


































































































































































































































FORMATS FOR RESEARCH LESSONS 

Chapter 1 - "Divided states" 

unit 4 - "The united states Changes" 

united states 

McGraw-Hill Fifth Grade Social Studies Series, 1983 

LESSON I - "BLACK SLAVERY IN THE UNITED STATES" 
Approach A 

Instructions to the teacher: 
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(1) Tell the children: "Today we are beginning a new 
chapter on the Civil War, called Divided States. Without 
any further word, I would like for you to read Lesson I-­
'Black Slavery in the United States'." 

(2) Have children read Lesson I--IIBlack Slavery in the 
united States." 

(3) Administer and collect the post-reading comprehension 
test for Lesson I--"Black Slavery in the united states." 

LESSON I - "BLACK SLAVERY IN THE UNITED STATES" 
Approach B 

Instructions to the Teacher: 

(1) Read the following paragraphs to the class: 
Early settlers had tried to use American Indians as 

field workers. But they fell victim to many diseases 

brought by the settlers and they did not adapt well to farm 

work. 

After 1619, the first Blacks were brought to the South-

ern colonies as indentured servants. Indentured servants 

worked for their freedom. They usually were not paid while 

they were working but after about seven years they could 

earn their freedom. Very soon, however, laws were passed and 
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Blacks were brought to the colonies as slaves. Slaves were 

different from indentured servants in that slaves were not 

usually allowed to earn their freedom. Most slaves were 

slaves for life. 

Slaves were captured in Africa and were brought to the 

United states on ships. They were crowded together in the 

holds of the ships. The hold of a ship is the place below 

the deck where goods are stored. The living conditions on 

most of these ships were terrible. Usually the slaves were 

chained down and could hardly move for many days. Many 

became sick and died. Some who could free themselves from 

the chains even jumped overboard and drowned rather than be 

slaves. 

In the early 1800s, Blacks had no rights at all. They 

even had to have a pass to leave their master's property. 

Just like you must have a pass to leave your classroom, they 

had to have written permission to leave. 

During this time, there were people called abolition-

ists who wanted to have slavery abolished. Abolitionists 

felt that slavery was wrong and should be stopped. 

(2) Ask and let children discuss the following questions, 
but do not answer them for them. Finding the answers to 
these questions becomes the focus for their reading. 

Why did slavery become established in the South 
rather than elsewhere in the united states? 
(Plantations needed slave labor.) 



How would you 
slave? (Hard 
night, little 
and injuries.) 

describe a day in the life of a 
labor from daybreak to late at 
food, very poor housing, insults 
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(3) Have children read Lesson I--IIBlack Slavery in the 
united states." 

(4) Administer and collect the post-reading comprehension 
test for Lesson I--IIBlack Slavery in the united states." 

(5) Discuss the questions from the lesson introduction. 

LESSON I - "BLACK SLAVERY IN THE UNITED STATES" 
Approach C 

Instructions to the Teacher: 

(1) Put the transparency on the overhead projector and 
introduce each part of it, emphasizing the relationships. 

(2) Have the students read Lesson I - "Black Slavery in the 
United States." 

(3) Administer and collect the post-reading comprehension 
test for Lesson I - "Black Slavery in the united states." 



1619 

BLACK SLAVERY IN THE 
UNITED STATES 

1660 

INDENTURED SERVANTS 
(worked for 7 years for freedom) 

SLAVES 
(owned by master without rights) 

SLAVES 
Captured in Africa 

Brought to U.S. on holds in ships 
Could not earn freedom 

Had no rights 
Could not vote 

Not allowed to learn to read or write 
Had to have pass to leave master's property 

Often separated from families when sold 
Usually lived on Southern plantations or farms 

Strength lay in individual men and women 

EARLY 1800's 

ABOLITIONISTS 
(wanted to abolish, do away with, slavery) 
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LESSON I - "BLACK SLAVERY IN THE UNITED STATES" 
Approach D 

Instructions to the Teacher: 
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(1) Tell the students, "We are going to read the first 

lesson in the chapter, 'Divided States.' This lesson dis­

cusses slavery in the united states. When you have finished 

reading, I want you to write a one-page story called, 'My 

life as a slave in the 1700s.' In it you will include how 

you got to the United States, where you live, what you do 

for a living, what you are allowed and are not a1.lowed to 

do, and how you feel being a slave." 
(2) Have students read Lesson I - "Black Slavery in the 
united states." 

