

Spiritual maturity increases when a life-changing event enables an indiisadua
align his or her own worldview to Christian principles. This study therefore recodsme
that a similar study be conducted using the PEERS survey. However, the sampling
method for gathering the qualitative data must be stratified according @htlstian
worldviews defined by the Nehemiah Institute. This method is likely to providee mor
comprehensive understanding of the differences of those students with higher and lower
scores in the PEERS survey. Consequently, this method would allow for the
identification of strategies necessary for the development of worldviews ashatents
who show interest in teaching yet who are unsure of becoming mission teachers.

Fifth, while the present study provided important information in understanding
the relationship of students’ worldviews and the propensity to volunteer, there is no way
to know whether these volunteers will be able to sustain their interest in thenmvssk
amidst the realities that they may encounter in the field. Although commitment and
strong belief in Christian principles will help to ensure that seculas tnahissionary
work will be overcome, the job-relatedness and other factors may significdatly af
volunteers’ commitment to finishing their initial mission service and in findinggpel
satisfaction in their mission teaching work.

Additionally, there remains the question of whether these volunteers aretdikely

be successful. Given this new aspect of inquiry, future researchers shouldeorrelat
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students’ worldviews as measured in the PEERS survey and the success of moduntee
as measured in any instrument which relates to satisfaction. Correlatnaigdis

ensures an empirical understanding of the dynamic of students’ worldviews @cres
and thus predicts successful Christian mission work program.

Although worldviews and work satisfaction are not necessarily proven to be
related, the understanding of the propensity of volunteers to persevere in the mission
teaching service for a longer period of time requires the examinationutéiseancepts.
Humans are bounded with social realities that affect their worldviews and their
relationships. Influences such as cultural values and beliefs along webtgpes and
social stigmas go a long way in shaping how a volunteer builds up or losesBatisfa
with his or her work. Empirical studies suggest that work satisfaction afédcts |
performance and the relationship with co-workers. (Judge & Bono, 2001; Bateman &
Organ, 1982Pritchard& Karasick, 1973). Therefore, a continuous evaluation of
volunteers’ satisfaction with mission work may be helpful in sustaining thteneist in
extending their service beyond their initial commitments.

Finally, the study recommends that administrators of mission teachmndrai
programs use the results to make the training syllabus relevant to students wao have
diversity of interests and worldviews. This approach may ensure that only stutlents w

are most likely to succeed as mission teachers are accepted.
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Appendix A: IRB Approval Letter

IRB Approval 780.120209: CHRISTIAN STUDENTS! WORLDVIEW: A MIXED-
METHODS SURVEY STUDY

Dear Richard,

We are pleased to inform you that your above study has been approved by the Libert
IRB. This approval is extended to you for one year. If data collection proce¢adspas
year, or if you make changes in the methodology as it pertains to human subjects, y
must submit an appropriate update form to the IRB. Attached you'll find the forms for
those cases.

Thank you for your cooperation with the IRB and we wish you well with yoearek
project. We will be glad to send you a written memo from the Liberty IRBeaded,
upon request.

Sincerely,

Fernando Garzon, Psy.D.

IRB Chair, Liberty University

Center for Counseling and Family Studies Liberty University
1971 University Boulevard

Lynchburg, VA 24502-2269

(434) 592-4054

Fax: (434) 522-0477
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Appendix B: School Request Letter

Dissertation project request

Dear ,

| am a doctoral student in the Liberty University, School of Education. | am asking
Schools of Education to allow me to conduct a survey, and possibly to interview their
juniors, seniors and graduate students. | am trying to find students who eitherantend t
become general education teachers at Christian mission schools, or who thin&ytha
may do this at some time in their lives. With your permission, | will arrangsefected
students to take the Nehemiah InstiteEeEERSworldview survey at no expense. | also
hope to interview of a small percentage of respondents to add a qualitativeidimiens
my quantitative analysis.

My project has been approved by my Chair of my committee, Dr. Samuel Smith and
committee and is being reviewed by the Liberty University InstitutiBealiew Board. |

have been told that | may ask schools for permission to survey their students but may not
begin doing the actual survey until the IRB grants final approval which is texbec 5
January 2010.

