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schools were contacted and informed of the study’s particulars.  The schools were 

asked to participate in this study and only two of the accredited ACCS schools self-

selected and agreed to participate.  The PEERS Worldview Assessment was given to 

teachers from the six schools between August 15 and September 1, 2008. 

The Nehemiah Institute collected the data from the PEERS worldview 

assessment, as well as the attribute independent variable data obtained from the 

additional questions posed for this research.  The PEERS data and attribute 

independent variable data were forwarded in the form of Microsoft Excel files.  The 

electronic files contain no identifying information that would allow the researcher to 

associate a particular set of data with the name of an individual participant, thereby 

maintaining full anonymity for all who participated (D. J. Smithwick, personal 

communication, March 11, 2008). 

Data Analysis 

 The data from the Microsoft Excel files received from the Nehemiah Institute 

was imported into the Statistical Package for the Social Sciences (SPSS), version 

16.0.  The SPSS software was used to perform appropriate t tests for independent 

samples in order to test the null hypotheses.  The t test for independent samples and 

other statistical procedures were used to show relationships that existed.  Each of the 

six null hypotheses was analyzed using the commonly accepted confidence level of 

.05 (Ary et al., 2006; Howell, 2008). 

Summary of Methodology 

 This causal-comparative study was designed to determine the extent to which 

members of the identified samples differed from one another when grouped by the 
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attribute independent variables to better understand what influences a teacher’s 

worldview score.  The participants included 141 Christian school educators from 

three ACSI and three ACCS schools at the elementary and secondary levels.  The 

dependent variable is the worldview of the teachers as measured by the PEERS 

worldview assessment, and the attribute independent variables are:  being raised in a 

Christian or non-Christian home, attendance at a public or Christian high school, 

attendance at a public or Christian university, teaching at the elementary or secondary 

level, teaching in an Association of Classical and Christian Schools (ACCS) or 

Association of Christian Schools International (ACSI) accredited school, and teaching 

tenure in a Christian school.  The findings may benefit future discussions on the cause 

of and impact from worldview, as well as recommendations for further empirical 

research.
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Chapter 4 

Results 

 This chapter presents the biblical Christian worldview of K-12 Christian 

school administrators and teacher participants as measured by the PEERS worldview 

assessment.  The variables examined were type of high school, type of 

college/university, type of home environment, grade level taught, and years of 

experience.  This chapter lays out the results of the six null hypotheses outlined in 

Chapter 1.  First, a comparison will be made of Christian school educators who 

graduated from either Christian or public universities; and second, Christian school 

educators who graduated from either Christian or public high schools.  A third 

comparison is made between Christian school educators who were raised in a 

Christian home environment and those who were not.  Fourth, a comparison is made 

between Christian school educators at the elementary and secondary levels.  Fifth, a 

comparison between Christian school educators employed by schools affiliated with 

and accredited by the Association of Christian Schools International (ACSI) and the 

Association of Classical and Christian Schools (ACCS).  Finally, a comparison 

between those Christian school educators who have taught in Christian schools fewer 

than 10 years and those who have taught in Christian schools 10 years or more will be 

made. 

 Measuring the worldview construct will be done using the composite scores 

from the PEERS worldview assessment.  This assessment measures an individual’s 

biblical worldview using a five point Likert scale and placing individuals into one of
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four categories:  Biblical Theism (70-100); Moderate Christianity (30-69); Secular 

Humanism (0-29); or, Socialism (<0) (Smithwick, n.d.).  Smithwick (2004) provides 

the following definitions of each of the four categories: 

Biblical Theism:  A firm understanding of issues as interpreted from scripture.  

The individual is allowing the scriptures to guide his reasoning regarding 

ethical, moral and legal issues to determine correct or incorrect thinking.  

Truth is seen as absolute for all ages for all time.  God is sovereign over all 

areas of life; civil government should be highly limited in purpose and 

authority, and under the supervision of scripture.  All people will live in 

eternity in heaven or hell as judged by scripture. 

Moderate Christian:  Basically, ‘one foot in the Kingdom and one foot in the 

world.’  A blended view of God as creator and ruler, but man as self-

determiner of the world.  This position generally sees God as supreme in 

matters of religion, but not concerned with matters related to governments, 

economics, and to some degree, education.  God is concerned with the soul 

and eternal life; man must control temporal issues. 

Secular Humanism:  Man is supreme.  By chance, the human race has evolved 

to the highest form of life, but has responsibility to see that lower forms of life 

are not abused by man.  The masses are more important than the individual.  

There is no “biblical” God; man is the predestinator and savior of the human 

race; eternal life exists only in the sense of how each person is remembered 

for the good or bad he has done.  Ethics are relative to each generation. 
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Socialism:  Mankind cannot prosper as individuals acting alone.  A ruling 

authority is necessary to ensure that all facets of life are conducted fairly and 

in harmony.  The authority must be the state (civil authorities) with the elite of 

society serving as its leaders.  Individualism is not good; a civil body-politic is 

necessary with control of assets and redistribution of wealth as seen fit by 

leaders for the good of all. 

Table 1 contains descriptive data relating to the population of Christian school 

educators who participated in this research study. 

 

Table 1 

 

Descriptive Statistics for PEERS Worldview Assessment Scores of Sample Christian 

School Educators 

            

 

Category   n M  SD  % of Total 

            

 

Biblical Theism  15 80.72  6.92  10% 

 

Moderate Christianity  94 49.61  10.32  67% 

 

Secular Humanism  28 19.59  5.68  20% 

 

Socialism   4 -25.22  21.54    3% 

            

 

Total    141 44.83  22.64  100% 

            

 

 There were originally 196 Christian school educators from 6 different 

Christian schools committed to this study.  Of the 196, 151 Christian school educators 
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took the PEERS assessment.  Each of the 6 schools in the study failed to test the 

number they committed to in advance, and for reasons unknown to this researcher, for 

a total of 45 individuals who did not take the assessment as expected.  Of the 151 

tested, 10 test scores had to be dropped because the individuals taking the assessment 

were not degreed.  Given that one of the null hypotheses deals directly with university 

training, including the data from the 10 non-degreed, high school graduates would 

have corrupted the data. 

 Demographics collected but not used in the study included gender, ethnicity, 

and age.  Women comprised 60% (n = 85) of participants with men making up 40% 

(n = 56) of the sample.  Nearly 96% (n = 135) reported ethnicity as Caucasian/White, 

slightly over 1% (n = 2) reported ethnicity as American Indian/Alaskan Native, and 

less than 1% (n = 4) reported ethnicity as Chicano/Mexican American, Hispanic, 

Puerto Rican, or Other.  The age demographic was collected by decade and 14% (n = 

20) were between the ages of 20-29; 24% (n = 34) were between the ages of 30-39; 

35% (n = 49) were between the ages of 40-49; 18% (n = 26) were between the ages of 

50-59; 8% (n = 11) were between the ages of 60-69; and, less than 1% (n = 1) 

reported being 70 years of age or older. 