(3) Administer and collect the post-reading comprehension 
test for Lesson I - "Black Slavery in the united States." 

(4) Discuss with the students again what should be in their 
papers, and have them write them. 

LESSON II - "BLACKS WHO FOUGHT SLAVERY" 
Approach B 

Instructions to the Teacher: 

(1) Tell the children: "Today I want you to read Lesson II 
"Blacks Who Fought Slavery." 

(2) Have children read Lesson II - "Blacks Who Fought 
Slavery". 

(3) Administer and collect the post-reading comprehension 
test for Lesson II - "Blacks Who Fought Slavery." 

LESSON II - "BLACKS WHO FOUGHT SLAVERY" 
Approach B 

Instructions to the teacher: 
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(1) Read the following paragraphs to the children: 
As a rule, Black slaves were not permitted to learn how 

to read and write. But many were able to learn skills such 

as masonry (laying stones and bricks), carpentry (building 

with wood), shoemaking (making shoes), and mechanics (put­

ting things together). These skills made the slaves more 

valuable to their masters, who could then sell the slaves 

for a higher price. Black slaves who escaped to Northern 

cities were often skilled workers, but that did not neces-

sarily help them to get jobs. White skilled workers object-

ed to the competition from Blacks and excluded them from 

labor associations such as guilds and unions. White employ-

ers who hired skilled Blacks usually paid them considerably 

less than they did their White skilled laborers. 

Whites acted this way because many believed that they 

were superior to Blacks. They felt that because of the 

color of their skins they were better than Blacks were. 

This attitude is called racism. 

To illustrate racism, let's pretend that everyone in 

the room who has brown eyes decides that they are more 

important than people with blue, green, or hazel eyes. They 

go first to the restroom, lunch, and to recess. They get to 

sit in the best seats. They play with all of the playground 

equipment. There is no foundation for their better treat-

ment other than the color of their eyes. Racism is an 

attitude that one's color determine's worth. 
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Runaway slaves from the South faced great danger while 

trying to reach the North. Some tried to escape by way of 

the Underground Railroad. The Underground Railroad was the 

secret, illegal means for slaves to escape from the South. 

Sometimes they hid in the hay of wagons. Sometimes they 

went by foot through forests and other hidden paths. If 

captured, slaves were usually tortured, in an attempt to 

force them to reveal its secret route. Even so, some 75,000 

slaves escaped in this way, aided by 3,000 White sympathiz-

ers. 
(2) Ask and let children discuss the following questions, 
but do not answer them for them. Finding the answers to 
these questions becomes the focus for their reading. 

What is racism? (Racism is a false idea that one 
race is superior to other races.) 

What makes us know that there is no superior 
race? (People of every race excel in many 
different areas.) 

What do you know about black people in the North 
and in the South before the civil War? (There 
were many Blacks important to the development of 
the United States.) 

During the civil War, free Blacks in the North 
and slaves in the South opposed slavery. Who were 
some of these people? (Benjamin Banneker, Samuel 
E. Cornish, John Russwurm, Frederick Douglass, 
Harriet Tubman, and Sojourner Truth.) 

What was the Underground Railroad? (The 
Underground Railroad was the secret, illegal means 
for slaves to escape from the South.) 

(3) Say to the children: "As you read, see if you can find 
better answers to our questions." 
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(4) Have the children read Lesson II - "Blacks Who Fought 
Slavery." 

(5) Administer and collect the post-reading comprehension 
test for Lesson II - "Blacks Who Fought Slavery." 

(6) Discuss the questions from the lesson introduction. 

LESSON II - "BLACKS WHO FOUGHT SLAVERY" 
Approach C 

Instructions to the teacher: 

(1) Put the transparency on the overhead projector and 
introduce each part of it, emphasizing the relationships. 