If you can grant me access to your students | would like to send more information,
answer your questions, and send the full proposal if you desire. If you are @ttelest
could arrange for you or another member of your staff to takeErR Ssurvey.

| have attached an invitation that may be used to email your students. Those who would
like to participate could then contact me. For references, you may contachidelSa
Smithsjsmith3@liberty.edwr Dr. Karen Parker, Dean of the School of Education,

Liberty Universitykparker@liberty.ed434) 592-4342.

Will you please prayerfully consider this request?
Your servant in Christ,

Rick Dolan
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Appendix C: Student Participant Invitation
Dissertation project:
CHRISTIAN STUDENTS’ WORLDVIEW: A MIXED-METHODS SURVEY STDY
Dear Student,

My name is Rick Dolan. | am a student at Liberty University, School of Edacatam
working on a project on the worldview of students at Christian colleges arersitynschools of
education. | hope to identify a common set of closely held beliefs in studentaditeie that
they plan to, or have a desire to enter the Christian mission field asgesheécation teachers,
and to differentiate them from teachers who have chosen to teach in rdagrenaasettings.

It would be a blessing to me if you would help me complete my project by agreeingdipate.
If you are a junior, senior, or graduate student in Education and ardne\sgd of 18, and are
willing, | will arrange for you to take the Nehemiah InstituteESERSworldview survey. | need
to have data for many students who plan to teach in a Christian Mission Schtbohkothat
they may do this at some time in the future. | also need an equal number of stinepisnito
teach in more traditional settings such as public, private (other tirésti@n) or private Christian
schools. After analyzing the data from the surveys | hope to intervieinber of those people
who took the survey.

If you are willing to participate please contact me by emapddlan@liberty.edu

| promise you that if you contact me | will not share your email addrebsamjtone.

Richard P. Dolan

Student, Liberty University
School of Education

(405) 414-9584 cell

Background of th® EERSsurvey:

The version of the survey you would take is AA14 which is designed for high scitboblege
students. It is a 70-question Likert scale question survey PEERSsurvey is taken online and
requires approximately 45 minutes to complete. You would receive yoursraadlanalysis
directly from the Nehemiah Institute. The survey has been used in high schibotdlages to
help students identify and understand their own worldview. It has also bean aga@-test
post test form to assess the effectiveness of college worldeiewseas. The survey normally
costs $11.95 but I, of course, will pay for the test if you decide to help with my projeatwil’
have no obligation other than to complete the survey.

“The PEERS test consists of a series of statements carefuliyused to identify a person's
worldview in five categories: Politics, Economics, Education, Religiod,Zocial Issues
(PEERS). Each statement is framed to either agree or disagree btital Brinciple.”
(Nehemiah Institute, website)

http://www.nehemiahinstitute.com/peers.php
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Appendix D: Basic Consent Form

CONSENT FORM
General participation
CHRISTIAN STUDENTS’ WORLDVIEW: A MIXED-METHODS SURVEY STDY

Dr. Samuel Smith
Liberty University
School of Education

You are invited to participate in a research stodyhe relationship between the worldview of teashe
whom intend to teach in Christian mission schoolghonk that they will do so at some time in tiwuire.
You have been selected as a possible participt@rdiecause you self identified as a person wresis f
this calling or because you were selected to bemlver of the survey group who feel called to téach
another setting. We ask that you read this forthask any questions you may have before agreeihg to
in the study.

This study is being conducted by Dr. Samuel Snittiofessor of Education, School of Education, Liper
University and Richard Dolan, doctoral studenthi@ School of Education, Liberty University.