 Analysis of the results of each of the six null hypotheses is done using the t-

test for independent samples.  Independent samples are two independent groups or 

samples randomly selected from a given population (Howell, 2008).  The study 

population included all K-12 Christian school educators in the United States who 

were accredited by either ACSI or ACCS.  The convenience sample consisted of 141 

Christian school educators from six different schools.  Two independent groups will 
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be formed from the convenience sample based upon the null hypotheses.  The goal is 

to assess whether mean scores from the independent groups differ in a meaningful 

and significant way at the commonly accepted statistical level of significance of .05.  

The purpose of the t-test is to determine if a statistically significant difference exists 

in the mean scores of two independent groups, thereby leading to the acceptance or 

rejection of the null hypothesis (Pallant, 2007). 

Null Hypothesis One 

 This null hypothesis examines whether differences exist between the 

worldviews of Christian school educators who attended Christian universities and 

those who attended public universities.  Tables 2 and 3 contain descriptive data 

relating to the first null hypothesis. 

 

Table 2 

 

Descriptive Statistics for PEERS Worldview Assessment Scores for Christian School 

Educators and University Attended (Undergraduate) 

            

 

Attended   n  M  SD  SE of M

  

            

 

Christian university  62  45.30  24.54  3.12 

 

Public university  79  44.47  21.19  2.38 
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Table 3 

 

Descriptive Statistics for PEERS Worldview Assessment Scores for Christian School 

Educators and University Attended (Graduate) 

            

 

Attended   n  M  SD  SE of M

  

            

 

Christian university  41  49.27  21.66  3.32 

 

Public university  42  49.23  19.02  2.93 

            

 

 Undergraduate and graduate university training data was gathered and is 

represented in two separate tables.  The total sample (n = 141) is represented in Table 

2 with public university graduates comprising 56% (n = 79) of the sample and 

Christian university graduates comprising 44% (n = 62).  Graduate level university 

training data is presented in Table 3 where the two sample sizes (n = 83) are nearly 

identical.  The difference in the means (M) of both sets of samples is miniscule and 

the t test will determine if what little difference exists is significant.  The standard 

deviation scores from both sets of samples indicate only slightly more homogeneity in 

the distribution of scores for the public university sample as opposed to the Christian 

university sample.  The standard error of the mean (SE of M) describes “how much 

the means of random samples drawn from a single population can be expected to 

differ through chance alone” (Ary et al., 2006, p. 639).  The larger the sample size, 

the smaller the standard error of the mean, and the smaller the standard error of the 

mean, the more accurate the sample mean becomes in relation to the parametric 
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mean.  In both sets of samples the public university sample was larger with a 

correspondingly lower standard error of the mean, indicating that the public 

university means more accurately reflect the population mean than that of the 

Christian university sample. 

 Part of the t test calculations for the two sets of samples for this null 

hypothesis was Levene’s test for the equality of variances.  The dependent variable, 

the PEERS assessment cumulative scores, is checked for equal or homogenous 

variances.  Unequal or heterogeneous variances increase the likelihood of Type I and 

Type II errors.  Levene’s test for the equality of variance “tests whether the variance 

(variation) of scores for the two groups...is the same” (Pallant, 2007, p. 234), and the 

assumption of equal variances using Levene’s test was obtained for the scores in 

research area one.  Data from the t test conducted on null hypothesis one is contained 

in Tables 4 and 5. 

Table 4 

Independent Samples t Test for Christian School Educators Attending Christian or 

Public Universities (Undergraduate) 

            

 

        95% confidence interval 

 

         of the difference 

t  df  p  M      

    (2-tailed) Difference Lower  Upper 

            

 

.216  139  .829  .834  -6.788  8.456 
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Table 5 

 

Independent Samples t Test for Christian School Educators Attending Christian or 

Public Universities (Graduate) 

            

 

        95% confidence interval 

 

         of the difference 

t  df  p  M      

    (2-tailed) Difference Lower  Upper 

            

 

.009  81  .993  .038  -8.768  8.844 

 

            

 

 The independent samples t test was conducted to compare the PEERS 

assessment scores of Christian university trained Christian school educators and 

public university trained Christian school educators at the undergraduate and graduate 

levels.  Undergraduate level results are reflected in Table 4 with a mean difference of 

.834.  A t test on the difference between means was not statistically significant (t(139) 

= .216, p > .05).  The 95% confidence interval of -6.788 to 8.456 includes zero (0) 

and is therefore “consistent with...(retention) of the null hypothesis” (Howell, 2008, 

p. 339).  Graduate level results are contained in Table 5 with a mean difference of 

.038.  A t test on the difference between means was not statistically significant (t(81) 

= .009, p > .05).  The 95% confidence interval of -8.768 to 8.844 includes zero (0), 

thereby supporting the retention of the null hypothesis.  This supports the hypothesis 

which states that there is no difference between the worldview of a Christian school 
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educator who graduated from a Christian university and that of one who graduated 

from a public university. 

Null Hypothesis Two 

 This null hypothesis examines whether differences exist between the 

worldviews of Christian school educators who graduated from Christian high schools 

and those who graduated from public high schools.  Table 6 provides descriptive 

statistics for null hypothesis two. 

 

Table 6 

 

Descriptive Statistics for PEERS Worldview Assessment Scores for Christian School 

Educators and High School Attended 

            

 

Attended   n  M  SD  SE of M

  

            

 

Christian high school  28  42.92  21.38  4.04 

 

Public high school  113  45.31  23.01  2.16 

            

 

 High school graduation data was gathered and is represented in Table 6.  

Those graduating from Christian high schools (n = 28) comprised 20% of the sample 

while public high school graduates (n = 113) comprised 80% of the sample.  The 

difference in the means (M) of the sample is small and the t test will determine if the 

difference that exists is significant.  The standard deviation scores indicate somewhat 

more dispersion in the distribution of scores for the public high school graduates as 
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opposed to the Christian high school graduates.  The standard error of the mean (SE 

of M) is smaller for the public high school graduates, a function of the larger sample 

size, and indicates that the public high school graduate mean more accurately reflects 

the population mean than does the mean of the Christian high school graduates.  The t 

test calculations for the sample for this null hypothesis included Levene’s test for the 

equality of variances.  Levene’s test found equal variation and the assumption of 

equal variances is made for research area two.  Data from the t test conducted on null 

hypothesis two is contained in Table 7. 

