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Abstract

The research conducted sought to find evidencelatadto support or lack of
support to the following questions: Do school adstmators perceive a problem with
bullying in their schools in Missouri? Is thereedationship between the victim of
bullying and the learning process? Do female adalets engage in cyber bullying more
than male adolescents? Do public schools in Mis$@ve policies in place that address
bullying? The researcher used the Olweus Bull{#ngvention Program survey on
bullying. The study examined the perceptions agleefs of the superintendents in the
State of Missouri concerning bullying and studesjponses from students in the Western
Missouri Conference Schools. Significant findimgsluded more experienced
S\superintendents stating that there is little@mproblem with bullying in their schools or
in the schools throughout Missouri, while less epeed superintendents believe that
there is a tremendous problem with bullying in si#eo One hundred percent of the
superintendent responses revealed that all belatehere is a need for more anti-
bullying programs in their schools. Out of the &mit$ surveyed, more than 50 percent
reported that they had never been a victim of &bhbwever, other studies make valid
points to stress that younger students have anegde be bullied, or at least report the
bullying behavior, than the older adolescents aitad Eighty-three percent of the
student responses showed that they had bullieth@nstudent in some way other than a
physical confrontation. With 100% of the supenatents reporting the need for more
anti-bullying programs in schools and 83% of studeasponding that they have bullied
other students in some way, more studies and i@searthis topic would appear to the

researcher to be of great value in the ongoingrgitéo keep all children safe.
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Chapter 1: Introduction of the Study

Bullying in schools has become a widespread prolterncan have life-long
negative consequences for both the bully and tttéwi Because of the long lasting
effects it has on those involved, bullying is a togtic and a definite area of concern for
both parents and educators alike. Bullying is cosegl of direct behaviors such as
teasing, taunting, threatening, hitting, and stepihat are initiated by one or more
individuals against a victim. (Banks, 1997)

Bullying is an ever-growing problem among studegitall ages (Banks, 1997).
And now, more than ever, it is becoming even mdghtening. Many bullies choose
victims and will not give them any relief for mostbr even years (Hanish, L. D., &
Guerra, N. G., 2000). These victims may end up v self-esteem, possibly acquiring
violent behaviors themselves or even becomingdali@s a result of the habitual
badgering (Batsche & Knoff, 1994; Olweus, 1993)eikhis no ‘cookie cutter’
description of a bully or a victim. There is alsm ‘cookie cutter’ description of how to
help a bully or a victim. Studies have shown, hesvethat a school with an anti-
bullying program in place can greatly reduce thember of bullying episodes as well as
teach students better conflict resolution and angaragement skills. In order for an
anti-bullying program to work, all individuals inlked with the school, including
parents, students, teachers, administrators, gmbsgustaff must be willing to work
toward the common goal of the program and mustatapp of all incidents that may
occur (Carney, A. G., & Merrell, 2001). All of tee involved must also be willing to

confront incidents that are in progress.



When bullying occurs at school, it poses a dedipitoblem for teachers, students,
and even for parents. Teachers often considemgihguelassroom management styles to
those based around bullying and its characteriftiidson, A., & Gallo, L. L., 2006). It
is difficult for teachers to monitor and separatdlies from their victims every minute of
every school day. Students who are being bullfezhdind it difficult to pay attention in
class because they are consumed with concernargidbout being bullied. This
directly affects their learning, and ultimatelyeihself-esteem. (Olweus, D.,1991)
Parents are rightfully concerned with their childafety while at school. In some cases,
parents have found it necessary to transfer tindidren to a different school due to
excessive bullying.

Research supports the fact that there is a Ioegétivity surrounding bullying,
and all schools need to address the problem apptelyr(Carney, A. G. & Merrell,
2001). There are countless resources availaldettool districts. Some of these
programs are free of charge, but others cost mo@@gt is an issue for many school
districts today, but the money spent on a bullypngvention program could be well
worth the cost if all children can come to schaal &eel safe.

Effects of Bullying

The presence of bullying behavior has been showrave adverse effects on
many areas of a child’s life (Olweus,1993). Initlpeiblication entitledyouth Bullying,
the AmericarMedical Association stated that “bullying may haegious effects on the
psychological functioning, academic work, and pbgkhealth of children that are
targeted” (AMA, 2002, p.11). Being bullied has bdeund to lead to lower self-esteem

(Delfabbro, et al., 2006; National Education Asation, 2003), higher rates of



depression (Glew, Fan, Katon, Rivera & Keric, 2088nsel, Graig, Overpeck, Saluja &
Ruan, 2004), loneliness (Glew, et al, 2004; Naasal., 2001), and anxiety (Delfabbro et
al., 2006). In a 2003 article aimed at increasiregpublic’s awareness of the issue of
bullying, the National Education Association (2088ted: “Students who are targets of
repeated bullying behavior can, and often do, e&pee extreme fear and stress. They
may be afraid to go to school or even to ride the to school. Once there, they may be
afraid to be in certain places in the building,tsas restrooms. They may exhibit
physical symptoms of illness and may not be ablotaentrate on schoolwork” (NEA,
2003, p.7).

Numerous studies exist proving that bullying indgs 7-12 in public schools is a
well-documented problem, but there has been vily tesearch of this problem
regarding the psychological, social, and acadessigds that are experienced by the
victims of bullying (Batsche & Knoff, 1994; Olweus993). The fact that bullying exists
in the traditional form in public schools is a givdowever, there is now a growing trend
with a new style of bullying which includes sevetgles of electronic bullying (Hinduja
and Patchin, 2005). This type of bullying includest is not limited to, text messaging
and internet bullying. Electronic bullying is coramy referred to as “Cyber Bullying”
(Hinduja and Patchin, 2005). The most common fasfreyber bullying can be found
using cellular phones and internet websites sud¢faesbook and MySpace.

Bullying is a major problem in education today afii@cts the primary role of the
school system, which is to educate young peopéxei@l studies have demonstrated the
link between academic achievement and the childisical and mental health

(Eisenberg, Neumark-Sztainer, Story, 2003; Neungatieiner et al., 2002; Perry, 2001,



Taylor-Seehafer & Rew, 2000). The majority of tasearch dealing with the Olweus
Bullying Prevention Program demonstrates its eiffeciess at reducing the occurrence of
bullying behaviors; little research has been done the effect the program has on
academic performance. The purpose of this studytavaxamine the perception of
bullying in Missouri Public Schools by superintent the relationship between the
victim of bullying and the learning process, thalgsis of cyber bullying behavior of
male and female adolescents, and the bullying igslicurrently in place in Missouri
Public Schools.

Background of the Study

Since the 1970s, the public schools in Americeeaaen placed under the
microscope and accountability in all areas has loeemanded. Parents are familiar with
issues of testing and facility safety, but an adddl area that has been brought to the
forefront of the nation’s attention is that of stnd safety. One specific area of
significant concern has been the issue of bullyng the implications that student
behavior can have on the safety and security aitatlents.

Studies have shown that 75% of adolescents havethgked while attending
school (Bulach, Penland Fulbright, & Williams; 20B8terson, 1999). This staggering
statistic shows that bullying is a major issue tieds to be identified and addressed in
school systems today. The first step in addredsiisgssue is to gain a clear definition
of bullying and identify characteristics and exaespbf bullying. Bullying is a pattern of
repeated, intentionally cruel behavior and diffecsn normal peer conflict in a number
of ways (Palomares, Schilling, 2001). In fachas been proven that bullying is a

learned behavior, evident as early as two yeasgief(Paul, J. J., & Cillessen, A. H.,



2003). The act of bullying can take many formshé&$e forms range from teasing and
name-calling to more insidious belittling and detjng of the victims. In more extreme
cases it may be connected with demands of monpyoperty and/or involve attacks on
property or person” (Chappell, 2004, p.14). Buitycan also come in the form of sexual
harassment. Both boys and girls can experiencantad jokes, comments, and taunts
about sexual body parts. Children being bullied mmaye difficulty concentrating on

their studies, have lower academic achievementdeaad become more fearful of
calling attention to themselves by speaking ugass (Bullying in Schools, n.d.).
Although sexual harassment can occur with bothseakgypically has a more significant
impact on girls.

Little research exists today on the perceptiopudflic school administrators in
Missouri with regard to bullying being a problemtiveir school. In order to address the
problem of the school-yard bully, we must first ewae the attitudes and mind sets of the
men and women in charge of educating and protectimgoung people during the
school day. Before realistic steps can be takeadoyinistrators in combating school
bullies, one must first understand and recogniaelthllying is a problem. Research
reveals that there are indeed physical, psychaggnd emotional problems exhibited
by the victims of bullying while attending schobyt previous research has made a weak
attempt to properly connect the emotions of théimig with the ability to learn while at
school. (Kumpulainen, K., & Rasanen, E., 2000)haitgh bullying is an age old
problem in America, gender also plays a major iolihe types and characteristics of
bullying at school (Crick & Grotpeter, 1995yemale and male adolescents have a

tendency to act and react differently under theguee of a school bully. Traditional



forms of bullying still take place throughout clemsms and play grounds of American
public schools, but in today’s world we are nowetitened with an even more powerful
and possibly more psychologically damaging fornbuwifying, which is commonly
referred to as “cyber bullying”.
State Recognition of Bullying

The act of bullying has been recognized as a pnolreschools by the Department
of Elementary and Secondary Education in Missaodli the Missouri Legislature, which
has recently recommended that schools implemene s@msion of the state-wide
bullying discipline policy to help prevent the aftbullying. According to the state of
Missouri, “Bullying occurs when a student commutesawith another by any means
including telephone, writing, or via electronic cmnications, with the intention to
intimidate, or inflict physical, emotional, or mahharm without legitimate purpose”
(DESE 2007, p.8). “Bullying also occurs when a studcontacts another person with the
intent to intimidate or to inflict physical, emotial, or mental harm without legitimate
purpose. Physical contact does not require phiysiaahing, although touching may be
included” (DESE 2007, p.8). Students who are fotmnidave violated this policy will be
subject to the following disciplinary consequencé&sie state of Missouri recommends
that on the first offense, a student will receipeto five days out of school suspension;
second offense, five to thirty days out of schadpension; third offense, thirty to eighty
days out of school suspension; and fourth offeose,hundred eighty days out of school
suspension up to expulsion. The policy also stathe district is committed to
maintaining a learning and working environment fireen any form of bullying or

intimidation by students toward district personoestudents on the school grounds, or



school time, at a school sponsored activity or stl@ool-related context. Bullying is the
intentional action by an individual or group of imiduals to inflict physical, emotional or
mental suffering on another individual or grougrafividuals” (DESE 2007, p.9).
Students violating the state bullying disciplindippwould also be subject to
disciplinary actions according to the local schaigtrict’s code of conduct.

Although the recognition by the state of Missaancerning the problem of
bullying in schools is a step in the right direatithe lack of mandated policies directed
to every district continues to leave individualtdigs struggling to create policies, which
effectively address bullying in their own schodlhe perception of the superintendent
and school board members can be a determining fimcéoschool’s aggressive or non-
aggressive approach to dealing with the issue Ihfibg.

Cyber Bullying Legislation

The concern over bullying and cyber bullying legigin is not just isolated to the
state of Missouri. This phenomenon is vastly beéogm nationwide epidemic. Several
states have recently enacted legislation to hetparfight against cyber bullying. These
laws represent a crucial step toward national eytier bullying laws which will protect
children of all ages in every corner of the countie following is a list of states with
current laws concerning cyber bullying:

Arkansas

In 2007, the Arkansas legislation passed a laowétlg school officials to take
action against cyber bullies even if the bullyind dot originate or take place on school
property. The law gave school administrators muohenfreedom to punish those

individuals who sought to harass their fellow stude



Idaho

In 2006, Idaho lawmakers passed a law that allesebdol officials to suspend students
if they bullied or harassed other students usiteleghone or computer.

lowa

lowa has passed several laws that force schoale#ate anti-cyber bullying policies
which cover bullying “in schools, on school progent at any school function or school-
sponsored activity.”

New Jersey

In 2007, New Jersey amended their laws to includiyibg via “electronic
communication.” These laws give additional powethi® school system to enforce
bullying-related punishment for actions that mayta&e place while on school grounds.
Oregon

Laws passed in recent years in Oregon expand tinedaoies of what constitutes cyber
bullying to include those actions which “substalhfiaterfere” with the education of the
young person.

Missouri

The suicide of 13-year-old Megan Meier, who wasuicim of an internet hoax, greatly
raised the awareness of cyber bullying and its @guences in the state of Missouri.
Governor Matt Blunt created a task force whose patpose was to study and create
laws regarding cyber bullying. Missouri has alsoghened their laws on the matter,

upgrading cyber harassment from a misdemeanofClass D felony.

New York

New York created a system to investigate claimsyber bullying that would help police



and school officials better ascertain the circumsta of each occurrence and prosecute
or punish the culprits to the fullest extent of lie.
Rhode Island
The governor of Rhode Island is currently tryingotss a bill that would force repeat
cyber bullying offenders to appear in family cowhere they would be charged as
delinquents under the terms of the state’s lawgdoing offenders.
Vermont
Vermont has added a $500 fine for cyber bullyingrides. There is currently a bill
being discussed that would increase the reachecthool’s powers regarding cyber
bullying when the action puts the individual's #lyito learn (or health and safety) at
risk.
Statement of the Problem

The problem of bullying has existed since the beigig of time. The issue of
student safety in schools as it relates to schaod-pullying, however, was brought to the
forefront of the American public with the trageda&<Columbine, Jonesboro, Conyers,
and Paducah. The problem continues and has bgeawvated by the advent of the cyber
bullying potential. Young people’s lives have bémpacted for their entire future by
seemingly senseless childhood acts. The quesdiises Are adults and educators, aware
of the potential damage that bullying can do? Dong people realize the damage that
their actions may create? And is there a gendfrence in the bullying behaviors that
pervade the hallways of our schools? The resegrehtions below create a foundation
from which to discuss these and other issues tetatacademic performance and

bullying behaviors. The responses to the questiaised will open discussion and assist
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in future studies not only with the issues conaggracademic performance, but all areas
concerning bullying.
Research Questions
The following research questions will be addressed:
1. Do school administrators perceive a problem withying in their schools in
Missouri?

2. Is there a relationship between the victim of ballyand the learning process?

3. Do female adolescents engage in cyber bullying rtitae male adolescents?

4. Do public schools in Missouri have policies in @dbat address bullying?

The Professional Significance of the Study
The purpose of this study was to determine iféhveas a perception that existed

or did not exist within the ranks Missouri public school administrators and studerfts
Missouri public schools concerning the area ofyang among adolescent-age children.
If is the study revealed that bullying in fact @& in public schools in Missouri, what
was the impact for the victims of such acts onrtheademic achievement? If bullying
is determined as a problem in schools, do maldemdle adolescents engage in bullying
equally and by using the same methods? Anothecé&myponent of this study is to
identify what, if any, schools policies currenthgan place in public schools in Missouri
and the possible need to create and adopt addifpiofieies in order to protect the
victims of bullying. Although this study could beewed as a qualitative study, the
researcher has chosen to analyze the data andgeariclusions based on the responses
of perceptions, academic achievement, and polib&sare currently found in the

guestionnaires and surveys. This was a descripgs@arch with the purpose of laying a
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foundation for further research in specific arefentified as having possible significant
impact on student performance and educator-praparnatograms.

The goal of the study is to offer empirically res¥eed, educated suggestions and
answers regarding what and how to create and inggiepolicies dealing with all forms
of bullying. It is the intention of the researchieat this data, once analyzed and
dissected, will be a meaningful tool to any schistrict in the state of Missouri and
around the United States in the area of schootigsli It is the premise of the researcher
that this study will shed new light on the issuéslectronic devices, their use at school,
and the impact that those devices have on theiteppmocess.

Previous research has demonstrated the impacirgitys on the emotional and
physical well being of a child (Delfabbro et alod5; Rolland, 2002; American Medical
Association, 2002; Delfabbro, et al., 2006; Namgell., 2001). Other studies have been
conducted to demonstrate a link between schooktéinsafety perceptions, student
motivation, and academic performance (Glew, e2@05; Nansel et al., 2004; National
Education Association, 2003). This research sotagyhstablish and gather responses and
analyze the responses through frequency and tgpesstist in recommendation for
reduction of bullying behaviors within the schonbtiahe improvement of academic
performance by the students of the school. Wighddita established, more efficient
decisions regarding the limited resources of aalcsgstem may be attained. Bullying
through electronic means has become a significarttiggm in public schools today.

Laws regulating electronic devices in schools asaniety as a whole is lacking and

much needed (Bulach, 2005)he researcher chose to examine this phenomenon by



12

administrator perception, gender of bullies, aradamic achievemerithe issue of
current policies pertaining to bullying was compbaad reported.

Olweus (1993) theorizes that bullying behavioclifdren is developed because
of family factors, especially authoritarian paregtiand that “violence begets violence”
(Olweus 1993, p.40). Hoover and Stenhjem alsotpoithe roots of familial aggressive
practices of bulliesin early childhood that are2ally associated with later antisocial and
delinquent behavior” (Hoover, J., & Stenhjem, PQ2 p.5). Garbino and delLara agree
that adolescence, for the most part, “is the cudtimam of childhood patterns, not some
dramatically discrepant period of life with litttelation to what has gone before”
(Garbino and deLara , 2002, p.21). Itis cleat thadlies develop over time and do not
just go to school one day and become aggressivaamaful to other students. All of
the authors point to one harmful impact of bullyind<-12 schools: school avoidance or
dropping out.

"Violence and aggression are a common problem anjouth in society today,
not only in America, but also around the world. eQri the most common ways that this
frustration is expressed among youth is bullyiBgillying may have more media
coverage today than in eras past, but it is, n@bhetks, an age-old occurrence with which
school children have been forced to deal. Thelprolis acute in America, where
violence in schools ranges from the traditionabetin of lunch money typical of
decades of bullying, to the more modern appearahgans and other weapons being
brought to school to terrorize other students. réggive bully-like behavior in schools is
most often caused by an identifiable group of ksllivho systematically victimize

specific groups of their peers" (Bartini, p.14)heldefinition of a bully is someone who
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uses physical or verbal aggression on somethirgrefjular basis against other young
people (Bulach, C., Penland Fulbright, J., & Witig, R., 2003)Usually, bullies are
found to be stronger, bigger, and more aggreshae their peers and victims (Batsche &
Knoff, 1994; Olweus, 1993). Bullying is defined nyamays in many terms, but in every
case and every situation it is the stronger takuigpntage of the weak.
Overview of Methodology

The research conducted could have been in thedbamon-experimental
guantitative form, but the researcher chose to @senpgnd contrast perceptions, gender
involvement with bullying, and current policiessathool districts and correlate the
findings with the effect that all phases have anl&arning process of the victims of
bullying, thus placing this study as descriptivee&ch with the purpose of laying a
foundation for further research on specific arel@siified having possible significant
impact on student performance and educator prepanatograms.

The researcher electronically sent out questioesand surveys to 523
superintendents throughout the state of MissoQrit of the 523 surveys sent, 323
responded and completed the survey. The survesesstaieen from the Olweus Bullying
Prevention Program and modified by the researahereet the targeted group. The data
was limited by the number of responses returngbegaesearcher. A written
guestionnaire was distributed by the researchall &ight public schools which are
members of the Western Missouri Conference. ThéMEonference schools have a
population of 405 total students in grades 9-12th® 1,228 students, 505 responded to
the OBQ. The compiling and analyzing of data wasedby the researcher assisted by

Math Chair at Cass Midway R-I School District BiBtirchett. The results and
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determination of their relevance will be made kndwall participating administrators in

this study. A copy of this entire study has beeenavailable electronically to all

participants.

