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ABSTRACT
Tim Wright. PARENT AND TEACHER PERCEPTIONS OF EFFECTIVE PAREAL
INVOLVEMENT. (Under the direction of Dr. Kathie C. Morgan) School of Education,
April 20009.
Parental involvement is a key factor in the success of students, but redeawsh
differing perceptions on the definition of parent involvement. The purpose of this
descriptive cross-sectional survey study was to compare and contrastadations of
parents and teachers about the parent involvement strategies they find eubisieeff
This study also sought to find differences within each population based on demographic
factors. Using a researcher generated survey based on Dr. Joycr &fstelypes of
Parental Involvement (2002), elementary school parents and teachers ofGenrgaa
school district were asked to use a rating scale to indicate the levidativeness of 28
parent involvement activities. Field testing was conducted to enhance faligyyahd
content validity was strengthened through the use of a wide variety of parent inuaiveme
strategies. The responses of parents (N=478) and teachers (N=104pmpeeed using
an independent samplegest, and statistically significant differences were found in six
of the seven parent involvement dimensions studied. Within the parent population,
ANOVA and post-hoc analyses were used and found statistically sagnifiifferences
within the parent population in three of the five demographic areas studiduin Wi
teacher population, two demographic areas were studied, and only one statistically

significant difference was found. This study suggested that parents andddeheer




significant differences in their views of what defines effective pate@molvement, and

differences were apparent when some demographic factors were takeonsideration.
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CHAPTER 1: INTRODUCTION TO THE PROBLEM

Educators and parents believe parental involvement is essential in the education
of children and leads to academic gains (Baker, 1997; Barge & Loges, 2003; Maynard &
Howley, 1997; U.S. Department of Education, 1994). However, due to differing
definitions of parental involvement, parents and teachers often harbor compeatfg) bel
about involvement and what involvement practices are the most effective (Mjretzk
2004). How can this belief gap be bridged? Where are parents and teachersnreagre
and how can their differences be mediated? What factors might affect teetpers of
parents and teachers? This dissertation is a report of a descriptive sudyethat
sought to compare and contrast the perceptions of parents and teachers and discover
factors which may affect their beliefs with regards to parent involvement.

Background of the Study

The idea of parent involvement is not a new concept. For decades paradigms have
shifted with regards to involvement, and in th& 2&ntury, active parents are considered
to be a vital component of education by teachers and administrators alike. In the 1940s,
attempts to involve parents focused on PTA attendance, homework monitoring, and
signing homework and report cards to acknowledge the students had shown them to their
parents. Parents were also called upon as fund raisers for the schools, helping to
supplement government funding. In the mid to late 1960s, policy-makers began to turn
their attention to ways to improve academic achievement, and parent involvement

became a topic of concern, especially among low-achieving students. As the




accountability movement of the 1980s gained strength, parents were asked to help
oversee not only the progress of their children but of their school as a whole (Posnick-
Goodson, 2005). As schools have pushed into tfe@itury, the idea of a reciprocal
relationship between school and home has been championed by researchers, educators,
and parents alike (Knopf and Swick, 2007).

Some researchers have studied parent involvement and its positive effects on
education for many years. Joyce Epstein has championed the importance of parent
involvement, but she went beyond normal ideas and discussed the premise stating
involvement should go beyond school and home, inviting a partnership between homes,
schools, and communities. With over 100 publications, many focusing on school and
family relationships, her focus has been on schools, families, and communitiesp@rtner
in reciprocal ways to raise academic achievement and student succagsedsarh
findings led her to draw four conclusions about parental involvement: student success
should drive involvement, involvement should be present throughout the entirety of a
child’s education, involvement is a process, not a single event, and parent involvement is
not a substitute for quality education programs offered by schools (Epstein, 1990).

As researchers have struggled to definitively define the construct oft pare
involvement, the federal government has developed a definition as a part of the No Child
Left Behind Act of 2001 (NCLB). This definition was included in the Elementary and
Secondary Education Act (ESEA) under the guidance of NCLB. In its 2004 publication,
Parental Involvement: Action Guide for Parents and Communities, the federal

government stated parental involvement is defined as a meaningful, two-way




communication involving student academic learning and other school activities
including:

e Assisting in their child’s learning;

e Being actively involved in their child’s education at school,

e Serving as full partners in their child’s education and being included, as
appropriate, in decision making and on advisory committees to assist in the

education of their child; and

e The carrying out of other activities such as those described in section 1118 of

the ESA Section 9101 (32).

With these guidelines in place by the federal government, the focus has shifted to loc
school districts. Each district and school that receives Title | money isegdo

develop a written parent involvement policy. As these policies have been developed,
schools have searched for ways to carry out the government’s wishes widiilegooin
already existing relationships within the school and the district. For tlssreschool
systems and individual schools have attempted to work closely with parents to develop
strong involvement policies to help improve learning in the classroom.

However, problems still remain. While the government has a definition of
parental involvement and educators have developed involvement policies, there often
remains a disconnect between what educators and parents believe make uplthe actua
practices which meet the criteria for effective parental involvenTénis disconnect is
not new, and researchers have used qualitative and quantitative studies to develop data

and opinions from teachers and parents to study ways to bridge the existingtgees be




parent and teacher perceptions of effective parental involvement. However, more
research needs to be done comparing parent and teacher beliefs so both sides @an begin t
focus on what is best for students.
Research Question & Null Hypotheses

After years of competing definitions of parental involvement, policymakers,
researchers, and educators are beginning to agree on a set definition of vlsat enta
effective involvement. With a consensus definition, application must be the next step, and
the application of this knowledge comes down to a few questions. The purpose of this
study is to determine:

RQ1. What involvement activities do parents find most effective?

RQ2. What parent involvement activities do teachers find most effective?

RQ3. How do the perceptions of teachers and parents compare and contrast with regards

to parent involvement activities?

Hy There is no statistically significant difference between the perceptions of

parents and teachers with regards to effective parent involvement.

RQ4. Does a significant difference exist between certain demographicddatye,
race/ethnicity, income, marital status, education level, years of teaching
experience, etc.) and perceptions of parent involvement within parent and teacher

populations?

H, There are no statistically significant differences between panénts
differing races/ethnicities with regards to their perceptions of aféect

parental involvement.




Hs There are no statistically significant differences between panénts
differing marital statuses with regards to their perceptions of eféect

parental involvement.

Hg There are no statistically significant differences between paoénts
differing age ranges with regards to their perceptions of effective plarenta

involvement.

Hs There are no statistically significant differences between panénts
differing education levels with regards to their perceptions of effective

parental involvement.

Hs There are no statistically significant differences between panénts
differing annual income levels with regards to their perceptions of

effective parental involvement.

H- There are no statistically significant differences between teaciie
differing years of experience with regards to their perceptions dftietie

parental involvement.

Hs There are no statistically significant differences between tezaclie
differing education levels with regards to their perceptions of effective

parental involvement.

The answers to these questions will allow administrators and teachers to improve
their policies with regards to parent involvement, and the answers will algorents

to have a better understanding of what schools desire from them. Parents and teachers




want to do what is best for children, but often it is miscommunications and
misunderstandings that drive wedges between schools and homes. It is vialehéd
and teachers understand each other’s points of view and use this understanding to build a
more reciprocal relationship to improve parental involvement in order to help improve
student achievement.
Significance of the Study

Parent involvement has been the topic of study for many researchers imdthe fie
of education. However, the more it is studied, the more it seems further resegishme
be conducted. This paradox seems to exist due to the many different existing about
parental involvement. Parent and community relationships have been inconsistently
measured across various studies and research, thus not capturing a fulligerapdct
picture of these relationships (Kohl et al, 2000). New ways need to be utilized iniarder
better understand the relationships existing between families and schools. The
significance in this study lied in its study of the perceptions of thosemeblved in
the education of children: parents and teachers. In many cases, paremtachbttie say
in what constitutes effective involvement because the schools have dominated the
research field, and many agree that school-centered definitions do not fubgexpe
wide variety of relationships and involvement methods considered effective (Jordan,
Orozco, & Averett, 2001). This study also provided an alternative view to an issue that
has mostly been studied in purely qualitative manners such as field intermevacas
groups. Once survey results are found, schools can begin making changes and opening
dialogues with parents about how to strengthen parent and school relationships. The

research can later be conducted again to gauge changes. This study allosvafmhat




of a large, diverse population, and other schools and school systems can benefit from the
obtained results.
Overview of Methodology

A descriptive design using a cross-sectional survey instrument vdsyeah to
collect data among two populations. The targeted populations in this study wesres pa
of elementary school students (1-5) currently enrolled in a public school system
Georgia and elementary school classroom teachers (K-5) employeddohtoe system.

In order to sample the parent population, random sampling was employed by using a
computer program to draw the desired 20% sample of all elementary paredtsibase
student ID numbers. This random sample represented a variety of scmmaec, and
cultural backgrounds. The targeted population of teachers was all elensattaoy
teachers in the school system. This sample included a variety of teaclhevanyiihg

years of experience, professional degrees, and teaching backgrounds.

Both sampled populations received a survey asking for opinions on parental
involvement methods. The parent population received the surveys (Appendix A) through
letters sent home with their children while the teacher population (Appendix B)
completed the surveys electronically via the school system’s attendagcam, Infinite
Campus. The survey was created with permission (Appendix C) by the reseaather
was based on Dr. Joyce Epstein’s (2002) six categories of parental involweitheart
additional category of parental expectations. The survey contained 28 examples
parental involvement strategies, with examples coming from each of Epstefiried
categories, three questions regarding parental expectations, and two questalps

gauge validity. To create the survey instrument, the researcher @seples taken from




each of Epstein’s (2002) categories, and research was used to determine three
determining behaviors and actions demonstrating high parental expectations. The
examples were randomly ordered, and the participants had no knowledge of the
categories from which each example is drawn. A rating scale was usedrtoidetthe
perceptions of the effectiveness of each parental involvement example. Theipescept
ranged from a high score of 5 (highly effective) to a low score of 1 (not @Hgcin
addition, demographic information was included on the instrument in order to give the
researcher the opportunity to further analyze the data. The instrumeintla/assted by
parents and teachers to correct any ambiguities or other problems wjtietiimns and
the instrument as a whole.

Once the surveys were returned, the researcher tallied resultxrtbgrieg the
guestions into their corresponding categories in order to determine an effectisenes
for each category. For example, the three questions created to test percépiaeats
with regards to expectations as a form of parental involvement were regrampethe
scores of the questions were analyzed to determine a mean scoreciiegoy. All
seven categories were tallied in a similar manner in order to determine nezsfoa
parents and teachers with regards to each involvement dimension. The mean va&ues we
then analyzed using various statistical analyses to determine trghuoiseach
population, to find whether or not significant differences were found between pardnts a
teachers for each category, and to search for differences between aj@motactors
and perceptions of effective parental involvement. The validity of the instrument wa
improved by using field tests and maintaining the anonymity of participants intorde

obtain more truthful responses. The reliability of the survey was strendtbenause




similar concepts were gauged in different ways using different parent invattem
examples. In addition, some participants are available to retake the Bwaveliability
concern arises. Further details regarding the methodology and the aobtetis will be
discussed in chapter three.
Organization of the Remainder of the Study

The remainder of this study will be organized as follows: Chapter 2 willngrase
review of the literature surrounding teacher and parent perceptions of parental
involvement. Chapter 3 will focus on the methodology used in the study including the
design of the instrument, gathering of the sample, data collection, and dgs#sana
Chapter 4 will be a presentation of the data, and Chapter 5 will present a sumdhary a

discussion of the results.
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CHAPTER 2: LITERATURE REVIEW

Parental involvement has been shown to be a key indicator of academic success,
and it is essential for teachers and parents have a similar understanding thievtbam
parental involvement truly means. The purpose of this study is to determine ikthere
difference between parents’ ideas of effective parental involvementasitets’ ideas of
effective parental involvement and determine what factors may affeetleeseptions.

For years, the impact of parental involvement on education has been studied, and
while there are differences among some researchers, most conclude parentahemnblve
plays a pivotal role in the education of students. Parental involvement can take numerous
forms and vary in degree. Helping with homework, attending P.T.A. meetings, and
holding high expectations are all examples of parental involvement stratagiesach
demonstrates a differing theoretical perspective of involvement.

Research has shown most all families care about their children and wartbthe
succeed. They are eager to obtain better information from schools about how to
strengthen the partnership between school and home. Teachers and admsniséiatos
same way. They want to expand the role of parents in the education process, but they are
not sure how to go about building positive and productive programs. This has created a
fear of trying, thereby creating rhetoric that states educatorspaeental support
without offering action to accomplish this goal. Students at all levels also hagga
know more about how home and school can come together to improve the educational

process. They want to see parents and teachers come together as pankies to
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actively communicate about school activities, homework, and school decisionsnEpste
1995).

Parents and teachers share similarities and differences when it coreésitayd
effective parental involvement. If parents and teachers had a better understéedicly
other’s expectations for parental involvement, both groups could work better to ensure
their collaboration positively influences student learning. Schools could become more
responsive to the needs of parents, and parents would feel empowered, therefore more
likely to take an active role in the education of their children. It is also ianputcid
understand what factors might affect these perceptions and plan ways to &octhede
issues and overcome them. The significance of this study lies in the need torcissove
similar or dissimilar the views of parents and teachers are when it corhesstabject of
how parents should be effectively involved in the educational process. Once the
relationship between teacher and parent perceptions of parental involvement has been
identified, educators and parents can begin working together to strengthen the
relationship between the school and home, discussing misconceptions each group has
about the other, and opening the door to a more collaborative process which will
positively affect the education of children.

Definitions of Parental Involvement

Parental involvement is a conglomeration of definitions from a myriad of
research, and the many definitions can make researching involvement monegaiglie
Parental involvement can be defined as any interaction between a parent wititctioe
school which enhances a child’s development (Reynolds, 1996). Abe Feuerstein (2000)

defined parent involvement as activity encompassing a wide range of behawigirsg ra
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from discussing school with children to attending parent-teacher conferBoces.
researchers, teachers, and parents, competing ideas of what parent involdynisnt t
has brought confusion, so in order to come to a consensus opinion, it is important to
compare and contrast differing definitions of involvement.

Competing Ideas of Parental Involvement

Ralph McNeal Jr. (2001) listed four elements of parent involvement. One key
element was parent-child discussion. This involved how much conversation time was
spent at home discussing education issues. This is an element often focused on by
researchers. Parent involvement in parent teacher organizations (PTOEoNzseal by
McNeal as an element of involvement. Another element of McNeal's model of glarent
involvement is monitoring. Monitoring involves parents keeping up with their child’'s
progress on a regular basis. This element of parent involvement often affectsenlole
behavior and development. Monitoring shows a child that the parent genuinely is
concerned about his well being (Coleman, 1987). Direct involvement was McNeal's
(2001) fourth element of parent involvement. This facet of parent involvement efers t
the amount of time a parent spends at the school involved in activities. This aspect of
parent involvement tends to be reactive due to the fact the child’s bad behavior or poor
academic work is often the reason the parent becomes involved.

Parent involvement can come in many forms including assisting with homework,
volunteering at school, sending and replying to home-school communications about
student progress, developing adult learning skills, and being involved in school
government. Bracey (2001) also stated regardless of how parent involvement is defined,

it is vital to a child’s success at school.
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In 2003, the U.S. Department of Education released an updated parent
involvement study which yielded notable results. When asked about volunteerism, 38%
of parents with children in assigned public schools indicated they had volunteered in their
child’s school. This compares to volunteerism rates of 70% and 63% respectively for
parents of children in church based or non-church based private schools. Involvement
rates were also tied to the level of education of the parents. With regardsdaates at
school meetings, 93% of parents who had attended college, graduate schools, or
professional schools indicated they had attended school meetings while only 70% of
parents who had completed less than high school indicated attendance at schoat.meeting
Of high school graduates surveyed, 84% indicated they had attended a school meeting.

The 2003 report went on to discuss the types of involvement in which parents
were involved. In kindergarten through grade twelve, 95% of parents responded they had
assisted with homework, and 85% of the parents reported an adult in the household was
responsible for checking homework when it was complete. As with attendance at school
meetings, education levels of parents also correlated with homework praéfiates
90% of all responses indicated they had a place set aside in their homes for homework to
be completed, there was a noteworthy gap between parents with less than hdogh sc
diploma (80%) and parents with high school diplomas (90%), college degrees (89%), and
graduate school degrees (92%).

Sui-Chu and Willms (1996) stated student-parent discussion at home was the
most powerful predictor of student academic success. They found this charastess
not highly affected by schools, while communication, school activity attendartte, a

volunteerism were highly affected by schools. Kerbow and Bernhardt (1993) explained
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schools were responsible for up to 18.5% of the variation in parent involvement, such as
communications, volunteering, and PTO membership. These findings indicate schools do
have the ability to improve parent involvement levels. According to the variety of
definitions presented in the previous paragraphs, one can see parent involvement is a
multi-dimensional construct.

Epstein’s Framework for Six Types of Involvement

Perhaps the most comprehensive definition is Epstein’s (1995) categories of
parental involvement. She lists six types of involvement:

Type 1: Parenting- Help all families establish home environments to support

children as students.

Type 2: Communicating- Design effective forms of school-to-home and heme-to
school communications about school programs.

Type 3: Volunteering- Recruit and organize parent help and support.

Type 4: Learning at Home- Provide information and ideas to families about how
to help students at home with homework and other curriculum-related
activities, decisions, and planning.

Type 5: Decision Making- Include parents in school decisions, developing parent
leaders and representatives.

Type 6: Collaborating with the Community- Identify and integrate resouncks a
services from the community to strengthen school programs, family
practices, and student learning and development. (p. 141)

As involvement moves from Type 1 to Type 6, the emphasis begins to shift away
from communication towards multifaceted partnerships among parents, schools, and
others in the community (Barge & Loges, 2003). Parents and teachers bacolvned
as partners rather than two entities competing for influence in the lives ofitstude

While others have offered varying models of parental involvement, Epstein’s is
the only one that has undergone extensive review by the research community, (Jorda

Orozco, & Averett, 2001). Her involvement model is based on an organizational method

where influence overlaps between school and home. With the focus on the partnership




15

between the community, parents, and the school, Epstein’s model provides well defined
and useful guidelines for others to follow. Despite its wide acceptance,rEpsteidel

does have limitations. Some (Kohl, Lengua, & McMahon, 2000) have pointed out
Epstein’s model places the onus on school-initiated behaviors rather than paetinit
behaviors, however, Epstein’s work is highly regarded and cited throughout the sea of
literature on parental involvement. Her Framework for Six Types of Parental
Involvement have become gospel in many school systems across the country, and it is
important to understand what these types of involvement are and the challenges that
possibly stymie their implementation.

Involvement Type 1: Parentin§chools can have a profound effect on how
parents can support education at home. Epstein’s (Edi2htingdimension is defined
as the method in which schools can help all families establish a supportive home
environment. She lists sample practices such as suggestions to parents about home
conditions foster improved learning, workshops, both formal and informal, addressing
parenting and child rearing, implementing parent education courses, launchiryg famil
support programs to aid in nutrition and health matters, and encouraging home visits at
important developmental stages of a student’s life.

Challenges are present when addressing this dimension of parent involvement.
Cultural differences can have an effect on how parents perceive the school making
parenting suggestions. Schools must also be mindful that they seek to involve all of their
parents in these activities, not just those who can attend meetings at the schaxg.buildi
In addition, schools must make sure their intentions are clear, avoiding edugatigora

that might intimidate some parents.
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Epstein (2008) states the goal of the school when designing activities to
encourage Type 1 involvement should be to “design parenting activities that helpdamili
understand adolescent development, strengthen parenting skills, and set home conditions
for learning” (p.11). These types of activities can also help schools bettestamdier
families and their goals for their children.

Involvement Type 2: Communicatidgvo-way communication between parents
and teachers is vital in any parent involvement model.Gdramunicatinglimension of
Epstein’s (2002) framework involves designing effective forms of communicaton f
schools and homes to help parents better understand their children’s progress and school
programs available to help improve their children’s academic performance.
Communication should include conferences, annual student work folders to be reviewed
at home, a regular schedule of notices, newsletters, or notes, and clear informat
regarding school policies and programs.

Any time communication is involved, challenges can abound. Communications
must be clear, taking into account home factors possibly limiting reaglath as
different languages spoken in the household or parents who may not read well.
Communication must also be thought of as a two way street where parents ace not t
intimidated to initiate communications when the need arises.