Background Information

The purpose of this study will be to examine tHatrenship between the worldview of students irctea
training programs at Christian university schodleducation. The researchers will survey studesis
are in their junior, senior years or who are inadgate program. The results of the surveys will b
compared with survey results of surveys of otheugs of teachers. The goal is to identify a coms®tn
of strongly held beliefs unique to the group ofiinduals called to teach in Christian mission sdeod ' he
researchers will also conduct oral interviews giragimately 20% of the respondents whom have
identified as feeling called to serve as generatation teachers in Christian mission schools. s&€he
people will be randomly selected from this grodphe data from the interviews will be analyzed for
common themes that may or may not relate to thdteesf the survey instrument. The results ofrivitaw
analysis will be reported as a qualitative suppletrnte the survey analysis.

Procedures

If you agree to be in this study, you will be woualsked to take thREERSsurvey instrument. THREERS
instrument will be administered either online othie booklet version for those who prefer. Admigson
should take no longer than 60 minutes. Individselected to participate in the interviews will be
contacted at completion of tRREERSsurvey and asked to agree to the interview. Thdseagree to
participate in the interview will set an appointrh®iith the interviewer. The interview will coverpae-
selected set of open-ended questions designetbto thie interviewee to freely express personal
perspectives, and experiences that they think halpged them to develop their worldview.

Some of the questions in the PEERS survey invobligigal, economic, and religious perspectives.
Recognizing that these may be sensitive issuesg@la@ow that you may ask to skip any question and y
may stop the survey at any time.

Risks and Benefits of being in the Study
The study has minimal risk for participants. Arkrfor this study is no more than the risk a Egrant
would encounter in everyday life.

The benefit to participation in this study is tleach individual will receive his or her confidehti@sults
from thePEERSworldview instrument directly from the Nehemialstitute.
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Confidentiality:

The records of this study will be kept private.ahy sort of report we might publish, we will natiude
any information that will make it possible to idiépneny participant. Research records will be stbr
securely and only researchers will have accedsetogcords. To ensure confidentiality, raw datiélvei
coded and analyzed by the survey’s publisher, N&teimnstitute, and provided to the researcher in
Microsoft Excel format. Voice recordings, researchotes and proceedings will be securely storetthdy
researcher. All data that contains personal inftion or is connected to personal information sl
manipulated on a computer processor that is nevanerted to the world-wide-web or internet.

Voluntary Nature of the Study:

Participation in this study is voluntary. If yoealde to participate, you are free to not answgrcarestion
or withdraw at any time without any fear of prejeglior reprisal.

Contacts and Questions:

The researcher conducting this study is: RichatddRaDolan. You may ask any questions you haws.no
If you have questions lateypu are encouragedo contact him at phone # 405 414-9584; or
rpdolan@liberty.edT he dissertation committee chair and advisor isSamuel Smith, Liberty University
School of Education; phone # 434 592-4342; or & liberty.edu

If you have any questions or concerns regardirgghidy and would like to talk to someone othen e
researcheryou are encouragedo contact the Human Subject Office, 1971 UnivegrBivd, Suite 2400,
Lynchburg, VA 24502 or emaitb@liberty.edu

You may chose to skip any question and you may stdpe survey at any time.

You will be given a copy of thisinformation to keep for your records.
Statement of Consent:

| have read the above information. | have askesbtipns and have received answers. | consent to
participate in this study.

Signature: Date:

Signature of Investigator: Date:
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Appendix E: Interview Consent Form

Consent Form
Interview

CHRISTIAN STUDENTS’ WORLDVIEW: A MIXED-METHODS SURVEY STDY

Dr. Samuel Smith
Liberty University
School of Education

You are invited to participate in a research stodyhe relationship between the worldview of teashe
whom intend to teach in Christian mission schoolghink that they will at some time in the futurgou
were selected as a possible participant eitherusecgou self identified as a person whom feelsdaikng
or because you were selected to be a member sfithey group who feel called to teach in another
setting. We ask that you read this form and agkgqaestions you may have before agreeing to been t
study.

This study is being conducted by: Dr. Samuel Snittlofessor of Education, School of Education, Liper
University and Richard Dolan, doctoral studenthi@ School of Education, Liberty University.