 

Table 7 

 

Independent Samples t Test for Christian School Educators Attending Christian or 

Public High Schools 

            

 

        95% confidence interval 

 

         of the difference 

t  df  p  M      

    (2-tailed) Difference Lower  Upper 

            

 

-.498  139  .932  -2.39  -11.864 7.088 

 

            

 

 The independent samples t test was conducted to compare the PEERS 

assessment scores of Christian school educators who graduated from Christian high 

schools and those who graduated from public high schools.  The results are shown in 

Table 7 with a mean difference of -2.39.  A t test on the difference between means 
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was not statistically significant (t(139) = -.498, p > .05).  The 95% confidence 

interval of -11.864 to 7.088 includes zero (0) and is consistent with not rejecting the 

null hypothesis.  This supports the hypothesis that states that there is no difference 

between the worldview of a Christian school educator who graduated from a 

Christian high school and that of one who graduated from a public high school. 

Null Hypothesis Three 

 This null hypothesis examines whether differences exist between the 

worldviews of Christian school educators raised in Christian homes and those who 

were raised in non-Christian homes.  Descriptive data for null hypothesis three is 

located in Table 8. 

 

Table 8 

 

Descriptive Statistics for PEERS Worldview Assessment Scores for Christian School 

Educators and Home Environment 

            

 

Environment   n  M  SD  SE of M

  

            

 

Christian home  106  45.18  22.60  2.20 

 

Non-Christian home  35  43.78  23.06  3.90 

            

 

 Home environment data was gathered and is represented in Table 8.  Those 

self-reporting being raised in a Christian home (n = 106) comprised 75% of the 

sample while those self-reporting being raised in a non-Christian home (n = 35) 
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comprised 25% of the sample.  The difference in the means (M) of the sample is less 

than two points and the t test will determine if the difference that exists is significant.  

The standard deviation scores, while indicating less variability in the distribution of 

scores for those from Christian homes, are less than one-half point different from one 

another.  The standard error of the mean (SE of M) is larger for those with non-

Christian home backgrounds and is attributed to the substantially smaller sample size 

and is less reflective of the parametric population mean than the mean score of those 

raised in Christian homes.  The t test calculations for the sample for this null 

hypothesis included Levene’s test for the equality of variances.  Levene’s test found 

equal variation and the assumption of equal variances is made for null hypothesis 

three.  Data from the t test conducted on null hypothesis three is contained in Table 9. 

 

Table 9 

 

Independent Samples t Test for Christian School Educators Raised in Christian or 

Non-Christian Homes 

            

 

        95% confidence interval 

 

         of the difference 

t  df  p  M      

    (2-tailed) Difference Lower  Upper 

            

 

.316  139  .752  1.40  -7.354  10.157 
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 The independent samples t test was conducted to compare the PEERS 

assessment scores of Christian school educators who self-reported being raised in 

Christian homes with those who self-reported being raised in non-Christian homes.  

The results are shown in Table 9 with a mean difference of 1.40.  A t test on the 

difference between means was not statistically significant (t(139) = .752, p > .05).  

The 95% confidence interval of -7.354 to 10.157 includes zero (0) and is supportive 

of retaining the null hypothesis.  This supports the hypothesis which states that there 

is no difference between the worldview of a Christian school educator who was raised 

in a Christian home and that of one who was not raised in a Christian home. 

Null Hypothesis Four 

 This null hypothesis examines whether differences exist between the 

worldviews of Christian school educators who teach at the elementary level and those 

who teach at the secondary level.  Table 10 contains descriptive statistics for null 

hypothesis four. 

Table 10 

 

Descriptive Statistics for PEERS Worldview Assessment Scores for Elementary and 

Secondary Christian School Educators 

            

 

Level taught   n  M  SD  SE of M

  

            

 

Elementary   64  44.46  20.42  2.55 

 

Secondary   77  45.15  24.47  2.79 
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 Teaching level data was gathered and is represented in Table 10.  Christian 

educators at the elementary level (n = 64) made up 45% of the sample while those at 

the secondary level (n = 77) made up 55% of the sample.  The difference in the means 

(M) of the sample is less than one point and the t test will determine if the difference 

that exists is significant.  The standard deviation scores show much more 

homogeneity in the distribution of scores for those teaching at the elementary level 

when compared to those teaching at the secondary level.  This substantial difference 

in standard deviation scores helps explain the standard error of the mean (SE of M) 

being smaller for the elementary Christian educators even though the sample size is 

smaller.  The t test calculations for the sample for this null hypothesis included 

Levene’s test for the equality of variances.  Levene’s test found equal variation and 

the assumption of equal variances is made for null hypothesis four.  Data from the t 

test conducted on null hypothesis four is contained in Table 11. 

 

Table 11 

 

Independent Samples t Test for Elementary and Secondary Christian School 

Educators 

            

 

        95% confidence interval 

 

         of the difference 

t  df  p  M      

    (2-tailed) Difference Lower  Upper 

            

 

-.180  139  .857  -.69  -8.291  6.907 
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 The independent samples t test was conducted to compare the PEERS 

assessment scores of Christian school educators at the elementary and those at the 

secondary level.  The results are shown in Table 11 with a mean difference of -.69.  A 

t test on the difference between means was not statistically significant (t(139) = -.180, 

p > .05).  The 95% confidence interval of -8.291 to 6.907 includes zero (0) and is 

supportive of retaining the null hypothesis.  This supports the hypothesis which states 

that there is no difference between the worldview of Christian school elementary and 

secondary teachers. 

Null Hypothesis Five 

 This null hypothesis examines whether differences exist between the 

worldviews of Christian school educators in ACSI affiliated schools and those in 

ACCS affiliated schools.  Descriptive statistics for null hypothesis five can be found 

in Table 12. 

 

Table 12 

 

Descriptive Statistics for PEERS Worldview Assessment Scores for Christian School 

Educators and School Association Affiliation 

            

 

School association  n  M  SD  SE of M

  

            

 

ACSI    88  37.86  20.32  2.17 

 

ACCS    53  56.40  21.71  2.98 
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 School association affiliation data was gathered and is represented in Table 

12.  Christian school educators from schools affiliated with and accredited by ACSI 

(n = 88) comprised 62% of the sample while those affiliated with and accredited by 

ACCS (n = 53) comprised 38% of the sample.  The difference in the means (M) of the 

sample is nearly 20 points and the t test will determine if the difference that exists is 

significant.  The standard deviation scores differ by little more than one point with the 

greater variability indicated on the part of the ACCS scores.  The standard error of the 

mean (SE of M) is slightly smaller for the ACSI sample and is consistent with the 

larger sample size of ACSI Christian school educators.  The t test calculations for the 

sample for this null hypothesis included Levene’s test for the equality of variances.  