(2) Have children read Lesson II - "Blacks Who Fought 
Slavery." 

(3) Administer and collect the post-reading comprehension 
test for Lesson II - "Blacks Who Fought Slavery." 



.1 BLACKS WHO FOUGHT SLAVERY I 
WAR AGAINST RACISM 

F 

WEALTHY BUSINESSPEOPLE 
Paul Cuffe - ship owner 

James Forten - sail manufacturer 
John Jones - Chicago businessman 

BLACK INVENTORS 
Norbert Rillieux - new way of making sugar 

Lewis Templeton - new harpoon 

MEDICAL DOCTOR 
James McCune Smith 

OTHER FREE BLACKS 
Benjamin Banneker - received a Presidential appointment 
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Samuel E. Cornish and John Russwurm - set up first Black newspaper, Freedom's Journal 

ESCAPED SLAVES 
Frederick Douglas - set up newspaper, The North Star 

Harriet Tubman - guided slaves to freedom on the Underground Railroad 
Sojourner Truth - speaker against slavery and for women's rights 

I 



LESSON II - "Blacks Who Fought Slavery" 
Approach D 

Instructions to the teacher: 
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(1) Read the following instructions to the class verbatim: 
As you read this lesson, "Blacks Who Fought Slavery," 

look for all the ways that Black people proved that they 

were very intelligent. When we are finished with the les-

son, we will have a television interview show and you will 

be one of the people we are reading about. You will tell me 

about your accomplishments and what obstacles you had to 

overcome in order to be successful. 
(2) Have children read Lesson II - "Blacks Who Fought 
Slavery." 

(3) Administer and collect the pre-reading comprehension 
test for Lesson II - "Blacks Who Fought Slavery." 

(4) Do the role-play in the introduction. 
People to interview: Paul Cuffe; James Forten; 
John Jones; Norbert Rillieux; Lewis 
Templeton; James McCune Smith; Benjamin 
Banneker; Samuel E. Cornish; John Russworm; 
Frederick Douglas; Harriet Tubman; and 
sojourner Truth. 

LESSON III - "Slave or Free" 
Approach A 

Instructions to the Teacher: 
(1) Say to the class: "Today I want you to read Lesson III 
-"Slave or Free." 

(2) Have class read Lesson III - ~Slave or Free." 

(3) Administer and collect the post-reading comprehension 
test for Lesson III - "Slave or Free." 



LESSON III - "Slave or Free" 
Approach B 

Instructions to the teacher: 

(1) Read the following paragraphs to the class: 
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During the early 1800s, divisions between the North and 

the South became more evident. The North had factories; 

the South had farms and plantations. They disagreed over 

who should control the federal government. As new states 

were added, they took sides. 

Another dividing issue was a tariff placed on European 

goods shipped to the United states. 

To explain the tariff, let's pretend that we are south-

erner farmers. We have been trading with Europe rather than 

the North because Europeans pay more for our raw materials 

and charge less for their manufactured goods. Northerners 

do not like our trading with Europe and so they place a 

large tax on all European goods so that they will cost more 

than Northern goods. That tax what a tariff is. 

Southerners did not like the tariff. 

Slavery, however, was the main dividing issue. After 

Eli Whitney's invention of the cotton gin, slavery became 

much more important in the South. The cotton gin was a 

machine that could clean the seeds out of cotton very quick-

lye Many slaves were needed to pick the cotton to be 

cleaned in the cotton gins and sold. Cotton became the 

major source of Southern wealth. 
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Many Northerners spoke out against slavery. Newspapers 

and books criticized it. A Northerner who opposed slavery, 

Abraham Lincoln, was elected President of the United states 

in 1860. After his election, several southern states seceed­

ed from the Union. 

secession meant that these states withdrew and no 

longer wanted to be part of the United states. Eleven 

southern states seceeded and formed the Confederate states 

of America. President Lincoln disagreed with secession and 

kept control of all federal property in the South, especial­

ly the forts. Because Union soldiers would not leave Fort 

sumter, South Carolina, Confederates fired cannons on the 

fort. This was the beginning of the Civil War - on April 

12, 1861. 
(2) Ask and let children discuss the following questions, 
but do not answer them for them. Finding the answers to 
these questions becomes the focus for their reading. 