Due to the need for unaltered and authentic exesrgflthe communication used

in cyber-bullying activities, the researcher usadopsive sampling, seeking personal

writings posed online by adolescent girls and bydlies and victims) as one type of

methodology for this study. All names were remofred the study and bloggers will

appear as anonymous. Social networking websitgsaére used in this study are

popular teen websites such as MySpace, LiveJoufaakbook, Xanga, and Yahoo.

Definitions

For the purpose of this study, the following temwils be used:

Administrator-- Any public school official in thet&e of Missouri holding
a current valid certificate as a principal or supendent who is currently
employed in such a position in a Missouri Publib&d.

Appropriate -- the desired behavior that is acd@ptto society as a whole
Bully-- someone who uses physical or verbal aggrassn something of
a regular basis against other young people. Usuallies are found to be
stronger, bigger, and more aggressive than thenspand victims.
Bullying-- Acts which are comprised of direct beltas such as teasing,
taunting, threatening, hitting, and stealing thratiaitiated by one or more
students against a victim. In addition to diretaels, bullying may also
be more indirect by causing a student to be sgdsdlated through

intentional exclusion.
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Victim of Bullying-- Victims of bullying are typicdy anxious, insecure,
cautious, and suffer from low self-esteem, rarafedding themselves or
retaliating when confronted by students who builgmh. They may lack
social skills and friends, and they are often dbcisolated.
Zero-Tolerance-- The policy or practice of not tateng undesirable
behavior such as violence or illegal drug use, @sflg in the automatic

imposition of severe penalties for the first offens
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Chapter 2: Review of Literature

For far too many adults in the United States totlagy most vivid memory from
their school days involves a distinctly unpleasaaident or a series of incidents, with a
bully often at the heart of the memory. Some aduldy remember being the victim of a
bully. Some may recall being forced to stand by @atch as a good friend or weaker
classmate became a victim of bullying. Another grotiadults may reflect, with
remorse, the days when they actually bullied oiedents at school. The act of
bullying, however, has far more ramifications tlsamply contributing to unpleasant
childhood memories. Many researchers have docwdehe association of bullying
with other antisocial behaviors. The pioneeringeerch of Dan Olweus in the late 1980s
and early 1990s documented that 60 % of the logystified as bullies in grades 6-12
had at least one criminal conviction by age 24.th@te former middle-school bullies, 35
to 40 %were convicted of three or more serious esilny their mid-twenties (Olweus,
1993). After Olweus’ initial studies in Norway afaveden, bullying in schools soon
began to receive attention in Japan, the Nethes|a@dnada, Australia, and the United
States. The National Center for Injury Prevenaod Control (2004), a division of the
Centers for Disease Control, cites bullying or geillied as a “risk factor” for youth
violence. An April 2003 report published by resders from the National Institute of
Child Health and Human Development demonstratéoagand constant link between
bullying and subsequent violent behaviors among thidren. Although the
association was strongest for those who exhibhliedtllying behaviors, both bullies and

victims of bullying showed higher rates of weapanrging, fighting, and being injured
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in fights in schools than those who were bulliesiotims. Clearly, bullying is a problem
that must be acknowledged and addressed.

Since the 1970s, research has dealt with the @fstire bullying in schools. It
was not until the events of Columbine High Schdohesboro, Conyers, and Paducah
that the nation re-examined the seriousness ad¢hef bullying in public schools. The
rapid advancement in technology over the past deaksdh brought on a new era in
bullying at school, which is now referred to as@ybullying. The information derived
from these issues provides a basis for the presedy. This chapter will examine the
theoretical literature and empirical studies tleddte to all aspects of bullying in public
schools in Missouri.

Theoretical Framework

There have been attempts by researchers to degrledrning process or optimal
learning, but little research exists on the actffact that being victimized by bullying
has on the learning process. Even less reseaists ex the perception of school
administrators and its overall affect on the leagrprocess. The growth and learning
process is explained in Maslow’s theory known aslbla’s Hierarchy of Needs. The
pyramid shape diagram which explains Maslow’s thedrself-actualization is based on
the foundation that a human being must feel safiesacure. When a child at school does
not feel safe, learning takes on less importandbesictim is concentrating on survival.
A child who finds himself a victim of bullying fasemultiple barriers each day in the
form of verbal and physical aggression from a hutly self esteem, dealing with
teachers’ and administrators’ attitudes concerbulies, and physical pressures brought

on by stress. Research has shown that stressateslowith bullying can affect children
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in numerous ways, all of which are negative antddeattended can lead to problems
during adult life (Bulach, C., Penland Fulbright,& Williams, R., 2003).
The following areas of literature were reviewedtfus study:
1. Literature on bullying prevalence, which contaimsitience of the problems that
exist with bullying at school.
2. Literature on the physical, emotional, and psycpalal effects experienced by
victims of bullying.
3. Literature on the consequences of bullying in sthoo
4. Literature on the attitudes and perceptions of gkbfiicials with regards to
bullying.
5. Literature on the effect of gender and the bullyimgcess.
6. Literature on current school policies and laws eoning bullying.
Theoretical Literature
In the United States, school bullying did not gate much research until the
1990s—this increased interest may be due to risehnol shootings during that decade.
According to Garbarino and deLara, the school shgstin Columbine, Colorado, “...
changed everything, or at least it should havee ffégedy offered to open our nation’s
eyes to the pain so many of our kids feel as tlogyront emotional violence at school”
(2002, p.3). The authors contend that school n#e especially lethal, is conducted by
those who feel they have been bullied and thusee&ing revenge. Bullied students all
over the world have been found to suffer many negatonsequences, including school
avoidance, low self-esteem, and high levels ofetgxdepression, and thoughts of

suicide (Chappell, 2004). The 208thool Crime Supplemestiates that bullied
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students (K-12) are at a higher risk for truancgmpping out of school than those not
bullied.

"The incidents of April 20, 1999, from ColumbinegHi School in Littleton,
Colorado, put bullying into a new perspective. Tstadents, Dylan Klebold and Ryan
Harris, who were, for all intents, intelligent awell adjusted went on a killing spree.
They killed and injured several members of the stheluding a teacher” (Rosenberg,
2000, p.4). They then turned the guns on themselVaeir plans were grandiose. After
the massacre, they intended to flee the countryce@he madness had died down, new
information showed that the two students were g@lyequiet, withdrawn, and subjected
to bullying by their peers, especially the phydicatronger students. Klebold and Harris
were emotionally and physically abused. Isolatieely developed a hatred for their
fellow students. This manifested in initial thotgbf suicide and then murder. The
Columbine incident was the biggest and got the roogtrage.

Bullying is composed of direct behaviors sucheasing, taunting, threatening,
hitting, and stealing that are initiated by onemare students against a victim (Batsche,
G.M., & Knoff, H.M., 1994).In addition to direct attacks, bullying may alsorbere
indirect by causing a student to be socially ismahrough intentional exclusion. While
boys typically engage in direct bullying methodslsgvho bully are more apt to utilize
these more subtle indirect strategies, such aagmg rumors and enforcing social
isolation (Ahmad & Smith, 1994; Smith & Sharp, 1994V hether the bullying is direct
or indirect, the key component of bullying is ttia physical or psychological
intimidation occurs repeatedly over time to cremteongoing pattern of harassment and

abuse (Batsche & Knoff, 1994; Olweus, 1993).
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Various reports and studies have establishedaphi@bximately 15% of students
are either bullied regularly or are initiators afliging behavior (Olweus, 1993). Direct
bullying seems to increase through the elementaaysy peak in the middle school/junior
high school years, and decline during the high sthears. Although direct physical
assault seems to decrease with age, however, \adsbsé appears to remain constant.
School size, racial composition, and school seftingal, suburban, or urban) do not
seem to be distinguishing factors in predictingdheurrence of bullying. Boys engage
in bullying behavior and are victims of bullies radrequently than girls (Batsche &
Knoff, 1994; Nolin, Davies, & Chandler, 1995; Olvge1993; Whitney & Smith, 1993).

Studies have shown that 75% of adolescents havethg8ked while attending
school (Bulach, Penland Fulbright, & Williams; 20@8terson, 1999). This staggering
statistic shows that bullying is a major issue thegds to be identified and addressed in
school systems today. The first step in addreg$ilsgssue is to gain a clear definition
of bullying and identify characteristics and exaegpbf bullying. The typical definition
used by schools and organizations working with gpp@ople defines bullying as a
pattern of repeated, intentionally cruel behaviwa differs from normal peer conflict in a
number of ways (Palomares, Schilling, 2001). bt,fa has been proven that bullying is
a learned behavior, evident as early as two ydaage(Take Action against Bullying,
2003). The act of bullying can take many form$hése forms range from teasing and
name-calling to more insidious belittling and maadizing of the victims. In more
extreme cases, it may be connected with demana®oéy or property and/or involve
attacks on property or person” (Bulach, Penlandifgiht, & Williams, 2003, p.3)

Bullying can also come in the form of what studesdsimonly refer to as ‘joking’ and
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often takes on a sexual overtone which quickly msdeesexual harassment. Both boys
and girls can experience unwanted jokes, commantktaunts about sexual body parts.
Children being bullied may have difficulty conceting on their studies, have lower
academic achievement levels, and become more fediralling attention to them by
speaking up in class (Bullying in Schools, n.dAlthough harassment both sexual and
traditional can occur with both sexes, in the pastastypically had a more significant
impact on girls.

Who Bullies?

Bullying occurs among both boys and girls (Kumnega et al., 1988). Boys are
more likely to be bullied by other boys, but gimsy be victimized by boys, girls, or
mixed groups (Schuster, 1996). Girls tend to idieule spreading rumors to victimize,
andboys typically utilize physical forms of attaokbully.

There are several psychological factors that sse@ated with those who bully.

Researchers (Bosworth et al., 1999; Kumpulainexh. £1998) have found that bullies:
* Have higher levels of anger,
» Lack confidence in the use of nonviolent strategies
» Accept aggression as justifiable and satisfactory,
* Are unhappy at school,
* Are impulsive,
» Have feelings of depression,
» Lack a sense of belonging in school,
» Dislike or are dissatisfied with school, and

* Have problems at home.
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In addition to the above factors, childrearinggbices may also contribute to
bullying behavior. Researcher (Olweus, 1995) haadahat authoritarian or punitive
parenting can lead to bullying. Children brougptiia harsh, aggressive environment
may become angry and aggressive themselves. Qhilgnese parents practice coercive
parenting behaviors such as yelling, name calkmgl, threats of punishment, have
children who tend to model this aggressive behawitr their peers. Other care- giving
practices identified with bullying behaviors aregratal permissiveness for aggression,
indifference, and lack of warmth or involvementlsd, the type of temperament or the
basic tendencies and personality traits can infladsullying behaviors. Children with
active and impulsive temperament may be more lit@lully others (Olweus, 1995).
The entire home environment plays a greater rotzaating future bullying issues than
ever realized before the research conducted by@arus. It is also recognized that
not all children with psychological factors and atge home environments become
bullies.

Gender Differences in Bullying

Research has indicated that male adolescentsaeelikely to bully their victims
through direct face-to-face confrontations (Li, 8RAUnlike males, females typically
display aggression through indirect means. Thesefemales prefer cyber bullying to
face-to-face aggression, and 60% of cyber victiredemale (Li, 2006). This style of
relational aggression stems from the way in whitiety constructs meaning about what
it means to be a girl and how girls are taughtispldy aggression. Relational aggression
is more effective than overt aggression for femalese it hinders the development of

closeness and intimacy within the peer group, aigdi$ found to be more important for
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girls than boys (Crick & Grotpeter, 1995). The viayvhich girls communicate with one
another directly affects the forms that femaleyod takes. As opposed to direct
physical or verbal aggression often displayed biemaelational aggression involves
covert and manipulative methods of bullying basedarcial isolation that can cause
serious psychological damage to the victim (Sea¥o&ng, 2003). Electronic media
offers an avenue for relational aggression thapjgealing to female aggressors and is
often referred to as cyber bullying. Due to thédein nature of electronic
communication, female cyber bullies display unigaexmunication aspects (more
commonly associated with male verbal aggressiat)dte direct, overt, and aggressive
(Galen & Underwood, 1997). We as educators mayealize that Facebook and
MySpace are damaging to adolescents, but it is.

Since we know that there are gender differencesgard to bullying, we see
different behavioral expectations begin immediasglpirth and continue throughout the
lifespan. As social learning theory asserts, rewand punishments teach children
gender-based preferences for clothes, toys, befsadnd communication that they may
not naturally hold. “Although boys and girls thesh&s show little difference in toy
preference during the preschool years, they aem@&hcouraged to adopt gendered
preferences” through the ways in which parents @gedheir rooms, what toys they
purchase, and the chores they assign to them (Wa00d, p. 167).

Boys tend to form large playgroups, organizeddigrically with memberships
in multiple groups (Cummings, lannotti, & Zahn-Wergl1989). Boys have the
opportunity to be leaders at times, followers aeo$, and learn based on performance

and ability. Most of their games are physicallydzhsand “their speech, contains frequent
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use of phrases of toughness” (Joffe, 1971, p. 4T8k nature of boys’ games is such
that a larger number of participants are requicegfoper play” (Lever,1976, p.480).
Team sports or “fantasy games like ‘war’ have t@laged outdoors ... boys, playing
outdoors, move in larger, more open spaces andrgfeef away from the home which,
undoubtedly, is part of their greater independdraiaing” (Lever, 1976, p.480).
Seventy two percent of the boys compared to 52%egirls reported that their
neighborhood games usually include four or moreqes” (Lever, 1976, p.480).

Lever (1976) also makes the distinction betwedsy’'rand ‘games.’” “Play was
defined as a cooperative interaction that has pticixgoal, no end point, and no
winners” while “games are competitive interactioggyerned by a set body of rules, and
aimed at achieving an explicit, known goal” (p. #8His study indicated boys reported
engaging in ‘games’ for 65% of their activitiespgoared to 35% for girls (Lever, 1976).
Another interesting aspect of male play found bydrevas “boys could resolve their
disputes more effectively [than girls] ... boys weeen quarrelling all the time, but not
once was a game terminated because of a quardehcagame was interrupted for more
than seven minutes” (1976, p. 482).

Overt aggression is considered more socially gpate for boys than for girls.
Research shows that “parents positively rewardatexbd physical aggression in sons
and positively reward interpersonal and socialskil daughters” (Wood, 2007, p.164-
165). This explains why “when attempting to infliarm on peers (i.e., aggressing),
children do so in the ways that best thwart or dgarthe goals that are valued by their
respective gender peer groups” (Crick & Grotpet685, p.710). For boys, valued goals

include dominance, independence, and anythingghatfemale (Wood, 2007). Not
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surprisingly, studies on male aggression in chit@hbave found that male bullies tend to
use direct verbal and physical attacks to bully2006) found gender differences in
bullying behavior starting as young as age thitgeontends “males are significantly
more physically victimized than females” (p.16Boys bully “through physical and
verbal aggression ... these behaviors are consistnthe types of goals that past
research has shown to be important to boyspecifically, themes of instrumentality and
physical dominance” (Crick & Grotpeter, 1995, p.y.@ow strong, fast, or brave you
are means everything in terms of male dominanohildhood and adolescence (Lever,
1976). Shakeshaft (1995), as quoted by Li contéiiddes with atypical gender related
behaviors were at a much greater risk for peendtstbean other young men.”

Atypical masculine behaviors are socially definaall usually target any action
that is seen as ‘feminine’ or ‘homosexual’ by tleepgroup. This may fall in line with
biological differences between the genders, witlesiaeing judged and selected by
females through criteria of physical strength,igptb protect and provide, and sexual
machismo (Wood, 2007). Possible examples for esfiehavior could include a
disinterest in aggressive, competitive play, orefgrence for dolls or dress-up games
(Wood, 2007).

Young girls play encourages cooperation and tMkst girls aim to ‘play nice’
and build intimacy through verbal and nonverbatiacttion (Crick, Bigbee, & Howes,
1996). Small groups or pairs of girls are oftegagged in forms of imaginative, verbal
play. Games that require parts and roles give g opportunity to try out gender roles,

as well as mimic social interaction. Girls playtars in private places and often
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involves mimicking primary human relationships &ed of playing formal games” which
helps to develop “delicate socio-emotional ski(lséver, 1976, p. 484).

The girls in Lever’'s (1976) study claimed to fde most discomfort within
groups of four or more, medium discomfort in triadisd the most comfortable in pairs.
Deep intimacy develops between pairs and smallggod young girls, with the
emergence of a keen ability to decode nonverbatages (Lever, 1976). Lever
emphasizes that “most girls interviewed said thay & single ‘best’ friend with whom
they played nearly every day. They learn to knlo&t person and her moods so well that
through non-verbal cues alone, a girl understartusther her playmate is hurt, sad,
happy, bored, and so on” (Lever, 1976, p.484)|sGaarly friendships may also serve as
training for later heterosexual dating relationsh(pever, 1976). “There is usually an
open show of affection between these little girlsoth physically in the form of
handholding and verbally through “love notes” tresffirm how special each is to the
other” (Lever, 1976, p.484). Interestingly, jasdy, possessiveness, and other traits
commonly associated with dating relationships oftemat the root of friendship
dissolution. These gender differences are soatalhstructed, and say little about
biological differences between the sexes. Whearahthuman emotions are internalized
as ‘inappropriate’ for either gender, they do neagpear, they only manifest themselves
in ways that are more socially appropriate. “Beeagigls are discouraged from direct,
overt aggression yet still feel aggressive at tirttesy develop other, less direct ways of
expressing aggression” (Wood, 2007, p.165).

The friendship networks of girls are very complé&hey tend to switch and

change dramatically, with many girls going throwgberies of ‘best friends’ throughout
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childhood and adolescence (Besag, 2006). Besdgiegmow a friendship between two
girls may switch from one in which they hardly spéaanyone else, pass notes to one
another, eat together, talk together, and appédae tnseparable one day, and then
suddenly switches from day to night. The girlsl wédve very little to do with one
another, and may cling on to a brand new frienth wie same dizzying speed of
intimacy development (Besag, 2006). Since memhieista friendship group is
exclusive, it is reserved for those who have prahemselves to be worthy of the trust
and intimacy needed to develop an emotional corore(Besag, 2006). “Sharing secrets
binds the union together, and telling the secretautsiders is symbolic of the break-up
(Lever, 1976, p.484).

It is very hard to spot a female bully. They Idbk same as everyone else;
perhaps they are more dominant in friendships @y thay exhibit some behavioral
problems, but for the most part they blend righfBrinson, 2005). When another girl is
bullying a girl she does her best to not be saédtilizing covert forms of both verbal and
nonverbal communication, the aggressor can martgblkr victim (Underwood, 2003).
Reasons for girls to bully other girls can rangerfrrevenge to jealousy, specific to the
situation. The obvious constant variable in fentallying appears to be the covert use
of communication. A lot of time is spent talkingtgroblems, fears, crushes, and
intimate secrets in female friendships (Besag, 2008ny self-revealing information can
quickly become a weapon of immense psychologicaladge through gossip and the
spreading of rumors. This does not mean that girtaild not trust one another and share

this information for fear of the inevitable frierids change. Girls seem to naturally need
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to communicate in this way and in most cases thefiis of learning how to cooperate,
share, and talk lead to an increased sense of bynaatl judgment (Lever, 1976).

Most girls do not use personal information to Yoliher girls, yet at the same
time most adolescent girls experience relationgtegsion. Since relational aggression
is the aggression form of choice among femalessargk anger, jealousy and hurt are
natural and unavoidable emotions, it is reason@béssume that all females will be
aggressors as well as victims of relational aggwassThis is due to the fact that girls
frequently share confidential information with car@other (Mouttapa et al., 2004).