Levene’s test found equal variation and the assumption of equal variances is made for 

null hypothesis five.  Data from the t test conducted on null hypothesis five is 

contained in Table 13. 

 

Table 13 

 

Independent Samples t Test for Christian School Educators and School Association 

Affiliation 

            

 

        95% confidence interval 

 

         of the difference 

t  df  p  M      

    (2-tailed) Difference Lower  Upper 

            

 

-5.11  139  .000  -18.54  -25.707 -11.374 
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 The independent samples t test was conducted to compare the PEERS 

assessment scores of Christian school educators from schools affiliated with and 

accredited by ACSI with those from schools affiliated with and accredited by ACCS.  

The results are shown in Table 13 with a mean difference of -18.54, almost one full 

standard deviation difference in the means.  A t test on the difference between means 

was statistically significant (t(139) = -5.11, p < .05).  The 95% confidence interval of 

-25.707 to -11.374 does not include zero (0) and is supportive of rejecting the null 

hypothesis.  The null hypothesis is therefore rejected, supporting the conclusion that 

Christian school educators in this study who are in schools affiliated with and 

accredited by ACCS produce significantly higher PEERS worldview assessment 

scores than those Christian school educators from schools affiliated with and 

accredited by ACSI. 

Null Hypothesis Six 

This null hypothesis examines whether differences exist between the worldviews of 

Christian school educators who have taught in Christian schools fewer than 10 years 

and those who have taught in Christian schools for 10 years or more.  Table 14 

contains descriptive statistics for null hypothesis six. 
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Table 14 

 

Descriptive Statistics for PEERS Worldview Assessment Scores for Christian School 

Educators and Experience Level 

            

 

Experience Level  n  M  SD  SE of M

  

            

 

Less than 10 years  88  43.16  23.37  2.49 

 

10 years or more  53  47.61  21.31  2.93 

            

 

 Experience level data was gathered and is represented in Table 14.  Christian 

school educators with fewer than 10 years of experience (n = 88) comprised 62% of 

the sample while those with 10 or more years of experience (n = 53) comprised 38% 

of the sample.  The difference in the means (M) of the sample is slightly more than 4 

points and the t test will determine if the difference that exists is significant.  The 

standard deviation scores differ by slightly more than two points with the greater 

variability observed on the part of the less experienced teachers’ scores.  The standard 

error of the mean (SE of M) is slightly smaller for the less experienced Christian 

school educators and is consistent with the larger sample size of this group of 

Christian school educators.  The t test calculations for the sample for this null 

hypothesis included Levene’s test for the equality of variances.  Levene’s test found 

equal variation and the assumption of equal variances is made for null hypothesis 

five.  Data from the t test conducted on null hypothesis six is contained in Table 15. 
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Table 15 

 

Independent Samples t Test for Christian School Educators and Experience Level 

            

 

        95% confidence interval 

 

         of the difference 

t  df  p  M      

    (2-tailed) Difference Lower  Upper 

            

 

-1.13  139  .260  -4.45  -12.229 3.324 

 

            

 

 The independent samples t test was conducted to compare the PEERS 

assessment scores of Christian school educators with fewer than 10 years of 

experience and those with 10 or more years of experience in Christian schools.  The 

results are shown in Table 15 with a mean difference of -4.45.  A t test on the 

difference between means was not statistically significant (t(139) = -1.13, p > .05).  

The 95% confidence interval of -12.229 to 3.324 includes zero (0) and is supportive 

of retaining the null hypothesis.  This supports the hypothesis that states there is no 

difference between the worldview of Christian school educators who have taught in 

Christian schools fewer than 10 years and those who have taught in Christian schools 

more than 10 years. 

Summary 

 This chapter presented the data collected in this study and reported on its 

analysis.  The data and analysis are organized according to the six null hypotheses 

outlined in Chapter 1.  Usable data was collected from 141 degreed Christian school 
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educators in 3 ACCS and 3 ACSI affiliated and accredited schools.  The three ACSI 

schools and one of the ACCS schools were located in Idaho, and the two remaining 

ACCS schools were located in Ohio, and Pennsylvania.  Descriptive and inferential (t 

test for independent samples) statistics were used in the analysis of the data collected.  

The means from five of the six null hypotheses were found to not be statistically 

significant and the associated null hypotheses were retained.  Null hypothesis five 

dealt with Christian school educators from ACCS and ACSI affiliated and accredited 

schools and was found to be significant.  The findings presented in this chapter will 

be more fully discussed in Chapter 5.
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Chapter 5 

Summary and Discussion 

 The final chapter will begin with a review of the research problem, the six null 

hypotheses derived from that problem, and a review of the methodology used in the 

course of this study.  The larger share of this chapter will deal with summarizing and 

discussing the results of the study put forth in Chapter 4.  The implications of the 

current study, as well as recommendations for further research into the area of biblical 

Christian worldview, will also be provided. 

Problem Statement 

 All thought and therefore all action derives from what one considers right and 

wrong, good and bad, beautiful and ugly, and real and true.  All of reality is viewed 

and acted upon through a filter or lens that can be called worldview (Barna, 2003a; 

Bertrand, 2007; Colson & Pearcey, 1999; Pearcey, 2005; Schaeffer, 1976; Sire, 

2004b).  This worldview is adopted and adapted over the course of one’s life and is 

especially influenced by parents and teachers (Barna, 2003a; Barna 2003b; Deckard, 

Henderson, & Grant, 2002; Fyock, 2008).  This should be of special concern to those 

who teach in Christian schools. 

The worldview of Christian school educators should be biblical and 

thoroughly Christian, but the research indicates that this may or may not be the case 

(Brown, 2006; Fledderjohann, 2000; Fyock, 2008; Nehemiah Institute, 2008).  The 

worldview of the Christian school educator will impact, at some level, the worldview 

of his or her students.  What factors influence the worldview of a Christian school
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educator?  The thrust of this research was to determine the level of influence of 

certain factors on the biblical Christian worldview of Christian school educators.  It 

began with the assumption that there was no significant difference in the worldviews 

of Christian school educators when considering the independent variables identified 

in the six research areas. 

Review of Methodology 

 The purpose of this study was to determine if a statistically significant 

difference exists between the biblical Christian worldview of Christian school 

educators as measured by the PEERS worldview assessment and the six null 

hypotheses. 