How did tariffs on goods from Europe divide the 
North and the South? (the North wanted higher 
tariffs placed on European goods because they 
were cheaper than theirs; the South did not want 
the tariffs because they wanted to buy Europe's 
goods and sell their own to them). 

How was slavery made more important to the South by 
the invention of the cotton gin? (Cotton became 
the major crop, made slave labor very important.) 

What was the beginning of the civil War? What 
caused it? 
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(3) Say to the children: "As you read, see if you can find 
better answers to our questions." 

(4) Have children read Lesson III - "Slave or Free." 

(5) Administer and collect the post-reading comprehension 
test for Lesson III - "Slave or Free." 

(6) Discuss the questions from the introduction. 

LESSON III - "Slave or Free" 
Approach C 

Instructions to the teacher: 

(I) Put the transparency on the overhead projector and 
introduce each part of it, emphasizing the relationships. 

(2) Have children read Lesson III - "Slave or Free." 

(3) Administer and collect the post-reading comprehension 
test for Lesson III - "Slave or Free." 
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SLAVE OR FREE 

WHO WOUW CONTROL THE FEDERAL GOVERNMENT? 

NEW WESTERN STATES 

NORTH SOUTH 

Wanted high tariffs Hurt by high tariffs 

-

ATTIT VERY 
_. .. -

''; ~ ~ ! ! ~ ~:'-'-' .,- ..... ~ ... -UDES TOWARD SLA 

Many spoke out against slavery Invention of cotton gin 
William Lloyd Garrison Slavery became more important 

The Uberator 
Harriet Beecher Stowe 
Uncle Tom's Cabin 

RESULTS OF PRESIDENTIAL Ele ction -1860 

Abraham Lincoln Secession from the Union 
Republican President 

BEGINNING OF CIVIL WAR - FORT SUMTER, S.C. 
April 12, 1861 



LESSON III - "Slave or Free" 
Approach D 

Instructions to the teacher: 

(l)Read the following instructions to the class: 
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I am going to divide the class into two groups. One 

half of the class will represent the Northern states and the 

other half will represent the Southern states. After you 

have read the lesson, "Slave or Free," we will have a con-

test called a debate. We will debate two statements: (1) 

European goods shipped to the United states should have high 

tariffs; and (2) Slavery must be abolished. If your group 

represents the Northern states, you will argue for the 

Northern position. If your group represents the Southern 

states, you will argue for the Southern position. 
(2) Have children read Lesson III - "Slave or Free" 

(3) Administer and collect the post-reading comprehension 
test for Lesson III - "Slave or Free." 

(4) Do the role-play from the introduction. 

LESSON IV - "The American civil War" 
Approach A 

Instructions to the Teacher: 

(1) Say to the class: "Today I want you to read Lesson IV 
-"The American Civil War." 

(2) Have the class read Lesson IV - "The American civil 
War." 

(3) Administer and collect the post-reading comprehension 
test on Lesson IV - "The American Civil War." 



LESSON IV - "The American civil War" 
Approach B 

Instructions to the teacher: 

(1) Read the following paragraphs to the class: 
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The fact that the Civil War was fought on home ground 

was considered a Southern advantage, but it was not an 

advantage in all respects. General William T. Sherman's 

historic march to the sea, from Atlanta to Savannah, Geor-

gia, in 1864, left in its wake a path of destruction unlike 

any other the country had ever experienced. Soldiers on 

both sides lost their lives during the civil War, but the 

South's casualties also included many civilians, killed, 

wounded, or driven from their homes. Cities and towns of 

the South were burned and looted. The railroads were de-

stroyed. An entire way of life was destroyed. 

The North, on the other hand, profited handsomely from 

the South's ruin. Manufacturers of arms and munitions, 

producers of iron and steel, bankers, and wheat farmers 

especially benefited from the long and arduous war. 