Background Information

The purpose of this study will be to examine tHatrenship between the worldview of people in teach
training programs at Christian university, schaafleducation. The researchers will survey studetis
are in their junior, senior years or who are inadgate program. The results of the surveys will b
compared with survey results of surveys of othacher groups. The goal is to identify a commoro$et
strongly held beliefs unique to the group of indivéals called to teach in Christian mission schodlse
researchers will also conduct oral interviews giragimately 20 percent of the respondents whom have
self identified as feeling called to serve as gaheducation teachers in Christian mission schodlese
people will be randomly selected from this grodhe data from the interviews will be analyzed for
common themes that may or may not relate to thdteesf the survey instrument. The results ofrivitaw
analysis will be reported as a qualitative suppletnte the survey analysis.

You elected to participate in the study and hake tae PEERS survey. You were selected at random
from the group of persons who self identified dbegiintending to, or think that they may sometisach
general education subjects in a Christian missitogal.

Procedures:

The interview will cover a pre-selected set of opaded questions designed to allow the interviewee
freely express personal perspectives, and expesahat they think have helped them to develop the
worldview. The questions you may be asked maylirvpolitical, economic, and religious perspectives
Recognizing that these may be sensitive issuesg@la@ow that you may ask to skip any question and y
may stop the interview at any time.

Risks and Benefits of being in the Study
The study has minimal risk for participants. Armskrfor this study is no more than the risk a Egrant
would encounter in everyday life.

The benefit to participation in this study is tleach individual will receive his or her confidehti@sults
from thePEERSworldview instrument directly from the Nehemialstitute.

Confidentiality:



114

The records of this study will be kept private.ahy sort of report we might publish, we will natiude
any information that will make it possible to idépany participant. Research records will be stbr
securely and only researchers will have accedsetoeicords. To ensure confidentiality, raw datiabe
coded and analyzed by the survey’s publisher, N&teimstitute, and provided to the researcher in
Microsoft Excel format. Voice recordings, researchotes and proceedings will be securely storetthdy
researcher. All data that contains personal intion or is connected to personal information twl
manipulated on a computer processor that is nevenected to the world-wide-web or internet.

Voluntary Nature of the Study:

Participation in this study is voluntary. If yoeade to participate, you are free to not answgrcarestion
or withdraw at any time without any fear of preglor reprisal.

Contacts and Questions:

The researcher conducting this study is: RichatddRaDolan. You may ask any questions you haws.no
If you have questions lateypu are encouragedo contact him at phone # 405 414-9584; or
rpdolan@liberty.edT he dissertation committee chair and advisor isSamuel Smith, Liberty University
School of Education; phone # 434 592-4342; or & liberty.edu

If you have any questions or concerns regardirgghidy and would like to talk to someone othen e
researcheryou are encouragedo contact the Human Subject Office, 1971 UnivegrBivd, Suite 2400,
Lynchburg, VA 24502 or email irb@liberty.edu

You may chose to skip any question and you may stabe interview at any time.

You will be given a copy of thisinformation to keep for your records.
Statement of Consent:

| have read the above information. | have askesbtipns and have received answers. | consent to
participate in this study.

Signature: Date:

Signature of Investigator: Date:
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Appendix F: PEERS Survey Questions

Question

SA

TA
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TD

SD

Qo1

Q02

Q03

Q04

Q05

Q06

Qo7

Qo8

Q09

Q10

Q11

Q12

Q13

Q14

Unemployment is primarily caused by a lack of demand
for goods and services.

Human nature, because it constantly adapts and changes,
has an unlimited potential for progressive development.

All religious belief is personal and should never be
imposed on others, particularly on children.

Human life came into existence less than 10 thousand
years ago.

The accumulation of wealth by individuals is necessary
for a nation to be financially strong.

Government should rest as directly as possible on the will
of the people.

Absolute truth exists in all areas of life and can be known.

There is a Supreme Being known as God, all
powerful and all knowing, who created and
sustains life.

Educational programs must be supervised by the
government to ensure fairness, uniformity and equal
opportunity to all citizens.

Fractional reserve banking (loaning out more money than
what a bank can actually back up with gold or silver)
should be prohibited by law.