1) There is no difference between the worldview of a Christian school 

educator who graduated from a Christian university and that of one 

who graduated from a public university. 

2) There is no difference between the worldview of a Christian school 

educator who graduated from a Christian high school and that of one 

who graduated from a public high school. 

3) There is no difference between the worldview of a Christian school 

educator who was raised in a Christian home and that of one who was 

not raised in a Christian home. 

4) There is no difference between the worldview of Christian school 

elementary and secondary teachers. 

5) There is no difference between the worldview of Christian school 

educators from Association of Classical Christian Schools (ACCS) 
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accredited schools and Association of Christian Schools International 

(ACSI) accredited schools. 

6) There is no difference between the worldview of Christian school 

educators who have taught in Christian schools fewer than 10 years 

and those who have taught in Christian schools 10 years or more. 

Summary of Research Results 

 No statistically significant results were found for five of the six research areas.  

All sample variances were tested using Levene’s test for the equality of variances and 

met the requirements for the assumption of equal variances.  There was one 

statistically significant finding and that was in research area five.  This research area 

dealt with Christian school educators from schools affiliated with and accredited by 

ACSI and ACCS and will be discussed at greater length later in this chapter. 

Discussion and Analysis 

 The worldview of Christian school educators involved in this study, as 

measured by the PEERS worldview assessment, appears to be lower overall than the 

worldview of Christian school educators who have taken the PEERS worldview 

assessment from 2001 to 2007 (D. J. Smithwick, personal communication, September 

16, 2008).  The mean of the cumulative scores of this larger sample (n = 1386) is 

50.73 as compared with the mean of the cumulative scores of the sample of this study 

(n = 141) of 44.83. 

The mean scores within the categories of Biblical Theism, Moderate 

Christianity, and Secular Humanism are within one point of each other in the two 

separate samples.  However, the Socialism mean for the larger sample of Christian 
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educators is -7.86 and the mean for the sample from this study is -25.22.  The 

percentages of those falling into the four categories differ as well and most noticeably 

in the Biblical Theism and Socialist categories.  In the larger D. J. Smithwick 

(personal communication, September 16, 2008) sample 20% of the scores fall into the 

Biblical Theism category while the number for this study is 10%.  Likewise, the 

Socialist category for the larger sample is less than 1% and is 3% for the sample from 

this study.  If the larger sample is considered to be more representative of the overall 

population, then the worldview scores from this sample are below average. 

In the current study, research area one was designed to see if university 

training made any difference in the biblical Christian worldview of the Christian 

school educator.  Everyone in the sample (n = 141) had at least a bachelor’s degree, 

with 56% (n = 79) obtaining their degrees from a public university and 44% (n = 62) 

obtaining their degrees from a Christian university.  Graduate education was also 

considered part of this research area, and of those completing a graduate degree (n = 

83), 51% (n = 42) obtained their degrees from public universities and 49% (n = 41) 

obtained their degrees from Christian universities.  The differences in the mean scores 

between those who attended Christian university versus public university, whether 

undergraduate or graduate, were less than one point and were determined to be 

insignificant based on the results of a t test for independent samples.  Those with 

graduate degrees, both public and Christian, had a mean score four points higher than 

those with undergraduate degrees, both public and Christian, but all means fell within 

the lower half of the Moderate Christian category of the PEERS worldview 
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assessment.  It appears that Christian university training makes no difference in the 

development of a biblical Christian worldview in Christian school educators. 

Research area two also looked at the impact of Christian versus public 

education on the development of one’s worldview, and this area looked at those 

Christian school educators who graduated from public high schools and those who 

graduated from Christian high schools.  Public high school graduates (n = 113) 

comprised 80% of the study sample while Christian high school graduates (n = 28) 

made up the remaining 20% of the study sample.  The mean difference, just over two 

points, favored those graduating from public high school, but the difference was not 

significant based on t test results.  Whether university or high school, Christian 

education seems to be no more effective at imparting a biblical Christian worldview 

than the public system.  Also, the means for public and Christian high school 

graduates, like those of the university sample, were in the bottom half of the PEERS 

Moderate Christian category. 

The third research area dealt with the Christian home and its influence in the 

development of a biblical Christian worldview.  Surprisingly, 75% (n = 106) of 

respondents self-reported being raised in a Christian home while the remaining 25% 

(n = 35) reported being raised in a non-Christian home.  The mean difference of 1.40 

and the lack of significance as determined by the t test for independent samples would 

seem to indicate that there is little to no difference between a Christian home 

upbringing and a non-Christian home upbringing when it comes to determining the 

biblical Christian worldview of Christian school educators.  Like the first two 
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research areas, the mean scores of both groups fall into the lower half of the PEERS 

Moderate Christian category. 

Before moving to research area four, a look at some disaggregated data from 

the first three research areas proves interesting.  Of the total study sample (n = 141), 

13% (n = 19) self-reported being raised in a Christian home, graduating from a 

Christian high school, receiving their undergraduate degree from a Christian 

university, and earning their graduate degree, if they had one, from a Christian 

university.  One would expect to find a major positive difference in the means of this 

group with the overall sample population.  Such is not the case.  The mean of this 

smaller group is 42.50 while the larger sample mean is 44.83.  So, not only is the 

mean not substantially higher, it is actually lower.  One must be careful not to infer 

more than the data dictates, but it seems safe to state that this additional data proves 

to be a consistent summary of the first three research areas. 

Research area four looked at whether elementary or secondary Christian 

school educators differed from one another in their biblical Christian worldview 

based on the PEERS worldview assessment data.  Elementary teachers (n = 64) made 

up 45% of the sample and secondary teachers (n = 77) made up 55%.  The mean 

difference in scores was less than one point and statistical analysis showed no 

significance to the difference.  The means also fell into the bottom half of the PEERS 

Moderate Christian scoring range. 

The only area with a statistically significant finding was research area five.  

This research area looked at the difference in the biblical Christian worldviews of 

Christian educators from schools affiliated with and accredited by ACSI and those 
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from schools affiliated with and accredited by ACCS.  The ACSI educators (n = 88) 

comprised 62% of the sample while ACCS educators (n = 53) comprised 38% of the 

sample.  The mean difference was -18.54 and was found to be significant at the .01 

level of probability.  The mean of the ACCS educators was nearly one full standard 

deviation higher than the mean of the ACSI schools.  This would seem to indicate 

some differentiating factor (s) in the schools that affiliate with and are accredited by 

ACCS that causes the biblical Christian worldview of its educators to be higher. 

The final research area compared Christian school educators with less than 10 

years of experience in Christian schools to those with 10 years or more in a Christian 

school setting.  Those with less than 10 years (n = 88) made up 62% of the sample 

while those with 10 years or more (n = 53) made up the remaining 38% of the sample.  