The ultimate goal of the communicating dimension of parent involvement is to
keep families informed about what is happening at the school, keep them involved in
school programs, and keep them up-to-date on the academic progress of their childre
(Epstein, 2008). Designing activities and practices with this goal in mind will help

schools improve parent involvement levels.
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Involvement Type 3: Volunteerinthe third type of involvement encouraged in
Epstein’s (2002) model is volunteering. Volunteering in schools often helps the parents
gain a measure of ownership in the school, and the school should work to recruit and
organize parent help and support. Sample volunteering practices schools can implement
include organizing volunteer programs, creating a parent room or fasdyrnee center
that provides resources for families, communicating methods which help informspare
of when volunteer projects are available, and developing parent patrols to help keep
school safe.

Encouraging volunteerism can be problematic if schools do not address some
areas of concern. Schools must be sure they widely recruit volunteers so adl to let
families know their help is desired. This might involve making flexible volunteer
schedules so all families can have an opportunity to volunteer without upsetting work
schedules. Schools should also work to organize work for volunteers to do, utilizing the
resources parents and community members bring to the table. Volunteering means
anyone who supports the school’s goals can help, regardless of where and when the help
may happen (Epstein, 2002).

Epstein (2008) stated the “activities that facilitate volunteerispnaue the
recruitment, training, and schedules of volunteer stakeholders to support studér@sacti
and school programs” (p.12). Schools should work to design programs involving as many
people as possible to help the school improve academics in the classroom and
relationships in the community.

Involvement Type 4: Learning at Hon@achers play a large role in increasing

parent involvement, and Epstein’s (2002) Type 4 involvement dimension is where
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teachers can take a hands-on approach to improving involvement. She defines the
Learning at Homelimension as providing information and ideas to families about how to
help students at home with homework and other activities. This begins with clear
communication regarding homework policies, rules, and expectations. Teachers can do
this by providing clear expectations, a regular homework schedule, and ensuring
homework is practice and review, not an introduction of new, possibly frustrating,
concepts. Homework should be about helping and practicing, not teaching school
subjects. Schools can help encourage learning at home by sponsoring curriculum nights
and developing summer learning packets encouraging home participation in theglearni
process.

Parents often want to help their children with homework, but unclear expectations
can lead to problems in this involvement dimension. It is vital for teachers tedse c
with parents when defining what the parental role in homework should be. Onceehis rol
is clear, teachers should work to design inviting and interactive homewaoritiestinot
just opportunities to monitor simple tasks. Homework should involve having parents help
by “encouraging, listening, reacting, praising, monitoring, guiding, and diagiss
(p.15).

The goal of providing learning-at-home activities designed by teachers a
schools for their students and their families should be meaningful and coordindted wi
what is going on in the students’ classrooms and curricular work (Epstein, 2008jsPare
want to help their children, and it is up to the school to design ways to allow this to

happen.
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Involvement Type 5: Decision Makingn often overlooked form of parental
involvement is in the area of decision making. Epstein (2002) defined decision making as
including parents in school decisions and developing parent leaders and repvesentati
within the school. When thinking of decision making, most begin with PTA/PTO
organizations, but with NCLB rules, many schools also have other bodies responsible for
decision making. Parent advisory councils, school councils, safety patrols, and even
student councils have a voice in what goes on in the school. Epstein also argued this type
of involvement should go beyond the local school and move into the district level as well.
These groups can aid in communicating information to the community at large, keeping
the community informed of what is going on in their schools.

Challenges can arise when beginning partnerships with parents in thé area o
school decision making (Epstein, 2002). Schools must be careful to include parents from
all racial, ethnic, and socioeconomic backgrounds when designating leadersahdbk
Training should also be offered to enable leaders to better understand whalg¢heir r
should be as decision makers. Decision making should be about a partnership between
school and home that works under the umbrella of a shared vision and goals. It should not
devolve into a power struggle between two competing groups.

In conclusion, decision making activities include the voices of families in helping
to develop mission statements, designing, reviewing, and improving school policies, and
helping to aid in creating policies which positively affect students and &mnftipstein,

2008).
Involvement Type 6: Collaborating with the Commurtttystein’s (2002) final

involvement dimension seeks to involve the community as a whole, not necessarily just




20

parents. She encourages schools to identify and integrate resources andfsenvices

within the community to improve student learning by strengthening school progndms a
family practices. This practice involves first knowing what resourcesrenuinity has to

offer the school. The school should gather information for students and families about the
health, social, recreational, and cultural resources found within the community. Once
these resources are identified, the school can begin integrating these $Br¥aresng
reciprocal partnerships to improve school programs. Schools can give baakbgall
students to participate in service opportunities around the community, further
strengthening the link between the community and the school.

Challenges can abound when inviting community entities into the school, and
educators should be aware of them so they can overcome obstacles that might arise
(Epstein, 2002). First, an avoidance of “turf problems” such as responsibilities, funding
and staffing needs is paramount. Next, the school should work to communicate when
opportunities are available so equal opportunities are there for all parentsamdraity
stakeholders to be a part of the school’s mission. Resources should be pairedlsith goa
so efforts are maximized and resources are not wasted in areas whevd! theye little
effect. Schools should also remember the idea of community is not limited tosparent
within the school. The community is all those who are interested in and affectesl by t
guality of education provided by a school.

Schools would do well to draw upon and coordinate the resources available from
local businesses, colleges and universities, government agencies, civieaiigasj
cultural organizations, and religious groups to help them meet the goal of providing a

well-rounded, positive academic experience for all students (Epstein, 2008). Tho$ type
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community involvement enables students, families, teachers, administrators, and
community members to become engaged in a meaningful relationship which ceastribut
to the education offered at the school and the quality of life in the community.
Parental Expectations

Another aspect of parental involvement is parent expectations. Fan and Chen
(2001) performed a meta-analysis of the quantitative literature availapkrental
involvement. Their study found a meaningful relationship between parent involvement
and academic achievement, but they found the strongest relationship existed between
parental expectations and achievement. The study mirrored others (Fan, 2@€i1e &ri
Anderson, 1995) that have shown parental aspirations and expectations have a stronger
relationship with achievement than other indicators normally associated wetitadar
involvement such as supervision at home. However, researchers emphasize these
expectations must be communicated (Chen & Lan, 1998). Trivette and Anderson (1995)
stated these expectations are often transmitted via verbal communichbobhs&hool
on a regular basis. Surprisingly, these high expectations did not translate intd a dire
effect on structural differences within the home with regards to school or higher
participation rates in school activities. Higher expectations, however, dideexer
meaningful indirect influence on these two aspects of parental involvement.

Parent expectations can powerfully influence a child’s school performance. Whe
parents have high expectations, children do better. This relationship holds up even when
factors such as socioeconomic status are taken into consideration. Parentsentighha
expectations for their children are more likely than others to provide resourbesssuc

books and educational games, read to their children, and engage in enrichment activities
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such as trips to the library. When families expect their children to do welhaok they
are usually not left disappointed (Alexander & Entwisle, 1996). Researcktshahawn
the most accurate predictor of a child’s academic achievement is thetexiéich the
child’s family creates an environment where learning is encouraged)woicates high,
but reasonable expectations, and becomes involved in the school and the community
(Ngeow, 1999).

Due to findings such as these, researchers must continue to study the effects of
expectations as a form of parental involvement in order to add to the body of knowledge
and definitions of parental involvement currently being studied.

Benefits of Parental Involvement

Researchers and educators tend to agree when parents get involved in education,
children put forth more effort and improve achievement. A recent meta-analytl
studies found a significant relationship between parental involvement and the academi
success of urban school students (Jeynes, 2005). Parents who help and encourage their
children at home contribute to the growth and academic success of their children
(Maynard & Howley, 1997). Policymakers and educators also agree a family’s
involvement in their child’s education is closely linked to his or her academic success
(U.S. Department of Education, 1994). Effective parental involvement in education
requires a partnership between parents, teachers, students, and administi&tors (U
Department of Education, 2000). Family and school represent the primary envirenment
in which a child grows up and develops, both socially and cognitively. The link between
home and school is taking on added significance, as a strong relationship tends to show

higher achievement (Coleman, 1991a).
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Parent involvement positively affects classroom learning as well astbels
environment. Research has shown parent involvement in the school also contributes to
the overall school-community relationship and teacher efficacy. The faciies
administrations of schools have more respect for parents who are involved in the school,
and this increases parent and teacher support of the school and its progranm20yna
When parents regularly come to parent-teacher conferences and open hasks, att
school events, and get involved with their children at home, children are more motivated,
feel higher levels of competency, and adapt easier to school. These childrearal$o le
read faster and do better academically throughout elementary school9B&g Studies
on parent involvement indicate the more extensively the parents are involved, the higher
student achievement rises.

In contrast, some researchers have shown little or no relation betweenlparenta
involvement and academic performance while others have found an unclear direction
between the two concepts. Some have found previous achievement predicts involvement
rather than the opposite, and others have reported mixed results, including no evidence of
a direct relationship between involvement and achievement (Englund, Egeland,rlLuckne
& Whaley, 2004). However, the mixed findings could be attributed to the use of
nonstandard operational definitions of involvement and achievement. For example, for
some, parental involvement is an assessment of home and school communication while
for others it revolves around volunteer activities (Griffith, 1996). The ambiguous idea
surrounding parental involvement give credence to the need for further studiew tondr

research and consensus with regards to the operational definition of parental ievndlvem
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and this definition will draw heavily on the perceptions of involved stakeholders such as
parents, teachers, and students.

Overall, most findings have shown parental involvement, whether at home or at
school, have a moderately significant relationship with higher academevantent, and
this relationship has been found consistently across demographics (e.g., etbexcioy
socioeconomic status) and measures of achievement (e.g., achieveraggtddss, and
grade point averages). Research points to the conclusion that “parental involveanent is
important predictor of children’s achievement in school” (Englund et al, 2004, p. 723).

Levels of Parental Involvement

Schools often try to make a concerted effort to involve parents. A U.S.
Department of Education (1998) study yielded many interesting findinggatstics
pertaining to parent involvement in education. Their research showed between 82% and
89% of all public elementary schools provided parents with information designed to
promote learning at home. During the 1995-1996 school year, 84%-97% of schools held
activities intended to encourage parent involvement. Contrastingly, only 25%-33% of
schools included parents to a moderate extent in decision-making even though 79% of the
schools reported having parents who served on some sort of advisory council. During the
1995-1996 school year, 90% of all elementary schools provided parents with an
opportunity to volunteer in and out of the classroom. The schools were also asked to
report on barriers parents might face preventing them from being activelyeaval the
schools. The report showed 87% of the schools reported a lack of time was the number
one reason for a lack of parent involvement. Ironically, the schools also repatidod |

time was also a problem experienced by the schools themselves.
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Other research has reported interesting results with regardetd paolvement.
A 1999 survey of St. Louis kindergarten students revealed that while 95% of the parents

rated reading as very highly importaahly 16% of the parents were reading to their

children each day. The same parents stated 83.3% of the children in the survey loved to
be read to (Anderson, 2000). A 1993-1994 study indicated 28% of public school teachers
reported a lack of parent involvement was a “major problem” in their schools. &bia w
3% increase from the 25% who reported parent involvement as a “major problem” in a
1990-1991 survey (U.S. Department of Education, 2000). In 1996 and 1999, studies
showed at least 90% of students had parents who participated in some form of school-
parent event. However, parents in both years were less likely to padicigat activity
requiring a lot of time, such as volunteering, studying, or serving on a comrhitte (
Department of Education, 2000).

Parental involvement tends to diminish as children move to higher grade levels. In
1996 and 1999 surveys, 86% of parents with children in grades K-5 reported attendance
at a scheduled meeting with their child’s teacher. Contrastingly, amddgechin grades
6-8 and 9-12, only 70% and 50% respectively had parents who attended meetings
involving their child’s teacher (U.S. Department of Education, 1994). This trend held true
in the 2003 U.S. Department of Education report on parent involvement. The parent
survey said 55% of parents with students in fourth or fifth grade had received & specif
communication about their child while only 49% of parents with middle school children
and 42% of parents with children in ninth or tenth grade received similar

communications. Partnerships tend to decline across the grades, and it is up to schools
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and teachers to develop and implement appropriate partnership practicesgaadach
level (Epstein, 1995).

Research has shown parent involvement is a key component in education, and
parents and teachers seem to want home and school to be a place of learning and
enrichment. Schools are making efforts to improve parent involvement, and parents
report they are trying to actively participate in the educational probesgpite these
earnest efforts, barriers to involvement are still evident.

Reasons for a Lack of Parent Involvement

As parent involvement definitions and perceptions are studied, it must be
recognized barriers to involvement exist. These barriers are createacdhers and
parents, and over the last few years many theories have been advanackdg egassible
reasons for these barriers and how best to break them down. In order to understand
perceptions of involvement by parents and teachers, a brief look must be given to
research regarding reasons for a lack of involvement.

Teacher and Parent Relations

One reason for a lack of parent involvement can be attributed to how teachers
relate to parents. Often teachers and administrators are guilty ofedsiogtion jargon
that is incomprehensible to parents or the public at large. The result of thid ggesech
is a failure to communicate what they are attempting to communicate. Adtaofehis
miscommunication, many teachers have at times lost the respect and supp@ntsf par
and the public (Baker, 2001). Some parents reported teachers often come across as
“teacherish” because of the use of complicated educational lingo. This type of

communication makes formal relationships difficult between teachers egrtpéRich,
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1987). This idea was especially prevalent among minority parents. Thefgyear¢imes
intimidated by school staffs and the institutional structure of many schools.itinor
parents often feel apprehensive about approaching school personnel, espeolly if
have previously had a negative experience with school (Chavkin, 1989).

At times, barriers to involvement can be caused by the type of contacedhibwat
teachers. Strong conflict often arises when educators contact parentghenlyheir
child is exhibiting academic or behavior problems. Epstein (2001) linked this kind of
reactionary parent contact to high rates of student absences, creation of resgatdes
towards schools, and low ratings of the school by the parents. Teachers should work to
initiate positive contacts, not just negative contact. Positive contact shows gbdd fa
parents, and this good faith opens communications lines available to be used when
negative behaviors are occurring.

Another barrier schools sometimes face with regard to parent involvement is the
idea a teacher’s professional status is infringed upon by too much parent involvement
This idea of more parent participation in day-to-day school functions makes some
teachers and staff members uncomfortable with increased parent involvemeint in the
school (Berger, 1995). Schools should work to find ways to embrace increased
involvement and utilize parents in an effective way which positively impaag st
learning.

Parenting Style

Another barrier to parent involvement is the parenting style of the parents

themselves. A study was conducted in the early 1990s on parenting style and student

achievement. The study showed parents of the authoritative parenting style not only
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created a warm family climate, but they also held more positive attitoasds school.
Authoritative parenting is often described as a parenting style combisiciglohe and
love, thus providing a warm home where rules and limitations are known. This attitude
led to more positive school involvement by the parents including attending school
functions and talking to teachers. The most positive academic results were shown b
children who had authoritative parents who were actively involved in their child’s
education (Steinberg, Lamborn, Dornbusch, & Narling 1992).
Cultural Differences

Often, another impediment to parent involvement is cultural differences between
the family and the school. The culture of the parents often affects how pardnts s
involved in their child’s education. Involvement also has to do with whether or not the
school chooses to embrace the culture of the parents (Pena, 2000). Sometimes a lack of
involvement by families of differing cultures is perceived as indiffezemtien in reality
the lack of involvement is due to intimidation or a cultural difference (Chavkin, 1989).
Many parents are reluctant to voice concerns due to their cultural betigigrtaacher is
the authoritative figure in their child’s education. Some parents also fediogses
criticism might put their child at a disadvantage in the classroom.

The best cure for these misunderstandings is communication (Katz, 1996), but
some educators take these differing cultural beliefs to mean sometlanlylatsy
teachers tend to believe parents of different cultures are not savvy enough te becom
leaders within the school. They think poor parent attendance at school functions means
parents are uninterested in their child’s education, but this is often not the case.

Carrasquillo and London (1993) provided an example to back up their claims. They
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reported many Mexican-American families tend to view the academetagewent of
their children as the responsibility of the schools. These parents are oftartfukshehe
roles of teachers, and they are afraid to interfere with the teachesssoden duties.
However, some Mexican-American parents are not adequately prepared to involve
themselves in education. These parents often have trouble with the languags ey fe
lack the education to get involved.
Education Level of Parents

Regardless of race or culture, a parent’s lack of education and/or low literacy
level has a negative effect on involvement in his child’s education. Additionally, garent
literacy skills and attitudes about learning and formal education can haven@mse
impact on their children’s education. These parents can still foster theirecisldr
education through non-traditional activities, but they may be unable to help them in
traditional ways that enhance and support the school’s education program,(T&9R)x
Children with parents who have received a high school education or higher are more
likely to have parents who are highly involved in their schools. Among families satvey
in one study, 31% had mothers who were highly involved in their schools if their mothers
had less than a high school education, while 70% had highly involved mothers if their
mothers had graduate or professional school experience. The report showed 10% of
children whose fathers had less than a high school education had fathers who were
actively involved in the school, while 41% of children whose fathers had graduate or
professional school experience had highly involved fathers. Winquist (1998) also
reported parents who have high expectations for their children’s educatiomaere

likely to be parents with a high school education or better. A 1993 study reported children




30

whose parents lacked a high school diploma were more likely to do poorly in school and
more likely to drop out before graduating (Anderson, 2000).
Social and Economic Reasons

In studies of the plethora of research regarding parental involvement, Epstein
(1995) stated differences in social situations and economics can providestarrier
parental involvement. Unless the school specifically organizes opportunities teeinvol
families in unique ways, single parents who are employed outside the home are less
involved, on average, at the school building than married couples. This trend holds true
for parents who live far from the school and fathers. Schools in affluent communities
tend to have more positive family involvement. Positive involvement includes
communications between school and home regarding positive accomplishments of
students and events occurring at schools. On the other hand, schools in economically
depressed communities make more negative parental contact. This type of contact
includes discussions about problems and difficulties students are having. Social and
economic issues have an effect on involvement, and schools must work past these issues
to encourage increased involvement levels.

In conclusion, many factors can play a role in whether parental involvement
levels are at the level teachers and parents desire. Teacher andegatienships,
cultural differences, parenting styles, and educational levels of paregpiesyad role in
the discussion of why involvement does not happen at a desired level. Teachers and
parents must move beyond these barriers and find ways to improve involvement levels

and improve the relationship between home and school.
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Improving Parent Involvement Levels

Schools have used various approaches to gain greater parent involvement. These
approaches have many features in common. Many programs focus on parenting skills
used at home, and many also focus on communication between school and home. There
are other common factors including a discussion on how to use volunteers and getting
parents involved in the governance of the school (Bauch, 1994; Davies, 1991).

School Initiated Training

One method suggested to increase parent involvement among parents of lower
education levels is to train them in areas that will not only benefit the child, but the
parents as well. For some parents education today is very different fromhefat t
experienced when they were in school. This sometimes causes a fear of the unknown
which causes some parents to avoid the classroom (Coleman, 1991b). Many parents
would be surprised to learn teachers are sometimes equally as anxious abiogt meet
with parents. New teachers are often especially anxious because theyphbgen
trained on how to deal with parents (Katz, 1996).

Other parents may be intimidated because it reminds them of struggles they might
have had in school (Coleman, 1991b). Bad education memories are especially prevalent
with parents of Title | students. Their parents are even less likely to be idvnltieeir
children’s education, often due to personally-experienced learning problems in school.
This negative association with schooling keeps the parents away from the schools and
keeps them less involved in the education of their children (Anderson, 2000).

Many schools have found parent training combats these previously mentioned

feelings of inadequacy or intimidation many parents feel when it comes tatietuc
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When parents become more knowledgeable about their child’s education, the child is the
one who benefits. The parents who receive some form of direct training in teaching
reading skills can be involved and help their children learn better even if thesparent
themselves have poor reading backgrounds (Anderson, 2000).