Another factor possibly contributing to femaleling involves the specific
atmosphere of school. “This competitive, combativiture might be heard as an echo of
the national culture of competition in educationjth teachers competing with teachers,
peers competing with peers for grades, and thergkfast passed nature of education
(Duncan, 2004, p.149).

Unlike the bullying of boys, most of the quarralsd conflicts among girls appear
related to their friendship groups. This means tifia victims are unable to escape the
mesh of social relationships within which the mdliurk. The aggressors know all about
their target due to past friendly relationshipsg&g 2006 p.537). In face-to-face cases,
female bullying usually looks like squabbles anddious arguments between groups of
girls. These squabbles are much more complexttiggnappear, commonly involving
negative verbal and nonverbal messages expresseajthindirect means with the goal
of social exclusion. These aggressive acts catebastating to the self-image of the
victim due to the importance of communication amel $haring of social information by

females (Crick, Bigbee, & Howes, 1996).
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Major changes in every aspect of life begin toun@ound the ages of 12 to 16.
Duncan (2004) found that the girls in his studydi@ pronounced belief that the nature
of their friendships had altered over the yeard, s8veral groups pointed to a difference
between friendships in primary school and friengshin secondary school” (p. 140).
Children who have changed schools have experiemced challenging school work,
less socialization time at school, and more cortipatfor resources (Crick, & Grotpeter,
1995). These changes alone create tension oropeselationships leading to bullying.
Priorities begin to change from wanting to spena®&your time with the same sex to an
emerging interest in the opposite sex (CriclG#otpeter, 1995). Gossip emerges as a
very important activity for teen-aged girls, recamga by the girls in Duncan’s (2004)
study as “an indulgence condemned by male authanitdymasculine values” (p.142).
Even so, gossip appeared to be too exciting andlgoegaluable to discontinue. For
example, Duncan (2004) found while “recounting sonogents, the excitement of the
narrators was evident in the raised tone, pacepaald of the conversation” (p.142).
Even when the gossip was non-sensational, “they tseabsence of key persons to
explore emotive issues with reassurance, reparatioeconciliation” (p.143).

Popularity was an important factor in Duncan’sq2pstudy, although no
definition was unanimously agreed upon by the gitteere was a general consensus that
‘popular’ was used to mean those girls who hachigbest social status in the school and
was linked to heterosexual attractiveness” (p.148.also stated that “to be known as
one ofthepopular girls implied you would be brash, aggressiad involved in rumors
and fights amongst girls” (p. 144). These actiaresin direct competition with the

previously discussed socialization of girls to {place’ and cooperate in early childhood.
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Earlier research by Duncan (1999, 2002, p. 13idahat results of bullying
ended in some girls refusing to attend school ekisg transfers to other schools due to
harassment by peers. Real reasons for seekirgféranvere often concealed from
parents and professionals for fear of retaliatipnhe more aggressive children or
because of internalized guilt and shame. Accortbripe National Resource Center for
Safe Schools, approximately 30% of American chiidaee regularly involved in
bullying and 15% are severely traumatized or dssted as a result of encounters with
bullies (1999). Abuse of this type can be extrgnad@maging, with psychological
wounds that may take years to heal. Dependingp@situation, bullying can continue
relentlessly until the victim changes schools @lygacommits suicide. It is often
suggested that the aggressors in school shootiagswictims of bullying, and their
attacks stem from this form of psychological ab{&eals & Young, 2003). The effects
of bullying can have long term effects with “butig and victimization [being] associated
with negative consequences in adulthood” (Sealso&ng, 2003, p.736).

Although girls are more likely than boys to repatbully (Li, 2006), there is still
a great deal of reluctance to bring their storeeatithorities. This can be explained in
many ways. As mentioned previously, it is veryidiift to spot a female bully, and since
they use social exclusion instead of physical vioke it becomes very tricky to punish
Aggressors (Li, 2006).

Psychological or emotional abuse is harder tog@iawd can cause mental doubt
and self-blame, leading to even greater psychadbgiistress (Crick & Grotpeter, 1995).
If the victim can’tprove it; and if the bully cadeny it, then the victim can feel as if they

are going crazy. Girls may internalize the paid #rel ashamed or responsible for what
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is happening to them (Besag, 2006). They may tHihklost ten pounds, they would be
nice to me and like me” or “if | just had more mgrier new clothes, I'd be popular and
they wouldn’t pick on me” (Besag, 2006, p.23).e3é tactics usually don’t work. If a
bully has chosen to victimize, their goal is not&muse a change in the victim, and if a
victim attempts to conform to some ideal like lgsimeight. The bully will simply

switch their plan of attack from calling her fatdalling her skinny (Besag, 2006).

Historically, bullying primarily occurred in schbduring school hours; however,
with the common use of computers and the interineeghe 1990s, on-line bullying has
become an increasing occurrence amongst adolegicksniLi, 2005). The internet offers
the perfect tool for mass, covert bullying duetsoainonymity, its difficulty to regulate,
and the removal of traditional social rules in meigato appropriate communication
(Giuseppe, & Galimberti, 2003).

“The nature of new technology makes it possiblecidyer bullying to occur more
secretly, spread more rapidly and be easily presiriLi, 2006, p. 161). Bullyingis a
major problem in schools, and it seems to be omiseewith the widespread use of the
Internet. “Cyber bullying”, according to Willar@@04) as quoted by Li (2006), “can
occur in various formats including flaming, harassin cyber stalking, denigration
(putdowns), masquerade, outing and trickery an¢usian ...” it can lead to stalking,
death threats and suicide (Li, 2006). “Unlike facdace bullying, people often feel that
cyberspace is impersonal and they can thereforg/batever they want. Further, it is
reported that females prefer this type of bullyiiiyelson, 2003; Li, 2006). Electronic
bullying allows a person’s identity to remain hiddend can pose less of a physical

confrontation that face-to-face bullying.
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Teasing and Bullying

Teasing among children, pre-adolescents, and agiolesdoes not automatically
exhibit a form of bullying. It is not until thedasing becomes hurtful by ridiculing the
person being teased does it falls into a negatwem. Hostile teasing creates an
atmosphere where the victim may feel threatenet,lsat, or angry. The act of teasing
at school becomes bullying when there is a wilifiiént and conscious desire to hurt
another and put him/her under stress (Tatum & Tafi882). Bullying consists of more
than one act of aggressive behavior and may ingdhgsical contact, name calling,
making faces, dirty gestures, or being intentignalcluded from a group (Olweus,
1995). In addition, bullying can be classifiedda®ct or indirect bullying. Direct
bullying includes those behaviors that are opeschst, but indirect bullying is
characterized by social isolation or exclusion fribva group (Bosworth, 1999). Bullying
is an ongoing pattern of physical or psychologamdression that victimizes the person
being bullied. Researchers (Kumpulainen et aB81®odges & Perry, 1996) indicate

that victims of teasing share common charactesistimong these are:

* May be physically weak,

* Quick to submit to the bully’s demands,

* Reward the bully by displaying signs of distress,

* Use inappropriate group-entry skills,

* Lack humor and pro-social skills,

* May have few friends,



33

* May be different or socially insecure and awkwanal],

» Tend to score higher on internalizing and psychamnehaviors, such
as feeling anxious, depressed, and outwardly shysigal symptoms of
these feelings.

Hazing

Another form of bullying can be found in what memonly referred to as hazing.
Hazing is an often ritualistic test which may caig¢ harassment, abuse, or humiliation
with requirements to perform meaningless tasks;ediones as a way of initiation into a
social group. Hazing can be physical in nature ental. Hazing was once viewed as a
right of young people to engage in such acts ass#t designed to bring about an eventual
bonding experience. It has been proven over thesyhat hazing in any form is
detrimental to young people and in many casesalleth public schools in America,
hazing has been reported in a variety of socialecds, including: sports teams,
academic clubs, school bands, and among class. rétnksnow understood among
educators across America that hazing is considefedn of bullying and intimidation
and cannot be tolerated. Hazing is consideretbayen several U.S. states, and anti-
hazing legislation has been proposed in otherstatee act of hazing has damaging
effects on the victims.

Disability Harassment

Another form of bullying is disability harassmerisability harassment is the
form of bullying and teasing specifically based onbecause of, a disability. (Hoover,
Stenhjem, 2003). This treatment creates a hastironment by denying access to,

participation in, or receipt of benefits, servicesppportunities at school (Hoover,
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Stenhjem, 2003; PSEA Interactive, 2003; U.S. Depant of Education, 2000). Bullies
tend to focus on peers who seem vulnerable, aed tifnhes it is the children with
disabilities who attract bullies. There are mairffecent levels of disabilities that
children could have, but bullying at any of theseels is not acceptable. If the bullying
of children with disabilities gets bad enough,atildl fall under the category of being a
hate crime. This is an example of a case wheliegof other authorities would get
involved in the situation. Federal laws prohibi¢ act of committing a hate crime, but
few members of public school across the UnitedeStatould consider harassment and
bullying of those with disabilities to be classifias such an act.
Misconceptions about Bullying

Even with all of the research about bullying tlsaavailable, there are still some
common misconceptions or myths about the sub@ae myth is that bullies are anxious
and unsure of themselves under their tough su(takying is Not a Fact of Life, n.d.).
This information is incorrect because researchshasvn that bullies usually have a low
to average level of anxiety and insecurity. Tiseif-image also tends to be about
average or even relatively positive (Bullying istNoFact of Life, n.d.). Another
common assumption is that bullying is a consequehtarge class or school sizes, or the
competition for grades and other pressures thaidgenerates (Olweus, 2001).

In actuality, characteristics of a bully includit are not limited to: a need for
power and control, getting satisfaction from irtflig) injury and/or suffering, showing
little to no empathy for victims, being provoked @tpers, showing very little anxiety and
possibly having high self-esteem. Studies als@atd that bullies often come from

homes where physical punishment is used, wherehitdren are taught to strike back
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physically as a way to handle problems, and wharergal involvement and warmth are
frequently lacking (Banks, 1997). Generally spagkbullies have the need to feel
powerful and in control. Because of this needdarbcontrol, bullies usually select
victims who rarely defend themselves, are lackingad skills or friends, have

controlling parents, or have low self-esteem. fragor defining physical characteristic
of victims is that they tend to be physically weattean their peers. Surprisingly, other
physical characteristics such as weight, dreswearing eyeglasses do not appear to be
significant factors that can be correlated withtimization (Banks, 1997; Batsche &
Knoff, 1994; Olweus, 1993).

There are some major differences between technichileken use to bully their
victims. Boys tend to be more direct and physidaén they bully. They usually have
no problem ‘taking it outside’ and physically hadione another. In contrast, girls are
very indirect and use psychological intimidatiorep®a period of time. Many girls use
talking behind others’ backs, exclusion, rumorsnasalling, humiliation, and
manipulation to inflict pain on their victims. @&irwho bully also frequently attack
within tightly-knit networks of friends, making timeggressive behaviors harder to
identify (Simmons, 2002 p. 3). Many girls who lyulise friendship as a weapon and this
intensifies the damage done to their victims.

There are some serious long-term consequencesett from bullying.

Bullying is harmful to both the perpetrators and ictims and is responsible for
behavioral and emotional difficulties, long-ternga@ve outcomes and violence
(Bullying is Not a Fact of Life, n.d.). Bullyingheuld no longer be viewed as a rite of

passage that all kids have to go through or a piiasdre or she will outgrow. It should
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also not be seen as a normal, natural part offobdd. About 60% of bullies in grades
six through nine have at least one criminal commicby the time they turn 24 (Newquist,
1997). Many bullies also maintain their aggressigbaviors well into adulthood and
have a difficult time maintaining positive relatginps throughout their lives. Bullies are
more likely to be poor students. They are alsoentigely to smoke or drink alcohol
(Crawford, 2002).

There are also devastating consequences to then it can occur over time.
The most disconcerting is that bullying can leatbto self-esteem, and ultimately,
depression for the victims. Victims fear schodll arew it as an unsafe environment.
Research has shown that as many as seven percemieoica’s eighth-graders stay
home from school at least once a month becauselled$(Banks, 1997; Olweus, 1993).
The act of being bullied tends to increase someesits’ isolation because their peers do
not want to lose status by associating with thernemause they do not want to increase
the risks of being bullied themselves (Batsche &#nl994).

Children bullied in school by other children alhsol experience “..extreme fear
and stress ...” (Maestas, nd, p.10). Furthermoré&reim who are bullied at school have
been found by the National Education Associatid¥0® to be afraid to attend school, to
visit the restroom while at school, to ride the bosne, and exhibit symptoms associated
with physical illness as well as having a ,diminished ability to learn” (Maestas, nd,
p.10). It has been indicated by findings in resedhnat bullying results in both
physiological and psychological harm.

Nader and Koch conducted research entitled: “[Badlying Result in

Posttraumatic Stredsisorder?” Posttraumatic Stress Disorder is retetoeas PTSD.
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Their research showed that bullying in schoolsa“igidespread problem that has
received greater attention in recent years” (2@06). Nader and Koch state that
bullying “occurs repeatedly over time and invohaesongoing pattern of harassment,
intimidation and abuse” (2006; p.1). Furthermdmd]ying may be physical or relational
and generally occurs at school and “between peghéwvthe same school year” (Nader
and Koch, 2006; p.1). There have been studiesport negative psychological and
physical effects of school bullying which include.“reduced self-esteem, poor physical
health, decreased school attendance and perforraaddacreased depression and
anxiety” (2006; p.1). Nader and Koch state thdlying is different “from isolated,
transitory interpersonal conflicts in that it invek systematic, intentional, prolonged and
repeated negative attacks aimed at a person bgranere people, often resulting in the
victim feeling unable to cope” (2006; p.1). Wea{2000) conducted a study that
examined bullying and PTSD in high school studamtie United Kingdom and the
United States and his findings revealed that: 37.% of bullying victims self-reported
suffering from PTSD symptoms” (2006; p.1). Anotkardy that is related was
conducted by Storch and Esposito (2003) which emachbullying and PTSD among
elementary school children and states in theiriffigsl that “both overt and relational
bullying were positively correlated with symptonfdRI SD” (Nader and Koch, 2006; p.
2). Bullying was found to lead to PTSD in two pag ways: (1) Bullying can result in
the victim displaying overt anxiety signals, whicdn lead to more serious victimization;
and (2) bullying can indirectly lead to PTSD thrbube development of personality
variables that place the child at increased riskrfouma and maladaptive appraisals that

can exacerbate anxiety reactions” (Nader and Ka@06; p.2).
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The work of Brendtro (2004) entitled: “From Coeeeito Strength-Based
Intervention: Responding to the Needs of ChildreRain” states: “Recent clinical and
brain studies indicate that troubled children aadtly are reacting to distressing life
circumstances with “pain-based behavior.” Those aal with such behavior often
lack the necessary skills to prevent and manages@ituations” (p. 1). Brendtro also
notes that brain states of emotional stress indlneéollowing stressors and the
accompanying outcomes due to this stress:

(1) Physical stressors produce physiological distr@samples:
abuse, neglect of basic needs for food, sleepteshahd safety)

(2) Emotional stressors produce psychological distagsss
experienced in feelings of fear, anger, shamet,cnd
worthlessness; and

(3) Social stressors frustrate normal growth needsiteyfering
with the development of attachment, achievemernigreumy,
and altruism. (Brendtro, 2004, p. 2).

Bendtro stated that the biological examinationiofence and its effects on the
individual show that “.. episodes of extreme or chronic stress are cheyiwatned into
long-term memory” (Brendtro, 2004; p.3). Brenditates that this results in the
individual developing: “.. reactive patterns of defensiveness or aggres¢inehdtro,
2004; p.4). An article published in the May 15020issue of th&cience Daily News
Journal states that “Hormones in children’s saliva mal®ological indicator of the
trauma kids undergo when they are chronically bdllby peers ...” (Science Daily,

2007). The report states that Pennsylvania Staiteetsity professors of counselor
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education Carney and Hazler “looked at the hornummBsol in student’s saliva to

evaluate its validity as a reliable biomarker isessing effects of precursors to bullying.

In humans, this hormone is responsible for regudptiarious behavioral traits such as the
fight-flight response and immune activity that aosnected to sensory acuity and aspects
of learning and memory” (Science Daily, 2007). Bpées in cortical levels take place
when a threat is sensed by the individual, whiajatigely impacts both memory and
learning functions. The report states: “The lorgigh a spike continues to exists, the
more damage it can do to various aspects of apsrphysical, social, and emotional
health” (Science Daily, 2007).

Bullying has been shown in this study to be anmrmioois problem among school
students of all ages. This study has also shoatbihllying is rarely intervened upon
when occurring by other students because theyfdedineir own safety. Students who
are bullied experience fear while at school anddiiag to and from school, and this
results in reducing their academic achievemensereh has shown that bullying during
childhood results in ongoing negative impacts anitfdividual’'s economics and the
progression of their career. There are potent&tire negative impacts noted by
research due to be on the receiving end of bullgme@ child.

The act of bullying is not only psychologicallycaamotionally damaging to the
victim, but the bully also displays issues thatat properly dealt with in life can
manifest themselves into criminal behavior. Stuslerho engage in bullying behaviors
seem to have a need to feel powerful and in canffbky appear to derive satisfaction
from inflicting injury and suffering on others, sed¢o have little empathy for their

victims, and often defend their actions by saytmag their victims provoked them in
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some way. Studies indicate that bullies often ctno homes where physical
punishment is used, where the children are taugsirike back physically as a way to
handle problems, and where parental involvementardth are frequently lacking.
Students who regularly display bullying behaviars generally defiant or oppositional
toward adults, antisocial, and are likely to breakool rules. In contrast to prevailing
myths, bullies appear to have little anxiety angassess strong self-esteem. There is
little evidence to support the contention that theyimize others because they feel bad
about themselves (Batsche & Knoff, 1994; Olweu$£3)9

Students who are victims of bullying are typicalyxious, insecure, cautious, and
suffer from low self-esteem, rarely defending thelwss or retaliating when confronted
by students who bully them. They may lack sodidlssand friends, and they are often
socially isolated. Victims tend to be close tatiparents and may have parents who can
be described as overprotective. The major defipimgsical characteristic of victims is
that they tend to be physically weaker than thearp-other physical characteristics such
as weight, dress, or wearing eyeglasses do nobtappée significant factors that can be
correlated with victimization (Batsche & Knoff, 14990Iweus, 1993).

Victims often fear school and consider schoolé@h unsafe and unhappy place.
The act of being bullied tends to increase somgesits' isolation because their peers do
not want to lose status by associating with thernemause they do not want to increase
the risks of being bullied themselves. A childigebullied leads to depression and low
self-esteem, problems that can carry into adulti@deus, 1993; Batsche & Knoff,

1994).
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Oliver, Hoover, and Hazler (1994) surveyed stusl@mthe Midwest and found
that a clear majority felt that victims were atdepartially responsible for bringing the
bullying on themselves. Students surveyed tendedjtee that bullying toughened a
weak person, and some felt that bullying "tauglttims appropriate behavior. Charach,
Pepler, and Ziegler (1995) found that studentsidensd victims to be "weak," "nerds,"
and "afraid to fight back." However, 43% of thad#nts in this study said that they try
to help the victim, 33% said that they should Haipdo not, and only 24% said that
bullying was none of their business.