The mean difference was nearly four and one-half points in favor of the more 

experienced Christian school educators, and though the p value was much closer to 

meeting the assigned significance level of .05 than any of the other non-significant p 

values in the other research areas, it fell short of meeting the criteria of the t test for 

independent samples and is therefore not significant.  Though close, from a 

statistically significant perspective, time in the Christian school environment does not 

seem to have a positive impact on the development of a biblical Christian worldview 

for Christian school educators. 

Research Implications 

 The findings of this research seem to have considerable meaning for those 

Christian school educators interested in instilling the mind of Christ into their 

students.  Teachers give what they have; they pour out who they are.  If what they 
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have and who they are does not flow from a biblical Christian worldview, then they 

will fail to instill such a worldview.  That is the good news.  The bad news is that a 

worldview will be transmitted from teacher to student, but it will not be the one the 

teacher professes to be passing on, intentional or otherwise. 

 As mentioned above, the PEERS testing of 1,386 Christian school educators 

from 2001 to 2007 established a baseline mean of 50.73 (D. J. Smithwick, personal 

communication, September 16, 2008).  The mean from this research study was 44.83.  

When disaggregating data from the current study to identify those who were raised in 

a Christian home, graduated from a Christian high school, and earned an 

undergraduate and perhaps even a graduate degree from a Christian university, the 

mean drops to 42.50.  This is an inverse relationship.  The more Christianity applied 

by parents, school, and university, the less of a biblical Christian worldview a 

Christian school educator possesses.  The intent and goal is the reverse, but this 

research study would indicate that good intentions and right goals may not be enough. 

 Teaching at the elementary or secondary level also makes no difference in a 

Christian educator’s worldview.  In his research of public and Christian school 

educators on the construct of moral self-concept, roughly equal to worldview, Brown 

(2006) reported that elementary teachers had a statistically significant higher moral 

self-concept than secondary teachers.  This study found no difference.  Also, tenure of 

Christian school educators was assessed and made no difference in a biblical 

Christian worldview.  Spending substantial time around fellow Christian school 

educators, in the environment and atmosphere that such association should produce, 
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was apparently of no effect in aiding the further development of a biblical Christian 

worldview. 

 The one significant finding, and significant at the .01 level, was that there is 

something different about the Christian educators in ACCS affiliated and accredited 

schools that appears to cause them to have more of a biblical Christian worldview 

than their ACSI colleagues.  It apparently has nothing to do with the type of home in 

which one was raised, the type of schools and universities where one was educated, or 

whether one teaches kindergarten or high school seniors for more or less than 10 

years.  Something, apparently, makes a difference.  Is it the ACCS organization?  Is it 

something that differs in the people drawn to such schools? 

 A couple of observations concerning why there is a significant difference in 

the means of ACCS and ACSI schools seem appropriate.  First, it seems that 

denominational ties may have had an effect here.  Two of the ACCS schools had 3 to 

5 different denominations represented, while 2 of the ACSI schools had 

approximately 20 different denominations represented on their staffs.  A second 

observation would be the type of teachers drawn to ACCS schools.  The classical 

curriculum emphasizes the Latin and Greek languages, as well as the study of the 

classics from those ancient cultures.  Perhaps this approach does not appeal to many 

teachers trained with and comfortable in a more common curricular approach. 

Finally and perhaps most significantly, is what might be perceived as a more 

focused, intentional, and profound theological commitment on the part of ACCS.  

Schools affiliating with ACCS are required to subscribe to a lengthy Confession of 

Faith that includes the Apostle’s Creed and two chapters of the Westminster 
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Confession of Faith.  Schools affiliating with ACSI must ascribe to a substantially 

shorter and more general Statement of Faith.  The seeming emphasis on a more 

specifically articulated theological perspective on the part of the ACCS organization 

may translate into member schools that are more closely aligned with the biblical 

Christian worldview measure found in the PEERS worldview assessment. 

Prior Research and Precedent Literature 

The research on biblical Christian worldview generally focuses on one of two 

populations, students or teachers, with the preponderance focused on students.  The 

assumption of this study has been that the overall worldview held by students 

somehow reflects that of their teachers.  Deckard, Henderson, and Grant (2002) found 

that the worldview of the teacher “significantly impacts student worldviews” (p. 98).  

To be fair to teachers, one must admit that there are many influences on the thinking 

of young people.  However, while parents are the number one influencer (Barna, 

2001), teachers are not far down the list. 

 Research indicates that an intentional, focused, and specific biblical Christian 

worldview course of study conducted by a teacher produces positive results in 

increasing the biblical Christian worldview of students (Davis, 2004; Fyock, 2008; 

Johnson, 2004; Olson, 2003).  While one could argue that content, not the teacher, 

made the difference, it seems the more logical conclusion is that a teacher could not 

conduct classes on such a topic and with such success without himself possessing the 

view he is espousing. 

 The literature concerning Christian educators possessing a biblical Christian 

worldview and passing it on through intentional and focused worldview training and 
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integration is, however, not the preponderance of the research on the topic.  The 

Work Research Foundation (2008) asserts that Christian schools are regularly 

graduating students who do not think from a distinctly Christian perspective, and a 

connection is made with the lack of a biblical worldview on the part of the teacher 

being responsible for the same lack in students.  Students have an absence of a 

biblical worldview in large part because their educators’ worldviews were equally 

void of biblical principles.  The Nehemiah Institute (1998) and Noebel (2006) support 

this assertion with their own findings that indicate that a biblical Christian worldview 

among Christian school educators is waning. 

 As mentioned earlier, Brown, in a 2006 study of 210 public and Christian 

school teachers found no significant difference in the moral self-concept of teachers 

teaching in public schools and those teaching in Christian schools.  Brown’s moral 

self-concept may be very roughly equated to a worldview.  One’s moral self-concept 

governs what one believes to be right or wrong, true or false, and moral or immoral.  

Simply stated, teachers who taught in public schools often shared a worldview with 

teachers who taught in Christian schools.  Furthermore, of the 210 participants, 131 

were employed by Christian schools which require a profession of faith in Jesus 

Christ in order to be employed at the school.  The 79 teachers from the public schools 

make no such profession and Brown’s research did not differentiate between 

Christians and non-Christians in the selection of the public school participants.  While 

it cannot be known how many of the 79 are professing Christians, it seems safe to 

assume that at least a portion of the 79 are not professing Christians. 
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There is a growing body of research that seems to indicate that non-Christian 

worldviews are more prevalent among teachers and administrators who populate 

today’s Christian schools and universities.  Rosebrough (2002) states that most 

teachers, like most other people, fail to ponder what they truly believe.  His 

conclusion is that the worldviews of most are “largely unconscious and definitely 

unexamined” (p. 283), including those of Christian higher education faculty.  Sadly, 

the findings from this study seem to reinforce and add to this growing body of 

worldview research. 