The major obstacles to social progress are ignorance
and faulty social institutions.

Parents have the primary and final responsibility
for the education of their children.

An individual can share in the divine nature of God
through many avenues other than a personal relationship

with Jesus Christ.

Competitive free-enterprise is the fairest type of
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No. SA TA TD SD
Q15 ltis always preferable to settle disputes among nations

by free discussion and compromise, not by conflict

or war. |
Q16 A government run program to ensure financial security at

retirement age (e.g.: Social Security) is in the best

interest of the nation as a whole. |
Q17 The ideal government guarantees the citizens a minimum

income, health insurance and housing. |
Q18 The chief purpose of education should be to teach a world

and life view that will glorify God. |
Q19 Elementary and secondary schools should be operated

with no financial assistance from state and/or federal tax

revenues.
Q20 In political dialogue, all persons should be allowed to express

their opinions, regardless of content, with complete freedom. |
Q21 A democratic government should guarantee unemployment

benefits and retirement income to all its citizens. |
Q22 Society, not the individual, is chiefly responsible for

social evils. |
Q23 In a democratic society, citizens have a civil right to

an education, and this right must be protected and

enforced by civil governments. |
Q24 Teachers and students should be allowed to express

their opinions with complete academic freedom. |
Q25 Individuals should be allowed to conduct life as they choose

as long as it does not interfere with the lives of others. |
Q26 Centralized government is inefficient and is counter-

productive for society as a whole. |
Q27 Private ownership of property is a necessary requirement

for a nation to grow in economic strength. |
Q28 Social reform should be designed and enforced to correct

inequalities in schooling, housing, employment and
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recreation.
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SA

TA

D

SD

Q29

Q30

Q31

Q32

Q33

Q34

Q35

Q36

Q37

Q38

Q39

Q40

Truth is constant and exists as a 'body of knowledge,'
transcending time, culture and social mores. This truth
should be taught to all generations in all societies.

Even though world-wide communications and commerce
activity now exist, it is unnecessary and unwise
for all nations to be using the same currency.

The concept of family, traditionally understood as father,
mother and children, (in marriage recognized by the church
and the state) needs to be redefined to included other types
of committed relationships.

Human life as a real and unique person begins at conception.

Jesus Christ was, and is, both fully God and fully man,
yet remains one person.

Decentralized government is more likely to be efficient
and cost effective than centralized government.

Progressive taxation (higher rates for higher income)
is the fairest form of taxation in that it relieves poor
people from a heavy tax burden, which they are
unable to pay, by taking a larger tax percentage from
the rich who are able to pay more.

Just as a minimum wage law helps poor people earn a
fair income, a maximum wage law would benefit all
citizens by using the abundance of money exceeding the
maximum wage amount to finance programs beneficial
to all (e.g.: education, transportation, health care, etc.)

A person's sexual habits should be governed by the Bible
and enforced by church and/or state law rather than only by
personal preference.

The Bible is meant to be a guide or an example to
individuals, not an authoritative rule over lives.

Instruction in any field should present all known theories
about the given subject in an unbiased manner and
encourage each student to develop his/her own beliefs.

Welfare programs run by families/churches would be more
efficient, reduce taxes, and do more overall good
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than what is presently being done by state and federal
programs.
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Q41

Q42

Q43

Q44

Q45

Q46

Q47

Q48

Q49

Q50

Q51

Q52

Tithing (traditionally understood as 10% of earned income
given to a local church) should be a matter of personal
choice, not a religious law.

The Old Testament laws were necessary to govern Israel
until the arrival of the Messiah. However, we are now
governed by the Holy Spirit through grace and are not
bound to any kind of Old Testament law.

All people are conceived with a sinful nature which, from
birth on, creates desires in them to commit evil deeds.

The best form of civil government is the one that has the
greatest amount of direct participation from the people,
where everyone votes on everything.

Parents have the ultimate responsibility for the education
of their children and, therefore, should be allowed to
instruct their own children if so desired.

The family is the basic and most important institution in
society. The church and the government should be structured
in such a way as to strengthen the family.