Parents and Bullying

Parents are often unaware of the bullying proldech talk about it with their
children only to a limited extent. (Olweus, 1993)udent surveys reveal that a low
percentage of students seem to believe that adillliselp. Students feel that adult
intervention is infrequent and ineffective and ttedling adults will only bring more
harassment from bullies. Parents, if they susipetttheir child is being teased or
bullied, should ask the child directly. Some creld may be reluctant to tell others, as
they feel ashamed or embarrassed or fearful teadbtlly may retaliate if they tell.
Parents should look for signs of fear of goingdbo®l, lack of friends, missing items or
things being stolen from him/her, increased anxietgven depression. All parents
should take steps to make sure their childrenafee df the bullying is taking place at
school, parents should contact school officials r@part the incidents. If the teasing or
bullying is taking place in the neighborhood or l&hgoing to or from school, the parents
should make arrangements for an older sibling derothild to accompany their child to

and from school. Other parents or neighbors shbeldotified and anti-bullying
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programs may need to be established. If paremtsnbe aware that their child is a bully
and involved in teasing and bullying behaviorspheent should get involved. They
need to take the problem seriously and realizerdssarch has shown that bullies suffer
negative consequences in life. Bullies tend tcehtanuble later in life with relationships
and are more likely to be convicted of crimesa ffarent discovers that they have a bully
for a child, they should talk with the child abdlie problem and situation. Discuss with
the child the negative impact that teasing andyngl has on other children. Limits
should be set and consequences in place if thesloeltantinues. Do not allow the child
to deny or minimize the behavior. Parents showéterclear that this type of behavior
will not be tolerated. In extreme cases, parergg anoose to seek professional
assistance in handling a difficult situation witteitr child (Craig, W. M., Pepler, D. J., &
Atlas, R. 2002).
New Dimensions in Bullying

The definition of bullying “is the act of intimiéiag a weaker person to make
them do something” (WordNet, 2009). Today’s studeme dealing with some different
kinds of bullying than the adults in our societyéaver dreamed possible. Twenty years
ago when someone said “bully” you would think of tiig kid on the playground who
picked on everyone. Today our students deal wigfsigal bullying, emotional bullying,
and the newest version, cyber bullying. Physicdlying can include hitting, shoving or
tripping. It can also include sexual bullying itieh there is inappropriate behavior
between two people. Emotional bullying can inclatkking fun of the way a student
talks, acts, or looks. Cyber bullying would inctuslander and hateful messages via an

electronic device. Websites such as MySpace aeB@uk offer students a place to
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intimidate and harass victims of bullying. Manydsnts use private emails accounts
rather than the ones offered at school so thatdheyot as easily tracked or identified.
Girls are more likely to bully emotionally, and zogre more likely to bully physically
(WebMd, 2007). This does not mean that boys nemgage in cyber bullying. It just
referrs to the fact that typically, boys preferad-to face confrontation.

With the change in types of bullying, the way wiglm think a bully looks has
changed, also. Instead of the big kid, anyonebeaa bully. Cyber bullying makes it
easy for anyone to bully because it is harder to &mow who it is that is actually doing
the bullying. It could be anyone bullying a stugeven their best friend. This makes it
hard to trust when you are the one being bullied@h, 2003).

A study by the British Psychological Society fouhdt when given a
guestionnaire, students ages 7-9, were very witlingeport these different types of
bullying. As students get older they report lesd ess. A young child will think that
bullying involves people being mean. As they ddeothings such as psychological
bullying and social exclusion come into play (Nay®006). This shows us that children
of different ages have different ideas of whatyialh is and when it is happening to
them. Another study found that there were a greatmber of young students being
bullied than older students. When the researdbeksd further into the study, they
found that the younger students were reportingttier students bullying them. Those
that were in high school reported bullying happgnmmore than one period throughout
the day. When asked why they thought people gdiebiuthe response came in four
categories:

1. Victim’s Appearance: thin, fat, ugly
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2. Victim’s Behavior: strange, talks different, shysecure

3. Social Background: different culture, religion, aomic situation

4. Other: bad luck, no friends, the victim bullieseth (Frissen, 2007).

Another term for bullying is relational aggressiofhis term was coined by Nicki
Crick, from the University of Minnesota, to deserithe use of relationships to harm
others. When this process of using relationshspgsiried out, it involves an aggressor
(the bully or tormentor), a victim (the target) dasften one or more bystanders (Nixon,
2003). There are many different studies that Heeen done on bullying. There are
several different ways to define bullying. Suchwdmat it is and who it involves.
Everyone who does a study comes out with their ums and categories. Another
study puts the participants of bullying into foategories. The categories are:
perpetrator, victim, victim-perpetrator, or neithétvery student will fall in at least one
of the categories. In this study there were mempegtrators than anything else (Miller,
2007),

Cyber Bullying Is Introduced

With the onslaught of technology the old-age peabbf bullying has expanded
into a whole new dimension. The school-yard bbHg now gone digital. The
phenomenon of electronic bullying has become knasvayber bullying. Electronic
aggression, in the form of threatening text message the spread of online rumors on
social networking sites, is a growing concern.haiigh the majority of kids who are
harassed online are not physically bothered inguethe cyber bully still takes a heavy
emotional toll on his or her victims. Kids who @oemented online are more likely to get

a detention or be suspended, skip school or experiemotional distress. Teens who
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receive rude or nasty comments via text messagewaire likely to say they feel unsafe

at school.

Approximately half of U.S. students are impactgdriditional bullying each
school day. It happens on buses, in the cafetgym, hallways, playground, and in
classrooms. The most frequent form bullying takeserbal (teasing, taunting,
ridiculing, name-calling, and gossip) not physica@his type of bullying happens in the
physical world, and that world has time and spaoéd. Cyber bullying is making
school days even more painful for many children soe school staff. Bullying in
cyberspace is not bound by school hours, schod, dayfacing the intended bully
victim. Unfortunately, the perceived anonymousunabf the internet often insulates the
bully from the consequences of their damaging bieinav

As the number of households with the Internet @rtasally increases and cell
phone ownership expands to the 100 million marldsthe ways kids bully each other.
Cyber bullying in the form of text messages, emait®tos, and website postings can go
school-wide in minutes and global in days. Slaadsiinformation sent out into
cyberspace is difficult, if not impossible, to exige. Cyber bullying often takes the
form of cyber gossip, where damaging content iethas whim, not facts, and is posted
on social networking sites such as MySpace andB¢auie

A study indicated that cyber bullying incidents havadrupled in five years. A
2000 survey by the Crimes against Children Resezenter at the University of New
Hampshire reported 6 % of young people had expeggsome form of cyber bullying.
In 2005, studies of 1500 Internet-using adolesckntsd that over one-third had been

cyber-bullied and half of those admitted to cybelfying others (Hinduja and Patchin,
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2005). A study by National Children’s Home Chargyealed that 20% had been cyber
bullying victims. A 2004 survey conducted by i-&#&merica of 1,556 adolescents
found that 42 % had been bullied online.

The concern is that bullying is still perceivedrbgny educators and parents as a
problem that involves physical contact. Most resle@nd enforcement efforts focus on
bullying in school classrooms, locker rooms, hallgvand restrooms. But given that 80
% of adolescents use cell phones or computersidisgateractions have increasingly
moved from personal contact at school to virtuaitaot in the chat room” (Williams and
Guerra, 2007). Cyber bullying tactics include hiiatibn, destructive messages, gossip,
slander, and other virtual taunts communicateduifince-mail, instant messaging, chat
rooms and blogs.

Need For School Policies

In order to better address this specific areap@shacross the nation have begun
reviewing and significantly revising policies todadss the concerns. A major obstacle
for schools creating and implementing bullying &wadassment policies is the lack of
case law and legislation on the subject. Cybdyimg gained national attention in
November 2007 when the story surfaced of a 13-g&hMissouri girl who killed herself
following an Internet hoax. Megan Meier, the wictof cyber bullying, thought she had
made a new friend in cyberspace when a cute tedsmgeamed Josh contacted her on
MySpace and began exchanging messages with hegariyia 13-year-old who suffered
from depression and attention deficit disorderresponded with Josh for more than a

month before he abruptly ended their friendshillingeher he had heard she was cruel.
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The next day Megan committed suicide. Her far@érned later that Josh never
actually existed; he was created by members ofghberhood family that included a
former friend of Megan. Megan’s parents filed &dait against the adult neighbor who
was responsible for the hoax. Missouri was thet §tate in the country that changed
how the world views cyber bullying. The suicideMdégan Meier prompted Missouri
Governor Matt Blount to create an Internet Harasgriask Force. Governor Blount
also called on education officials to create corapathics classes. Since the Missouri
case, many states have passed legislation or leanbng legislation concerning
electronic bullying. There was no cyber bullyiegislation introduced until 2007, which
gives much evidence of the current crisis of tiierpmenon. At least 13 states have
passed laws, including Arkansas, Delaware, Idahwa] Michigan, Minnesota,
Nebraska, New Jersey, Oklahoma, Oregon, South iGarahd Washington. California
schools may suspend or expel students who comtoérdyullying. The law also singles
out such harassment as a subject to be addressethdgl officials.

Most of the laws are aimed at school districtgumeng them to develop policies
on cyber bullying; for example, how to train schetdff members or discipline students.
Though many schools throughout the nation haveldped their own policies, some
remain unsure how to handle cyber bullying. It bartime consuming and difficult to
investigate, as people on the Internet can remanymous. Educators may not

understand the technology that students are using.
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Chapter 3, Methodology

The purpose of this study was to determine if threas a perception that exists or
did not exist within the ranks dflissouri public school administrators and studerfits
Missouri public schools concerning the area ofyani) among adolescent age children.
The research conducted was a descriptive studyeagsearcher chose to compare and
contrast perceptions, gender involvement with lndjyand current policies of school
districts and identifying pattern and trends byulse of the Pearson r. The researcher
was looking for patterns and trends as revealeithdyesponses to the Olweus Bullying
Questionnaire and the superintendent’s survey.

Two instruments were used for the study. Firstrésearcher used the Olweus
Bullying Questionnaire (OBQ). The OBQ is the syreemponent of the Olweus
Bullying Prevention Program. Permission to useréport was given to the district as
part of the implementation of the prevention progia which Cass Midway school
district was involved. Cass Midway is the resear@hschool and has begun a
preventative program addressing student behavimtsacial interactions. The OBQ is a
standardized, validated, multiple-choice questimen@gesigned to measure a number of
aspects of bullying problems within a school. T®Q was designed to be used with
students in grades 3 through 12, but for the pwpdshis study, only students in grades
9-12 were surveyed. It was initially designed éodompletely anonymous and
maintained that anonymity for all student particifgathrough the current study. The
guestionnaire provided a detailed definition ofiyaaly so that students will have a clear
understanding of how they should interpret the dsos and therefore, enable them to

more effectively respond when answering the questidrhe response choices for most



49

guestions are, “never, only once or twice, occaslgnand very frequently.” These
choices are designed to avoid the vagueness thddecattributed to responses of often or
fairly often (Olweus, 2007). The OBQ also askserspecific questions pertaining to
various forms of bullying activity, both about bgihullied and about bullying other
students. Finally, the OBQ asks several questosit the reactions of others to
bullying, as perceived by those completing the jaesaire.

The selected populations for this study were scadministrators and students of
school districts in Missouri using a printed anelcglonic survey instrument. The
researcher developed an electronic questionnatrerepetition of responses which is
located as an appendix in the research study.quiestionnaire was explored and
critiqued by Superintendent of Drexel School Dgttim Drexel, Missouri, Dr. Judy
Stivers, in conjunction with a non-participatingpgp of practicing and retired principals
and superintendents familiar with current educatigmactice. This step was
implemented within the research protocol to engaise of understanding, appropriate
facilitation of materials, and content validity.

The questionnaire was preceded by an electronierdetter to all Missouri
superintendents. The survey and questionnaires mendered and e-mailed to the
administrators in Missouri. All responses to aliv&ys were numbered and the returned
surveys were recorded on an excel spreadsheghe®@PR3 questionnaires sent, 323
guestionnaires were completed and returned. Hnersgreadsheet, the researcher
designed a template to tally the responses forepéage analysis. The numbered surveys
were kept confidential and locked in the researshadfice. The frequency and type of

responses from all surveys were recorded to deterthie perception of bullying in
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schools in Missouri by both administrators and stug. The final survey results were
made available for review to all participants wlileis research was completed.
Descriptive statistics techniques including peragatand frequency responses were
computed to analyze the responses to the questiearamd surveys. The survey
identified the perception of bullying and was azaly according to geographical regions,
gender, experience as an administrator, and cypdities.

The OBQ survey was used by the researcher. Theysuwere from the Olweus
Bullying Prevention Program with minor modificateto address cyber bullying. A
written questionnaire was distributed by the redearto all eight public schools which
are members of the Western Missouri Conference (WM be distributed among
student’s grades 9-12. Out of the 1,228 surveys@at, 505 were completed and
returned. Once the responses were returned theyplaced on an Excel spreadsheet in
which a template was created tallying all respoiygsercentages. The compiling and
analyzing of data was be done by the researcheassisted by Math Chair at Cass
Midway R-I School District, Brett Burchett. All sponses to the OBQ were kept
confidential and locked in the researcher’s offitlee results and determination of its
relevance has been made known to all participatthginistrators in this study. A copy
of this entire study has been made available eleictally to all participants.

The responses were to reveal that bullying in éxgits or does not exist in public
schools in Missouri. The next question which anwas what are the effects on the
victims of such acts and their academic achievethdittis study is a descriptive research

with the purpose of laying a foundation for furtihesearch on specific areas identified
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having possible significant impact on student pennce and educator preparation
programs.

The study took place in school districts locatethi state of Missouri. The
electronic survey and gquestionnaire was sent tergupndents of all 523 public school
districts in the state. The survey and questiaerfar students were sent to the eight
high schools (grade 9-12) which comprise the WadWissouri Conference. The
Western Missouri Conference Schools include: AdRahl, Appleton City R-II, Archie
R-V, Cass Midway R-I, Drexel R-IV, Miami R-1, Osdaq and Rich Hill R-1V. The
student population, grades 9-12, of the Westerrsdlis Conference is 1,228 total
students. Although this is not a comprehensiveptiag of student populations within
the state, it was determined that as a descriptisearch process for designing further
research, the convenience sample would be mosble#sr this foundational
investigation.

The second instrument used was a survey/questrerfram the OBQ. It was,
however, modified by the researcher to addressfgpperceptions and beliefs of
superintendents in the State of Missouri concerbudtying in their district. The
guestions asked superintendents not only aboutdistricts, but the State of Missouri
public schools. The survey also gathered impoitdatmation as to the current policies
of each school district that responded to the sunveelationship to all forms of
bullying. The responses were placed on a spreatlahd analyzed according to the
percent of the responses. At the conclusion osthdy, the results of each instrument
used were shared with all participants. The resutt® also made available to

participants of the Missouri School Boards AssacraSummer Conference 2009.
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Validity and reliability of OBQ

Using the Rasch measurement model, Kyriakidesp@u, and Lindsay (2006)
found the OBQ instrument has “satisfactory psychomproperties; namely construct
validity and reliability” (p. 781). Construct vdity focused on the idea that the recorded
performances are reflections of a single underlgimigstruct. Rasch analysis provides
indicators for how well each item fits within thedicated construct, therefore, allowing
for the examination of the construct validity oéthopular instrument (Kyriakides et al.,
2006). The scales of the OBQ were examined coimggthe extent to which children
are and continue being victimized and the extemthiwh children are bullying others.

This study compared the responses for patterngrands from the OBQ and the
responses from superintendent’s survey in the $fatssouri. The responses to all
surveys and questionnaires were recorded on adgtreet and analyzed according to the
percentage of the responses to each questiorasliexpected that there would be a
strong pattern between the two instruments date Plearson r for the relationship
between the two scales was statistically signifieard negative, each higher than 0.85
and was “therefore seen as relatively satisfactfiytiakides et al., 2006, p. 791). “By
comparing the differences and similarities of tbgponses of the two scales measuring
the extent to which the same negative activity oceauthe school, a very consistent
pattern was found which reveals a high internak@iancy in the pupils’ and
superintendents’ responses to the questionnairgigkides et al., 2006, p. 796).

The study provided substantial support and infdionator the validity and
reliability of the Olweus Bullying Questionnairecagave valuable insight to the views

and perceptions of the school administrators irStag¢e of Missouri. A Panel of Experts
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were then identified which included five public schsuperintendents from the State of
Missouri and five students from Missouri public sots, grades 9-12, who did not
participate in the original surveys. To ensureitamital validity and reliability to this
study, the researcher created an additional stwilewey which included only those
guestions from the student original survey thatenstered in any form from the OBQ.
The researcher also redistributed the superintaisdgurvey to five superintendents who
had not taken part in the original survey. The PahExperts’ surveys were mailed
individually to each respective participant. Theisponses to the surveys were analyzed
and compared to those of the original surveys.s Thimparison was done by the
researcher and the math chairperson at Midway eékb@ District, to ensure proper
understanding and validity of the altered questionisis instrument review and process
were chosen to give additional validity of the @lkeresponses and to ensure the
reliability of such instruments.

Data used in the present study include the adtratien of the OBQ. Data is also
used from the questionnaire to superintendentsigimaut the State of Missouri. The
results of the OBQ were provided in paper formhtesearcher by the Olweus Bullying
Committee chair of the Midway R-1 School Distrithe data of each school was
analyzed to determine the beliefs, perceptions paactices of bullying in schools and
the possible need for more training in this ar€ae three categories of being a victim of
bullying activity, being a bully of others, and bgia victim of and a bully of others were
compared. The data from the surveys was madébiatio the researcher in electronic
form by superintendents throughout the State osMisi and in paper form from the

students of the Western Missouri Conference Schobiss study was descriptive in
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nature and was intended for reference for furthefysand research in the field of
bullying in schools.

Given the restraint and complexities of the presiestriptive study, this chapter
has explained the methodology used to investidgatterns and trends of the
responses from the OBQ and the superintendents\sufte next chapter presents the

results obtained from those methods.
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Chapter 4, Results of the Study

The present study worked to determine if there avpsrception that exists or
does not exists within the ranks of Missouri pubklitiool administrators and students of
Missouri public schools concerning the area ofyanit) among adolescent children. One
of the goals of this study was to investigate whetir not there existed a trend between
bullying and the perception of bullying by the stipendents of public schools in
Missouri and the presence of bullying behavior$imithe schools served by these
superintendents. This chapter presents the resul® research project.

The issue of student safety in schools as it ref@techool-yard bullying,
however, was brought to the forefront of the Amamipublic with the school tragedies.
The problem continues and has been aggravatecetadtrent of the cyber-bullying
potential. Young people’s lives are impacted Fait entire future by seemingly
senseless childhood acts. We need the answérs tpuestions: are adults and educators,
aware of the potential damage that bullying can @w?young people realize the damage
that their actions may create? And is there a gedifference in the bullying behaviors
that pervade the hallways of our schools. Thearesequestions below create a
foundation from which to discuss these and othsrds related to academic performance
and bullying behaviors. The problems statementsesdéd in this study were: Do school
administrators perceive a problem with bullyingheir schools in Missouri? Is there a
relationship between the victim of bullying and tearning process? Do female
adolescents engage in cyber bullying more than addéescents? And, do public

schools in Missouri have policies in place thatradd bullying?
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As noted previously, the study was designed aserigive study to lay the
foundation for future studies in the area of bulfyin Missouri Public Schools. The
study also examined gender roles in bullying, #ygeats of electronic bullying, and the
avenues taken by the victims of bullying. Resaftthe responses, or lack thereof, were
examined regarding the phenomenon of bullying hosts.

The following section investigated the resultshaf surveys for the students of
the WEMO Conference. The second survey used bsetearcher was submitted to the
superintendents throughaihe State of Missouri.