Research Limitations 

 This study had as its driving purpose the objective of investigating the 

influence of several factors on the measured worldview of Christian school educators.  

Like every other piece of research work ever done, this one is not perfect and not 

without an occasional, “I wish I would have seen that coming!”  This lack of 

perfection or desire to perhaps do some things differently does not necessarily color 

the data and conclusions in a bad light.  Nor does it mean that the way things were 

done was necessarily wrong.  It does mean, according to Fyock (2008), that “there are 

always those reflective moments which allow for assessment of the purposes and 

effectiveness of the process used to accomplish those purposes” (p. 106).  It is time 

for some reflection. 

 The first limitation is in the type of research conducted.  Experimental 

research, one in which the researcher manipulates the independent variable (s), 

controls other outside influences, and then observes effects on dependent variable (s), 

“is the most convincing evidence of the effect that one variable has on another” (Ary 
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et al., 2006, p. 284).  Ex post facto or causal comparative research is the next best 

thing when variable manipulation could be viewed as unethical, illegal, or simply 

impossible.  Causal comparative research must deal with cause and effect after the 

cause and effect has occurred and the danger is that it “is more hazardous to infer 

genuine relationship between” (Ary et al., p. 357) variables.  However, relationships 

can be cautiously and tentatively advanced and the body of research knowledge 

enhanced and increased by the wise use of the causal comparative tool, sometimes the 

only tool in the educational researcher’s toolbox. 

 A second limitation would be the use of a convenience sample.  Some form of 

probability sampling, sampling that would grant every Christian school educator in 

the total population of Christian school educators an equal chance of being selected 

for the research study would be the perfect way to conduct research.  Ary et al. (2006) 

considers convenience sampling, using available cases rather than truly random 

samples, “as the weakest of all sampling procedures” (p. 174).  Time, money, and 

logistical concerns do not permit this researcher to conduct anything but some type of 

nonprobability sampling procedure. 

 Additionally, there is the limitation of using only those schools that are 

accredited by the Christian school association with which they are affiliated.  Schools 

that undergo the accreditation process submit themselves to the rigorous tool of self-

examination as well as external examination.  Christian schools that walk through this 

process with a Christian school association such as ACSI or ACCS must not only 

prove they are really schools, but they must also prove that they are thoroughly 

Christian in their objectives.  Non-accredited schools may or may not have Christian 
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educators who are more likely to have a biblical Christian worldview.  However, it 

was the assumption of this researcher that those schools that put themselves through 

the paces of Christian school association accreditation were more likely to achieve the 

higher standards that come with such successful efforts.  True or not, it was an 

assumption of this study and is listed as a possible limitation. 

 A fourth limitation of this study was the failure to clearly define the term 

Christian home.  Barna (2003a) is very specific in how he defines the term born-again 

Christian and people must accept that definition or not accept the label.  In this study 

it was surprising to find that 75% of respondents considered themselves to have been 

raised in a Christian home.  This researcher’s input to test proctors regarding this 

research question was to allow each individual participant to define in her own mind 

what she considered to be Christian and then to answer accordingly.  Not clearly 

defining what constitutes a Christian home makes interpretation of the data fuzzy at 

best, problematic at worst.  Future attempts at similar research would certainly 

include a more precise definition of what is meant by a Christian home. 

 The final study limitation is the composition of the convenience sample itself.  

Christian school educators were compared with Christian school educators.  Christian 

school educators were not compared with their public school counterparts, as in 

Brown (2006), and the reader must keep this in mind.  The PEERS worldview 

assessment measures worldview in a much clearer and distinctly Christian manner, 

while the instrument used in Brown was secular and concerned primarily with moral 

and ethical worldview issues.  The Nehemiah Institute (2008) research shows that 

Christian school students score on average about four times better than that of the 
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average Christian student in a public school.  If the same thing holds true for 

Christian teachers in public schools, then it seems safe to assert that the Christian 

school educators would outscore Christian public school teachers.  However, without 

specific research and concomitant data, no such assumption should be made.  The 

limitation of this study in this matter need only be duly noted. 

Practical Implications of the Study 

 An assumption that weaves in and out of this research study that has yet to be 

explicitly stated is that Christian homes, Christian schools and universities, and time 

spent in Christian community should produce disciples who think and act like their 

Savior in all areas of life.  Such institutions and environments should help to instill a 

biblical Christian worldview into young minds, and this can only be done if those 

doing the teaching possess such a biblical Christian worldview themselves. 

The purpose of this research has been to test that assumption against data.  

The findings generated by this data paint a picture quite the opposite, for the most 

part.  Beginning with the bad news, it appears that a Christian home has no more 

influence on the biblical Christian worldview of a Christian school educator than does 

a non-Christian home.  Also, Christian high schools and universities fare no better 

than their public counterparts when it comes to instilling a biblical Christian 

worldview into those same Christian school educators.  Finally, time spent in 

Christian community with other Christian school educators, also known as tenure, 

appears to make no difference in the development or enhancement of a biblical 

Christian worldview. 
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The good news of this research study is the “for the most part” mentioned 

above.  This research found a significant positive difference in the biblical Christian 

worldview of those Christian school educators who were employed by schools that 

were affiliated with and accredited by the Association of Classical & Christian 

Schools.  What makes them different is not known.  However, different they are, and 

this good news, along with the bad news above, must lead to some practical 

applications on the part of Christian school educators. 

First, and most importantly, Christian school leaders must begin by 

“confronting the brutal facts of their current reality” (Collins, 2001, p. 88).  Though 

one school association appears to have performed better on the PEERS assessment, 

and though some schools performed better than others, none of the schools scored in 

the Biblical Theism category overall, indicating all of the schools have work to do 

when it comes to the biblical Christian worldview of teachers.  When this research is 

combined with the growing body of knowledge in the area, a problem beyond the six 

schools in this study emerges.  Collins goes on to assert that leaders should conduct 

“autopsies without blame...creating a climate where truth is heard...to search for 

understanding and learning” (p. 78).  The cause of Christ is not served by 

rationalizing or blaming the victim; school leaders must face the issue and confront 

whatever may come.  This means that Christian school leaders themselves possess a 

biblical Christian worldview, or as a minimum, they are reading and studying to grow 

in this area. 