All Scripture is inspired by God and is inerrant in every
detail as recorded in the original manuscripts.

In spite of present world-wide communication, transportation
and commerce activity, nations would not benefit by having
a world government.

Because the Bible is inerrant in all areas, science and
reason must be understood in light of what the scriptures say.

The most effective way of curbing inflation is for the
government to impose wage and price controls.

Because human nature is constantly changing, values and
ethics will also change. Therefore, each generation
should be free to adopt moral standards appropriate to
their preferences.

The Bible provides the foundation of civil law and should
be the primary source of instruction for establishing civil
government in all nations.
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No.

Capital punishment for certain crimes is a Biblical
mandate and should be enforced in our society.
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Q54

Q55

Q56

Q57

Q58

Q59

Q60

Q61

Q62

Q63

Q64

Q65

Church leadership and instruction should be held by men.
The ordination of women to function as pastors is contrary
to God's mandate for church authority.

The human mind has an infinite potential for learning but
is inhibited by a negative environment and/or faulty
social institutions.

Nationalism (the sovereignty of a nation) is a hindrance
to nations working together for world peace.

Education should be conducted such that children
understand and support the need for a gradual change
to a world government.

Each person has an eternal spirit which will live forever after

the body dies. This spirit will either live in happiness
with God in heaven or in torment with the devil in hell.

Day-care schools for infants and toddlers, under the
supervision of professional educators, will enhance the
educational process of children and will produce more
well-developed and productive citizens.

The foundation of all government is self-government
under God.

Homosexuality is a criminal offense against society.
Persons caught conducting a homosexual act should
be tried and sentenced in a civil court of law.

Federal and state governments should provide price
support programs to industries providing essential
services (e.g.: agriculture, housing, and medical care).

A federal Department of Education is necessary to
ensure harmony of instructional technique and content
of learning in all schools.

Civil government, at both the state and federal levels,
should not have responsibility for the economic well-

being of the citizens.

Traditional male and female roles are the result of special

and distinct qualities with which men and women are born.
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Q66 Pre-marital sex is always wrong and should not be

condoned by society. | |
No. SA TA TD SD
Q67 There is not a single "best system" of economics for all nations

to use since the natural wealth and the types of major

industries vary greatly from one part of the world to another. | |
Q68 A function of civil government is to enact educational

and social programs designed to prevent over-population

of its land. | |
Q69 The Constitution of the United States recognizes power in

the people primarily, the states secondarily and the

federal government last of all. | |
Q70 A society or civilization can only increase the material

well-being of its citizens by taking a long-term approach
to problem solving, rather than a fix-it-now approach.
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Appendix G: Sample PEERS

Scorecard



JAM-12-2818 13:44 FROM:HEHEMIAH IMST

PEERS Personal Scorecard
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Appendix H: Instructions for Profile Coding

Instructions:
For each profile, choose the description that most accurately reflects your personal life; enter
the corresponding letter into the Selection box.

| Enter letter

Description selection
Profile 1 Christian high school graduate a
Public high school graduate b
Profile 2 Plan to teach in Christian mission school c
Think | may teach in Christian mission school
someday d
Do not think | will ever work in Christian mission
school e
Profile 3 Graduate degree from Christian univ. f
Graduate degree from public univ. g
Profile 4 Raised in Christian home h
Raised in non-Christian home i
Profile 5 Elementary teacher j
Secondary teacher k
Profile 6 Less than 10 years Christian school exp. I
More than 10 years Christian school exp. m

Next, record the Selection letters into this box-

(Example: a-c-g-i-k-1), must have six and only six letters

Locate your Selection on the back side, and circle the Code next to it
(Example: A123)

When completing the Profile section of your online test, enter this Code
in the Profile Code box, item 9.