Administration of the Olweus Bullying Questionreir

The Olweus Bullying Questionnaire (OBQ) was adntérisd to §-12" grade
students of member schools of the Western Misgoomference (WEMO). The OBQ
was administered during the final quarter of the&009 school year. There were 440
students who took the questionnaire. Althoughfitisetwo questions of the OBQ
addressed specific demographic data, gender ade tgeel, questions three through
twenty-six specifically addressed the issues olyind as a personal problem for both the
victim and the bully.

Missouri Superintendent Survey Overview

The Missouri Superintendents’ Survey began withestion on experience then
guestions one through fifteen dealt with the supienidents' views, beliefs, interpretation,
and knowledge of bullying in general and withinitleehool districts. The results of the
data gathered in the surveys provided a pictutaegxtent of the problem of bullying

not only in the eight schools of the Western Migs@Qonference, but also potentially
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characterized a snap-shot of the perceived probfdmllying throughout public schools
in Missouri.

The present study examined the relationship betwa#ying and the perception
of bullying by the superintendents of public sclsaal Missouri. This chapter presented
the results of the research project. The studydeagyned as a descriptive study to lay
the foundation for future studies in the area diyimg in Missouri Public Schools. The
study also examined gender roles in bullying, etest bullying, and the avenues in
which victims of bullying take. Results of theatbnship or lack of relationship, with
the phenomenon of bullying in schools were examined

The results of the data gathered in the surveydged a picture of the extent of
the problem of bullying not only in the eight sck®of the Western Missouri
Conference, but a snap-shot of the perceived pmobfebullying throughout public
schools in Missouri. The surveys allow data to athgred that can be used in further
research and assist in reducing the incidents lbfibg in public schools.

Student Responses to the OBQ

Question one of the student survey deals with #melgr of the participant and
guestion two with the grade level of the studértte next five questions on the OBQ
identify various forms in of bullying in the schoorl'he specific forms of bullying that
are investigated include being called names, bexctuded by other students, and being
verbally or physically abused. There were 440estiglin Western Missouri that took
completed the survey with 52% of those being mate48% female. Out of the 440
students, 29% were in th& grade, 25% in the f0grade, 22% in the iMgrade, and

24% in the 12 grade. Question three asked “Have you ever bekiedby another
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student in school?” Forty-seven percent of thésdents responded that they had
“never” been bullied in school. Twenty-seven patgesponded that they have been
bullied “only once or twice.” Of those surveyed2@tated that they were bullied
“occasionally,” and 6% responded that they werdidnlil'very frequently.” Question
four asked “Has another student ever bullied yabale/?” The students responded with
44% saying they were “never” bullied, 27% bulliexhty once or twice,” 25% bullied
“occasionally,” and 4% of the students stating thweye bullied “very frequently.” The
survey then asked in question five, “Has anothadesit ever bullied you physically?”
The responses of this questioned reported 68%gtttat they had “never” been bullied
physically, 26% was bullied “only once or twice %4'occasionally, and 2% responded
that they were bullied “very frequently.” Questioamber six then broadens the
definition of bullying by asking “Has another stidle@ver bullied you by intentionally
isolating you or excluding you from a social grou@ixty percent of those responding
stated that they were “never” bullied by being mienally excluded from a social group
while 24% responded that they were bullied liks tloinly once or twice,” 14%
“occasionally,” and 2% “very frequently.” Questisaven asked “How often have been
bullied in school in the past year?” Sixty-oneqasit of the students reported that they
had “never” been bullied. Twenty-three percenidatéd they had been bullied “once or
twice” during that period, and 13% said they weudied “occasionally.” Three percent

said they were bullied “very frequently.”

Table 1 - Results of OBQ from WEMO Student Very Only

Survey 2009 Frequently | Occasionally | Once Never
or
Twice

3. Have you ever been bullied by another

] 6% 20% 27% 47%
student in school?
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1. Has another student ever bullied you

4% 25% 27% 44%
verbally?

2. Has another student ever bullied you

. 2% 4% 26% 68%
physically?

3. Hasanother student ever bullied you by
intentionally isolating you from a social 2% 14% 24% 60%
group?

7. How often have you been bullied by
3% 13% 23% 61%

another student in the past year?

The most common forms of bullying reported in Eablwere students being
bullied verbally with 4% stating it occurred “veinequently” and 25% stating it occurred
“occasionally” for a total of 29% of those surveyethe least form of bullying reported
was physical bullying with 2% of those surveyedoréipg that they were bullied
physically “very frequently” and 4% reporting beipgysically bullied “occasionally” for
a total of 6%. (See Table 1)

Questions eight and nine of Table 2 referred ¢ogander of the bully. Question
eight asks, “How often have you been bullied inosdloy a male student?” Forty-nine
percent of the students surveyed stated that thdyrever” been bullied by a male
student at school. Twenty-eight percent of thelestis reported that they were bullied
“only once or twice” by a male student at schoalj 48% reported being bullied by a
male student at school “occasionally” and 5% st#étatithey are bullied by a male
student at school “very frequently.” Question nas&ed, “How often have you been
bullied in school by a female student?” Of thedstts reporting 61% stated that they
had “never” been bullied by a female student irosthand 22% reported being bullied

by a female in school “only once or twice.” Theqantages of the response to the same
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guestion in the “occasionally” and “very frequefitbategories fell to 11% reporting

being bullied by a female student at school “oamaeliy” and 6% “very frequently.”

Table 2 — Results of OBQ from Very Only
WEMO Student Survey 2009 Frequently Occasionally | Once or Never
Twice

8. How often have you been

0, 0, 0, 0,

bullied in school by a >% 18% 28% 49%
male student?

9. How often have you been 6% 11% 299% 61%

bullied in school by a
female student?

Survey questions 10 and 19 dealt with bullyingtiyh “electronic devices” and
bullying in “another way.” Question 11 asked stadent has altered their schedule or
missed class as a result of being bullied. Quesitibread, “If you have been bullied in
school was it with the aid of an electronic devic€# the students surveyed, 80%
reported “no,” and 20% reported that they wereibedlat school with the aid of an
electronic device. Question 19 stated, “I was bdlin another way.” In addition to the
possible answers of very frequently, occasionalhyy once or twice, and never were the
additional selections of “text,” Internet,” and ‘hd’ The student responded to question
19 with 61% stating they were “never” bullied aretivay in school, 27% reporting
“only once or twice,” 10% “occasionally, and 2%oeting “very frequently.” Itis
interesting to note that electronic bullying isrepomenon that has occurred since the
original survey was designed and distributed byé&disv Question 11 revealed that 20%
of the students surveyed responded that they limddhaltered their schedules or missed
class due to being a victim of bullying. Eightyrgent stated that they had not altered

their schedule or missed school due to bullying.
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Table 3 - Results of OBQ from WEMO

Student Survey 2009
YES NO

10. If you have been bullied in
school was it with the aid of
an electronic device?

20% 80%

11. Have you ever altered your
schedule or missed class as a 80%

[s)
result of being bullied? 20%
Very Only
Frequently Occasionally | Once or Never
Twice
19. I was bullied in another way
9% 28% 43% 20%
19.b TEXT INTERNET BOTH
0, 0,
22% 26% 0%

Question 12 of Table 4 related to question 3 akdds'lf you have been bullied
in school by another student, who have you told® flesponses to this question were
38% told a friend, 11% told a teacher, 3% toldgbleool counselor, 3% told the school
principal, 2% told another school adult, 13% tdidit parents/guardian, 11% told their

sibling and 19% told no one.

Table 4 - Results

of OBQ from Friend | Teacher School Princioal Asr;z?;r Parent/ Siblin No
WEMO Student Counselor P Adult Guardian & One
Survey 2009

12. If you have
been bullied in
school by 38% 11% 3% 3% 2% 13% 11% 19%
another student,
who have you
told?
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The survey questions 13 through 18 dealt with $egquestions to students who
have been victimized by bullying while at schoQluestion 13 stated “I was called mean
names, was made fun of, or teased in a hurtful’'wakirteen percent stated that they
had “never” been called mean names, made fun eéased in a hurtful way, and 63%
responded that they were “only once or twice.” Hg@n percent reported that it
happened to them “occasionally” and 6% statedttiegt were called mean names, were
made fun of, or teased in a hurtful way “very freqgtly.”

Question 14 stated, “l was hit, kicked, shoved adywr locked indoors.” On
guestion fourteen, 68% of the students surveyeadrteg that they had “never” been hit,
kicked, shoved around, or locked indoors. Twermtscent reported that they were hit,
kicked, shoved around, or locked indoors “only oacéwice.” Seven percent of those
surveyed stated that they were hit, kicked, sh@arednd, or locked indoors
“occasionally,” and 5% said they experienced thpetof bullying “very frequently.”

Question 15 made the statement, “Other studelutdiés or spread false rumors
about me and tried to make others dislike me.’tyfercent of the students responded
that they “never” had other students tell liesesprfalse rumors, or tried to get others to
dislike them. Forty-one percent of those survesead this happened to them “only once
or twice,” 7% said it happened to them “occasionalind 2% reported that it happens to
them “very frequently.” The survey then makesgteement in question 16, “I had
money or other things taken from me or damagedeé results of the survey showed
62% of the students stating they had “never” hadeyar other things taken from them
or damaged, 23% reported this happening to thery ‘@nce or twice,” 13% saying it

occurred to them “occasionally,” and3% stated ihlaappens to them “very frequently.”
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The students were posed the statement on questjdhvas threatened or forced
to do things that | did not want to do.” Sixty-aipercent of those responding to the
survey responded by stating that they had “neve€hlthreatened or forced to do things
that they did not want to do. Twenty-four percstiated that this happened to them “only
once or twice.” Question 17 results then revediat 5% of the students surveyed
reported that they were threatened or forced tthohgs that they did not want to do, and
2% reported that this happened to them “very fratyé

Question 18 of the OBQ then stated “I was bulliethwnean names, comments,
or gestures with a sexual meaning.” The numbéhage responding fell to 60%, 28%
reported it happened to them “only once or twiead 10% saying it occurred to them
“occasionally.” Question 18 also revealed thatst8bed that this happened to them

“very frequently.”

Table 5 - Results of OBQ from WEMO Very Only

Student Survey 2009 Frequently Occasionally | once or Never
Twice

13. | was called mean names, was made 6% 18% 63% 13%

fun of, or teased in a hurtful way

14. | was hit, kicked, shoved around, or 5% 7% 20% 68%

locked indoors

15. Other student told lies or spread

false rumors about me and tried to 2% % a1% >0%
make others dislike me.

16. I had money or other things taken 3% 13% 23% 62%
away from me or damaged

17. 1 was threatened or forced to do 2% 5% 24% 69%
things that | did not want to do

18. | was bullied with mean names, 9% 10% 8% 60%

comments, or gestures with a sexual
meaning

Table 6 responses revealed that 16% stated #natéd been bullied in

elementary school “very frequently” or “occasiogdlland 84% responded that they



64

were only bullied in elementary school “only oncdwice” or “never”. The
comparative responses hold true when looking asdinee question posed to the middle
school experience. The “very frequently” and “aioaally” percentages fell by 1% of
the elementary school responses to 15%. The ‘@mdg or twice” responses and the
“never” responses increased by 1% to 85%. Theretwer studies that have been
produced that suggest students are bullied moeeementary school and even middle

school or at least reporting being bullied at thedr levels appears to be more common.

Table 6 - Results of
0BQ from WEMO Very Occasionally Only Once or Never
Student Survey Frequently Twice
2009

20. Were you eve
bullied in 6% 10% 12% 72%
elementary schoo|
in any way?

21. Were you eve
bullied in middle 5% 10% 14% 71%
school in any
way?

-

-

The survey then changes the style of questidinorg that of a victim to that of
the bully. The survey questions 22 through 26sle4th the responses as if they were
coming from a bully in school. The survey askgjaestion 22, “Have you ever bullied
another student in school?” The responses revélade@% of the students surveyed said
they had bullied “very frequently” at school, 6%dsthey did “occasionally,” 40%
responded that they have “only once or twice,” 88% of the students surveyed stated
that they have “never” bullied anyone at school.

Question 23 asks, “Have you ever bullied anosihedent in school verbally?”

Sixty-two percent of the students surveyed saitlttiey had “never” bullied another



65

student verbally. Twenty-seven percent responkatthey have bullied another student
verbally “only once or twice.” The students whepended that they bullied another
student verbally “occasionally” were 8% and 3%exiahat they have bullied another
student verbally “very frequently.”

Question 24 reads, “Have you ever bullied anaghgdent in school physically?”
The students responding “never” were at 88%, 7%areded that they bullied another
student physically “only once or twice” was 7%. ré@& percent of the students reported
that they had bullied another student physicaltyl 2% responded that they physically
bully other students.

The survey then asked on question 25, “Have yeu leullied another student by
intentionally isolating or excluding a student fransocial group?” Sixty-eight percent
reported that they have “never,” 28% respondedy‘onke or twice,” 10%
“occasionally,” and 6% answered “very frequentlyluestion 26 asks, “Have you ever
bullied another student by text messaging or byueeof a computer?” Out of the
responses we find that 68% reported that they haaner” bullied another student by text
messaging or by the use of a computer, and 20%sayddid “only once or twice.” Nine
percent responded that they have bullied anotheest by text messaging or by the use

of a computer “occasionally” and 3% “very frequetitl

Table 7- Results of OBQ from Very Only Once

Occasionally Never

WEMO Student Survey 2009

Frequently

or Twice

22. Have you ever bullied another
student in school?

2%

6%

40%

52%

23. Have you ever bullied another
student verbally?

3%

8%

27%

62%

24. Have you ever bullied another
student physically?

2%

3%

7%

88%
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25. Have you ever bullied another
student by intentionally isolating 6% 10% 28% 56%
or excluding a student from a
social group?

26. Have you ever bullied another
student by text messaging or by
the use of a computer?

3% 9% 20% 68%

The most prevalent form of bullying was “intentiigasolating or excluding a
student from a social group with three categorieging up 44% of the students
responses on the survey stating that they engatesitype of bullying “only once or

LT3

twice,” “occasionally,” or “very frequently.” Anber category that was reported with the
most frequency is that of bullying another studesrbally. Of the four categories
reported 38% were in the areas of “very frequehthygcasionally,” and “only once or
twice.” The method of bullying differs from time time and perhaps incident to
incident, but regardless if the method is isolaanghild from a group or verbal
confrontation, all must be viewed as a seriouofdrarassment and bullying.
Superintendent Responses to the Survey

The researcher surveyed superintendents of psitticol in the State of Missouri.
The survey asked for years of experience as aistgedent and then focused on the
knowledge, perception, and beliefs concerning ndjyn each superintendent’s
respective school district. The superintendergsnted out of those surveyed 39% had

1-5 years experience as a superintendent, 27%-h@dyéars experience, 23% reported

11-20 years experience, and 11% responded thah#weynore than 20 years experience.

Table 8- Results of OBQ from
WEMO Superintendent Survey
2009

1-5 6-10 11-20 20+

My years as a superintendent 39% 27% 23% 11%
is
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Question 1 stated, “Bullying is a problem in oistdct.” Only 2% of those
responding stated that bullying was “never” a peabin their district. Thirty percent
reported that bullying was a problem in their dissr“seldom”, and 54% reported that it
was a problem “occasionally.” Fourteen of the suppendents reported that bullying
was a problem in their district “often” and 0% reead that it was “always” a problem.
The answers shifted somewhat when asked aboutabéem of cyber-bullying being a
problem in their districts.

Question 2 stated “Cyber bullying through text ssggng and the internet is a
problem in our district. Of the superintendents/eyed, 8% reported that cyber-bullying
was “never” a problem in their district, 38% rematthat it was “seldom” a problem and
41% stated that cyber-bullying was a problem “omgaadly” in their district. Thirteen
percent stated that cyber-bullying is a problentéif and 0% reported that it was not a
problem “always.”

Question 3 states, “Bullying affects the learngmgcess in our district.” Nine
percent of those surveyed reported that it “neaffiécted learning in their school, and
41% responded as it being a problem “seldom” amd&sionally.” Six percent of the
superintendents reported that bullying “often” afethe learning in their school and 3%

reported that it “always” affects the learning pss.

-\5\7553_ sj:::it;tzfnazr?:(from Never | Seldom Occasionally Often Always
Survey 2009

1. Bullying is a problem in our 2% 30% 54% 14% 0%
district

2. Cyber bullying through te>.(t 8% 38% 21% 13% 0%
messaging and the internet is

a problem in our district

3. Bu!lymg affect§ the 9% 41% 41% 6% 3%
learning process in our

district
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The survey then states on question 4, “male adetgs engage in acts of bullying
more than female adolescents do.” Seven percpottesl that males “never” engage in
acts of bullying more than females, and 41% replathat males “seldom” engage in
bullying acts more than females. Thirty-three pataesponded by saying males
“occasionally” engage in acts of bullying more tiiamales, and 15% reported that
males “often” engage in act of bullying more thaméles. Only 4% of the
superintendents reported that males “always” engagets of bullying more than
females. It would be interesting to note the gemdéhe superintendents who responded
to the survey to determine if there is any pattérresponses which could be related to

gender bias. This study did not investigate thisrmmenon.

Table 10- Results of OBQ
from WEMO Superintendent
Survey 2009

Never | Seldom Occasionally Often Always

4. Male adolescents engage
in acts of bullying more than 7% 41% 33% 15% 4%
female adolescents do

The survey then questioned superintendents onkhewledge and perception of
bullying and the behavior patterns of victims oflying as it pertains to school. The
survey states in question 5, “Bullying should bewed as a right of passage and is
normal adolescent behavior.” Sixty-four percentha&f superintendents surveyed stated
that it should “never” be viewed as a right of @agsand is not normal adolescent
behavior. Thirty-one percent responded by sayiag it is “seldom” a right of passage
and is normal adolescent behavior. Only 3% beliglaatlit is “occasionally” normal
adolescent behavior, and 2% feel that it is “ofteafmal adolescent behavior. No

survey responses stated that it is “always” nomralescent behavior.
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Question number 6 on the survey states, “Studeintsare victimized by bullies
change their schedules or miss school due to fdaging bullied.” The perceptions of
the superintendents surveyed were 2% felt thaestisdvho are victimized by bullies
“never” change their schedules or miss school duefear of being bullied, and 22% of
the superintendents surveyed said that the vicselslom” change schedules or miss
school. Other responses included 40% reportingdsionally,” and 35% of the
superintendents believed that students “often” ghaheir schedules or miss school due
to the fear of being bullied. One percent of thpesintendents surveyed felt that victims
“always” change their schedules or miss schooltdube fear of being bullied. The data
indicates that bullying is an educational issu¢ #ffects the learning process in schools.
One main responsibility of school must and alwaggehbeen to ensure the safety of all
students. It is a serious problem when any stuidets they must alter their schedule or

miss school due to the fear of being a victim dfylng.

Table 11- Results of OBQ from WEMO Never Seldom Occasionally | Often | Always
Superintendent Survey 2009

5. Bullying should be viewed as a

s N . 64% 31% 3% 2% 0%
right of passage” and is normal

adolescent behavior

6. Students who are victimized by 2% 29% 40% 35% 1%

bullies change their schedules or miss
school due to the fear of being bullied

The survey deals with cyber bullying issues ingiees 7, 10, and 11. Question
7 stated female adolescents engage in cyber bgliyiore than male adolescents do. The
responses from the superintendents stated thaell%hét females “never” engage in
cyber bullying more than male adolescents, 10%ebelthey “seldom” engage in the
activity, and 33% believe that females “occasiofialb. Forty-Three percent of the

superintendents responded that females “often” gmgacyber bullying more than male
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adolescents do, and 7% reported that females “afengage in this activity over their
male counter parts. The superintendents wereggbsad a question about their beliefs
on administration involvement concerning cyber yintj.