One of the North's first actions was to blockade South-

ern ports so that ships could not enter or leave. The South 

depended on European trade and this made it difficult to get 

needed supplies and to export raw goods to them. 

In chapter 2 you learned what a stockade was. Does 

anyone remember? A stockade was a wooden fence that sur-

rounded a village for its protect.ion, to keep enemies out. 
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How is a blockade different from a stockade? (A block­

ade is used to block people or goods from going through from 

either direction. A stockade is a barrier to protect those 

within. ) 

Two ways that soldiers joined the armies of the North 

and the South were by volunteering or by being drafted. 

Volunteers were those men who joined because they wanted to. 

Draftees were those who were required by law to join. The 

North and the South both draftfed soldiers, but the North 

let anyone who could pay $300 avoid the draft. That made 

poor people very angry. 
(2) Ask and let children discuss the following 
questions, but do not answer them for them. Finding the 
answers to these questions becomes the focus for their 
reading. 

How does a civil war differ from other wars? (It 
is a war between parts of a single country, not 
between two or more countries.) 

What advantages did the North have in the Civil 
War? (more people, wealth, factories) 

What advantages did the South have? (home soil, 
outstanding officers, trade resource - cotton) 

What was the Emancipation Proclamation? (Document 
that freed slaves in the part of the South under 
Confederate control) 

(3) Say to the children: "As you read, see if you can find 
better answers to our questions. " 

(4) Have children read Lesson IV - "The American civil 
War." 

(5) Administer and collect the post-reading comprehension 
test for Lesson IV - "The American Civil War." 

(6) Discuss the questions from the lesson introduction. 



LESSON IV - "The American civil War" 
Approach C 

Instructions to the teacher: 
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(1) Put the transparency on the overhead projector and 
introduce each part of it, emphasizing the relationships. 

(2) Have children read Lesson IV - "The American Civil War" 

(3) Administer and collect the post-reading comprehension 
test for Lesson IV - "The American Civil War." 
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THE AMERICAN CIVIL WAR 

CONTRASTS BETWEEN THE NORTH AND THE SOUTH 

SOUTH (Confederacy) NORTH (Union) 

R EASONS FORW AR 

Southern Independence Preserve Federal Union 
Protect States' Rights 

Protect Southern Way of Life 
-

: 
.; .:. [.:..:;:,: ~:. ;"~7 ::.::: ~.: 7" .-- --- . ADVANTAGES 

War fought on familair territory ... Had 3/4 of nation's wealth 
Had many high ranking army officers Had many factories, ships 

Had European help banks, and railroads 
Had the largest population-

22 million people 

OFFICERS 

General Robert E. Lee ~eneral George McClellan 
General Thomas "Stonewall" Jackson General Ulysses S. Grant 



OUTCOMES OF THE MAJOR BATTLES 

BULL RUN (RICHMOND, VIRGINIA) 
July 21, 1861 

First Major Federal Defeat 

GETTYSBURG, PENNSYLVINIA 
July 1,1863 

Turning pOint, in favor of the North 

PETERSBURG, VIRGINIA 
End of 1864 - early 1865 

Battles leading to the end of the War 

SOLDIERS OF THE CIVIL WAR 

Volunteers 
Draftees 

EVENTS WHICH FREED SLAVES 

Emancipation Proclamation 
January 1, 1863 

Thirteenth Amendment - 1865 
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LESSON IV - "The American civil War" 
Approach D 

Instructions to the Teacher: 
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(1) Read the following instructions to the class verbatim: 
When you are finished reading the lesson, I am going to 

divide you into two groups, one group will represent the 

North and the other will represent the South. I will then 

give each of you a card, upon which will be written some 

advantage or disadvantage of the civil War to your side. 

You must explain why this was an advantage or disadvantage. 
(2) Have the children read Lesson IV - "The American Civil 
War." 

(3) Administer and collect the post-reading comprehension 
test for Lesson IV - "The American civil War." 