More recent studies have shown increases in rates of progress in reading can be
expected if parents are taught instructional methods with the ability to mavagas
usual ideas of practice and reinforcement (Anderson, 2000). A study by Wilks ake Clar
(1988) revealed direct reading instruction given to parents on how to help theirrchildre
had a positive effect on the reading skills of the children. The study took mothers and
placed them in one of three groups: a trained group, an encouraged group, and a control
group. The trained group received one hour of training every week for a month. The
training consisted of instruction in reading skills training and correctidmigages. The
encouraged group attended a seminar where they learned about basic redsliswgdskil
the best way to choose an appropriate book, and the control group received no training.
All of the children of the three groups of mothers were tested. The childrentcditied
group of mothers made more significant gains in reading level than thesohiifithe
other groups of mothers.
Possible Barriers to School Initiated Training

Despite the facts about how training parents has a positive effect on parent
involvement and student achievement, many schools have not put together well-
organized methods to train parents (Chavkin, 1989). Few teachers receive any form of
education on how to involve families in their children’s education, and the training they

do receive often results in attitudes that exclude parents rather than imdodeSome
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teachers believe parents cannot or will not follow through with involvement. Titiglatt
sometimes leads to no initiation of parent contact from teachers (Epstein, 1988gr$ea
often receive little help in developing collaboration skills with parents. Maaghers

think they can rely on their own accumulated experience in dealing with parents.aVhil
teacher’s personality and ability to relate with others are a largefpeifective

collaboration between the school and home, more efforts need to be made in providing
teachers with adequate training and professional development opportunities eatbé ar
parent involvement.

Other factors can be identified as reasons schools choose not to train or involve
parents. Many schools only pay lip service to strengthening school-fantihepsips.

The idea is to placate some parents and appear praiseworthy to the genieral publ
(Liontos, 1992). Some schools are reluctant to involve parents in decision making and
curriculum issues because they feel those issues are best handled by edigradionss

often arise between parents and schools with regard to parent involvement in making
managerial and policy decisions (Pena, 2000). Many parents wish to be involved in all
aspects of education, and it is incumbent upon schools to find common ground so as not
to alienate parents and the community.

Having parents involved in education should not be thought of as merely a nice
idea. Teachers need the help of parents to do their jobs. It is important for teachers
parents come together to get parents more involved in education. While bareeist t
they can be overcome through hard work and diligence from everyone involved. As the
perceptions of parents and teachers are better understood, common ground with regards

to effective involvement can be reached.
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Parent Perceptions of Parental Involvement

It is important to understand what parents believe about parent involvement. What
involvement methods do parents value most? Which methods do they value the least?
Teachers and parents need to have an understanding of the answers to these questions in
order to move forward in a reciprocal, mutually beneficial relationshighBea and
parents have much to learn about how parent perceptions of schools and involvement in
education can shape parent involvement levels. Both sides have a role to play in
improving involvement, and they can begin by coming to a better understanding about
what types of involvement are valued as effective.
Schools Can Affect Parent Perceptions of Involvement

A stereotype often appears to exist among many educators that parents do not
seem to care about education. However, this stereotype is often rooted in ainatstea
perceive parent involvement to be. Teachers often perceive a lack of atteatscioeol
functions as a sign of uncaring parents, but this belief may only reflect dhgrarof
thought in education with regards to what parent involvement should be (Knopf & Swick,
2003).

Parents often take their involvement cues directly from teachers. ifabletheir
child’s teacher is trustworthy and cares about the students, they arekalyréolibe
responsive to teacher-initiated interactions. When trust is built, parehtsdee
empowered to take an active role and become more involved themselves, therefore
building a reciprocal relationship between home and school (Knopf & Swick, 2003).

Educators must be aware of the ideas parents have about parental involvement.

Some parents view involvement as taking the lead in monitoring responsibiliiesiat
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while others view involvement as being actively involved at the school itself. Other
parents might see an active role in the school as disrespectful and a sigekadfa la
confidence in the school itself. Lawson (as cited in Knopf & Swick, 2007) argued on the
whole, teachers tend to be more school-based in their beliefs while parentsshdee a
community view of involvement and the role of parents.

Research on Parent Perceptions of Parental Involvement

A 2003 qualitative study by Barge & Loges on teacher and parent perceptions of
involvement yielded some significant findings. Using focus groups, the reseavchre
able to interview parents and teachers to find their views on parental involv&ment.
parents, the strongest theme which emerged from the groups was the impafrtance
monitoring academic progress. This involved activities such as checking homework a
class work on a regular basis. In addition to checking work at home, their idea of
monitoring also involved keeping up with academic progress in general, usuallyithroug
report cards and progress reports.

A second theme emerged from the Barge and Loges (2003) study. It wasf a beli
parents equated parental involvement with building a personal relationship with the
child’s teachers. Parents seemed to feel their child would receivetbedtienent if
faculty members were aware of their active involvement with their cheldisation.
Parents suggested ideas such as more frequent parent-teacher confemrdescirer
commentary on progress reports, and using technology to disseminate information

Parents also believed extracurricular school programs could be a key form of
parent involvement. The rationale behind this belief was extracurriculeitiasti

benefited children by providing more opportunities for academic support, bringing more
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mentors and adult role models into the lives of children, and allowing for a diffenent ki
of communication between parents, students, and the school. While parents indicated
they realized participation in extracurricular activities was notextiform of

involvement, the indirect benefits made it worthwhile.

A final theme emerged in the study. Parents had a strong desire for arcbileh
relationship between home, school, and community, and they believed this type of
relationship would foster a more family-like atmosphere between home and s$@tool t
would offer more support for the academic needs of their children. The parentsithdicat
they wanted to be involved in the creation of meaningful programs at the school. These
beliefs mirror Epstein’s (1995) Type 5 and Type 6 categories of parent invalt€rhe
parents discussed the need for the school to become more familiar with the uniqueness of
each child’'s home life, believing this knowledge could positively affect hashtrs
relate to the students.

A similar study was conducted in 1997 (Baker) and yielded results which
paralleled those of Barge and Loges. Parents of ninth grade students werecksuiaey
telephone, questionnaire, and focus groups. The parents in this study indicated they
wished to become more active as volunteers in the school, and many admitted they could
attend more conferences and meetings. The study also indicated the panésdstovae
more involved in decision making regarding curriculum, procedures, and school policies.
Specific ideas such as helping with weekend tutoring classes were mentiovedt as
Some parents were hesitant to get more involved in the governance of the school for fea
their voices would not be heard. The parents involved in the focus groups agreed two-

way communication was the key to parental involvement.
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A recent study (Mann, 2006) indicated parents do indeed have different
understandings of involvement, suggesting a better dialogue needs to exishbetwee
school and home if parents and teachers are to be on the same page. The study went on to
state the parents’ ideas of parental involvement often stemmed from their previous
schooling experiences, citing their own parents’ lack of involvement due to a fear of
getting in the way of what the teacher was trying to accomplish.. “Thesgrish@lso
commented on how their parents did not question their teacher's teaching style, nor did
they assist in the classroom” (para. 17). Parents indicated a belief ihiidiwas
struggling, the teacher would contact them. This idea lends itself to theomatiitiay of
viewing the home and school relationship in which the relationship is initiated and
dominated by the teacher.

These findings, along with those of others, such as Knopf and Swick (2007),
explain many parents are ready to move beyond normal ideas of parental involwement t
a higher level that fosters a collaborative relationship between school andTmeext
step is for parents and schools to work together in order to better understand how to build
reciprocal relationships to improve involvement and open the door to true collaboration
between parents, teachers, and students.

Teacher Perceptions of Parental Involvement

More than 80 percent of new teachers say in order to be effective, they must be
able to work well with parents. However, they also indicate communicatihgawit
involving parents it typically the greatest challenge they face (Jacobson, 2005)
According to the same Met Life Survey of the American Teacher, manyetsac

especially new teachers, say they lack guidance from their adntimistoa parent
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involvement, and approximately a quarter of those responding said they felt unprepared
to engage parents in a dialogue about their children’s education. With schools and parents
focusing more and more on ways to involve parents, findings like these truly show what
is going on in schools. While having a desire to find new ways to involve parents, many
teachers are unsure about how to best engage parents in a reciprocal, positive
relationship.
Traditional Beliefs Affect Perceptions

Teachers, much like parents, often have their beliefs about parent involvement
shaped by their past and present experiences. Many teachers fall intp tife tra
complacently using the historical, teacher-dominant family involvement panaghere
the teacher is in control of decisions being made instead of fosteringharphip with
parents (Comer, 2001). The school culture also impacts teacher beliefs on invblneéme
a school operates with a sense of isolationism, teachers may adopt this ideaated oper
on an island, avoiding parental contact. As parents respond by not being involved, a
vicious cycle can ensue in which neither parents nor teachers take an active
communication role (Souto-Manning & Swick, 2006). In some cases, teacher jgErEept
of involvement are also affected by ongoing experiences. Negative expsrancester
a stereotype of what parent involvement is, and this can lead to teachers being less
enthusiastic about including parents in the educational process.

Researchers argue the traditional, teacher-dominated paradigm needasy& cha
(Comer, 2001; Souto-Manning & Swick, 2006). The traditional belief does not account
for differences in parents and family contexts. A new belief system should becdopt

which recognizes cultural differences existing within many comnas)iéind as school
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populations become more diverse, more attention must be given to ways in which
involvement strategies can become more individualized to allow for more parents to be
involved. Souto-Manning and Swick (2006) believe “employing a traditional definition
of parent involvement serves to promote prejudices and further marginalize children and
families as a whole” (p. 189). They also argue for several key elememgpoiverment:
focusing on family and child strengths, valuing different forms of involvement, ane trus
building through collaborative home and school relationships.
Research on Teacher Perceptions of Parent Involvement

In their qualitative study of teacher perceptions on involvement, Barge and Loges
(2003) found teacher responses tended to fall into one of four themes: “communication
with teachers, participation in the child’s school and the child’s life in generalahorm
parenting duties including supervision of the child, and discipline, particularly support f
punishment administered by the school” (p. 153). Teachers characterized thethem
communication as parents initiating contact with teachers and keeping annepeh i
communication with their child. They believed frequently asking about school and
discussing school in general led to positive benefits for the students. Teasbers al
believed this type of communication leads to higher expectations, further enhidngcing
involvement. The theme of participation seemed similar to that of communication, but the
teachers defined participation as being more about action, not just comnmmitais is
the area where teachers discussed activities such as monitoring homeworkdami@c
progress. The theme of parenting revolved around normal parenting duties such as
ensuring the children practice good nutrition habits, exhibit proper hygiene, and have

access to needed materials and supplies. Lastly, the theme of disciplinedrperieetal
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support of discipline given at school, not punishment at home. The teachers wanted
parents to help the students foster a respect for authority and responsible behavior

Baker (1997) conducted a similar qualitative study involving 87 teachers within
14 focus groups. Her findings indicated teachers were most concerned with,support
communication, parental insight, homework help, and expectations. Baker reported, “At
the most general level teachers wanted parents to support them in their e olisdte
their children. They spoke very strongly about how they asked parents to suppaasthem
professionals who have their child’s best interest at heart” (p. 157). Thertetathe
strongly in their belief the children and their education should be central to any
involvement.

For the teachers who were surveyed, homework help was the most popular form
of requested involvement. The teachers felt it was more important for parerdgaitorm
to see the work was being completed rather than actually helping the stdde¢hé
homework. There was concern that in an attempt to help the students, parents may be
going too far and negatively impacting the intended purpose of the homework which was
most often identified as practice. In a surprise, the act of parents reéadnsgy children
was not mentioned in several of the focus groups used for the research. Howeger, som
teacher responses fell into categories that could include reading at home, and the
researcher believed the lack of direct discussion regarding readingdiectat home
occurred because either they were not asking parents to read with theimohildre
because it was so obviously beneficial this activity was not mentioned.

Open communication was mentioned often by teachers as an important aspect of

parental involvement. The idea of open communication was defined as communication
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working in both directions. Teachers mentioned six different, yet overlapping fifrm

open communication: scheduled meetings, informal meetings, phone calls, home visits
written communication, and the dissemination of school documents. While many of these
forms of communication would be considered typical, the idea of home visits stands out
as atypical. Meyer and Mann (2006) agree home visits can be helpful, reportinggeache
believe home visits were a promising way to enhance school and home relationships.
Teachers believed home visits allowed the teachers to improve communication, le

more about the student, and gain a better understanding of how a child’s home affects his
academics.

In a longitudinal study conducted over 2 years, Reynolds (1992) collected data
from parents, teachers, and students regarding perceptions of parental involifament.
also gathered data from reading and math test scores, primarily foousstigdents from
low-income or minority families. He found a low to moderate correlation between
parental involvement and scores on the achievement tests. He also found teacher
perceptions of parental involvement had the highest correlation with student agdmévem
while parent and student perceptions were also correlated with achievememtlléssy
of the source, perceptions of parental involvement significantly predicted student
achievement in both years of the study.

Parental expectations were also discussed by teachers in the Baker (1®@7) st
Some teachers even indicated expectations should be the first form of parent
involvement. The teachers tied high expectations with how the parent shouldarelate t
their children. They indicated it was important for parents to take timéttottheir

children and emphasize how important education really is. One teacher statbdsit
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manner: “You just have to convince some of the parents...that you know their children
can do better than they have and that they should plant these seeds, not just thé teachers
(Baker, 1997, p. 161).

Lastly, teachers gave insight as to how they try to encourage involvement. They
indicated involvement was encouraged in several ways: special projects lestrteam,
convenient scheduling of conferences, written notes, volunteer opportunities, creation of
a positive relationship with the parents, phone calls, and joint problem solving. The
teachers were especially interested in the idea of joint problem solvingb&heved it
was vitally important to have all stakeholders involved when problems arise. Tégre w
hope if parents were a part of the problem solving process, they would be more likely to
be involved when there were no problems to discuss.

A 1995 study (Pryor) of ninth grade teachers demonstrated similar findings.
Teachers were given a questionnaire which asked for agreement orehsagren a
variety of statements, and they were also allowed a chance to voicepih@ns via
open ended questions. Interestingly, over half of the teachers surveysedf@cuwhat
schools and teachers could do to better involve parents. Some felt more admmistrati
support was needed to improve involvement. Ideas such as more time for communication,
positive forms to send home with students, and improved leadership were mentioned as
ways administrators could help increase positive parental involvement. The sessber
indicated parents should be more concerned about the after school activities, not just
schoolwork. Despite contrary evidence, 69% of the teachers surveyed dgreeohiem
with most teenagers is the lack of concern shown by parents with regards to their

education. Pryor summarized by stating, “Teachers are eager feargnealvement, but
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feel frustrated by the effects of divorce on families and overwhelmed lexfgestation
that schools should initiate activities to solve students’ problems with motivation and
achievement” (p. 418). The report concluded by placing more onus on school
administrators to help facilitate team work and mutual problem solving byalvied
stakeholders, especially parents and teachers.

In conclusion, teachers from all levels indicated the need to improve parent
involvement, and the idea of better communication appears to be paramount. The
communication desired by teachers is reciprocal, not just teacher damwditide
barriers to involvement exist, some even created by teachers or edudair@aaicracy,
educators appear eager to find new ways to integrate parents into all aspdaisatibn
in an attempt to improve student learning.

The call is now for teachers to move beyond typical forms of involvement which
tend to be one-way, teacher-led functions. Kinnaman (2002) argues in order for schools
to foster meaningful involvement, educators need create an atmosphere wéiet® gan
move beyond being a supporter and become partners in their children’s education. He
advocated thinking of parent involvement in the same way educatoBsagse’s
Taxonomy of Educational Objectiviesdesign curriculum. Kinnaman envisions parents
moving from the role of supporter to advocate, partner, and eventually to a position of
developer, designing educational experiences at home to support the schaalcorric

Summary

Miretzky (2004) reported parents and teachers tend to have differing views on

what it means to be effectively involved in education, but there is much common ground

to be found between school and home. She performed a qualitative study utilizing parent
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and teacher interviews and focus groups intended to search similaritiesfarehdéds
amongst teachers and parents with regard to the subject of parent involvement. Themes
began to arise throughout the research as parents and teachers identified degmsive
and communication as barriers to the alliances both groups wished to formkiiretz
concluded it was of vital importance for teachers and parents to come toggtharye

to discuss ways in which schools and homes can better interact in order to improve the
quality of education at the school and in the home. Both groups had a desire to be seen
and heard, and they felt as it, at times, as if they were acting againstieacinstead of

with each other. It is vital for teachers and parents to have a better griasy parent
involvement is perceived by each other if they are to form partnerships and fingtthe be
way to positively affect education.

The National Center for Educational Statistics (NCES) sponsored a 199@€hesea
project aimed to find out how schools worked to involve parents and to gauge if their
efforts were effective. Using this data, Chen (2001) worked to discover thefevel
agreement between parents and teachers with regards to how well schools work to
involve parents in the educational process. Chen found similarities in how parents and
schools perceived some aspects of parent involvement. For example, parents and schools
responded in similar fashion to questions about volunteer opportunities and feedback on
children’s school performance. However, wide discrepancies were found when both
groups were questioned about how school convey their overall performance to parents
and opportunities for parents to be involved in school decision making. For these results,
as school sizes increased, the magnitude of the differences increased. Céen pla

responsibility on parents and schools, indicating both groups must work harder to
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effectively communicate each other’s goals and wishes regarding pare@inement.

The report indicated, in general, schools and parents were not often on the same page
when it comes to parent involvement and better communication, from both groups, could
improve the relationship and in turn improve parent involvement.

Parental involvement is generally accepted to have a positive impact on the
academic achievement of students, but much debate surrounds agreement on the
definition of parental involvement. Many studies have been performed on this topic, both
gualitative and quantitative, but the lack of a true, working definition of involvement
makes it more difficult for researchers to draw clear conclusions aboubihe aad
effectiveness of parental involvement. This has led to research indicatamgspand
teachers have competing views on the definition of involvement. These differeteres of
arise around the ideas of discipline and the initiation of communication. Howevegr, man
similarities exist as well. Both parents and teachers seem to believeuoaration is
crucial in building a relationship between parents and teachers. There is aE=DaUr
stating parental involvement entails the monitoring of progress through vargaus m
such as helping with homework and attending conferences. A review of theitgerat
shows both parents and teachers want the best for children, but differencesphqrerce
can lead to a lack of understanding between school and home about the design and

implementation of effective parental involvement.
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CHAPTER 3: METHODOLOGY

The purpose of this descriptive, cross-sectional survey study was to compare the
perceptions of parent involvement between parents and teachers and search for
relationships between demographic categories and perceptions of efieativement.

It is hoped that through a renewed understanding between teachers and parents, positi
relationships can be formed to improve student achievement by involving all stakeholder
in a focused attempt to improve education. Reciprocity amongst school, parents, and
community has been pursued by researchers, educators, and parents alike (Knopf and
Swick, 2007), but differences in parent involvement perceptions can make the desired
reciprocity hard to achieve. Varying definitions of parental involvement haiseda

troubles for all stakeholders involved. Relationships between the community and the
school have been inconsistently measured by researchers, and more research needs to be
conducted to more accurately gauge these relationships (Kohl et al, 2008)Ejsi&in

has studied the construct of parent involvement for years, and she has broken it down into
six distinct categories in order to truly and fully define parent involvement. S$ihedie

her Six Dimensions of Parental Involvement as: parenting, communication, vahmtee
learning at home, decision making, and collaborating with the community (Epstgin et a
2002). This study utilized these six dimensions as well as the dimension of parental
expectations in order to gauge the perceptions of teachers and parents withtoegards

parental involvement.
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Research Design
This descriptive study utilized a cross-sectional survey design to see&ransw
the following research questions:

RQ1. What involvement activities do parents find most effective?

RQ2. What parent involvement activities do teachers find most effective?

RQ3. How do the perceptions of teachers and parents compare and contrast with

regards to parent involvement activities?

RQ4. Does a significant difference exist between certain demographic factors
(age, racel/ethnicity, income, marital status, education level, years of
teaching experience, etc.) and perceptions of parent involvement within

parent and teacher populations?

Before beginning to sample the populations, permission was requested from the
school system to conduct the research. The request was granted (Appendix E), and the
system even aided in developing a sample of the parent population and contacting the
entire targeted teacher population. Once the parent and teacher populations were
identified, the surveying process began.

For the parent surveys, the researcher delivered the surveys to eachsblool t
sent home with the students to their parents. A collection box was placed at each school,
and the students were informed they would receive a reward upon the return of the
surveys. The parent surveys contained a cover letter explaining the purposeudythe s
and consent was implied once the parents completed and returned the surveys to the

school. Each survey was placed in an envelope with the students’ and parents’ names
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clearly marked on the outside. On the inside of the envelope, a return envelope was
provided for the parents to seal their completed surveys so as to protect theirignonym
After the indicated time period had expired, the researcher collected theflmresach
school and began sorting the data.