Second, and somewhat related to the first, is that if Christian school leaders do 

not know the status of their flock, the current worldview of their faculty, then 
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investing in worldview assessment is a starting point.  There are other instruments 

available, most of which do a fine job of measuring the religious or spiritual aspect of 

Christianity, but few measure biblical Christian worldview across the spectrum from 

philosophy to economics to government like the PEERS worldview assessment. 

Third, Christian school leaders must realize that developing a biblical 

Christian worldview in their faculty is a process that never ends and is not an event 

that happens once a year at a back-to-school in-service that lasts for a few hours.  

Building time into a weekly schedule needs to happen. 

Fourth, the curriculum guide must reflect a biblical Christian worldview 

perspective.  The best biblical integration in the classroom is a teacher who possesses 

a biblical worldview, and their most powerful tool, aside from God’s word, is the 

guidance that comes from a well-thought-out and superbly written curriculum guide.  

Such a guide provides assistance in incorporating a biblical Christian worldview into 

every subject area. 

Finally, and once the Christian school educators can be said to truly have a 

biblical Christian worldview and are able to teach effectively from it, then student 

worldview evaluation becomes appropriate.  Once the faculty is equipped with a 

biblical Christian worldview, then worldview evaluation is necessary.  Barna (2003b) 

states that when “there is no defensible evaluation process, assessment is based on 

assumptions and intuition” (p. 126). 

Further Research 

 Three potential areas for additional research came to light in the presentation 

and the analysis of the data in Chapters 4 and 5, and a fourth was unrelated to this 
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study.  The first was the possibility of a difference in Christian school educators and a 

biblical Christian worldview based on gender.  Though it was not one of the original 

research areas, the data was collected as a part of the larger process of data collection 

and therefore available for analysis.  What this researcher found was that 40% of the 

sample (n = 56) were male and 60% (n = 85) were female, and the mean difference of 

11.11 in favor of the males was significant at the .01 level; p = .004; (t(139) = 2.927, 

p < .01) with equal variances. 

 The second area of suggested further research would be into the 

denominational background of Christian school educators.  Data collected by the 

Nehemiah Institute and forwarded to this researcher, though not used in this research 

study, was the self-reported denominational background of those taking the PEERS 

worldview assessment.  The PEERS worldview assessment provides for 40 different 

denominational selections, and it appeared that those schools with the most 

denominationally heterogeneous respondents were those schools that scored most 

poorly on the PEERS.  On the other hand, the two schools with the most homogenous 

respondents, and with the vast majority of those respondents self-reporting either 

Presbyterian or Reformed, had the highest scores of all schools. 

 The third area directly related to this study would be further or continued 

research into the school associations.  Initial additional research could continue to 

focus on ACSI and ACCS schools, attempting to discern what caused the differences 

noted in this study or to refute the findings of this research.  Any such research should 

be conducted in the spirit of adding to the body of knowledge and improving 

Christian education in general and not promoting one school association over another.  
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Setting one association up as better or worse than another was not the intended goal 

of this researcher and is not the lens through which the results of this study have been 

viewed. 

A fourth area of suggested further research unrelated to the findings of this 

study would be in the area of intentional and focused worldview training, such as that 

conducted by Fyock (2008), Davis (2004), Olson (2003), and Johnson (2004).  

Chapter 2 of this study described these studies and the results obtained; results that 

supported the notion that focused, intentional worldview training facilitated the 

development of a biblical Christian worldview in the individuals undergoing the 

training.  The research cited included Christian school students, college students, and 

church congregations and youth groups. 

Summary 

 Worldview is the filter through which all of one’s thoughts must pass before 

becoming words or actions.  Worldviews can be God-honoring or God-denying; most 

are the latter, yet Christians are called to the former.  Christian school educators 

should possess a biblically Christian worldview, but the results of this research study 

seem to indicate such is not the case.  Why?  Is it because, as Schaeffer (1972) 

asserts, they have “accepted...the other set of presuppositions...by means of injection, 

without realizing what has happened to them” (pp. 85-86)?  This would be Sowell’s 

(2005) assessment of the current situation, and it is not unlike the thoughtlessness that 

attached itself to the issue of slavery.  Sowell asserts: 

It was not because people thought slavery was right that it persisted for 

thousands of years.  It persisted largely because people did not think about the 
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rightness or wrongness of it at all.  In very hierarchical societies, where most 

people were born into their predetermined niches in the social complex, slaves 

were simply at the bottom of a long continuum of varying levels of 

subordination based on birth....That such an institution could last so long 

unchallenged, on every inhabited continent, is a chilling example of what can 

happen when people simply do not think (pp. 168-169). 

 As Christians, we are called to “not be conformed to this world, but be 

transformed by the renewing of (our)...mind” (Romans 12:2, New American Standard 

Bible).  We are to think, to think anew, and to think with God’s word as our only 

guide to thought and action.  May the Lord cause it to be so, and may He use this 

research study as He will towards that end. 
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Appendix B 

Attribute Independent Variable Questionnaire 

 

 

1) Is your undergraduate degree from a public (to include private non-

Christian) university or college or is it from a Christian university or 

college? 

 _____ (Public)  _____ (Christian) _____ (No degree) 

2) Is your graduate degree from a public (to include private non-

Christian) university or college or is it from a Christian university or 

college? 

 _____ (Public)  _____ (Christian) _____ (No graduate 

degree) 

3) Did you graduate from a public (to include private non-Christian) high 

school or a Christian high school? 

 _____ (Public)  _____ (Christian) 

4) Were you raised in what you would consider a Christian home? 

 _____ (Yes)  _____ (No) 

5) Do you teach at the elementary or the secondary level? 

 _____ (Elementary)  _____ (Secondary) 

6) Have you taught in Christian schools less than 10 years or 10 years or 

more?  (Count only full years served) 

 _____ (Less than 10 years)  _____ (10 or more years) 
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Appendix D 

 

PEERS Permission to Publish Letter 

 

Nehemiah Institute, Inc. 

554 Groves End Lane 
Winter Garden, FL  34787 

1-800-948-3101 

 
Daniel J. Smithwick 

President 

 
October 8, 2008 
 
Mr. Mark Wood 
367 Oak St. 
Mt. Morris, MI 48458 
 
Dear Mr. Wood, 
 
This is to grant permission for the inclusion of the full PEERS Test as an appendix in 
your dissertation with Liberty University.  The permission is granted with 
agreement that the PEERS test will be included in its original form, without 
divulging proper answers to test items.  Permission is granted with no limits on its 
distribution via your dissertation. 
 
Sincerely yours, 
 
 
Dan Smithwick 
(sent via email) 
 
 
 
 