(4) Do the role-play from the lesson introduction. 
Information for cards: 

North - Advantagaes 
1. Three-fourths of the nation's wealth was produced 

in Northern factories. 
2. Northern factories made everything the Union Army 

needed. 
3. 
4. 
5. 
6. 
7. 

There were 22 
The North had 
The North had 
The North had 
The North had 

million 
most of 
most of 
most of 
most of 

North - Disadvantages 

people in the North. 
the nation's ships. 
the nation's banks. 
the nation's factories. 
the nation's railroads. 

1. The North had to fight in unfriendly and unfamiliar 
terrritory. 

2. The North did not have good army officers. 
3. The North had a draft law which was unfair to poor 

people. 

South - Advantages 
1. Most of the war was fought on Southern territory. 
2. Many high ranking army officers were from the 

South. 
3. 
4. 

The Confederate Army had better generals. 
The South had cotton. 
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South - Disadvantages 
1. The South only had 8 million people. 
2. The South had few factories. 
3. The South had few banks. 
4. The South had few ships. 
5. The South had few railroads. 



APPENDIX E 

LETTERS SENT HOME TO PARENTS FOR PERMISSION 

FOR CHILDREN TO PARTICIPATE 
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CONSENT TO PARTICIPATE IN READING 
COMPREHENSION RESEARCH 
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This is an experimental research study to determine if 
one of three advance organizers affects the comprehension of 
related reading selections. An advance organizer is materi­
al used before a reading selection which provides for the 
learner a frame of reference to relate what he already knows 
to what he need to know to learn from that reading selec­
tion. 

You will be asked to participate with other members of 
your class and children in seven other classrooms in Hamil­
ton County schools in four consecutive lessons from your 
social studies textbook, on four consecutive days, of about 
45 minutes each, taught by a college senior education stu­
dent from Tennessee Temple University. Each lessons will be 
introduced with one of the experimental organizers or a 
control method and followed with a comprehension test. 

This study will help us determine whether one of these 
three advanced organizers helps students to comprehend what 
they read. Although the study may have no direct benefit to 
you a this time, it may improve the way reading is taught in 
the future. There should be no risks to this testing proce­
dure since the only difference from the way your teacher is 
teaching you now is how individual lessons are introduced, 
so your participation should not be detrimental to you in 
any way. 

Your identity will be kept confidential. Only the 
investigator will have access to your score sheets, which 
will be stored in locked cabinet in her office. Only aggre­
gate results will be reported, and your individual test 
sheets will be destroyed as soon as the results are statis­
tically compiled. Any reference to individual performance 
in the test will be disguised to protect your identity. 

If you have any questions about the research, either 
now or later, please contact Mrs. Connie Pearson, Education 
Department, Tennessee Temple University, Chattanooga, Ten­
nessee 37404, or call 493-4331. Your participation in this 
study is voluntary, and you may refuse to participate. You 
may withdraw at any time during the testing without penalty. 
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I have read and understood the explanation of this 
study and agree to participate. 

Your Name Date 

Your signature Parent's Signature 
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VITA 

Constance Pearson was born in Portsmouth, Ohio, on 

September 9, 1944. She moved to Chattanooga, Tennessee, in 

September, 1954. During her freshman year of high school 

she moved again to Festus, Missouri. She graduated from 

Festus High School in May, 1962. 

In May, 1967, she graduated with an A.B. degree in 

English from Tennessee Temple University in Chattanooga, 

Tennessee. After teaching two years at W~bster Elementary 

School in Peoria, Illinois, she completed a M.S. degree in 

elementary education at Illinois state University, Normal 

Illinois. 

She moved to Chicago, Illinois in August 1970, where 

she taught English at Palos Heights Jr. High School for one 

semester. 

In January, 1971, she returned to Tennessee Temple 

University where she has taught for almost twenty years in 

the education department. She assumed the role of Director 

of Academic Advising for Tennessee Temple University in 

January, 1989. 

She began the pursuit of the Doctor of Education degree 

with a major in curriculum and instruction in the fall of 

1984. The degree was conferred in August 1990. 

She is married to Mr. W. Ted Pearson of Tuscaloosa, 

Alabama. They have two children, Mark and Jay. 