For the teacher surveys, the researcher utilized the school systemdaatte
program to allow teachers to complete the survey electronically. This typevel/s
delivery was chosen because, as Dillman (2000) reported, e-surveys have advantag
such as prompter returns, less non-response of items, and the opportunity for respondents
to complete the surveys at their own pace. Ease of use was also a factdrevhen t
researcher chose this delivery method. The main drawback to e-surveys is & padsibl
of technology by those surveyed, but in this case, each classroom teacher must have
access and use the Infinite Campus software each day in order to compset®uias
attendance. This placed the survey in front of them each day for the time peried allot

The researcher made contact with the principal of each elementary scitbol,
each principal agreed to contact every classroom teacher in their sch@ldgdhem
aware of the survey. In addition, upon logging in to Infinite Campus to complete their
daily attendance, each classroom teacher received notification tiraey was available
for them to complete. The teacher survey also contained a cover letteringfdhem of
the purpose of the study, and consent was implied upon their completion and submission
of the survey. A three week window was given for the teachers to complete the surve
Their submissions were made anonymously. While the researcher knew who had

completed the survey, no data could be linked to any subject once their surveys were
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submitted. When the three week time period was over, the researcher was at@#sd0 a
the raw data of each survey submitted by the teachers.
Research Question & Null Hypotheses
The purpose of this study is to determine:

RQ1. What involvement activities do parents find most effective?

RQ2. What parent involvement activities do teachers find most effective?

RQ3. How do the perceptions of teachers and parents compare and contrast with regards

to parent involvement activities?

Hy There is no statistically significant difference between the perceptions of

parents and teachers with regards to effective parent involvement.

RQ4. Does a significant difference exist between certain demographic féatms
race/ethnicity, income, marital status, education level, years of teaching
experience, etc.) and perceptions of parent involvement within parent and teacher

populations?

H, There are no statistically significant differences between panénts
differing races/ethnicities with regards to their perceptions of aféect

parental involvement.

Hs There are no statistically significant differences between panénts
differing marital statuses with regards to their perceptions of eféect

parental involvement.




Ha

Hs

Hs

Hs

50

There are no statistically significant differences between paoénts
differing age ranges with regards to their perceptions of effective plarenta

involvement.

There are no statistically significant differences between paoénts
differing education levels with regards to their perceptions of effective

parental involvement.

There are no statistically significant differences between panénts
differing annual income levels with regards to their perceptions of

effective parental involvement.

There are no statistically significant differences between tesaclie
differing years of experience with regards to their perceptions dftiefie

parental involvement.

There are no statistically significant differences between teaciie
differing education levels with regards to their perceptions of effective

parental involvement.

Research Context

This study took place in Georgia, and the research activities covered@esix

period from February 19, 2008, to April 1, 2008. The studied system is a large, growing,

rural school district of 13,412 students in Georgia. The largest city in tlersisshome

to approximately 28,000 people, and the town is known for its production of carpet and

flooring. Many of the parents of students in the school system are employed in the

manufacturing sector. The system itself consists of twelve elergestfaools, five
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middle schools, three high schools, and two special purpose schools. The system is the
twenty-sixth largest school district in the state of Georgia and has expedi a
continuing increase in student enrollment over the past several years. The pomilati
the school system breaks down demographically in this manner: 60% Caucasian, 33%
Hispanic, 4% multi-racial, 2% African-American, and 1% Asian. Out of theeesthool
system, 57% of the students qualify for a free or reduced lunch program. This study
focused on the elementary school population. The demographic breakdown for these
twelve schools is similar to the system as a whole: 55% Caucasian, 37% HiSp&anic
multi-racial, 2% African-American, and 1% Asian. In the elementanpasl population,
64% of the students participate in the free and reduced lunch program. All twelve
elementary schools are Title | schools.
Population

For the parent sample, the researcher chose a random sample population of 20
percent of the target population, all elementary parents of first throughréitie g
students. The target population was 5,316 subjects. The final random sample size was
1,064 subjects. The system provided the random sample through the use of its attendance
program, Infinite Campus. All first through fifth grade students were sortedhand t
program randomly chose every fifth student, ensuring their parents would be tigkigna
as subjects for the research. The attendance program was also ablé® sdrfects in
a manner so as to prevent parents with multiple students attending elemdniaty sc
the system from receiving more than one survey. Of the 1,064 subjects in the random

sample population, 478 participated in the study, yielding a response rate of 45 percent.
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The subject population reflects a wide variety of subjects in several demagraphi
areas. These areas will be utilized further in Chapter 4 as part of thendjtsis. Tables
1 through 4 provide the frequencies and percentages of the demographic areas studied in
the parent population.
Table 1.

Parent Demographics: Race/Ethnicity (N=478)

Frequency Percent

Caucasian 285 59.6
Hispanic 152 31.8
African-American 12 2.5
Other 16 3.3
Total Responses 465 97.3
Missing 13 2.7
Total 478 100.0

Table 1 indicates that the majority of the parent population indicated they were

Caucasian, and nearly a third of the parents reported they were Hispanic.
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Table 2.

Parent Demographics: Marital Status (N=478)

Frequency Percent

Married (one time) 277 57.9
Remarried 66 13.8
Divorced/Separate( 79 16.5
Widowed 4 8
Never married 28 5.9
Total Responses 454 95.0
Missing 24 5.0
Total 478 100.0

Table 2 details the marital status of the surveyed parents. Over half afémésp
indicated they were currently married for the first time, while almdisird of the parents
reported they were either divorced or remarried.

Table 3 reports the demographic information dealing with the age of the parents.
The majority of the parents surveyed were in their thirties, while a neguigl amount

indicated they were in their twenties or forties.




54

Table 3.

Parent Demographics: Age of Parent (N=478)

Frequency Percent

20-29 82 17.2
30-39 264 55.2
40-49 93 19.5
50 or over 27 5.6
Total Responses 466 97.5
Missing 12 2.5
Total Responses 478 100
Missing 24 5.0
Total 478 100.0

Table 4 offers the information dealing with the education level of the parents
surveyed. Just over 17% of the parents surveyed indicated that they had earned a college

degree, and 70% reported they had earned a high school diploma.
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Table 4.

Parent Demographics: Education Level (N=478)

Frequency Percent

Some high school 105 22.0
High school graduate 100 20.9
Some college 139 29.1
Bachelor’s degree 39 8.2
Graduate degree 44 9.2
Total Responses 427 89.3
Missing 51 10.7
Total 478 100.0

Table 5 reports the data regarding the income level of the surveyed parénts. Jus
over one-third of the parents surveyed indicated their income was $25,000 or less, while

nearly the same amount indicated they earn over $50,000 per year.
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Table 5.

Parent Demographics: Income Level (N=478)

Frequency Percent

$0-$25,000 178 37.2
$25,000-$50,000 105 22.0
$50,000-$75,000 87 18.2
$75,000-$100,000 43 9.0
$100,000 or more 36 7.5
Total 449 93.9
Missing 29 6.1
Total 478 100.0

For the teacher sample, the researcher was able to utilize theangete t
population of 330 elementary teachers. The survey was conducted by utilizing the school
system’s attendance program, Infinite Campus. All classroom teachleratdnfinite
Campus account, and the survey was sent to each classroom teacher in all county
elementary schools via their Infinite Campus account. In addition, each prinotpgedd
the classroom teachers in their buildings to inform them they would have the opportunity
to participate in this research study by using their Infinite CampusiatcOf the 330
teachers in the targeted population, 104 teachers completed the instrumenty gi&ain

percent response rate.
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The teachers surveyed represent a wide variety of years of exgeaied
education levels. These areas will be discussed further in chapter 4 as padadhthe
analysis. The subjects were overwhelmingly female (91%), but in the areas ati@tklc
level and years of experience, there were a range of responses. Table 6 arfd Tabl
provide the frequencies of the demographic areas studied in the teacher population.
Table 6.

Teacher Demographics: Years of Experience (N=104)

Frequency Percent

0-3 years 22 21.2
4-10 years 32 30.8
10-20 years 30 28.8
20+ years 19 18.3
Total Responses 103 99.1
Missing 1 9

Total 104 100.0
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Table 7.

Teacher Demographics: Education Level (N=104)

Frequency Percent

Bachelor's degree 29 27.9
Master's degree 52 50.0
Specialist’s degree 21 20.3
Doctorate degree 1 9
Total Responses 103 99.1
Missing 1 9
Total 104 100.0

Survey Instrument

The survey instruments were created by the researcher. One instruamsent w
distributed to parents (Appendix A), and the other instrument was distributed to teachers
(Appendix B). Due to the high Hispanic population in the surveyed school system, a
Spanish translation of the instrument was also provided for Hispanic famipeeridix
D). Both parent and teacher instruments consist of 28 statements to be valued using a
rating scale in which the respondents were asked to indicate the effes$ivémach
parent involvement strategy. The scale ranged from a high score of % (gfiigittive) to
a low score of 1 (not effective). For each strategy, the highest possible ees@EEa
response of highly effective, and it received a value of five. The lowest possptense
was a response of not effective, and it received a value of one. A response of two, three,

or four indicated a response falling in between the lowest and highest respehse le
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Each involvement dimension was then given a raw score by totaling the valuasdaddi

in the questions mapped to each dimension, and a mean score was calculated for each

dimension by dividing the raw score by the total number responses. The highernhe mea

score, the more effective the respondents found the particular parental involvement

statement to be. Average rating scores were then tabulated for eachychyedjoiding

the mean score by the number of parent involvement statements listed for egohycat
Twenty-four of the statements were adapted from Epstein’s (2002) six types of

parental involvement: parenting, communication, volunteering, learning at home,

decision making, and collaborating with the community. Each of the six involvement

types was assigned statements that described a parental involvemetytdgesignated

by Epstein to represent that particular type of involvement. After awenfighe

literature surrounding parental expectations as a form of parent involvemeat, thr

additional involvement activities were generated and added to gauge thessubje

perceptions with regard to the effectiveness of high parental expectations aé form

parental involvement. These twenty-six statements were mapped to eackefehe

involvement areas mentioned earlier, and the subjects were not informed therstatem

corresponded to a certain involvement type. A map of the items and their corresponding

involvement dimensions can be found in Table 8.
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Table 8.

Parent Involvement Survey Item Mappings

Dimension ltems

Parenting 1,2,&3
Communication 56,7,8,&9
Volunteering 11,12, & 13
Learning at Home 15, 16, 17, & 18
Decision Making 19, 20, 22, & 23
Collaborating with the Community 24, 25, 26, & 28
High Expectations 4,14, & 27

Two other statements (Items 10 & 21) were added to help determine the valitigy of t
instrument. These strategies were designed to elicit an obvious answer rangeitimee pos
and one negative. The implications of the responses to these strategies witidre furt
discussed in Chapter 5.

Both sets of subjects received the same survey instruments. The only difference
between the surveys was the demographic questions included with each instrument. The
demographic information was tailored specifically for each population in orderliz@na
factors within each population.

Field testing was used to strengthen the face validity of the instrunezdam of
parents, teachers, and administrators were recruited to field test thengrst. Each
group felt the survey measured what it intended to measure and the listejlestratze

common and understood. However, suggestions were made with regards to the wording
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of some of the items. The feedback given by the field testers was syntheglzed a
changes to some of the survey items were made. Most involved removing terms or
phrases that made the statements somewhat unclear. After the suggesied alaae
made, the instrument was field tested again. Respondents stated that thendiestdi
strategies were clearly understandable and no further changes weréCaateat
validity was enhanced by using a wide variety of parent involvement activitibs
survey to represent all facets of parental involvement. These strategeedenveloped by
an expert in the field, Dr. Epstein, and they encompassed a myriad of parent involvement
activities deemed by Epstein to fit within her six parent involvement dimengioraso
strengthen the validity of the instruments, the anonymity of the subjects ptas ke
throughout the research process.

The reliability of the instruments was determined by utilizing Cronbadplsa to
find the internal consistency of the survey. The reliability of the survey alaglated as,
a=.929. Due to the values found using Cronbach’s alpha, a measure of reliability, the
results were deemed reliable.

Data Analysis

Once all the raw data were collected, the researcher began the processgf sor
and coding the surveys. The teacher surveys were completed utilizing thessateol’'s
attendance program, Infinite Campus. Its survey designer program afiovibd data to
be exported into Microsoft Excel. The results were then reviewed to searcly for an
mistakes. Next, the raw numbers were imported into SPSS, a statistigalsasaftware
program. The parent surveys were collected, and the data were coded and input into

Microsoft Excel. From there, the parent results were imported into SPSSbGthcgets
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of data were entered into SPSS, the surveys were merged into one data file io e

a variety of statistical analyses.

With all of the information in one program, the analysis began. First, the
researcher sought to find answers to the first two research questions:

RQ1. What involvement activities do parents find most effective?
RQ2. What parent involvement activities do teachers find most effective?

In order to answer these research questions, descriptive tests were comducted t
calculate mean score ranges, totals, standard deviations, and distribution cueaeb for
of the seven involvement categories queried by the surveys. Next, othercatagsts

were used to answer the third research question:

RQ3. How do the perceptions of teachers and parents compare and contrast with

regards to parent involvement activities?

The researcher calculated means and standard deviations for each population. In
order to determine whether the differences between the populations wetieatgitis

significant, an independent samplesst was conducted.

Lastly, the researcher sought to answer the final research question:
RQ4. Does a significant difference exist between certain demographic factors
(age, racel/ethnicity, income, marital status, education level, years of

teaching experience, etc.) and perceptions of parent involvement within

parent and teacher populations?
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In order to determine the answer to this question, ANOVA was used within each
population to search for significant differences. For the parent populationalnstatus,
race/ethnicity, annual income level, education level, and age were the demographi
information used in the ANOVA tests. For the teacher population years ofexgeand
education level were used. When significant differences were found using ANS0¥t-
hoc analyses were conducted to determine exactly where the signifi¢ardrdiés
existed.

After all statistical tests had been run, the researcher creates] tlides, and
graphs to allow for easy display. Narratives were also written in arderther explain
the findings.

Summary

The purpose of this study was to determine what involvement strategies parents
and teachers found most effective, to compare and contrast their perceptions of
involvement, and discover how demographics might relate to the perceptions of parents
and teachers. In this chapter, the methodology of the research was datdésdriptive
cross-sectional survey design was used to answer the research questionsoviiimg foll

chapter will discuss the results of the research.
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CHAPTER 4: DATA ANALYSIS AND RESULTS
Parent involvement has been a hard construct to define due to varying definitions
and perceptions by all stakeholders involved in education, particularly teachers and
parents, of what strategies demonstrate effective involvement. The spadiedehere
examined teacher and parent perceptions of parental involvement as welbiss fact
possibly having an effect on those perceptions. This chapter is organized in témmns of
four research questions posed in Chapter 1.:

RQ1. What involvement activities do parents find most effective?

RQ2. What parent involvement activities do teachers find most effective?

RQ3. How do the perceptions of teachers and parents compare and contrast with

regards to parent involvement activities?

RQ4. Does a significant difference exist between certain demographic factors
(age, racel/ethnicity, income, marital status, education level, years of
teaching experience, etc.) and perceptions of parent involvement within

parent and teacher populations?

Each question will be addressed by using the data obtained from the survey of
teachers and parents with regards to their perceptions of effective pareoltzment.
Data Preparation and Analysis
As discussed in Chapter 3, the surveys sought to gauge the opinions of parents
and teachers with regards to the effectiveness of seven categories of invie\&mef

the categories of involvement are based on the work of Joyce Epstein’s (2002)
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Framework of Six Types of Involvement: parenting, communicating, volunteering,
learning at home, decision making, and collaborating with the community. The seventh
category included dealt with parental expectations as a type of paneolaement. The
surveys utilized a numeric rating scale in which the respondents weretaskditate

the effectiveness of each parent involvement strategy. For each sttheebighest

possible response was a response of highly effective, and it received a valee Tidi
lowest possible response was a response of not effective, and it received a sakiefof
response of two, three, or four indicated a response falling in between the lowest and
highest response level. Each category was then given a raw score by totalageise
indicated in the questions mapped to each category, and a mean score was calculated for
each involvement dimension. Average rating scores were then tabulatechfoatsgory

by dividing the mean by the total by the number of parent involvement staterstsats |

for each category.

Research questions one and two were addressed by using descriptivesstatist
such as means and standard deviations. Histograms were also created to show how
answers were distributed in each category throughout both populations. Research
guestion three was addressed by using an independent s&tegket® search for the
statistical significance of the responses to the survey by the two populdien®urth
research question was addressed by using ANOVA to look for significaneditis
between demographics and responses within each population. Post-hoc tests were run
when significant results were found to show specifically where the signifdifferences
were found within the demographic categories.

Research Question One
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The first research question examined parent perceptions of effective parental
involvement with regards to Epstein’s six categories of parental involvement and the
category of parent expectations as a form of parental involvement. Table §slibpla
descriptive statistics for parents sorted by categories of involvement.

Table 9.

Parent Perceptions of Parent Involvement Strategies

Involvement Dimension N Mean SD Avg. Score
Parenting 461 11.05 2.69 3.68
Communicating 458 22.10 2.84 4.42
Volunteering 458 11.87 2.60 3.96
Learning at Home 453 17.18 2.98 4.30
Decision Making 438 14.50 3.84 3.63
Collaborating with the Community 454 15.47 3.51 3.87
Parental Expectations 459 13.71 1.78 4.57

The results in Table 9 show parents provided the highest ratings (highlyveffect
strategies) in the categories of Parental Expectations (4.57), Commumiéa#i2), and
Learning at Home (4.30). The category scoring the lowest was DecisikimgA3.63).

As a whole, parents rated all seven categories as being somewhat effebtfeer,
indicating a belief each category was an effective parental involvestrategy.

Figure 1 illustrates the distribution of parent responses to the survey when the

statements came from the Parenting category.
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Figure 1. Parent Perceptions: Parenting Dimension

Most parents rated statements from the parenting dimension as being somewhat
effective or better. The parenting dimension was the second lowest ratetidime
surveyed, and Figure 1 shows a somewhat normal distribution of answers with @ slightl
positive skew, especially at the highly effective level. A high number of gagent all
of the statements in the parenting dimension a rating of five for a raw tdiften,
indicating a belief all of the parenting strategies were highly @feecthis trend will be
seen throughout the parent ratings in all dimensions. Possible reasons for thisltrend wi
be discussed in Chapter 5.

Figure 2 displays the parents’ ratings of statements in the dimension of

Communicating.
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Figure 2. Parent Perceptions: Communicating Dimension

Figure 2 indicates most parents rated the items in the Communicating dimension
as highly effective. In fact, a perfect score of twenty-five, indicatirayvars of five on
each strategy in the Communicating category, was the answer most gparebis in
this dimension.

Parent responses to statements in the category of Volunteering are displaye
Figure 3. Parent responses to statements in this category show most redpemszsthe
involvement strategies to be somewhat effective to highly effective. Thibdigin of

answers was skewed positively toward the high end of the scale.




69

100.07

30.09

@

=

o
|

Frequency

40.04

20.04

T T T T
3 B ] 12 15
Avg. Score: 1 3 4 5
Volunteering

Figure 3. Parent Perceptions: Volunteering Dimension
Figure 4 presents the distribution of parent answers in the Learning at Home
dimension. Responses to involvement strategies in the Learning at Home dimensi
yielded high scores. The majority of ratings were in the four or five ravitiea high
amount of perfect ratings. Most parents believed strategies such as holdiggignts
at school, developing a regular schedule of homework, and allowing families to

participate in goal setting were highly effective involvement stradegie
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Figure 4. Parent Perceptions: Learning at Home Dimension
Parent responses to involvement strategies in the area of Decision Ma&king ar
presented in Figure 5. While Decision Making was the lowest rated dimensidn, mos
parent answers indicated the strategies within the Decision Makirgpoateere at least
somewhat effective. The distribution of answers followed a more normal distnkiban
answers in the Learning at Home and Volunteering dimensions, but again thee wer

high number of perfect scores throughout the category.
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Figure 5. Parent Perceptions: Decision Making Dimension
The distribution of responses represented by the final dimension of Epstein’s
framework, Collaborating with the Community, is displayed in Figure 6riDigions of
responses in the Collaborating with the Community dimension demonstrate a normal
distribution of answers with a skew towards the highly effective end. Most parents
indicated the strategies aiming to bring the community and the school into a working

relationship to be somewhat to highly effective parental involvement stmtegie
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Figure 6. Parent Perceptions: Collaborating with the Community Dimension

The distribution results of the seventh dimension measured by the parent survey,
Parental Expectations, are shown in Figure 7. By virtue of its average (Zabig,
parents rated the strategies within the dimension of Parental Expectagjbasthan any
other involvement category. This is evident in the distribution of responses as well.
Overwhelmingly, parents gave highly effective ratings to each of thestregegies
listed in the Parental Expectations category, with nearly 232 parermig giVthree

strategies a score of five.
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Figure 7. Parent Perceptions: Parental Expectations Dimension
Research Question Two
The second research question examined teacher perceptions of effectiva pare
involvement with regards to Epstein’s six categories of parental involvement and the
category of parental expectations as a form of parental involvement. TabkplEYsli
the descriptive statistics for teachers sorted by the seven surveygariestef parental

involvement.
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Table 10.