Question 10 states, “Administrators should becomelved in student cyber
bullying issues of students.” No superintendepobrted that they should “never” get
involved. Twelve percent of the administratorgmasled that they should “seldom” get
involved, and 29% reported that they should “ocmaaily” get involved. More than half
of the superintendents surveyed responded thatsthayld get involved in cyber bullying
issues with students with 31% reporting that theyusd get involved “often” and 28%
responding that they should be involved “alwaysimatters of student-to-student cyber
bullying issues. The survey then questioned tipesatendents on their beliefs
concerning cyber bullying compared to physical yanti.

Question 11 stated, “Electronic bullying is asmhfal to students as physical
bullying.” Only 1% of the superintendents surveyeltlthat it was “never” as harmful,
4% felt that is was “seldom” as harmful, 29% stateat it was “occasionally” as
harmful, 37% said it was “often” as harmful, and26f the superintendents reported
that electronic bullying is “always” as harmful gisysical bullying. With 66% of
superintendents responding that electronic bullysrigften” or “always” as harmful as
physical bullying might indicate a need for a némdfurther research in this area. The
high percentage on the responses may indicate @ seoious problem exists. The
difficulty exist that technology is in such a ragidvancement in our society that it

keeping up with all forms of cyber bullying is adt a difficult task.
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Table 12- Results of OBQ from
WEMO Superintendent Survey

2009 Never Seldom Occasionally Often Always

7. Female adolescents engage
in cyber-bullying more than
male adolescents do

7% 10% 33% 43% 7%

10. Administrators should
become involved in student 0% 12% 29% 31% 28%
cyber-bullying issues of
students

11. Electronic bullying is as
harmful to students as
physical bullying

1% 4% 29% 37% 29%

Questions number 8, 9, 12 deals with the superileiet’'s knowledge and
perception of some types of possible bullying bébrav Question 8 stated, “Teasing and
name calling should be viewed as bullying.” Thgpenses from the superintendents
included 2% responding that it should “never” bewed as bullying, 11% believe that it
is “seldom” bullying, and 37% feel that it is “ocanally” bullying. The largest
percentage of the responses were reported withd@ ke superintendents surveyed
viewing teasing and name calling “often” as bulliagd 13% responded that it is
“always” considered bullying.

Another concept of bullying was posed in quesfias it states, “Excluding or
isolating a student from a social group should iegved as bullying.” One percent of the
superintendents responded that it is “never” arofbtllying, and 13% stated that it is
“seldom” bullying. The largest group responded the “occasionally” bullying
according to 44% of the superintendents, 28% vieivas “often” bullying, and 12%

believe that it is “always” bullying.
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Question 12 states, “Verbal attacks by studerdsldibe viewed as bullying.” A
majority of the superintendents believed that dwtl considered as bullying as the
results of the responses revealed 0% “never,” 48teltsn,” 27% “occasionally,” 33%
“often,” and 36% of superintendents feeling likebad attacks by students are “always”

bullying.

Table 13- Results of
0oBQ from WEMO

Superintendent Survey Never Seldom Occasionally Often Always
2009

8. Teasing and name
calling should be
viewed as bullying

2% 11% 37% 37% 13%

9. Excluding or
isolating a student
from a social group
should be viewed as
bullying

3% 13% 44% 28% 12%

12. Verbal attacks by
students should be
viewed as bullying

0% 4% 27% 33% 36%

The survey concludes with three questions thalioegphe knowledge and
perceptions of superintendents in the State of dlisdy asking a question about victims
telling others of the bullying and two questionsatibullying program in schools and is
bully a problem in public schools in Missouri. @tien 13 states, “Victims of bullying
tell someone about the bullying.” Two percenthad superintendents surveyed believed
that they “never” tell anyone, 22% thought thatims “seldom” tell others, and 54%
believe victims of bullying “occasionally” tell seone else. Out of the superintendents
surveyed, 20% felt that victims “often” tell otheend 2% believe that victims “always”

tell others of the abuse.
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Question 14 asks superintendents in Missouri ibf#bullying programs are
needed in schools.” One percent of those respowitdnever,” 12% reported that
“seldom” do we need more bullying programs, 35%sdvweld that we “occasionally” need
more of these programs, 48% of the superintendeatsd that we “often” need more of
the bullying programs, and 4% said we need “alwaysfd more bullying programs in
schools in Missouri. It was interesting to obsethe overwhelming responses of the vast
majority of superintendents who believed that addél ant-bullying programs are
needed in public schools throughout the entireest@ibe survey ends with a
superintendent’s view of the issue of bullying ubpc schools by stating, “Bullying is a
major problem in public schools in Missouri. Orexgent of the superintendents
responded that it is “never” a major problem, 1G#6l & was “seldom” a problem, 55%
viewed it as a problem “occasionally,” 32% feelsia major problem “often,” and 2%
believe that bullying in Missouri public schools‘@ways” a problem. It is the belief of
the researcher that the responses of bullyinghinas would be viewed as even a higher
percentage of a problem if the principals or aasisprincipals were surveyed. It appears
to the researcher that personal contact with tidesit body on a daily basis allows the

building level administrators to have a better puda discipline in the building.

Table 14- Results of OBQ from
WEMO Superintendent Survey

2009 Never Seldom Occasionally Often Always

13. Victims of bullying tell

0, 0, 0, 0, o)
someone about the bullying 2% 22% >4% 20% 2%

14. More bullying programs are

) 1% 12% 35% 48% 4%
needed in schools

15. Bullying is a major problem

0, 0, [s) [s) 0,
in public schools in Missouri 1% 10% >5% 32% 2%
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Panel of Experts- Student Survey

Five students from the Raymore-Peculiar Schodiridtdocated south of Kansas
City took part in the Panel of Experts student syron bullying. These students were in
grades 10 and 11 and had not participated in naqus student survey from the schools
of the Western Missouri Conference. The resulthefstudent survey from the panel of
experts reveled amazing similarities from the ordjisurveys as taken by students from
the Western Missouri Conference Schools.

Question 1 asked the question, if you were bulieschool was it with the aid of
an electronic device? Twenty percent respondestdigd that, if they were bullied, it
was with the aid of an electronic device. Eightygent responded that they had not been
bullied by the use of an electronic device. Thaseentages reflected the exact
percentages from the original student survey qoestd of Table 3.

Question 2 of Table 14 asked students if theydvwadl altered their schedules or
missed school due to being bullied. Twenty peroéthe student responses stated that
they had altered their schedules or missed schaotabeing bullied. This reflects the
same percentages as the original student survesyignd 1 of Table 3. The researcher
believed that 20% of students who alter schedulesiss school due to being bullied
represent an alarming rate and further study ismagended.

Question 3 and question 4 from Table 15 askedtindents if they were bullied
in elementary and middle school. The researcheves that due to only five
participants in this survey of the panel of exp#rtd the percentages are somewhat

skewed. The similarities of the answers from thgial student survey, however, and



75

the panel of expert survey, are remarkably similEne validity of all questions has
withstood the test and the reliability of this mshent.

Question 3 asked if they were bullied in elemgnsmhool. Twenty percent (one
response) stated that he/she was bullied in elemesthool “occasionally,” and 80%
(four responses) stated that they had “never” lbedired in elementary school. Question
4 asked if they were bullied in middle school, nyavay. The responses from the five
experts were the same as question 3 with 20% gta&istasionally” and 80% reporting
“never.” Question 5 stated “Have you ever bull@obther student by text messaging or
by the use of a computer?” Twenty percent (onpaese) stated that they had bullied
electronically “occasionally,” 20% “only once orite,” and 60% (three people)
responded that they had “never” bullied anothetexy messaging or by the use of a
computer. The responses from the student parexperts are similar to the original
responses from students listed on Table 7 queg6oklectronic bullying is a new

dimension in bullying and data concerning the pinegioon is hard to obtain.

Table 15- Results of Panel of Experts —
Student Surveys 2009
Yes No

1. If you were bullied in school was it with
the aid of an electronic device? (Text 20% 80%
messaging, internet, ect...)

2. Have you ever altered your schedule |or
. y yours °PT 20 80%
missed a class as a result of being bullied?
Only
Ver . Once
y Occasionally Never
frequently or
Twice
3. Were you bullied in elementary schoo 0% 20% 0% 80%

in any way?
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4. Were you bullied in middle school in 0% 20% 0% 80%
any way?

5. Have you ever bullied another studen 0% 20% 20% 60%
by text messaging or by use of a computltar?

Panel of Experts-Superintendents Survey

The participants of the survey were five superidests from the State of
Missouri that did not originally participate in tBeiperintendent’s Survey on Bullying.
The superintendents were from the Aurora SchodribisBelton School District,
Harrisonville School District, Lee’s Summit Schadiktrict and the Raymore-Peculiar
School District. The superintendents were giversiimeey and their responses were
analyzed and compared to the responses from th@arsuperintendent’s survey that
was conducted by the researcher throughout the 8taflissouri. Although the
percentages were slightly skewed due to only femigpants, the results revealed a
strikingly similar pattern of responses with thossponses collected throughout the
entire State of Missouri. Table 16 shows the reduttm the Superintendents-Panel of
Experts Survey.

Question 1 reveals that 20% of the panel of egpertorts that bullying is a
problem in their district “seldom,” and 60% statbdt it is a problem in their district
“occasionally,” and 20% believe that it is “oftea’problem in their district. Question 2
asks if cyber-bullying through text messaging artdrnet is a problem in their district.
Twenty percent responded that it is “seldom” a pewband 80% responded that it is
“occasionally” or “often” a problem. When asks abbullying affecting the learning
process in their districts 80% responded with “scmaally” or “often.” The experts
were more divided on question 4 when asks if mdtdescents engage in bullying more

than female adolescents. Forty percent of thersupadents responded that males
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engage in bullying more than females “seldom,”4@Jorting “occasionally” and 20%
stating “’often.” When asks if bullying should been as a rite of passage for
adolescents, 100% responded with “never” or “seldonese percentages reflect
similar numbers in the state wide survey.

Then the survey dealt with the concept of bullyafiggcting the learning process
of students and the perceptions of the superintéadm this topic. Question 6 stated
students who are victimized by bullies change thelredules or miss school due to the
fear of being bullied. Eighty percent of the paoieéxperts -- superintendents reported
that believe that victims of bullying alter thegh®dules or miss school due to being
bullied. The researcher believes that this issane that cannot be ignored in public
schools today.

On the issue of female adolescents engaging iardybllying more than male
adolescents, 20% responded that they “seldom” @, ported that they
“occasionally” do, and 20% reported that they “nftdo. Questions 8 and 9 dealt with
defining specific types of bullying. Question &a# teasing should be viewed as
bullying, while question 9 asks if excluding orleting a student from a social group
should be viewed as bullying. In response to lppitstions, 80% on question 8 and
100% on question 9 reported that both actions @cedsionally” or “often” acts of
bullying. One hundred percent of superintendesgponding reported that
administrators should get involved in issues oferyullying “occasionally” or “often”
as reported in question 10.

The superintendents responses appeared to gefpnoa@ive when asks if

electronic bullying is as harmful to students agsptal bullying. Forty percent
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responded that it is “occasionally,” and 40% stdked it is “often” as harmful, but 20%
reported that electronic bullying is “always” astnéul as electronic bullying. Question
12 asks if verbal attacks should be viewed as imglly Eighty percent surveyed believed
that verbal attacks should “often” or “always” bensidered bullying. One area that
appears to need more research is found in quek8iomhe question asks if victims of
bullying tell someone else about the bullying. FBheerintendents displayed various
responses with 20% reporting “seldom,” 60% respogdoccasionally,” and 20%
reporting “often.”

The final two questions, questions 14 and 15 dei#iit bullying being a problem
in schools and if more bullying programs are neadédissouri Public Schools. One
hundred percent of the panel of experts resporttdciore bullying programs are
needed “occasionally” and “often” in schools. Onmdred percent also responded that

bullying is a major problem in public schools inddouri “occasionally” or “often.”

Table 16- Results of Panel of Experts —

Superintendent Surveys 2009 Never Seldom | Occasionally | Often | Always

1. Bullying is a problem in our district 0% 20% 60% 20% 0%

2. Cyber-bullying through text
messaging and the internet is a
problem in our district

0% 20% 60% 20% 0%

3. Bullying affects the learning process 0% 20% 60% 20% 0%
in our district

4. Male adolescents engage in acts of
bullying more than female adolescents 0% 40% 40% 20% 0%
do

5. Bullying should be viewed as a “right

” ) 80% 20% 0% 0% 0%
of passage” and is normal adolescent
behavior
6. Students who are victimized by 0% 0% 80% 0% 0%

bullies change their schedules of miss
school due to the fear of being bullied

7. Female adolescents engage in cyber- 0% 20% 60% 20% 0%
bullying more than male adolescents do
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8. Teasing and name calling should be 0% 20% 40% 40% 0%
viewed as bullying

9. Exc':ludlng orisolating a §tudent from 0% 0% 60% 40% 0%
a social group should be viewed as

bullying

.10. Adm|r1|strators should becqme 0% 0% 60% 40% 0%
involved in student cyber-bullying

issues of students

11. Electronic bullying is as harmful to 0% 0% 40% 40% 20%
students as physical bullying

12. Verbal attacks by students should 0% 0% 20% 40% 40%
be viewed as bullying

13. Victims of b.uIIylng tell someone 0% 0% 60% 0% 0%
about the bullying

.14. More bullying programs are needed 0% 0% 40% 60% 0%
in schools

15. Bullying is a major problem in public 0% 0% 60% 40% 0%

schools in Missouri
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Chapter 5, Summary and Discussion

Studies have shown that 75% of adolescents havethgked while attending
school (Bulach, Penland, Fulbright, & Williams; ZBeterson, 1999). The researcher
found the percentage to be much less in the papnlatudied. This study revealed that
53% of the student responses stated that theybudired during school. It is the belief
of the researcher that the size and location ostheols and the demographics of the
students has an impact on this statistic. Itgs &hportant to note that the subjects
studied from Bulach, Penland, Fulbright, & Willamere a younger age group than those
of this study. The students responding to thisystuelre in grades 9-12, as opposed to the
students in grades 3-12 of the other named study.rdsearcher believes that it is
important to note that this study was conductetthénMidwestern section of the United
States. The student survey was collected fromestisdrom the Western Missouri
Conference Schools, which are rural, and smaltidistwhich range in total population,
K-12, of 200 to approximately 740 students. Theamgj of the Western Missouri
Conference School students come from middle ctaspper class homes. Itis the
opinion of the researcher that if this study hagrbeonducted in large metropolitan
districts with a lower socio-economic situatiorg tiesponses and ultimately the study
would have looked much differently. The area @&f tbuntry could possibly have also
played a role in the outcome of this study. Thelwlst has become known as the “Bible
Belt” certainly displays conservative values anactices as found in public schools on
the east or west coast. With a conservative autn that includes Character Education
courses, the Midwestern Schools are perhaps matiek of a threat to school yard

bullies as other places in the country. Basederpast history of public education in
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this country, there might be a need replicatioth@f study in other parts of the country to
give validity to the percentages and responses.

Bullying is defined as acts which are comprisedicéct behaviors such as
teasing, taunting, threatening, hitting, and stepihat are initiated by one or more
students against a victim. In addition to diretaeks, bullying may also be more indirect
by causing a student to be socially isolated thihangentional exclusion. Whether the
bullying is direct or indirect, the key componefballying is that the physical or
psychological intimidation occurs repeatedly overetto create an ongoing pattern of
harassment and abuse (Batsche & Knoff, 1994; OIwEI83). As a result of this study,
the researcher found that bullying can take plaoeugh a variety of ways and methods.
Bullying is a pattern of repeated, intentionallyelrbehavior, and differs from normal
peer conflict in a number of ways (Palomares, 804il2001). The results of this study
confirm previous studies with numerous other attsullying taking place rather than
just those of a physical nature. From the resmongéhis study, 56% of the students
reported being bullied verbally, 40% isolated frargroup, 20% electronically, 87%
called names or made fun of in a hurtful manne? %@d lies told about them, 38% had
items taken from them, and 31% were threatenedadtclear from the responses that
bullying takes on many forms and styles. Of theesugpendents responding to the
survey, 100% believed that verbal confrontatioalagng a child, and electronic
harassment is “occasionally” and “often” bullying.

The physical and mental effects that a victimafying has to endure can last a
life time. The AmericamMMedical Association (2002) stated that “bullyingyteave

serious effects on the psychological functionirggdemic work, and physical health of
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children that are targeted” (p.11). Being bullires been found to lead to lower self-
esteem (Delfabbro, et al., 2006; National Educafiesociation, 2003), higher rates of
depression (Glew, Fan, Katon, Rivera & Keric, 208&nsel, Graig, Overpeck, Saluja &
Ruan, 2004), loneliness (Glew, et al, 2004; Naasal., 2001), and anxiety. (Delfabbro
et al., 2006), a 2003 article from the National &tion Association stated:

“Students who are targets of repeated bullying hehaan, and often do,
experience extreme fear and stress. They mayraiel & go to school or even to ride
the bus to school. Once there, they may be affcali@ in certain places in the building,
such as restrooms. They may exhibit physical sgmptof illness and may not be able
to concentrate on schoolwork” (Banks, 1997, p.Bsdarch has shown that as many as
seven percent of America’s eighth-graders stay hiname school at least once a month
because of bullies (Banks, 1997; Olweus, 1993}high the researcher agrees with the
studies relating to physical and emotional problémwsd by the victims of bullying, only
20% of the students responded that they had etezedltheir schedule or missed school
due to being bullied. It is interesting to notattB0% of the superintendents responded
bullying affects the learning process “occasiondibften,” or “always.” The response
was significant in part due to the schools misssaie educated children and if the act of
bullying is disrupting the school’s purpose andsius, the problem must be dealt with.

It is also of great interest to the researcherotoonly define bullying, but to
determine who bullies. Bullying occurs among blodlys and girls (Kumpulainen et al.,
1988). Boys are more likely to be bullied by otbeys, but girls may be victimized by
boys, girls, or mixed groups (Schuster, 1996).1SG&nd to use ridicule spreading rumors

to victimize while boys typically utilize physicédrms of attack to bully. Relational
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aggression is more effective than overt aggredsiofemales since it hinders the
development of closeness and intimacy within ther geoup, and this is found to be
more important for girls than boys (Crick & Grotpet1995). Boys seem to have more
of a tendency to bully face-to-face. The respofisens this study agree with other
studies, but only slightly. The responses frondstus reported that 51% of the time they
were bullied at school, physically, was by a maélelent. With 49% reporting that they
were bullied by a female. An interesting and cotilpi@ response from the
superintendents surveyed was that the superintetdeheved males bullied more than
females at 52% - 48%. The same group of superietgagdhowever, responded that
females engage in cyber-bullying 83% to their ncalenterparts at 17%. It is very hard
to spot a female bully. They look the same as ewex\else; perhaps they are more
dominant in friendships or they may exhibit sombayoral problems, but for the most
part they blend right in (Brinson, 2005).

It is also the belief of the researcher that stigly should be replicated using
principals and possibly assistant principals asrdrol group rather than superintendents.
Superintendents, by the nature of their jobs, lsatendency to lose touch with the
students and teachers on a daily basis. It iptiineipals and assistant principals who
interact with students and their families on a taghasis. It is the building level
administrators who can identify changes in studel¢haviors and certain patterns of
change that may suggest some form of bullying cadsgment is or has been taking place
in a student’s life at school or even away fromaosth As a former high school principal,
the researcher was much more aware of everydayepnstand situations that his

students face. There is also a bonding that talees ppetween many students and their
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principals that simply does not happen with sugendents. The constant physical
presence that building-level administrators havi &il students in their building is
special and not shared by superintendents. The task of the superintendent is that of
finance, but the principal’s concerns are the sttgland the learning process. An issue
of bullying would perhaps only come to the attemtod the superintendent if the issue
became a public issue or possible criminal offengéee principals are in a position to
potentially intervene in bullying issues when ttiegt begin.