Selection Code
a-c-f-h-j-I A001
a-c-f-h-j-m A002
a-c-f-h-k-| A003
a-c-f-h-k-m A004
a-c-f-i-j-I Al101
a-c-f-i-]-m A102
a-c-f-i-k-I A103
a-c-f-i-k-m A104
a-c-g-h-j-1 Al11
a-c-g-h-j-m Al12
a-c-g-h-k-I Al113
a-c-g-h-k-m All4
a-c-g-i-j-l Al121
a-c-g-i-ji-m Al122
a-c-g-i-k-I A123
a-c-g-i-k-m Al24
a-d-f-h-j-I A131
a-d-f-h-j-m A132
a-d-f-h-k-1 A133
a-d-f-h-k-m Al134
a-d-f-i-j-1 Al141
a-d-f-i-j-m Al42
a-d-f-i-k-| A143
a-d-f-i-k-m Al44
b-c-f-h-j-I Ccoo1
b-c-f-h-j-m C002
b-c-f-h-k-I C003
b-c-f-h-k-m C004
b-c-f-i-j-I Cci101
b-c-f-i-j-m C102
b-c-f-i-k-I C103
b-c-f-i-k-m C104
b-c-g-h-j-I Cl11
b-c-g-h-j-m Cl12
b-c-g-h-k-I C113
b-c-g-h-k-m Cl14
b-c-g-i-j-I Cl21
b-c-g-i-j-m C122
b-c-g-i-k-I c123
b-c-g-i-k-m Cl24
b-d-f-h-j-I C131
b-d-f-h-j-m C132
b-d-f-h-k-I C133
b-d-f-h-k-m C134
b-d-f-i-j-I C141
b-d-f-i-]-m C142
b-d-f-i-k-I C143
b-d-f-i-k-m C144

Selection Code
a-d-g-h-j-I B001
a-d-g-h-j-m B002
a-d-g-h-k-1 B003
a-d-g-h-k-m B004
a-d-g-i-j-| B101
a-d-g-i-]-m B102
a-d-g-i-k-1 B103
a-d-g-i-k-m B104
a-e-f-h-j-1 B111
a-e-f-h-j-m B112
a-e-f-h-k-1 B113
a-e-f-h-k-m B114
a-e-f-i-j-| B121
a-e-f-i-j-m B122
a-e-f-i-k-| B123
a-e-f-i-k-m B124
a-e-g-h-j-I B131
a-e-g-h-j-m B132
a-e-g-h-k-I1 B133
a-e-g-h-k-m B134
a-e-g-i-j-| B141
a-e-g-i-j-m B142
a-e-g-i-k-1 B143
a-e-g-i-k-m B144
b-d-g-h-j-I D001
b-d-g-h-j-m D002
b-d-g-h-k-I D003
b-d-g-h-k-m D004
b-d-g-i-j-I D101
b-d-g-i-j-m D102
b-d-g-i-k-I D103
b-d-g-i-k-m D104
b-e-f-h-j-I D111
b-e-f-h-j-m D112
b-e-f-h-k-I D113
b-e-f-h-k-m D114
b-e-f-i-j-I D121
b-e-f-i-j-m D122
b-e-f-i-k-| D123
b-e-f-i-k-m D124
b-e-g-h-j-I D131
b-e-g-h-j-m D132
b-e-g-h-k-I D133
b-e-g-h-k-m D134
b-e-g-i-j-I D141
b-e-g-i-]-m D142
b-e-g-i-k-I D143
b-e-g-i-k-m D144
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Appendix I: Interview questions

1. Have you had a course in philosophy or worldview?

2. If yes, what was that course title?

3. How would you define the term worldview?

4. Do you have a personal philosophy for education?

5. Will you please share that philosophy with me?

6. How would you say that your worldview informs or affects your philosophy of
education?

7. Is there a special person, or a particular event in your life that segnifyc
impacted your life?

8. Did this person or event help to shape your current worldview?

9. Did this play a role in your decision to serve as a mission teacher?

10. Are there any influences from your primary and secondary education yduch
feel support your goal of being a mission teacher?

11. Are there any influences from your primary and secondary education yduch
feel hamper your goal of being a mission teacher?

12.1s there anything you would like to add about your reasons for being willing to

serve as a teacher at a mission school