Teacher Perceptions of Parent Involvement Strategies

Involvement Dimension N Mean SD Avg. Score
Parenting 104 11.04 1.99 3.68
Communicating 104 19.50 3.24 3.90
Volunteering 104 11.14 2.16 3.71
Learning at Home 104 15.28 2.68 3.82
Decision Making 104 13.38 2.90 3.35
Collaborating with the Community 104 14.44 2.06 3.61
Parental Expectations 104 12.86 1.06 4.29

The only dimension totaling an average score over four was the Parental
Expectations dimension (4.29). Of Epstein’s six types of involvement, the teachers
surveyed rated Communicating (3.90) as the most effective form of involvemem, whil
the lowest scoring form of parental involvement was Decision Making (3.35)evdhs
surveyed dimensions yielded scores which indicate teachers believedtbgias
attributed to each dimension to be at least somewhat effective.

Figure 8 displays the distribution of responses by teachers to stratetjies
dimension of Parenting. The responses of teachers to the statements regarding
involvement strategies from the Parenting dimension are normally distributed wi
slight skew towards the highly effective end of the scale. Most parentstedlica
strategies from this category were at least somewhat effectivikeliiné parent
perceptions, there were not a large number of teachers who rated the stpaidgatly,

indicating a score of five on all questions within the Parenting dimension. More
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discussion will be given to this in Chapter 5 as this trend holds true for each of the

dimensions of the teacher survey, though not quite to the degree of the parent surveys.
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Figure 8. Teacher Perceptions: Parenting Dimension
The distribution of responses given by teachers in the dimension of
Communicating is displayed in Figure 9. The distribution of responses for the
Communicating dimension was quite skewed toward the highly effective end of fine sca
While a normal distribution can be seen, an overwhelming majority of teachers found the

strategies in the Communicating category to be at least somewhéveffec
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Figure 9. Teacher Perceptions: Communicating Dimension
Figure 10 displays the distribution pattern of the responses of teachers in the
category of Volunteering. The dimension of Volunteering was the third loatest
involvement type by teachers. While it is normally distributed with a sligiatbytive
skew, many responses fell directly at the somewhat effective point on teehsmaéver,
most teachers agreed the strategies within the dimension of Volunteeragtwasrst

somewhat effective.
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Figure 10. Teacher Perceptions: Volunteering Dimension

Figure 11 offers a display of teacher responses in the dimension of Igeatrnin
Home. Once again, teacher responses to the strategies in this catdgagdfal normal
distribution curve with a slight slant towards the response of highly effective. Most
teachers rated the strategies near a four, indicating they believedpthrtaince of these
involvement strategies to lie somewhere in between being somewhat eféextiheghly

effective.
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Figure 11. Teacher Perceptions: Learning at Home Dimension

Teacher responses to the dimension of Decision Making are displayed in Figure
12. The Decision Making category scored the lowest average among all segenieste
surveyed (3.35), so it should not be surprising to see a wide range of responses in the
distribution of the scores. While a normal distribution curve can be seen, responses are
scattered in places indicating some disagreements among the teacheysdsabout the
effectiveness of the strategies within the Decision Making dimension. Howewest

teachers still scored these strategies as somewhat effective.
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Figure 12. Teacher Perceptions: Decision Making Dimension

The distribution of responses in Collaborating with the Community, Epstein’s
sixth type of involvement, is displayed in Table 13. Collaborating with the Community
was scored as the second lowest of the seven dimensions by teachers, however most
teachers saw the strategies listed as being somewhat effective. A distnitzution
curve with a slight skew towards the highly effective end of the scale caerhegbis

involvement category.
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Figure 13. Teacher Perceptions: Collaborating with the Community Dimension
The final parent involvement dimension measured in the teacher survey was

Parental Expectations. Figure 14 shows the distribution of the responses in tial Pare
Expectations category. Teachers rated the strategies within tigemabegher than any
of the other six involvement categories. This is demonstrated in the distribution of the
responses. A normal distribution curve is not seen. Instead, a steep incline can be seen
towards the highly effective side of the scale. Most teachers ratedategs involved
with Parental Expectations as highly effective, with 31 teachers, neiduitgl af
respondents, scoring each of the three strategies with a score of fivghbst alue

possible.
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Figure 14. Teacher Perceptions: Parental Expectations Dimension
Research Question Three
The third research question explored the comparisons between the perceptions of
teachers and parents with regards to the seven dimensions of parental involvement. The
third research question and corresponding null hypothesis is as follows:
RQ3. How do the perceptions of teachers and parents compare and contrast with regards

to parent involvement activities?

Hi There is no statistically significant difference between the perceptiqpaehts
and teachers with regards to effective parent involvement.

The results in Table 11 compare the means of the raw scores and their standard
deviations as well as the average scores of teachers and parents. In sixw@rthe se

categories, parents rated the involvement strategies higher than te@bkeraly
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category where parents did not give a higher rating was Parenting in Whitdathers

and parents rated it the same (3.60). The third most closely rated dimension between the
teachers and parents was also the highest rated dimension in both populations. Both
parents and teachers scored the category dealing with strategies datimgnsarental

expectations as the most effective form of parental involvement.

Table 11.

Parent and Teacher Descriptive Statistics by Involvement Dimension

Avg.

Involvement Dimension Subject @yo ! Mean SD Score
Parenting Teachers 104 11.04 1.99 3.68
Parents 461 11.05 2.69 3.68
Communication Teachers 104 19.50 3.24 3.90
Parents 458 22.10 2.84 4.42
Volunteering Teachers 104 11.14 2.16 3.71
Parents 458 11.87 2.60 3.96
Learning at Home Teachers 104 15.28 2.68 3.82
Parents 453 17.18 2.98 4.30
Decision Making Teachers 104 13.38 2.90 3.35
Parents 438 14.50 3.84 3.63
Collaborating with the Community ~ Teachers 104 14.44 2.06 3.61
Parents 454 15.47 3.51 3.87
Parental Expectations Teachers 104 12.86 2.06 4.29
Parents 459 13.71 1.78 4.57

While both categories were rated highly within their respective populations, the

largest difference in scores was found in the Learning at Home dimensiaomtsRated
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the strategies in the Learning at Home dimension an average of .58 points ragher th
teachers. A similar gap was also found in the Communicating dimension. Patedts r
the strategies in this dimension an average of .52 points higher than did teachers.

In order to determine whether or not the differences between the teacher and
parent populations were statistically significant, an independent sanipktsvas
performed. The results displayed in Table 11 indicate the differencestatesgcally
significant in six of the seven parent involvement dimensions: CommunicetirZ1,
p<.01), VolunteeringtE -2.66,p<.01), Learning at Home= -5.97,p<.01), Decision
Making ¢= -2.79,p<.01), Collaborating with the Communite(-2.79,p<.01), and
Parental Expectations<(-4.27,p<.01). Statistically significant results were not found in
the dimension of Parenting=€.03,p>.05).

Table 12.

Parent Perceptions vs Teacher Perceptions: Independent Samples t-Test Results

Sig. Mean
Involvement Dimension T df (2-tailed) Difference
Parenting -0.03 563 97 0.01
Communicating -8.21 560 .00 -2.60
Volunteering -2.66 560 .008 -0.73
Learning at Home -5.97 555 .00 -1.90
Decision Making -2.79 540 .005 -1.12
Collaborating with the Community  -2.79 556 .006 -1.03

Parental Expectations -4.27 561 .00 -.85
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Research question three asked how the perceptions of teachers and parents
compared and contrasted with regards to parent involvement activities. Takfigythe
from Table 12 into account, parents and teachers had statistically sighifaifierent
perceptions in six of the seven involvement dimensions included in the survey. Parents,
with the exception of one dimension, scored the surveyed involvement strategies higher
deeming them more highly effective than teachers. Despite their difé=eon the
average, teachers and parents agreed all seven categories of involvemeoingeiteas
to highly effective. The research findings for research question thosefall the
rejection of the null hypothesibl;
Research Question Four
The final research question asked:
RQ4. Does a significant difference exist between certain demographicSd4aty,
race/ethnicity, income, marital status, education level, years of teaching
experience, etc.) and perceptions of parent involvement within parent and teacher

populations?

Within the parent population, race/ethnicity, marital status, education level, andl annua
income level were studied. For the teacher population, education level and years of
experience were the demographic areas examined. Research questioriifdadiseven
null hypotheses, one for each demographic area studied.

Parent population: Race/Ethnicityhe first null hypothesis for research question

four states:
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H, There are no statistically significant differences between panénts
differing races/ethnicities with regards to their perceptions of aféect

parental involvement.

Four different categories of race/ethnicity were utilized in the patentys:
Caucasian, African-American, Hispanic, and Other. Table F-1 (Appendixgtybs
each demographic group’s descriptive statistical scores for the seven invaiveme
categories. In every category, the Hispanic population rated the involvemesathgedr
than the entire group average and each individual race/ethnicity population aVéege
other race/ethnicity groups showed no marked tendencies.

When ANOVA was used to test for statistical significance betweemdams of
the different race/ethnicity populations, the Hispanic population again stood out. Table 13
shows a statistically significant difference (p<.01) was found in the resptmshe
survey items in the dimensions of Parenting, Communicating, Decision Making, and
Collaborating with the Community. The dimensions of Parental Expectations,
Volunteering, and Learning at Home contained no statistical significaititeagards to

the race/ethnicity of the parents surveyed.
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Table 13.

ANOVA for Parent Demographics: Race/Ethnicity (N=466)

Involvement Dimension Df SS MS f Sig.
Parenting 3 177.20 59.07 8.59 .00
Communicating 3 9542  31.82 4.07 .007
Volunteering 3 25.25 8.42 1.25 .29
Learning at Home 3 66.30 22.10 251 .06
Decision Making 3 304.39 10146  7.15 .00

Collaborating with the Community 3 524.39174.80 15.57 .00

Parental Expectations 3 7.07 2.36 75 53

When a post-hoc analysis using Least Significant Difference (LSD) was
conducted to determine where the differences were, in each involvement dimension it
was the Hispanic population where the significant differences occurred.R-2ble
(Appendix F) displays the data for the four involvement dimensions showingicatist
significance. The Hispanic population differed significantly from the Caang=.00,
p<.01) and African-AmericarpE.02,p<.05) populations in their responses to the
strategies from the Parenting and Collaborating with the Community dimenisidhs
dimensions of Parenting, Communicating, and Decision Making, the only statysticall
significant difference was found between the Hispanic and Caucasian popUjeti®is

p<.01). In each case, the difference in means suggests the Hispanic populatiorhgcored t
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items on the survey higher than parents from the other populations. These dfarenc

these findings allow for the rejection g the null hypothesis.

Parent population: Marital statushe null hypothesis for this demographic area

states:

Hs There are no statistically significant differences between panénts

differing marital statuses with regards to their perceptions of eféect

parental involvement.

For the parent demographic of marital status, ANOVA was also perfoomed t

search for significant differences between the marital status of paneththeir ratings of

involvement strategies. The results are displayed in Table 14, and there werasraf are

statistically significant differences found between parents of vguyiarital statuses and

their perceptions of parental involvement, indicating an acceptantg of
Table 14.

ANOVA for Parent Demographics: Marital Status (N=454)

Involvement Dimension Df SS MS f Sig.

Parenting 4 30.01 7.51 1.04 .39
Communicating 4 61.62 15.41 1.89 A1
Volunteering 4 13.67 3.42 51 .73
Learning at Home 4 34.81 8.70 1.01 40
Decision Making 4 28.63 7.16 48 .75

Collaborating with the Community 4 66.68 16.67 1.36 .25

Parental Expectations 4 4.38 1.10 .34 .85
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Parent population: Age of parenthe third null hypothesis for research question

four states:

Ha There are no statistically significant differences between paoénts

differing age ranges with regards to their perceptions of effective parent

involvement.

ANOVA was again used to determine if there was a difference betwearig)aatings

and their age. The results in Table 15 show no involvement dimensions yielded a

statistically significant difference in parents’ perceptions adai¥e involvement,

thereforeH, is accepted.

Table 15.

ANOVA for Parent Demographics: Age of Parent (N=466)

Involvement Dimension Df SS MS f Sig.
Parenting 3 11.66 3.89 .54 .66
Communicating 3 9.97 3.32 41 75
Volunteering 3 7.71 2.57 .38 g7
Learning at Home 3 63.21 21.07 2.39 .07
Decision Making 3 23.58 7.86 .53 .67

Collaborating with the Community

Parental Expectations

73.04 23.35 1.98 A2

4.92 1.64 .52 .67
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Parent population: Education levélhe null hypothesis for this demographic
area states:
Hs There are no statistically significant differences between panénts
differing education levels with regards to their perceptions of effective

parental involvement.

Table 16 displays the results of ANOVA when comparing the results of p&i@mts
different educational backgrounds. Perceptions of three involvement dimensions
demonstrated a statistically significant difference with the edcawtlevel of the parents
surveyed: Parenting£.02,p<.05), CommunicatingeE.04,p<.05), and Collaboration
with the Communityg=.00,p<.01). No other dimensions demonstrated even a slightly
significant difference. The differences in the means indicate older paegwled to give
lower scores than other populations, indicating they found the strategies to be not as
effective as other populations. The statistically significant differeleeebsto a rejection
of Hs, the null hypothesis.

A post-hoc analysis (LSD) was conducted to find where the differences were.
Table F-3 (Appendix F) shows the results of the pos-hoc analysis in the Parenting
dimension. Parents who have a bachelor’s degree differed significantlafirother
parent populations: completed some high schwabDQ,p<.01), completed high school
(p=.00,p<.01), completed some college=(00,p<.01), and have a graduate degree
(p=.02,p<.05). In all instances, the parents with a bachelor’s degree rated thgietrate

the Parenting dimension lower than parents in other education level populations.
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Table 16.

ANOVA for Parent Demographics: Education Level (N=427)

Involvement Dimension Df SS MS f Sig.

Parenting 4 83.65 20.76 3.08 .02
Communicating 4 82.26  20.57 2.57 .04
Volunteering 4 39.98 9.75 1.46 21
Learning at Home 4 42.91 10.73 1.21 31
Decision Making 4 54.19 13.55 .95 44

Collaborating with the Community 4 290.8972.72 6.57 .00

Parental Expectations 4 10.97 2.74 .87 48

In the dimension of Communicating, Table F-3 shows the post-hoc (LSD)
analysis results. The significant differences in this dimension were founniggoarents
who had college degrees versus parents who had either graduated high school or not
graduated high school. In both cases, parents with college degrees scoredsta itieen
survey lower than did parents with only a high school degree or lower. As the
discrepancy in education level grew, so did the level of significance. When comparing
parents with a Bachelor’'s degree to parents without a high school diploma, the
significance level was found to be at f#e01 level, but when the same comparison was
made to parents with a high school diploma, the significance was found onlyp&tGbe

level.
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Table F-3 shows the post-hoc analysis (LSD) results in the Collaboratim¢hei
Community dimension. Parents who had not completed high school differed significantly
(p=.00,p<.01) from all other parent populations, yielding higher mean scores than every
other group. On the other end of the spectrum, according to the differences of the means,
parents with a bachelor’s degree scored collaboration strategies lowevenantaer
group, yielding significant differencep<.05) when compared to the other parent
populations who had not obtained a college degree.

Parent population: Annual incomEor the final parent demographic area
researched, the null hypothesis stated:

Hs There are no statistically significant differences between paoénts

differing annual income levels with regards to their perceptions of

effective parental involvement.

To determine if a difference existed between how parents from differingnenc
levels scored involvement strategies, ANOVA was conducted. The resultslenIlia
show a statistically significant difference between parents of vanyaogne levels in the
dimensions of Parenting<.00,p<.01), Decision Makinga=.008,p<.01), and
Collaborating with the Communitp£.00,p<.01). These findings lead to a rejection of

the null hypothesidie, for this portion of research question four.
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Table 17.

ANOVA for Parent Demographics: Annual Income Level (N=449)

Involvement Dimension Df SS MS f Sig.
Parenting 4 136.52 34.13 4.81 .00
Communicating 4 46.61 11.65 1.42 23
Volunteering 4 38.82 9.50 1.42 23
Learning at Home 4 45.45 11.36 1.26 .29
Decision Making 4 206.36 51.59 3.51 .008

Collaborating with the Community 4 437.22109.31 9.42 .00

Parental Expectations 4 15.96 4.00 1.27 .28

Post-hoc analyses (LSD) were conducted in the three dimensions where
statistically significant results were found and displayed in Table F-¢hvdain be found
in Appendix F. In the dimension of Parenting, the results showed parents making less
than $25,000 per year differed significantly from parents in three of the otlresther
income levels§=.00,p<.01). Their mean scores were, on average, higher than the scores
given by parents in the three other levels. In contrast, parents with an anoua ioic
$100,000 or more reported lower perception scores statistipallys) different from the
parents making less than $25,000.

In the Decision Making category, similar results were found among parents
making less than $25,000 per year. Parents from this population differed significantly

(p<.05) from parents making between $25,000 and $50,000 and parents making $75,000




93

to $100,000. They also differed significanthx(01) from parents making $100,000 or
more. Parents from the highest earning population also differed signifigasiDb)

from parents making between $50,000 and $75,000 per year, scoring the surveyed
involvement strategies lower than other populations.

Scores in the Collaborating with the Community dimension yielded several
statistically significant results. Parents from the two lowest annuainegopulations
differed significantly from parents from the three highest incomedeWéle wider the
gap in income, the greater the differences became, with parents from higimee inc
levels scoring collaboration strategies lower than parents from lonsnetevels.

Teacher population: Years of experience and education leeeteacher
demographic areas, the null hypotheses stated:

H-; There are no statistically significant differences betweermé&zaof

differing years of experience with regards to their perceptions dftiefie

parental involvement.

Hs There are no statistically significant differences between teaciie
differing education levels with regards to their perceptions of effective

parental involvement.

To determine if significant differences existed between the respoasbets
gave to the survey items and the teacher demographic areas of years nfiteachi
experience and education level, ANOVA was again used. Table 18 shows only one
statistically significant difference between the teacher derpbgrareas and the survey

results.
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Table 18.
ANOVA for Teacher Demographics: Years of Experience and Education Level (N=104)
Df SS MS f  Sig.

Parenting

Years of Experience 3 8.54 2.85 71 .55

Education Level 2 18.89 9.44 248 .09
Communicating

Years of Experience 3 31.21 10.40 1.00 40

Education Level 2 23.76 11.88 1.27 .29
Volunteering

Years of Experience 3 39.49 13.16  3.07 .03

Education Level 2 4.64 2.32 51 .60
Learning at Home

Years of Experience 3 20.88 6.96 .99 40

Education Level 2 79 .40 .06 .94
Decision Making

Years of Experience 3 21.35 7.12 .85 A7

Education Level 2 14.69 7.35 .88 42
Collaborating with the Community

Years of Experience 3 24.40 8.13 1.01 .39

Education Level 2 21.29 8.00 1.33 .27
Parental Expectations

Years of Experience 3 11.73 3.91 .92 44

Education Level 2 2.50 1.25 .29 .75
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Table 19 shows the post-hoc analysis (LSD) indicated that in the dimension of
Volunteering, teachers with more than twenty years of experience difigraticantly
with all other populations. The difference was most significant when compared to
teachers with 0-3 years of teaching experience. The difference béessrsignificant
(p<.05) as the years of experience rose. Other than this area, thesestesula
teacher’s years of experience and education level had no statistigaificant effect on
the perceptions of involvement strategies in each of the seven involvement dimensions.
The findings in the teacher demographic area of years of experience keagjd¢ction of
H;. However, the findings in the teacher demographic area of education level require a

acceptance dfls.

Table 19.