Another interesting and compelling argument camhbee that perceptions and
beliefs of superintendents concerning bullying.eesgdly cyber bullying, differ
according to the experience of the superintendeahtlae chronological age of the
administrator. It appeared to the researchenibanger administrators responded more
aggressively to bullying, especially cyber bullyitging a major problem in Missouri
schools than their older and more seasoned vetecamderparts did. Perhaps further
study pertaining to age, experience, and even gerideiperintendents and their gut-
level values and beliefs of bullying would givegrgat insight into policies and
legislation that may truly enhance all efforts &k children safe at school.

The evidence of bullying and its effect on thelveeling of the student’s grades 9-
12 as well as all school-aged children has beehdeelimented over the past several
decades. It was not until the events at Columhkiaeesboro, Conyers, and Paducah did
the public and school officials realize that bullyihad taken on a whole new dimension.
Bullies were no longer dealt with on the playgrosimdgth fist fights, but rather with the
use of weapons resulting in loss of life. As terlbgy advanced, the age of electronic

bullying was ushered into the schools. The actutlying had taken on a new dimension
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hiding bullies behind the veil of secrecy withiretvalls of cell phones or computers.
Victims of electronic bullying are often tormentied obscene words or messages. With
an estimated 5 million students potentially fading effects of being a bullying victim
and the acts of bullying becoming more violent, ynasithin the schools and the
community have reached a point where they mustwigialthe issue. Keeping our
children safe at school is of the greatest impagaand schools are torn between
educating students and preparing them for the getznomy by providing them with a
level of education that will allow them to competih their peers from around the world
while insuring their safety (Roberts, W. B., Jr.Goursol, D. H.,1996). Limited
resources of school systems continue to be redugehny state legislators while the
need for more programs on bullying are neededoltilvappear that school officials and
communities may be forced to decide between effelgtiaddressing the issue of
bullying and maintaining high academic standardthabour students can meet the
demands of the global market place. It is not diné/duty, but the responsibility of
public school districts in Missouri to have antilping programs in place and to adopt a
no tolerance policy that addresses the issue bfibglat school.

Bullying: Perceived or Real?

The key factors in dealing with the bullying prefn are the beliefs and
perceptions of school administrators. Significasponses from the surveys for both
students and administrators revealed the thougitegses and beliefs concerning
bullying in the State of Missouri. In several cadéke responses were given by both
students and administrators, and in some caseagmthef belief and perception

concerning bulling appeared wider. In Table 13, €doa 15, 87% of the superintendents
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reported that bullying is a major problem in puldahools in Missouri, but only 13%
believed it was seldom or never a problem. In suppicthe administrators’ beliefs, like
percentages to the superintendents responses epengad by students on the question
from Table 1, Question 3of the student survey whigb of the students responded that
they had been a victim of bullying while in grade&2. It was also interesting that Table
6 Question 22 revealed that 48% of the studenporeked that they actually had bullied
another student while at school. The response threnadministrators on Table 13,
Question 14, reveals that 85% believe that morgraras are needed in public schools in
Missouri. Only 12% reported that such programssatdom needed and only 1%
reported that such programs are never neededloWhesponse recorded at 1% is
insignificant and represented responses from soeaidents with more than twenty
years service. The responses given provided d aefument that schools should have
policies in place that address the issue of bullyhschool. The policies should be
derived from a plan of action to address the bagjydilemma. The plan should include
components that deal with both education and pteve(Olweus,D., 2004). The
education component for schools should includeolessind activities designed to raise
awareness of the bullying issue and to offer témi$oth the bullying victim and the
bystander to more effectively handle a bullyingdeat (Olweus,D., 2004). The data
obtained from the survey gave overwhelming evidehaesuperintendents in Missouri
Public Schools do believe that a problem with botjydoes exist in schools and more
programs are needed to address the issue. Accdalthgs study, 100% of the
superintendents responded that there is some neetbfe anti-bullying programs in

public schools in Missouri. An effective anti-buttg program is one of the most
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effective tools used in schools today to reducentiraber of bullying incidents (Smith, J.
D, Schneider, B. H., Smith, P. K., & Ananiadou,2004).
Identifying Bullies

A bully is extremely hard to identify. Psycholst and behavior specialists
maintain that bullies come in all shapes and si@asdents bully other students; students
bully teachers. Teachers bully students; teadngtg other teachers. Some
generalizations and misconceptions concerning tieea@menon of bullying are
interesting. The generalizations include: Boysmaoee apt to bully than girls. Strong
adolescent boys are more likely to bully than wedlasys. Boys and girls have different
styles of bullying. Boys more often use physicaté when bullying; girls use relational
tactics, shunning or excluding victims from in-cibactivities or opportunities. Bullies
can be anyone in the school district.

Barbara Coloroso (2003), in her boblke Bully, the Bullied, and the
Bystanderdefines bullying as “a conscious, willful, anditefrate hostile activity
intended to harm, induce fear through the thre&uwfier aggression, and create terror”
(p-13). Coloroso contends that four elements dtarae all bullies no matter what sex,
age, or job title: (1) an imbalance of power, styen or more favorably situated than the
victim; (2) the bully has an intent to harm, knogithat he/she will inflict emotional or
physical pain, and revels in the fact; (3) a thaddtrther aggression exists, in which the
bully and the victim both know that this act of aggsion will not be the last; and (4)
terror persists-- the extreme, continuing agitatbthe victim. The essence of bullying,
according to Coloroso, is not anger but contenjite bully sees the bullied as not

worthy of respect or empathy. The bully displaysag arrogance. Bullying is harmful to
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both the perpetrators and the victims and is resiptenfor behavioral and emotional
difficulties, long-term negative outcomes and viwe (Bullying is Not a Fact of Life,
n.d.). Bullying should no longer be viewed asta of passage that all kids have to go
through or a phase that he or she will outgrowshtiuld also not be seen as a normal,
natural part of childhood. About 60% of bulliesgrades six through nine have at least
one criminal conviction by the time they turn 24e(djuist,1997). Many bullies also
maintain their aggressive behaviors well into dthdid and have a difficult time
maintaining positive relationships throughout thises. Bullies are more likely to be
poor students. They are also more likely to smarkdrink alcohol (Crawford, 2002).
Bullying and the Learning Process

School administrators gave great insight intortherception on the question of
bullying affecting the learning process. Of theatintendents surveyed, 98% on Table
10, Question 6 believed that students who areittiens of bullying change their
schedules or miss school due to the fear of beifiged. It is with confidence that we
can assume that changing class schedules or msdiogl altogether does indeed affect
the learning process. Itis rather unfortunatdheLand of Opportunity that any young
person has to go to school with the fear of bewlda.

Gender based Cyber Bullying

The superintendents also reported that they kedi¢ivat female adolescents
engaged in cyber bullying more than male adolesosith a resounding 83% on Table
11, Question7. Although the numbers are lowerherstudent survey, the statistics are
still alarming. On Table 2, Questions 8 and 9asweported by the students that were

bullied by male students 51% of the time and bydienstudents 49% of the time. The
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responses from the students represent issuesothatschool districts do not even have
policies in place to address such issues. Thic@aern of the researcher concerning
cyber bullying. According to a previous study, féesatypically display aggression
through indirect means (Li, 2006). Therefore, flaagrefer cyber bullying to face-to-
face aggression, and 60% of cyber victims are ferla) 2006). With the onslaught of
advanced technology, the responsibility and buafedeeeping up with these issues lies
squarely on the shoulders of the public schools.
Policies and Legislation

The phenomenon of electronic bullying has jumpethécforefront in educational
settings across America within the last decades Study looked into the area of cyber
bullying and attempted to reveal any differencesvben male and female adolescents
concerning this method of bullying. It is inteiagtto note that before the Megan Meier
incident in which a teenager lost her life, theerevno states with any current legislation
on the books concerning cyber bullying. SinceNtegan Meier case, until the writing of
this study, 17 states have some type of cyber ibglliegislation in place. Only one
state, Missouri, has passed legislation makingclgblying a felony. The other 16
states that have passed legislation consider &ydlging a misdemeanor. To date, as far
as the researcher was able to ascertain, no orteebasound guilty of committing a
misdemeanor or felony in the arena of cyber budlyihis very clear, through previous
studies, that cyber bullying is a growing problenschools. The 2000 survey by the
Crimes against Children Research center at theddsity of New Hampshire reported 6
% of young people had experienced some form ofrdyblying. In 2005, studies of

1,500 Internet-using adolescents found that overtbind had been cyber bullied and
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half of those admitted to cyber bullying othersr{éiija and Patchin, 2005). A study by
National Children’s Home Charity revealed that 20Radolescents had been cyber
bullying victims. A 2004 survey conducted by I-8#&merica of 1,556 adolescents
found that 42 % surveyed had been bullied onlirat Btatistic is important to school
districts in many ways, but one of the most sigaifit issues of online bullying is the fact
that much of school assignments are completedretecally, allowing a bully to have
access to this type of bullying with while usingnsol property.

This study and the surveys gave us significanghtsanto the beliefs of school
administrators in public schools in Missouri, adlas documented responses from
students from the Western Missouri Conference Sshdbis interesting to note that
concrete data of cyber bullying can be difficulotatain due to the ability of the bullies
to remain anonymous. On the student survey framestts of the Western Missouri
Conference schools, it was reported that 12% o$théents had actually physically
bullied another student while at school. Fortyrfparcent of the same students
responded by saying they had bullied someone ab$tly isolating them from a group,
and 32% responded by stating they had used eléctlewices to bully another student.
It is also important to note that there has besmsaonception over the past decade that
cyber bullying is not as harmful to adolescentplagsical bullying, but current studies
do not agree with that concept. When superinteisdeere asked on Table 11, Question
11 if cyber bullying was as harmful as physicallyiol, 95% responded that it is as
harmful as physical bullying. When asked on Tahl®uestion 2 if cyber bullying was a
problem in their school districts, 8% responded ihwaas never a problem. The

researcher would also like to point out that 11%hefsuperintendents that responded to
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the survey fell into the 20+ years in educationgiestion. The entire 11% reported that
cyber bullying was not as harmful as physical batjyand cyber bullying was not a
problem in their districts. There seemed to bagig beliefs and perception concerning
cyber bulling that was related to age and expeeeri¢he administrator. The younger
superintendents have grown up in the electronic age it can be concluded that they
have a better understanding of the technology $sand the dangers associated with
cyber bullying.

What Can Schools Do?

It is the opinion of the researcher that all per&bin a school district must take
the issue of bullying seriously. It is difficult have and to enforce a no tolerance policy
if there is anyone on a staff who believes thalying is “normal” and that such acts
harm no child. The mere fact that students sttatteachers never discuss the issues of
harassment or bullying is quite concerning. In&xie cases, students who have been
victimized by a bully must endure the embarrassroébeing “teased” not only by other
students, but some even by a teacher. This typelwdvior by anyone, especially a
teacher, is unacceptable and can not be toler#esthool must adopt a no tolerance
bullying policy for students and staff and mustasioeffective job of training staff on the
signs of bullying and steps to combat the probl&uohool officials need to be aware of
any potential situation that may be occurring wébpect to bullying. Anti-bullying
programs need to be established and discussedrggat school. This behavior must be
taken seriously by all members of the school disand not just by administrators.
Students report that teachers seldom or nevetdaleir classes about bullying

(Charach, Pepler, & Ziegler, 1995). School pergbnmay view bullying as a harmless
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right of passage that is best ignored unless ventdlpsychological intimidation crosses
the line into physical assault or theft. Effectimgerventions focus on a number of levels,
including the teaser/bully victim, peer cultureg thool, and home environments
(Garrity & Baris, 1999). Since teasing and bultyere often done out of sight of adults
and go undetected, adults must recognize the proatel investigate when they suspect
teasing and bullying is going on. Once detectadirgety of school interventions plans
can be put into action. Effective school intervemiplans focus on:
* Helping the bully and the victim develop improvedf £steem,
» Establishing a no tolerance policy for teasing bualllying,
* Creating and enforcing rules of respect and resplensehavior,
* Educate students on what to do when confronted te&hing and bullying as well
as the negative consequences of such behavior,
» Educating and training staff on the nature of thebfem and ways to intervene,
and
* Involving parents and the community in the process.
Successful anti-bullying programs send clear messstgat this type of behavior is not
appropriate and that all children will be safedicol.

In the present study, the levels of bullying atyifound at the schools surveyed
seemed to be higher than other studies. The pretaty found that 53% students in
grades 9-12 in Western Missouri have experiencetedorm of bullying at school
(Table 1, Question 3). Of the students who replathat they had been a victim of
bullying, 20% reported that they were bullied elesically. This phenomenon is

considered a new frontier in bullying and compgtelies of this topic are rare. A
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concern by the researcher of this study is thairttidents of bullying at school are not
decreasing with time, but rather are increasings dlso noticeable that bullying is not a
topic which is isolated to the United States of Aiceeand its schools alone.

Olweus (1993) found that approximately 15% ofshedents in Norway were
experiencing bullying problems with some level @jularity. The same types of issues
were reported in a study concerning schools ininort Ireland. The study was
conducted from a sample of both sixth and nintllgstudents. The sixth grade primary
pupils consisted of a sample size of 1,079 students$ the post-primary ninth graders
consisted of 1,353 students (Collins, McAleavy &afxtson, 2004). The study, which
was reportedly the first of its kind in Northerelind, found that 40% of the sixth grade
students reported being bullied at school. Al€862f the ninth grade students reported
having been bullied. These percents compare tot&d8%6 of the students in the current
study’s experimental group that reported beingiddlat school.

In Germany, Hanewinkel (2004) found that bullyirggiaty peaked around
the eighth grade. He surveyed third though twejfde students and found that starting
with the third grade, the percentage for any l@fehvolvement in bullying was 14%. In
fourth grade, it rose to 23%, in fifth grade, its\&till about 23%, in sixth grade, it was
30%, in seventh grade, it was 38%, in eighth gradeas 39%, and it peaked in ninth
grade at 40%. From that point, it began to desterd®% in tenth grade, 25% in
eleventh grade, and it fell to 17% in twelfth grdtkanewinkel, 2004). Once again, the
researcher had concerns that the phenomenon girtguih schools is universal and
appears to be growing at an alarming rate. Bullyiag become a universal problem that

must be addressed by public schools.
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What Parents Can Do?

Parents are an important line of defense agadhstad bullies. Children, even
teenagers, cannot handle this all by themselvekthaay will need lots of love and
support to overcome bullying. It might take a wHie the child to answer, but ask gentle
guestions about school, friends, and what is hapgesvery day. It is hard for children
to talk about something painful, but they will coar@und eventually.

Parents can also talk to other parents at Paeaxthier Organization meetings and
remind them to keep their eyes opened for posbilllging incidents at school. Alert
school officials about the problem but stick to thets and do not become too emotional.
Consider enrolling your child in a martial artssdaThis helps them recapture some
much-needed confidence that has been taken awaybly. The goal is not to injure
the bully; the goal is to encourage the developroénbnfidence in the child's own
ability to defend themselves (Olweus, 1993).

If the child comes home with torn clothing, a ldaye or unexplained bruises,
this indicates that the bullying may have escalédesi more serious level. Parents should
notify the principal immediately, but should ava@onfronting the bully's parents. Let the
school do that. When bullying escalates to physicdénce, it might be time to get the
police involved (Olweus, 1993).

No child deserves to be bullied. Bullying is awgitag problem and the effects can
leave almost irreparable scars on a youngster igdilysas well as psychologically.
Parents and especially teachers need to be particulgilant and stop a bully when they
are young. A bully can go on to commit serious anahacts in later years, including

vandalism and assault. Fighting a bully is notahewer (Newquist, 1997). The power to
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stop bullying lies in the hands of the communityaaghole. To allow bullying to
continue can be destructive to individuals, farsiliend even communities. The current
study has revealed that some students in grad@sa@et their schedules or miss school
as a result of being victimized by a bully.

What Victims of Bullying Can Do?

When students find themselves victims of a buigytshould look right into the
eyes of the bully without staring and say calmly finmly, “I am not frightened!” Data
suggests that the next step would be to walk awaydt to run, because the bully will
feel empowered. Finally, the child should find aulain whom they trust, and tell the
adult about the encounter. The adults should lkthait the child will come to them if
another episode of harassment occurs (Craig, WPbbler, D. J., & Atlas, R., 2002).

Bullied students can find strength in forming @sg circle of friends-- there is
strength in numbers. The bullies tend to pick askivho are isolated, so when the victim
can count on the support of some trusted classirthebully will be outnumbered. The
bully will not likely have the courage to take otaege group of students.

Victims must remember that the bully is the probl@ot themselves. If the
students who are targeted can stand tall andgosté the scare tactics, then the bully's
poor social skills and emotionally immature natwik be put under a large and
uncomfortable spotlight. When the bullied childgakmeasures to address the bully, the
bully may stop picking on the student who showdeaw and appears unaffected by the
bullying. Many bullies receive no satisfactionef is not present (Craig, W. M., Pepler,
D. J., & Atlas, R. 2002). School administratonsstnprovide an avenue in which a

victim of bullying can report the incidences withdear of retaliation.
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Limitations
The researcher recognized certain limitations énstudy. First of all, it is
difficult to gather massive data on a current tauich as cyber bullying. With no case
law on the books and schools scrambling to includying policies in their handbooks,
it is a new and complicated phenomenon. Ages &pdregence of administrators and
even students tend to have an effect on their pgoreof bulling in all areas. It was
also a limitation that superintendents were surdegstead of building level
administrators. Principals and assistant prinsipateract on a daily basis with students
and have a pulse for discipline in the school. Snpendents are somewhat distant from
the students and do not deal with discipline isgurea regular basis. It is with this
understanding that the researcher was not lookingdusation, but instead only sought
to find some level of trends and patterns of paroap, beliefs, and realities relating to
bullying and their victims. The researcher alderapted to show the need for policies
and legislation as the issue of bullying in allestis does not appear to be going away
and remains a major problem for public schools el & for society. The researcher
believed that the sample size of the surveys wapeoariate and adequate for this
study. It is the hope of the researcher thatgtidy is used in future studies to assist in
bringing about solutions to counteract the praaticleullying.
Recommendations for Educators
Understanding that it is the responsibility of kool districts to keep
students safe at school and realizing that bullpireyention programs are useful in
combating this issue, schools need to take an sgigeeand proactive approach to

bullying. Although a safe school for all studeistén itself a worthwhile goal for
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educators to seek, a direct relationship betweewiging a safe school environment and
greater academic achievement further justifiesducator’s decision to spend time and
resources in dealing with the issue of bullyingdrnéinistrators, teachers, staff, and
parents need to be active in the attempt to allsvyechild within the school to feel safe
during the school day. Demographics should na determining factor when it comes
the well being of our children, and administratonsst take every step necessary to
ensure a protected learning environment. Actikengo address the issue of bullying in
all areas will justify all of the time and resousdavested, and our children will reap the
benefits from such actions.