Post-Hoc Analysis (LSD) for Teacher Demographics: Years of Experienc@4N=1

Mean
Involvement Factor X Factor Y Difference  Std. Error  Sig.
Dimension (X-Y)
Volunteering 0-3 years 4-10 years -43 .57 46
10-20 years .64 .58 27
20+ years **1.88 .65 .005
4-10 years 0-3 years -.43 .57 46
10-20 years 21 .53 .69
20+ years *1.45 .60 .02
10-20 years 0-3 years -.64 .58 .27
4-10 years -21 .53 .69
20+ years *1.24 .61 .04
20+ years 0-3 years **.1.88 .65 .005
4-10 years *-1.45 .60 .02
10-20 years *-1.24 .61 .04
*p<.05
**p<.01

Summary
The first three research questions dealt with perceptions of parent involvement

and comparisons of perceptions between teachers and parents. The resultsidy the st
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indicate parents and teachers do indeed have different perceptions of highiyeeffect

parent involvement practices. On average, parents rated practices in six out eéthe se
involvement dimensions higher than teachers, but both groups agreed all of theestrategi
defining the dimensions were somewhat effective to highly effectivesttatiy

significant differences were found to exist between parents and teatker®f the

seven involvement dimensions. The only dimension in which parents and teachers shared
similar scores was the dimension of Parenting.

The results for research question four indicated several demographibadeas
statistically significant differences with perceptions of parent invoesd, but no
differences existed between teacher demographics and perceptionstofesffe
involvement. For parents, strong differences existed between race/ethnttity
perceptions of involvement. Specifically, the Hispanic population tended to ddfer fr
the group the most, giving higher scores in all seven involvement areas. While thfe ag
the parent demonstrated no statistical differences with rating sparests’ education
levels level did show statistically significant differences betweendhseptions of
involvement in the areas of Parenting and Collaborating with the Community. In both
cases, parents with a higher educational level scored the involvement stilategres
than other parents. Parents’ annual income levels also showed a strong diffetlence
parent involvement perceptions in the areas of Parenting, Decision Making, and
Collaborating with the Community.

The next chapter will contain a discussion of these results, implications of this

study, and ideas for further areas of research based on the results found se#nchre
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CHAPTER 5: SUMMARY AND DISCUSSION

Research states most every parent, teacher, and student desiresacceedh
and home work together to foster a collaborative, reciprocal relationshipitihat
improve student education (Epstein, 1995). If this is the case, why do many schools
report a lack of involvement, and why do many parents feel left out of the educational
process? The answer lies in a lack of understanding, particularly an agréetneeen
parents and teachers about the strategies used to create effectivenpahesinent.
When parents and teachers are on the same page and each understands where the other is
coming from, meaningful involvement can take place.

Research Questions & Null Hypotheses

The purpose of this study was to discover perceptions held by parents and
teachers regarding activities they deemed to demonstrate highlyveffearental
involvement. The study also attempted to discover what effect certain demagraphi
categories might have on the perceptions held by parents and teachers. Thastudy
organized around the following four research questions and corresponding null
hypotheses:

RQ1. What involvement activities do parents find most effective?

RQ2. What parent involvement activities do teachers find most effective?

RQ3. How do the perceptions of teachers and parents compare and contrast with regards

to parent involvement activities?




RQA4.

Hiy
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There is no statistically significant difference between the perceptions of

parents and teachers with regards to effective parent involvement.

Does a significant difference exist between certain demographic féatms

race/ethnicity, income, marital status, education level, years of teaching

experience, etc.) and perceptions of parent involvement within parent and teacher

populations?

H>

Ha

Hs

Hs

There are no statistically significant differences between panénts
differing races/ethnicities with regards to their perceptions of eféect

parental involvement.

There are no statistically significant differences between paoénts
differing marital statuses with regards to their perceptions of eféect

parental involvement.

There are no statistically significant differences between panénts
differing age ranges with regards to their perceptions of effective plarenta

involvement.

There are no statistically significant differences between paoénts
differing education levels with regards to their perceptions of effective

parental involvement.

There are no statistically significant differences between paoénts
differing annual income levels with regards to their perceptions of

effective parental involvement.
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H-; There are no statistically significant differences between tesaclie
differing years of experience with regards to their perceptions dftietie

parental involvement.

Hs There are no statistically significant differences between teaclie
differing education levels with regards to their perceptions of effective

parental involvement.

Once these questions can be answered, parents and teachers can work to bridge
gaps build on existing commonalities. Understanding each others’ perceptioadiist
step to building the desired reciprocal relationship that can truly benefit academ
achievement in schools. The significance of this study was its study of percepitbns
the comparisons between the two main stakeholders in the education of childresrsteach
and parents.

Review of the Methodology

This descriptive study utilized a survey to gauge teacher and parent jpercept
effective parent involvement strategies. The study focused on the respoasas@ddm
sample of 104 elementary school teachers and 478 parents of elementary schonl childre
The researcher created survey instrument consisted of a total of 28 involaethenes
which were to be scored with a five point rating scale to indicate howie&eat
ineffective the strategy might be. The survey contained 26 involvement stsafegn
seven distinct parent involvement types. Six of the involvement types were taken from
Epstein’s (2002) Six Types of Involvement. These types of involvement included
parenting, communicating, volunteering, learning at home, decision making, and

collaborating with the community. A seventh involvement strategy, parentaitaipas,
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was added after a review of the literature showed the positive effectghoblaik
attainable parental expectations on student achievement (Fan & Chen, 2001). The survey
was field tested, adjusted to account for ambiguities identified by thadstkets, and
field tested again to help strengthen the face validity of the instrumener@eatidity
was improved by using a wide variety of activities to measure effectieatpar
involvement. The reliability was measured using Cronbach’s Alghad29).

Once parents and teachers had completed and returned their surveys, awescripti
statistical analysis was conducted to compare means and average scowsdbthea
seven parental involvement dimensions. Raw scores and means were computed for each
of the seven involvement dimensions, and score averages were computed on a scale from
one to five with one being not effective and five being highly effective. Histognaares
created to observe the distribution of parent and teacher responses within each of the
seven categories of involvement. Next, independent samfasts for were performed to
look for statistical significance in the perception results given by teaghdrparents in
each of the involvement dimensions. Lastly, ANOVA and post-hoc analyses wdre use
within both parent and teacher populations to search for significant differencesmetwe
demographic information and perceptions of effective parental involvement.

Summary of the Results

The results of the study showed despite both groups rating strategies in the
involvement dimensions as somewhat effective to highly effective, teachersrantspa
have differing ideas about the strategies defining effective @hieablvement, and
some demographic categories showed significant differences with réggeixeption

Scores.
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Research Question One

Research question one centered on finding what involvement strategies parents
found highly effective. The results of the study showed, on average, parents rated the
strategies of all seven involvement categories as ranging from somédighave to
highly effective. Normal distribution curves were seen in the responsestgieach of
the seven types of involvement, but all of the curves were skewed positively toleards t
highly effective end. Parents rated the category of parental expast#ie highest
(4.57), followed by Communicating (4.42) and Learning at Home (4.30). The category of
Decision Making received the lowest scores from parents (3.63) followselgby
Parenting (3.68).
Research Question Two

The second research question mirrored the first in its goal, finding what
involvement strategies are preferred, but it focused on the survey results othies tea
population. Much like the parents, teachers also rated strategies in all agories as
ranging from somewhat effective to highly effective. The responsebdistms from the
teacher population more closely resembled the typical normal distributioz. €dme
definite exception to this was in the category of Parental Expectations thieer
distribution was highly skewed towards the highly effective end of the scale thitin
mind, it should come as no surprise teachers gave the highest marks to the involvement
dimension of Parental Expectations (4.29). In the teacher population, it was the only
dimension to score over a rating of four. The lowest score was given to the dimension of

Decision Making (3.35). The other five dimensions were spaced evenly between thes
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Research Question Three

Once teacher and parent perceptions were established, comparing andregntrast
the results could begin. The most noticeable difference evident between theapdrent
teacher perceptions was parents rated the strategies with higher schicasing a belief
the strategies were more highly effective in all categoriespgtaeeParenting in which
they averaged the same score (3.60). The two largest differences were found in the
Communication dimension (.52) and the Learning at Home dimension (.58).

After studying the means and searching for visual differences, independent
sampled-tests were conducted to search for significant differences. Thesrasul
found to be statistically significant in six of the seven parent involvement diomsnsi
CommunicatingtE -8.21,p<.01), VolunteeringtE -2.66,p<.01), Learning at Home
(t=-5.97,p<.01), Decision Makingt€ -2.79,p<.01), Collaborating with the Community
(t=-2.79,p<.01), and Parental Expectatiotrs {4.27,p<.01). Statistically significant
results were not found in the dimension of Parenting)(03,p>.05). The results indicate
a rejection of the null hypotheses corresponding with research question three.
RQ3. How do the perceptions of teachers and parents compare and contrast with regards

to parent involvement activities?

Hy There is no statistically significant difference between the perceptions of
parents and teachers with regards to effective parent involvement.
(Rejected)
Despite these statistically significant differences, in all sevesgoees parents and
teachers agreed the involvement strategies presented in the survey ramgsainfiiewhat

effective to highly effective strategies.
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Research Question Four

Research question four was focused on looking within each population to find
significant differences between demographic categories and perceptpareatal
involvement indicated by teachers and parents. Within the teacher population, only one
statistically significant difference was found between perceptiongbiyheffective
involvement strategies and the demographic areas of years of expendrestuaation
level when ANOVA was performed on the data. The significant difference was found i
the Volunteering dimension when taking into account the teachers’ years aeegper
The parent population, however, showed different results. ANOVA combined with post-
hoc analyses (LSD) was used to search for significant differencesenepasent
involvement perceptions and the demographic areas of race/ethnicity, eduaagion le
annual income level, marital status, and age of parent surveyed. Significararciés
were observed in the areas of race/ethnicity, education level, and annual incdme leve

When ANOVA was performed using the parent demographic areas of marital
status and age of parent, no statistically significant differencesfaend to exist.
However, in the race/ethnicity category, significant differences wiserved in the
involvement dimension of Parenting=00, p<.01), Communicatingo&.00,p<.01),
Decision Making [p=.00,p<.01), and Collaborating with the Communipz(00, p<.01).
When a post-hoc analysis was performed to find the source of the significance, the
determining factor in the differences was the Hispanic populations. latefjaries, they
rated items higher than parents of all other races, indicating the pencqgigiven

strategies were more effective compared to the ratings of other populations.
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When ANOVA was conducted within the demographic area of annual income
level, a statistically significant difference was found in the involvematieigories of
Parenting [f=.00,p<.01), Decision Makingp=.00,p<.01), and Collaborating with the
Community =.00,p<.01). When a post-hoc analysis (LSD) was conducted, it showed
parents from lower income levels tended to rate the involvement strategiesdrghe
effectiveness scale than parents from higher income levels. In each involeneguairy,
parents making $25,000 or less differed significantly from the other incom®gaseg
and parents from the highest income level, those earning $100,000 per year or more,
differed significantly from the two lowest income populations, rating the given
involvement strategies as being less effective when compared to the twarloorae
populations.

When comparing ratings on the parent survey to the education level of the
parents, two areas of statistical significance were found: Pareptird®(p<.05),
Communicating§=.04,p<.05), and Collaboration with the Communipz(00,p<.01).
Post-hoc tests (LSD) in all three categories revealed parehta Wwéchelor’'s degree
tended to rate the items on the survey lower than parents without a high school diploma.
The levels of significance dropped as the parent education levels increabed. In t
Collaborating with the Community dimension, parents without a high school diploma
differed significantly p<.01) from all other populations, rating involvement strategies as
being more effective than parents from other education levels. In the Commmgnicati
dimension, parents with college degrees scored the items on the survey lowed than di
parents with only a high school degree or lower. As the discrepancy in education le

grew, so did the level of significance, moving from a significanqe<dil when
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comparing parents with a Bachelor’'s degree to parents who did not graduate high school
to a significance op<.05 when making the same comparison with parents who had
graduate high school.

In the teacher population, when ANOVA was conducted, only one teacher
demographic area demonstrated statistically significant resultse irnension of
Volunteering, teachers with twenty or more years of experience diffgpaficantly
when compared to teachers with less experience. Aside from this dimensiomwehere
no significant differences found between teachers’ years of experiet@lacation
levels and their perceptions of effective parent involvement.

The results indicate the rejection of four of the seven null hypotheses tsdocia
with research question four.

RQ4. Does a significant difference exist between certain demographic féatmms
race/ethnicity, income, marital status, education level, years of teaching
experience, etc.) and perceptions of parent involvement within parent and teacher

populations?

H> There are no statistically significant differences between panénts
differing races/ethnicities with regards to their perceptions of aféect

parental involvement. (Rejected)

Hs There are no statistically significant differences between panénts
differing marital statuses with regards to their perceptions of eféect

parental involvement. (Accepted)




Ha

Hs

Hs

Hs
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There are no statistically significant differences between paoénts
differing age ranges with regards to their perceptions of effective plarenta

involvement. (Accepted)

There are no statistically significant differences between panénts
differing education levels with regards to their perceptions of effective

parental involvement. (Rejected)

There are no statistically significant differences between panénts
differing annual income levels with regards to their perceptions of

effective parental involvement. (Rejected)

There are no statistically significant differences between tesaclie
differing years of experience with regards to their perceptions dftiefie

parental involvement. (Rejected)

There are no statistically significant differences between temaclie
differing education levels with regards to their perceptions of effective

parental involvement. (Accepted)

Discussion of the Results

The purpose of this study was to discover perceptions held by parents and

teachers regarding parent involvement activities and gauge their thoughts about the

effectiveness of these strategies. The study also attempted to discodieifeance

existed between parent and teacher demographics and their perceptions of parent

involvement. In researching parent involvement, it was found that due to the wide range

of activities considered as involvement, defining parent involvement has been hard for
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teacher, parents, and researchers (Feuerstein, 200). While some find involeeneent t
confined to things done by parents at home, others define involvement as parents being
active in the school. Most believe it takes a combination of both to achieve the kind of
meaningful, reciprocal relationship that should exist between home and school. €his typ
of relationship is what is behind Epstein’s Framework for Six Types of Involvement
(2002). The types of involvement move from school-centered, to home-centered, and
community-centered, bridging the gap between all three arenas to positipalst
students. While researchers work from different types of definitions, pencepteally
what counts. What to parents see as their role in being involved with their children’s
academics? What role do teachers think parents should play in the education of thei
children? This study attempted to study teacher and parent perceptions ofrirertive
find out where differences and similarities occurred, and look for factorsiaff¢oese
perceptions.
Parent Perceptions of Parental Involvement

From a parent perspective, the findings of this study indicated they beli€wéd al
the surveyed involvement areas had merit. Their responses indicated they feaverall
categories of involvement to be somewhat effective to highly effectitenQkachers
believe parents do not care about education (Knopf & Swick, 2003), but the results here
seem to indicate the opposite. They do care, and they do have ideas about what types of
involvement have merit and what types have less merit. Parents partiteltastyongly
about the strategies within the Communicating and Learning at Home dimensibes of
survey. These activities included a desire to have a closer relationship wehadher in

order to stay updated on what is going on at school, more formal and informal
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conferences, and more participation in events at the school. These findingshmirror t
findings of others (Barge & Loges, 2003). Parents value relationships with gacher
believing these relationships will lead to better and more frequent commongcati
including conferences, updates, newsletters, and informal discussions of progress.
many cases, these should be school initiated activities. This shows the impoftance
schools understanding what parents want and acting upon it. Epstein (1995) indicated
schools can sometimes put more effort in their rhetoric than they do in their actual
practices. Understanding parents want better parent/teachemshgts, more frequent
communication, and more opportunities to help their children learn at home should lead
schools to find new and improved ways to help these things happen.

Another striking result from this study was the importance parents placed on
parental expectations as a form of involvement. While research shows parental
expectations play a meaningful role in involvement and academic achievemedt (F
Chen, 2001; Trivette & Anderson, 1995; Fan, 2001), many do not often consider holding
high expectations as a form of involvement. This idea may stem from the belief
involvement means physically or academically doing something rather grahym
conferring an ideal. In fact, it is the communication of this belief that is thef ac
involvement. Studies have shown without this communication, expectations will mean
little or nothing at all (Chen & Lan, 1998; Trivette & Anderson, 1995).

Do these high expectations result in something tangible happening within the
home besides telling a child how important education is? If a parent commuidcates
child education should be paramount in their lives but fails to put this belief into action

by structuring time at home accordingly or putting an effort to be actigehool events
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when possible, do the communicated expectations lose their power? It is not just enough
to talk about expectations. Parents should be ready to act on those expectatiamshRese
would say, in most cases, parents who hold higher expectations for their children are
more likely than others to provide more resourced to their children and engage in more
enrichment activities in and out of the home (Alexander & Entwisle, 1996). However,
this ideal does not hold true for all parents. If a child is expected to do well in school,
parents should work to live up to this expectation by valuing education and
demonstrating this to their children. By far, parents in this study demonstrated the
perceptions by rating strategies dealing with holding high expectatiookildren and
valuing education as a highly effective form of involvement. Will these sametpare
both communicate these expectations and demonstrate their beliefs by beconging m
involved in the education of their children? If they choose, these expectations can be a
powerful weapon in the arsenal of parental involvement strategies used by parents
make a difference in the lives of their children.
Teacher Perceptions of Parental Involvement

Continuing with the theme of expectations, teachers in this study also rated
strategies involved with holding high parental expectations as a highly wéfémtm of
involvement. Baker (1997) stated in his qualitative study some teachers evetethdica
parental expectations are the first form of involvement. The discussion then must tur
whether or not teachers can have an effect on the expectations parents hawe for the
children. On the surface, many would say teachers cannot affect the attitysdeents

towards the education of their children. However, teachers need to ask themberaes
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these attitudes come from. Why do some parents seem to hold higher expeaations f
their children? What can teachers do to affect parental expectations?

The answer lies with the involvement dimension in which teachers scored as the
second most highly effective form of involvement behind parental expectations:
Communicating. Trivette and Anderson (1995) indicated parental expectations are
transmitted through communicating with schools on a regular basis, reinforcivegrto t
children the importance of education. The burden, however, does not just lie witls parent
Teachers must communicate to parents their own high expectations for stadents a
encourage parents to have an open dialogue with their children about the importance of
school and the importance of becoming curious enough to want to learn more about the
world around them (Baker, 1997). Teachers must also work to communicate with parents
on a regular basis in order to confirm to the children their education is a partnership
between home and school, a relationship founded on trust and care that is actively
working to improve education for each and every child.

Most new teachers believe they cannot be effective unless they can work wi
parents (Jacobson, 2005), and open communication between school and home is the
desire of many teachers (Baker, 1997). However, many teachers become itmagipge
parent involvement paradigms placing the teacher at the center of the ra¢atéhan
working towards a partnership that places the child at the center of the debaées,(Com
2001). One way to escape the old mindset is to involve parents in the learning process.
Teachers in this study scored the Learning at Home dimension highly eshtpather
dimensions. This implies they believe it is important for learning to extend bdyend t

school into the home. Teachers have direct control of this dimension in the way they
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design work for their students. Engaging, meaningful work is what students want, and it
is the type of work they will take home and involve their parents with. By planning
curriculum nights that encourage parents to get involved in what is going on in the
classroom or through allowing parents a voice in the goals being set for thanerchi
teachers can make parental involvement an inviting, enjoyable task. Of cauctserse
cannot make parents become more involved. Teachers can set some conditions to
improve parent involvement and hopefully build a bridge with parents in order to create
the start of an open, valuable partnership. By taking a look at their own perceptions of
parental involvement along with what parents believe about involvement, teaahers ca
begin to seek out ways to form positive relationships with parents, thereby imptoing t
chances of success for children.
Comparing and Contrasting Parent and Teacher Perceptions of Involvement

The crux of this study was to search for similarities and differences dretweat
parents and teachers perceived to be effective parental involvement. The rdahbidts of
study showed while there were differences in degree, the overall big picturedshow
parents and teachers agree strategies listed from all seven involvateguaries were
effective forms of involvement. This mirrors other research on perceptions of
involvement (Miretsky, 2004), and it is a starting point to be built upon. If both groups
believe these strategies to be effective, there should be action taken to beugrtipese
actions into practice. This will require action from both sides of the issue. Tedawe
to be willing to allow parents to have a more active role in education, and parents have t

be willing to accept and excel in this more active role.




112

This study indicated the differences between teachers and parents liad in the
perceptions of the level of effectiveness of many of the involvement stisatagigioned
in the survey. Parents tended to think of them as being more effective than teHuisers
allows teachers the opportunity to reach out to parents more than ever before. If these
parents truly believe what they said with their ratings, it stands to reagowdbél be
eager to respond to overtures made by teachers to become more involved within the
school. Communication will be the key. Communication is the foundation of all seven of
the involvement dimensions. By consulting studies such as this one, teachers have the
opportunity to share these types of results with parents and open a dialogue about why
these perception differences exist and how more common ground can be found. It will
give parents an opportunity to see things from a teacher’s perspective, dhdllibw
teachers to openly discuss with parents how they want to be involved. This may lead to
different involvement strategies for different people, but ultimately, $hisd point.
Every parent has a different schedule, a different background, and a differenalbelief
how they can best be involved (Souto-Manning & Swick, 2006). Schools must recognize
this and meet parents where they are, not expect parents to come to them.

The differences found in this research can also allow parents to see whaf types o
involvement are more valued by teachers. Parents may believe they aréhddimgds
to be involved their child’s teacher wants them to do. They may believe theischild’
teacher simply wants them to be homework helpers, when in fact their teachehawght
a desire to involve the parent more deeply in day-to-day classroom activipaserits
can better understand what teachers find effective, they may be mang walthange

what they are doing to accommodate the desires of the teachers. Too often both sides
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have expectations of the other and neither begins the dialogue to help them get on the
same track. The research here indicates parents and teachers are cti§erdndges are
present that need to be addressed.
Relationship of Demographics to Teacher and Parent Perceptions

People’s perceptions of anything are shaped by their experiences, thees;ult
and their situations. This study showed this idea was no different when looking for
differences between demographic areas and perception scores on the pangrhemnol
survey. Researchers have seen factors such as education levels, raitg/ethaic
socioeconomic issues can have an effect on how involved parents are in the education
process of their children (Taylor, 1993; Anderson, 2000; Epstein, 1995; Carrasquillo &
London, 1993). For this study, there were significant differences found between parents
of some demographic populations with regards to their perceptions of effective
involvement.

Parent education level and parent involvement perceptlan@actice, parents
with high school diplomas are less likely to be involved in school activities (Taylor,
1993). Many reasons could account for this lack of action. In some cases, parents’ wor
schedules do not allow them to be as involved as they like, or past educational
experiences have soured parents on education as a whole, putting a hard to overcome
wedge between them and the school. However, should these factors play a roke in wha
parents perceive as effective involvement? Whereas most researctestheamore
educated parents are, the more they are involved, this study showed an inverse
relationship with regards to perceptions. Generally, the more educatedehts pagre,

the lower they rated the involvement strategies on the survey, indicating less
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effectiveness. It is possible these parents were more discerning aal ofithe
involvement statements, thereby making them less likely to rate theasemghly
effective. It is also possible parents of lower education levels truly do finel shregegies
to be effective, even if they cannot always be as involved as they would like.

Teachers would do well to take this information and use it to actively court more
parents to be involved. If these parents who are typically not as involved believe the
given strategies are effective, contact by teachers could be the enceematiesy need
to become more active. Sometimes parents just want to be valued, and too oftes teache
can, intentionally or unintentionally, intimidate parents with lower educatieisle
Anderson (2000) indicated training programs designed to help parents see how they can
be involved regardless of their schedules can help dissipate the underlyindahami
some parents may feel, especially those who had bad education experiences in their
youth. Schools could take the lead in this area by customizing involvement training
programs for parents which meet the needs of their students as well as #r@s.par

Socioeconomic levels and parent involvement percepfaanomics do play a
role in parent involvement levels (Epstein, 1995). In general, the lower the incomne leve
of parents, the less they will be involved (Benson & Martin, 2003). In this study, income
levels also played a role in the perceptions of effective involvement, but thensta
did not follow the pattern of involvement levels. Parents from lower income levels
surveyed for this study gave higher scores on the survey, indicating a belief the
involvement strategies in the survey were more highly effective than pa@ntiifgher
income levels. If these parents perceive these involvement activities anedfightive,

why are many parents from this socioeconomic population not as involved? Work
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schedules, inflexible job situations, and general fatigue from work plays a thiesie

parents not being as involved as parents from higher income levels (Bensoni& Mart
2003). How can schools meet the needs of these parents who see the benefits of
involvement but are having a hard time acting on their beliefs? It comes down to
communication and opportunity. Schools must take the lead and offer more opportunities
for involvement in non-traditional ways. Holding meetings at different hours or
individualizing involvement opportunities so as to involve more parents are options to be
utilized. Schools need to take the onus off of them and think of a more community-
centered model of involvement. Lawson (2003) agrees, reporting parents desire a more
community-centric frame of reference with regards to involvement, takirfig¢he off

of the school and placing it on the families. Schools need to take the lead in helping
parents put their positive perceptions into action.

Culture and parent involvement perceptioAdministrators and teachers in the
studied school system have been thrust into a situation where there has to be an
understanding of how cultural differences play a role in education. With a 33% Hispani
student population, it has been important for schools to look for ways to involve parents
of other cultures in the educational process. Involving parents from other cultuies ca
problematic to school systems, but it cannot remain a barrier. These parents want to be
involved as much as any other parent wants to be involved (Delgado-Gaitan, 2004).

Despite this desire, research has shown Hispanic parents are signifiesstly
involved in the educational process than Caucasian and African-American panests.
parents also report more barriers to involvement than any other non-Hispanic groups.

Interestingly enough, Hispanic parents who reported their children weragrgdod
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adjustments to their new school situations also indicated a higher level of parenta
involvement (Klimes-Dougan, Lopez, Nelson, & Adelman, 1992). With this in mind, it is
imperative for all schools, especially schools like those surveyed hena todys to
actively engage parents of Hispanic students.

This study showed Hispanic parents had the highest perceptions of effective
involvement in all seven of the categories surveyed. In contrast, reseastiohes
schools, knowingly or unknowingly, can marginalize parents from different cultures by
designing involvement opportunities around specific majority based customs and
knowledge (Delgado-Gaitan, 1991) or by sending out important memos in English to
parents who speak little or no English (Delgado-Gaitan, 2004). With this in mind, schools
should look to two areas to involve parents from other cultures, especially Hispanic
parents: equity and access. Schools must work to involve parents of other cultures in
equal ways, and they must make sure non-English speaking parents have the access the
need to relevant materials. If Hispanic parents believe the involvemengstsatrom
this study to be highly effective, this can be a starting place for schools. fsanbe
administrators can find where these parents’ perceptions were the highest amal work t
begin actively involving them in these activities, using them as a springloolbudd
trust and engage these families in a meaningful, reciprocal relationship.

Teacher demographics and parent involvement percepflidms study showed
only one significant difference between teachers’ years of expe@iceducation
levels with regards to their perceptions of effective parental involvementisTdasually
a positive result. According to this study, with the exception of one involvement area

(Volunteering), first year teachers and teachers with twenty ydaxperience both
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shared similar feelings with regards to what parent involvement strasegiesost
effective. If there are no to bridge, these teachers can begin worketbaotp design
involvement opportunities they believe will positively affect their classrddad
significant gaps been present, more compromise or discussion would have had to have
taken place in order to begin working toward designing involvement opportunities for
parents. These types of discussions or compromises can sometimes leacetong wat
down of ideas, but with consensus, teachers can focus on where their differends lie wi
parents rather than with themselves.

Limitations

One aspect of the results of this study showed a limitation of survey research as
whole and stood out to the researcher. When compared to teachers, a much higher
percentage of parents scored the items within each involvement catedogysafviey a
perfect score of five, indicating the belief the strategy was highlgtefée While this
belief could genuinely be the case, it is somewhat unlikely. With surveyecksaa
researcher depends on the honesty of the subjects. While steps were taken totheprove
validity and reliability of the survey instrument, ultimately the resulisirethe hands of
the subjects. The more open and honest the subjects are, the more meaningfulshe result
will be.

The survey utilized two questions designed to help gauge how closely the
respondents were looking at the statements. The teachers and parents sweveyed w
asked to rate the effectiveness of two extra involvement strategiesetieahet aligned
with any involvement dimension studied. One was designed to yield a positive response,

and the other was designed to yield a negative response. The statement desigiebd t
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a positive response did just that, showing a very positively skewed distributionsgtmong
parents and teachers. However, the question designed to yield a negative réispooise
yield the same results. The teachers’ response distribution indeed indicatedanlosrs
found the parental response of “harsh discipline” to be a non-effective form of
involvement. While many parents agreed, there was still a large group of resjsonde
nearly one-third of all parents, who indicated this was a highly effective form of
involvement. This type of response could be explained by ambiguity with the stgteme
indicating the negative response question may need to be even more specific im order t
elicit a higher percentage of desired responses. With so many parents giveag) perf
scores within each dimension, it could indicate some of the subjects gave antaagwer
believed to be desired by the researcher, some parents did not fully understand how they
were supposed to score the strategies, or some simply scored things highly for no
appreciable reason. Regardless of the reason, the higher than anticipated amount of
“perfect” scores by parents in comparison to teachers stood out to thehresearc

Once the surveys were collected and compiled, other questions sometimes arise
that beg to be answered. A limitation of this study was the lack of follow-upimites to
help gain a better understanding and allow for open-ended discussion about parental
involvement. To help gain deeper insight into the reasons behind the answers given on
the surveys, future research of this kind would benefit from the opportunity to allow for
post-survey interviews and discussion groups to further clarify thoughts am#y$eeli
about parental involvement. Future research might also include a practice suatoas ra
gualitative validation to help validate the instrument and dig deeper into the veagon

those surveyed responded in the manner they did.
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Another limitation of this study was its population size. While a large samvgse
used, this study was conducted using only one school system’s population of teachers and
parents. Despite the system’s wide variety of teachers and parents|foaokgrounds,
it may not be representative of other school districts in general. Also, theclesear
focused only on elementary school parents and teachers, not considering the thoughts of
parents and teachers of middle and high school students.

Recommendations for Further Study

The results of this study indicate further studies on parental involvement
perceptions would have a positive impact in the available body of research. Previous
research indicates parental expectations have a meaningful relationshimmvibved
academic achievement (Fan & Chen, 2001). In this study, parents and teacbatedndi
involvement strategies involving high parental expectations for achievementheer
most effective form of involvement when compared to strategies in the other imevitze
dimensions. These results from both parents and teachers suggest furtihehn tesea
conducted to identify more specific ways schools can influence parents’ expectat
their children. Qualitative research with regards to parental exjpastaiould also be
conducted in order to get to the heart of how parents communicate expectationsiwith the
children and to better understand how these children perceive these expectations.

Another recommendation is the replication of this or similar studies utilizing
different demographic groups. Further studies with other school districts would ted t
body of research and give results that can then be compared and contrédmsisd tound
in this study. Further studies could also be performed which focus on single schools in

order to help those individual schools make decisions with regards to how to improve
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parent involvement. Similar studies could be conducted using more grade levels than
elementary grade levels in order to gauge attitudes of parents with stndandslle and

high school. Research suggests as students move into higher grade levels, parent
involvement decreases (Epstein, 1995). If middle and high schools can better understand
how perceptions of involvement differ between parents and teachers, new ideas and
strategies can be implemented to increase parental involvement and aid in student
achievement. With the results of this study showing significant differemces

comparing perceptions of parents from different ethnicities, especially Hisgpanic
population, further research could be conducted focusing on individual groups, to search
for possible reasons for these differences.

A final recommendation of further study involves post-survey follow-ups with the
surveyed populations. Follow-up interviews would allow the respondents to answer
deeper questions and find more about the roots of their responses. It would also be very
beneficial for the system or school involved in the study to have more input from parents
and teachers as to how to improve the parent involvement opportunities for all students.

Summary

The purpose of this study was to gauge teacher and parent perceptions of effective
parent involvement, compare and contrast their perceptions, and search fer factor
possibly affecting these perceptions. Results showed there werecsighdifferences in
their perceptions of effective involvement, and certain demographic factors did show
differences when compared. The implications of this study lie in the idezcifiers and
parents have differences when asked to rate the effectiveness of cexdaiament

strategies, a dialogue needs to be opened between parents and teachers theiscuss
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differences and build a relationship based on ideas they have in common. This dialogue
also needs to include discussions about their differences and how best to come together
for the betterment of the children. If factors affect the perceptionsen{saschools

need to be diligent in their efforts to take these factors into consideration and adjust
accordingly. If parents and teachers do not know what they have in common and do not
understand their differences, how can they work together in a meaningful manner to
positively affect educational outcomes? Studies like this can be condutitedsehools

and school systems to gauge the attitudes of teachers and parents, and treandsaits

to parents having an understanding of what teachers expect for them witts tega
involvement and schools understanding what parents think the definition of involvement
is. Once these understandings take place, schools can react accordingly,tbelpsign
involvement opportunities and parent trainings aimed at improving involvement levels
among all students, regardless of race, socioeconomics, education levels, aas. cultur
Teachers want their kids to succeed. Parents want their kids to succeecdlti@ftonly

thing in the way of a true partnership is a simple lack of communication and true
understanding. Studies like this can be the beginning of improving communication,

improving involvement, improving education, and improving achievement.
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Tim Wright
Graduate Program
Doctor of Education Candidate
Liberty University
1971 University Blvd.
Lynchburg, VA 24502

Dear Parent:

No one knows a child like his/her parent, and when it comes to education,
parents have a lot to offer. Parent involvement is a key buzz phrase in education,
and | would like to get some ideas from you about what you believe it means to
be effectively involved in your child’s education.

| am making this contact with you to ask for your brief participation in a research
dissertation regarding perceptions of effective parent involvement. The purpose
of this dissertation is to compare what teachers and parents think makes for
effective parental involvement. Parents and teachers will be surveyed, and the
results will be compared in the hopes of bringing teachers and parents together
to improve the education of children.

Your participation is strictly voluntary and anonymous, and the demographic
information included in the survey is strictly for the purposes of comparing
responses from parents and teachers. Only the researcher will have access to
any of the information given in the survey, and confidentiality will be maintained
throughout the research process. For questions about the survey or a brief
synopsis of the research once the project is complete, contact Tim Wright at
tim_wright@whitfield.k12.ga.us.

Thank you.

Tim Wright
Liberty University Ed.D. Candidate
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Parent Survey

Effective Parent Involvement: Parent and Teacher Perceptions (adapted yoem Jo
Epstein, 2002)

This survey is designed for parents of students enrolled in the Whitfield CoumdglSc
System. While you are not required to respond, your cooperation is appreciated in order
to make the results of this survey comprehensive, accurate, and timely. The purpose of
this survey is to gauge attitudes regarding effective parent involvehtentesearcher is
conducting this research in partial fulfillment of the requirements for thedeqd

Doctor of Education.

Survey Instructions:
Please respond to each of the following statements using the scale providete todica
what degree you believe the listed activity is an effective form ohpareolvement.

Parent Involvement Activity | Not Somewhat Highly
Effective Effective Effective

1 | Workshops, videotapes,
computerized phone messages
on parenting and child rearin
at each age and grade level

©

2 | Parent education and other
courses or training for parents; 2 3 4 5
(e.g., GED, college credit,
family literacy.)

Neighborhood meetings to
3 | help families understand
schools and to help schools
understand families

Discussing with students the
4 | importance of giving their
best effort in school and 1 2 3 4 5
holding high expectations for
their school effort

5 | Conferences with every parenf
at least once a year, with
follow-ups as needed
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Weekly or monthly folders of
student work sent home for
review and comments

Effective

1

Not

Somewhat
Effective

3

Highly
Effective

5

Parent pickup of report card,
with conferences on how to
improve grades

Regular schedule of useful
notices, memos, phone calls
newsletters, emails and othe
communications

Clear information on all
school policies, programs,
reforms, and transitions

10

Continually monitoring
academic progress

11

School and classroom
volunteer program to help
teachers, administrators,
students, and other parents

12

Parent room or family center
for volunteer work, meetings
and resources for families

13

Designated class parent,
telephone tree, emalil lists or
other structure to provide all
families with needed
information

14

Holding high expectations for

student achievement

15

Information for families on
skills required for students in
all subjects at each grade
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16

Information on homework
policies and suggestions on
how to monitor and discuss
schoolwork at home includin
a regular schedule of
homework that requires
students to discuss and
interact with families on what
they are learning in class

01

Not

Effective

Somewhat
Effective

Highly
Effective

17

Calendars with activities for
parents and students at hom

18

Family math, science, readin
and/or social studies activitie
at school

" Q

19

Active PTA/PTO or other
parent organization, advisory
councils, or committees (e.g.
curriculum, safety, personnel
for parent leadership and
participation

e

20

District-level councils and
committees for family and
community involvement

21

Using harsh discipline to
make sure assignments are
turned in on time

22

Information on school or loc3
elections for school
representatives

23

Network to link all families
with parent representatives

24

Information for families on
community health, cultural,
recreational, social support,
and other programs of servic
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25

Information on community
activities that link to learning
skills and talents, including
summer programs for studen

Not
Effective

Somewhat
Effective

3

Highly
Effective

5

26

Service through partnerships
involving school; civic,
counseling, cultural, health,

recreation, and other agencigs;

and businesses

27

Communicating the
importance of education to
children

28

Service to the community by
students, families, and schog
(e.g., recycling, art, music,
drama, and other activities fg
seniors or others)

N

-
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Parent Demographic Information (circle one):
Current Marital
Status: Married (one time) Remarried

Divorced/Separated Widowed Never Married

Relationship to
Child: MotherFather Step-mother Step-father

Other (please list relationship):

Number of
Children in
Elementary School: 1 2 3 4 5+

Gender of Children
(number of each): Male: Female:

Gender of Parent

Surveyed: Male Female
Age: 16-19 20-29 30-39 40-49 50+
Education Level: Some high school High school graduate

Some college Bachelor's degree  (B.A. or B.S.)

Graduate degree

Annual Household
Income Level: $0-$25,000 $25,000-$50,000

$50,000-$75,000 $75,000-$100,000
$100,000 or more

Parent
Race/Ethnicity: Caucasian African-American  Hispanic Other
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APPENDIX B

TEACHER SURVEY AND COVER LETTER
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Tim Wright
Graduate Program
Doctor of Education Candidate
Liberty University
1971 University Blvd.
Lynchburg, VA 24502

Dear Educator:

No one knows a child like his/her parent, and when it comes to education,
parents have a lot to offer. Parent involvement is a key buzz phrase in education,
and | would like to get some ideas from you about what you believe it means for
a parent to be effectively involved in education.

| am making this contact with you to ask for your brief participation in a research
dissertation regarding perceptions of effective parent involvement. The purpose
of this dissertation is to compare what teachers and parents think makes for
effective parental involvement. Parents and teachers will be surveyed, and the
results will be compared in the hopes of bringing teachers and parents together
to improve the education of children.

Your participation is strictly voluntary and anonymous, and the demographic
information included in the survey is strictly for the purposes of comparing
responses from parents and teachers. Only the researcher will have access to
any of the information given in the survey, and confidentiality will be maintained
throughout the research process. For questions about the survey or a brief
synopsis of the research once the project is complete, contact Tim Wright at
tim_wright@whitfield.k12.ga.us.

Thank you.

Tim Wright
Liberty University Ed.D. Candidate
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Teacher Survey

Effective Parent Involvement: Parent and Teacher Perceptions (adaptedyaam J
Epstein, 2002)

This survey is designed for teachers of students enrolled in the Whitfield Caehmapl
System. While you are not required to respond, your cooperation is appreciated in order
to make the results of this survey comprehensive, accurate, and timely. The purpose of
this survey is to gauge attitudes regarding parent involvement and idenght pa
involvement activities that teachers find highly effective. The reBeais conducting

this research in partial fulfillment of the requirements for the degree dbbaic

Education.

Survey Instructions:

Please respond to each of the following statements using the scale preddindicate
to what degree you believe the listed activity is an effective form of parent
involvement.

Parent Involvement Activity | Not Somewhat Highly
Effective Effective Effective

1 | Workshops, videotapes,
computerized phone messageg
on parenting and child rearing
at each age and grade level

2 | Parent education and other
courses or training for parents | 2 3 4 5
(e.qg., GED, college credit,
family literacy.)