Based on anecdotal data, the formal review of rekeand the current
research study, the researcher has determinedrysteed for some type of anti-bullying
program to be in place. It is not only acceptablbave programs in place and adopted
by the board of education, the programs need & ‘eorking model” and not just a
“reference model.” A working model is a prograrmattbffers initial and ongoing training
to all staff, students, and parents. In sevenyeans of public school administration
experience, the researcher found numerous progaachsurriculums that, if practiced,
would have been beneficial to the district. A di$tneeds to adopt a no tolerance
bullying policy and refer to the policy often thighout the anti-bullying program.
Principals need to develop a line of communicalietween administration/teacher,
administration/students, and administration pareftse principal must develop a
schedule for training of any anti-bullying programtopted by a district. The training
should include some type of bi-annual or annuasssent, by the staff, students, and

parents. It is also important for all administratto keep up on all of the current
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legislative issues concerning bullying that may edmthe forefront. For instance, cyber
bullying is such a new and expanding phenomenatgestire having a hard time keeping
up with proper legislation to address such actiddgbsequently, school districts are
finding themselves having to be reactive insteaproctive when dealing with new
bullying issues. School districts must and willHedd accountable for keeping all
students safe for all aspects of bullying.
Suggestions for additional research
Further investigation and studies into bullying @sgecially cyber bullying is
easily justified and much needed. A study to gasnght into possible solutions of
bullying would benefit all of the academic instituts in America and around the world.
Legislation concerning bullying is rare, and pragem of such incidences is obsolete.
A more controlled study into the current legislatmncerning bullying would be of
assistance to further research. It is throughissuahd research that we can shed light
on this issue that so greatly impacts our childradditional study into the long-term
effect of bullying on the academic performancenafividual students would be
beneficial.
The act of cyber bullying is not decreasing; itis$ng at an alarming rate and

research is needed in this area for our childreake (Hinduja and Patchin, 200%).
would serve the educational community well if diaten this study was taken further
and dissected into parts that would give argumtentise success rate of anti-bullying
programs, specifically cyber bullying. In the apim of this researcher, it would be
beneficial to study perceptions and beliefs of stipoincipals from across the United

States.
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The size and the demographics of schools usedtndy would be significant
and perhaps enlightening based on possible diffeneicomes of surveys. The age of
the children studied is of interest. It is belid\®y this researcher that elementary school
age children do a much better job of reportingydad) activities than those of older
students. Dan Olweus studied 6th -9th grade stademMNorway and Sweden, but
additional studies of grades 9-12 in America wdcadf great value. It would also be
of great interest and value to study the legalesystof the United States and around the
world with respect for dealing with the issues ofiying and electronic bullying.
Another area that could be explored by researcHduoeithe study of additional effects
that bullying has on certain age children with extgo the learning process.

In the opinion of the researcher, a study examithegeffects of bullying on
young teachers and student teachers would be wé waincerning this phenomenon.
Future research should also include surveying jpate and assistant principals in
charge of disciplining students. The responsesaifégr from those reported in this
study from superintendents. A study on the effettsullying from the bully’s
perspective would also be of great benefit to terall study of bullying.

In conclusion, the researcher hopes that this dtadyprovided data and
statistics that will be helpful in further studiek order for an anti-bullying program to
work, all individuals involved with the school, inding parents, students, teachers,
administrators, and support staff, must be wiliagvork toward the common goal of
the program and must stay on top of all incidelmé tay occur. The entire issue of
bullying must remain in the forefront of our eduoatl systems. All children have the

right to feel safe at school and become productieenbers of society.
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6. Other students left me out of things on purpose, excluded me from their group of

o0 o =

P RO TR A MOROTHEW TFN

Olweus Bullying
Questionnaire

How do you like school?

. I dislike school very much

. I dislike school

. I neither like nor dislike school
. Tlike school

. I like school very much

Are you a boy or a girl?
girl
boy

How many good friends do you have in your class(es)?
none

have in your class(es)?

I have 1 good friend in my class(es)

I have 2 or 3 good friends in my class(es)

I have 4 or 5 good friend in my class(es)

I have 6 or more good friends in my class(es)

. How often have you been bullied at school in the past couple of months?
. T haven't been bullied at school in the past couple of months

. it has only happened once or twice

2 or 3 times a month

. about once a week
. several times a week

5.1 was called mean names, was made fun of, or teased in a hurtful way
a. it hasn't happened to me in the past couple of months

b.
c
d
e

only once or twice

. 2 or 3 times a month
. about once a week
. several times a week

friends, or completely ignored me

a.
. only once or twice *

. 2 or 3 times a month
. about once a week

. several times a week

o Ao C

opo TP

it hasn’t happened to me in the past couple of months

I was hit, kicked, pushed, shoved around, or locked indoors
it hasn’t happened to me in the past couple of months

only once or twice

2 or 3 times a month

about once a week

several times a week
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8. Other students told lies or spread false rumors about me and tried to make others
dislike me

a. it hasn’t happened to me in the past couple of months

b. only once or twice

c. 2 or 3 times a month

d. about once a week

e. several times a week

9. I had money or other things taken away from me or damaged
a. it hasn’t happened to me in the past couple of months

b. only once or twice

c. 2 or 3 times a month

d. about once a week

e. several times a week

10. I was threatened or forced to do things I didn’t want to do
a. it hasn’t happened to me in the past couple of months

b. only once or twice

c. 2 or 3 times a month

d. about once a week

e. several times a week

11. I was bullied with mean names or comments about my race or color
a. it hasn’t happened to me in the past couple of months

b. only once or twice

c. 2 or 3 times a month

d. about once a week

e. several times a week

12. I was bullied with mean names, comments, or gestures with a sexual meaning
a. it hasn’t happened to me in the past couple of months

b. only once or twice

c. 2 or 3 times a month

d. about once a week

e. several times a week

13. I was bullied in another way

a. it hasn’t happened to me in the past couple of months
b. only once or twice

c. 2 or 3 times a month

d. about once a week

e. several times a week
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14. In which class(es) is the student or students who bully you?
a. T haven’t been bullied at school in the past couple of months

b. in a different class but same grade (year)

c. in a higher grade

d. in a lower grade

e. in different grades

15. Have you been bullied by boys or girls?

a. I haven’t been bullied at school in the past couple of months
b. by 1 girl

c. by several girls

d. mainly by 1 boy

e. by several boys

f. by both boys and girls

16. By how many students have you usually been bullied?
a. [ haven’t been bullied at school in the past couple of months
b. mainly by 1 student

c. by a group of 2-3 students

d. by a group of 4 — 9 students

e. by a group of more that 9 students

f. by several different students or groups of students

17. How long has the bullying lasted?

a. I haven’t been bullied at school in the past couple of months
b. it lasted one or two weeks

c. it lasted about a month

d. it has lasted about 6 months

e. it has lasted about a year

f. it has gone on for several years

18. Where have you been bullied?
a. T haven’t been bullied in the past couple of months

b. I have been bullied in one or more of the following places in the past couple of

months

Have you been bullied?

18a. on the playground/athletic field (during recess or break times)?

a. no
b. yes

18b. in the hallways/ stairwells?
a. no
b. yes
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18c. in class (with teacher present)?
a.no b. yes

18d. in the classroom (with teacher absent)?
a. no b. yes

18e. in the bathroom?
a. no b. yes

18f. in gym class or the gym locker room/ shower?
a. no b. yes

18g. in the lunch room?
a.no b. yes

18h. on the way to and from school?
a. no b. yes

18i. at the school bus stop?
a.no b. yes

18;j. on the school bus?
a.no b. yes

18k. somewhere else in school?
a. no b. yes

19. Have you told anyone that you have been bullied at school in the past couple of
months?

a. T haven’t been bullied at school in the past couple of months

b. I have been bullied but I have not told anyone

c. T have been bullied and I have told somebody about it

Have you told (that you have been bullied)

19a. your class (home room) teacher?
a. no b. yes

19b. another adult at school (a different teacher, the principal/ ,the school nurse, the
custodian/school caretaker, the school psychologist/ mental health professional etc)?
a.no vi b. yes

19¢. your parent(s)/guardian(s)?
a.no b. yes
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19d. your brother(s) or sister(s)?
a. no b. yes

19e. your friend(s)?
a.no : b. yes

19f. somebody else?
a. no b. yes

20. How often do the teachers or other adults at school try to put a stop to it when a
student is being bullied at school?

a. almost never

b. once in a while

c. sometimes

d. often

f. almost always

21. How often do other students try to put a stop to it when a student is being bullied
at school?

a. almost never

b. once in a while

c. sometimes

d. often

f. almost always

22. Has any adult at home contacted the school to try to stop your being bullied at
school in the past couple of months?

a. I haven’t been bullied at school in the past couple of months

b. no, they haven’t contacted the school

c. yes, they have contacted the school once

d. yes, they have contacted the school several times

23. When you see a student your age being bullied at school, what do you feel or
think?

a. that is probably what he or she deserves

b. I don’t feel much

c. I feel a bit sorry for him or her

d. I feel sorry for him or her and want to help him or her
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A

ABOUT BULLYING OTHER STUDENTS

24. How often hav‘e‘you taken part in bullying another student(s) at school the past
couple of months?

a. I haven 't bullied another student(s) at school in the past couple of months
b. it has only happened once or twice

c. 2 or 3 times a month

d. about once a week

e. several times a week

Have you bullied another student(s) at school in the past couple of months in one or
more of the following ways?

Please answer all questions.

25. 1 called another student(s) mean names, made fun of or teased him or her in a
hurtful way

a. it hasn’t happened in the past couple of months

b. it has only happened once or twice

c. 2 or 3 times a month

d. about once a week

e. several times a week

26. I kept him or her out of things on purpose, excluded him or her from my group
of friends or completely ignored him or her

a. it hasn’t happened in the past couple of months

b. it has only happened once or twice

c. 2 or 3 times a month

d. about once a week

e. several times a week

27. 1 hit, kicked, pushed and shoved him or her around or locked him or her indoors
a. it hasn’t happened in the past couple of months

b. it has only happened once or twice

c. 2 or 3 times a month

d. about once a week

e. several times a week

28. I spread false rumors about him or her and tried to make others dislike him or
her

a. it hasn’t happened in the past couple of months

b. it has only happened once or twice

c. 2 or 3 times a month

d. about once a week

e. several times a week




29. 1 took money or other things from him or her or damaged his or her belongings
a. it hasn’t happened in the past couple of months

b. it has only happened once or twice

c. 2 or 3 times a month

d. about once a week

e. several times a week

30. I threatened or forced him or her to do things he or she didn‘t want to do
a. it hasn’t happened in the past couple of months

b. it has only happened once or twice

c. 2 or 3 times a month

d. about once a week

e. several times a week

31. 1 bullied him or her with mean names or comments about his or her race or
color

a. it hasn’t happened in the past couple of months

b. it has only happened once or twice

c. 2 or 3 times a month

d. about once a week

e. several times a week

32. I bullied him or her with mean names, comments, or gestures with a sexual
meaning

a. it hasn’t happened in the past couple of months

b. it has only happened once or twice

c. 2 or 3 times a month

d. about once a week

e. several times a week

33.1 bullied him or her in another way

a. it hasn’t happened in the past couple of months
b. it has only happened once or twice

c. 2 or 3 times a month

d. about once a week

e. several times a week

34. Has your class (home room) teacher or any other teacher talked with you about
your bullying other students at school in the past couple of months?

a. [ haven’t bullied other student(s) at school in the past couple of months

b. no, they haven’t talked with me about it

c. yes, the have talked with me about it once

d. yes, they have talked with me about it several times
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35. Has any adult at home talked with you about your bullying other students at
school in the past couple of months?

T haven’t bullied other student(s) at school in the past couple of months

no, they haven’t talked with me about it

yes, the have talked with me about it once

yes, they have talked with me about it several times

e o

36. Do you think you could join in bullying a student whom you didn 't like?
a. yes
b. yes, maybe
c. Idon’t know
d. no, Idon’t think so
e. no
f.

definitely no

37. How do you usually react if you see or understand that a student your age is
being bullied by other students?

I have never noticed that students my age have been bullied

I take part in the bullying

I don’t do anything, but I think the bullying is OK

T just watch what goes on

Idon’t do anything, but I think I ought to help the bullied student

1 try to help the bullied student in one way or another

mo RO o

38. How often are you afraid of being bullied by other students in your school?
never

seldom

sometimes ...

fairly often

often

very often

mo o o

39. Overall, how much do you think your class (home room) teacher has done to
counteract bullying in the past couple of months?

a. little or nothing
b. fairly little

c. somewhat

d. agood deal

e. much
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Judy Stivers, Superintendent
Drexel R-IV School District
207 S. Fourth

PO Box 860

Drexel, MO 64742

Dear Judy,

Thanks so much for helping me out with these stuglerveys. | have enclosed enough
for all of your student’s grades 9-12. If thah® possible to survey all high school
students, a class or classes would be apprecitednore data received from each
school would help validate the research and alg® you more insight into the thoughts
of your students. | will share with you all of thedings. The survey is intended not to
identify any particular student, so names shouldbeoon the surveys. | have enclosed
an envelope for the return of the surveys. Pleéase the surveys returned no later than
March 13",

Thanks again for you help.

Sincerely,

David Copeland
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9-12 GRADE STUDENT SURVEY ON BULLYING

The definition of being bullied at school is whestadent who is more powerful than
you repeatedly attempts to hurt you by: attackiog yerbally, using harmful words,
names, or threats; attacking you physically;ntitmally isolating you or excluding you
from a social group.

Please place a checkmark in the space next toveea that is most correct for you.

1. lama: Male Female

2. My current grade is: 9th 10th 11th 12th

3. Have you ever been bullied by another studesthool?

Very frequently Occasionally Only oacéwice Never

4. Has another student ever bullied you verbally?

Very frequently Occasionally Only oacéwice Never

5. Has another student ever bullied you physi®ally

Very frequently Occasionally Only oacéwice Never

6. Has another student ever bullied you by interatily isolating you or excluding you
from a social group?

Very frequently Occasionally Only oacéwice Never
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7. How often have you been bullied in school bgthar student in the past year?

Very frequently Occasionally Only oacéwice Never

8. How often have you been bullied in school byade student?

Very frequently Occasionally Only oacéwice Never

9. How often have you been bullied in school bgraale student?

Very frequently Occasionally Only oacéwice Never

10. If you have been bullied in school was itvitte aid of an electronic device? (text
messaging, internet, etc...)

Yes No
11. Have you ever altered your schedule or misskdd as a result of being bullied?
Yes No
12. If you have been bullied in school by anothiedsnt, who have you told?
Friend Teacher School counselor _rincipal
Another School Adult Parent/Guardian Sibling No one

_____Other(s) (list)

13. I was called mean names, was made fun ofasetkin a hurtful way

Very frequently Occasionally Only oacéwice Never
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14. | was hit, kicked, shoved around, or lockegbiors

Very frequently Occasionally Only®octwice Never

15. Other students told lies or spread false rgmabout me and tried to make others
dislike me

Very frequently Occasionally Only oocéwice Never

16. | had money or other things taken away fromomgamaged

Very frequently Occasionally Only oacéwice Never

17. | was threatened or forced to do things titid Inot want to do

Very frequently Occasionally Only oacéwice Never

18. I was bullied with mean names, comments, stuges with a sexual meaning

Very frequently Occasionally Only oacéwice Never

19. I was bullied in another way

Very frequently Occasionally Only oocéwice Never

20. Were you bullied in elementary school in any¥a

Very frequently Occasionally Only oacéwice Never

21. Were you bullied in middle school in any way?

Very frequently Occasionally Only oacéwice Never
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22. Have you ever bullied another student in school

Very frequently Occasionally Only oacéwice Never

23. Have you ever bullied another student in scliedbally?

Very frequently Occasionally Only oacéewice Never

24. Have you ever bullied another student in scpbgkically?

Very frequently Occasionally Only oacéwice Never

25. Have you ever bullied another student by inbesaily isolating or excluding a
student from a social group?

Very frequently Occasionally Only oacéwice Never

26. Have you ever bullied another student by teatsaging or by the use of a computer?

Yes No Text Internet Both
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Subject: Missouri Bullying Survey

Dear Superintendents,

My name is David Copeland, Superintendent of Cass Midway R-I School District in Cleveland,
Missouri. I am completing my dissertation on "Bullying in Public Schools in Missouri" and I need
your help. Would you please take a few minutes and reply to this e-mail with your responses to
the one experience question and the fifteen questions concerning bullying. A reply with a list of
your answers would be sufficient.

Thank you for your time. Your help is greatly appreciated.

David
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MISSOURI SUPERINTENDENTS SURVEY

ON BULLYING IN PUBLIC SCHOOLS

My experience as a superintendent is:
___1-5years 6-10 years 11-20 years more
than 20 years

Please circle the most appropriate answer thenséates according to the
following scale:
1 —Never 2-Seldom 3 - Occasionally 4 — Often 5 - Always

1. Bullying is a problem in our district.
1 2 3 4 5

2. Cyber-bullying through text messaging and the meers a problem in our
district.
1 2 3 4 5

3. Bullying affects the learning process in our dgtri
1 2 3 4 5

4. Male adolescents engage in acts of bullying mcaia female adolescents do.
1 2 3 4 5

5. Bullying should be viewed as a “right of passaged & normal adolescent
behavior.
1 2 3 4 5

6. Students who are victimized by bullies change thelredules or miss school
due to the fear of being bullied.
1 2 3 4 5
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7. Female adolescents engage in cyber-bullying mane thale adolescents do.
1 2 3 4 5

8. Teasing and name calling should be viewed as Ingjlyi
1 2 3 4 5

9. Excluding or isolating a student from a social grehould be viewed as
bullying.
1 2 3 4 5

10. Administrators should become involved in studertterybullying issues of
students.
1 2 3 4 5

11.Electronic bullying is as harmful to students aggatal bullying.
1 2 3 4 5

12.Verbal attacks by students should be viewed ayihgll
1 2 3 4 5

13.Victims of bullying tell someone about the bullying

14.More bullying programs are needed in schools.
1 2 3 4 5

15.Bullying is a major problem in public schools inddouri.
1 2 3 4 5
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Dear Superintendents,

I just wanted to thank everyone who responded to the Superintendents survey on "Bullying in
Public Schools in Missouri". Your time and assistance is greatly appreciated. If you relied to the
survey and received an "undeliverable" message, I was able to retrieve it from my spam. The
response was great. I also conducted a student survey from students of the Western Missouri
Conference Schools. My study should be completed this summer and I would be willing to share
it with any of you. Just let me know if you would like a copy. Again, thanks for your help and
words of encouragement. If I can ever be of assistance to any of you please let me know.

If you did not respond, but would like to, I have included my original e-mail and the survey
below. Just simply reply with your answers.

Sincerely,

David Copeland, Superintendent
Midway R-I School District
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Dr. Jeff Kyle, Superintendent
Raymore-Peculiar School District

21005 S. School Rd. P.O. Box 366

Peculiar, MO. 64078

Dear Dr. Kyle,

Thank you for discussing the issue of the surveys$hfe Student-Panel of Experts with
me as part of my dissertation process for Libenywersity. | appreciate all of your help
and assistance in this matter. Please have fiyewfstudents complete the enclosed
surveys and return to me in the self-addressed@pe® as soon as possible.

Sincerely,

David A. Copeland, Superintendent

Midway R-I School District
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9-12 GRADE STUDENT SURVEY ON BULLYING

(PANEL OF EXPERTYS)

The definition of being bullied at school is whestadent who is more powerful than
you repeatedly attempts to hurt you by: attackiog yerbally, using harmful words,
names, or threats; attacking you physically; interdlly isolating you or excluding you
from a social group.

1. If you have been bullied in school was it with #id of an electronic device?
(text messaging, internet, etc...)

Yes No

2. Have you ever altered your schedule or missed elassresult of being bullied?

Yes No

3. Were you bullied in elementary school in any way?

Very frequently Occasionally Only Oac@&wice __ Never

4. Were you bullied in middle school in any way?

___Very frequently Occasionally Only Oacdwice __ Never

5. Have you ever bullied another student by text nggageor by use of a computer?

Yes No Text ___ Internet Both