Neighborhood meetings to
3 | help families understand
schools and to help schools
understand families

Discussing with students the
4 | importance of giving their bes
effort in school and holding |1 2 3 4 5
high expectations for their
school effort

~—+

5 | Conferences with every paremt
at least once a year, with
follow-ups as needed
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Weekly or monthly folders of
student work sent home for
review and comments

Not
Effective

1

Somewhat
Effective

3

Highly
Effective

5

Parent pickup of report card,
with conferences on how to
improve grades

Regular schedule of useful
notices, memos, phone calls,
newsletters, emails and other
communications

Clear information on all schog
policies, programs, reforms,
and transitions

10

Continually monitoring
academic progress

11

School and classroom
volunteer program to help
teachers, administrators,
students, and other parents

12

Parent room or family center
for volunteer work, meetings,
and resources for families

13

Designated class parent,
telephone tree, emalil lists or
other structure to provide all
families with needed
information

14

Holding high expectations for
student achievement

15

Information for families on
skills required for students in

all subjects at each grade
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16

Information on homework
policies and suggestions on
how to monitor and discuss
schoolwork at home including
a regular schedule of
homework that requires
students to discuss and intera
with families on what they are
learning in class

Not
Effective

\ct

Somewhat
Effective

Highly
Effective

17

Calendars with activities for
parents and students at home

A

18

Family math, science, reading
and/or social studies activities
at school

J,

D

1

19

Active PTA/PTO or other
parent organization, advisory
councils, or committees (e.g.,
curriculum, safety, personnel
for parent leadership and
participation

20

District-level councils and
committees for family and
community involvement

21

Using harsh discipline to mak
sure assignments are turned
on time

DH(D

22

Information on school or local
elections for school
representatives

23

Network to link all families
with parent representatives

24

Information for families on
community health, cultural,
recreational, social support,

and other programs of service

D
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Not Somewhat Highly
activities that link to learning 1 2 3 5
skills and talents, including
summer programs for students
26 | Service through partnerships
involving school; civic, 1 2 3 5
counseling, cultural, health,
recreation, and other agencies;
and businesses
27 | Communicating the . ) 3 .
importance of education to
children
Service to the community by
28 | students, families, and schools; 2 3 5
(e.g., recycling, art, music,
drama, and other activities fo
seniors or others)
Teacher Demographic Information (circle one):
Years of experience: 0-3 4-10 10-20 20+
Education level: Bachelor's degree  (B.A. or B.S))

Master’s degree (M.A. or M.S.)
Educational Specialist’'s degree (Ed.S.)
Doctorate (Ed.D. or Ph.D.)

Gender: Male Female
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11-17-08

To: Tim Wright

From: Joyce Epstein

Re: Permission to use and adapt surveys

This is to grant permission to you to use the adapted survey that you created based on my
work and that of my colleagues. | understand you will use the adapted instrument in your
dissertation at Liberty University in the area of educational leageasiti administration.

We require only that you include an appropriate reference — in this caseHarwlbook
-- in your dissertation and any publications that follow so that readers can find the
original work. That reference is:

Epstein, J. L., Sanders, M. G., Simon, B. S., Salinas, K. C., Jansorn, N. R., & Van
Voorhis, F. L. (2002)School, family, and community partnerships: Your handbook for
action, second editioThousand Oaks, CA: Corwin Press.

When you complete your work, please send a copy of the chapter that presents the
conclusionf your study.

In addition, when you complete your work, your collaborating district and schogls ma
want to join the National Network of Partnership Schools (NNPS) at Johns Hopkins
University to develop and sustain a strong partnership program. See
www.partnershipschools.org for information about NNPS.

Best of luck with your project.

Joyce L. Epstein, Ph.D.

Director, Center on School, Family, and Community Partnerships
and the National Network of Partnership Schools

Research Professor of Sociology

Johns Hopkins University

3003 North Charles Street, Suite 200

Baltimore, MD 21218

tel: 410-516-8807

fax: 410-516-8890

jepstein@csos.jhu.edu
www.partnershipschools.org
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Tim Wright
Programa de Graduado
Candidato a Doctor en Educacion
Liberty University
1971 University Blvd.
Lynchburg, VA 24502

Estimados Padres:

Nadie conoce a sus hijos como sus padres, y cuando es relacionado a la
educacion, los padres tienen mucho que ofrecer. La participacion de los padres
es una frase clave en la educacion, y me gustaria obtener algunas ideas de lo
gue ustedes creen sobre lo que significa estar efectivamente envuelto en la
educacion de su hijo/a.

Estoy haciendo este contacto con ustedes para pedirles su participacion en una
tesis de investigacion con respecto a las percepciones de la participacion de los
padres efectiva. El propdsito de esta tesis es comparar lo que los maestros y los
padres piensan que hace efectiva la participacion de los padres. Los padres y
maestros seran encuestados, y los resultados seran comparados con la
esperanza de que esto una mas a los maestros y padres para mejorar la
educacion de sus hijos.

Su participacion es estrictamente voluntaria y anonima, y la informacion
demografica incluida en la encuesta es estrictamente para los propdsitos de
comparar respuestas de los padres y maestros. Solamente el investigador
tendrd acceso a cualquier informaciéon dada en la encuesta, y mantendra la
confidencialidad durante el proceso de investigacion. Para preguntas sobre la
encuesta o un breve sinopsis de la investigacion una vez se haya completado el
proyecto, comuniquese con Tim Wright a su correo electrénico
tim_wright@whitfield.k12.ga.us.

Gracias.

Tim Wright

Liberty University Ed.D. Candidate
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Encuesta de Padres

Participacion de los Padres Efectiva: Percepciones de los Padres soMéaeddptado de
Joyce Epstein, 2002)

Esta encuesta esta designada para los padres de los estudianteadurecuel

Sistema Escolar del Condado Whitfield. A pesar de que no se le requiere suaespuest
agradecemos su cooperacion para hacer de los resultados de esta encuestsivasnpre
exactos, y a tiempo. El propésito de esta encuesta es evaluar las actitudbspecto a

la participacion de los padres efectiva. El investigador esta llevando a aabo est
investigacibn como un cumplimiento parcial de los requisitos de su grado de Doctor de
Educacion.

Instrucciones de la Encuesta:

Por favor responda a cada una de las siguientes declaraciones usando lacesstala pr
Indicando a que grado usted cree que la actividad presentada es una foisadefect
participacion de padres.

Actividad de Participacion de | No Algo Muy
Padres Efectiva Efectiva Efectiva

1 | Talleres, videocintas, mensajes por
teléfono computarizados de ser
padres y la crianza del nifio en ca
edad y nivel de grado.

2 | Educacion de padres y otros cursps
0 entrenamientos para padres (por 2 3
ejemplo: GED/Preparatoria,
colegio, literatura/ alfabetismo
familiar.)

Juntas de vecindario para ayudar |a
3 | las familias a entender a las
escuelas y ayudar a las escuelas g
entender las familias.

Hablar con los estudiantes de la
4 | importancia de hacer su mejor
esfuerzo en la escuela y de tener| 1 2 3 4 5
altas expectativas de su esfuerzo
escolar.

Juntas para padres por lo menos una
5 | vez al afio, con seguimiento segu
sea necesario.

6 | Folders de trabajo enviados a la
casa semanal o mensualmente par%\
ser revisados y hacer comentarios.
7 | Padres reciben las calificaciones
con juntas de como mejorar las 1 2 3 4 >
calificaciones.

—
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Informacion atil regularmente de
avisos, memorandos, llamadas
telefénicas, carta de noticias, e-m
y otras comunicaciones.

No
Efectiva

A

Algo
Efectiva

3

Muy
Efectiva

5

Informacion clara de todas las
reglas de la escuela, programas,
reformas, y transiciones.

10

Supervisidn, verificaciéon continta
del progreso académico.

11

Programa de voluntarios en los
salones de clase y la escuela para
ayudar a los maestros,
administradores, estudiantes y ot
padres.

12

Salén de padres o centro familiar
para hacer el trabajo voluntario,
juntas, y recursos para las familia

U7

13

Padres de clase designado, arbol
teléfono, listas de e-mail o otra
estructura para proveer a todas la|
familias con la informacion
necesaria.

de

14

Tienen altas expectativas para los
logros de los estudiantes.

15

Informacion para las familias de Ig
destrezas requeridas de los
estudiantes en todas las asignatu
materias en cada nivel de grado.

S

as,

16

Informacion de las reglas y
sugerencias de las tareas, de con
supervisar y discutir el trabajo
escolar en la casa incluyendo un
horario regular de tareas que
requiere que los estudiantes
discutan y interactien con las
familias de lo que ellos estan
aprendiendo en clase.

[0]

17

Calendarios con las actividades

para los padres y estudiantes en la

casa.

18

Actividades familiares en la escue
de matematica, ciencia, lectura, y
estudios sociales.

19

Activo en el PTA/PTO o en otras
organizaciones de padres, consej
de asesoramiento, o comités (por
ejemplo: curriculo, seguridad,
personal) para liderazgo y

participacion de los padres.
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20

Comités y consejos a nivel distritg
para la participacion familiar y la
comunidad.

No
Efectiva

1

Algo
Efectiva

3

Muy
Efectiva

5

21

Uso de disciplina fuerte para
asegurarse de que las tareas son
entregadas a tiempo.

22

Informacion de la escuela o
elecciones locales para escoger Ig
representantes escolares.

g

23

Red del internet para conectarse
todas las familias con los
representantes de los padres.

24

Informacion para las familias de Ig
comunidad de la salud, cultural,
recreacional, apoyo social, y otros
programas de servicios.

25

Informacion de las actividades de
comunidad que se conectan a las
destrezas de aprendizaje y talenta
incluyendo programas de verano
para los estudiantes.

la

sl

26

Servicio a través de asociaciones
participantes de la escuela; civica
consejeria, cultural, de salud,
recreacion, y otras agencias; y
negocios.

27

Comunicacién de la importancia de

la educacion de los nifios.

1

28

Servicios de la comunidad para lo
estudiantes, familias y las escuelg
(por ejemplo: reciclaje, arte,

musica, drama, y otras actividade
para personas de edad avanzadg

S

S
1

5

1 0

otros).
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Informacion Demografica de los Padres (Haga un circulo):

Estado Civil: Casados (una vez) Se ha vuelto a casar

Divorciado/Separado Viuda Nunca se ha casado

Relacién con el

Nifio/a; Madre Padre Madrastra Padrastro

Otro (por favor anote la relacion):

NUmero de
Nifios en
Escuela Primaria: 1 2 3 4 5+

Sexo de los Nifios
(NUmero de cada uno): Masculino: Femenino:

Sexo del Padre
Encuestado: Masculino Femenino

Edad: 16-19 20-29 30-39 40-49 50+

Nivel de Educacion: Algo de Preparatoria Graduado de Preparatoria
Algo de Colegio Graduado de Universidad (B.A. or B.S.)

Graduado (Asociado/Curso Técnico)

Nivel de Ingreso
Familiar Anual: $0-$25,000 $25,000-$50,000

$50,000-$75,000 $75,000-$100,000
$100,000 or more

Padres
Raza/Etnicidad: Caucasico-Americano  Afroamericano  Hispano Otro
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February 6, 2008

Dr. Brochu:

| have spoken with you on two occasions about conducting a parent
involvement survey with elementary parents and elementary teachers
to aid in the completion of my dissertation: Parent and Teacher
Perceptions of Effective Parental Involvement. | would like to formally
request your permission to conduct my survey. All surveys are
anonymous, and the results will provide our school system with vital
information about what strategies parents and teachers think truly
results in effective parent involvement. We can then begin to build on
common themes and bridge evident gaps in order to improve student
achievement. :

Thanks again for your support!

Tim Wright

Please indicate your permission by checking and signing below.

/ | grant permission for Tim erght to complete this
research study.

| do not grant perm|SSIon for Tim Wright to complete this
research study.

M

*/7“Dr. Katie Brochu
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ADDITIONAL TABLES AND POST-HOC ANALYSIS (LSD) TABLES




Table F-1.
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Involvement Dimensions Descriptive Statistics by Parent Race/Ethnicity

SD

Avg. Score

Parenting
Caucasian
Hispanic
African-American

Other

2.69

2.45

2.91

3.17

2.25

3.68

3.52

3.97

3.56

3.83

Communicating
Caucasian
Hispanic
African-American

Other

2.82

2.79

2.83

2.21

2.87

4.42

4.36

4.56

4.40

4.39

Volunteering
Caucasian
Hispanic
African-American

Other

2.59

2.43

2.83

2.39

3.20

3.96

3.91

4.07

3.86

3.87

Learning at Home
Caucasian
Hispanic
African-American

Other

2.98

2.85

3.16

3.42

3.04

4.29

4.23

4.44

4.19

4.20




Table F-1. (Continued)
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N Mean SD Avg. Score
Decision Making 428 1448  3.89 3.82
Caucasian 266 13.85 3.73 3.46
Hispanic 134 15.69 3.97 3.92
African-American 12 1433  2.96 3.59
Other 16 14.94 3.11 3.74
Collaborating with the Community 444 1545 351 3.86
Caucasian 276 14.67 3.25 3.67
Hispanic 141 17.01 3.53 4.25
African-American 12 1458 3.55 3.85
Other 15 15.87 3.36 3.97
Parental Expectations 450 13.70 1.78 4.57
Caucasian 281 13.65 1.70 4.55
Hispanic 141  13.87 1.86 4.62
African-American 12 13.42  2.39 4.47
Other 16 13.38 1.86 4.46

Note.Bolded figures represent dimension totals for all race/ethnicity populations.
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Post-Hoc Analysis (LSD) of Involvement Types and Parent Race/Ethnicity
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Mean

Involvement Difference
Dimension Factor X Factor Y (X-Y) Std. Error Sig.
Parenting Caucasian African-American .10 77 .90
Hispanic **_1.34 27 .00
Other -.94 67 17
African-American Caucasian 10 77 .90
Hispanic -1.24 79 12
Other -.83 1.00 41
Hispanic Caucasian **1 34 27 .00
African-American 1.24 79 12
Other 41 .69 56
Other Caucasian 935 67 17
African-American 83 1.00 A1
Hispanic -41 .69 59
Communicating  Caucasian African-American -21 90 .81
Hispanic *.1.00 29 .00
Other -.15 72 .83
African-American Caucasian 21 .90 .81
Hispanic .79 91 39
Other .06 1.13 .96
Hispanic Caucasian **1 00 .29 .00
African-American 79 91 .39
Other .85 74 25
Other Caucasian .15 72 .83
African-American -.06 1.13 .96
Hispanic -.85 74 25
Decision Making Caucasian African-American -.48 1.11 .66
Hispanic **_] 84 40 .00
Other -1.09 .97 26
African-American Caucasian 48 1.11 .66
Hispanic -1.35 1.14 23
Other -.60 1.44 .68
Hispanic Caucasian **1 .84 40 .00
African-American 1.35 1.14 23
Other .75 1.00 45
Other Caucasian 1.09 97 .26
African-American 60 1.44 68
Hispanic -.75 1.00 45




Table F-2. (Continued)
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Mean

Involvement Difference
Dimension Factor X Factor Y (X-Y) Std. Error Sig.
Collaborating Caucasian African-American .09 .99 .93
Hispanic **.2 34 .35 .00
Other -1.20 .89 18
African-American Caucasian -.09 99 .93
Hispanic *.2.43 1.01 .02
Other -1.28 1.30 .32
Hispanic Caucasian **D 34 .35 .00
African-American *2 43 1.01 .02
Other 1.15 91 21
Other Caucasian 1.20 89 18
African-American 1.28 1.30 .32
Hispanic -1.15 91 21

*p<.05
**p<.01
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Post-Hoc Analysis (LSD): Parenting and Education Level
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Mean

Involvement Difference
Dimension Factor X Factor Y (X-Y) Std. Error  Sig.
Parenting Some high school High school graduate -01 .37 .98
Some college 18 34 60
Bachelor’s degree **1 60 49 .00
Graduate degree 27 47 57
High school graduate ~ Some high school 01 .37 .98
Some college .19 .35 .59
Bachelor’s degree **1 61 50 .00
Graduate degree 28 47 56
Some college Some high school -18 34 60
High school graduate -19 35 59
Bachelor’s degree *1.43 48 .00
Graduate degree .09 45 84
Bachelor's degree Some high school **_.1 60 49 .00
High school graduate **_1 61 50 .00
Some college **.1 43 48 .00
Graduate degree *.1.33 58 02
Graduate degree Some high school -27 47 57
High school graduate -28 A7 57
Some college -.09 45 .84
Bachelor’s degree *1.33 58 02
Communicating Some high school High school graduate 27 40 50
Some college 43 37 25
Bachelors degree **1 38 53 0.01
Graduate degree *1.22 52 02
High school graduate  Some high school -27 40 50
Some college 16 .38 67
Bachelors degree *1.11 54 04
Graduate degree 95 52 07
Some college Some high school -43 37 .25
High school graduate -16 38 67
Bachelors degree 95 51 .06
Graduate degree 79 50 11
Bachelors degree Some high school **.1 38 53 01
High school graduate *1.11 54 04
Some college -95 51 .06

Graduate degree

-.16 63 .80




Table F-3. (Continued)
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Involvement Mean
Dimension Factor X Factor Y Difference

(X-Y) Std. Error Sig.

Graduate degree Some high school *.1.22 52 0.02

High school graduate -.95 52 07

Some college -79 50 11

Bachelors degree 16 63 .80

Collaborating Some high school High school graduate **1 51 48 .00

Some college **] 32 44 .00

Bachelors degree **9 83 63 .00

Graduate degree ** 16 61 .00

High school graduate ~ Some high school **_.1 51 48 .00

Some college -19 45 67

Bachelors degree *1 .32 63 04

Graduate degree 64 61 29

Some college Some high school **.1 32 44 .00

High school graduate 19 45 67

Bachelors degree *1 51 61 014

Graduate degree 83 58 15

Bachelors degree Some high school *x.D 83 .63 .01

High school graduate *.1.32 63 04

Some college *.1.51 61 014

Graduate degree -67 74 36

Graduate degree Some high school **_D 16 61 .00

High school graduate - 64 61 29

Some college -.83 58 15

Bachelors degree 67 74 36

*p<.05
**p<.01




Table F-4.
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Post-Hoc Analysis (LSD) of Involvement Types and Parent Income Level

Mean

Involvement Difference
Dimension Factor X Factor Y (X-Y) Std. Error  Sig.
Parenting $0-$25,000 $25,000-$50,000 * 83 .33 .01
$50,000-$75,000 61 35 09
$75,000-$100,000 1 47 46 00
$100,000 or more **1 65 50 .00
$25,000-$50,000 $0-$25,000 « 83 33 o1
$50,000-$75,000 .23 39 56
$75,000-$100,000 64 49 19
$100,000 or more 81 53 12
$50,000-$75,000 $0-$25,000 61 35 09
$25,000-$50,000 23 39 56
$75,000-$100,000 87 50 08
$100,000 or more 1.04 54 054
$75,000-$100,000 $0-$25,000 .1 47 46 00
$25,000-$50,000 64 49 19
$50,000-$75,000 .87 50 08
$100,000 or more 17 61 78
$100,000 or more $0-$25,000 **_1 65 50 00
$25,000-$50,000 _81 53 12
$50,000-$75,000 -1.04 54 054
$75,000-$100,000 17 61 78
Decision Making $0-$25,000 $25,000-$50,000 *1.03 49 04
$50,000-$75,000 34 52 51
$75,000-$100,000 +1 65 6 014
$100,000 or more **2 16 73 .00
$25,000-$50,000 $0-$25,000 1.03 49 04
$50,000-$75,000 -69 58 23
$75,000-$100,000 62 71 38
$100,000 or more 1.12 78 15
$50,000-$75,000 $0-$25,000 -.34 52 51
$25,000-$50,000 69 58 23
$75,000-$100,000 131 73 07
$100,000 or more *1.81 79 02
$75,000-$100,000 $0-$25,000 *.1.65 66 014
$25,000-$50,000 1.12 77 15
$50,000-$75,000 -1.30 73 07
$100,000 or more 51 89 57




Table F-4. (Continued)
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Mean
Involvement Difference
Dimension Factor X Factor Y (X-Y) Std. Error  Sig.

$100,000 or more $0-$25,000 **_2 16 73 00

$25,000-$50,000 1.12 77 15

$50,000-$75,000 181 79 02

$75,000-$100,000 51 89 57

Collaborating $0-$25,000 $25,000-$50,000 * 89 43 04
$50,000-$75,000 1 53 45 00

$75,000-$100,000 2 77 59 00

$100,000 or more **2 79 63 00

$25,000-$50,000 $0-$25,000 .89 43 04

$50,000-$75,000 64 50 20

$75,000-$100,000 ++1 89 63 00

$100,000 or more **1 .90 66 00

$50,000-$75,000 $0-$25,000 .1 53 45 00

$25,000-$50,000 64 50 20

$75,000-$100,000 1.24 64 054

$100,000 or more 1.26 68 06

$75,000-$100,000 $0-$25,000 . 77 59 00

$25,000-$50,000 .1 89 63 00

$50,000-$75,000 -1.24 64 054

$100,000 or more 02 77 98

$100,000 or more $0-$25,000 **_2 79 63 00

$25,000-$50,000 *.1.90 66 00

$50,000-$75,000 -1.26 68 06

$75,000-$100,000 02 77 08

*p<.05
**p<.01




